
>> Without any further ado, I would like to introduce to you Dr. Rob Horner from the University of 

Oregon. 

>> Okay. So we started this morning -- started this morning talking about PBIS in general, some of the 

main issues, directions going forward. One of the big changes in directions in Pennsylvania is the 

implementation of PBIS in high school. Now, when I was asked to do this session, I was told that it would 

be a smaller session where we'd have a little bit more time for interaction and discussion. So what I 

want to do is I want to share with you a little bit about what's happening nationally with respect to PBIS, 

especially PBIS that's being implemented in high schools. And I -- I want to acknowledge the work of 

Brigid Flannery and Mimi McGrath Kato, Kent McIntosh, Susan Barrett, Lucille Eber, and both Chris 

Pinkney and Jessica Swain-Bradway. We have right now ... Remember I told you that there were a little 

over 20,000 schools implementing PBIS nationally? Of those, 2,600 are high schools. So we're 

implementing PBIS in some high schools that are in small, rural areas of Western New Mexico and 

Eastern Oregon. We also are implementing PBIS in large high schools in inner city New York, Los Angeles, 

Chicago. So we're looking at big differences between urban, suburban and rural schools. We're also 

looking really at what are the -- what are the big differences with respect to implementing PBIS. Now, 

my goals, my goals are: one, to actually take a little bit of time. I'm going to ask you to give me a little bit 

of an idea of what your experience is in terms of implementing PBIS in high schools in Pennsylvania. So I 

want you to be thinking right now, what are the things that work, and what are the things that are 

challenges? I'll share with you the challenges that we're experiencing across the country. I'm gonna 

argue that, at this point, there are really two approaches to implementing PBIS. One approach is gonna 

focus on dealing with the whole school just like you would a middle school or an elementary school 

where you get everybody together and you do the training. The second, and once you get beyond about 

1,200 students, the second that we're seeing more success with is starting with freshmen. So path 1 is 

gonna be the whole school. Path 2 is gonna be a freshmen-first approach. And some of you have actually 

implemented some of those variables. And so we can come back and we talk a little bit more about that. 

Now, the other thing that I'm prepared to talk about are the key things that we've learned. One of the 

things that we've learned is, more important for high schools than elementary and middle, is the role of 

the district. And too often, high schools are so big that we sort of ignore the district role. But in part, 

getting district support to implement at the high school is really important. The policies matter. They're 

not very exciting, but they make a difference. Second, and one of the things that I'm interested in 

hearing you talk more about ... And that's gonna be a problem for the video, but let's -- let's go ahead 

and try and do it. The room is small enough. I think if you use your outside teacher voice, we can do this. 

I want to hear your experience with engaging students, and I want to talk about student engagement in 

a couple of different ways. One is how you include students as you define and implement PBIS. So their 

active investment in the process. And the second is I want to deal specifically with the issue of 

attendance because I'm worried. I mean, I look at your data, and you've got -- you've got a lot of high 

school students who either are not coming, are coming and skipping certain classes or, at a minimum, 

are showing up late. Right? So they're -- they're doing ... And I love -- I love one story. I was meeting -- I 

was doing a student forum, a focus group, and one of the issues that we've got is that in this particular 

high school, they started -- the first five minutes of each class was done with sort of logistics and 

orientation and, what are we gonna be doing, and how are we -- how are we going forward? And I 



talked to the faculty, and I said, "Wow. Don't do that. Start right off with something that they'd kill to 

see so that they're likely to show up," because we had just a huge number of kids walking into class late. 

And the faculty said, "No, no, no. We can't do that 'cause the kids don't show up on time." So we had 

the facul ... I met with the focus group with the students, and I said, "Come on, man. What are you 

doing? I mean, you guys ... We've got a 32.3 percent likelihood that kids are gonna show up to class 

late." And the students said, "Hey, it's no big problem. They don't do anything the first five minutes 

anyway." Right? So there -- we've got this -- we've got this strategy where we need to focus more on 

how we're working with the students and with the faculty together. I'm gonna make the argument that 

we keep coming back ... to work with high school students, but in fact, the challenge with implementing 

PBIS in high school is more with the faculty than it is with the students. So I want to come back to not 

just how you get student engagement but how you get staff buy-in. All right. The other things that -- 

that I want you to really focus on: I'm convinced that, in most cases, the data that we are given in high 

school is not the data that we need to make key decisions. So I want you to be thinking about, what's 

the information you need to go forward, and how we're gonna put that type of system in place. There 

are three innovative programs that I'm seeing being implementing across the country. One is called 

Freshmen First. It's a program that was developed by Brigid Flannery and Mimi McGrath Kato. It is one 

where we start with the -- the freshmen cohort. Implementation at a school takes four years 'cause you 

start with the freshmen. But part of what you do is you build in mentoring by the upper class. So it's a 

peer-mentor system that is also included. And by the time those freshmen get to be seniors, they're 

really quite good mentors. So that's one approach. A second is one that you are already implementing 

here in Pennsylvania, the Family Check-Up. It's a -- it's a Tier 2/Tier 3 support system that was developed 

by Tom Dishion, who actually is a colleague that works with us in Arizona and Oregon. And I can show 

you some of the literature on how implementing the Family Check-Up works. It is an approach that is 

especially useful given your interest in blending mental health, education and academics, right? It -- it 

really has been very helpful to us. For those of you who are doing the Family Check-Up, Tom Dishion is in 

the middle of an NIH randomized, controlled trial right now where he's looking at implementation of 

Family Check-Up in schools using PBIS and not using PBIS. And the short answer is implementing Family 

Check-Up in schools that are doing Tier 1 PBIS is twice as effective as implementing at other schools. The 

-- the third strategy is one that Jessica Swain-Bradway and Chris Pinkney are building, which is called 

Academic Seminar. And it's a variation of something that many of you are trying. The key thing that 

we're building from that is in high school, if you're gonna focus on social behavior of kids in high school, 

it is almost always, like, something like 89.4 percent likely that you need to incorporate academic 

supports as well. Doing social support without doing academic support is much less effective and 

efficient. So for those of you who were really antsy about whether you were going to get all of the 

information right at the beginning, you now have everything that will be on the test. You do get your 

box lunch. Okay? But what I -- what I really wanted is I wanted to take a little bit of time and hear your 

experience. I mean, what are some of the successes, and what are some of the barriers that you are 

experience -- experiencing in terms of implementing PBIS? Thank you. And so we've got -- we've got a 

mic. Anybody ... Raise your hand.  

>> Hello. I'm Amanda Wessel fr ... Oh, hi. I'm Amanda Wessel from Sun Valley High School in Aston, 

Pennsylvania, and as far as our success, I would say our biggest success is our student team. This is our 



third year with the student team. And it's gone from something where I think all the other kids thought, 

like, "What is this thing?" you know, "This isn't cool," or whatever to now kids, you know, juniors - it's an 

all-senior team - but juniors are, like, harassing the student team, saying, you know, "Can you nominate 

me? How do I get on it?" And they have made unbelievable, you know, changes in the culture of our 

school. So that is probably our biggest success right now. 

>> So keep going with that. 

>> Yeah. 

>> How many people have a student team in your high schools? About 8 percent. So talk a little bit 

about how you use ... What does the student team actually do? 

>> So they help us a lot with school spirit activities. That's one of the main things. So planning pep 

rallies. They also help us -- they actually come in in the summer, like, the new student team that's 

coming up, they come in usually two days in the summer, and they will collaborate with the teacher 

team to plan lessons like those push-in lessons on our matrix.  They help us make videos. They do 

presentations for grade level assemblies where they talk to every single grade. 

>> Good. 

>> I mean, they -- they're gonna be here today, you know? So they're really involved with all of our ... 

>> So, they're gonna be here doing a presentation? 

>> They are gonna have a poster session. 

>> Poster session. 

>> Yeah. 

>> All right. 

>> Yes. 

>> Talk -- take just ... If you could for a second, talk about the video. What are the videos that they've 

done?  

>> So we did one. We look at the worst areas of the school of the matrix that we have to address. So 

coming in, you know, when we started this process, the parking lot was really bad. People were getting 

in accidents. It was really chaotic. So we made a parking lot video, and they had fun with it. They did the 

dos and don'ts, and they -- they loved that because they got to, you know ... 

>> Do the don'ts. Yeah. 



>> Parking lot. So we showed that, and we'll show that, like, we'll tag it onto our morning 

announcements. You know, after they run, we'll -- we'll use it like a little commercial. They've done 

videos on hallway behavior, bathroom behavior, things like that. 

>> Okay. Those of you who just listened ... Thank you very much. That was great. 

>> Thank you. 

>> Two big things to take away: One, no school has implemented PBIS well in high school without 

investing in a student team. The social culture of high schools is more driven by student-student 

interaction than adult-student interaction. So part of what we do well is when we empower students. 

And there are probably 1,000 variations of the name for student team, right? But building a team that 

has credibility and is not just the goody-goodies, it really is a team that draws from the culture of the 

school, is a very, very strong way for you, as a faculty ... So think about the faculty team that is 

implementing PBIS working in collaboration with the student team. Here's one of the things that you 

really need to start with. In the beginning, as a -- as a high school, you must build consensus on the 

message that the social culture of the school is one, something that we all own, and two, something that 

is essential for our academic success. The social culture is not about control. It's about empowerment. 

So to the extent that you can convey the message that we, as a community, are committed to a certain 

sense of how we interact with each other, you're gonna be in a much, much better strategy. The thing 

that the student team does for you is they bring you the words that will resonate with the students. And 

even though you are all brilliant, articulate, hip people, ya ain't got the right words. Okay? So in part, the 

-- the opportunity that you build with the student team is, how do we engage in a process so that 

everybody gets the sense that there is a community and there is an obligation of everybody to the 

community? It's not just a, "This is how we're controlling you." It's, "I actually want to get a good 

education." And to do that, we need to create an environment that works. You're successful when it's 

not perceived as the adults mandating a set of rules. Rather, it's describing the pathway to success. One 

of the things that we've learned is very seldom with the teams do we only focus on social behavior. We 

also focus on, how do you get academic supports, what are the graduation options, how do you get into 

the classes that you want to get into? And of all the things you can do, right, the two big ones: Do you 

know what it takes to graduate? Right? Is every student in the high school able to tell you what it takes 

to graduate? And two, can every student in the building tell you how to get help if they need it, either 

academic help or social help? So when you build those two pieces, you're building something that -- that 

gives a really important message. The message is, we are establishing a community, a learning 

community, a culture, that both you have an obligation to, but the really big thing is we have an 

obligation to you. "We are committed to your success," is the theme that you want to come back to over 

and over again. So one of the things to take away, one of the messages from what you just heard, this 

whole notion of focusing on a student team is definitely something worth investing in. It'll be a journey. 

Don't walk in making the assumption you've got it all worked out. Once you start a student team, I love 

high school 'cause they're gonna take over, and they actually -- there's -- the arrogance of youth is 

something we need to celebrate. All right? It's irritating, but it's what you want. The thing that is so 

devastating, I want you to worry about the proportion of students who drop out and don't graduate. I 

mean, dropping out in most cases is basically, um, kids who have tried and failed, tried and failed, tried 



and failed, and they just stop trying. And the downside for the students, the downside for the 

community, the downside for the state is just substantial. The bigger issue is we, as educators, have 

failed those kids if we haven't given them a path to success. So one, all right, of all the things you take 

away, invest in establishing a role for a student team to guide implementation of PBIS. The student team 

is as important as the implementation team. Second message: Second message is the use ... And at 

some point, I'm actually gonna get started with the session, but ... All right? The -- the second message is 

the use of videos. And we are in the 21st century. Every single person in this room could, with 10 

minutes of training, build a video. I mean, the technology is there. You can actually even do 'em with 

your phones depending on the sophistication of your phones. I don't recommend that. There's cheap 

equipment that's a whole lot better. But here's the thing that I want you to think about. There are three 

different kinds of ways that videos work. Way number 1: Videos allow you to demonstrate what's 

possible. And you can go right now to pbis.org and download videos from high schools that are 

successfully implementing PBIS. You can have videos of students, videos of faculty. You can have 

examples that demonstrate. You can actually go to P -- PAPBS and download videos. So the use of videos 

is ubiquitous, and it's a good thing. And it's something that you could use to demonstrate here how -- 

here's how other people are doing it. And here's the reason. You will get people who say, "Oh, the 

students are gonna consider behavioral expectations too low for them, too kindergarten-like, too -- too 

... My goodness, it's very much too middle school, too 20th century." Right? In fact, that's not true. What 

we find over and over again is students like it when it is really clear what is okay and what's not okay. 

The second thing you're gonna hear is students are completely uninterested in rewards. They are far too 

sophisticated, far too old. They -- they don't want the paws or the pads or the tickets or whatever. 

Basically, the data are radically in the opposite direction. They actually crave the awards. Now, here's 

the thing I also want you to take away. You're gonna run into faculty who are worried about delivering 

recognition. They worry that, especially if you give somebody something, it violates or interferes with 

intrinsic motivation. All right? Here's what I want you to be interested in. I want you to come back to the 

issue of equity. Right now, in Pennsylvania, you are doing a good job educating privileged kids. You are 

doing well. All right? I mean, they -- they are learning math. They are learning reading. They are 

developing. Your high school kids are graduating with excellent scores. We are not, as a state or as a 

nation, doing well educating students who come from disadvantaged backgrounds, different cultures, 

not entering with English as their first language, or, more importantly, entering with misrules about how 

to behave that really are a barrier to their education. I want you to think about strategies that you can 

use that meet the needs of those students, students who come from trauma-based homes. I mean, 

when -- when I was a teacher, I've got to admit one of the hardest things I did was to send this one little 

kid home because I knew she was going into an environment that was pathological, and I didn't know 

what to do. I want you to build schools that are so clear that kids who come from chaotic environments 

get the message that this works, this works, this works. And it takes -- it takes 1,000 small positive 

examples, and it takes very overt, clear messages to be able to reach those kids. The reason I want you 

to focus on clearly defined, highly frequent rewards is because of your commitment to equity. People 

who argue against the use of awards basically are flying in the face of a commitment to educating all 

kids. I want you to do it because it's in the benefit of everyone. All right. So the first thing about video. 

Video gives you an example of what's possible. All right? The second -- the second kind of video is when 

it's a ... The first kind of video is when it's somebody in New Jersey. Right? It's somebody you don't 



know. The second kind of video is when it's somebody you know but not you. When it's somebody you 

know who is actually part of the video, the video doubles in effectiveness. I want you to think about 

that. The exact same stuff is twice as effective if it's done by somebody you know. So those of you who 

are building videos this year, that's cool. Do it again next year. Do it again the year after that. Do it with 

the students who are of the school, and get as many people in that video as you can, right? The thing to 

do, be careful about the videos. The videos over and over again can be caught up with the students 

digressing into form versus function. Right? It's about the dance, not the message. Don't do that. So 

your -- your role in guiding the videos, keep coming back to, what do you want people to take away? 

And the things you want them to take away are, "We are building a culture. This is what it takes to be 

part of the culture." Your example of showing doing it the right way versus doing it the wrong way, 

always be a little bit careful about the doing it the wrong way pieces. Right? Remember: Do not do 

deviancy training. Don't say, "This is how you behave badly." What you're doing is you're teaching a 

discrimination. "This is what this means. This is what being respectful means." We have found videos, 

especially with how to deal with bullying and disrespectful behavior, incredibly effective. All right. Third 

video. The third video is when you watch yourself do it correctly. So the third video is actually an 

intervention. It's actually part of a Tier 2 support system where we actually have some of the kids who 

have histories of doing it the wrong way showing us how to do it the right way, and we have them look 

at the video. And we -- and you don't show it just once. You show it regularly - in high school, at least 

once a week. We have people sort of walk through, "Let's go back. Let's remember how we do this." So 

two of the messages from this excellent present comment, set of comments, one is focus on the school 

team. The second is use videos creatively. Have the kids be engaged. Use videos in three different ways. 

Way number 1 is show that it's possible. Way number 2 is show this is how we do it here, and these are 

real -- are real people doing it. Way number 3 is actually use the videos as a part of a Tier 2 intervention 

where you have kids who are having difficulty, actually show them doing it the right way. Don't have 

them show it doing it the wrong way. They're already good at that. But show them doing it -- doing it the 

right way. So videos are a direction that's an excellent way to go. All right. So that was a big digression. 

But somebody else, give me a little bit more about ... Here we go. Over here. Please. Nope. Up here in 

front. Thank you. We're gonna do one more. So if you want to be the one more, be thinking about who 

... 

>> So I've taught in two very different school districts. I lived in Eugene, Oregon, for 13 years. I went to 

the U of O, and I taught at Shasta Middle School in Bethel. 

>> Excellent. 

>> So I taught there for six years, and then I went over to Willamette High School. 

>> Yes. 

>> And, you know, Shasta obviously had, like, this very well-established ... 

>> Yep. 

>> PBIS system. And then Willamette ... 



>> You work with Bert Eliason? 

>> What's that? 

>> With Bert Eliason? Yeah. 

>> Yeah. I was hoping he would come here. But ... 

>> He can come here. He works for me now. So ... 

>> I know. But, you know, at Willamette, the problem was they had tried to establish PBIS, like, in the 

early 2000s, like '02 and '03. And at that time, it was, "We're gonna take what we're doing at mid -- in 

middle school and plop it in high school." And the teachers got a very, you know, sour taste in their 

mouth about it. And then when we tried to implement it, we were working on it last year, you know, 

everybody was sort of resistant to it. And then, of course, now I've -- I'm in Pennsylvania, and I'm 

working in a rural district here. So it's culturally very different. And, you know, the challenges, the 

whole, why are we rewarding kids to do what they're supposed to do anyway? But, you know, there's no 

preconceived notions 'cause they -- this is all brand new to them. So that's kind of a strength. But, you 

know, one thing I noticed when I was applying to jobs here, one of the essay questions was, on the 

Pennsylvania state application is, what is your philosophy on student discipline? And, like, I gasped when 

I read that because, you know, classroom management is different than student discipline. So I guess it's 

just, like, culturally speaking ... Even the parents ... I know when we implemented it in an elementary 

school down the street -- down the road, a lot of parents were like, "Why are we rewarding these kids 

for doing what they're supposed to do?" And so I'm finding just a lack of openness within the 

community and not just with staff and students. 

>> Okay, very good messages. So three different themes that I would take away. And I want you to ... Let 

-- let's do a little bit of whether you've encountered this. One is implementing PBIS in a high school can 

be a challenge in part because the faculty don't identify investing in the social culture, in the social 

behavior, as part of their job or something that's developmentally appropriate. How many of you have 

encountered that? All right. Seventy-nine percent. Okay. Second message. Second message is -- is ... And 

listen, I want you to really think about this. You've got students who are coming from elementary and 

middle schools where you've got PBIS in place. You've got 652 schools in Pennsylvania that are 

implementing PBIS. The majority of those are elementary and middle schools. Here's part of what's 

gonna happen, and this is -- we actually lived this in a district in Fern Ridge, just outside where we had a 

student walk into high school, and this was a student who had been receiving Tier 3 supports, and he 

walked into Fern Ridge High School, and he saw the principal. This is the very first day of school. And he 

walked up to school, shook the principal's hand. He said, "Hi. My name is Derek. I get in trouble. What 

are the behavioral expectations here?" No, I mean, really. You got to love that. I mean, this was a kid 

who had had trouble in the past, and he was asking, essentially, what's the road map to success? How 

do I move that stuff forward? So there -- there are key things that -- that you've got to put in place if 

you're actually gonna be successful. So focusing on staff buy-in is a big one. Focusing on student 

agreement is going to be another big one. All right. One more -- one more description of what you're 



encountering. What are some of the successes, and what are barriers that you're encountering? Yes. 

Over there. Please. Can you stand up? 

>> Hi. All these nice things. I want to talk about a barrier. Making it a priority at the district level, they 

have so much to deal with with academic successes, and they put this in place, and they put it in the 

coach's hands, and we run with it. But to get the time in the day or the budget line, that's difficult. 

>> Absolutely. And no one can make the argument that the social behavior of kids is going to be the 

number one goal. I mean, when you look at schools right now, all schools, all across the country, when 

you look at Common Core, you look at the different federal and state mandates. We're looking at 

decreasing dropout, but we're really looking at the extent to which we get graduation with reading, 

math and writing competence that shows increases, and we get different states going up and down. Part 

of what you're seeing is -- is a real sense of really re-examining the educational philosophy of the United 

States. So that's a bigger issue. The short answer ... Your -- your notion is, how do we actually establish 

the implementation of PBIS as a priority? Nobody's going to say, "I'm opposed to students behaving 

well." You're not gonna get that. What they're gonna say is, "We expect that, by now, they should be 

behaving well." There are two things that I think you need to do. One: The social behavior of kids is a 

barrier to academic success. The social behavior of students in your high school is a major barrier to 

academic success. It's a barrier in part because it infringes on adult-student interactions. It's more of a 

barrier because it infringes on student-student interactions. In high school, when students are in trouble 

with adults, they simply try to avoid adults. They don't come to school. They come late. They sit in the 

back. They minimize the number of interactions with adults. Essentially, one of the really bad things to 

do if you are a high school student is to not interact with adults, and that's exactly what most of the at-

risk kids end up trying to do. Those of you who are familiar with the Check-In/Check-Out system, where 

at the beginning of the day, you check in with an adult, at the beginning of each class, you actually take 

a form up to the adult, and the adult then gives you feedback at the end of class, the reason why we 

have you give the form to an adult is so that you come within 3 meters of an adult. That's -- that is the 

goal because we're so worried about kids who are holding back and pushing back. Now, the issue about 

priority, here's really the short on that. You should be looking at us, the people who are conducting the 

research. We should be able to say to you, "Investing in the social behavior of kids in high school actually 

makes the high school a more efficient and effective environment." It decreases costs, and it increases 

academic outcomes. We can't say that in high school yet, and the reason is all of the studies that we've 

been doing, the studies that I showed in that slide, all but one of them are elementary and middle 

schools. There are three major research programs, one being done in Oregon, one being done in Iowa, 

one being done in Maryland, that are right now systematically looking at implementation of PBIS in high 

school. So, in part, the answers that we're gonna come up with are, "It's harder. It's possible. It makes a 

difference." All right? And I think the -- the thing that pains me when you say that is my job is to give you 

the -- the data that allow you to say, "This should be one of our top three goals." It doesn't have to be 

the top goal, but establishing an effective social culture should be one of the top three goals that you've 

got. So here's one of the things that I would recommend. You all have Survey Monkey or a gazillion 

different ways that you gather information from students. California, Iowa, Colorado, New Mexico all 

survey all of their 9th and 11th graders every year and get information on not just drug and alcohol use 



but also their success within schools. Survey your students. We actually have an eight-question survey - 

it takes very little time - that would basically allow you to determine to what extent do the students 

identify the school as a safe and clear environment. Use that to build priority and commitment. I mean, 

the -- the message that we want to give: Do not implement PBIS because you went to a conference and 

people said to do it. Implement PBIS because it makes the school a more effective, more efficient and 

more equitable learning environment. People who are opposed to implementing anything focused on 

social culture, the question you want to ask is, how are the kids doing? If the kids are behaving perfectly 

well, your academic scores are high, I'm for it. Go on. Move into calculus and trigonometry. Right? If you 

are saying, look, we're not very satisfied with the behavior of kids, then one of the things that I do, and I 

do this at faculty meetings on a regular basis, I say, "Okay, how many people are perfectly comfortable 

with the social behavior of kids? Raise your hand." Not many hands go up. All right. How many people 

think that the students are gonna change if we don't do anything different? Not many hands. All right. 

So let's do this. One: We will only implement things that are evidence-based. Two: We will never stop 

doing what already works. We will only implement things that have demonstrated evidence. So we're 

not just gonna do something because my cousin thought it was a great idea. We will never stop doing 

things that already work. So remember, you've got the teacher who's been there for 32 years and has 

never agreed to anything, right? That's ... As long as they've got stuff that works for kids, that's cool. The 

third: We will always look for the smallest change that produces the biggest benefit to students. And the 

fourth: We will never implement something new unless we identify what we're currently doing that we 

can stop to create the resources for something new. Do those four things and you will build much 

greater commitment from the -- from -- from your faculty. And in terms of priority, if you can show the 

link between investing in social culture and improved academic outcomes, then you're gonna have the 

foundation for moving forward. Part of what I would start with and what I just did in Salinas, California, 

Salinas is on the -- on the west coast of California, and it is, per capita, the highest rate of murders in 

California. People are being ... It's a gang environment where people are getting shot, and the high 

schools are right in the middle of that process. We are implementing PBIS and restorative practices 

throughout Monterey and Salinas. So that was part of what we did. We started by saying, "What is 

currently the status?" If you're not happy with how things are going, let's come up with a set of rules for 

how we're going to adopt something that goes forward. We adopted implementation of PBIS not 

because it was just the newest, fanciest thing, but because it was the most efficient and effective 

alternative that was available for those schools, and we're doing it in 17 high schools in that arena there. 

So, in part, I think you're raising an important issue, and it's one that we don't have perfect answers for, 

but we're working on it. Okay. Let's start with this. I want to suggest that there are five big challenges, 

and I want you to be thinking about the extent to which you've encountered these challenges. These are 

the challenges that come up over and over again in terms of implementation of PBIS. So one is size, not 

just the number of students, but also the number of staff. Implementing PBIS, by definition, means the 

whole school. Most of education is based on the notion that you, as a teacher, have complete control 

and mandate over everything that goes on in your room. When I was first hired as a teacher -- when I 

was first hired as a teacher, the principal took me down to room 33, opened the door and said, "Here's 

your room. Here are the kids. God bless you, and good luck." Basically, that era of education is over. I 

want you to really think about the message from this morning. PBIS is about intervention at the whole-

school level. It's about intervention at the whole-school level. It's not just one room. So when you adopt 



PBIS in the school, you need all of the faculty to know what's going on. We typically ask that if you're 

gonna implement PBIS, you actually take a -- a vote of the faculty, and the vote goes like this: To what 

extent do we agree that the social behavior of kids should be one of our top three areas of focus for the 

next two years? To what extent do we agree, as a faculty, that the social behavior of kids should be one 

of our top three areas of focus for the next two years? If 80 percent of the faculty vote in favor of that, 

implement PBIS. If you have less than that, then you still have more exploration to do. You're not ready 

to rock 'n' roll and go forward. So size ends up being a big deal. The other thing that we've seen is ... 

Remember I talked about if you get to school that has more than about 1,200, 1,500 students, it is very 

hard to implement PBIS all at once? It is, in many cases, easier for us when we implement starting only 

with the freshmen because, typically, one of the things, quite frankly, we found is the freshmen faculty 

are much more open to implementation and innovation than some of the others. Now, you may find 

that different in -- in other schools. Second is organizational structure. In high schools, the role of the 

district is much less clear. Many high schools operate sort of as their own fiefdoms -- fiefdoms. They -- 

they -- they don't really want to interact with the district. They have their own policies. They don't -- 

they don't have an integrated structure. Part of what we want to argue: Make your high school part of 

the district. Link up with your middle school and elementary school. Successful behavior in high school 

starts in fifth grade. So we can predict students who are gonna behave badly in 10th grade by looking at 

their academic and behavioral performance in fifth grade. Now, so if -- if you can do that level of 

prediction, that tells you that you -- you need a district intervention if you're gonna be a successful high 

school. The other piece is, organizationally, I want you to think in your high school the extent to which 

you operate within a team structure for getting things done, and I want you to worry about being on the 

PBIS team because too often, in high schools, what you get is you get people who say, "Oh, my 

goodness. They sent her away to another workshop, and she's going to come back with another three-

ring, glossy binder and about 19 different tasks for us to do." All right. I love that. I was that person. 

Right? Some of you are that person. That is not a way to change the system. You change the system by 

organizing around teams. Don't implement PBIS as if it was a religion. Don't make it about PBIS. Make it 

about the social and academic competence of the school. Make it about building a whole-school 

learning environment, and you're gonna be able to get the organizational systems in place. When you go 

to a new job and they ask you about what's your philosophy about student discipline, here's what I want 

you to say. "My philosophy about student discipline is that you focus first on prevention." And the most 

important thing we can do around establishing school discipline is to be very clear about what the 

expectations are and how students are expected to act as young adults. So it's not that you expect them 

to show up. It's you expect them to, when they come in, have clear messages about how to be part of 

that social context. So the first message about student discipline is you focus on prevention. Prevention 

always involves instruction. It always involves acknowledgment. Second, your so -- your perspective on 

student discipline is that inappropriate behavior should not be tolerated. Inappropriate behavior 

undermines the academic effectiveness of the school. The difference is, come back to consequences for 

inappropriate behavior. When we rely on punishment as the consequence, basically what we do is drive 

students out of high school. I want you to focus on consequences that have these features, the features 

that I talked about before. Good consequences. Interrupt escalation of problem behavior. Every one of 

us - if you're not a teacher, you're a parent - have been in that situation where you started a perfectly 

reasonable discussion by explaining to somebody that her or his behavior is inappropriate, and after 



about two or three exchanges, you're both yelling at each other. Right? And the adult in us describes the 

student as being out of control. The student is just soaking up the drama. I mean, I got to tell you. It's ... 

A guy ... One of the colleagues I worked with named Rob March said, "Far too often, consequences in 

high school look a lot like mud wrestling with a pig. You both get dirty, and the pig loves it." All right. So 

the first thing about consequences: Don't take your turn. Right? You want to prevent escalation. And 

there are many ways that we can actually do that. We actually have a whole-day workshop on how you 

avoid escalation and you defuse situations. Second is you want to reduce the likelihood that the 

consequence you deliver is actually a reinforcer. And there are two different ways that that typically 

happens. One is by getting attention. The other is by escaping work situations you don't know -- you 

don't like. Think about the number of times that you've had a student that you sent to the office, and 

they basically walked out thinking, "All right! I got out of here!" Right? So, too often, the consequence 

systems that we have inadvertently reward inappropriate behavior. Good consequence systems: one, 

minimize escalation; two, they minimize the reward for inappropriate behavior. They should actually be 

teaching situations. The first thing you do when somebody behaves badly is you describe what they're 

not doing. If you have invested in teaching, being respectful, responsible, whatever else, you define it as 

that is not an example of being respectful. And then you use it as a teaching tool. This is what respectful 

would look like. Remember one of the things that -- that I mentioned this morning: We have done a 

good job as adults of teaching students that they should comply with our directives. We have done a 

marginal to rotten job of teaching students, especially students from disadvantaged backgrounds, how 

to disagree with an adult. How do you disagree, respectfully, with an adult? And you -- you sort of feel 

like, "Oh, my gosh. I don't want to teach that, otherwise I'm going to get more of it than I want." In fact, 

you're already getting more of it than you want. So consequences, you want to focus on insuring, on 

decreasing escalation. You want to minimize the reward. And the third thing you want is you need a 

system that teachers can use that does not interrupt the access to education for the other 28 kids or 21 

or 38, whatever you've got. So you need a way to be able to keep things going. Those are the features of 

an effective consequence system. But if you do that, then you're -- then you're actually building. Right? 

You're building something that is preventive and proactive. So when somebody asks you ... They say, 

"Now, tell me your philosophy on student discipline." Say, "One, my philosophy starts with prevention. 

Prevention always begins with teaching what you want, acknowledging what you want, and using a 

consequence system that is actually instructive." So if you start there, then the third thing you say is, 

"And as part of my sense of discipline, we need to be able to deliver different levels of support intensity 

based on the needs of the student." So students who basically show up, they should be getting Tier 1 

supports where we define teach and support. Students who need more help than that should be able to 

get access quickly, within three to five days, to the things that actually make a difference. So in part, the 

extent to which they are able to gain the supports that they actually need. Students who need high 

intensity support, students who come with mental health problems, students who come with family and 

outside challenges that just break your heart: those kids need individualized, more wraparound services. 

If what we do as adults is we don't build a system that plans for three levels of intensity, we're always 

caught behind the eight ball. So your sense of what is ... What's your philosophy of student discipline? 

One, prevention; two, a system of proactive instruction and coordination; three, multiple tiers of 

support that are matched to the skills of the kids. So when you are asked to fill out the state form next 

time, you got it? That's what I want you to be able to say. Okay. Challenges. Why is it impossible to 



implement PBIS in high schools? One, because of size; two, because high schools are not organized to 

implement at the whole-school level; three, the adult roles are that I'm here to teach math, not to teach 

behavior. The other thing is, as I'm -- as a teacher in a high school, you may see 120 to 150 kids in a day. 

It's very different than having an elementary classroom. You're seeing lots and lots and lots of students. 

High school teachers seldom own a student. They don't -- they don't look at that student as being his or 

her own. Now, here's -- here's what that means. All implementation of PBIS at high school needs to help 

students establish self-regulation. Tom Dishon and others talk about the extent to which you actually 

teach kids to be their own advocates. But here are the things that we're learning about how you've got 

to actually do that. Students need to be able, one, to keep track of how they're doing on their own. You 

should be able to ask any student, "Tell me your status with respect to graduation. How many credits do 

you have? What do you need to be able to go forward?" Students need to be able to recruit their own 

help. So they need to know when they need academic or social help, and they need to be able to 

identify where to go to get it. All right. You ready? Asking for help is a very high skill. Right? I want you to 

think about the number of males in this room who don't ask for directions when they're lost. Okay? All 

right. So, I mean, this is -- this is cultural. Asking for assistance needs to be something that we actively 

teach. And -- and in part, I want you to think about creating an environment where the students become 

much better at managing and guiding the support that they need from adults. So let me give you one 

example. The cheapest, smallest, easiest thing you can do as a high school teacher to improve the 

academic engagement of your kids during the first 15 minutes is to greet them when they come into 

class. Be there, greet them, and if you can, actually greet them by name. All right? And if we had more 

time, I can actually walk you through through the studies. If the student is actually identified and 

acknowledged when they walk in, you get 10 to 15 minutes of elevated paying attention. All right? But if 

you go back to school, and you tell all the teachers that, they say, "Oh, god. How am I going to do that? I 

mean, I've got 200,000 things to remember. I don't even remember all of their names. I'm getting 

classroom materials together. I don't have time to stand there and greet their names -- greet them by 

name." All right. All true. All understood. So here's what we're going to do. I'm going to take Elliot, I'm 

going to say, "Elliot, listen, cowboy. You need to get better links with your teachers. Here's what I want 

you to do. I want you to take this check-in/check-out card up to the teacher." The teacher knows what 

to do when you bring them the card, right? The teacher is expecting you to bring them the card. Is this 

not hard to do? You come within 3 1/2 feet of a teacher, and you reach the card out, and they will take 

it. All right. Here's the message for the teacher. Any kid who walks in and gives you a check-in/check-out 

card, I want you to look at them and say, "Hey. Aaron, I'm glad you're here. Now I want you to be 

remembering: We're going to be focusing on geography today. I'm going to give you a little bit of a -- of 

a academic prime." What happens is Aaron prompts the teacher to acknowledge him by name when he 

walks in. Now the thing I want you to think about: typically developing privileged kids are incredibly 

sophisticated at getting teacher attention. They get little eye raises, eyebrow raises. They get little 

thumbs up. They get little eye contact routines. Typically developing kids are really good at this. Kids 

who are at trouble, remember when they do? They sneak in, go to the back. Come late. Bad. So part of 

what I want you to think about, self-regulation is in part teaching the kids to recruit the support that 

they need. Building that skill is among the most powerful things that you can do. All right. Student 

developmental level. One of the things that -- that I want you to worry about. I want you to worry that -- 

that at the level of middle school to high school, that's developmentally where the neuroscience tells us 



kids are actually separating from adults. They're actually learning to behave more independently. All of 

that is good. But one of the things that you need to be focused on, is you need to be looking at, how are 

we actually going to be assisting kids in ways that are effective? Here's one of the biggest traps at ninth 

grade and 10th grade, students are not sophisticated to recover from a failure. Now I want you to think 

about this. Neurophysiologically, if you tell somebody, "Here's something good," It registers in the brain 

and you get a level four, that was good. If you tell somebody something was wrong, something was bad, 

it registers three times as empowered in the brain. So we are neurophysiologically wired to be much 

more sensitive to avoiding pain than we are to accessing rewards. So remember when I talked about the 

5-1 ratio? The 5-1 ratio is in part based on the fact that negatives are three times as more physiologically 

powerful as positives. So part of what I want you to do, developmentally, is I want you to remember that 

high school aged kids, if they fail a class, if they get a bad grade, are much less emotionally and socially 

prepared to respond well than a typically developing adult, or, quite frankly, even a third grader are. 

Kids in high school respond badly to failure, both social failure and academic failure. So when Tom 

Dishon talks about self-regulation, part of what we're teaching, is we're teaching the skills about how to 

respond to respond to challenges that they experience both socially and academically. The last part, 

student academic variability. Come on. Every one of you are in schools where you've got classes, some 

kids are behaving brilliantly, and some kids are really struggling. And teaching the whole notion of 

differentiated instruction with a class is one of the hardest things that teachers are struggling with right 

now. Being the -- the students are coming with greater academic variability than ever before in the 

history of the field. And that's an issue that we're going to need to deal with both with curriculum and 

with advanced methodology with respect to instruction. We are not using technology well in high 

schools, right now. The way that you will deal with student variability in there -- in their learning 

competence when they enter class is going to be in part through differentiated instruction and elevated 

use of instructional technology. All right. Let's keep going for a little bit. So one of the things that I 

promised you ... And we've got -- we've got about 20 minutes. I want you to think about implementing 

PBIS with two different paths. Everything starts at the beginning with this process called exploration, 

and then you can either go to the whole school or you can go to a freshmen first format. So one of the 

things that I want you to think about. Here we go. You ready? If you are dealing either with student 

engagement or faculty engagement, getting buy-in front the students or getting buy-in from the 

students -- from the faculty, one of the two. In most cases what that means is we haven't done the 

exploration stage well. So let me digress just for a little bit. Here's what I want you to do. I want you on 

your notes there. I want you to write exploration. Exploration is a process. It's a stage that needs to be 

achieved before you start delivering training and implementation. Do not train your staff. Do not train 

your students until you have completed exploration. So let's do this. If you look in the upper left hand 

corner. See that little set of circles? What two people have taught us, Dean Fixsen and Karen Blase, one 

of the things they've taught us is that implementation of effective strategies - and this is true whether 

your dealing with mental health, first aid, restorative practices, RENEW, any of those - anything that you 

adopt, there are four stages in the process of adoption. The first stage is exploration. The second stage is 

installation. Third stage is initial implementation. Fourth stage is full implementation. Exploration -- 

exploration is the stage of developing a buy-in. When you do exploration, you essentially ask these 

questions. Before you implement, ask these questions. One, do we need this? So remember my 

question about how the kid's doing? If the students are behaving well, do not invest in implementing 



PBIS. Celebrate. Coffee and chocolate for all. Right? Move on to the next thing. It's only, if what you're 

looking at is, you're saying, "The kids are really not doing as well as we wanted." If they are -- if you have 

a need, and this is a little tool that you can download off the scalingup.org website, it's called the 

Hexagon Tool. We use this with faculty and staff. So if you were to say, "We are thinking about 

implementing PBIS in our high school," of all the things you take away from this morning, take away this. 

Do not implement PBIS until you've built consensus that you need it. Do not implement until you've built 

consensus. So the Hexagon Tool starts with need. Do we actually need this? Second, you look at fit. Does 

it actually fit the culture of our school? Does it fit with what we already do well? Never throw out what 

already works. Never stop doing what already works. Third, do we have the resources to put this in 

place? I was doing a presentation on PBIS once, and a teacher raised her hand, and I said, "Yes." And she 

said, "Look, all this sounds good, but we are maxed out. Right now, I'm listening to what you're saying 

and yeah, we can do this, but it's going to mean we stop doing irrelevant things, like eating, sleeping and 

going to the bathroom. I mean there just simply are not additional minutes." So I want you to 

remember. Remember the fourth thing that I told you, when I said, how you build staff buy-in? Never 

start something new unless you identify what you're going to stop doing to create the resources. Very 

seldom are you going to have a bunch of people in a faculty meeting who raise their hand and say, 

"Look. I don't have anything to do Tuesday, Thursday afternoon. Is there a committee that I could be 

part of?" You don't have a lot of that. Right? So in part, start focusing on resources. Now this is why we 

focus so much on the administrator and the district. Too often, I've got to tell you,  too often, I see PBIS 

implemented on the backs of the teachers, students and families. Don't do that. Implementation of PBIS 

should be make life easier, faster and cheaper, not more difficult. The goal is to work smarter not 

harder. And part of looking at that is making sure that you've got the resources before you go forward. 

The fourth part, look down there at the bottom, is there really any evidence that the things that you're 

asking me to do work? Here's one of the things that I'm going to bet. Having done this literally 20,000 

times, okay? Not just once. A lot. Part of what I'm going to bet, is that you are implementing some 

academic and behavior support practices that do not have evidence supporting their effects. And in fact, 

some of you are implementing the D.A.R.E. program or things of that nature, we can actually 

demonstrate unequivocally that it does not work. All right? So in part, become more selective. Require 

that anybody who brings you a new strategy actually has research demonstrating that it can work. The 

fifth thing, take a look at readiness. Do we actually have the teams? Do we have the data systems? Do 

we have the commitment policy-wise to put things in place? Don't put PBIS in place unless the district 

has indicated that one of the core missions of schooling in your district is to build -- is to develop citizens 

who can be successful, contributing members of the community. Right? And you're going to say that in 

different ways, but build that. Your final issue focuses on capacity, which is mostly the organizational 

structure. So one of the things that I would recommend, you can go to PAPBS, the website, and all of the 

slides that I'm showing, you can download off of the PBAPBS slideshow. Use this slide. And use it with 

your faculty and rate things on a zero, one or two or if you like, one to five, or you like one to 10, 

whatever scale you want. Have we established the need? Do we have a fit? Do we have the resources? 

Is it evident spaced? Do we have the readiness? And do we have the capacity?  So if you do that, you will 

have built a system where before you implement PBIS, you've actually done your homework. Now, I'm 

arguing that you do this with the faculty first. But I'm also arguing that you do this with the students. 

The difference with the students is establishing the notion of community. Ask the students, "What do 



you need to be successful as a high school student here? What do you need from each other? What do 

you need from the faculty?" Ask those two questions. "What do you need from other students? And 

what do you need from the faculty?" Then -- then I want you to ask the third question, "What is your 

obligation to everybody else?" And you can break that out, obligation to students and obligation to 

faculty. But it depends on how many questions you want to ask. For the students if you were to do that 

survey. Right? What do you need from each other? What do you need from adults? What obligation do 

you have to each other? And what obligation do you have to adults? Right? Part of what you get from 

that is you can then post a sense of what are the values that are driving our social culture in this school. 

More importantly, you as adults will get incredible sort of validity from the students for having reached 

out and looked at what their needs are. So message number one. Message number one: Do not 

implement PBIS until you have completed exploration. The bigger the school the more important 

exploration is. The exploration process is complete when people can say, "Do we need this? Is this the 

most effective and efficient strategy? Does it fit for our school? Is there evidence that makes it 

happening? And the big one is, do we actually believe we can pull this off?" And your example of 

Willamette, one of the things that was not done at Willamette High School was the exploration process. 

That was an example where the administration basically crammed something down people's throat. And 

high school faculty are excellent at regurgitating crammed material. All right? Okay. The -- the second 

thing that I want you to -- that I want you to focus on is this whole notion of which path you use. One 

path is the whole-school approach. The whole-school approach is the same strategy you used in middle 

school. And the beginning of the year, you break students up. You walk them through what the 

expectations are. You give them criteria and strategies for doing this. One of the things that we often 

times do in high schools, think about -- think about the first two days of high school, actually having each 

student show up, and you give them a passport. So think about a passport to your high school. So you 

give them a piece of paper. And the passport has your logo and stuff on the front. And then you open it 

up and it says "Cafeteria." And the the next page says, "Hallways." The next page says "Bus area." The 

next page says, "Gymnasium." So whatever your areas are, then what you do is you actually have groups 

of, sort of, typically 40 to 50 students rotate among the core areas. You walk into the area. You review 

what the behavioral expectations are. You show examples of doing it the right way and the wrong way. 

You give them an opportunity to demonstrate that they know how to do it the right away. And the last 

thing they do is they walk out, they get a stamp for that area indicating that within that passport, they 

now have passed that area. At the end of the day, they have all of the expectations, and you've taught 

everything. Now part of what you do in high school, always include the juniors and seniors as being 

apart of the training cadre at the different locations. So that's an example of how you do the whole-

school version. The freshmen first version. Right? The freshmen first version is described in this 

workbook, which you can download off of pbis.org, it's called Freshmen Success. Brigid Flannery and 

Mimi McGrath Kato. The basic features of the Freshmen Success package are focus on behavioral 

cognitive and emotional development of kids. So this is based on some recent research. Behaviorally, 

getting schoolwork done, it goes through the behavioral expectations and participation, but part of what 

this does is it actually walks through, the Freshmen Success approach, walks through the key features 

that are necessary -- that we've learned are critical for freshmen to be successful. The lessons, there are 

14 different lessons, each is done about 45 minutes. It's done during the first two months of ninth grade 

and there is the curriculum. So, how do you get work done? One of the things that we've found, and I 



don't know if you have experienced this in your ninth graders, but if you give them a task that is 

instantaneously necessary to get done, do these five problems, they can do it. If you give them a task 

that has multiple steps, I want you, first, to build an outline. Then I want you to go and do the research. 

Then I want you to develop this. Then I want you to actually write that. The likelihood they will go 

through the four steps is close to zero. We have not done a good job of teaching ninth graders how to 

take a large task and break it into a sequence of small tasks. We have not taught ninth graders how to 

say, "By next Tuesday, I will have step one done. By next Thursday, I'll have step two done." We don't 

teach the use of calendering as a way of building systems. So one of the things that we've learned, was 

actively teach, how do you organize your life and build that in? So part of what the 14 lessons are is they 

are, what are the skills necessary to be successful in the school? What are the organizational skills? 

What are the social skills? What are the academic skills? And one of the critical skills is, do you know 

how to get assistance? Do you know how to recognize when you need help? And do you know how to 

get it? So one of the things that we've learned, starting with freshmen first is one way to ease into larger 

high schools. One of the advantages is you have a smaller number of adults that you work with. Second, 

you can use the juniors and seniors to be able to get successful experiences. And third, part of what it 

does is it sets you up so that over a thee-year process, you basically have people who graduate and not 

only want to be part of the school team, they actually are part of the whole system together. So two big 

messages in terms of moving forward there. Now, one of the other pieces that I wanted to get to, and 

we've only got about five minutes left, so I'm going to skip to ... I want to focus a little bit more on the 

self-regulation pieces. There are two strategies that we're using to build student self-regulation that 

have been critical from implementation of PBIS in high school. One of them is called the academic 

seminar. And the Academic Seminar, developed by Jessica Swain-Bradway and Chris Pinkney, is a way of 

simultaneously providing academic and behavior supports. So when students in high school are 

identified as needing Tier 2 or Tier 3 supports - they've got one or two major office discipline referrals, 

and you're going to be adding additional assistance - don't just add social supports without also adding 

academic supports. When kids get to the level where they are getting Family Check-Up and they're 

getting full wraparound systems, part of what you're looking at is actually building the learning links that 

help them to tie their assistance from the community, from their families and from the academic 

system. So Family Check-Up. Family Check-Up is a Tier 2, Tier 3 support. What you see here, is a slide 

from Tom Dishon's work that show the initial school supports, the PBIS supports, and then the positive 

family supports. Look at the bottom where it says family resource center, parent screener, parent 

resources. Part of what Tom Dishon recognizes, here's the big message. Students who need Tier 3 

supports will not succeed if you only focus support on them. Tier 3 supports involve putting a student in 

a network of supports with her or his family, peers and community. Community ends up being the far 

too often missed piece in building a support system. You can get more information about how to do 

family supports, but let me show you some of the data that actually support this. So what this looks at, 

this looks at the self-reported substance abuse in schools that did not use PBIS and family support, those 

in yellow, versus those that did, in blue. Look at sixth grade, pretty low. Seventh grade, pretty low. 

Eighth grade comes up a little bit. But look at ninth grade. Two big messages. Message one, ninth grade 

is a dangerous time of life. All right? Basically if you can avoid it, avoid it. The second thing for us, is I 

want you to come back -- I want you to come back to the message that kids who are successful in ninth 

grade, one, enter with strong academic and social supports from elementary and middle school. Right? 



And two, they know how to get help when they need it. Kids who do not enter with that level of support 

and do not know how to recruit help are at much greater risk. And in this case, what you're looking at, 

this is an example of implementing PBIS at freshmen level. Look at the difference in the likelihood that 

students would engage in substance abuse during the ninth grade year. This is the extent to which they 

would demonstrate and report depression, suicidal thoughts, withdrawn. In part, in ninth grade, the 

danger is not just overt behaving badly, it's also social withdrawal. It's failure to engage socially and 

academically. So I want you to look. The students at the top, in the red, are from schools that are not 

using PBIS and Family Check-Up. The school -- the students in the blue, below, and this is seventh grade, 

eighth grade, ninth grade, are -- are students who were using PBIS and Family Check-Up. So part of what 

you're looking at is the likelihood that students would report depression, clinical instances of 

depression. And depression is a huge effect on terms of academic success. This is the likelihood of arrest 

in age 11 to 17. The bar, up above, are control schools. The bar below, Family Check-Up. So once again, 

remember, part of what we're looking at is why should you invest in the social behavior of kids? Why 

should this be a priority? One, it decreases the likelihood of substance abuse. Two, it decreases the 

likelihood of behaviors that result in arrest. Three, it increases the likelihood of academic support, 

academic success. So in part, this is grade six through 11, same basic comparison. The blue line in top 

are -- is the GPA in ninth, 10th and 11th grades for schools, students receiving PBIS and Family Check-

Up. The black bar that is sinking is the GPA -- the average GPA rate for students that were not. So in part, 

one of the things that I want you to take away, I want you to take away the sense that, if we're going to 

implement PBIS in high school, one, invest, first and foremost, in the exploration. Build consensus and 

commitment both of your faculty, and of your students. Second, as you get going forward, think 

seriously about whether you're going to implement at the whole school versus use this -- the freshmen 

first strategy. Third, especially at high school, invest in building the self-regulation skills that help 

students recruit the assistance that they need from adults, and recruit the assistance that they need to 

deal successfully with either social or academic challenges that they encounter. Students in high school, 

who are not able to recover from challenges, either social or academic, are at major risk of dropping out 

in failure. The bottom line is I want you to take away the message that one, implementing PBIS in high 

school is difficult. Two, it is possible. And three, you actually have examples of doing it successfully here, 

in Pennsylvania. Thank you very much. 


