
>> Good afternoon and welcome to the webinar Using the Alternate Eligible Content to Write 

Standards Aligned IEPs. This is the first of two webinars in our Alternate Eligible Content 

Winter Webinar Series. The second webinar being held on January 14
th

 from 3:30 to 4:30 is 

entitled Instructing Math and Reading/English Language Arts Using the Alternate Eligible 

Content, Getting Started. We recognize that in one hour we will not be able to give you 

everything. But we are anticipating to build upon what we share with you today to assist you as 

you begin instructing students with the Alternate Eligible Content.  

On the page where you access the link for the webinar today, there are handouts available. There 

are nine of them and we will be referencing these throughout the session today. The first handout 

that you will download is the PowerPoint, and based upon your feedback from our last session, 

we ensure that there are only two slides per page to help with you accessing the information on 

the slides. There are also eight additional handouts and we will be referencing them by the 

number at the bottom of the page. 

The first handout I’m going to reference is Handout Number 8, and this handout is going to be 

very important for you because during the webinar, you may have some questions in regard to 

the content with some comments, and we encourage you to use the website that’s listed there, 

AlternateAssessment@pattan.net, and send your questions and your comments to this -- this site. 

There is someone monitoring it and will reply to you as best they can. Please reference today’s 

webinar 12-17-14, as we also use this -- this particular website to access general questions in 

regard to the Alternate Assessment. All questions and comments that we receive we will post 

them as a FAQ, and it will be FAQ2 with the recorded webinar following this presentation on the 

PaTTAN website. If you need tech support, this particular URL, support@pattan.net, we have 

someone monitoring this as well, who will be able to answer any of your questions.  

As you can see, we’re using a new platform for technology today. We’re very excited about it. 

It’s called Upstream; it’s used by NASA, so we are very excited about its possibilities to ensure 

that everyone is able to access this information and we don’t lose anyone during the broadcast. 

What we do know about this technology is that as your system buffers or moves, it may black 

out but it will come back and it will come back right where you left off and will continue on. 

You will not lose any of the information.  

This particular slide shot has some information that may help you as you’re adjusting your 

technology during this session. Over to the right, the number one green arrow is your toggle 

button. You can make your screen large or small when you see these double arrows. Number 

two, the yellow button is about the quality of the bandwidth. That is not available to you 

throughout this session. Number three is social sharing. We do not have the chat turned on but 

we just wanted to make you aware that it is available and we may be using that option in future 

sessions. 

Your volume, which is the blue number four, it’s to the left and you can adjust the volume to 

accommodate your needs in wherever you are accessing this broadcast. And number five is your 

play/pause/record, and you can pause this and return to the session if need be and it will return 

you right back where you left off. 

This screen was available during the test yesterday and prior to this session. To activate your full 

screen, you just need to click anywhere in the video area and it will unhide the controls. You’ll 
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see those double arrows pop up and you’ll be able to click on them to make your screen larger or 

smaller. Again, refer to your questions during the webinar, Handout Number 8, if you need any 

assistance throughout this broadcast.  

Our objectives and learner outcomes today are as follows.  We have six of them. We’re going to 

briefly touch on the Alternate Eligible Content and talk about identifying it at grade level. We’ll 

take you to where that alternate eligible content is available, and if needed, you can always 

reference the November 5
th

 webinar that was recorded and posted on the PaTTAN website to get 

more information and additional information in regard to the Alternate Eligible Content. We will 

also spend time determining measurable goals and objectives based on student performance data. 

You’ll hear me reference that a lot. We’re going to be speaking very strongly about basing 

decisions and what we are writing on actual evidence and student performance data. We will also 

talk briefly towards the end about identifying next steps when the student has demonstrated 

mastery. Where do I go? We’ll also try to reference that as we look at our examples today as 

well.  

We also have some information from the Bureau of Special Ed, determining why and when to 

write standards-aligned IEP goals and objectives. We’re going to look at the important 

components of the Alternate Eligible Content and how to make it applicable for the variety of 

students who are eligible to take an alternate. We recognize the varying -- varying levels of 

performance within the one percent of students who are eligible for an alternate assessment.  

And we’re going to review some examples of goals and objectives written to the same alternate 

eligible content across different performance levels. These examples will be suggestions; they’ll 

help to give you an idea of what they are to look like. But we recognize that students’ 

performance levels will be varying and your students may not look exactly like what we 

represent today, but we’re hoping that this will give you an idea of how to make it accessible for 

your students that you teach in your classrooms. 

So we’re going to be talking about alternate eligible content today and what’s exciting about 

alternate eligible content in Pennsylvania is we think about how it is lined in to the content that 

all students need to know and be able to do. And we know in Pennsylvania we hear -- we hear 

supervisors, we hear teachers, we hear parents, we hear those in politics even, talking a lot about 

the new standards and the alignment of making students college and career-ready. But we also 

recognize very strongly for the population of students eligible for an alternate assessment that 

these students are college, career, and community-ready, and those are our emphasis for this 

population. 

So when you look at the alternate eligible content, we want you to recognize that this alternate 

eligible content really identifies the upper boundary of performance for students eligible for the 

alternate assessment. As you are well aware, within our alternate assessment, there are varying 

levels that students access in order to take the alternate assessment. And when you look at the 

alternate eligible content, it starts at the top. But we’re going to talk today about how to take that 

content and drill it down to make it accessible for students along those various performance 

points. 

We know the alternate eligible content modifies targets relative to the PSSA eligible content. It 

modifies those targets of what all students need to know and be able to do. We also know the 



alternate eligible content will be used to help design instructional resources that will support 

learning for students aligned to these targets. The alternate eligible content is also being used to 

create material for the alternate assessment. Some of you may have participated in October in 

some item writing development along with the alternate eligible content. We also have a great 

resource of those of you who have volunteered to help design instructional resources, and we are 

calling on folks and you may be selected or asked to help come in and help work on designing 

some of these resources. If you have not signed up to assist us, you go to our PaTTAN web page, 

and I’ll show you that in a minute of how to get to the place where you can sign up and volunteer 

and join our list of folks willing to help. And this work will continue to go on over the next year. 

To look at the structure of Pennsylvania currently, we know that we have what are called PA 

Core Standards. And those PA Core Standards are guidelines for districts as they write their own 

individual local curriculums. The PA Core Standards are then line into assessment anchors which 

are broad statements of what will be assessed and what students need to know and be able to do. 

And a descriptor lines into these anchors. Below a descriptor, and in even more detail, is what is 

called the PSSA eligible content, and there is also Keystone eligible content. And in this 

particular eligible content, it defines what all students need to know and be able to do.  

In Pennsylvania, we have our alternate eligible content that lines into the PSSA eligible content 

in Grades 3 through 8. Our alternate eligible content lines into the PA Core Standards, as defined 

in Chapter 4 for Grade 11. This content was designed and developed through the input of many 

stakeholders from across Pennsylvania and mostly teachers -- teachers of students eligible for the 

alternate assessment, as well as teachers of the general education content. If you’re listening and 

you’re a part of those groups, we thank you very much for all of your work in developing this 

very, very rigorous yet -- yet attainable content for this population of students. 

So let’s take a look at some information about IEPs. A very important question that we received 

was this question: “Must IEP goals reflect the alternate eligible content?” We took the question 

directly to the Bureau of Special Ed and received the following very important points for 

everyone to remember in regard to IEP goals and objectives. The first point is that IEP teams 

determine the goals and objectives based on individual student needs. This has always been the 

way IEP teams have developed goals and objectives, and continues to be the process. These 

goals should include academic content as delineated in the Alternate Eligible Content, as well as 

independent living skills. We are not throwing the baby out with the bath water; we know that 

independence and all of the work that we’ve done around that is very important for this 

population of students, and ensuring that what they learn and what they know and be able to do 

are skills and knowledge that will take them post-secondary and into the world to be community-

ready. The Pennsylvania Alternate Assessment, otherwise known as the PASA, will be assessing 

the alternate eligible content aligned to the PA Core Standards. Very important points that you 

need to know. 

And it makes sense that if students are going to be assessed on what is found to be important for 

students to know and be able to do, that it was -- would be worth consideration of IEP teams 

when they meet to determine the goals and objectives for individual students. We also received a 

question about the number of objectives: “Is there a requirement for a number of objectives that 

are aligned to goals for students IEPs of students eligible for the alternate assessment?” We do 

know students eligible for the alternate assessment required to have goals and objectives within 

their IEPs. The number of objectives per goal will depend on individual students and IEP teams 



and their discussion around student needs, and where we’re going to benchmark their learning 

and targets towards that goal. 

So let’s get started. We’re going to be referring to Handout Number One for the next few slides, 

so you may want to pull that out and take a look at that. At the top of Handout Number 1, it says, 

“Writing IEP Goals and Objectives using the Alternate Eligible Content,” and has three separate 

components. The first one is the checklist for writing IEP goals and objectives.  When we think 

about writing IEP goals and objectives aligned to the alternate eligible content, first of all, it’s 

very new. And as a teacher, it would be very important to become familiar with the alternate 

eligible content of the chronological grade for the student who’s IEP we’ll be addressing. So you 

will need to take a look at that grade level and the content within that grade level in Math and 

English Language Arts/Reading. 

So I’m going to show you how to get to the content if you don’t already know.  It is currently on 

the PaTTAN website. When the PaTTAN website when you go there, it’s www.pattan.net. 

Across the top, there are tabs. I’m going to ask you to click on the Educational Initiatives tab and 

when you scroll down, you will see on the right-hand side Students with Significant Cognitive 

Disabilities. It is one of the checklist, one of the IEP team considerations when we look at 

eligibility for the Pennsylvania Alternate Assessment. You’ll click on that, it will take you to 

another page. And very simply, to the right-hand side of that page, you will see PA Alternate 

Assessment. And if we make that a little bit bigger, you can see that right there on the right: 

Pennsylvania Alternate Assessment. 

When we click on that, we are now on the PA Alternate Assessment page. I’m going to go out so 

you can see that. I spoke about volunteer opportunities earlier. By clicking on that piece right 

there, it will give you an opportunity to sign up if you have not already. If you’d like to see the 

information or the webinar from November 5
th

 where you did watch it live and would like to 

revisit it, it is available and right there on the site. And our first FAQ is posted. And then you 

will see our Alternate Eligible Content. Here’s Grade 11 Math and ELA. Then you see Grade 3, 

Grade 4, Grade 5, Grade 6, Grade 7, and Grade 8. We recognize these are not necessarily in 

numerical order and we are working very closely with Technology to ensure that they can get in 

numerical order; however, it has been extremely challenging. But they are all there; that is what 

you need to know. Every piece of content is there. 

So let’s take a look at one. We’ll take a look at the Fifth Grade ELA. And when we take a look at 

that, when we talk about getting familiar with the content, I want you to take a look and I can 

make this bigger for you. You’ll see it has the PA Core Standards that are addressed and then 

you have your assessment anchor, which is your broad description. This is around key ideas and 

details; this is in Literature. And then here is your descriptor eligible content, which is the 

content that students who will be taking the PSSA will need to know and be able to do. And to 

your right is your alternate eligible content.  

Please note there is not a 1:1 match for every piece of eligible content. There is not a piece of 

alternate eligible content, so it is very important to become familiar with the content within the 

grade level of the student who’s IEP that you will be writing and who you will be teaching in 

your classroom. And we recognize that many of you may be in classrooms with students in 

multiple levels, so take a look across the grade levels at the content. You will see how it builds 
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upon each other and how you can incorporate instruction. And we will be talking about that in 

January. 

So I’m going to close out of there. So we want you to review the alternate eligible content -- very 

important. The other piece that we wanted to refer you to because the content can sometimes 

include terms, it may talk about things that maybe you just need a refresher -- refresher on the 

content itself, so Pennsylvania has developed some glossaries that we thing will be a really good 

resource for all of you to consider when you’re looking at the content and you want to 

understand clearly what it is that they’re asking students to know and be able to do. 

So where you will find these glossaries is on our Pennsylvania Standards Aligned System portal, 

so if you go to the PDESAS.org portal, you will see this front page and you just need to click on 

Standards. And you will go over to where it says PA Core Standards -- and let me make this 

bigger so you can see this. PA Core Standards at your tab all the way over to the right and when 

you click on that and you scroll down, we want you to think about anchors -- the assessment 

anchors. This is all on the right-hand side. It’s the only two pieces that refer to assessment and 

we’re talking about assessment with our alternate eligible content, so you would click on ELA 

Assessment first -- we’ll go there, and at the bottom on the right is your glossary. 

This glossary I think will be very helpful if you need to -- if you’re looking at content and you 

want to know what’s the difference between text structure and text features, they will give you a 

definition, sometimes they will give you examples, but it can be your first stop shop before you 

may need to dig a little deeper, because it’s going to be very important to understand the content.  

So let’s go back and look at the Math, because I can personally tell you Math is where I’ve gone 

to really refresh myself with some of the content language. And once I recognize the language, it 

helps me to better understand what the content is asking. So this particular glossary not only 

gives you the term, a definition, and some examples, but it also is going to indicate the grade 

where you will -- may see this language being used. So it’s in alphabetical order but a great, 

great resource. Again, you would go to the PDESAS.org site, click on Standards, click on the PA 

Core, and then you want to go to your ELA Assessment Anchors. When you open that up, your 

glossaries will be on the right. I’m going to close these tabs. 

So some other information in our checklists that we need to gather about the student -- we need 

to gather present education levels in English Language Arts and Math. It’s going to be very 

important to -- to look at the data, which is the evidence, not just statements but evidence that 

tells you what the student currently knows and is able to do in English Language Arts/Reading 

and Math. And it’s also a good time to reflect on what data collection procedures you’re using, 

how often are you collecting the data, is there anything different that you would change? Are you 

getting the information that you need that’s going to help you make these decisions? The other 

piece that’s going to be very important, which is your third check box, is the student’s 

communication. How does the student receive information and then how do they show what they 

know? Those are all going to have to be pieces of your goals and objectives. 

Our fourth, fifth, and sixth checkbox is going to be thinking about determining the target. What 

does -- when I look at the content, what does the student need to know and be able to do? And 

I’m looking at the content, I’m going to want to be matching something that is reasonable for the 



student to be able to move towards in regard to learning and making it to their next steps. So we 

want to make sure that it’s reasonable and doable and able to be mastered within a year.  

So designing our IEP goals, we’re going to go on that first handout. We’re going to be looking 

first at our goal template.  This template is probably familiar to many folks. It hasn’t really 

changed a lot in the information that we have shared through our PaTTAN system over the years. 

You want to ensure that you have conditions related to the content presentation. How are you 

presenting the materials? Are you using, you know, large poster board? Are you using certain 

items? Are you using objects? Are you using visuals? As well as how is the student receiving 

that information, so you want to make sure that is included. Then you’ll put in your target 

content, either using exact language -- and we’ll show you that to the alternate eligible content if 

that’s a reasonable goal for your student -- or we’re going to be reducing that target content with 

more reducing the level of that content and putting in a definitive way in that the student will 

express that they know that content. And then of course, a measurement that will indicate 

mastery of that content. 

So as you think about designing your IEP goals, this template might help you as you look at what 

pieces need to go where, so let’s look at some examples. We’re going to start in Third Grade and 

this is your Handout Number 2. We’re going to be looking and you’ll see the number two at the 

bottom of the page. This is -- we’re going to be looking at the same alternate eligible content 

through the lens of which would be most complex or that upper boundary. If you had to reduce 

the complexity, what’s less complex, and then what’s our least complex. So thinking about this 

particular, what you’re seeing on the screen, this particular goal, we’re thinking about a student, 

this is a student that you may be familiar with if you’ve administered the PASA, currently would 

be a student that may be taking a Level C of the current PASA. And if we think about some 

present levels and again, if this was a real student, this is all going to be fictitious. But if it was a 

real student, we would have evidence in there in each of these statements. We would not just be 

seeing run-on narratives. But for example, the student reads a paragraph and is able to answer 

questions or they have the paragraph read to them, and the student is able to answer who and 

what questions to mastery, and the mastery would be defined in -- in this and to what questions 

with some guided support. And that guided support is defined as questions are rephrased, we 

give additional clues, there are hints provided, and then the student’s mastery of that would be 

indicated.  

So they still are not able to do it with any fluency but we know that they have with some 

additional questions and visual cues, they’re certainly moving along in that particular realm. So 

for this goal, when we look at the alternate eligible content of identifying who is telling the story 

in fictional text, we recognize that’s pretty complex. That involves perspective taking, that 

involves being able to -- to understand if there is multiple characters, which one is really leading 

the charge and telling the story. So in this particular goal, the student uses visual cues, so we 

would be writing given visual cues in support understanding of a grade appropriate short story -- 

there’s our conditions. The student will read or have read to them, depending on the present ed 

levels and in this particular present ed level, it was left open so you could see what the different 

options could be. And verbally, and again, we’re going to give you what a couple different 

options could be. This student could express themselves either verbally or they’re going to use 

eye gaze or the student might point to a picture from a choice of three. How do they express 



themselves with going behind after you have talked about them identifying. They’re going to 

identify who is telling the story in this fictional text. 

And then the measurement is going to be scoring five out of five correct responses on three 

consecutive trials of assessment given every two weeks. That’s ensuring mastery of this 

particular skill. But we recognize not all students within that one percent of students with 

significant cognitive disabilities eligible for the alternate assessment could achieve such a goal.  

So let’s take a look at a student who in their present ed level attends or listens to one paragraph 

stories read to him or her. And again, we would have evidence -- what is the evidence that 

they’re attending would be part of those present ed levels. The student has demonstrated 

intentional communication, so what does that look like? How would we define that? We would 

want to make sure that that was all part of our present ed levels. The student demonstrates 

success with pointing to indicated choice, so what is their mastery of that? How are we defining 

that? But we are -- we are certain that they can do that. And with guided support, again with 

additional -- additional help, the student is emerging with demonstrating understanding of 

questions that ask who.  

So we know they know a little bit about picking out some information when we ask in regard to 

who. So this particular goal -- and this is on Handout Number 3 -- this particular goal would be 

given two or three visual cues or objects to support understanding of a grade-appropriate 

fictional short story paragraph. And we’re going to limit the cognitive load in this particular goal 

to no more than three sentences, and you’re able to do that, read to the student. The student will 

select through pointing a character of the short story, scoring five out of five correct responses on 

three consecutive trials of assessment given every two weeks. So we’ve certainly backed this up, 

so they’re not necessarily say who’s telling the story, but they’re going to tell us some who is in 

the story of what they’ve read -- this short story paragraph.  

So let’s move to Handout Number 4, which is the least complex, and we’ve reduced this 

cognitive load and we’ve reduced the -- what we’re going to expect the student to know -- but we 

still want to keep it lined into this alternate eligible content of identify who is telling the story in 

a fictional text. So what we’re going to do, this particular student, we have some information 

about this student again who attends by orienting to the teacher while the teacher is reading a 

story. And again, we would have evidence. What does that look like? How is -- how do we know 

that the student is attending? Is the student looking at the teacher? Is the student looking at the 

teacher and holding that particular look or attention for a duration of a certain period of time? 

That is important present education level information. And this also reads here the student 

demonstrates some limited success with pointing to indicate a choice, so they’re emerging with 

some pointing skills. But again, we would want to define through data what that exactly looks 

like.  

There has been some success with students indicating choice selection when using eye gaze, so 

we have a couple of different options for that student to show what they know and the student is 

using eye gaze when two objects or pictures are at a great distance from each other. So they’re 

not scanning on a device but they’re using eye gaze by looking at two objects or pictures at a 

distances, so we have a definitive gaze that indicates a student’s choice.  



So in this particular goal, the goal reads that we’re giving two visual cues or objects to support 

understanding. And again, this grade-appropriate topic, so -- and we kept the word ‘fiction’ in 

there to ensure that we’re lining into the intent of the alternate eligible content. We’re not going 

to use something in real life. You’re going to see in the objectives that we do back it up into real 

life. But we want to move it into them hearing a very simple sentence and being able to use eye 

gaze or pointing with some guided support to identify through that eye gaze or pointing a 

character of that short, simple sentence or topic. Scoring -- again, we want mastery. And in this 

particular case, five out of five correct responses on three consecutive trials of assessment, given 

every two weeks, and we would have clear data indicating if the student was able to -- to 

demonstrate what they know and are able to do. 

So let’s look at this altogether. Here is our alternate eligible content that we just reviewed across 

the different levels and was identifying who was telling a story of a fictional text. As you think 

about breaking that down and looking to ease it back, to really scale it back for students that you 

may have in your classroom, we’re going to suggest a strategy to use to help do this. And this 

strategy was introduced to us from some folks in Oregon in regard to a word that’s called 

‘essentialization’. And essentialization basically has you look at the nouns and the verbs. What 

are we asking students to know, what are we asking students to do, and within what context?  

So in this particular alternate eligible content, they were asking students to identify. That’s what 

they need to do; they need to identify -- what is it that they have to identify? Well, they have to 

identify who. So once they identify who but within what context? And in this particular alternate 

eligible content, they want to know who is telling a particular story and it is within fictional text.  

So if we take a look at the three pieces or within the goal, we looked at in the most complex, we 

kept it pretty close and exactly as the alternate eligible content was written for this particular 

student, based upon the present ed levels. And in this particular case, it was identify who is 

telling the story, so we’re going to keep it that way for that most complex student.  

We’ve got less complex -- we had the student select through pointing a character of the short 

story. And we also reduced some of the complexity by reducing the cognitive load and how long 

that story was. We didn’t necessarily use parameters in that first piece of the goal for the most 

complex. But for the less complex, we definitely put parameters on the length of what it was we 

were going to ask the students to attend to. 

And then for our final for our least complex, we had the students selecting through eye gaze or 

pointing with guided support a character of a topic, and it was a very simple sentence. It would 

be a very simple sentence, either a simple sentence we could lift from a text or a simple part of a 

simple sentence with the text, and we’re going to explore these in a few minutes, looking at them 

through the objectives. 

So let’s take a look at another example. We’re going to go through a Math example and I’m 

going to point out some of the things. We’ll look at the goals and the present ed levels in the 

Seventh Grade Math and how that was broken back for students from the most complex to the 

least complex. 

So here’s our PA Core Standards about extending and applying understanding of operations of 

fractions to operations of with rational numbers. However, the alternate eligible content in 



Pennsylvania, as determined by teachers and stakeholders, was solving one-step addition and 

subtraction problems with fractions, decimals, and positive/ negative numbers. So for this 

student, I’m going to show you an example of writing a goal where you don’t use all of the 

alternate eligible content as we did in the ELA. 

So in this particular example, this student present level -- again, we would have evidence to back 

up all of these statements. The student can count one to 10, using 1:1 correspondence and 

identifies the numbers one to 10, demonstrates understanding and working knowledge of the Ten 

Frame set, and that’s a template that a student could use. The student has been introduced to 

negative numbers through temperature and identified negative numbers when discussing 

temperature. So the teachers made some application of temperature for them and negative 

numbers. The student -- and again, we would have evidence behind each of these statements -- 

the student can locate positive numbers one to 10 on a number line, so we know the number line 

has been introduced. And again, we would have evidence, you know, how many times have they 

done it? What’s our data that -- that the student has demonstrated mastery, and that the student 

has also demonstrated mastery with adding positive numbers to 10 without a calculator.  

So the student was probably a student we -- that would probably be taking a C Level PASA 

assessment, if you want to think about it, our current PASA. And the goal for this particular 

student -- again, using our conditions of a visual cue, number line manipulatives, and/or 

representational drawings paired with numbers. And again, you would adjust that based upon the 

student that you’re working with. In this particular case, they are going to be extending and 

focusing this goal on positive and negative numbers, between 10 and -10, and just using addition 

-- one-step addition, scoring five out of five correct responses on three consecutive trials of 

assessment given every two weeks. Again, IEP team decisions on the goals, but something that 

would be doable based upon a student’s present ed levels.  

Let’s take a look at a student who’s less complex. Same alternate eligible content and in this 

particular student, the student used visual cues and templates. He or she identifies numbers to 

five consistently, and the student has been introduced to negative numbers through temperatures 

as well and associates negative numbers with cold. So we know that negative numbers have been 

a part of this student but not necessarily in any kind of a mathematical instruction methodology.  

So the student is emerging with putting some small sets together to demonstrate understanding of 

addition. So in this particular goal, what was added is using a visual cue. And to kind of pull in 

some of the positive and negative numbers, they’re going to use a number line. We noticed that 

this student has not been using a number line, according to the present ed levels that we were 

given. But the student -- the number line we’re going to put there is 10 to -5. However, we’re 

going to use manipulatives paired with the numbers but the student will solve one -- the goal is 

the student is going to solve one-step addition problems using positive numbers up to 10. 

The idea of that number line stretching with the negative numbers was just start introducing and 

putting into the student’s environment some that they may, we would be moving towards in the 

future. So the measurement is scoring five out of five correct responses on three consecutive 

trials of assessment given every two weeks. And again, using the language of positive numbers, 

we’re still staying lined into that alternate eligible content and moving that student, based on 

their instructional level towards that goal which we remember is the upper boundary of the 

alternate eligible content.  



So let’s look at the least complex. So in this particular student, the present ed levels, the student 

uses visual cues, bright colors, objects, and this student is attending and orienting to the teacher 

and materials. So again, we would need evidence. What does this look like? What is the 

duration? How do we know what is this? Is the student looking? Is the student leaning towards 

the teacher? Does the student make any attempt to touch the materials? So the student is 

emerging with identifying choice from a selection of two through an eye gaze. The student is 

manipulating three or less large, distinct items with support, so we do know we have introduced 

that, even in another context. But we know that they are manipulating some objects, so we’re 

going to use that and move us toward math. And numbers 1 to 3 have been introduced -- those 

symbols -- but the student has limited success with consistently identifying them, even through 

matching activities. So it’s not really been something that the student has had any success. And 

again, there would be definitive numerical evidence telling us to what extent the student is doing 

each of these. And of course, addition or subtraction has not been introduced. 

So we’re going to use things that we know work with the student: visual cues, bright colors, no 

more than three objects, and we’re going to pair a visual number prompt. We know the student 

isn’t matching visual numbers but we’re going to keep that number prompt there while the 

student is using some objects. And we’re going to have them demonstrate understanding of 

addition of positive numbers, and we could even put in addition of one-step positive numbers, by 

putting together combinations of three objects to make a total of three, scoring five out of five 

correct responses on three consecutive trials of assessment, given every two weeks. We’re 

moving towards that goal, though of course we’re taking very small steps based upon the 

student’s instructional level. 

So let’s take a look again at our verbs and our nouns and what is it that we’re asking students to 

do? Well, we’re asking them to solve and whether we ask them to solve one-step addition and 

subtraction problems. Now we are also asking them to do it with fractions, to do it with decimals, 

and positive/negative numbers. Based upon the present ed levels, we’re sticking with positive 

and negative numbers right now, but we would like to move towards fractions and decimals. And 

in this particular case, we had for the most complex the students would be solving one-step 

addition problems using positive and negative numbers between 10 and -10 -- most complex.  

Where would we go next? I mean if you think about it and you look at the content, if the student 

-- if we can demonstrate mastery and we teach this to mastery -- we then would move to 

subtraction, then we would probably be adding our fractions and our decimals. Less complex, 

we’re going to have the students solve one-step addition problems using positive numbers up to 

10.  And the least complex, the student will be demonstrating understanding of addition, so their 

solving is just demonstrating understanding of addition of positive numbers and we’re reducing 

the complexity by having them just put together combinations of three objects. The complexity 

was reduced with the amount of numbers the student was using in the second less complex level. 

So these are open to -- to manipulation based upon your student’s present ed levels and moving 

them towards what it is this alternate eligible content is asking them to know and be able to do. 

So we’re going to just -- basically I’m going to show you some big ideas around looking at the 

supporting objectives. Each of your sheets -- and we went through and I apologize -- I did not 

refer directly to the pages that we were looking at, but we did look at your Handouts 5, 6, and 7 

with the Math, and we have objectives for each of these goals in ELA and Math for you to take 

and look at and use and think about when you think about writing your own IEP goals and 



objectives aligned to the alternate eligible content. But what’s different about our objectives than 

our goals is that our objectives are really taking that goal target and we’re going to task analyze 

it. And the way that the student shows us what -- how they know information is probably going 

to remain very similar. Our conditions are probably going to remain similar; it’s how are we 

building towards that goal. 

So let’s take the couple looks -- look at Third Grade. We only have enough time to really zoom 

through Third Grade. And I want you to take at looking from the bottom of the screen up, 

because we’re going to build up, kind of thinking we’re building up to that goal. In this particular 

case, based upon those present levels of our student who was the most complex in Third Grade, 

we were going to start with them -- we don’t even have any kind of data that tells us that they 

can even identify who’s in the story, so we need to have them identify who’s in the story before 

we can get them to that goal of telling us who’s telling the story.  

So you can see how this is broken apart. But at the very bottom, pretty much the conditions are 

remaining the same, but we are going to have the student either read or have the story read to 

them and either verbally or through eye gaze, pointing to a picture from a choice of three, 

identify the characters of the story. So the objectives are -- are touch points. They’re places 

where we’re benchmarking towards that goal. They’re not the instructional sequences. We may 

have some instructional sequences before this objective, but we’re going to work our way to this 

objective and that’s going to be how we are reporting our progress out towards that goal, that 

we’re actually sequencing some instruction. And we’ll talk about this on January 14
th

, getting to 

identifying characters.  

And once they identify the characters, then we want them to tell who is telling the story, but 

we’re going to be teaching them a strategy of using picture or word clues to help them figure out 

who is telling the story when they are listening to it -- a comprehension skill, identifying some 

clues that get them to that place. And we’re going to report out their progress to that, and then 

once we get there, we’ll have some instructional sequences that will get us to them being 

independently identifying who is telling the story. 

And in our -- our less complex level, again, starting from the bottom up, for this particular 

student, we’re really going to start before we can even talk about characters. And for this 

particular piece of instruction, characters is really going to be very definitive; it’s going to be a 

person. We’re not going to talk about abstract characters of trees and horses and snowmen, even 

though I know that’s important in some very popular stories. But we are going to be able to just 

understand that character we’re going to be talking about people. And we’re going to start from 

the very beginning. Can you select a person from pictures and cues? Do you even -- can we get 

you to discriminate that particular piece? 

Then we’ll move up and using two visual cues or objects, we’re going to start with just a small 

sentence and -- or a very simple sentence -- and have them through guided support and some 

earless learning, and earless learning is ensuring the student gets the right answer. That’s pausing 

for them to respond and then giving them the answer and then having them repeat it after you, so 

you really shape that learning. So then, we’re going to move it from there to we’re going to 

extend the cognitive load to one to two sentences. So we’re going to build that up to the part 

where the student then can select the character of a short story paragraph no more than three 

sentences and be able to tell us a character of the story. 



And then for our most complex or -- sorry, I just -- for our student who has the least complex, so 

we’re looking at a student who could be very well a student who currently takes the Level A, the 

student is also going to use earless learning to even tell us who a person is, so we have to get 

them to discriminate that so they can understand that when they could be having a topic read to 

them. And again, we would build up their skills and these are just suggested touch points -- these 

are suggested benchmarks as we move towards the goal. And we also have examples for you in 

there of the math examples as well in your -- your handout packet, so you can see again, starting 

at the bottom and working your way up to the top, how a student would work their way towards 

that goal.   

So let’s talk about some tips when writing standards-aligned IEP goals and objectives. These are 

like the big ideas. I think the big takeaway is that we want you to consider as you move towards 

writing standards-aligned IEP goals and objectives using that alternate eligible content. Goals 

and objectives are targets. Those are the measurable targets, not our teaching sequences. If you 

break it down into all of the teaching sequences, it’s an overwhelming IEP I think for any student 

to master and for delivery. So we want to make sure that we pick those -- lift out those pieces 

that are going to be what we want to target to measure along the way. 

It’s really important that the details, the measuring, the conditions that how the student takes 

information in and how they show what they know is specific to that individual student, because 

that will clearly define your supports and it will help be a means that the means that the student 

uses to express their mastery of the goal is unique to that student. What is it that they use all the 

time? How do they show us that they know something? Is it a gesture? Is it a blink? Is it a, you 

know, a movement? Is it -- can they write their response? Can they talk? Can they use words? 

It’s all going to -- can they point? Can they eye gaze? It’s all going to depend on the student, and 

that should be part of their goal. And the measurement is based on that data. That data is so 

important when you think about designing that to collect the information.  

Know that your objectives build towards the mastery of the goal. They are the touch points. 

When you think about the alternate eligible content, think about how closely related your target 

within your goal and objectives are written to match what is the language of that alternate 

eligible content. If you’re talking about positive numbers in middle school, let’s talk about 

positive numbers. So let’s -- let’s use that content and closely line that up.  

Be realistic; we recognize performance of students within this population varies. But let’s be 

challenging. Let’s challenge our students and let’s keep moving them. And once they have 

mastered a goal, we’re going to move them forward and as I showed you with the Math, we 

would add subtraction next. We would celebrate that mastery. I used to celebrate as a teacher 

when I could reconvene the IEP team because the student mastered the goals. It is an awesome 

experience and you want to keep students moving forward. 

So let’s review our objectives and our learner outcomes today. We talked about identifying the 

grade level alternate eligible content and you know where it is. We looked at some templates for 

measurable goals and objectives and we talked a lot about data. What do we do when the student 

masters their goals and objectives? How do we move them forward? We want to continue to 

move them in a positive direction across the content. BSE gave us some definitive ideas about 

writing standards-aligned IEP goals and objectives, and we looked at identifying the verbs and 

the nouns and the context within that particular sequence, and we’re really going to be spending 



a lot of time on that in our January webinar. And then we talked about the examples and you 

have those all in your packet.  

We’re getting very close to our ending time and I want to thank you for your attention. I want to 

particularly thank our teacher reviewers for this session. We have Jennifer Tolbert, Sara 

Fleetwood and Diana Black. Your feedback was incredible and so valued and look forward if 

you have signed up on our volunteer list to get an email from us if you’re interested in reviewing 

the January 14
th

 webinar. Send an email by tomorrow to that Alternate Assessment link that you 

have on your questions during your webinar, and that particular link is open all the time, so 

please send that to us by tomorrow and we’ll include your name. But thank you, Jennifer, Sara, 

and Diana.  

And if you would like to get your Act 48 for this particular session, remember to click on the link 

for the survey with some questions and you’re going to enter the code, which you’re going to get 

in a second. And then we are also going to remind you that you must attend both sessions live in 

order to get your Act 48 credit. So thank you very much. 

 


