
>> Today's presentation are learner outcomes for you in regard to communication. Communication is so 

critically important when we think about instruction, and assessment. That today's presentation will set 

some foundation as we continue through our Spring series and look at pieces of content. But the 

content can't stand alone if we don't spend time talking about how we identify how our students take 

information in and how they show us what they know. So today our first goal is going to identify ways 

that can assist you to identify what are my students, each and every students preferred mode to take 

information in and to show what they know. We also have an outcome of describing language 

expectations. The vocabulary within the Alternate Eligible Content. We know that this is this is very new 

pieces for us and for our students. And we also want to identify and spend some time looking at ways to 

integrate language and communication throughout the academic instruction that is aligned to the 

Alternate Eligible Content. We are spending some time introducing this today but as you will see, 

building on what we have learned so far in our Winter series, we will extend what we learned today 

through the rest of our spring series. The goal in Pennsylvania is for students who are eligible for an 

alternative assessment aligned to the PA core using the Alternate Eligible Content is to be college career 

and mostly importantly community-ready So we're going to start first about that foundation in regard to 

communication. And we think about communication, we need to establish with everyone the common 

ground and the same page that we're all on when we consider communication and students with 

significant cognitive disabilities. We need to identify and really support the way students express and 

receive information. So we're going to spend some time talking about the basic tenants of 

communication. We're going to look at some critically components of communication, some general 

considerations for eliciting that communicative behavior and again motivational principles. We know 

instruction and assessment, cannot exist without student engagement and students taking information 

in and showing us and demonstrating what they know. Some of the underlying basic pieces of 

communication is to understand that all students communicate. Every single one. Even when sometimes 

it seems, um, that we look at students and we observe students and we're not quite sure how that is. 

We do know that everyone is a communicator in some way. We know that appropriate communication, 

functions enable students to be productive participants with others in the interactions of those around 

them. And particularly when we think about the Alternate Eligible Content and we want students to be 

interacting with that, we need to make sure we have established appropriate communication, modes 

and means for the students to participate. We know that students can communicate in a variety of very 

diverse means and ways. Every move counts. And it's up to us, as the teacher in the classroom, or the 

person who's interacting with the student to help shape and define this communication as a student 

presents it to us. So no matter what it looks like, we -- it's our job to help figure it out if we're not sure 

and then shape that so that we can use that as we are instructing and interacting with that student. 

Essential components of communication. These are all very critical and we think about how each of 

these connects to the Alternate Eligible Content. First of all, is form. The way and the means that a 

student communicates. And we have to examine how a student verbalizes or indicates their wants and 

needs, how do they demonstrate understanding of what you have shared with them? How do you know 

when you are interacting, that that student is understanding what it is that you're sharing? Do you get a 

response from words? Do you get a response from the students when you use pictures? How about 

when you use objects? It is also important to understand that augmentative, alternative communication 

devices, as well as eye gaze and changes in facial expression body movements are forms of 



communication. They often -- and they always -- they are often paired together. Think of yourself as you 

talk. Sometimes you use your hands at the same time. Sometimes you're pointing. We do put things 

together and that's what communication and our systems of communication are based upon. So let's 

think about content. Content's an extremely important component of communication. You need to have 

something to communicate about. And when we think about our Alternate Eligible Content, particularly 

when we essentialize – if you are part of previous webinars where we talked about essentialization, 

described essentialization, meeting students on their instructional level, it provides an attainable goal in 

which we can shape learning. So it gives kids some stuff to talk about. And stuff to interact with. The 

intent, a reason or purpose to communicate. When we focus on Alternate Eligible Content, at a 

meaningful level with carefully crafted, interestingly designed lessons, exciting, fun ways to get students 

engaged, it provides an intent to communicate. Other very important communication imperatives. 

Having someone to communicate with. Communication is a reciprocal process. Students must not only 

have the opportunity to communicate, but also have someone to communicate with. Students should 

be given the opportunity to communicate not only with their teachers and paraprofessionals and related 

service providers but with peers, other students, with and without disabilities. Students should be 

engaged in classroom discussions regarding eligible content and it's our job as teachers and as providers 

of instruction to help determine how that's best going to look and how we can get those students 

engaged. Shaping successful responses, building behavior momentum because we know when we are 

successful with something, we want to do it more or do it at a better rate. And building that with 

students with the content that's very carefully designed and carefully delivered builds success and 

provides students this desire and opportunity to communicate. So it is so connected with what we're 

talking about with the Alternate Eligible Content. So how do we go about eliciting some of that 

communicative behavior? Well, we need to move close to students, if you need to. Gain your proximity 

with them. And when students appear to us and they have been in the classroom and they are non-

verbal and they don't appear responsive, it is really our job to consider ways to collect data across 

settings and communicators to examine and determine some common threads of response. I have 

worked with teams that have done this and it's so exciting when you step outside of your role that 

you're typically in with a student and you look at ways that they are interacting in the -- in the 

lunchroom, on the bus, in their homes. We've collected little snippets of video across settings and as a 

team, sat down and examined it and looked at where the student, how the student was responding and 

it was so exciting to watch the teachers and the support staff and the related service providers get 

excited about how the student -- how they were seeing this common thread of what a student was 

doing and reacting when -- to their communicative partners in very similar ways and it gave them a 

place to start to determine how to start eliciting responses around instruction. It was very, very exciting. 

So being responsive to what the student's trying to say is very, very important. Spend less time directing 

the student, and focus on what they have to say rather than over-emphasizing the way that they say it. 

When establishing some instructional delivery and control, validate and use the student's current mode 

of communication. Teams need to work together to ensure that all members are aware of that 

communicative mode of that student. And each student is going to present differently. And we just need 

to get familiar with each student. You need to look expectant, encouraging, provide feedback and 

reinforcement for a student's attempts to communicate. The student should also have a means to 

communicate across all settings. No matter what. It is their voice. And if they have a device that they're 



using, it goes with them everywhere. Everywhere. And it's up to us to find ways to ensure that it can 

safely go everywhere but we -- we have a responsibility to ensure that however that student 

communicates, that that opportunity is available no matter where the student is, on the bus in the hall, 

in the classroom, in the lunchroom -- wherever. It is a -- it is a right for a student to be able to 

communicate. So on this slide you're going to see a list. It is not an exhaustive list. It's just a sampling of 

ideas and ways to get you to start thinking and even thinking outside the box of ways that students may 

take information in and ways that they show what they know. So, we look at what's up here. We can -- 

there's visual signals, there's vocal signals, sometimes it's words, sometimes students are reading 

printed words. Sometimes we're using pictures. Sometimes we're using photographs or line drawings. It 

all is going to depend on the student. Sometimes it's gestures. Sometimes it's voice output devices. 

There are so many ways that students can communicate and unlimited ways for us to be able to share 

that information to students in a manner that it's going to be received. But I think the most important 

take-away that I want you to take from this particular slide is that there is a need for communication 

systems. Systems meaning not necessarily devices but a combination of ways to communicate. We all 

use multiple ways to communicate, and our students are no different. So, it's not just one way but 

multiple ways that make up their unique system to communicate, taking information in, and sharing 

information out. Motivational principles are so important when we think about communication, and It 

could involve what you see on the screen here. I could involve providing choices. It involves 

reinforcement. Students receiving feedback for their communication interspersing known and new 

targets so that they have things are -- that are known and comfortable to them and they are successful 

with and then we add Some new pieces in there. Enhance the environment. Enhance their social and 

instructional environment. Make it exciting. Make communicating and learning fun, and provide 

opportunities for natural and planned reinforcement is what keeps us going. We want to make sure that 

we respond to what students have to say. And when we shut students down, we inadvertently shut 

down their desire to communicate, so we want to keep that communication flowing across 

environments which is going to make it, that communication all that more important when we look at 

teaching that Alternate Eligible Content, or teaching towards the Alternate Eligible Content. So, this 

piece on communication has set the stage as we think about now how do we brave together what we’ve 

learned about Alternate Eligible Content and what we’ve learned about the curriculum, and the 

alignment to the PA Core Standards, and what that can mean with communication intervention. You 

should be familiar with this diagram by now and just as a reminder we think about Grades 3-8 our math 

and reading English language arts, Alternate Eligible Content comes through the thread to the PA Core 

Standards of the PSSA eligible content and assessment anchors. So, we know there is alignment and we 

know that this is the content that the students are going to need to know and be able to do in 

Pennsylvania. In Grade 11 as a refresher are reading and math in English language arts, Alternate Eligible 

Content is aligned directly to our PA Core Standards. It is not aligned to our Keystone Eligible Content. 

So, it is aligned directly to our PA Core Standards, as per Chapter 4. So, let’s take a little closer look at 

our Alternate Eligible Content as a reminder of the reduction of the depth and breadth that was made in 

the alignment process by teachers and stakeholders across PA. As they examine pa core standards, 

examine the eligible content and then look to reduce it. So, this is a new example, it is Grade 5 it is 

informational text and as you know in English language arts and reading, there are two types of text that 

are identified. There is literature and informational text. In this particular standard it’s looking for 



students to know and be able to do the following: integrate information from several text on the same 

topic to demonstrate understanding of that topic. In this particular case in the eligible content which 

was designed by teachers and stakeholders in pa as well didn’t change as much it looks very similar 

except they changed the very end of it to demonstrate subject knowledge. As our stakeholders came 

together, with the Alternate Eligible Content, they determined it to be identifying key details from 

multiple sources on the same topic. Let’s take a look at how that was reduced. They took the integrate 

information which is very broad could be a very broad category thinking about all the different pieces 

and construct of text and it was reduced in depth to identify key details, just the details, nothing else 

about the information. and then several text became multiple sources knowing that our students and 

when we think of long terms goals for our students being able to gather information from multiple 

resources, it could be video, it could be internet, it could be a magazine it could be newspapers, it could 

be so many different sources that provide information in our lives, so the stakeholders very thoughtfully 

reduced that to multiple sources. The same topic remain consistent and the conversation between the 

stakeholders and the teachers who made that decision was in order to gather information about 

something was a very important life skill and a very important skill that students would need to know 

and be able to do to be college career and community ready. So they wanted to keep that same topic 

consistent and then they just dropped the demonstrating subject knowledge. So they pulled together a 

piece of eligible content that they felt was very strong in 5th grade and they just asked students to 

identify the key details from multiple sources. It doesn’t ask them to apply it yet, and if you look across 

grades that come pass there in 6, 7 and 8, and 11, you will see application Alternate Eligible Content but 

not in this particular piece. Fifth grades is just identifying the details. So, if we were going to essentialize 

that, and this is just a review from our previous webinar, so I want you to – I’m going to do a think aloud, 

but practice in your head if you’ve looked at that particular piece of Alternate Eligible Content, what is 

the piece of that, that you would want students to know? It’s often the noun, but it’s – what is it that 

students need to know? In this particular case, if you say key details you would be correct. Key details is 

what we’re really focusing upon in this particular piece of Alternate Eligible Content. So, what do they 

need to do with the key details? That’s the next question you need to ask yourself when you’re thinking 

about essentializing, and in this particular case you want to identify. You want to identify key details. 

Okay, so, now that we have to identify key details under what context? And of course the context is 

multiple sources on the same topic. So, now we have three pieces of this particular Alternate Eligible 

Content that we can begin working with to reduce and essentialize to our student’s instructional level. 

I’m going to give you some examples and you can see them in your PowerPoint but the way they are 

scaffold it is, we’re going to go from the least complex and we’re going to build backup closer to that 

piece of Alternate Eligible Content. And this is just basically an idea, you would want to base this 

information when you are essentializing the data that you know about your particular student or 

students that you will be teaching this information to, so if you’re going to be identifying a target and 

remember it’s a target we’re not, um, defining what students can already do, we want to define that 

and then design the target, so let’s take a look at this first one. In this particular case it was determined 

that the student would point to one key detail in the picture about a familiar real life topic, so in this 

case we need to teach what a detail is. The student can’t already do this because we’re going to be 

working towards this particular piece of content by having the student identify what a detail is. And 

we’re going to use it with a visual because that is the way the student’s communication mode is, of 



taking information in, and we’re going to use something that is familiar in real life for that the student. 

We know it’s informational text so we keep it as lined in to that informational text in real life, the better 

we’re going to be. So, in this particular case this is what was determined. Now, if we wanted to up the 

ante we have a student that has some instructional levels or present ed levels that would lead us to 

some more complexity. We could design something like this. Select – we’re still dealing with one key 

detail from a choice of three and we’re going to use two sources this time. And knowing the student in 

this particular case we’re still going to keep it very visual we’re not using text, we’re not using words, 

we’re not even providing auditory read-aloud. We’re going to use two sources, a photo and a video on 

the same familiar real life topic. And then if we wanted to even go closer to that Alternate Eligible 

Content, we may name two key details, notice details is left pretty much to what we know the student 

could handle based upon the instruction level, information and data and in this case they’re going to use 

three sources. An internet search, a YouTube video, and a newspaper article about a current event. And 

we would pick a current even that would be something familiar to the student if we’re going to be 

teaching this concept of finding details from multiple sources. So, we might use it if the student really 

likes music, we might use a current, um, music piece – you know or a current, or a current music star 

that’s out there or maybe we would do it on a movie star. Again, you would be trying to tap into a 

student’s interest in order to try to teach this concept and teach them how to search and find 

information and what information are they looking for. We’re not asking them to apply it yet, we’re just 

asking them to find the details. So, as you saw in that last example, some vocabulary in there was a 

detail. We may need to scale that word back and put in vocabulary that is familiar to that student. On 

our last webinar, we talked about resources for understanding the vocabulary and the content of the 

Alternate Eligible Content and we shoed you two, um, resources called the PSS English Language Arts 

and Mathematics Glossary. Now, if you remember the glossaries are located on the SAS Portal, and I’m 

going to walk you through how to get there if you don’t remember. You would go to standards either on 

your bubbles or appear on the standards tab and you will see this screen at which time you would click 

on the, the PA Core Standards and if you remember—a good way to remember how to get these is that 

we are working with the Alternate Eligible Content. So let’s find eligible content and let’s look at ELA first 

and you will find your glossary all the way down at the bottom to the right. So always remember we are 

targeting that eligible content, we’re looking at the Alternate Eligible Content but your glossary will then 

be available right there. Okay, so you would go in to the glossary and find your content. So, what is a 

claim? It’s going to tell you what that is, and that may help you when we start thinking about vocabulary 

and looking for words that might help us reduce the complexity of the vocabulary so the students can 

understand the concepts of what it is that we are trying to instruct in our reading and English language 

arts. If you look at biography, it’s a written account of another person’s life so we might want to think 

about reducing vocabulary using words that reduce the complexity – biography might be way to large a 

word for our students but we can talk about another person’s life. A story about a life. A story about 

how somebody lives. Whatever words are, are familiar to that student is what is going to really help us 

as we think about reducing that complexity. Let’s take a look at math, so you know math, you 

remember, we’re going to go to the math eligible content and your mathematics glossary – when you 

open it up it will also give you an idea of some vocabulary considerations. I was looking at this earlier 

today and I was thinking area, because I know area will come up in Alternate Eligible Content and when 

we look at what that is, it’s really little pieces of the Alternate Eligible Content and if you’re working with 



students using 10 frames, or some kind of template, we can really start thinking about smaller units or 

tinier pieces thinking about what words are familiar to students to help describe a more complex or 

abstract word such as area. So, very important for us to think about, when we think about as a resource 

for vocabulary and content, so, so please download these and put them close to you when you’re 

thinking about essentializing, when you’re working making the vocabulary accessible to the students in 

your classroom, please access these glossaries. I think they’re going to be very, very helpful for you. So, 

let’s practice and let’s think about reducing the vocabulary. We’re going to do a little bit of work around 

this to help give you some practice in regard to vocabulary reduction. We’d like to also give you an 

opportunity to think about your student’s in your classroom. Student’s that you work with. Student’s in 

classrooms that you supervise, and what kind of vocabulary they may be using and what’s going to be 

very helpful when we think about reducing the complexity to the vocabulary. We want to think about 

high frequency, common words most likely in the student’s vocabulary and that’s going to look different 

from student to student. You may have some commonalities in your classroom, but you’re going to have 

to really think about that in regard to each student’s communication and their receptive language, as 

well as their expressive language. So, let’s look, we’re going to have two examples here, um, we have 

English language arts in the reading area. This is the vocabulary work – character. Character is going to 

appear in Alternate Eligible Content, and um, you don’t have to go back and look in your glossaries 

because we copied that for you on the screen, but the glossary defines character as a person, animal, 

inanimate object portrayed in a literary work. So, if I needed to reduce vocabulary of character, I could 

replace character with person, if that’s familiar – I could use a familiar people, or even use familiar 

people to the student. I could use people to try to get the student to understand people vs other things. 

I could use lots of different of vocabulary that might be familiar to the student. So, what I’d like you to 

do is take a moment and on your PowerPoint if it’s in front of you or a piece of paper near you, think 

about a student that you’re working with and I’m going to give you only about 10 seconds, or 15 

seconds, and maybe, what might be a word around character that may be word or words, I should say, it 

doesn’t have to be (32:15)  just one word -- could be a combination of words, that a student may 

understand and use as -- in place of the word character, that could understand what that means. So jot 

it down. Or if there's one that's on the screen that's familiar to you. Or something your student would 

use, you can circle it. So go ahead and jot something down for me. It's going to be important because 

I'm going to tell you in your Survey Monkey at the end, there’s going to be a question that asks you to 

write in words that you might use in regards to the vocabulary words. (will be a request to do it,) So jot 

something down or circle one of these that would be familiar or useful in your classroom with your 

students. Ten seconds. Okay. Let's take a look at equation. Equation is going to come up in the Alternate 

Eligible Content across several different grade levels. And here's the definition in the glossary, a 

mathematical [audio skipping] sentence or statement related to equal expressions, you can tell they use 

an equal, so those are some ideas of how we could replace equation. What might a student understand, 

what might your student, what might be a high frequency common word or words or sets of words that 

you could replace equation with? Perhaps, just the word equals. Maybe matches. What matches? Show 

me what matches. The same. Same. Could be the word that your student recognizes. Or like. Show me 

what is like. Like this one. There are different words that you could use that are high frequency common 

words, most likely in your student's vocabulary or on their device. So I'm going to give you 10 seconds. 

Either circle one of these that would be familiar with your students or write in one that -- thinking about 



your student, would make more sense. 10 seconds. Okay. Now we're going to do a vocabulary activity. 

Handout 1, if you printed that out, provides you with two pieces of vocabulary, one in math and one in 

ELA. The definitions for these words are from the PA glossaries, and what we're going to ask you to do is 

look at the glossary and from the glossary definition, is there a reduction of complexity? Some ideas you 

could jot out there. And based on those, are those words familiar to your student? If not, what are some 

words that are or groups of words that are that could mean the same thing that you could use in place 

of the vocabulary words that are provided. So, identify common, high frequency words that they 

currently use. So let's take a look. This is what your handout -- if you don't have your handout, print it 

out. Here is the math word is differences with the definition and the ELA reading word is theme. And 

there is your definition. So, in this particular case, I'm going to give you probably a good fat minute, a 

minute and a half because I want you to quickly think this through. I don't want you to belabor it. That's 

not -- you don't need to spend a lot of time on it but use your instincts, look at what the definition says 

and come up with some ideas. You will see the ones we have in the PowerPoint but maybe there's 

something that's high frequency common words familiar to your student and jot that in there. I'm going 

to give you a minute to work on that and I'll be right back with you starting right now. Okay? Coming 

back. We're going to take a look at this activity. If we use difference, here's some ideas. We could 

replace difference with take away. Thinking about your student's communication, their receptive 

understanding, total numbers between, less. I don't know if any of those are some that are familiar to 

your students or if you came up with your own but make sure you jot it down. You're going to need that 

for your survey monkey. And theme, remember theme? Is the underlying meaning, story about being 

brave, a story about courage, a story about sister love. We can replace the theme with -- here's a group 

of words, what's the story about? What's the big idea? What's the take away? That may be too complex 

for your student but you could reduce it to the words that you know are familiar to them. As we end this 

vocabulary section, I want you to consider and think about how the communication and what we know 

about our students, how they take information in, how they show what they know, is going to impact 

how we reduce the content, how we essentialize to their instructional level, how we make vocabulary 

the important piece of how we reduce the complexity so conceptually our students understand the 

content. And now we're going to shift into thinking about how do we take all that information and 

integrate it into instruction? How do we find opportunities for that communication through instruction 

aligned to the Alternate Eligible Content? I want to take a minute and really thank Elizabeth Christopher 

here at our PaTTAN office who leads the State with our speech and language initiative, who designed 

this framework to help us think about integrating communication through instruction. I think you're 

going to find this very useful and helpful. We're going to introduce it today. You're going to see it again 

as we think about incorporating math and English language arts specific content but let's take a look at 

how this particular framework can help you start designing and implementing instructional targets with 

communication considerations. This diagram ties directly to the Danielson Framework, if you are 

involved with that with your educator evaluation system. It ties into domain one with planning and 

preparation, and also domains two and three instruction so we want you to know that all of this ties 

together with the information you're receiving throughout your district. So, we're going to start with 

defining. We're going to define instructional and communication goals, so after you've examined, which 

I'm sure you have all spent a great deal of time looking at that Alternate Eligible Content for the grade 

level or levels that you teach within your classroom, you need to define what is each student's 



communication goal, how do they take information in, how do they show what they know and how have 

I essentialized or written that Alternate Eligible Content as a target for them, and then define how will I 

know the student has reached that target. I'm going to ask myself what do I want my students to know, 

understand, and do with what I'm teaching them. And we also need to critically understand the role of 

the speech pathologist as part of this team to use them as a resource to help determine this as you 

define integrating this communication with instruction. We're going to move to design. Now we've 

defined it. We're defined our targets we've defined our communication pieces. Now how are we going 

to design our lessons in our classroom environment using again, Danielsons domain one and two, with 

planning preparation in classroom environment. Take a look your seating. How are students accessing 

their communication system? How are you interacting? How is everyone interacting with 

communication systems of the student? How are they accessing the instructional materials? How are we 

accessing the vocabulary? Are we reducing it to the level that students can understand, to a complexity 

that reflects high frequency common words that the student uses? And how are we engaging students? 

So a good classroom should look to an observer, should look exactly like the pieces you're seeing on the 

screen. This should be easily observed. Then we also need to think about determining with we’ve define, 

we’ve designed, now determining teaching techniques. Are we providing wait time? What is appropriate 

for a student to process? We need to think about prompting for a student who is using a communication 

device, verbal is the most intrusive prompt. We need to provide time for that student to -- to -- to 

provide that response. We think about our prompting hierarchy, and we think about the role that that 

has with shaping and learning. We think about how we provide hints and gestures and cues before we 

start commanding and providing physical, partial and full physical prompts. However, sometimes we 

need to use errorless learning in order to provide the student with the answer and then shape that and 

provide reinforcement for that student to learn that content. We also have error correction techniques 

where we provide the correct answer when the student provides the incorrect answer, have the student 

repeat it, we’ve prompt correct response, we’ve reverse questions to ensure the student understands 

and can answer the question and then we go back and check for that retention and understanding. So 

there are techniques that we need to consider when we have defined and designed and then 

determined how we're going to use those throughout instruction. How are the students responding and 

participating? So, when we think about these terms, we have aided communication that typically 

requires additional equipment such as pictures or maybe it's an AAC device. Unaided communication 

does not require additional equipment. And that could be an example that could be sign language, body 

language, eye gaze, gestures. Total communication is using a combination of both of those. And many 

times we probably do that in our classroom but we have to be considering that as we're pulling this all 

together before we even begin to start teaching. We need to determine our instructional delivery. How 

are we going to set up formative assessment that's going to guide us as the teacher while we're 

teaching? So we're going to consider questioning. We're going to consider timing. If we have a student 

using a device and we provide a question, we're going to give them the wait time to answer but at the 

same time through our pacing we can be engaging other students with their answer and going back and 

including that student with the augmented device. Have a plan for communication breakdown if -- is 

there -- what's the backup? How are you going to make sure that student has an opportunity to 

respond. Wait time is essential. Students need wait time to not only process but to formulate their 

response. And the amount of wait time is really going to be unique to each and every student. We have 



to determine modeling of language. Modeling of language does not always have to be completed by an 

adult in the classroom. Like the teacher or the paraprofessional, it can be completed by a peer. So, it can 

be a peer from a Special Ed class. It can be a peer in the general ed classroom. So, It's very, very 

important that you have these systems put in place, as well. Let's think about the adult's role, so 

determining each adult's role with instruction and communication. Ensure that all adults who are 

working with the student understand that measurable and observable really means -- those means are 

selected for each student individually to design, and they are designed specifically so the student can 

show us what they know and that as we also input information and our students are using receptive 

communication, that all the adults understand and know the expectations for each individual students 

and how they take information in. So, as the student -- as the teacher teaches, and provides the direct 

instruction and the adults provide the support, we are all using a very common and -- and the means 

that is expected for each student. Direct instruction. Not activities. It is directly teaching new 

information. Teaching that targeted goal, that essentialized Alternate Eligible Content or the Alternate 

Eligible Content as it appears depending upon the student's instructional levels and the data that you 

used when you defined and designed and use those pre-determined teaching techniques. Follow your 

plan. And while it may be more time intensive initially, as you think about putting that plan in place, I 

can tell you that as it becomes second nature, it's going to go a lot faster. Collecting data. Data's very, 

very important. We should be collecting data. This slide is going to give you some ideas and some 

thoughts about what data to collect that is going to really drive the accuracy and the success for your 

students as they interact with this content. So, of course, we're going to collect data on the progress, 

the standard aligned goals and when you have essentialized what you have defined as mastery for that 

student, that's a given. But we also need to consider taking data on how they're acquiring it throughout 

the lesson. They don't have -- we're prompting them -- how can we move them to maybe lesser levels of 

prompting? Or maybe they need more prompting in order to effectively learn the content we're 

teaching? Thinking about our questioning techniques. The data's going to tell us what's working and 

what's not. The vocabulary piece. When we start reducing the complexity of that vocabulary and we're 

using some of that common language or those common high frequency words in the student's 

vocabulary, what's working? What's not working? If it's not working, let's not use it. Let's try something 

else. But the data is going to show you that. You know, taking good guesses when you're teaching and in 

the midst of teaching, it can sometimes -- it's much easier if you're collecting data or someone is 

collecting data for you to go back and say I might try something like this, I've done it a million times 

when I was teaching, I could -- I knew when it was time to move on and try something new. And also 

look at how your student is responding with your partners in communication. Five rules for success 

tomorrow. So, when you leave this today, think about the following five items. Communication goals are 

essential and need to be integrated into your instruction. Instruction is not going to be effective if you 

aren't considering the -- the individual communication receptively and expressively for each students. 

Know that systems are present for all and used in all situations -- we all combine gestures, hand 

motions, some of us use speech. Some of us might use augmentative devices. We use combinations. It's 

not a one and done type thing. Make sure vocabulary targets and goals are known and that all of the 

staff are aware of what it is that you're using and how you are using it with the students during 

instruction and can be reinforced outside of instruction. Communication systems do not get taken away 

for misuse. Communication is a right. And all communication partners know the questioning and 



prompting techniques. We're using the same techniques with the student across environments. There's 

no faster way to confuse a student or to not get accurate answers, to keep changing things on them 

depending on where they are. So, take these with you into your classroom tomorrow and we know that 

we're moving in a direction that's going to keep our -- have our students successful and moving towards 

being college, career and community ready. So just reviewing our outcomes today. We talked about 

identifying their modes to receptively and express communication. We talked about vocabulary and 

language expectations. We know that has changed with this new Alternate Eligible Content. We talked 

about how to integrate that through academic instruction. I want to thank our reviewers today, Ally and 

Leslie, our teacher reviewers and a special shout out to Joe who is the special ed director, at IU 06. And 

Kristen who comes as a special ed supervisor, specifically in the area of communication disorders and 

sensory impairement. Thank you so much to all of you for your time reviewing it and your very valuable 

and thoughtful feedback for today's presentation. An additional shout out and thank you to our experts 

Elizabeth Christopher who is our PaTTAN state lead in speech and language and Dr. John Dellagrotto 

who both reviewed this presentation as well to ensure we had the most accurate, effective information 

for you. A reminder for the Act 48 participants to click on the link provided afterwards to complete the 

survey. It's on that same page where you got the link for this UStream. I would also ask if you are a 

teacher out there who is starting to use this ELA reading and the math Alternate Eligible Content in your 

classroom, and would like the opportunity to review the presentations coming up, we have math and 

ELA. Math in March, ELA will be in, um, in, um, April. And you would like to possibly co-present with me, 

I would love it. Please contact me. My email's going to be on the next screen and that will be followed 

by our code for today's session. Remember you must attend all four sessions live and complete the 

surveys to receive your four hours of Act 48 credit. Not my rule. It's the Act 48 rule. There's my contact 

information. It is in the PowerPoint for today's presentation. I want to thank you all for your attention 

and for attending today session. Have a good evening! 


