
>> Our learning outcomes today, we will review the basic components of effective instruction. 

We won't spend a lot of time on that, and you can go to our archived webinars to receive more 

information. We will also review reducing the vocabulary complexity in addition to our 

essentialization process.  

You can find these in our previous webinars, if you need additional information and practice 

with these particular practices. Our February webinar works on language and speaks to the 

vocabulary reduction in length.  

We will also spend most of our time today identifying the basic components of English 

Language Arts and reading and what its connections are to the Alternate Eligible Content. We 

will look at strategies to reduce complexity, to teach reading and the concepts behind 

understanding literature and informational text. And if you were on our math webinar in March, 

we spent a lot of time talking about conceptual learning of the content that is part of the Alternate 

Eligible Content.  

Briefly, we just want to mention based upon our survey results last time that it's really important 

that we are clear about who the Alternate Eligible Content is appropriate as targets when 

instructing. This is specifically for students who are determined by their IP team to be eligible 

for an alternative assessment. It is a reduction of the depth and breath of the standards that are 

listed for all students. It's aligned but it is a reduction in depth and breath and it is a modification. 

You may have students who have intellectual disabilities in your classroom who have been 

determined by their IEP team to take the PSSA, and if that is the case, they are supposed to be 

looking at the eligible content. When we get to the essentialization process, we will talk about 

what that might mean for students (pause in captioning) who would be using -- we want to be 

very clear about that when you think about designing instruction and thinking about designing 

instruction for English Language Arts that this content, the alternate eligible content is only 

appropriate for students who's IEP teams have determined then to be eligible for PASA. 

Effective instruction, we talked about this at length in our previous webinars and I would 

welcome you to go look at that again. But based upon Charlotte Danielson's model and her for 

teaching and thinking about the domain for instruction, four components that are critical pieces 

of instruction for English Language Arts and reading. Is our communication with students. Are 

we clear and concise about how students are receiving information and how they show what they 

know?  

How are you eliciting responses. How are you as a teacher provider feedback and appropriate 

reinforcement as part of this instruction?  

And as far as direct instruction, am I designing lessons where I'm teaching new learning, new 

information, as opposed to having students engage only in repetitive or practice activities during 

what we would consider instructional periods of time. There is a place for repetition and practice 

but that is practice and repetition around new learning.  

How much of your lesson is spent modeling versus guided practice and independent practice?  

Am I engaging students in learning?  



Are all of my students active participants?  

Am I using the practices of learning, am I using teaching procedures. You can find more 

information about this on our PaTTAN website, search and there are videos and examples of 

how to provide information and teaching in such a way that the student does not have to make 

mistakes in order to learn information that we provide the new information. So, take a look at 

that as a way to teach students who may need more support when learning new information.  

Engaging students in learning. Am I differentiating targets because within my classroom I'm 

going to have students learning at different levels.  

Using assessment. Am I designing assessment, am I using it to guide my instruction?  

Am I checking in with each learner?  

How am I representing the data?  

And how am I reporting it out?  

The resources for our handouts are located on the PaTTAN website. They are teacher desk 

references, effective instruction and using instructional time effectively. They were -- have been 

added to the educational initiative page for students with significant cognitive disabilities and are 

located under the handouts for the March 25th webinar when we talked about effectively 

instructing math.  

Effective instruction also incorporates implementing lessons and when we think about that and 

we've talked about this in other webinars, it's going to be critical before your lesson to be able to 

determine what Alternate Eligible Content am I addressing, what skills do my students already 

know, what do I need to teach them in order to access this content and how do I know my 

students have learned this content. During the lesson, we always start with telling the students 

what they're learning. We've used in the past different pieces, like, for example, we're not 

teaching an activity, teaching about area. In English Language Arts, we may be teaching kids 

about claim. What is a claim. How do we know if they learn what a claim is. I can claim my 

brother can hit the baseball the furthest but a claim is merely a statement and sometimes we have 

to back it up and what kind of evidence or what ways do we -- can we show that we're going to 

back it up. So, there's lots of different ways and depending on the content that you're teaching, 

we want to be clear with the students what we're going to teach. We're going to scaffold to 

language that they understand. And then we're going to -- to provide that new instruction, 

provide opportunities for practice, provide feedback, monitor the students progress and reteach if 

we need to.  

After the lesson, we summarize with the students what we have been learning, conclude it. We 

provide an assessment, thumbs up, thumbs down, it can be as simple as that. It could be as 

simple as a whip around, a real quick every student give me one piece of information or point to 

a picture or show me this particular skill. So you as a teacher have a good picture as you end this 

lesson of what it is that your students know. Provide opportunities for generalizing, you know, 



how can I take something like claim, maybe I can embed that in a science lesson that I'm 

teaching later on in the week or later on in the day.  

And then what does that data and exit assessment tell you?  

What went well?  

What would you never, ever do again?  

What would you change?  

And where will you start the next lesson?  

I used to go immediately at the end of my lesson and jot something in my lesson plan book for 

when that next class was going to come up, whether it was the next day or we were on a six-day 

cycle, maybe it was in the next week but if I jotted it right away some information that was in my 

head that I got from that exit assessment and what my students were able to do, it gave me a 

great place to start for that next lesson.  

So here's your check list. You're going to plan to use the Alternate Eligible Content with English 

Language Arts slash reading. So, first of all, am I familiar with the Alternate Eligible Content for 

the grade level for the students that I'm teaching?  

Have I essentialized it as appropriate for each individual student level in my classroom. Some 

students may be able to in your class use the content as it is written and you can use that as your 

target. Some you may need to essentialize back to less complexity in order for the student to 

have that target that's lined into the content. Have I checked the glossary?  

Have I reduced the complexity of the vocabulary?  

And particularly in ELA, when you think about the text you're going to use, is there a need to 

reduce or scaffold the complexity of that text?  

Do I need to reduce the length of the sentences?  

Maybe it's a three paragraph story and I need to reduce that down to just two or three sentences. 

Can I -- can I do that in order for the student to gain the knowledge that I need and to meet the 

needs of the target or the essentialized target that I'm going to be teaching in that day?  

So those are some considerations as you're planning to use this.  

Am I confident?  

We spent so much time on this in February. Am I familiar that each student in my classroom, I 

know how they take information in and how they show what they know. And if I cannot say that, 

with clarity, even if I know my students using gestures and eye blink, I need to make sure that 



that becomes a priority that I am able to identify that. Have I determined the lessons structure, 

what we just reviewed, do I have all my pieces in place?  

Have I determined what assessments I'm going to use both formative and summaritive, to guide 

my teaching along the way and to gauge what my students are learning and is there a larger 

assessment, sum mative at the end of unit, end of multiple lessons to really kind of get some data 

on what my students have learned?  

And data that I can share out.  

I need to be very careful that I have some measurable data to report out and I am not using words 

like I think this, or I'm pretty sure or this is what I think they showed me. Do I have, even if it's 

performance samples of what they've done, is there a way that I can collect that?  

If I find during my assessments that the students haven't learned this, what can I do differently?  

Or do I need to change the target?  

Do I need to essentialize it and reduce the complexity further?  

Vocabulary. Have I identified the key vocabulary?  

Have I considered and connected, um, key vocabulary to the high frequency common words that 

are -- that are most likely located in that student's vocabulary or if they're using a device, is it on 

their device, is there a vocabulary that might be helpful to pre-teach?  

Reducing vocabulary. I picked a couple examples here. These are two examples that we know go 

across the grades but we pulled it out in fifth grade and pulled it out again in high school. Fifth 

grade using text structure and we'll talk about that today and here you see the definition. It's the 

way the text is structured. A lot of times it's sequencing, cause effect problem, solution and so 

some ways we could pull that in words that students might be able to understand. It's the way the 

writer sets up the way that I can understand the story. It's a way the writer uses words. And these 

can go even lower and further down for students who, um, have less complex vocabulary, text 

structure is -- if we're looking at a problem, solution text, the way a writer uses words to tell what 

is wrong and how to fix it. If we're thinking about theme and we've talked about theme, um, back 

in our January webinar, but theme is really like the overall all connector, you know, it's about 

love or it's about bravery, um, so a theme is what the story is all about.  

The big idea. Or it could be one idea that happens over and over and we can even reduce that 

further depending on what it is that would be -- best meet the needs of your student. 

Essentializing the content, if you remember essentializing is identifying what the student needs 

to know. What do they need to do with what they need to know and in what context do they need 

to do it. And once we have isolated these pieces, we can start reducing the complexity to meet 

the student at their instructional level and for their instructional needs.  



Here's an example. Here's a piece of content to determine the theme or central idea of a text. 

What do the students need to know?  

Well, they need to know theme. And if you said central idea, well, yeah, that's also there are two 

pieces here and we have found that theme and central idea are very similar. But what do they 

need to do with it?  

They need to determine it. And determine could be identify it. It could be, um, point to it. And in 

what context?  

They want them to do it with a text. We do know ELA and reading and all of the Alternate 

Eligible Content around it has students interacting with text.  

So we may start out with thinking about this could be identifying the big idea of a story but we 

know some students are still not interacting with text and that's okay. We could still get to 

determining theme or central idea by maybe just using maybe not a whole story but a few 

sentences, point to from a choice of three, what idea happens over and over. And the three 

sentences I read to you while the student is looking at the text or we could just be starting out 

with having students using objects or pictures or photos identifying some big ideas of the maybe 

we're going to isolate the big ideas of love and being brave and start first with that discrimination 

skill of being -- understanding what a big idea could be and then working our way back up to, 

um, putting that back into text maybe with a word, pairing it with a word, pairing it with a 

sentence, um, but essentializing can go back as far as you need to for the student, um, to meet 

them at their instructional level and then build it back up towards that Alternate Eligible Content.  

More information essentialization, if you go back to our December and January webinars, you 

will get great practice. I challenge each of you to look at the content within your grade level of 

the students in your class and practice essentializing. Each of our webinars you are going to see 

different examples. You will not see the same one over and over but practice just like anything 

and I'm your mother may have told you this that practice is where you get really good at being 

able to do that and do it in relation to your students.  

So let's talk about reading. Teaching reading and English Language Arts, there are some basic 

understandings just like in our math webinar where we talked about conceptual learning, let's 

take a look at what that might mean in reading and English Language Arts.  

We have to start first where we start with all students with the foundations of literacy and we 

know it begins with communication. Many students that's oral language. Not all students. And 

communication rich environments using visuals objects models to support understanding. It's the 

place that we start before we can understand what's happening, um, in text.  

Language. It's the foundation for everything that -- that goes, um, that is written. It involves 

communicating, you know, how students show what they know. How they can relate out to us 

and how they take information in.  



And it is very important that communication piece for students to gain knowledge of the world. 

So, again, it goes back to our emphasis in February on communication really being important 

within your classroom.  

And when we talk about the Alternate Eligible Content and you look at this for English 

Language Arts slash reading, we want to make sure that we recognize that what is known, what 

we know students can do and where they are currently situated within your instructional classes 

in regard to English Language Arts, that we're going to set targets that the students are not going 

to be able to master on their own but with our teaching, the encouragement and shaping from 

you, the professional, what they haven't known and move them to what they haven't learned yet. 

We recognize that this is a growing process.  

And a way to really build that in your classroom is opportunities for conversation. Conversation 

for your students. And that is communication. How they are communicating. Even if it's a blink. 

If it's a gesture. If it's words. If it's using pictures. If they have a device. Any way that we can 

encourage that between students or between students with and without disabilities, between 

students and teachers, students and paraprofessionals, encouraging conversations throughout the 

entire day and talking with the students, communicating with them, communicating with them at 

lunch, communicating with them during snack time. Not always contrite conversations but 

conversations that can clarify and extend, questioning students, providing them think alouds, 

these are all pieces that are going to build around the English Language Arts and reading skills.  

So moving from the foundations, we're going to move into understanding our Alternate Eligible 

Content in English Language Arts and reading at a deeper level and it starts first with 

understanding that there are really two different types of text that the Alternate Eligible Content 

is written to. There are two separate sections. And it's important to understand the difference and 

be able to identify the type of text to which the Alternate Eligible Content refers.  

So the first one is what are called literature or also referred to as narrative text. And literature 

narrative text in a nutshell is really a story. It connects events. It's presented in sequence of 

written and spoken words. We also have informational -- also refer to as expository text and 

bottom line, it has the purpose of informing the reader. It's typically fact based with the purpose 

of exposing the truth through a reliable source. It's clear, concise, organized and it gets to the 

point quickly and efficiently.  

Why is it important to know the difference?  

Again, you want to make sure that when you are working with the Alternate Eligible Content in 

English Language Arts that you are applying the right kind of text to the Alternate Eligible 

Content. You'll notice when you read through the Alternate Eligible Content there are 

similarities to what they are looking for but there are specific differences, as well. And when 

students are asked to respond to certain texts, there are certain features and certain structures that 

are unique to each of these particular types of content.  

So let's start first with narrative text, what is it?  



It tells a story. It's written clearly for the purpose of entertaining a reader. It can be imaginary, 

factual, a combination of both. It could include fairy stories, mysteries, science fiction, 

romances, adventure stories, fables, myths, legend, ballads, a slice of life, personal experience. 

There are some examples here on the screen. And it's important to remember we're going to look 

at some examples of this later, the text should be grade appropriate when we're thinking about 

the Alternate Eligible Content.  

So, for example, in high school you would not be reading with students brown bear but you 

could be reading an adaptive version of maybe the hunger games or something that the student 

may have a high interest with.  

Narrative text structures, they are unique because you will find in these structures characters. 

You are going to find, perhaps, some dialogue, you are going to find tenses that change, you are 

going to find settings, descriptive languages that creates images, that enhances stories, there's 

usually a plot. There's a theme. There are specific pieces. And we can teach our students about 

these particular pieces within narrative text structures.  

I want you to think about why teach narrative text or narrative text structures particularly to 

students who have significant cognitive disabilities. Why would that be important?  

I'm going to give you about 20 seconds, 30 seconds, I want you to jot down something in front of 

you or make a mental note, there's a question up there on the survey monkey you will be 

completing for Act 48 at the end but why would you teach that?  

I'll give you five more seconds.  

I know as a teacher when I was in a classroom and I taught students in middle and high school, 

stories were important to the students I taught. It was really an important quality of life and so 

teaching narrative structures and teaching students in regards to stories would give them a better 

understanding of the story, could help build conceptual understanding of different themes behind 

stories. Could help students with reading and interpreting emotions. We know many of our 

students who are eligible for alternative assessments use social stories. Concepts could be taught 

through narrative text structures. Those are just some inside that have been shared through our 

teacher reviewers but we will be interested in hearing what you have to say in regard to teaching 

narrative text structures through our survey at the end.  

So what is expository text?  

Or informational text?  

Informational expository text is really written for the purpose of informing the reader. It's fact 

based. Gets to the point. And for many of us, it may be a type of text that we have already been 

using in our classrooms on a regular basis if we're in a life skills autistic support, a mobile 

disabilities classroom.  



So some of the things that you may see, well, textbooks, of course. Newspapers, news articles. 

Instruction manuals, how to put something together. Recipes. Informational. City or country 

guides or maps. Books about language. Self-help books. These are all examples of expository 

text.  

And things that we may be familiar with. And there is a place for that in the Alternate Eligible 

Content.  

And when we think about expository text structures, they have things that are very unique that 

are different than narrative text. They compare and contrast. When we think about being good 

consumers, these are structures that are important that we can teach and can be generalized 

across a lot of different situations.  

Problem solution, cause and effect, putting things in order, descriptive items. Those are the 

structure of the text. There's also something called text features. They are different. They can 

enhance text structures. And those are things like Table of Contents, glossaries, you know, um, 

charts, pictures. And they support understanding of text. So when we think about recipes, 

sometimes you have pictures of what the finished product looks like. In manuals you might have 

a glossary so if there's a word a student doesn't understand or there could be a chart, a picture 

that describes how to put something together, as opposed to the words. These are features that 

are very important.  

So just like narrative text, I want you to take a minute and I want you -- or less than a minute -- 

so we can keep moving -- and jot down why would you teach text structures and features -- I 

would add that in there, and be ready to report that out in the survey monkey at the end.  

I'll give you about five more seconds.  

As a classroom teacher, teaching text structures I think would be a critical skill for a student to 

navigate independently through some of the tasks that can be asked on a job site or in their own 

independent home living so text structures are incredibly important to teach within -- in 

expository informational text.  

So we're going to quickly go through this. I think you to think in your head, we're going to look 

at a couple of examples so we know you're clear on the difference between expository and 

narrative text. Here's two examples, two stories about that. And I want you to think in your head 

which one's expository and which one's narrative. There's one of each on this page. And if you 

guess that the national geographic kids is expository, you are correct. Stella luna is about bats but 

it's really a story about bats, it's not a factual informational piece about bats.  

When we take a look at this text, expository or narrative, if you said expository, you are 100% 

correct. And why?  

Because as you can tell, it's just the facts. You can see some of the features, pictures, and charts, 

and diagrams.  



Expository or narrative?  

It's a story about a rocket but it is a story, so it is a narrative text. It has characters, fictional and it 

has a plot.  

Expository or narrative?  

It's expository. You can see it has photographs, a Table of Contents, chapters. It's going to give 

information.  

Expository or narrative?  

This has a list of many stories that are in it and the anthology but the contents are fictional 

stories.  

Expository or narrative?  

This is narrative. It includes photographs rather than drawings so it looks real but the story's 

about something that couldn't happen. It's fictional so it is a narrative.  

Expository or narrative?  

If you say narrative, you are absolutely correct. It has illustrations, characters, dialogue and it's 

fictional.  

Expository or narrative?  

It's expository. It has chapters, photos, captions, and charts.  

Expository or narrative?  

It's expository. It is a informational piece of text. It has charts, diagrams and a photo that helps 

you provide structure to this particular content.  

So how do you know the difference when looking at Alternate Eligible Content?  

In grades 3-8 it's very clearly written right on the document, look at your text, where the arrow is 

pointing. If you miss that, another way to look is 3s. Three in the coding for the PA core 

standards is going to give you that information that it is literature.  

You see it in seventh grade and, again, there's the three in the standards. You don't see it in the 

anchors or the eligible content coding or the eligible content coding and look in your standard 

and you will see that three means literature. Informational text, on the other hand, is a two. And 

so you would see that in your PA core standards and it's also written on the document in grades 

3-8. And here's the eighth grade example.  



English Language Arts and reading in high school is a little different because they're set up 

differently. Remember they didn't have the eligible content and we're just taken from the 

standards but, again, same thing applies in your standards you're going to see a three and in your 

coding, for your Alternate Eligible Content, you also see that three which we know means 

literature.  

And for high school informational text, again, you'll see the two in the codes and that's going to 

tell you it's informational text.  

So let's look at some considerations for teaching English Language Arts and Reading using the 

Alternate Eligible Content. Two big pieces. And we've highlighted this before. It's thinking about 

grade appropriateness in the text that we pick and reading versus read aloud. Let's take a closer 

look. Grade appropriateness which is probably going to be more challenging in your literature 

and narrative as it will be in your expository or informational text. Some examples, and this is 

from the UDL book builder and we will give you a link to that later, free text. May be a story 

that talks about younger kids. But it's text that you would typically see kids in those grades using.  

Three to five, um, could be this is a fable, the emperor's new clothes. Six to eight, you're going to 

have more complex content or more interesting content, perhaps, but also written on a lower 

level. This is about knitting, it's a silly story but it's entertaining and kids in Middle School may 

find that entertaining. And high school you would be looking at more high school topics. This is 

a story. It looks like it might be informational because it's about a topic but it's actually a story 

written by a couple students in regard to their favorite team and why and it's just an interesting 

narrative story in regard to basketball.  

Informational, like I said, you may see this go more across the grades but just to give you some 

examples of what we found at the certain grade levels, K-2, we found informational text and it's 

just about dogs, um, grade 3-5, it was moral day, about car racing. A story about old Hawaii but 

it's information about Hawaii and what people would do with the photographs. And 9-12 is an 

informational text about birds that includes pictures. As you can see, it doesn't have to be intense 

content but it is grade appropriate for students to be able to access.  

Let's take a minute and take a look at this. Reading is really teaching students to read. Students 

reading text independently. And there is an opportunity within the Alternate Eligible Content for 

students to be taught to read. It is not a saysed through the student's level of reading or grade 

level of reading by awareness phonics, fluency, but their vocabulary and comprehension students 

have an opportunity to read through that alternate assessment. In addition to the Alternate 

Eligible Content, you can be teaching reading if a student's IEP team has determined that reading 

is a priority and should be taught. But there's also the opportunity using the Alternate Eligible 

Content in regard to read aloud and it's reading text aloud to students, it's providing them access 

to the print but listening while the text is being read which is a little bit different than listening 

comprehension because we want to make sure the students have access to the print.  

And, again, it can be as rigorous because you're going to frequently check for understanding. 

You are going to ask questions that are going to get to the intent of the content of answering 



literal questions, answering inferential questions. There are lots of different ways for students to 

access the print and not actually be using a -- a -- or not actually be decoding the text.  

Big ideas when designing and delivering instruction. It is all about the student interaction with 

text, which is why I just emphasized if you are using reading aloud to students as a way for them 

to access print, and that is okay, the student interaction with the text, being able to see the text, is 

also important at the same time. So we want students interpreting and thinking about the text, 

using questions that are text dependent, digging a little bit deeper.  

And a huge piece is building that background knowledge about text. And about the content that's 

covered in the text.  

Building the vocabulary by connecting key vocabulary to those high frequency common words. 

Most likely used in the student's vocabulary is a big idea when you are designing and delivering 

instruction. Pre-teach and scaffold those text structures or features. They're huge pieces of the 

Alternate Eligible Content and really important when we think about for students to learn to be 

independent and to develop not only college and career readiness but community readiness.  

Let's take a look at an example. We're going to look at the Alternate Eligible Content. We're 

going to look at an informational expository text, um, and we're going to look at a piece of 

content at the high school level. So, this piece of content, um, looks at, um, it's informational as 

you can tell from the Number 2 and, again, what do you see in those codes?  

You see the Number 2 so that's going to tell you that's informational text, and we're going to look 

at sighting details and evidence, and summarizing informational text. So your first question is, 

when I'm looking at this content, can I use the Alternate Eligible Content as it's written as the 

target for my individual students' current -- based upon my student's individual currently 

instructional data. Is it something that would be a target for them to be able to do?  

Maybe they can answer literal questions but not inferential. Maybe summarizing is going to be 

something that's going to be challenging for the student.  

Let me go back to that slide. There were a couple other points I wanted to share with you. We 

want to take that information or take that piece of content as it's written. If it's appropriate or if 

we need to, we may need to essentialize that back. We may need to just have the students be able 

to find a detail from the text answer a literal question. We may need to scaffold if the student -- 

we want the student to summarize remember the text features of sequencing.  

We want to think about what it is that our students already know and can do based upon the data 

in front of us and then build our target.  

If we wanted to essentialize, it might be finding a detail in the text or sentence stands for literal 

question or we could have them find a detail and evidence picture an object to answer a question 

that is not exactly written in the text. So maybe they can do literal but we're looking for 

inferential understanding. Or in summarizing, we may want them to show a sequence of what 



happens in the text. Or we may want them to do all of that. Or some of that. That's really going 

to be based upon your individual student.  

So today I selected a story from the UDL book builders website. We saw this earlier as our 

example. It's this text was designed for 9-12. We're going to look at the cover. We would start 

out by looking at the cover of the text and if I asked you to look at it and -- would you be able to 

-- to tell me if it's a narrative or expository text and I'm hoping you would all say Sharon I know 

it's expository, this is going to be informational because I can tell by this.  

I would present this story to my students. This is a story that's online. Have them -- give them the 

opportunity to look at it and go through some of the pictures in the story to -- to kind of ask them 

to make predictions about what the text is going to be about. Explore the book. And then 

determine if their predictions were correct. What else might they learn about in this text?  

What information is provided?  

They -- say what information could be provided in this text, what's in there?  

Sometimes our students might say, well, there are some pictures in there. Well, yeah, there are 

some pictures. And pictures are part of -- you could start teaching them part of the text feature. 

That's another piece of Alternate Eligible Content, and I'm going to start planting the seed in 

your head that you don't just have to teach this content in isolation. We may be teaching about 

identifying key details but at the same time there's a piece of Alternate Eligible Content about 

text features I could be incorporating that, too. At the same exact time. So I'm planting that seed 

today. We won't go into a lot of detail but I want you to think about that when we think about 

future webinars and when we look at lesson planning in May.  

Build background knowledge. Remember that was one of our big ideas. Background knowledge 

is important, um, you know, what do students know about birds coming into this lesson?  

Do they know anything?  

Or do I have to build some information with them?  

In these pages, you're going to see some vocabulary egg and hatchling. Do we need to reduce 

this vocabulary in competitive?  

We will have to think about what vocabulary currently exists to the student's device and within 

their repertoire. We are going to think about the text structures and features. Again, remember 

planting the seed about how to blend some of our Alternate Eligible Content during instruction.  

Thinking photographs and captions are part of the features.  

So then when I'm thinking about setting up my lesson, I'm going to need to think about these big 

ideas of building background knowledge, I'm sure they know where the bird is?  



Can they label it?  

Can they select it from a group?  

Can they discriminate it?  

Can they generalize it to other birds in real life, birds they might see out the window in school?  

Use data about your students to determine your decision about their mastery and generalization 

about the knowledge. Maybe pre-teach it as we suggested earlier. We ruse the complexity of this 

language so it's familiar to the students, if needed.  

And then read through the text. Read to the students or have the students read it and then you're 

going to go back and chunk it up into pages or information based upon different targets that 

Alternate Eligible Content. Questions are going to be important. We want to stimulate the 

students thinking about digging deeper into these particular pieces of content that are in this 

story. Maybe through pre-reading. Look at the -- when we saw the picture of the egg, look at the 

picture while I read the sentence, you know, um, all birds start in eggs, show me the egg. Point to 

the egg.  

You know, um, there's a question on one of the pages that say either there's all -- that say babies 

are born -- baby birds are born naked and blind, do babies wear clothes?  

Sometimes we think about not having clothes on is not, um, as being naked, you know, and then 

it gets you to the point of understanding that babies -- baby birds and human babies, are they the 

same?  

Are they different we start learning a little bit more about that birds have feathers, have fuzz 

when they are born and you start getting kids to dig deeper and think about what it is they're 

reading and looking at.  

So, thinking about our students, let's take a look at this story. We just talk about some of these 

pieces and you can see in this UDL book builder they actually have some questions down at the 

bottom that help to extend thinking and you have the pictures here that help you think about that 

and this goes on and here's some vocabulary that might be very daunting maybe for some of our 

students, um, but there are ways we can reduce that and then we get to migration and we do 

recognize that in this particular book that they did spell migration -- in a -- erroneously and so we 

can notify those folks but this particular book even has videos so you can look at pictures and 

actually see what they're talking about.  

But when we look at reducing vocabulary, um, and sitting with, um, Beth Christopher, at 

PaTTAN in our initiative speech language and we look at reducing complexity, an egg could be 

a baby shell, a hatchling could be a baby fledgling, a child, and just pairing these with the 

vocabulary words with the pictures in the story, um, a juvenile could be a teenager, migrate, fly 

to another home. And then back to the egg baby shell. If I'm teaching sequencing, I could try to 

pull pictures out and reduce the vocabulary and have the students actually interact with that text 



in a different way and to practice some of the skills and conceptual understanding that really lead 

to life skills of putting things together and putting things in order but teaching it through text.  

The examples we've showed today and I'm not going to have enough time to take you through 

these but they are in your PowerPoint, these are free -- free resources. First of all, first and fore 

most your resources, check with them and see what books they're using, is there something you 

could actually use and mirror with your class. Other places readworks is a great place to go for 

free resources across grade levels and across content. You can -- alls you have to do is sign up 

for it. It's a free sign-up. The CAST UDL Bookbuilder is another place you can plug in. The 

books I got today you might want to jot down came from their library that, um, that I showed 

you throughout the selections and that library you can actually go by content, you can go by 

grade level, literature, science, social studies -- you can really customize it however you would 

like to get books and look at what they have available.  

We also have the International Children's Digital Library. Free resources, Text Project. This is 

not an exclusive or inclusive list but it is some examples to get you started to have resources 

available when you want to set up your lessons.  

Reducing complexity and instruction, remember explicitly teacher vocabulary, you can pre-teach 

it and teach it in the context of the story, build background knowledge, activate that prior 

knowledge. Review the vocabulary. Use multi-media sources to increase your background 

knowledge and comprehension. Know your students. How do they take information in?  

How do they show what they know?  

Provide a variety of activities to practice the new vocabulary. Generalize it across other content 

and in other parts of the day.  

Explicitly teach your Alternate Eligible Content. Use questioning, phrasing. Not just always 

match to sample. We want to make sure that we ask in different ways that students can 

demonstrate their knowledge and understanding, determine if you need to reduce the complexity 

of the text. Use graphic organizers, use predictions and make those meaningful real life 

applications.  

So teaching narrative stories is teaching reading. When we teach expository, or informational 

text, that's teaching reading. When you teach content, it's teaching reading, content being 

science, social studies, art, music, history, all under using that Alternate Eligible Content.  

So I want to thank today our teacher reviewers. We had Sarah Conway from chest nut ridge 

school district, Jen Tolbert and Patty, you guys provided awesome feedback. We will be 

reaching out to our volunteers for assistance with our final webinar for May where we will be 

looking at lesson design and really digging into the beginning and end of what some lessons 

samples could look like using the Alternate Eligible Content.  

And I also will lay this out there. I would love to have someone who's out there working with 

this content. Please contact me and come present with me. And share what you've been doing in 



your classroom. That would be a fabulous way to make these connections, as well. I also want to 

thank some other reviewers we had, Deb full ton, our State lead for reading and literacy and Dr. 

John dell grotto, who has also been working very strongly with this project and their input really 

helped to make this presentation as much information as it is for one hour as thorough as 

possible to get you started with that instruction English Language Arts and Reading.  

So our learner outcome today includes all of the above. I encourage you to go to the previous 

webinars if you need more in-depth informational in the earlier content shared within this hour of 

vocabulary reduction and essentialization.  

Our Act 48 participants, we're asking to you complete today's survey. We encourage those of you 

who are joining not for Act 48 but just joining for today if you would like to go through and 

answer the questions for us to help us get a better idea of what you've learned and some 

information you might have about the expository and narrative text structures. We would 

certainly encourage and welcome your participation but remember to receive your Act 48, you 

have to have attended all four sessions live and completed the survey and we are tracking that 

and making sure that those who have followed these participation parameters that they will 

receive their Act 48 credits.  

So, thank you, again, here's my contact information, as always. We look forward to your 

feedback. And we will be putting up the code and look forward to your participation in May. 

Have a good evening! 


