
>> SPEAKER: Welcome to the fourth and final session in our alternate 

eligible content spring series. Today's session is entitled increasing 

academic expectations with the Alternate Eligible Content creating lessons. 

Each webinar in the series and in previous series has been designed to 

build on knowledge to assist us as we learn throughout the series. If we talk 

about topics today like essentialization, Alternate Eligible Content, um, 

math, ELA, or communication and language, you can access more in-depth 

information about these topics in our previous webinars. They are located 

on the PaTTAN website under the initiative for students with significant 

cognitive disabilities. We strongly encourage that you access this 

information as you need. It will be on the -- on our PaTTAN website for you 

to access throughout the summer. So let's get started. . With today's 

session, in addition to the PowerPoint, there were three additional 

handouts. If you haven't done so already, you may want to print them out 

as we reference them throughout the session. For any questions during the 

webinar, in regard to content or comments, please use the alternate 

assessment at pattan.net and reference today's date. Any questions or 

comments that we receive and their answers will be posted as an faculty 

following this presentation. And we do have someone monitoring this live 

throughout the presentation today. And during the live presentation, we 

also have someone monitoring our tech support URL, which is 

support@PaTTAN.net. These are included in your PowerPoint today. . For 

most of us, we've been using the UStream and I thank you for your 

patience with this technology throughout our series in the winter and spring. 

If you are new to us today watching, just a couple of buttons I want to point 

out, all the way to the right, the Number 1 button is your toggle which will 

expand or collapse your player. And the blue button on your left is your 

volume button. And the Number 5 is the play pause recording and that's for 

those particularly who may be watching this as a recorded session. It's also 

helpful to know that throughout the session at any time if you want to 

unhide your controls, you can click anywhere on your video area and you 

can double click to get your screen to toggle to full screen or to reduce that. 

Today's learner outcomes, we will identify basic components of lessons 

using direct instruction including looking at student communication and 

language preferences. I would encourage you, if you want to learn more 



about the communication language and vocabulary, we did spend an entire 

webinar on that back in February and it is available on our PaTTAN web 

site. We are going to look at strategies and suggestions of how to 

implement different pieces during instruction that will engage learners and 

a variety of learners with expressive means and shape learning towards 

identifying targets. Finally, this presentation would not be complete unless 

we provided you with some data collection tools, just some suggestions 

and you may have your own that you use in your classroom that will help 

inform your instruction, help inform you about what your students have 

learned and how they are moving towards mastery of your identified 

targets. On the screen we will talk a little bit about effective instruction and 

we have used this in every one of our webinars. What's exciting here, looks 

a little bit different to you this week but this particular slide talks about the 

pieces that are also included in Charlotte Danielson's model for instruction 

around the domain of instruction in her model for teaching. And we want to 

just emphasize a good effective instruction is good effective instruction 

regardless of the cognitive ability of students. And students can be gifted or 

they can have significant cognitive disabilities but we can still use the same 

strategies to illicit learning. Targets and instructional sequences can be 

reduced in depth and breath to meet the needs of learners when we have 

to reduce complexity. We can spend time practicing skills today. We are 

going to take a look at some strategies when we're communicating in the 

classroom, give you some ideas of what that expressive language may look 

like or expressive communication for students when we're assessing or 

when we're teaching and we will take a look at what that receptive 

language can look like, too. One of our teacher reviewers who works and 

teaches in an NDS classroom also wanted us to ensure that we talked 

about or mentioned prompting and prompt hierarchy are very important and 

central components when we think about effective instruction in our 

classrooms. So with communication, we think about, again, thinking about 

our students, how are they not only receptively taking in information but 

how are they expressing what they know? And it could look different for 

each student. How are you eliciting responses? How are you providing 

feedback and providing appropriate reinforcement? When we think about 

direct instruction, are you as a teacher providing opportunities to shape and 



teach new learning, as opposed to students engaged only in repetitive and 

practice activities during what we would call instructional times, providing 

work sheets, work sheets and calculators for extended periods of time 

without the new learning or evaluating the student's performance and 

reteaching skills where they're having challenges. How much of your 

lesson is spent modeling versus guided practice versus independent 

practice. With our strategies, could you include based on the student's level 

to increase more independent thinking. When you think about engaging 

students in learning, and we're talking about not just passive participation 

but active participation in the learning, are all of my students active 

participants? And how will the students participate? Can you switch 

expressive responses versus receptive responses? What kind of ways can 

we get students actively participating in their learning. Are you considering 

fearless learning where we provide students with the answer and shape 

that learning and then go back and check and make sure the students have 

learned that. Are you differentiating targets and expectations within small 

and large group instruction? With assessment, how am I using assessment 

to guide my instruction? Am I deciding what I'm assessing and what is the 

assessment criteria? We will look at that in our lesson plan. When we're 

assessing during instruction, are you checking in with each learner? Are 

you just letting one student doing all the responding? It's very important 

that all students are actively participating in the learning and in the 

assessment. And then finally, how are my data collection systems 

designed? How am I collecting the data? We're going to give you some 

suggestions today but you may have your own unique ways of collecting 

them. I'm putting up this slide. You have seen this in previous webinars and 

these handouts are available to download with the March recorded webinar 

and you will find that out on our website but the teacher desk references for 

effective instruction using instructional time effectively and effective 

practices and effective -- essential practices for effective mathematics 

instruction are great resources that you may want to read, we're getting to 

that point of the year, where you may be looking for some -- you may have 

some extra time to really look at some pieces of information that could help 

you as you plan in for next year. So effective instruction. We've looked at 

this before. I want you to think about these pieces as we move into looking 



at our sample lessons today. We've tried to include examples of all of this 

so that you can have some solid foundation as you think about designing 

and implementing lessons in your classroom. So before the lesson, bottom 

line, what Alternate Eligible Content or knowledge will be addressed? Are 

you familiar with the Alternate Eligible Content? Have you read through the 

Alternate Eligible Content for the grade level or levels of students that you 

are supporting? Are you familiar with it? And that's for ELA, reading and 

math. What skills can I teach students integrate knowledge. When we think 

about assessment and assessing and we will look at some examples of 

that, but you may have to teach some of those skills for assessment so the 

students can become active participants in the lesson. What skills can I 

teach to help the students practice, review and apply the knowledge? Also 

even in the previous bullet, we think about background knowledge, what is 

it the students come to the table knowing? Am I assessing that? Or am I 

going to have to do a little bit of background buildup of knowledge? We will 

look at that in our sample lesson today. How will I know if the students have 

learned this knowledge? So even before the lesson starts, you need to be 

thinking about how you're going to be able to check in with your students to 

see what they have learned and how they have learned it. And then you 

also need to determine the response mode for students and not just one 

response mode. You need to think about your students. I know you know 

this, that your students are very unique responders, very unique 

communicators, so we want to ensure that we are tapping into the mode 

that each student can best use to express what they have learned and 

express their learning throughout the instruction. So once you have that all 

put together, now during the lesson we always are going to start out with 

very much telling the students what it is that they are learning. We want to 

ensure that explicit instruction involves the teacher clearly stating the skill 

that is being taught and modeling its use. One of our reviewers gave us a 

great example of an acronym that helps you to remember to do this at the 

beginning and it's called a Walt statement, WALT, and it stands for We Are 

Learning To -- then you fill in the space. Fill in the blank. So, you want to 

make sure that you teach the student what they're going to be learning, and 

you can get that directly from the Alternate Eligible Content. And you can 

also tell them that they're going to be getting that through practicing. And 



we've used this example in the past. We're going to learn to find area by 

practicing gift wrapping. We're going to learn about different content by 

then doing this activity. So, the activity isn't the learning. It's the learning 

involves the concept or the content that then we can generalize to lots of 

different activities. So as the instruction evolves, you want to continue to 

assess and make adjustments to the instruction. You want to make sure 

the students are engaged. You want to check for understanding. And we're 

going to give you lots of examples of that. Monitor progress. Reteach. 

Sometimes right in the moment. I can't begin to tell you how many times I 

would have to do that because lessons weren't going the way I had 

planned before the lesson that I would have to stop, rethink, and on my feet 

say, okay, I need to back up to this place because this is where I'm seeing 

my students respond and perform and have to go back and then build from 

that particular area. Taking that data so that I can help remember what it is 

that I need to know and be able to do as I'm teaching the students. After 

the lesson, you want to restate the focus of learning. You want to check in 

with the students. Check in with each student. You can either do this as a 

group response. You can have each student reflect what they have 

learned, provide an exit assessment. We will give some examples today. It 

can be as quick as a whip around where each student briefly responds or 

shows a picture. It could be something that you do individually with each 

student. It could be something where they have a choice of two or three to 

respond. But you are checking in. And you plan for that at the beginning so 

you know how you are going to check in at the end, and that is really going 

to help you as you think about planning for that next lesson. You also want 

to provide opportunities for distributed practice. You want students to be 

able to generalize so if you're going to be teaching about main idea, 

through literature or stories, you want students to then use some of those 

strategies and you want to be monitoring that when we're teach main idea 

with informational text or with text that -- that is under that heading of being 

able to use for daily living. And then we also want to make sure that even if 

our students are using other opportunities to access text, whether they're, 

um, going out into another content class, science or social studies or 

they're going out and you're reading newspaper articles or you're out in the 

community and they are having to read, are they able to use those same 



skills to generalize it to other environments? That's key. That is key for 

making sure that the students have mastered their goals. And then you sit 

back and you reflect. You need to take -- it may take a minute or two, um, 

but take a look at that data and say, "What does this tell me about what the 

students have learned?" What would I change? What would I do differently. 

I can't tell you how many times I have said I'll never do that again. But there 

were many times I said that really worked and I'm going to try that strategy 

when I teach this next piece because here's where my students ended and 

I know exactly where I'm going to start and I'll jot it down in my lesson plan 

book or somewhere so when I move onto the next part of my day and my 

lesson, as you know, our classrooms are busy, that I've captured that 

information and it's there for me when I'm ready to think about that content 

for that next lesson plan. So now we're going to move into looking at our 

lesson examples. Today our focus is on creating lessons so due to our time 

we're going to be able to share one fourth grade ELA reading example and 

we're going to do one sixth grade math example. And we recognize that 

our audience today is comprised of [distorted sound] myself I taught at the 

high school level. The examples we're going to get today include 

information that can be applied across all grade levels. But our goal is to 

continue to provide examples for all of you across all grade levels at 

differing ability levels as the work rolls out. If you were hoping to see an 

11th grade example today, don't be discouraged, we will definitely be 

getting those samples out but you are going to see some information that 

I'm sure you're going to be able to apply coming from that background 

myself. And at the end of today, we are going to look at some sample data 

collection tools. So this format should look familiar to those of you who 

participated with our first webinar of our Spring Series and our February 

webinar and we talked about designing instruction including language and 

communication vocabulary considerations. We're going to reference the 

same format today because it's really important that we keep things very 

consistent for you as we think about our content examples. So we're going 

to be looking at it through the lens of first defining, then designing, 

determining, using direct instruction, and then data. And that data is 

informing us all along with the direct instruction and then redefining, 

designing and determining the next lesson. And I have to thank Elizabeth 



Christopher in our PaTTAN Harrisburg office who lead our speech 

language initiative for the work she has done in designing this framework 

which has become very, very useful as a tool when we think and using our 

Alternate Eligible Content. So let's start with defining. When we start with 

this lesson plan in process before the lesson, obviously, we need to select 

content. Very, very important. To define that, what is it that I'm going to 

teach. As I said before, if you haven't already, make yourself familiar with 

the grade level content in the Alternate Eligible Content for the grade level 

or levels of students that you teach in your classroom. Next, you're going to 

need to ask questions and, um, be very familiar with what does my -- the 

current student performance data tell me about each student in my class 

who's going to be accessing this content. Next, you make a determination: 

Can the content, as it's written, be stated as a target based upon my 

current student data? If you feel the student can already complete and 

master the content as it's written, then you may need to be revisiting the 

data with the IP team to make sure an alternate assessment is appropriate. 

If the content can be a target based upon the student data, and that is 

something that's going to be challenging yet reachable for the student to 

learn and be able to do, then you can use the Alternate Eligible Content as-

is. For many of our students, our current levels of performance will indicate 

we will need to essentialize so we're going to be looking at that process, as 

well, today. But you don't always have to essentialize. You have to base 

that on each piece of content and a student's level of performance. And 

finally, in the defining process, we need to examine the language and 

vocabulary and reduce the complexity, as needed. That's the language and 

vocabulary within our content. And you are also going to need to be 

thinking about that in regard English language arts in the text you are going 

to be using. So let's take an example of fourth grade literature. Again, this 

is a new piece of content. We haven't used this before. And this particular 

content is identified the theme or central message of the text. So once you 

have decided on that, you're on your way. And then there's some more 

pieces in the defining process, student data. You're going to ask questions 

like does the student decode and read text? Or must -- or should the text 

be read aloud. What information do I have about the student in regard to 

understanding what a theme or central message is? Do they understand 



big ideas? Like love and bravery and friendship or are these things that we 

will need to be teaching? Or do we need to reduce the complexity of that? 

What vocabulary and background knowledge might my student be bringing 

in regard to understanding themes, central messages? And then in this 

particular case, we're going to -- I want you to be thinking about a student 

that identifies -- this student has -- their performance data shows us that 

they have identified and show understanding of the big ideas of love and 

bravery by matching some pictures, being able to -- to demonstrate through 

discrimination that they do understand those. They also can identify one 

detail from a choice of three when interacting or listening to text being read. 

The student also responds to a question from a story up to a paragraph 

read aloud and also other interacting with the text. They can point to or 

gesture to indicate a choice and they respond to visual cues to support the 

written word. So, if we need to essentialize the content, we need to ask: 

Can they do the target the same? Or do they need to have this 

essentialized. To essentialize the target, we will need to isolate the nouns, 

verbs and content. In this particular case, we're going to be essentializing 

the content. And then reducing the vocabulary complexity. Well, based 

upon the high frequency words the student knows, theme is going to be 

reduced to big idea. Identify is going to be reduced to a choice of three. 

And we're going to use two paragraphs of text because we're really working 

on identifying the theme. We don't need to have more text than the 

student's able to use at this point. So when we essentialize what the 

student need to know had, they need to know the theme or central 

message? What do they need to do with it? They need to identify it. Within 

what context? Of the text. So we have essentialized and we're going to 

select from a group of three, which is what we're essentializing the identify, 

we're going to call it the big idea. And instead of a text we're going to use a 

short story. Very short story. So the next thing we have to do to define, we 

have to define the text, and your ELA, your classroom, you may have some 

texts that are grade appropriate in regard to fourth grade. You can also go 

online and look at titles and use those. Today we have chosen a book that 

we found on the UDL bookbuilder. It's an original story. You are going to 

look at it and say I know "Peter and the Wolf." It has a very specific theme 

about telling the truth. Also, you need to remember if you're working with a 



larger group and you are reducing vocabulary, you want to ensure that the 

students are using -- each are using vocabulary that's familiar to them. 

Some may need to activate a switch to express vocabulary. Some may use 

to use another assistive device and so we want to think about different 

ways kids might think of theme. Some might think about it as message. 

Some might think of it as a big idea. But you as a teacher will have to 

scaffold that during your instruction, and this is where we got the story. I'm 

going to take a whirlwind tour through the story. It's probably not even two 

paragraphs. It's spread out over quite a few pages in this website. We will 

read to you. If you need more information, it's in our ELA webinar that we 

held last month. But this is a story. Now they underline the verbs. You don't 

really need that. You could use as-is. But as you can see, it's about a boy 

and he looked after sheep and counted them and played the flute and he 

decided to play a trick on the people in the village and he was up in the 

mountains and he cried wolf and everyone came running and there wasn't 

a wolf and he laughed. But the next day a real wolf did come or some days 

later he called for help and nobody came. Pretty basic story. We need to 

design, once we have picked our text to determine if there's a need to 

reduce or scaffold the complexity. Maybe we need to take the story and 

reduce it to three sentences if that's what the student's performance data 

shows us coming into the content because we don't want to make it harder 

for the student with the text if we're just trying to teach theme. So you want 

to really focus on what conceptually you're wanting to teach. You also have 

to think about how the student's going to access the text. Can they look 

through it and make guesses and predictions or are you going to have to 

introduce it using characters, pictures and objects? Then your vocabulary 

considerations are part of your design. So are you reducing the complexity 

of those high frequency words? Are you explicitly teaching vocabulary and 

context? Are you providing activities to practice the new vocabulary? One 

of our reviewers from MDS classroom talks about how she uses actual 

object to represent vocabulary to students and it gives meaning and some 

real world experience. And this is a great place for me to interject and kind 

of start building your thinking around this Alternate Eligible Content for 

instruction and thinking about partnering pieces of Alternate Eligible 

Content. When you look at it, you say oh, my, goodness, Sharon, there's so 



much. But within one lesson, here you are working on vocabulary. You 

could also be partnering with another piece of Alternate Eligible Content in 

fourth grade using context to determine. You just need to structure your 

data collection to also ensure you take the data on this particular piece and 

include it as part of your instruction. And then you also need to determine 

your assessment. So we've designed what we're teaching. We've defined 

the text. We've designed how the text is going to be provided to students 

and now we're going to determine how our informative assessment, how 

will I know the students are learning what I'm teaching? How will I know 

what I might need to change? Do I need to teach some assessment 

routines? Or can I use things that are more easily accessible to students? 

Can I use eye gaze, arm movement? Can I practice group responding? 

Whether it's with speech or anything else? Maybe I want all groups to put a 

hand up, to nod a head. Anything. Practice using a hand signal to get 

students to respond to you to respond together. Another tool to use when 

you're trying to make sure that all students are actively engaged. And then 

you need to determine what am I going to use as my tool after the lesson, 

my ticket out the door, my exit criteria to assess the students, to kind of get 

a handle on what it is they have learned by the end of the lesson. So here's 

some formative assessment examples. You can see those on your slide of 

the PowerPoint. They go on a hierarchy from more complex down to less 

complexity but lots of examples of ways that you can get students to kind of 

assess what it is that they're learning through summarizing, visual 

representations, explaining, describing. What does that look like for my 

student and the way they are expressing themselves? You can use 

pictures, words, visuals, arrange picture words. Direct instruction. We're 

going to get ready to learn. Remember we talked about defining what 

you're learning? Today we are learning -- what we are learning today, the 

WALT. Today we are learning about the big idea, the main thought, big 

message, theme, whatever makes sense to your students. Define theme. 

Define what that means. Give some examples. Use some pictures if you 

need to for the students to understand. Use pictures that are familiar to 

them and would be things they could associate with that word. For 

example, a heart for love. Maybe a lion for courage or bravery. Or for truth, 

it could be the scales of justice, which is a very abstract concept but you 



could shape for learning, you know, or you could do something that's 

familiar to the student. This is a really tough one because truth comes as 

something that could be represented with, um, it is really based on the 

students' background, knowledge and cultural considerations and biases 

what is truth. So you have to be very sensitive to what's going to make 

sense for the student. So another example, this could be an example that's 

not just for the student, could be the principal. Could be mom. But it 

depends on the background. This is like a learning moment from you when 

you think about picking the visuals, that it's something that make sense for 

a student. You may have to use a couple different ones for different kids. 

So after you define what you're learning, you want to introduce the text. If 

the students can, you want them to explore the text. You want them to look 

at pictures. You want them to make predictions. What do you think the 

story's about today? Or show them characters and pictures, via pictures 

and objects and try to get them to guess what the story's going to be. Get 

them excited about the story. Activate prior knowledge or build prior 

knowledge. The picture on the screen are sheep, and you might want to 

talk about what's a shepherd, what's their job. A quick little video, multi-

media presentation that situates in the student mind background 

knowledge about what this is that we're going to be talking about. Do they 

even know what a sheep is? You may need to do some additional probing 

and -- to ensure that they can discriminate what that means, if that is the 

level where your students are currently performing. So, again, you want to 

use multimedia sources. In the body of the lesson, you want to chunk up 

the content, you want to read it aloud, you want them interacting with the 

text. Or the students could be reading it. It depends on the level of your 

students. We know 1% of the students who take the alternate assessment, 

there are a variety. You want to use questioning, teaching procedures such 

as we explained earlier to shape the students understanding of the text and 

understanding of what theme is. You want to check in with each student 

freakily. Engage the students maybe through parent activities to restore it 

further. You want to engage the students with text features such as pictures 

along the way. Supplement with objects or other multi-media to ensure that 

the students are understanding. And there are other examples that are up 

there on your screen. Again, visual imaginary, prediction. Use visuals. 



Make sure discrimination of the symbol you're using so the student clearly 

is understanding and as you're assessing the students, you are assured 

that they are, um, responding accurately. Provide opportunities for students 

to find evidence in the text, that's going to be another piece that comes 

along as part of literature and in informational text provide opportunities for 

practice and generalization and make some meaningful application, maybe 

examples about telling the truth using real life examples. So remember 

generalization is also a key to mastery of learning. You could extend the 

learning and practice by using other books with the same theme and we 

found these books by going online and clicking in fourth grade. Some of 

them were in grade bands between first and fourth but you want to make 

sure it's grade appropriate. Again, lessons should not be exclusive. Here 

are other themes in fourth grade, the theme of friendship, you have 

"Charlotte's Web," Winn-Dixie, super-fudge. Multiple pieces of Alternate 

Eligible Content can and should be used to build a lesson. So, we talked 

about -- we actually essentialized, identified the theme central message of 

the text. And here's our vocabulary piece of Alternate Eligible Content we 

looked at earlier. You might need to essentialize that. Here's another, 

identify details from the text, answer questions related to the characters, 

setting or events. These are all pieces of content that you can put together 

within one lesson as long as you design and development your assessment 

and essentialize as appropriate for each student. After the lesson, we 

talked about collecting some data, and that will help you evaluate your 

instruction and learning. So here's some examples. Provide students with 

three picture cues. And remember you can use a picture cue that is reliable 

as the student -- for something you are assured through discrimination 

trials they know and can do and understand and accurately can represent. 

You can use vocabulary cards. You could ask questions about details. And 

these are just some examples. And, again, here's some other sum mative 

examples. Arrange picture words. Explain model. Use visual 

representation. So let's take a look at the math example in our final half 

hour here as we're winding down. Again, not new. Same process. Select 

your content. Be familiar with your content. Review your current student 

data. Set your target through essentialization as needed. You may not 

always have to do that. But always review your current student data 



particularly in math when you think about the different content areas. You 

have numbers in operations. You have algebra, geometry, you will have 

measurement and data. You want to define your vocabulary. Use your PA 

glossaries. If you're not sure what I'm talking about, go back and review our 

math and ELA webinars and also our communication and language 

webinars where we looked at those glossaries in detail to help you reduce 

and understanding the complexity of the content. So today we picked this 

piece of Alternate Eligible Content. Now you know we're going to be 

looking at additional ones in a few slides but for right now this piece, solve 

a problem using up to three digit whole numbers and any of the four 

operations. Our questions again, student data. What numbers, what digits 

does the student know, what quantities do they understand? What 

operations do they add? How does the student demonstrate knowledge in 

math? I may need to essentialize. If I have to essentialize, isolate the 

nouns verbs and context of this particular piece of content to essentialize 

my math. And reduce the vocabulary. So for this particular student, he 

identifies digits and quantities up to 10 -- he or she -- and they have 

demonstrate some success when identifying numerical amounts in double 

digits. In two digits. So essentializing, I'm going to ask those questions, can 

they use the target as it's written or do I need to essentialize. If I need to 

reduce the vocabulary, what is that going to look like for this student based 

on their high frequency vocabulary that may appear on their device. So in 

this case we're going to reduce problem to number question and we're 

going to use two digit and we're going to use addition but let's take a look at 

this content. And what is it the student needs to know in this content? They 

need to do something with a problem. So this is going to be something our 

student needs to work on. And they need to solve this problem. That's what 

they need to do with it. Within what context? Using up to three digit whole 

numbers. Then you have the four operations. So using visual ways, the 

students will answer a number question using up to two digits with addition. 

So in this case, solving is going to be using visual ways and manipulattives. 

This could look different for different students. I'm basing this on data that 

we pulled for one student. So you'll have to think about each of your 

students. This certainly can be scaled back and essentialized even further. 

So, before the lesson, now that we've defined the content, we've defined 



the student levels, we've defined our target, we're going to design. So we 

have to select methodology we're going to use and gather our materials. 

We're going to use visual representations. We've used that before. And 

that's okay. And it doesn't have to be large numbers to show what it is that, 

um, the student can do to demonstrate understanding of this concept. 

Again, remember that piece of content is up to three digits and that was 

written specifically by the stakeholders and teachers who examined the 

content. So we have some student work materials. We know in our present 

levels our student is familiar with some of these ma. Vocabulary 

consideration. Problems becomes number questions. Addition, we may use 

words such as "put together" if that's more familiar with the student. Again, 

we talked about partnering other Alternate Eligible Content and maybe not 

for this lesson but we may, in the future, once the student shows mastery of 

this, we know algebraic expressions and algebra has its roots in algorithms 

so we could be partnering some algebra with this and also some integers. 

Integers involve negative numbers so we could be partnering it also with 

this Alternate Eligible Content. Then we determine the assessment. So, 

again, I need to make these decisions before I actually start teaching, you 

know, can I use eye gaze, arm movement and body position as response 

modes? I can be manipulating the items but the student is actually telling 

me how to manipulate items to show their knowledge and what they can 

do. Can I use some group responding? Can I use a hand signal? Using all 

communication modes as they respond. And what assessment tool am I 

going to use after the lesson to ensure the student has learned what it is 

we've targeted. Here some formative assessment examples. Similar to 

what you saw before. But we're going to be matching maybe picture, 

manipulate quantitative amount. We're going to be looking at sentence or 

problem completion. Am I going to use digits? Am I using visual 

representations? Am I using objects? So partial word or number rep -- 

repetition or digit repetition or amounts. And you'll see as we use our 

language with our examples. So here we go. Define what you're learning. 

Today we're going to learn how to answer number questions by putting 

together numbers. It's easy. And it's all within language that students are 

familiar with. Well, what background knowledge might my students need to 

know to learn this content? So I want to activate prior knowledge. What 



have we learned already about counting and representing numbers? So I'm 

going to start with reviewing this previous knowledge. I'm going to practice 

with visuals and manipulates to increase background knowledge and base 

my instruction on how long I spend doing this on how my students are 

performing and the data I'm collecting, the data I'm seeing as I'm teaching 

which will inform me of whether to back it up, add more examples, or move 

forward. So, here I am reviewing previous learning. I'm going to show some 

digits, some numbers, and have students indicate the quantitative amount. 

So they're going to have their work materials over here on the side. And -- 

let me back that up a little bit here. So if I ask a student, I say, "Here's the 

digit five, five is also five ones, and I want them to show me five ones. 

Here's the digit or number 15, which is the same as one, 10, five, one. 

Show me one, 10, five, once. Can they show me one, 10, five, ones. If they 

don't, I'll show them and then have them do it with me. And then ask them 

to do it themselves. And I'll tap into that previous learned material until 

formative assessment demonstrates they're ready to move onto the new 

learning. So in the body of the lesson we will provide examples, we will 

provide multiple examples, we do it, and provide practice examples for 

students to do in pairs or independently. Here we go. I do it 12, which is 

one, 12, two, one, put together with three, one, can you she me 1, 10, 2 1s. 

I could be partneringing with some Alternate Eligible Content about place 

value. And I want to put it together. With 31s. Altogether, I have one, 10, 

and five, one,s or 15, and I would have the student be repeating this with 

me. Teacher language is important. Teacher language must be consistent 

when using this concrete visual methodology of learning. It is important that 

language is critical and that students use the same language response as 

the teacher language. So you want to elicit and model language 

throughout. We provide examples that we do together, so we would start 

with ones put together with ones. And then you get to five plus five. Or 

seven plus three. You would teach or reapply changing 10 ones for one 10. 

We would move to work together. Teach and reapply again, 10 ones for 

one 10. Fifteen plus five. It's the same as one, 10, five, one. The same as 

two tens. Then we may move to two digit plus two digit. I would then back 

up and start teaching this new learning, one, 10, two, ones put together. 

Show me. One, 10, two, ones put together with one, 10, two, ones and 



what do I have? I have two, tens, four, ones or 24. Again, we would provide 

examples that we do together. Before you release students to do it 

independently, you want to teach and do it together and ensure through 

your data collection that the students have acquired this knowledge. Then, 

again, you could even ask, if the students are demonstrating that they are 

really getting it, you want to push the envelope and be more advanced, you 

would go into your 20s, 30s, and then you are moving into the three digits 

which is above what your target is. Then you would provide examples for 

the students to do a learner in pairs. You do. And monitoring the students' 

progress. ticket out the door, you want to make sure you provide another 

quick and easy way to assess knowledge, a way to collect that knowledge 

and a way to evaluate that instruction and their learning. What would you 

change? What would you say, "I'm not going to do that again." Or maybe I 

need to use different materials, different objects, different manipulatives, a 

different way. Maybe I can move onto representations and the students can 

draw and they don't need to use manipulatives which might be easier for 

them. Then think about the generalization. If you are worrying with money. 

You know. One, 10, one, one. When you think about dollar bills. I know for 

years working with students in the community and working with money, I 

wish I would have known this way of teaching numbers. I think I would have 

had that generalization, that transfer to be much more fluent, um, as we 

moved into using money effectively in the community. So, again, you also 

think about where am I going to start that next lesson. So our assessment 

data collection. Again, here are some ideas for your sum mative 

assessment, and how each student will express their response because 

students -- you may have groups of students that respond similarly but it is 

important to consider each student and that if you're not getting the 

mastery that you had thought you would get, go back and think about how 

you're asking them to respond. Is there a better way? Are they really 

understanding but we're not giving them an accessible way for them to 

show and express what they know? Which takes us to data informed 

decision-making in our last few minutes. We're going to take a look at the 

handouts. I want you to pull out your handout 1-3 and know that data-

informed decision-making decides student progress, guides instructional 

decision-making and also provides you very accurate reports for families 



and other stakeholders and provides information as a teach you work in 

determining goals for the IEP and the objectives for the IEP. Handout 

Number 1 is a data collection work sheet and what this handout is really a 

framework for you to think about as you're designing your targets, as you're 

essentializing. Are you using measurable and observable terms? Are you 

including mastery criteria? And benchmark, if that's necessary? How will 

you know the student has acquired this? What is, um, typically we look at, 

um, three correct responses in a row, um, but depending on the student, 

you're going to want to make those decisions, um, based upon each 

students' performance and what their past performance has shown you but 

it is important to be able to determine what is mastery because we -- we as 

a field, need to be very clear that we can determine mastery and then we 

move on and keep moving on with our students. And it doesn't hurt to 

check in, activate prior knowledge, make sure the students are retaining 

what they've learned but keep moving forward. Data collection method you 

are going to use, we're going to give you a couple of sample forms that are 

simplistic in nature. You may have something you already use. State how 

you're going to record the data, you know, are you just checking your 

frequency? Are you looking at actual collecting the kinds of performance 

that the students are showing you? State how often you're going to collect 

the data. When you're going to collect the data. Am I going to collect it 

every lesson officially, if I'm going to be teaching theme over three days or 

a week, maybe I'm going to want to probe it in the beginning, maybe in the 

middle of the week and maybe at the end of the week and those are going 

to be my -- my markers but those are the things you need to, um, 

determine. Determine who's going to collect the data. Are you going to 

collect it? I used to carry my folders with me and keep them next to me as I 

was teaching and make my indicators and make my notes as I went along 

but you could use your power support, powers could be used very much to 

help collect the data that - - while you're teaching. State how you're going 

to compile it. After you have it, it doesn't go into a filing cabinet or a folder 

somewhere. How are you going to represent it so you can use it? It was so 

validating for me when I took my data and started charting it but I couldn't 

see in the midst in the weeds, so to speak, as I was teaching, the data 

showing the students growing and that was exciting as I charted that out, 



very validating. And state how it's going to move your decision-making 

process. Here are a couple forms, we have a progress tracking sheet. Most 

importantly it gives you an opportunity to state your mastery criteria. What 

is your target? What are your smaller targets? Working your way up to that 

larger target, then collecting information about when did I introduce this 

target? When did the student master it? And that is a way to help keep you 

moving forward with the student, and your instruction and to ensure that the 

student continues to make progress. Your second document, which is 

handout 3, is student progress generalization tracking sheet. What is the 

master criteria for the target? And how am I ensuring students generalizing 

that across different content areas in different contexts and how am I 

assured that this -- this content, this target that the student is learning is 

being retained? So these are just suggested sheets. One may work better 

for you. You may want to use both of them. You may have your own data 

collection sheets. But this is just a place to start. And as we uncover and 

unearth others throughout the state as we get out and see what other folks 

are using and are willing to share, we will be sure to get all of that out to 

you in the field. So our data tools that we looked at data are decision 

making work sheet. As a framework it's there for you to take notes and to 

think about how you're going to collect data. The student progress tracking 

-- two collection sheets you may want to use as starter sheets or you may 

want to take them and make them your own and do something with them 

that's going to help you but don't lose the mastery criteria piece and ensure 

that you have a way to collect the data along the way and report it out. So, 

in recap today, we looked at creating lessons, our main pieces of Alternate 

Eligible Content are on the screen there. But don't forget we talked about 

how you partner other pieces of Alternate Eligible Content within the same 

lesson. Remember we used vocabulary and details as part of the ELA. And 

in math we talked about how to build it up with maybe some algebraic 

content, as well as maybe some integer content. Then our sample data 

collection tools. Thank you, thank you, thank you, for the very thoughtful -- 

very thoughtful feedback from our teacher reviewers, Christine Binkley, 

Allison Cox and Courtney Fenner. You were awesome. Your feedback was 

great. I hope I captured it. I did make sure it got into the notes so as these 

roll out to folks with the notes in the PowerPoint, all of your information will 



be there. And also, a very special thank you to Dr. John Dellegrotto who 

also gave some very valuable feedback and input in regard to 

communication and language and expression and assessment in addition 

other pieces with the content. Thank you, thank you, thank you, John, for 

all of your very thoughtful review. And I also do not want to leave today 

without asking each and every one of you who are listening to this, either 

live or recorded to, please, if you have not already, sign up for our listserve. 

That's -- as information comes currently in regards to this alternate 

assessment and Alternate Eligible Content, we want to make sure you are 

the first to know and we send out a blast email. We don't clog up your 

email. We don't try to sell you anything or to provide you with anything 

other than a quick up-to-date information. And you get it first. So, please, 

sign up for that. And also, sign up to volunteer. We are not done with 

designing instructional resources. There's a lot of work to do out there over 

the next, um, over the summer and next school year. If you would love to 

participate in that, we would love to have you be part of it, so, please, go to 

our PaTTAN website, go to the educational initiatives, students with 

significant cognitive disabilities. On the right-hand side you will see 

alternate assessment, click on it, and you will see where to sign up. There 

is a very brief survey where we gather some information about you but 

please complete that and become part of our volunteer and our listserve. 

Here's our learner outcomes. Identifying our basic components of lessons, 

describing our strategies, and naming some data collection tools and 

thinking about instructional maybe a little bit differently for this population of 

students. Thank you very much for your participation today. Thank you 

very, very much for your participation throughout this series and the winter 

series and even our original webinar. We have had over 4,000 unique hits 

either through our logged webinars or our recorded webinars, so we know 

you guys are interested in the information. My contact information is next 

and it will be followed by the code. Thank you very much, and have a 

wonderful, wonderful evening and summer vacation. [End of session.] 


