
>> Good morning, everybody. I'd like to welcome you to our fifth-annual PAPBS Implementers Forum. 

It's an exciting opportunity to be able to be here today. I'd like to share a few words of acknowledgment 

and introduction to you. For those of you who don't know me, my name is James Palmiero, Director of 

the PaTTAN Pittsburgh office and one of the co-directors of the Pennsylvania Positive Behavior Supports 

Network. I'd like to take a few moments out and not only welcome you here to today's forum, but to 

also share with you the recognition that pulling off a forum like this is a community effort. We're 

fortunate to have the support and sponsorship of the Bureau of Special Education, the Pennsylvania 

Department of Education, as well as the full backing of Pennsylvania's Community Practice on School-

Based Behavioral Health, which has distinguished team members from multiple youth-serving agencies 

and departments across the Commonwealth, as well as team members that represent community 

perspectives, school-based perspectives, advocacy perspectives and direct student and youth voice, as 

well. We have banner registration this year, in as much as this is the largest forum we've ever held for 

the PaPBIS community of practice. It takes a lot of hands to make a forum like this run smoothly, and 

without the people behind us that you see named on the screen, we wouldn't be as coordinated or as 

organized as we need to be for an event such as this. I'd like to extend my appreciation, in particular, to 

Carol Good, Donna Schnepp, Kristen Olszyk, Cathy Sanders and Pam Rinneri, who have worked tirelessly 

behind the scenes to address issues concerning registration and logistics in scheduling. In addition to 

that, I'd also like to recognize the Implementer Forum Planning Committee and Pennsylvania's Positive 

Behavior Support Network Statewide Coordinators. Many of these individuals you have associations and 

connections with. And it's with deep appreciation that I'd like to thank Dona Alvino, Katie Bodnar, Maria 

Buzzelli, Lisa Brunschwyler, Tim Noster, Tina Lawson, Nikole Hollins, Becky Millspaugh, Mike Minor, 

Laura Moran, Kelly Perales, Donna Salkin, Julia Slater, Kathryn Poggi, Lisa Thomas and Sue Zeiders. Let's 

give those folks a round of applause. I'd also like to thank all of the PAPBS facilitators, who are out there 

in the field working with schools and districts across the Commonwealth of Pennsylvania, supporting the 

implementation of positive behavior supports in schools and communities. If you're a PAPBS facilitator, 

would you please raise your hand? There you go. Let's give those folks a round of applause, as well. 

Before our opening keynote, I'd like to take just a few moments out and share with you just a few 

perspectives that will describe to you where we are, as a community of practitioners implementing PBIS 

in the Commonwealth of Pennsylvania. When we began our work in 2007, we started with 32 pilot sites. 

If you've been to this forum before, you've heard me talk about that. But since that time, in under 10 

years, because of the momentum, the scale-up and the vision that we all share as a community of 

practitioners, we've moved our implementation from 32 pilot sites, in areas across the state, to 652 

different distinct sites in the Commonwealth, many of whom are represented by the attendees here at 

the forum today. And when we look at the numbers we see continual growth year by year. On this 

screen you'll see two figures that describe the number of sites by different descriptors. You'll see a 

figure in red and a figure in black. Black were the figures from last year's forum. Red are current figures. 

When we were together last year at the PAPBS Implementers Forum, the number of school sites that we 

recognized as participating school age in our PaPBIS scale-up project was 425. We are now up to 582, a 

big increase within one year's time of new sites coming on board. In the Commonwealth of Pennsylvania 

we recognize that there are 500 public LEAs, and additional charter schools beyond that. Last year, we 

had 131 distinct districts implementing district-wide. This year, we've added more districts 

implementing PBIS. We're now up to 184. The number of program-wide sites across the Commonwealth 



are 70: 70 distinct sites in 16 different programs. And I'm really pleased to say, as we continue to push 

our efforts to grow and expand what we're doing with the interconnected systems framework and our 

work at the advanced tiers, the number of mental health partners officially working with us has grown, 

as well. We're up to 144 different and distinct mental health partners working in the implementation 

sites that we're recognizing. This particular slide shares with you data specific to implementation of PBIS 

with fidelity. In our early days, we recognized that, with a few pilot sites, their efforts to implement with 

fidelity were well-recognized. With 32 sites, we shortly thereafter, in 2009-2010, recognized eight of 

them for implementing with fidelity. But those numbers have grown annually and, to quite a great 

extent, we've never had more sites implementing with fidelity. This year we have 165 sites being 

recognized across Categories A, B and C schools. And with that in mind, I'd like to take a moment now 

and recognize the Category A sites. The Category A sites are sites that are newly recognized as reaching 

fidelity implementation measures as we look at them through the PAPBS Network for the very first time. 

In a moment you'll see the schools' names projected in front of you. Please hold your applause till the 

end. There's quite a number of them, but we're proud to acknowledge, for the first time, Category A 

fidelity implementation school sites.  

>> Allegheny Intermediate Unit, Community School West, Altoona School District, Learning Express 

Preschool, Beaver Area School District, Dutch Ridge Elementary School, College Square Elementary 

School, Bellefonte Area School District, Marion-Walker Elementary School, Pleasant Gap Elementary 

School, Central Dauphin School District, Chambers Hill Elementary, Lawton Elementary, Northside 

Elementary, Central Susquehanna Intermediate Unit, The Five Star Program, Chartiers Valley School 

District, Chartiers Valley Primary School, East Lycoming School District, Hughesville High School, East 

Penn School District, Wescosville Elementary School, Elizabeth Forward School District, Elizabeth 

Forward High School, Perry School District, Perry Elementary, Harrisburg School District, John P. Scott 

School, Highlands School District, Grandview Upper Elementary, Highlands Middle School, Jim Thorpe 

School District, Laurence B. Morris, Keystone Central School District, Liberty-Curtin Elementary, Renovo 

Elementary, Robb Elementary, Lancaster CAP Head Start, Columbia Center, Mercer Area School District, 

Mercer Area Elementary, Midwestern Intermediate Unit, Greenville Community School, Morrisville 

Borough School District, Grandview Elementary, Morrisville Intermediate School, Neshaminy School 

District, Albert Schweitzer Elementary School, Nittany Valley Charter School, Northern Tiaoga School 

District, Clark Wood Elementary, Northampton Area School District, Northampton Area High School, 

Hidden Crest School District, Saegertown Elementary, Penn-Delco School District, Coebourn Elementary, 

Penns Valley Area School District, Miles Township Elementary, Pennsylvania Valley Elementary and 

Intermediate School, Propel School, Propel Montour Charter School, Riverview School District, 10th 

Street Elementary, Scranton City School District, John F. Kennedy Elementary School, John G. Whittier 

Elementary School, McNichols Plaza Elementary School, Southern Columbia Area School District, G.C. 

Hartman Elementary School, Southern Tioga School District, North Penn-Mansfield High School, State 

College Area School District, Mount Nittany Elementary, Tunkhannock School District, Mills City 

Elementary School, Upper Darby School District, Aronimink Elementary School, Charles Kelly Elementary, 

Highland Park Elementary, Stonehurst Hills Elementary School, Walter M. Senkow Elementary, 

Westbrook Park Elementary, Yough School District, H.W. Good Elementary School, Mendon Elementary 

School, West Newton Elementary. 



>> Well done, and congratulations. We're really pleased to be able to acknowledge those sites, first time 

for fidelity of implementation. But there's a first time for everything. And in addition to recognizing 

those schools, I'd like to tell a very brief story about the successes that they've reached, in terms of 

hitting fidelity of implementation, by contrasting that to our longstanding study of our own 

implementation of PBIS here in the Commonwealth of Pennsylvania. We've been very fortunate, since 

Day One, to have had a research relationship with Indiana University of Pennsylvania and two primary 

investigators, Dr. Tim Runge and Dr. Mark Staszkiewicz, and a whole crew of graduate students at IUP 

who've been researching and studying the outcomes of our collective implementation of PBIS in 

Pennsylvania since we started the effort. Here you see behind you screenshots of the various annual 

PBIS programmatic evaluations, that are publicly available online. All you need to do to access the 

evaluation reports is go to www.papbs.organization and click on the Resources section. In these annual 

evaluations, we get a picture, a profile, of the outcomes that our students are experiencing, in 

relationship to your implementation of PBIS. And annually, it's exciting. It's like a birthday, when we get 

a gift sent to us, via PDF file in the mail, indicating the annual results. And each year we continue to be 

impressed with the good outcomes that are happening and affecting nearly 300,000 kids in the 

Commonwealth of Pennsylvania, who are fortunate enough to be educated in these school sites. In 

addition to that, we have a lot of activities going on within the context of our work around PBIS, focused 

projects that are helping us refine our practices. I had mentioned earlier a bit about the interconnected 

systems framework and the work that's taking place in tertiary demonstration sites. We also 

acknowledge that many of you represent schools that are model sites, that have opened your doors, 

because of your good work, to show other systems and partners what implementation looks like in 

practice. And for those model sites that are out there, thank you for opening your doors. Thank you for 

making yourselves available. And thank you for helping share your experiences with other sites that are 

interested in learning from your early implementation. We're proud to say that we continue to work 

with the high school implementation community of practice. We understand that implementing PBIS in 

high school takes on a little bit of a different flavor, a little bit of a different feel. And you'll be following 

the work that we'll be doing, no doubt, next year, as we continue to grow our work with high school 

implementation of PBIS. I'd like to acknowledge the work that Positive Family Support - Family Check Up 

is advancing, in relationship to engaging families, as an overlay to the work that we're doing with PBIS. I 

have, I believe, representatives of Norwin sitting right in front of me. I know Highlands is here, as is 

Sharon School District, three of our early-implementing sites of Positive Family Support - Family Check 

Up. Go to their sessions. I believe they're in Breakout 1. Not to put any stress on the other breakout 

sessions, but if you're particularly interested in looking at ways of supporting families in your schools 

and communities, they're going to tell a very compelling story. RENEW is an incredibly powerful Tier 3 

intervention that we've been installing as part of our Tier 3 options for students. Again, you'll see 

breakout sessions in this particular forum addressing RENEW. We're really excited about the outcomes 

that are happening for individual students at Tier 3, student by student by student. A lot of you have 

worked on implementing universal screeners to pre-identify students at risk and help to put 

interventions into place quickly for children who are vulnerable. I'm really proud to say that you'll be 

learning more about culturally responsive PBIS. And in particular, at this forum the closing keynote, 

which will be delivered by our partner from the Mid Atlantic Equity Center, Pamela Harris, will address 

the work that we're doing locally in context to what's happening nationally around equity and outcome 



for students. And one of our more recent and newer projects is looking at the installation of youth 

mental health first aid as part of a Tier 1/Tier 2 intervention.  As we continue to grow, so does this 

forum. And as those projects continue to grow, so does this forum. And our registration for this year has 

never been better. When we started our first forum, in 2011, we had roughly 500 registrants. This year, 

we have capped out at 1,300. We needed to move the opening session into one of the larger rooms 

here at the Hershey Lodge in order to accommodate you. And as I look out here, I'd like to say to those 

people in the back corner who are standing, "Come on up front. There's empty seats." But in reality, 

there's not that many empty seats. So unfortunately you're gonna have to stand for a little while longer. 

But what a good problem to have! Let's give a round of applause to those people who are standing.  I 

am curious, though, who has been to an Implementers Forum before. Raise your hand if this is not your 

first. All right. Let's do the inverse. If this is your first year here, raise your hand. Wow. That's pretty 

amazing. Welcome. We're really thrilled that you're here. There's some sites that we're going to 

recognize next for implementation of fidelity. These are Category B sites. They are not new to PBIS and 

reaching fidelity of implementation. These are sites that have been implementing with fidelity for 

approximately two to five years. We're going to take a pause and honor and recognize those schools for 

their efforts, now, as well. 

>> Abington School District, Copper Beech Elementary, McKinley Elementary, Rydal Elementary East, 

Rydal Elementary West, Bald Eagle Area School District, Howard Elementary, Mountaintop Elementary, 

Port Matilda Elementary, Wingate Elementary School, Bellefonte Area School District, Bellefonte Area 

High School, Benner Elementary School, BLaST IU 17, Lycoming Day Treatment, Bradford Area School 

District, School Street Elementary, Bristol Township School District, Armstrong Middle School, James 

Buchanan Elementary School, Camp Hill School District, Camp Hill Middle School, Carbon Lehigh 

Intermediate Unit 21, Lehigh Learning and Achievement School, Central Columbia School District, 

Central Columbia Middle School, Central Dauphin School District, Paxtang Elementary, Rutherford 

Elementary, Southside Elementary, Central Susquehanna Intermediate Unit 16 Pre-K Counts, Line 

Mountain Pre-K Counts, Milton Pre-K Counts, Shikellamy Pre-K Counts, Chichester School District, 

Chichester High School, East Stroudsburg Area School District, Bushkill Elementary, J.M. Hill Elementary 

School, Smithfield Elementary, Fox Chapel Area School District, Kerr Elementary, Girard School District, 

Elk Valley Elementary, Highlands School District, Fairmount Primary Center, Fawn Primary Center, 

Huntingdon Area School District, Southside Elementary School, Interboro School District, Tinicum 

School, Jersey Shore Area School District, Avis Elementary School, Jersey Shore Middle School, Jim 

Thorpe School District, Penn-Kidder Campus K-8 School, Jolly Toddlers Early Education Center, Juniata 

Valley School District, Juniata Valley Elementary School, Lancaster CAP Head Start, Bunch Center, Carol 

B. Winters Center, Clay Center, Lehigh Career and Technical Institute, Monaca School District, Dassa 

Mckinney Elementary School, Moshannon Valley School District, Moshannon Valley Elementary, 

Northampton Area School District, George Wolf Elementary School, Lehigh Elementary School, Moore 

Elementary School, Northampton Area Middle School, Northampton Borough Elementary School, 

Washington's Crossing, Northern Lehigh School District, Slatington Elementary School, Northgate School 

District, Avalon Elementary School, Bellevue Elementary School, Norwin School District, Hillcrest 

Intermediate School, Owen J. Roberts School District, North Coventry Elementary, East Coventry 

Elementary, Palmerton Area School District, S.S. Palmer Elementary School, Pan American Academy 



Charter School, Penns Valley Area School District, Centre Hall-Potter Elementary, Phoenixville Area 

School District, Barkley Elementary, East Pikeland Elementary, Phoenixville Area Kindergarten Center, 

Propel School, Propel Braddock Hills Elementary, Propel East Charter School, Propel Homestead Charter 

School, Quaker Valley School District, Edgeworth Elementary, Osborne Elementary School, Quaker 

Valley Middle School, St. Stephens Lutheran Academy, Schuylkill Child Development Incorporated, 

Mahanoy City Center, Duncott Center, Fountain Springs Center, Pottsville Center, Shenandoah Center, 

Tamaqua Center, Scranton City School District, Frances Willard Elementary School, George Bancroft 

Elementary School, Sharon City School District, C.M. Musser Elementary, Case Avenue Head Start and 

Family Center, Sharon High School, Sharon Middle School, West Hill Elementary, Southern Tioga School 

District, Liberty Elementary School, Warren L. Miller Elementary, State College Area School District, 

Houserville Elementary School, Lemont Elementary School, Steel Valley School District, Barrett 

Elementary School, The Bennett Family Center, Upper Darby School District, The Kindergarten Center, 

West Perry School District, New Bloomfield Elementary, Westmoreland Intermediate Unit, Clareview 

School, Whitehall-Coplay School District, Gockley Elementary, Williamsport Area School District, Andrew 

G. Curtin Intermediate School, Cochran Primary School, Hepburn-Lycoming Primary School, Jackson 

Primary School, Stevens Primary School, Williamsport Area Middle School, Wyalusing Area School 

District, Wyalusing Valley Elementary School. 

>> Pretty impressive. Let's give them a round of applause. At this time I'd like to make an 

acknowledgment. I wish everyone could see what I see. As the names of the schools are being read off, 

both Category A and Category B, I've been scanning the audience, because I know many of you. And so 

I'm trying to target my eyes on the LEAs when your names are being read. And I can see the smiles. And I 

can see the acknowledgments and the sense of accomplishment. And again, well done. But I do have to 

admit second row, fourth table gets the spirit award for their little cheers. Good job! Let's give them a 

round of applause. They were doing silent fist-bumps and everything else. So, well done! I would also 

like to acknowledge the teams that are here wearing their team t-shirts. Beautiful in blue over there, 

about four rows back, there. Complementary blue up front, second row. Well done. And red, over here. 

Good job, guys. And in the back, it's hard to tell, but I'm sure there's some back there, too. So next year 

let's make it a sea of rainbow colors, solid shirts, and wear 'em next year. There's one more category of 

school sites that need to be acknowledged, in addition to Category B. We're gonna save those for the 

end of the presentation. But I do want to do just a bit of foreshadowing before I turn everything over to 

our keynote speaker, Dr. Rob Horner. I want to foreshadow with you considerations and next steps: 

areas of focus and things that we're thinking about as we refine our practices and expand our efforts 

with PBIS. I had mentioned before that we started work on culturally responsive PBIS. That continues, 

and will be a big focus and major effort for our practices next year. And in fact, I'll be working with a 

group of facilitators and our colleagues in the PaTTAN system to refine our training curricula in and 

around PBIS to embed core principles of managing the installation of our efforts with a culturally 

responsive approach. So stay tuned, and in particular, join us at our closing keynote session to get a 

better understanding of what we mean when we're talking about culturally responsive approaches to 

managing PBIS. Youth mental health first aid will continue to be a focus area for us. We're working, right 

now, in our Pennsylvania community of practice to create a state network of youth mental health first 

aid instructors that will be available to support you in your installation efforts of youth mental health 



first aid in schools. You'll probably see some incentives and performance grants associated with that 

coming out, as well. Our PAPBS Network facilitators will be convening, state-wide, for a refresher 

training course, taking place in the fall of the year. My esteemed colleague Tina Lawson refers to it as a 

hoedown. I don't prefer to call it a hoedown, but I'm sure it will be a rip-roaring event. And we're really 

looking forward to that. We have over 130 facilitators in the Commonwealth of Pennsylvania, and we're 

coming together in the fall to re-situate and re-address the work that we're doing to support our 

implementing sites in Pennsylvania. We have a really robust Safe Schools - Healthy Students partnership, 

with three demonstration sites in the state, and we continue to learn from them. And one of the things 

that we're learning from them is about how to better involve families in the management of PBIS in our 

school sites. And our learnings from them will help also inform the practices that we're doing, in terms 

of training our PAPBS facilitators to give good guidance to the field around authentic family 

engagement, as well as the efforts associated with effective SAP integration at the advanced tiers. And 

then finally, this is a shout-out to all of our data people in the room: We love our pTrack system. That's 

where we collect all the data. And we're only gonna get better at putting in our fidelity of 

implementation data, as well as our other data points. So that's gonna be a big point of conversation 

moving forward. And I see some acknowledgment from a few people about that. With that in mind, let 

me just wrap up by sharing with you that you have a lot in store these next two days. There are over 60 

breakout sessions in multiple threads, including our two keynotes. There's a lot to choose from. Be very 

strategic about the sessions that you and your teammates go to. There are threads targeting 

implementation at Tier 1. There are threads targeting implementation in advanced tiers. There are 

sessions appropriate to novice implementation sites as well as experienced implementation sites. We're 

pleased to have sessions that follow a thread around community and family engagement, as well as our 

higher ed threat and our interconnected systems framework. So with that in mind, I think there's 

something for everyone here. Mark your calendars for next year. The time in which the forum will be 

offered has shifted in the month of May. It will be May 5th and 6th for next year's Implementers Forum. 

I almost gave you the wrong dates. Check your registration folders. The save-the-date flyer is already 

available in the folder. All the handouts that are made available to us are downloadable on the PaTTAN 

website. Go to our Training section on our home page. Click on the Implementers Forum, where you 

registered for this event, and you'll find all the handouts available for download electronically. With that 

in mind, remember, Category C, our final category of school sites to be recognized, will be recognized by 

Dr. Horner. We're saving these sites because they are some of our most seasoned implementation sites, 

who have reached a banner - no pun intended - have reached a milestone with fidelity of 

implementation for five or more years. Those sites will be recognized at the end of our keynote. So at 

this time, let me turn everything over to Dr. Rob Horner, our keynoter. Dr. Horner is a professor of 

special education, and the director of Educational Community Supports at the University of Oregon. Dr. 

Horner has well over 25 years of history of research, grants management and system change efforts 

related to school reform and positive behavior support. One of the most significant things that we can 

say about Dr. Horner's guidance to those of us at the state and local levels is his focus on translating 

research into informed practice. He's been a mentor, a guide, a national influence. And there's not much 

else I can say but thank you, to Dr. Horner, for taking time out to be here with us and delivering today's 

keynote. 



>> All right. So, is this working? Great. Good morning. 

>> Good morning. 

>> All right. I am absolutely delighted to be here. I have come to Pennsylvania periodically. I was at some 

of the first eight schools that got started. And I know there's a little trepidation. It's fantastic to look out, 

now, at the work that you all are doing and the strength that Pennsylvania brings to the whole PBIS 

effort. I especially want to extend both congratulations and thanks to the organizers of the conference 

and to you all. Thanks, in part, because I want you to appreciate that the work that you're doing at 

Pennsylvania doesn't Just stay here. The things that you're teaching us, about integration of systems, 

about development of scale of implementation, are things that we're using all across the country. 

Pennsylvania is not just an exemplar. You're actually a lead, in terms of directions going forward. So if 

we were to do the same things that you're looking at about acknowledging schools, if we were to do 

that for states, Pennsylvania would be a Category C state. All right? So I think some of you can 

appreciate that. The other thing I want to do is I want to thank the organizers for shifting things a little 

bit, because in previous conferences the keynote presenter actually read the names of the schools. And I 

did not have to read the names of the schools. Because there's no way I would have got "Tamaqua." So I 

really appreciate the shift, right there. Second, though, is I want to offer congratulations - I really do - 

the congratulations to those of you who have implemented not only the beginning parts of PBIS, but 

you've actually implemented with a level of fidelity that benefits children. That's the difference that 

actually makes things happen. So for you all who have done that, I mean, a real significant 

congratulations. I especially encourage you, as you look at this conference, those of you who have been 

here before, the 32.3 percent: one of the things I want you to think about, half to two-thirds of the 

sessions were done by people who came from out of state. At this conference, the vast majority of the 

sessions are actually being delivered by people from Pennsylvania. You are building from your own 

competence and expertise. And that's a tremendous thing to accomplish. That's really substantial. As 

you go and follow Jim's advice about looking at the sessions and divvying up, part of what I want you to 

do is, as teams, all right, you all over here in the blue section, you all over here in the red section, don't 

all go to the same session. Divvy up. Go to sessions that are going to be helpful to you, as a team, to 

determine what you're gonna do next. A thing that I'd like you to do ... Okay, this is actually gonna be on 

the test, so I want you to actually write this down: at each session you go to, I want you to identify one 

action that you would take back to your school. And if you think about one action, one way of doing 

assessment, one strategy in classroom management systems, one format you might use to up staff buy-

in, those are the things that really make this conference work. So make an effort to do that. Now, part of 

what I was gonna do was I was gonna ask you to tell me how many people have been one year, two or 

five, five or more, but you've already done that. I know that 44.3 percent of you, this is really your first 

Forum here in Pennsylvania. So part of what I would like to be able to do is I'm going to organize things 

so that we accomplish these goals.  So the first thing that we're gonna do is, for those of you who are 

new, I want you to make sure that you are very, very clear about what is the purpose of PBIS. We get all 

caught up in the acronyms and the logos and the t-shirts. I want you to come back to why are we here. 

And of the 1,300 of us, if we were to say the one thing that binds us together, what is that one thing? So, 

what's the real purpose? Second is, I want to review, a little bit, some of the current data from 



Pennsylvania. So you've got 652 schools that are implementing PBIS. But let's look at what that is 

actually doing. How does it fit nationally, and how does it really work?  And my hope was to then focus 

on four themes that I think would be areas for you to consider and address in the next year. And I 

selected these, basically, by looking at your data and following through. I actually, for what it's worth, I 

actually read the Pennsylvania reports. So those of you who are sending in those PowerPoints and 

slides, we actually look at them. And in fact, we we not only read them, but we pass them to the federal 

government. Arne Duncan knows what you are doing. And I want you to think about that when you send 

your files in to the state here. So the four themes: here's what I'd like you to be able to really do. One, I 

want you to come away with a sense that doing PBIS so it actually has an impact on kids involves 

focusing on precision: not just doing it with fidelity at Tier 1, but also at Tiers 2 and Tier 3. You all have 

been doing this long enough that I want you to really gear up and be looking at the kids who are needing 

more support. Part of that fits with your emphasis on doing PBIS not just with cultural sensitivity, but 

with true, fundamental equity. We will not -- we will not meet the promise that we are giving to 

education across the nation, unless we do a better job of educating all children. And part of the way 

you're gonna do that is by focusing not just on Tier 1, but on the Tier 2 and the Tier 3 pieces. Third and 

fourth - and given time, we may cut those a little bit short - I want you to focus a little bit on how we're 

going to take things in Pennsylvania from where you are to where you want to go. You are, right now, 

implementing PBIS in about 20 percent of the schools in Pennsylvania. And I want you to be thinking - 

each one of you are looking at your school - but collectively. Here's one of the messages I can give. It will 

be easier to implement in your school if you've got whole district and whole state support behind you. I 

want you to be thinking right now: what is it going to take to move PBIS from 20 percent of the schools 

in Pennsylvania to 80 percent of the schools? And the last piece - and the last piece is the trickiest one - 

you just watched Jim go through a set of different initiatives that are being added and embedded within 

PBIS. We are incredibly pleased to see people implementing mental health first aid, to see people 

embedding the interconnected systems framework, the mental health and RENEW systems. Some of 

you are also getting started with restorative justice, restorative practices. Those are all strategies that 

are inherently compatible with PBIS. We worry, we worry, however, because Kent McIntosh is teaching 

us that, in some cases, what happens is you add layer upon layer upon layer, and then the whole thing 

topples over. So there are ways of aligning and integrating that work, and there are ways of aligning and 

integrating that make things more difficult. Part of what we're really looking for is how to do that well. 

So those are the things that I want to accomplish in the next 39 minutes. So here we go. Now, for those 

of you who are new to PBIS, I want you to be able to distill this down to the real essence. If you were to 

take all the different pieces that we've got ... I mean, why are we doing this and how does it work? What 

are each of the sessions at this conference about? They are all coming back to the idea that we want to 

make schools more effective, more efficient and more equitable learning environments. More effective, 

in the sense that you can look at both the social gains and the academic gains at elementary, middle and 

high. We want to see, in schools using PBIS, not just improved social behavior, but improved academic 

outcomes. Efficient. Part of what we want to be able to see is that schools using PBIS are actually making 

it easier, easier on staff, easier on kids, easier on families. One of the things we love is the series of 

studies that have actually demonstrated if you implement PBIS well, it actually decreases the amount of 

staff time that's required to deal with problem behavior events. It increases the amount of time and 

effort you can focus on academic events. One middle school in Oregon demonstrated that after three 



years of implementing PBIS, they had saved over 29 administrator days. So those of you who are just 

getting started with PBIS, I want you to worry. What are your school administrators going to do with 

those extra 29 days? Right? Okay, so here we go. If you also do PBIS well, you will increase the equity. 

You'll actually be able to be successful with a wider range of kids. And if you took all of the research that 

has been done, and you condensed it to four big themes, here are the four big themes that I want you to 

take away. Make schools more predictable learning environments. Make them excruciatingly 

predictable. Everybody walking into the school should know, within five minutes, what the expectations 

are in the school. It should be that clear. People should be able to say, "This is what is expected. This is 

how we do it." The thing I want you to worry about ... Worry not about the privileged children who 

come in already with very well-developed expectations. Worry about the kids who come from very 

complicated settings, situations where they get many, many different messages; kids who, in some 

cases, come from environments that are full of traumatic events. I want those kids to get excruciating 

clarity what's expected. Second is make the expectations consistent across people - all people, places - 

even back in the D Hall wing, and time - in the playground, during the cafeteria, before school, after 

school; consistent across people, place and time. Third, make it a positive environment. Now, anybody 

who's been through more than two PBIS trainings know 1, about the triangle, and 2, about the 5:1 ratio. 

All right? So the 5:1 ratio is: students in schools that implement PBIS are acknowledged for doing things 

right at least five times as often as they're corrected for doing things wrong. I want you to think about 

this. We have, over the past 20 years, repeatedly surveyed students, to say, you know, to what extent is 

this a positive environment. And we survey students, and we survey the staff. Right? So I want you to 

think, right now, if you were to say, on a 1 to 5 scale, with 5 meaning "we are really positive; we're 

about as positive as the priests next door; we're good." Okay? If you were to use that scale, what would 

you say would be your level in your school? Historically, when we do that, school staff rate their building 

at 4.5 to 4.8, on average. Right? Kids, same kids, rate the school a 2.5 to a 3.1 Big difference! It's higher, 

by the way ... The kids think much more highly of us in elementary. So those of you in elementary 

schools, they still love you. But in middle school and high school it's very different. So I want you to 

think. If, to create an environment that is truly positive, you've got to create this 5:1 ratio. The other 

thing is, I want you to create an environment that is safe, safe both physically and emotionally. It's safe 

in the sense that it really is, empirically, a safe environment. But it's also an environment where the 

children feel that they can come and be there in a safe way. Consider the fact that 31.4 percent of 

middle school and high school students say that they have been either the victims or the witnesses of 

bullying within the past three months. Now, I want you to think about that. Because that's not what we 

experience. We don't see the bullying, the harassment, the tension, that occurs. The thing that is so 

critical about creating a safe environment is it's not just focusing on the staff-to-student behavior; it's 

also focusing on how students interact with each other. So, here's some reason, all right? Those of you 

for whom this is your first PAPBS event, the reason we're here is to create schools that are more 

effective, efficient and equitable learning environments. We do that by creating a social culture that is 

excruciatingly predictable; consistent across people, place and time; positive and safe. And if we do that 

well, we make a difference. now, the other thing we want you to take away is you can go to a lot of 

conferences, and quite frankly, it doesn't take much to make PowerPoint presentations. What it does 

take is it takes a lot to be able to actually demonstrate that what we recommend works. So what I just 

told you, that one slide, is the condensing of the past 18 years of research. Those of you who are really 



hard-nosed or graduate students, one of those two, here are the studies that you can read that actually 

document what I just said. So these are randomized control trials. Those of you who are excited about 

hierarchical linear modeling, go for it. We want you to know that they are there. For those of you who 

are less excited, here's basically the past 18 years of research. You ready? This is what I want you to take 

home. If you implement PBIS with Fidelity ... I mean, I want you to think. I want you to think about each 

of the schools that was just named. Here's what you get. You ready? One, you get a 20 to 60 percent 

reduction in problem behavior. If you implement PBIS at Tier 1 at an 80 percent on the SET, 70 percent 

on the BOQ, you are going to see a 20 to 60 percent reduction in problem behavior. You do that for 

three years, and you will get statistically significant changes in your math and reading scores, and this 

has been documented both at elementary and middle school. Those of you who are in high schools, we 

got to come back and take a little bit more work at this. But I want you to think. Creating an effective 

learning environment, creating a coherent social culture, makes the school a better learning 

environment. We don't see increases in reading scores because kids learn to be respectful and 

responsible. We see by teaching people to be respectful, responsible, by building a positive, consistent, 

positive and safe environment, what you see is kids come to school. They pay attention. They are less 

worried, and they're more focused on what they're supposed to be focused on. That's how you get the 

learning gains. All right. One of the big things, and those of you ... I'm gonna show you your own data 

here in just a minute. In high school, now, in Oregon, one of the problems we've got is it turns out, not 

all the high school students show up all the time. Really. Okay. And it turns out, if you're not there, 

you're much less likely to do well academically. Being in class actually makes a difference. So in schools 

that implement PBIS, kids are more likely to be there. They're more likely to identify the school as a safe 

environment. They're less likely to identify bullying behaviors as an issue. These school teams operate 

more efficiently. The cost per student goes down. There's lower staff turnover. And the 11 percent of 

you who are building administrators, district administrators or state administrators who are here, I want 

you to worry about the hidden cost of staff turnover. Staff turnover is expensive. And I want you to think 

about this: In the State of Oregon ... Actually, Oregon is on the West Coast, and its major claim to fame 

is it's just above California. All right? In the State of Oregon, 47 percent of all schools implement PBIS. 

And I just met with the State Superintendent of Public Instruction, and he's unhappy because one of the 

problems we've got in Oregon is we've got teachers who will not work in schools that are not 

implementing PBIS. Now, I want you to think about that. Part of the reason for that is that the teachers 

identify themselves as being more effective. The teachers identify themselves as being more effective in 

schools that use PBIS. And for those of you who worry ... One of the things that I hear periodically is 

people say, "Oh, you know, come on. PBIS is just about rewarding basic behaviors, not about building 

social competence." Basically, that's not true. We actually have randomized control trials showing that, 

if you implement PBIS well -- I want you to think about this -- children develop social/emotional 

competence both for dealing with other students and for dealing with adults. And I'm gonna argue that 

right now in schools, we are not doing a good enough job of really focusing on the student-student 

interactions. We focus fair amount on "comply with adults," but we don't teach, actually, the skills that 

we really need to take things forward. So part of what I want you to think about: You now have, "Why 

do we do PBIS?" And part of what I wanted to give you is the sense that there's really an empirical basis. 

You should do it because Jim and Tina say it's a good thing, but I want you to know that when they say, 

"Doing it is a good thing," they say it with a sense of real foundation in the research that backs it up. So, 



what is PBIS? This is actually gonna be on the test. Those of you who are expecting to get lunch, all right, 

when you go up and you wanna get lunch, this is gonna be the question you're asked: What is PBIS? So 

PBIS is not a curriculum. It's not a book. It's not something you can just say we all do the same. The thing 

that is so fascinating about the different schools that were just recognized is, if you look at PBIS, it looks 

differently in the northern part of the state versus the southern part of the state versus in Philadelphia. 

All right? Barry McCurdy shows us what PBIS looks like inside Philadelphia. Tim Noster shows us what 

PBIS looks like in rural Pennsylvania. Part of what we love is there are core features that are constant, 

but everybody does it in a way that fits their community. Doing PBIS with cultural sensitivity means you 

pay attention to the families and the community, not just to the school. So here's what I want you to 

think about: PBIS is a framework. It's a framework for establishing a coherent social culture, a social 

culture that kids know and follow. It's the road map to success, and it works because you build a 

schoolwide social culture with the additional behavior supports, schoolwide social culture with the 

additional behavior supports that are necessary to really take things forward. The things that we can say 

that have actually been demonstrated emphasize prevention first. So don't just wait for kids to foul up 

and then respond. Actually invest in building a coherent culture before they make mistakes. Define and 

teach three to five positively stated behavioral expectations. Build an acknowledgment system, 

consequence system, the data system. Over and over again, we keep coming back to the data system, 

and one of the things I want you to take away ... Look down there at the bottom. The last thing talks 

about systems. Systems are the least sexy but the most important for sustainability. Part of what I want 

you to take away: We are not seeing PBIS be implemented with high Fidelity and with sustainability 

without clear, consistent administrative support. Those of you who are at tables right now with your 

school teams, I want you to look at your building administrator, your principal or vice principal, who's 

there. Essentially, part of what we've found is you don't get PBIS implemented well and implemented 

over time without his or her active, ongoing investment and support. And I can say this in part. My 

father was the superintendent of schools, so I grew up basically in a context where we were looking at 

what school administration was all about. And I got to tell you, being a building or district administrator 

is very, very close to a self-injurious behavior. I mean, you get hammered from above. You get 

hammered from below. No, this is a good time. At this conference, take care of your leaders because 

they are what makes this really work. All right. Now, if you build a social culture that really works, here's 

what you do: If you're building a social culture, you make three things happen. Thing number 1: 

Everybody in the building has a common language. We can say, "Be respectful. Be responsible. Be safe." 

We can say, "Try your best. Be courteous. Do to others as you would to yourself." Whatever your rules 

are, everybody's got it. But the second part is, and this is really important as educators: Kids know what 

it means. If you've taught behavioral expectations well, students have learned the general case of what 

it means to be respectful. They know that it means you behave in a way where you consider that your 

behavior influences that of everyone around you. They know that in part, if they are able to use what 

you've taught, they will know how to be respectful not just in the three or four places that you teach it, 

but in all places. Things that I love, and I want you to think about this. There are at least seven sessions 

here dealing with family support. One of the things that we see in schools to start emphasizing family 

support is family saying, "How do we take those expectations home? How do we do it for dinnertime, 

bedtime, van time? How do we make this stuff fit?" When you do that, you've given kids skills that go 

well beyond. But the third part, the third part that's critical for PBIS, is you need to teach the 



expectations so that everyone knows that everyone else knows. Right? This is something where you 

build community through common experience, and it's totally different when everybody knows what 

the expectations are. One of the examples that I tell over and over again is if you do PBIS well, you give 

the kids the power to influence each other constructively. We were on one playground once in an 

elementary school that had be respectful; be responsible; be safe. And be safe on the playground meant 

that you go down the slide, not up, right? And the vice principal was on the playground, and there were 

these two fifth graders walking by the slide, and this third grader started going up the slide. And one of 

the fifth graders said, "Hey. Be safe," and walked on. The third grader got off the slide because he knew 

that they knew that he knew. PBIS, teaching behavioral expectations, is empowering students to be an 

active part of a creative, effective learning environment. Another example that I tell over and over again 

is a middle school, middle school in rural Oregon, and they had five expectations: be respectful; be 

responsible; follow instructions; hand and feet to self-type of stuff. And the principal, in this case, was in 

the hallway, and he was in the hallway, and he was watching this young man who was down, looking in 

the hallway, and this really good-looking eighth-grade girl was coming down the hallway. And his eyes 

lightened up, and he was clearly thinking, "I would like to make a social bid to this young woman," or 

something similar, right? And as she approached, he jumped out in front and hit her on the shoulders. I 

don't know where that came from, but that's what he did. And she stopped, and she looked at him, and 

she said, "Hands and feet to yourself." And she walked on. Now, come on! That is a social skill trial that 

we could've never delivered. Look. Build a social culture to empower the students to be part of the 

solution. All right. So if we do this well, right ... Here's what I want you to do. So today is Wednesday. 

Within the next week, here's your assignment: I want you to go back to your schools. I want you to walk 

into school, and I want you to identify five different kids, not that gaggle of kids that are all together, but 

five different kids, all right? You got it? And I want you to walk up to each kid, and I want you to say, 

"Kid, kid, do you know what the behavioral expectations are here?" You got it? And you use 

developmentally appropriate words. If it's a little person, you say, "Do you know the three Bs, or do you 

know the high fives, or do you know the whatever?" But you use words. I want you to ask five different 

students, "Do you know the expectations?" Got it? Second thing I want you to know is, what does it look 

like here? So if somebody says, "Oh, I know the expectations: be respectful; be responsible; be safe," 

say, "Okay. All right, cowboy. Can you tell me what it actually means wherever we are, if we're in the 

hallway, if we're in chemistry class, wherever we are?" And the third question I want you to ask is, "Has 

anybody acknowledged you for doing things right in the past two weeks?" All right. Y'all got your 

awards. Jim had your names shouted out. Now, I want you to get real. Stop five different kids. Ask those 

three questions. In schools that are actually using PBIS, 80 percent of the kids can tell you the answer to 

those three questions. They can tell you what the expectations are. They can tell you what it means. And 

they will say, "Yeah. I was acknowledged. Either I got a ticket, or somebody actually said I did a good 

job." I actually did this. I do this regularly when I travel. And last year, I was in the Netherlands. I was in a 

Dutch school, and they were implementing PBIS, and there was this little fifth-grade girl, and I was really 

impressed. I got to tell you. I mean, here she was, speaking English, which was her third language in fifth 

grade, right? And she's talking to me because I don't speak Dutch. And so I said, "Do you know the 

expectations?" And she said, "Yeah." And she gave me the ... I said, "Do you know what it actually 

means?" And she said, "Yeah." And she told me what it meant. And I said, "Well, has anybody 

acknowledged you for doing things right in the past two weeks?" And she said, "No." I said, "No? What 



do you think we should do?" And she said, "Hm. I think you should give me your ticket to America." I 

said, "Okay. That's good." This is not a young lady who has problems with sort of self-confidence, right? 

Here's the point: Create environments that actually work. And if we do that well, part of what you're 

gonna see is you're going to see situations where we're actually able to make change in how kids 

interact with each other. George Sugai is probably the person most responsible for developing and 

fostering the key ideas of PBIS. George is a professor now at the University of Connecticut, and he was 

at the University of Oregon for about 15 years. George brought us four big messages. The first message 

is that social culture matters. I mean, math and reading are what we're being held accountable for, 

math, reading and writing. But social culture matters. You will not achieve the academic outcomes you 

want in a behaviorally chaotic environment. Second, I want you to focus not just on individual students. I 

mean, come on. The thing that we like to do as teachers, and we were all teachers, is we get around, 

and we talk about Darren and Emily and Juan, and we say, "Oh, my god. Do you know what he did 

today?" Right? And those kids are the pressure points that we really wanna focus on. Here's what we 

can tell you: You will not succeed with the toughest kids unless you build a schoolwide foundation. Build 

a whole school system. The whole school is the unit of analysis. The other is, if you're gonna be really 

effective, you need to always implement good practices with supportive systems. Systems are the 

policies, the teaming structure, the time to meet. You all got enough time to meet. If you are, you're not 

in education, right? Third, do you actually have the data systems so that you know what's going on? Jim 

referenced [INAUDIBLE] as one strategy here, but do you have the data that you really need to make 

things work? And finally, do you actually deliver support with multiple levels of intensity? If you are 

committed to equity, if you are committed to schools that work for all kids, you need to be committed 

to schools that deliver math, reading, writing and behavior support at at least three levels of support 

intensity. If we do not start with that, we won't get to the place where we need to be. The whole idea of 

the triangle is that we start with the triangle looking like this. The triangle starts not with three tiers, but 

with one. The big message in PBIS in the multi-tiered logic is: Begin with prevention first. Build a reading, 

math, writing and behavioral foundation that will be successful with at least 80 percent of your kids. If 

you do that, right, if you do that, then you can add the Tier 2 systems that are necessary for those kids 

who need a little more structure, a little more help. And then, you can add on top of that the Tier 3 

systems. And remember, there are always gonna be 3 to 7 percent of the kids whose primary mission in 

life is to maintain our humility. All right? And anybody who comes to you and says, "We've got 

everything worked out around problem behavior in schools," does not spend enough time in schools. All 

right? There's a lot of work yet to be done, but I got to tell you, right now, we know more about how to 

support kids at the top of the triangle than ever before, and our colleagues in mental health and juvenile 

justice are adding to that knowledge base. So here are the three things I want you to take away: When 

you look at the triangle, one, invest in prevention first, whether it's math, reading, writing or behavior. 

Second, never implement a strategy unless you have multiple tiers of intensity. And those of you who 

were listening when Jim talked about universal screeners, I'm not excited if you only do the universal 

screening and identify. The reason for doing universal screening is to implement early. So here's what I 

want you to think about. This is May. This is May right now. I want you to be thinking right now about 

next year. You can anticipate the kids in your schools who need yellow and red supports. Right now, you 

can identify kids who are gonna need yellow and red supports. When I was a teacher, what we would do 

is we would always start the year sort of carte blanche, and we would wait and see what happened. 



About November, we'd identify the kids who were not doing well. We'd start gearing up. And 

surprisingly, these holidays would kick in and mess up a lot of the organization. We'd gear back up in 

January. We'd get good plans developed in February and March. We'd actually get the implemented in 

May. And then, in June, we'd implement our major strategy, which is to hope they would get better or 

move over the summer. All right. don't do that. Here you go. You ready? Here's what I want you to do. 

By Halloween, I want you to have 80 percent of your behavior support plans in place. By Halloween, I 

want 80 percent of your key Tier 2, Tier 3 behavior support plans in place. You will do that by using 

universal screening and by early rapid access. You should be doing the same for literacy and math. So in 

part, if we're really gonna make schools more effective environments, those are the things that we need 

to do. Now, one of the things I want you to remember: When we implement PBIS, if you are getting Tier 

2 or Tier 3 supports, and remember, the triangle refers to us, not to students. The triangle refers to the 

level of support we are providing. There are not green, yellow and red students. There are green, yellow 

and red levels of support intensity. And if you're getting yellow or red levels of support, that doesn't 

mean that you don't also get everything else. So the support levels are embedded. As you think about 

doing this, part of what I want you to think about: If you were right now to describe your school, could 

you make a list that looks like this? So, what are the things that are primary-level supports? What are 

secondary supports? What are tertiary supports? Could you make that work? And if you did, could you 

make it fit so that you had something like this? If you can, that's great. If you can't, I want you to be 

thinking about what you would put in each of these squares as you go to the different sessions. All right. 

So I'm gonna do something fast now. So if you were to, say, we're looking at Tier 1 supports. So this is 

for you to get ready to think about the sessions you go to. Remember, I want you to take one action per 

session that you bring back. So if you're looking at Tier 1, Tier 1 is all kids in the school. Here are the 

things that I want you to be able to say: If you do Tier 1, you've got a leadership team. So, can you 

identify who the team is? If you don't have a leadership team with strong administrative support, 

implementing PBIS is tough. Do you have schoolwide expectations that are defined and taught? Do you 

have the system for acknowledging behavior? Do you have a system for consequences when kids 

engage in problem behavior? But here's the big thing. All right. I want you to make an asterisk on this 

one. For consequences, you must help your staff move beyond the culture of punitive strategies. In PBIS, 

the major focus of consequences are to interrupt a sequence of problem behavior, to minimize the 

likelihood that problem behavior is rewarded inadvertently, right, and to allow the education to 

continue for everybody else. That's what the consequences do. Don't really on consequences as a 

hammer. Otherwise, you're just gonna get into one of those, you know, Whac-A-Mole things, where you 

just get a bigger and bigger hammer, and you're just doing it over and over. Punishment is not the goal. 

The goal of consequences: I want you to interrupt; I want you to minimize; I want you to ensure that 

education can continue. One of the things I want you to think about: In Pennsylvania, y'all need to focus 

more on the classroom systems. At least, that's what your data say. Make sure that you've got the data 

to make good decisions. Build in bully prevention as part of Tier-1 PBIS. Bully prevention should not be 

Tier 2 and Tier 3. The key to bully prevention is you must teach the students, "What do I do when 

someone else behaves disrespectfully?" And that sounds like a simple message, but it's complicated to 

do. The final part, and one of the things that we do not have the data to support, but we're building it; 

we've got three different formal programs of research focusing on the impact of family systems. But 

part of what we're looking at is the family systems at Tier 1. One of the big things I want you to take 



away is the importance of using data, data on Fidelity, right, and data on impact on students. Use your 

data. Too often in education, we collect data and send it to others. I want you to own it! I want you to 

use it. I want you to become better. I noticed that one of the sessions focuses on team-initiated 

problem-solving. Pay attention to the team-initiated problem-solving 'cause it's not just having the data; 

it's knowing how to use it. One of the things I love: I did a session like this just recently in California, and 

one of the administrators of one of the buildings came up, and she gave me this thing. She said, "Here's 

my license plate." All right? So one of the things I want you to aspire for: There is still the chance in 

Pennsylvania to get this license plate. All right. Tier 2. At Tier 2, what are you looking at? You need to 

have a team that is working on small numbers of kids, not just individuals, but small groups. So the 

things you're looking for at Tier 2: You're gonna have a leadership team. With the Tier 2, you're going to 

have increased structure. So think about, how many of you implement check-in/check-out? Not that 

many, 6.4 percent. All right. So they teach you to do that at PhD school. All right. So the increased 

structure, if you're doing math, you're doing reading, you're doing behavior, part of what you do is you 

increase structure. You increase the additional opportunities to teach the skills. You increase the 

feedback level that the students get. In Tier 2, you should know not just how many referrals she has per 

day. You should know how well she does per class period. So if you've got the data to make decision-

making, you're able to break it out per class period. And finally, you're gonna have increased family 

engagement. At Tier 3, part of what you're gonna have is you're gonna be focusing on those individual 

kids. So again, individualized teams. Those of you who are implementing RENEW, think about the team 

that is guided by the student and his or her family. One of the big things is that you do individualized 

assessment. Every school right now, you should be able to do a functional behavioral assessment within 

48 hours by people who are inside your school. Functional behavioral assessment is not something that 

can only be done by a PhD school psychologist and God. It really is something that everyone can do, all 

right? And I want you to become better at doing the behavioral assessment, the academic assessment 

and the mental health assessment. So bring the assessments together. Individual support planning, 

individualized support is implemented, the level of data, again, goes up. So part of what you're looking 

for is you're looking for a way to actually put this in place. Now, a little bit of perspective. So we're only 

gonna have a little bit more to go. But part of what I want you to bring is: Right now, there are over 

20,000 schools in the United States implementing PBIS. This is the count by state, and if you were to 

look, we've got over 14 states that have at least 500 schools. Pennsylvania is one of those. So I want you 

to look at your state compared to the rest of the nation. You're actually implementing a lot of PBIS 

schools. If you look, however, not just at the number of schools, but the proportion, remember, you've 

got 652 schools implementing PBIS. So here's the proportion of schools. So you're at about 20 percent of 

the schools in Pennsylvania. So you've got, as a state, a lot of things that you can go forward with. Now, 

this is the tricky part. Brian, I need your help. This is where, if you would move the cursor to the little 

box and press the box ... Oh, you are good. You are good. All right. Here are your data for the past two 

years. One is you've got 478 schools that actually gave us Fidelity data. One of the messages I want you 

to take away: These are your Benchmark of Quality scores. You use primarily two measures: the SET and 

the Benchmark of Quality. And those of you who do Benchmark of Quality, you know that if you get to 

70 percent on the BOQ, that's implementing PBIS with Fidelity. Eighty eighty on the SET, 70 percent on 

the BOQ. So part of what this looks like: The columns on the right, the blue is last year; the sickly yellow 

is this year. Right? The column foremost on the left is the elementary schools. Lemme catch up with you. 



The next is K-12. The third over are middle schools. Fourth is high schools. Fifth is others. So you get a 

sense that right now, one of the messages is: Schools in Pennsylvania are implementing PBIS. Now, I 

want you to think about office discipline referrals, and these are only major office discipline referrals. 

The left-most is elementary. The middle is middle. The right is high schools. So of 132 elementary 

schools, these is your average office discipline referrals per 100 kids per day. The red line is the median 

for 3,200 schools across the country. So in part, you got a little bit ... We're a little bit higher. Same with 

middle school. Same with high. You're within a quarter of a standard deviation, and you've got schools 

that bounce up and down. So for your individual school, part of what I want you to start keeping track of 

is office discipline referrals per 100 kids. You can go to the swis.org website and download national 

medians and averages every year that get updated. Now, one of the real high spots for you is your high 

schools. Those of you who are high schools here, these are the office discipline referral rates for the past 

three years in high schools in Pennsylvania. This is really remarkable. Congratulations, those of you who 

have gotten things started in high schools, major nifty thing. Let's do this the fast way 'cause we've only 

got about 10 minutes. And then, I'm gonna stop. One of the things that I want you to take away is take a 

look at the data. These are the proportion of office discipline referrals in elementary schools in 

Pennsylvania. The green is last year. The blue is this year. So those of you in elementary schools, what 

are the behaviors that get kids in trouble most? All right? What are the behaviors that get kids in trouble 

most? And the answer is physical aggression and defiance and insubordination. Physical aggression is 

typically student-student. To do defiance and insubordination, what do you need? You need an adult, 

right? All right. So in elementary schools, that's what you're dealing with. Middle schools, look how it 

changes. Those of you who are guidance counselors, school pyschologists, social workers, you know 

middle school is developmentally when they're separating from us, right? In elementary school, they still 

love us. Middle school, they're ambivalent. High school, good luck. All right. So in middle school, right, in 

middle school, part of what you've got is you've got much more of the proportion is adult-student 

interactions. Partly, it's because they become much more clever at hiding and not letting us see some of 

their problem behaviors, believe it or not. In high school, look at this. High school: attendance, skipping 

class, tardy, not being there. Those are the behaviors that are getting kids in trouble. If you go to 

focusing not on what they do, but where, you've got classroom, middle classroom, high classroom. One 

of the things I want you to do, I want you to take away: In terms of implementing PBIS, to implement 

PBIS with sustainability means attending better to implementation at the classroom level. I want you to 

be able to identify: What are the 10 key features of a behaviorally supportive classroom? Are we 

teaching the behavioral expectations in the classroom? Are we teaching the classroom routines? And 

especially in middle school and high school, are we as a faculty doing a better job of organizing for 

success across? Now, what are the other issues? I want you to focus on equity. And part of what I want 

you to focus on is the disproportionality between referrals to the office and race. Now, look up here at 

these graphs. The green bars are the proportion of students enrolled right now in Pennsylvania schools 

implementing PBIS. See the green bar? So by-race enrollment. The blue bar is the proportion of office 

discipline referrals by race. So you can get into whole bunches of nifty discussions about risk indices and 

risk ratios, and some of it gets pretty complicated. But for your staff, here's one of the things I want. 

Every month, every month in your school, you should be able to look at this graph. If the blue bar is 

bigger than the green bar, you've got a challenge. You got it? All right. Now, part of a way to look at that 

... There's this thing that's called the risk ratio, and it compares the likelihood of being sent to the office 



for one race versus another. So if you used kids who are white as the comparator, in elementary schools 

in Pennsylvania right now that are implementing PBIS, kids who are African-American are 2.95 times as 

likely to be sent to the office. If that number is greater than 1.25, the U.S. Office of Civil Rights is worries. 

All right? What about middle school? Middle school, same basic thing. Ratio is 2.34. Come back. In high 

school, ratio drops to 2.3, partly because not all the players are still there. So one of the things that you 

want ... Okay, Brian, if you were to hit Escape ... All right. Is he good? He's good. You come away ... A 

hand for Brian. Here's some messages. One, PBIS at Tier 1 is being implemented really quite well in 

Pennsylvania. You all have done an impressive job. Those of you who are coaches, those of you who are 

trainers, I'm impressed. Second, schools implementing PBIS are improving. If you do PBIS well, you're 

actually seeing a reduction in office discipline referrals. Third, if you going to take PBIS to the next level, 

one of the things I want you to do is I really want you to focus on the classroom systems. So as you are 

going to different sessions, I want you to be thinking about how you would really focus on taking the 

whole school pieces and making them really relevant at the classrooms. Ask the questions that I gave 

you for the whole school for each classroom. Do you know the expectations? Do you know what it 

means right here? And has anybody acknowledged you for doing things right in the past two weeks? Use 

those over and over. Of the things that you could do right now, one of the biggest would be to focus on 

improving classroom systems. All right. The next ... Abracadabra. In terms of problem behavior, with 

respect to problem behavior, those of you in elementary schools, I want you to back up, and I want you 

to think about this fall. When you teach the behavioral expectations -- be respectful and be responsible -

- I want you not just to teach what it looks like. I want you to be careful to teach what it is not. Got it? 

When you teach being respectful, show the most common behavioral mistakes that kids make. So in 

your school, I want you to think, "What is the thing that they do most that's problematic?" And use that 

not as saying, "This is an example of being reprehensible." Tell them, "This is not being respectful. This is 

respectful. This is not being respectful." Teach the concepts so that they can discriminate what works 

and what doesn't work. Right now, we've got too much aggression that's being acknowledged and 

reinforced. In middle school, one of the things we've got to do: We've got to do a better job of teaching 

students how to interact with adults. Here's what you're doing well: You are teaching students that 

adults give statements that need to be complied with. I want you to think carefully this coming year, 

how do you teach students the socially appropriate way to disagree with an adult? So write that down. 

In middle school, how do you teach students the socially appropriate way to disagree with adults? High 

schools, we've got to focus not just on doing high schools better. We've got to focus on systems of 

attendance. We actually have a whole day that we could spend focusing on attendance issues. The 

single biggest thing that I would give you in terms of attendance, one, build data systems so that you 

know, if somebody's not there, you know it fast, and you can respond within two hours. Second is: Don't 

do the same thing for everybody who doesn't attend. In high school, you've got some kids who are not 

attending because they have to stay home and take care of their little sister, or they actually have to 

work a job. You've got other kids who are being sort of drawn away by a deviant peer group, but they're 

doing otherwise fine in school. You've got another group of kids who actually get punished by us every 

day because they don't have their homework; they don't speak properly; they don't do things. High 

school is punitive for them. Not attending is a way of avoiding a punishing environment. Remember, 

make schools predictable, consistent, positive and safe for everybody. All right. Disproportionality. 

Disproportionality is an issue that is increasingly coming up all throughout the country. I just spent time 



in Baltimore, where my younger son lives. I mean, the issues, the discussions, this is not a simple, 

"Here's the strategy." I want you to go to pbis.org and look at the work of Kent McIntosh and the 

strategies that we are building to actually address disproportionality. PBIS is a piece of that solution, but 

you're going to have to add effective academic systems. You're gonna have to add additional strategies 

focused on bias. One of the things that we can tell you; the data are pretty clear: Simply giving people 

awareness about bias and disproportional behavior is necessary and insufficient. You actually need to 

teach people how to operate differently in those situations. The final piece that I would say is, if you're 

gonna be successful, one of the things that I encourage you to be able to do is I want you to be able to 

take the work that you're doing in Pennsylvania and scale it up. So every one of you who are in a school 

right now, I want you to think about your school district. Some of you have school districts of 40, 80, 

over 100 schools. Some of you have school districts of one school. I mean, you got it. So you've done 

your school, so you've done the whole district. All right. Here's part of what we've learned. Students are 

the unit of analysis that we always focus on. The purpose of PBIS is to make schools more effective 

learning environments. Got it? The school is the unit of intervention. It's the unit where you operate 

collectively. But school districts in the United States, even in commonwealths, school districts are the 

unit of implementation. I want you, in your school, to be advocating for implementation across the 

whole district because when you build district systems, you know what you do? You look not just at 

whether we're implementing PBIS in Morrison Elementary. You look at, how do we hire personnel? So 

those of you who actually know and operate in systems, every time you hire an administrator, a school 

psychologist, a teacher and a custodian, is one of the questions you ask, "Do you have demonstrated 

skill and competence in implementing multi-tiered systems of academic and behavior support?"  Have 

you ever asked that? From now on, in every job interview, you say, "Cowboy, do you know how to 

implement multi-tiered systems of support?" Use that to hire. Use it to orient. Now, come on. Come on. 

Ten percent of you are actually organizing the staff training that will happen this fall. To what extent 

does every new staff person in your schools walk in and say, "If I'm gonna walk into a new school, I want 

to walk up to the principal and say, 'Hello. I'm Rob Horner. I'm your new fifth grade teacher. What are 

the behavioral expectations here?'" Right? The orientation should lay out this notion. Staff evaluations 

should include, "Have you been successful at implementing?" Those are the systems that will help you 

to scale up. Okay. So my messages are, one, congratulations. As a state, you are behaving brilliantly. We 

who do this nationally use Pennsylvania as an exemplar. We look over and over again at your success, 

your impact, your cleverness, your outcomes. Second, there are things that you can still focus on. 

Implement not just Tier 1, but implement Tiers 2 and 3. And when you do that, I want you to think 

about, those of you who are using the SET and the Benchmark of Quality, I want you to consider using 

the Tiered Fidelity Inventory, which is the new Fidelity measure that we've got. And I want you to be 

thinking about how you're gonna be able to use that to look at all three tiers. Those of you who are 

really looking at setting things up and making them happen, look again at the way in which you train, 

and especially train for classroom systems. Build those things together, and you'll be much more 

successful. All right. I wish you well. And I want to offer a special congratulations to the schools that are 

in Category C. I do think you all got to do a better job of naming your categories. But Category C refers to 

those schools that have been successful at not just implementing but sustaining PBIS for at least five 

years. And if you would, please, show us the schools that have been successful in maintaining 

implementation of PBIS, and hold your applause, as we have in the past, until the end, please. 



>>Bellefonte Area School District, Bellefonte Area Middle School, Bellefonte Elementary, Chichester 

School District, Boothwyn Elementary School, East Stroudsburg Area School District, East Stroudsburg 

Elementary, Harmony Area School District, Harmony Area Elementary School, Jersey Shore Area School 

District, Jersey Shore Area Elementary, Salladasburg Elementary, Laurel School District, Laurel 

Elementary School, Laurel Junior/Senior High School, Lewisburg School District, Donald H. Eichhorn 

Middle School, Muncy School District, Ward L. Myers Elementary School, Pocono Mountain School 

District, Clear Run Elementary Center, West Branch Area School District, West Branch Elementary. 

>> Okay. I just wanted to ... I think Dr. Horner did a great job. Let's just give him another round of 

applause. 


