
>> Welcome. We are very excited to see a pretty full room today. We know you had lots of different 

opportunities of different sessions you can attend. So we're excited that you are here sitting with us to 

learn about the benefits of joining the Network. And that network is the Positive Behavior Support 

Network. My name is Meghan Von Der Embse. I'm a school psychologist serving as the behavior 

specialist with Easter Seals of Southeastern Pennsylvania. Within the PBIS Network, I serve as the 

provisional facilitator for two of our centers that are implementing Positive Behavior Supports. And I'm 

here today with Kathryn, I'll let her introduce herself.  

>> Hi, everyone. My name is Kathryn Wallace, and I'm a physical therapist at Easter Seals of 

Southeastern Pennsylvania. I'm also a coach in two classrooms there, and I am also on the core 

leadership team. So I'm excited to present to you today all of the fun stuff that we've been doing at 

Easter Seals and using the Network as our guide.  

>> So we want to start off by telling a little bit about ourselves, our agency of Easter Seals. How many of 

you are familiar or have heard of the agency Easter Seals? That's fantastic. So Easter Seals is a national 

nonprofit agency that's really driven to provide disability services. In Southeastern Pennsylvania, our 

focus is on providing early intervention, so Birth to 3 services, and then preschool services, ages 3 to 8, 

for students with disabilities. We operate for approved private schools. So how many of you ... I'm 

asking a lot ... Going to ask lots of questions today to gauge the audience. How many of you are familiar 

with the approved private schools for preschool students? So some of you. So approved private schools 

and when you look at the continuum of services for services with disabilities, we are on the most 

restrictive setting when you think of providing supports for students with disabilities. Our approved 

private schools really serve a wide range of students with disabilities. We have four centers across four 

counties serving students with autism support, students who are medically fragile and students with 

multiple disabilities. We also have a big emphasis on providing early intervention services in the home, 

in the community, and we also have kind of a standalone early intervention center in which we're 

providing preschool services on a half-day basis for students. And then with each of our centers, we also 

operate Friendship Academy, which is a really fantastic preschool program that really focuses on 

inclusion by promoting incorporating students with disabilities into a typical preschool setting. So our 

story with PBIS ... So when we think about the services that our students need for special education and 

the support they get, you're probably thinking, "Why would an agency like Easter Seals who has all this 

access ... We have a physical therapist here, our kids have access to speech therapist, they have access 

to assistive technology, they have lots of needs. How did we end up implementing Positive Behavior 

Supports?" About a year and a half ago is when our first center decided to join the Positive Behavior 

Support Network. And that really came out of our center - that's the center that Kathryn works at in 

Bucks County - really wanting to approach some situations that were happening in classrooms in a 

positive and supportive way. And so the agency kind of brainstormed, "How can we make these 

changes," and it was brought to their ... PBIS was brought to their attention. And luckily for me as their 

facilitator, that was the initiative that they decided to use to implement change. So we have now one 

center that's been implementing with the Network for about a year and a half, and we had our second 

center join in December of this year with the goal that our next three centers would join the Network 

within the following school year. So we're really trying to build that system of support. And this is one of 



the quotes that I share with all our teams, because of who we are in providing disability services, we 

have to approach Positive Behavior Supports very uniquely. So this is a quote I really love. It comes from 

Jenee Littrell. She's a project director with a high school in La Mesa, California. And she states that, "All 

schools need to adapt PBIS, make it fit to them. Implement with fidelity, but use what is appropriate for 

your culture." So today, we're going to highlight the many benefits that the PBIS Network has helped us 

as Easter Seals implement these new systems-level changes, but also how we made it appropriate for 

our students that we are working with.  This is going to be fun.   

>> Okay. So next, I'm going to go over the agenda and why did we join. So the first reason that we joined 

was to let our stakeholders know that we're committed to making changes. And what's nice about using 

the Network to make that change is the Network gives us a framework so our CEOs, our supervisors, our 

bosses have something that's tangible that they can see that we're working towards. So the Network 

provided that to us, which was great. And next is the resources and training materials. So the Network 

provides us with a lot of free training materials that we can use, which are really great. And as a coach, I 

have used a lot of those training materials, but what's nice about joining the Network is that they have 

the proprietary portion that Meghan will talk about later to give you more support that you can use, and 

more structured support. So I have really used a lot of the resources, and they've been very, very helpful 

in implementing PBS. I implement PBS in the home setting. I forgot to tell you, I also do early 

intervention. So I work with Birth to 3 in the home setting where I'm trying to slowly bring the PBS into 

the home setting as well. The next reason that we joined is access to the Network-endorsed facilitators 

like Meghan. It's been very helpful for our center to have that facilitator from an ... In the beginning, it 

can be really tough promoting change within a center, so to have someone who is a facilitator who can 

say, "Hey, this is the game plan. This is what we're doing." And then slowly ... She'll tell you later, but 

slowly she kind of fades away. It has been really helpful for us. So the Network also provides us with that 

facilitator. Next: training for coaches and ongoing coaching support. So I have attended ... There was a 

coaching day from PaTTAN that I attended, so sitting in the seats that you are all sitting in, and then also 

watching webinars and also the resources, checklists and handouts that I can give to the teachers, the 

teaching assistants, the therapists or the parents that I'm working with. And what was really helpful for 

me with these resources is I'm not a teacher, I'm a physical therapist. So I didn't go to school ... You 

know, I don't have the same framework of giving feedback in a teaching setting. So the resources were 

really helpful for that to give that objective feedback and have really meaningful conversations with the 

teachers that I'm working with. And then the data collection tools. So they have been phenomenal. 

Meghan's going to go over that later, but what's nice about those is that they connect us with the 

stakeholders. So that's our way of showing our CEOs, our bosses, our supervisors, "Hey, we're doing a 

really good job," or, "Hey ..." What's nice about the data is essentially it shows you if you're regressing, if 

you're maintaining or if you're progressing. So it's really nice, especially being a part of the core 

leadership team at Easter Seals, to just see, as a whole, that we're progressing in this section, but in this 

section, we're maintaining. And then you're able to make changes based on those. All right. I know.  

>> So I want to share why it matters for us as Easter Seals staff. And this is a quote from Urie 

Bronfenbrenner. He's a developmental psychologist. And we really embrace this at Easter Seals. We are 

doing PBIS not for the systems-level, but also for the individual students that we serve. We want every 



child to have that one person who is crazy about him, about her, and that's the mission that we really 

are seeking for when we look at PBIS. So our first major benefit is the benefit for facilitators. I'm going to 

take some time to talk about that major role that the Network has in providing facilitators. Do we have 

any facilitators in the audience today? Welcome. So if you have anything to share, keep those in your 

mind, we might pick your brain later. We're going to talk about the defined role that facilitators have 

within the PBIS Network, talk about the support through webinar and monthly facilitator calls, the 

support that's available to you through the EITA consultants as well as the state and regional PBIS 

facilitators, and then the access to technical assistance, so getting your questions answered when they 

arise, which they do come up. So this is pulled from ... The PBIS has a document that states those very 

specific roles of members of a core leadership team. I don't expect you to be able to read all this, but I 

want you to know that the information that drives my role is outlined by the Network. A facilitator is 

someone who has applied to be part of the PAPBS Network and has been accepted. So I filled out an 

application process, sent it in and was approved to be a facilitator through the state. Your major goal is 

to help drive the core leadership teams within the buildings that you're working with. So within those 

two centers that I'm working in, my role as a facilitator is to ensure that we're meeting on a monthly 

basis, that we're setting the agenda, and that I have good knowledge of the pyramid model. So really 

taking time to understand the training materials surrounding the pyramid model, and to help our core 

leadership team understand data and to use data tools effectively. So I want to share ... This is probably 

my favorite training tool that the Network has for me as a professional, has been the monthly webinars 

and calls. So what you're looking at is a list of the training webinars that are available to facilitators. So 

on a monthly basis, you watch a webinar that's specifically pulled around training from the Benchmarks 

of Quality. So looking at the webinars, there's ... The first webinar is an introduction. The second 

webinar is core leadership team. That is number one component on your Benchmarks of Quality. So 

each month, you're learning, as a facilitator, something very specific from the Benchmarks of Quality. 

You get to watch the webinar at your own pace and your own time, and then once a month you call in to 

a conference call that's run by one of the EITA consultants or one of the statewide PBIS leaders, and you 

engage in conversation around that webinar. So you get to spend time problem-solving, asking 

questions and hearing from other facilitators how they approach this, what did they use. It's a really 

great tool because everyone ... We know Pennsylvania is a big state. We aren't all able to come 

together. So those monthly phone calls really connect the facilitators across all the early childhood 

settings who are implementing PBIS. And I want to just bring up, to show you the high quality training 

materials that the webinars use. So here is an example. This is covering a Benchmarks of Quality Five. 

Just to show you the webinar quality, that it's really nice training materials.  

[VIDEO START] 

>> Hello and welcome to Webinar Five in the new PAPBS Facilitator Training Series. My name is ... 

[VIDEO END] 

>> So it's very professionally done, and we actually have the star of that webinar sitting in our audience 

today. So thank you, Julia.  



>> So, just to summarize, if you're thinking about becoming a facilitator or having your program join the 

Network, it's a great training ... there's great training and support for your facilitators. So if the webinars 

don't answer all your questions, or you're left wondering, "Where can I go to get help?" Help is just an e-

mail or phone call away. So each region of the state is assigned to an EITA consultant. So in the Western 

region, you would contact DeVoka Gordon. In the central region, Katie Bodnar is your connection. And 

the Eastern region, we have access to Julia Slater. Really, this person can provide you assistance around 

any PBIS-related question. There's also times throughout the year where you can get very topic-specific 

assistance. So I was struggling with using the Early Childhood Database, just so happened that a webinar 

popped up that said, "Hey, anyone who needs help with the Early Childhood Database, we're going to be 

doing a webinar. So you can hop on the webinar and learn right in person how to problem-solve around 

that specific database." I had some ... Needing some materials for using the team-initiated problem-

solving model, I connected with my consultant, Julia, and she was able to link me up with some really 

nice training materials, where to go to get information on using the TIPS meeting model within our 

center. So just know that you ... when joining the Network, you really get linked in to that technical 

assistance. The second major benefit of being in the Network is training materials and resources. As Rob 

Horner described, there are thousands of studies. You do a web search for PBIS, and there are more 

resources that you could ever sort through. What the Network does is really help you find the training 

and materials that are necessary for good implementation, finding what's best practice, what's going to 

work in the early childhood setting. They do this by providing training days. So there's trainings for 

facilitator. There's specific training days for classroom coaches. There's information and training on how 

to use the EC database, and we'll walk through that of how important of a resource that is for your 

centers. We'll talk about the resource that's available through Behavior Partnership. How many of you 

are familiar with Behavior Partnership, are using behavior incident reports in your centers? A couple 

hands raised. So this essentially is a wonderful resource for keeping track of behavior incident reports, a 

way to identify students in your preschool setting who are demonstrating challenging behavior. 

Behavior Partnership, with commitment to the Network and meeting certain requirements, is available 

free for classroom use. Without the Network support, it's about $100 per classroom. So this is a 

significant resource that being part of the Network allows you to use in your setting as far as keeping 

track of data. And we'll go into a little more depth about this. And while the training materials from the 

pyramid model are not specific to the Positive Behavior Support Network here in Pennsylvania, the 

Network really highlights the two major sources of information to kind of guide your implementation. 

And those are the Center on the Social Emotional Foundations for Early Learning, CSEFEL, and the 

Technical Assistance Center on Social Emotional Intervention, which is TACSEI. So we're going to share 

how we use some of those resources in our implementation. So I wanted to highlight the resources that 

are available on the PAPBS Network. So this is the site. If you're sitting in this room, you probably all are 

familiar with this website. And we'll let it load. So you probably have all seen this. You guys all ... How 

many of you have been to this website before? All right. So on the top you can see there are resources 

that are available to everyone. So we have resources for school-wide PBIS, program-wide PBS, resources 

and information for coaches. And when I log in with my specific username because I am part of the 

PAPBS Network, you can see that I get additional resources. So I am able to access very specific 

resources regarding ... I'm a provisional program-wide facilitator. I now have access to the webinars. I 

have access to program-wide resources, data collection tools and archive materials that the Network 



thinks is relevant for me as the facilitator. So it's a significant benefit to have access ... For me it's easy 

access, that I don't have to go out and search for things, I know exactly where to go through the 

Network. So Kathryn's going to just explain a little more and give some background on the pyramid 

model, and then how we use some of those specific training materials that the Network recommends.  

>> Okay, so here's the pyramid model for promoting social and emotional competence with early 

education and care environments. So I'm going to start at the bottom of the pyramid where it says, "An 

effective workforce." So it's very important when you're implementing the PBS in your ... whatever 

setting you're in, to have an effective workforce, meaning staff buy-in is very, very, very important. So 

having your therapist, your teaching assistants, your teachers on board with this idea of positive 

behavioral supports. Another portion of that effective workforce is actually systems and policies that are 

set in place. So that's where the buy-in from the stakeholders that I spoke about earlier is so important. 

That's why it is so important, so that the teachers and all the support staff know that our CEOs, our 

bosses, our supervisors are also buying into this idea of positive behavioral supports. So the next portion 

of the pyramid, the blue section, is the universal. So every child needs these. So in order to have that 

high-quality early education environment, you need nurturing and responsive relationships in a high-

quality environment. So for nurturing and responsive relationships, it's important to engage the 

children. So if they're starting to have conversations with you, you know, get down to their eye level and 

have conversations back. In our setting, it's a little unique. My classroom, all of the children I work with 

are nonverbal, so providing them ways that they can communicate is creating that responsive 

relationship with them. So later you'll see we use switches at our school. So it's an output device. So it's 

essentially a red button, and you hit it, and an adult has put something on it like,"Hello," so that the 

child can hit it with their hands, they could have a switch at their head so that they can interact, and 

that's just one of the unique ways that we incorporate those relationships, at least at Easter Seals. And 

the next one is high-quality supportive environments. And that is really important, and all children need 

that. They need that safe physical environment. So when you walk into a classroom, you don't want it to 

be super spread out, but you also don't want all of the children trapped in one section. You want to have 

a good balance of centers, maybe using your cabinets to have a gross motor section, a fine motor 

section. So that also helps with the high-quality environment. The curriculum's also really important in 

this section as well. So having a curriculum that hits all stages of a child's development, so social, 

emotional, gross motor, cognitive ... That's also something that's really important. And finally, having the 

expectations clear in your classroom as you're walking into it is something that's very important. We're 

implementing ... Where we are with PBS is implementing it in our whole center. So our expectations are 

clear. When you walk into Easter Seals, you know what our expectations are. And that's only fair to the 

kids because when they walk into the classroom, they don't want to be scolded for something because 

they didn't know that that was an expectation. So all children need that blue universal section, and the 

next section is the children that are at risk. They need more targeted social emotional supports. So this 

is the prevention section of the pyramid. So in this section, you want to have explicit instruction on 

social relationships. So you want to help the kids with friendship skills, teach them self-regulation so that 

you can prevent any of the challenging behaviors from occurring. And then finally at the top is the 

intensive intervention, and this is where we need to have individualized behavioral support. So at Easter 

Seals, many of our children fall into this section. So what you want to do is you want to problem-solve to 



help with the behavior, to resolve it, and then you want to build new positive skills with the children. But 

one great take-home message with this entire pyramid is that you need, from the bottom up, to support 

a child with challenging behaviors. They need the supportive environments. They need the targeted 

social emotional supports. So that is the pyramid model. So next I am going to be talking about 

resources that are available to us. As Meghan said, the Center on the Social Emotional Foundations for 

Early Learning, CSEFEL, is one that I use frequently when I'm going into the home and also in the 

classroom setting. So they offer training modules that you can watch. They give you training kits. And 

they're all on specific topics as they relate to social emotional development. So you probably would find 

whatever you need in there. It is really helpful. We also have "What Works" briefs. And then finally, my 

favorite are the family tools because I work so much with families. And I also find that in my classroom 

environment, these tools are really helpful because they are written in parent-friendly language so no 

matter what education level the people that you're working with have, these are really powerful tools 

that you can use. And they're really colorful, and I find that people are more likely to read it. So I actually 

used ... I have used the "Responding to Your Child's Bite." I found that was really helpful, and I used it 

with a family. So I gave them the resource, and then I followed up with them to say, "Hey, was that 

helpful for you? Do you have any questions on it?" And it really was very helpful for the family. It didn't 

eliminate it completely, but the family knew when it was coming so that they could do those 

preventative strategies to prevent the child from biting. All right. Okay. So that's CSEFEL. So next we 

have TACSEI, which is the Technical Assistance Center on Social Emotional Intervention. They offer really 

good resources as well. The resource that you see right here is the "Backpack Connection Series," 

another one that I love because it's one page, and it's written in parent-friendly language. So it's 

something that you can send home to a parent, but it's also something that I can use in my school 

setting with my team. The Make and Take Workshops are more geared towards teachers, so it gives 

them ... It's on a specific topic, and it gives you all of the ideas that you need to implement that specific 

intervention in your classroom setting. And then the "Issue" briefs are just ... It's just a little bit more 

heavy information. The one that ... I think it might be the most recent one, is on restraints. So our 

children need a lot of support. So it's really important for everyone at our center to know what 

constitutes a restraint as we write their IEPs. So they can be helpful from that perspective. And then 

finally there's handouts that we can give to parents and teachers. So this is what TACSEI looks like. So it 

just has everything that I just spoke about, and it's really ... I like this one because it's very organized, 

and everything's in one spot. CSEFEL's a little bit different because you have to click around a little bit. 

So this might be a really good place to start. All right. Now Meghan's going to talk about practice-based 

coaching.  

>> So I asked the question of how many facilitators were in the audience. Do we have any center-based 

or classroom-based coaches in the audience today? Yay, welcome! So coaching is another very clear 

benefit of being part of the Network. The network provides a lot of specific training on how to build 

capacity in coaching. The research supports that with coaching in the classroom, effective feedback and 

that support from the coach, implementation success improves dramatically. So the Network defines 

clearly what a coach is, who should be a coach, can help you make that decision, helps you designate 

coaching supports for each classroom, provides supports to the coaches through the facilitators in 

monthly coaching meetings and then helps the coaches build skills with a practice-based coaching model 



that we'll touch upon. So a coach is someone who is employed by that early childhood center who has 

flexibility within their schedule to allow for observations and feedback with a teacher. So Kathryn is a  

great example, and because of the unique staff that we have ... Kathryn is a physical therapist, so that's 

kind of a unique. When you think of PBIS, you don't often ... She probably is the only physical therapist 

here at the conference today. We're in a unique setting to pull from our support staff to be classroom-

based coaching. Kathryn is in the classroom treating students, but she also has a little bit of flexibility, a 

little bit, within her schedule to get into classrooms and to take off her physical therapist hat, to put on 

her coaching hat and to provide support to the classrooms that she's assigned to coach. The role of a 

coach is to really help build capacity. So to ensure that the core leadership team is meeting. Within each 

of our centers, the two centers that are implementing PBIS, we have a core team of coaches, and then 

we also have invited one of those coaches to be part of our core leadership team so that we have some 

consistency among staff and among buy-in. The coach, as Kathryn just described all the resources, 

should be someone who can do just that, who if a classroom is having a question, can really provide 

good resources and should know the training material. So I know as a facilitator, Kathryn is pretty well-

versed in the pyramid model. She has a really strong understanding of what goes into those PBIS 

systems. So that's a huge benefit of having a coach within your center. The coach should also be there to 

assist with data collection and help conduct any formalized assessments or screening measures that the 

center is implementing. This is one of my favorite ... I'll read it to you because I know it's very small. This 

is straight from the Network, not my language. "The coach should act as a champion to encourage this 

project among early childhood staff." And this is the role that Kathryn and our other coaches take. We 

know that, when implementing change and supporting systems, there could be resistors, and there can 

be people who have questions. And the best way to overcome that is to provide ... To put a person like 

Kathryn in their classroom who naturally exudes kind of positive energy and really has act as a champion 

in our center. So that's ... Love that that is a specific role of a coach that the Network has outlined. So 

coaching as a practice is one that can vary depending on which model you're using. The network really 

has endorsed practice-based coaching, which comes from the National Center on Quality Teaching and 

Learning with the office of Head Start. So this is a system of coaching that the Network provides a one-

day training on for coaches and then additional skill building with support from the facilitators. So 

practice-based coaching really has its emphasis on collaborative partnerships. So if you look at this 

graphic, the system is really built on that partnership, and the coaching and this teacher work together. 

So coaching does not happen to learners, it happens with them. And this model really emphasizes that 

through shared goal setting and action planning, which is followed by good focused observations in the 

classroom. The teacher receives reflection and feedback from the coach, and that builds that continuous 

cycle that helps support effective teaching practices in order to gain additional skills in this practice-

based coaching model because coaching doesn't always come naturally. Again to highlight that you are 

... Kathryn's a physical therapist, coaching is not a skill that she may have experience with. It's my job as 

the facilitator, and through the Network support, to help build in those coaching skills. And how we 

achieve this is really building it into our coaching support meetings. So once a month I am meeting with 

my coaches, and we are walking through our coaching agenda. So this is an example of an agenda from 

our early intervention center in which we have four classroom coaches supporting seven classrooms. 

And we are in our initial stages of implementation. So this emphasizes that during our meeting agenda, 

we spend about half the time focusing on what the specific coaching task is. So for this particular center, 



we were focusing on responsive caregiving observations and selecting items for action plans. But then 

we spent the rest of the meeting really reviewing material related to action planning and goal setting, 

and then how to give reflective feedback. So we practiced as kind of a mini-team first before the 

coaches have to go back into the classrooms and to provide that support. And that model is really driven 

by what the Network has endorsed as good coaching practices. So Kathryn, since she's the coaching 

expert, she's going to share a little of her experience with using that practice-based coaching within the 

classroom settings. We always stay in classrooms to minimize transitions, and we have quite a few of 

them today.  

>> Okay. So I became a coach at the beginning of the school year. And so this was the first action plan 

that I ever made. So you can see that it's a little sparse because it was the beginning. And so what I did 

was I used the checklist, which I'll show you later, to write a goal with the teacher in one of the 

classrooms. So her goal is to give directions that are short, simple and specific and making sure that the 

children understand the directions. And when you're writing a goal, it's really important to have the 

steps on how you're going to meet the goal. So we only have one, but what it is, is it's incorporating 

assistive technology. And assistive technology is what I was telling you before with hitting the switch so 

children that are nonverbal can communicate, so to help. And that would be a good cue for her. That's 

what the Big Mac is that you see, that next word, to help kind of cue her to keep her sentences short 

when talking with the children. So fast forward a few months, and we have a much better goal that I 

wrote with the same teacher. So she was ... We were talking about engagement, and engagement is the 

universal, that blue section of the pyramid that I was talking about. So engaging the children is very 

important. It's also very important in our setting because our children are nonverbal. So it's very 

important to ... You know, they're not talking back to us. And some of them have a lot of trouble 

communicating even in nonverbal ways. So what her goal is focused on, it actually has physical therapy, 

occupational therapy and speech therapy kind of embedded in it because we're part of a team, and our 

team meets weekly to talk about the children and see how we're doing. So the playing, the moving and 

utilizing the sensory materials to help support our children. And as you can see, we actually have three 

steps under the goal, which is fantastic to help us reach the goal. And different from the other one, this 

actually has a time line of when we're going to meet those steps. Very, very, very important when you're 

implementing anything new or asking a teacher to change a way that they're doing something. And then 

finally, at the bottom, we have, "I achieved this goal." So all of the children were engaged for five 

minutes three days in a row during our facilitated play, downtime that we have in our classroom. And 

two more things I want to point out, under the resources, as a coach, whenever you're writing a goal, 

you will always need resources. What's nice about this resource is that we already have it in our 

classroom. We have the pictures. We use pictures to show the schedules to the kids rather than verbally 

telling them. And our classroom actually uses pictures and objects because that's how our children 

learn. So mine was the one that was missing for physical therapy, so I found a ball. So whenever I go to 

interact with a child, and it's time for them to do physical therapy, I'll have them ... I'll either help them 

touch the ball, or I'll give them the ball and say, "Oh, it's time for PT." So it's nice when that's already 

implemented in your classroom. And then as a coach you can also help the classroom by ... I contacted 

the other therapists, and we came up with some activities that we could give the teacher so that the 

teacher could start working towards their occupational therapy goals and their physical therapy goals. 



So and this ... I really like this action plan. It makes it very easy to make goals with the teacher. So 

because I'm a physical therapist and did not go to school for teaching, I really rely on these resources. 

These are the checklists that I use to write the goals with the teachers. At least right now in our ... 

Where we are with our implementation. So we have the responsive caregiving and the high-quality 

environments. Both of them are that blue section on the pyramid. So all children need these. So the way 

that I use the checklist is I will tell the teacher that I'm coming in. I don't ever just drop in. I'm not a 

supervisor. I want them to feel comfortable and to trust me. It's like, "So hey on Tuesday before I'm  .... I 

have 15 minutes before I have to go to my next client. I'm going to sit in during that time and go through 

the checklist." I always give the teacher the checklist first so they know what I'm looking for, and I also 

ask them to do the checklist based on that time frame that I was there. So just have them go through it 

and say, "Oh, do I do this? Do I do this? Oh, this is an area that I can work on." And then what happens is 

then I bring my checklist, the teacher brings their checklist, we come together, and then we write the 

goal. So it's very nice for me because it can be really uncomfortable being a coach because you're giving 

feedback to .... And people can be really defensive. So it's nice to have something that's really objective 

that I can use to support the teachers. And then three things that have really helped me with coaching is 

... Number one is providing resources. I love providing resources both in the home setting and in the 

school setting. And the "Backpack Connection" that you saw before, I gave one to a parent in early 

intervention. It was a grandmother working ... And I go to the grandparents' home, and I work with the 

child in the home. And I gave her one of the "Backpack Connection Series" about using positive language 

because she kind of noticed that I wasn't saying no to the child, or I was having the child put in rather 

than throw, and she was just interested in it. So I gave her that, and then I came back a week later, 

because most of the children I see weekly in the homes, and I was using the positive language, and she 

said, "Oh, that's from the resource that you gave me last week." So it was really neat because that 

means that she's learning from it, and she's recognizing it. So I find that giving just one piece of paper is 

very, very ... It's very helpful. Modeling in the classroom. So when I go into my classroom ... and this can 

also be in the home. When I go into the classroom, I'm always engaging with children, and I am 

essentially doing everything that I'm telling the teachers to do because if I didn't, then I'm going to lose 

their trust, especially as their coach, and you really need the teachers to trust you. And I've also been 

told by both teachers in the classrooms that I coach in that when I come into the classroom, it reminds 

them of their action plan. So that's really great that just me being there is like, "Oh, hey. Oh I'm 

reminded to use different positive reinforcement for the kids." So that has been phenomenal. And also 

the importance of regular communication, so following up with the teachers. I did not do a good job of 

this in the beginning of being a coach because I was learning how to do it too, hence why that action 

plan that you saw in the beginning was really ... Didn't have a lot going on in it. So now I'm in a ... Now I 

know a lot better how important regular communication is. And really e-mailing is, I found, is the most 

helpful. It's just that reminder of, "Hey, do you have any questions about the action plan?" So that is 

what has worked for me as a coach. So now Meghan's going to talk about fidelity and accountability.  

>> I get the fun stuff. So, data. How many of you love data? If you're in this room, you probably do. Get 

very excited about it because it helps us know, "Are we doing what we sought out to do, and are we 

making a difference?" The network really outlines very specific data requirements, so I do want to 

highlight a document so you can become familiar with it because I know that as soon as you're done 



here, you're going to go back to your centers and talk about joining the PBIS Network if you're not 

already part of the Network. There are specific data requirements that come with being a part of the 

Network. You are agreeing to submitting your data, and this tool outlines data by demographic ... Or 

what the data is, what the purpose of that tool is, the baseline data, when it's due initially, when that 

follow-up data is due and who to submit that person to. So this document really looks at the different ... 

There's demographic tools. You have kind of your Benchmarks of Quality, the big picture data about 

implementation and fidelity, your observation tools, so the teapot for your preschool students, your 

tippy-toes for your infant and toddler classrooms, as well as information about social emotional 

screenings. So Rob Horner talked about the importance of screening students early on, to identify those 

students at risk, using authentic assessment. So, are our students growing in our curriculum? Are they 

growing in social development? And some of your additional data tools, behavior incident reports that 

help you identify and track challenging behavior, as well as your coaching logs, which I'll discuss is a 

great way to get information on what are your coaches doing in the classrooms, how much time are 

they spending in the classrooms and are we making a difference with coaching. So this tool is very 

helpful in helping understand the data that's required as being part of the Network. So I do want to 

highlight our data because everything, to me, makes more sense when you tie it to the real life. So we 

completed a Benchmarks of Quality back in December of 2013 as baseline. We just updated it in March 

of 2015, and I want to share our progress. This is very exciting. About a year of full implementation, 

here's our baseline. So we had about 90% of those major systems and supports were not in place in our 

setting. The team updated this again in the spring because that's typically when you're completing your 

Benchmarks of Quality to submit to the Network. They had some growth, they created a core leadership 

team, so by implementing that major component, that first component in the Benchmarks of Quality, 

they got some movement. We completed it as a team in 2015, and we were really excited to be where 

we are with implementation within one year. We have about 45 percent, 50 percent of our systems in 

place. What excites me most as the facilitator is that it's not just about what's fully in place and what's 

not in place. This gets me the most excited, that we are moving forward. So PBIS implementation is a 

three to five-year commitment. You're not going to instantly jump to having everything in place. Some 

of the things that we've had to problem-solve around implementation are really about making it work 

for our students. We know what maybe a typical preschool or day care classroom might be able to do, 

but it's taken us some time to figure out how it's going to work in our setting. So the Benchmarks of 

Quality, when you lay it out in this kind of format, becomes your implementation guide. This becomes 

your road map of where you need to go next. So you can see there are many areas that our team has 

fully in place, but there are just as many areas where we know we really have to focus on. And this is 

what we use when we're at our core leadership team meetings picking our next agenda items, "What do 

we want to focus on next?" And Kathryn's going to get the fun part about sharing really how we've used 

this data at Easter Seals to make improvements and to make changes.  

>> We're getting fast.  

>> I know.  

>> Okay. So the data guided us to increased family involvement. That can really be a struggle, especially 

in the school setting, trying to get the family involved because the families ... most of our kids are 



brought on buses, so we don't really interact with the family. And coming from the early intervention 

standpoint, having family involvement is super important. So the first thing that we did was we ... This is 

one of the mothers of one of the children in Friendship Academy, and she's voting for our mission 

statement. So we came up with four and we decided through the parents - voting either in person or we 

sent home papers to ask them what they voted for - through the teachers, the support staff and all the 

therapists, we came up with "Positive Possibilities" as our mission statement. And we also have family 

involvement with our PBIS updates and quarterly newsletters. So Easter Seals, every quarter, sends 

home a newsletter to the parents just to say, "Hey. This is what we're doing here at Easter Seals," and 

just giving them a resource, just another way to reach the families. And then finally, we have a 

classroom adaptation of the PBIS newsletter. So one of our other classroom coaches, who's in the 

autistic support classroom, makes these newsletters with her teacher. So I'm just going to show you 

really quick. Nice. Really quick, this is what it is. They send this home monthly, so this is the December 

version, just reminding parents of what PBIS is, is really important, and then you see that they also have 

tips for home. So bringing home what we're doing here at school so that hopefully we'll see that 

carryover if many of our children have those challenging behaviors. So family involvement is really 

important. And we also have the star of the month, which was a really great idea. So they highlight one 

of the children in the classroom. So our little guy was walking independently for the first time, so that 

was a highlight that we could send home. And also what's nice is, as a parent, to see your child's name 

there is pretty powerful, especially when they do something as great as walking. My favorite! Okay, so 

next, the data guided us for the behavioral expectations. So going back to the pyramid model, this is 

under the high-quality environments section of that, that blue section, the universal section, that the 

expectations are clear to both adults and children when they're entering the classroom, or even when 

they're entering your building. So our ... We have four of them, and it's: Be safe, be respectful, be a team 

player and be engaged. So what we did was we actually completed a behavioral matrix. Just to show 

you, this is eventually where you would go with your expectations. So our mission statement's at the 

top: "Positive Possibilities". We have our expectations across the top and then the settings. So we have, 

in our setting, the gym and the sensory area are more where I take children if I'm working with them. So 

that's the one that I'm going to talk about. But you also see that the classroom is not one of the things 

on our matrix. That's because the teachers and the coach are in charge of implementing those to meet 

the needs of the children that are in that classroom. So under be safe, we have "quiet mouth" and "stop 

then go." We have behaviors such as biting and spitting and screaming, yelling in our center. So this is 

really appropriate for our kids. Rather than saying,  "Stop," and "No," we can say, "Quiet mouth." And 

we have a nice picture to accompany that as well. And then under "Be Engaged," we have "greet your 

friends," which is something that the children can do, but you also can have something for the adults as 

well. So "talk with children" is something that we came up with because of our children being nonverbal. 

So it's nice that your matrix can be for the children, but it also can be a nice reminder for the adults as 

well because they are the people who are teaching the children. And our expectations are all 

developmentally appropriate for our students. So that's really important too, that the children know 

what the expectations are. It's not written over their head. And then in our center we have visual 

displays to show our expectations. So right now we have four classrooms. Each classroom is a sea animal 

or a sea creature. So our Friendship Academy is this rainbow fish. And then we have ... See down here, 

this is what I was talking about. This is the switch. So when you hit that green section it will then play ... 



The teacher of that classroom is saying the poem that we made up for our expectations. I know, it's a lot 

to follow. So for the rainbow fish classroom, it's, "Rainbow fish, be a team player. There are other fish in 

the sea. Be kind to you, and kind to you they will be." So we have a poem for each one of our 

expectations. So this is actually one of the main hallways in Easter Seals, so if anybody's coming back 

into the classrooms, we have four set up. So siblings, if they're coming to pick up their sister or brother, 

they can hit it, the parents can hit it. So it's been a really great way to share our expectations in our 

whole center. And then input collected from the staff. We have a suggestion box at Easter Seals that's 

specifically for positive behavioral supports. So our coworkers can feel comfortable in an anonymous 

way to provide feedback, or if they have questions. And then we can answer those questions at our 

monthly staff meetings that we have. And then finally we have our PBIS song. So we have a music 

therapist at Easter Seals, and he wrote a song based on all of these poems that we made. And we're 

going to try to play it for you. We were playing it when you walked in, but you didn't know what it was 

yet.   

>> Why don't you share some of the pictures and then ...  

>> Oh, perfect. Okay, so I just want to give you some examples of how we're doing this in our center. So 

positive ... This is our sea turtles classroom. And this is actually for adults. So it has our mission 

statement at the top, of "Positive Possibilities," and then it gives you the positive reinforcements. So, "I 

like the way you're sitting." "I like the way you're using quiet mouth." You can do that type of stuff. And 

then the teacher put the names of the children around so that it was a reminder of like, "This is who 

we're doing it for. We're doing it for the children." And then in another classroom, we have the class 

rules. So this is for the students. And these are our expectations of the be safe, be engaged, be 

respectful and be a team player. We use pictures a lot in our center because that's what our children ... 

that's where they are developmentally, is seeing pictures and associating it with themselves. So that's 

why you see tons of pictures. And then, as we heard earlier about five to one, so our supervisor put up 

these papers that say, "Ask your classroom coach about five to one." And what's nice about it is that I 

had not told my class yet what five to one was, so it was really nice in team meeting for one of the 

teaching assistants to say, "Hey, you're a classroom coach. I saw that this was posted. What is five to 

one?" So I was able to tell them if we give one thing that's negative, you want to give five that are 

positive. And then this is my classroom's expectations. We have "Splash into Positive Possibilities with 

us." And then we just have pictures of the kids being safe on a swing, being engaged, one of our girls 

with the musical therapist just being respectful, and then being a team player is initiating that 

engagement in the play. So now we're going to play our PBIS song.  

>> What's next? 

>> Welcome.  

>> Oh, yeah. 

>> Waiting to connect to YouTube device.  

>> So just listen to the words. They're going to sound familiar just based on the presentation.  



>> Is it connecting? 

>> There we go. 

>> Should I put this near it? 

>> No. 

[VIDEO START] 

[Lyrics] 

You've got to be safe 

So you don't get hurt 

You've got to be a team player 

Know what you're worth 

Be respectful 

It's what you deserve 

You gotta be engaged 

You gotta do your work 

Quiet, now  

Stop and go 

Got to hold hands 

Stay with an adult 

With careful steering you'll do [Indistinct]  

Obey the stop sign when you cross the street 

You've got to be safe 

So you don't get hurt 

You got to be a team player 

Know what you're worth 

You've got to be respectful 



It's what you deserve 

You gotta be engaged 

You gotta do your work 

Quiet hands, wait your turn 

Quiet hand, we'll listen and learn 

Greet your friends when they appear  

But if the teacher's talking 

Use your listening ear  

You've got to be safe 

So you don't get hurt 

You've got to be a team player 

Know what you're worth 

Be respectful 

It's what you deserve  

You gotta be engaged 

You gotta do your work.  

You've got to be safe 

So you don't get hurt.  

You've got to be a team player 

To know what you're worth 

You've got to be respectful 

It's what you deserve 

You gotta be engaged 

You gotta do your work 

You've got to be safe 



So you don't get hurt 

You've got to be a team player 

Know what you're worth 

Be respectful 

It's what you deserve  

Be engaged 

You gotta do your work 

[VIDEO END]  

>> Thanks. So that's just another way that you can be really creative with PBIS in your center. All right, 

so now Meghan's going to talk about the database.  

>> The fun stuff. 

>> Yes. 

>> I got off easy. But the point of using data is that we would not have come to those creative solutions 

if we hadn't looked at where our data was telling us we needed to look. And that's what good data 

collection is about. So one of the key ways you can collect data is through the Early Childhood Database. 

This is part of the Network. You get signed up, and you get your own kind of division. So we have the 

Easter Seals. This is our Bucks County Division. It's a way for me, as a facilitator, to organize our teams 

and organize our classroom, and this is where the Network pulls some of your data from. So keeping up 

to date with this database is very important. This is our Bucks Division. I can manage my teams. This is 

our Early Intervention Center. So you are able to organize it by administrators, organize it by your 

coaching team and your leadership team. One of the key features of the database is coaching logs, and 

this is something that, upon initial implementation, we did not use, and we started using in February of 

this school year with our Bucks coaches. And it's a fantastic resource of helping your coaches manage 

what they're working on in coaching, and how much time they're spending because we know time is 

such a limited resource, that when you're asking staff to do the above and beyond, such as coaching, it's 

really important that you have a good way to measure how much time are they spending in the 

classrooms, how much time are they spending in the meetings because that becomes information we 

can then share with stakeholders and administrators about maybe additional resources and support. So 

within the coach's log, any observations they completed, any meetings they had. So this particular 

teacher or coach, Brittany, met with her classroom teacher for 20 minutes. They focused on some 

problem-solving, some reflective conversation and updating goal setting. The coach scheduled 30 

minutes of follow-up, and that follow-up was used to create their new classroom newsletter. I, as a 

facilitator, can log in and look at these logs from my coaches to say, "Hey, everyone's really been 

coaching around this particular topic. Is there something I can help with as a facilitator?" Yes.  



>> Sorry, I just had a question.  

>> Yes. 

>> You know where it says meetings, and there's those titles there, is there something you can click on 

and then open up? Or is it just the title that's there?  

>> For the meetings. You asked ... So the question was, during the meetings, there's drop-down boxes 

that the classroom coaches can check from different topics.  

>> So where it says problem-solving discussion, that's not a link to a form? That's just your topic of what 

was discussed.  

>> It's just the topic of what's been discussed. And then there is the note section. You can go further into 

detail than what we are right now on this coaching log as far as sending this form than can be sent to 

the classroom teacher. There's additional ways. Right now, we're really using it ... For us, it works best to 

have the topic of coaching, how much time was spent and what kind of feedback is entailed, or that kind 

of follow-up. Because if a coach is spending an hour follow-up after a 20-minute meeting, that's very 

different than a five-minute e-mail follow-up. So right now, we're just using it as kind of that clicking on 

the drop-down menu. It's very easy to use and pretty efficient as far as time filling the coaching log out.  

>> Thank you.  

>> You're welcome. So from this, you can get some really nice data about coaching. So this is our 

coaching log data from February through May. And what you can see is that it breaks it down by 

individual ... So our three classroom coaches at our Bucks County Center have spent about 80 minutes 

with me individually actually learning how to use the coaching database. That's what those minutes are 

pulled from. They have spent 305 minutes in the classroom. So if you think how coaching ... Coaching is 

such an effective method, but that's a huge time commitment. So our coaches have devoted 300 

minutes within the classrooms to work on support across a five-month period. They're really putting the 

time and effort into the classroom. And then our coaches meet with me once a month for building kind 

of team meetings, and they've met with me for about 320 minutes. This information is what I wanna 

share with my administrator if I'm talking about what our coaches are doing. This is important, not me 

saying, "Oh, our coaches are really working hard." Because they are. But this speaks volumes for the 

actual time commitment that coaching does entail. And this is all available through that Early Childhood 

Database system through the Network. The last kind of major component of data I wanna talk about is 

Behavior Incident Reports because that's where we are with the center with implementing. We are not 

doing all this data collection all at once. We are slowly adding the components that we're ready for, and 

our centers are ready, right now, for looking at a way to keep track of challenging behavior. We have 

many students, because of the students we're serving, with disabilities, that those disabilities may come 

with some attributes that relate to challenging behavior. So we need a good way to keep track of those 

behaviors. And we're doing those through Behavior Incident Reports. These help identify children who 

are struggling with behavior. They identify areas of your program, day care setting, times of day that 

your students may require additional planning and support around. The goal with the Behavior Incident 



Report is to capture key and critical information efficiently in 30 seconds or less. And we've done 

classroom trainings with our teachers, and I have them watch videos and fill it out, and I had the most 

brilliant teacher assistant who, when she was done, she's like, "I did that, and definitely under 30 

seconds." It's possible. It's a very quick and easy way to keep track of data. This is an example of the 

behavior partnership, behavior intervention form that you use to create ... That's created for you. So 

here is the incident report. I'm gonna click on this site because I think it's such a valuable resource. So as 

I discussed earlier, by being part of the Network, you have access to behaviorpartnership.com that you 

can kind of get an example, by looking at that, of what it does with your data. So you take the 

commitment, and you say, "Yes, we as a staff are gonna keep track of incident reports. We're gonna 

enter them into this database on a monthly basis, and we're gonna take the time, as a core leadership 

team, to examine our data." And then Behavior Partnership helps you - it's kind of your data tool, much 

like SWIS is with your school age population - a way to analyze those challenging behaviors. It's a 

significant saving. So if you think, our center has four classrooms right now. That would cost us about 

$400. The network, if you agree to all of these kind of fidelity around Behavior Incident Reports, will 

cover the costs for you. So it's a significant resource. That's not my PowerPoint. So the Network makes it 

really easy to access data. Data should not be cumbersome. We should be able to efficiently collect 

data. And when you log in, as a network member, you have easy access to all your data sources. Any 

tool that you may need, Behavior Incident Reports, information is there. If you wanna do some social 

and emotional screenings, they give you templates to do so. And they have access to your Benchmarks 

of Quality. So all those data pieces, you don't have to struggle for figuring out what they're gonna be. 

The network really says, "Hey, these are the data collection tools that are most helpful." So we thank 

you today for taking the time to listen to the benefits of the Network. Just know that if you are 

interested, there is a commitment document that the Network outlines because it is a commitment. 

When you make that step to formally join the Network, you are saying, "I agree to these certain 

conditions." And then from those, by agreeing to that, then you have access to all of the great benefits. 

So this is just what the fidelity agreement looks like. It basically lists the commitments that are required 

from your early childhood program or school district. This is available on the PAPBS Network if 

interested. 10 minutes, perfect. 

>> All right. So does anyone have any questions for us? Yes. 

>> So [Indistinct] is there a cost to join? 

>> Yeah, you should answer this. Remember, I'm a physical therapist. 

>> So the question was, "Was there a cost to join the Network?" The Network is free. You have to agree, 

as a program, to take into consideration some of the resource time that your program may be using, 

something like coaching support, finding a ... Having a facilitator, things like that. But there's no 

monetary cost to your program to join the Network. 

>> Do you have to have the entire program join, or can I, as a classroom teacher, take on this? 

>> That's a great question. Right now it's set up so that one individual program or center could. So we, 

as an agency, have five schools. We only have two of our centers. But it really has to be, to build the 



capacity of a program-wide adoption of the teaching model. I don't think that should stop you from 

using some of these things. Clearly you're interested because you're here.  

>> [Indistinct]  

>> Mm-hmm. What was your question? 

>> How do you use the resources without paying $100? Like the Behavior Incident Reports. Would I 

have to pay $100 because my entire program's not signing on? 

>> Yes.  

>> I would have to? 

>> Mm-hmm. If you were interested in using that data collection because it's a proprietary site. You 

would have to pay to have access to that data collection tool if you wanted to use that specific Behavior 

Incident Report. But to get it as a program-wide benefit, the entire program has to commit to using that 

data collection tool. Those are great questions. Any others? Oh, yes. 

>> How often do you do an action plan with your teachers? 

>> We do ... I do an action plan every few months. We usually set it up so that there's a few weeks. That 

one was one week. It was one week, and then she wanted another week, and then she wanted the next 

week. I think that that's a little bit too short, but I was respecting what the teacher wanted. But I would 

say every two to three months, or when the goal is written. And that's an ... What makes that such a 

good question, too, is the ... You don't want to be stagnant. So you don't want to just kind of cop out 

and say, "Okay, well, we're just gonna keep this goal. We're gonna keep this goal." So I would say if after 

three months, the goal isn't met, then I would revisit it and write a new one. 

>> So when you said your ... For the first one you ever did [Indistinct] did you take that goal based on 

just the checklist ... 

>> I did. 

>> You and the teacher did, or do you also take goals based on TPOT results or just a general 

observation of a visit to a classroom ... 

>> So I, because I'm a physical therapist, I base all of my action plans on the checklist because I am not 

familiar with that acronym, the TPOT, so it makes it easier for me. I just use the checklist. But you could. 

You could use other resources to help build that action plan. All right. Well, thank you, everyone, for 

coming! 


