
   >> Good morning, everyone.  We're really glad you could join us today.  We're excited for 

another session of our Expanding the Literacy Toolkit.  This one is focused on Interventions to 

Promote the Literacy Achievement for Students who are Deaf and Hard of Hearing, specifically 

Content Engagement Toolkit.  So we're going to be taking a deeper look at questioning and 

building comprehension with quality questioning.  I'm very excited to introduce our presenter for 

today which is Dr. Lana Edward Santoro.  I'm sure if you've participated in other toolkits, you're 

going to remember that you walk away with a ton of information and resources right at your 

fingertips.  The PowerPoint and the Resource Packet are both available on our website and 

following this presentation today this will be captioned and also available on our website.  So 

without further ado, I'm going to turn it over to Lena. 

   >> Great.  Thank you.  Thanks so much, Jane and hello, everybody.  I'm excited to conclude 

our Toolkit series with this particular webinar and focus on comprehension.  And this will really 

highlight some aspects of comprehension I think we don't get a lot of opportunity to talk about.  

And that is how to help students engage with text and ask questions through that reading 

process.  So let me tell you more about our agenda specifically today.  I'm going to be begin by 

highlighting some of the research, both from a comprehension perspective as well as what the 

research says about students who are deaf and hard of hearing and some of the struggles they 

have particularly when it comes to content engagement.  We're also going to talk about the 

critical components of explicit instruction.  This is a process I think that students have great 

difficulty with sometimes and the more we can be clear and explicit about how we teach this 

instruction the better it is for students because we want this process to be very visible and 

concrete for them so I just want to highlight a few reminders about explicit instruction and 

framing all of the strategies we'll talk about within that context.  We're also going to review some 

student strategies as well as some assessment ideas for helping students engage with the text, 

so build that content engagement.  And then finally I want to review some things that you can do 



as teachers.  I consider them teacher strategies so we'll look at those student strategies and 

teacher strategies, but there's certainly things you can think about in preparing your instruction 

that will help students engage with the text in a way that will optimize and build their 

comprehension.  And then at the end we'll just summarize our content for today and I'll let you 

know about some takeaways and some big ideas that you can apply in your instruction. 

   Overall, we've got about a couple hours together, more or less, so what I'll do in terms of 

planning our time is spend about 30 minutes or so up front with the research and discussing 

some aspects of explicit instruction.  I want to spend some time building a framework that will 

apply to all the content we talk about today so we'll take a little time to do that up front work 

together.  Student assessments strategies and assessment, that part is going to be the bulk of 

our training today.  We'll spend about an hour with that content and then finally teacher 

strategies and toolkit takeaways is the concluding 20 to 30 minutes of our webinar. 

   Like Jane mentioned, I want you to be aware that there are materials that accompany this 

webinar.  They're posted on the website and you can locate them along with the webinar itself.  

The first is a copy of the PowerPoint so you can download that and follow along with the 

presentation today.  And the second is a resource packet.  So there are many strategies I'm 

going to share today as well as assessment ideas and those materials are included in a 

resource packet that accompanies today's content.  We consider that kind of a takeaway, the at 

a glance, the material that you can bring directly to your instruction and I'm hoping that will be 

useful to you.  Basically I hope it's more or less ready for you to take and apply.  So do look for 

that.  I'll reference that resource packet when I present some of the strategies and you'll know 

that what you see on the screen as you view this webinar is found in that resource packet.   

   Okay, so we're going to get started here.  For those of you who have been participating in the 

webinar training series, I just want to highlight where content engagement fits.  So we've had 



some webinars together that have focused on retelling on the main idea and details 

identification and summarizing.  And now what we're going to do is add the content engagement 

to that.  So overall, we have spent some time across a few webinars building information to help 

students use their reading to learn information.  So to me this is truly what comprehension is 

about.  It's teaching students the strategy on how to read to learn.  So we've got again that 

retelling, the main idea, and details on summarizing that we discussed in previous webinar and 

now we're adding this content engagement piece.  So if you haven't participated in some of 

those other webinars, I just wanted to direct your attention to how this content fits within that 

overall focus and that you can find additional information that might be applicable to some of the 

content you're interested in learning about. 

   So again, let's frame this a little bit.  In in our previous work we talked about retelling and the 

importance of using text structure to build retelling skills.  In terms of the developmental 

sequence, this happens for students in the earlier grade bands so young children focus on 

retelling often. So you'll see that preschool, kindergarten, first grade, even second grade.  A lot 

of comprehension instruction will focus on helping students do those retells.  That said, retelling 

can be useful for students in the upper grades as well.  As students learn to retell, we can start 

to help them focus on main idea and details and that means getting the gist of comprehension 

and information.  So with retelling, retelling if you think about means that a student is saying the 

whole thing, telling everything, main idea and details, the whole story back.  When we think 

about main idea and details, that's pulling back a little bit and how students isolate what's most 

important and so that's sort of the next skill set that comes about when we're thinking about 

comprehension.   

   And then summarizing fits in here and overlaps a little bit with main idea and detail.  

Summarizing is next area in the development sequence for comprehension.  Summarizing, as 

we talked about in our previous webinar, requires the use of idea and main idea and details and 



fitting that within a succinct summary of what was read or what was learned in text.  So that's a 

little bit more of an advanced skill to following later in the developmental sequence for students.  

And if you look at the PA Core Standards, the Pennsylvania Core Standards, you'll see that 

summarizing does come in later grades so that sort of fits and this applies to the webinar 

content that we have reviewed so far. 

   So the question is how about today's content in terms of content engagement and where does 

that fit within this developmental sequence?  And what I wanted to show you is that it is ongoing 

so despite what grade level or instructional level you might teach, content engagement teaches 

students how to ask and answer questions, find evidence within a text is something that can be 

taught across the grade bands, across K-3, 4, 5, etc.  So that really is an ongoing area of 

instruction teaching students how to engage with text, but obviously the instruction would fit the 

developmental needs of the student and instructional needs of the student.  So I just wanted to 

show you those progressions and how the pieces and what we've talked about fit.  I have not 

put grade levels on this because some of these things evolve and overlap and if students 

require a skill review, you have to go back to one area of instruction.  In my example of retelling, 

that's often something we do in the earlier grades.  It's a powerful tool later to have students 

retell something that they've learned, for example, in the middle school science class.  So that's 

why I didn't want to pin this down to specific grade bands, but to show you just how things fit a 

little bit within this scope and sequence.  And most importantly for today, how content 

engagement stretches across this ongoing area of instruction. 

   So how do I define content engagement?  I really think about it as teaching students how to 

have a comprehension conversation with the text.  When students read or even as adults when 

we read, we interact with our text in the material that we're reading in an interactive, highly 

purposeful, intentional way and our intent through that conversation or that interaction with the 

text is to extract and construct meaning as we build information, as we read to learn, regardless 



if that text is a story text or informational text.  So that's how I think about content engagement.  

We really are engaging with the text, engaging with reading, and having a conversation as we 

learn information.  And that conversation specifically is an interaction with the text.  We're 

always asking questions as we read.  So just think of yourself even as an adult reader.  When 

you're reading a story or your vacation fiction on a school break, for example, as you read you 

not be so aware of it, but you are asking yourself who is the main character, is this an important 

character of the story, what's happening next, why is this developing in the plot, what's going to 

happen, when did this occur?  If you are in a graduate course you would do the same thing, for 

example, with an informational text, you might be highlighting, you might be adding post-it notes 

to something you're reading.  You're asking what am I learning, what is this about, what is the 

author trying to say, what is the most important information?  But all the time you're asking and 

answering questions as part of your contenting the text.  It's a conversation and a conversation 

often includes this question asking and answering process.  So I want you to kind of hold onto 

this idea that question asking and answering is so central to what we do as proficient readers.  

We do it so automatically we don't think of ourselves as having a conversation with the text or 

asking and answering questions.  It's all internal, it's also automatic.  What we have to do with 

our students is make that process more concrete. 

   We know that this idea of text focused on discourse or an individual having a conversation 

with the text, but also that that conversation can be voiced and discussed through your 

discussion as a teacher helps improve comprehension so the research supports this process.  

So imagine, students are taught to interact with the text in very concrete ways; that's content 

engagement and the content engagement of our toolkit today.  But that this engagement what 

students are learning is discussed as a group either if you're working with a student one on one 

as an itinerant or in a small group or in a whole class, that is elevated to some sort of discussion 

between you as the teacher and the student or students and between the students themselves if 



you're working with more than one student.  So that overall, we call that text focus discussion or 

text focus discourse has been documented to help improve student comprehension because it 

allows students to build on meaningful ideas and make connections.  It allows students an 

opportunity to help clarify their understanding about concepts, vocabulary, and ideas within that 

open discussion, that open context.  So basically, a student takes what they're learning to do in 

terms of content interaction and you're bringing it out through discussion.  And it's a very 

powerful way to build comprehension.   

   So the objective as we start to build this information and you start to think about it, is to begin 

to increase student discussion in the classroom.  So we really want you discussing, you signing 

or talking, and then the student using signing or talking to convey what they're learning so that 

text focus discourse becomes a very active part of what happens in the classroom.  So if we 

observe lesson and had a sneak peak of your instruction, we want to see a lot of student 

language use and that language uses whatever expresses language use is documented as the 

primary language for the students, that ASL or speech.  But we want that to occur, that open 

discourse, the practice of using language and talking about text is really important.  Those 

discussions are an extension of this individual interaction with the text that we want kids to have 

so think about how to build your student discussion and expression in their expressive language 

whatever that might be in the classroom. 

   So let me review.  So we want number one, students -- let me back up.  Number one to have 

individual students interact with that text, learn how to ask and answer questions as they read.  

And then number two, we want overall classroom interactions and discussions about text and 

that can occur if you're one on one in a small group or a whole group.  But basically what you 

want to do is take -- I'm going to back up -- that individual interaction with the text and make it 

part of the discussion and that's the objective.  So you look for those two elements when you 

think about content engagement. 



   So let me take a moment and talk to you about what the research says about students who 

are deaf and hard of hearing specifically.  And I think you probably are aware of this and 

probably know this already, but let me just highlight it.  We know that students who are deaf and 

hard of hearing often lack awareness in how text is organized so they don't have a real deep 

understanding of how text works basically.  There's no awareness of how text is structured or 

even that there might be a consistent pattern of story elements across any story.  So those are 

some things that kids struggle with.  Another thing and this is critical for today's content, is that 

students who are deaf and hard of hearing often have a limited number of comprehension 

strategies so they don't have a whole lot in their repertoire basically.  They probably, if at all, 

have one or two strategies, again if at all, that they use when they're trying to gain information 

from the text as they are reading to learn information and they don't have a lot to apply.  And so 

what we're trying to do today through content engagement is teach you some strategies that 

you can use to help students have a broader repertoire of things they can do to help them 

engage with the text and understand.  And the final characteristic we know from the research for 

students who are deaf and hard of hearing is that they consistently fail to monitor their 

comprehension.  So they are sort of in it for the moment, but they don't track their 

comprehension as they read.  So for example even if they have a comprehension strategy 

where you've been teaching them to say ask who the main character is, one example of 

something that a student who is deaf and hard of hearing might do is that they lose track of that 

because there's so much going on as they process that English and printed English in text.  So 

they lose those details. So some of the strategies we'll review today really have a monitoring 

component, a way for students to keep track of these questions, the asking and answering of 

content as they read.  So that's a real critical one. 

   As I highlight the strategies today, I'll try to pay attention and to highlight how what we're 

learning today addresses some of the things that students who are deaf and hard of hearing 



have difficulty with so I'll try to link back and make connections to this research so you see why 

these strategies are important and how they can help a student who is deaf and hard of hearing.  

Another thing we know from the research on students who are deaf and hard of hearing is that 

their comprehension and exposure to discourse is fairly rudimentary and potentially quick 

impoverished.  Basically, and I think you probably experienced this, too, they come to us in our 

classrooms with very little exposure to true discourse exchanges, to deep rich conversations 

and that language issue is really important.  So this links back to what I said about that 

importance of truly having conversations about text with kids and teaching them how to talk 

about text in an academic way with academic language.  So talking about the story elements 

when reading the text, for example. So there's those two parts that I mentioned.  It's the one the 

students interaction with that text and their own individual comprehension conversation. And 

then the second is helping reflect a higher discourse about that text with the teacher as a 

facilitator.  And this helps address this research that we know that students don't have that 

experience with discourse and that it becomes particularly important to do in our classroom or 

iterant instruction. 

   So now that I've told you a little bit about what the research says for students who are deaf 

and hard of hearing, I want to review what the research comprehension says. So we know from 

research on comprehension that strategic reading works so we know that a reader's awareness 

of strategies does help a kid self-regulate and use those strategies when reading. So that goes 

back to we've got to teach kids some strategies of how to engage with text.  And the second is 

that we know monitoring works and the act of monitoring or understanding are sometimes what 

is called meta cognition is really important so that means taking a moment and internally 

processing and thinking about how you were thinking about text.  So yes, thinking about how 

you are thinking about text when you read is really critical and keeping track of that information.  

And again, we had just talked about how students who are deaf and hard of hearing don't keep 



track of that and sometimes don't have an opportunity to really reflect or think about their own 

thinking because they have so much going on.  So we have some strategies that will help them 

and help address some of that. 

   So here we are.  We've talked about content engagement, the idea that we want students to 

have a comprehensions conversation with text, we want them to ask and answer questions as 

they read and use those questions to monitor their understanding.  So quality questioning 

becomes central in this comprehension conversation.  So I'm going to pause and repeat that.  

Quality questioning becomes central in content engagement in the comprehension 

conversation.  We want students to be able to ask and answer questions.  Those are two 

different things.  And by doing this, we help students frame a purpose for what they read, get 

focused on what they need to learn, and develop that active thinking, that meta cognition and 

helps monitor text and keep track of it so you can review as you go along.  And it also helps 

relate information to what is learned before.  Questioning does all of that.  And so when we look 

at the strategies today, we'll see they'll all have aspects of questioning. 

   So let me talk a pause point and have you do a little reflection on the content that I've talk 

about so far.  So the purpose of quality questioning is to help students do what?  This is just to 

get you thinking about it.  So the purpose of quality questioning is to help students do what?  

Actively engage with the text, monitor their comprehension, review content, and our final choice 

is all of the above.  So let you think a minute.  And it actually is D, all of the above.  Quality 

questioning does all of those things which is why it's so powerful.  So it helps students actively 

engage with the text through that monitoring piece we know that students who are deaf and 

hard of hearing struggle with and it also helps them review content, too. 

   So I just want to think you a sense of where this can connect also with the common core, the 

PA Core Standards, and show you here.  I'm looking at standards related to reading 



informational text and I'm just highlighting this key idea and details related to text analysis and 

look across.  Those standards all involve some sort of answering questions or in grade one we 

have ask and answer questions.  Ask and answer questions continues in grade two and three.  

And then we also have referring to details and examples in the text.  So what does the text say 

if you look at grade four, for example, and grade five, it's explicit in there.  What does the text 

say?  So content engagement and question asking and answering is really talking about what 

the text says and it's right here explicitly in the standards.  These standards that I've pulled out 

to highlight by the way are also recopied in that resource packet.  We call it the Toolkit Packet 

and it's on page three if you're trying to look for it. 

   And then to continue with the reading informational text, look at this.  Answering questions in 

grade kindergarten.  Describing the relationship between illustrations and a text.  Explaining 

how graphic representations continue to and clarify text.  Grade two requires understanding 

what the text says and asking and answering questions.  Grade four and grade five, you have 

interpretation from different points of view.  It also requires asking and answering questions to 

determine that information.  So while asking and answering questions is explicitly unstated in 

the earlier grades pre-K and kindergarten, grades 1 through 5, it's implicit.  Asking and 

answering questions directly links here to help students develop those skills even though it's not 

directly stated as asking and answering questions.  I wanted you to see that that relates in 

content.  This does, too.  Looking at this, see how we see for example in grade two, that the 

author makes specific points.  And even in grade one that the author gives.  Anytime we see the 

standard talk about what the author of the text might think or do or connect or review or explain, 

that reference to how the author thinks is directly connected to the idea of content engagement 

because as we read the text we are asking what the author is doing.  What is the author saying, 

how is the author conveying this information and it's all based on question asking and 

answering, too.  So there you go. 



   So reading literature, it parallels the informational text.  I just wanted to provide this as well.  

There's answering questions and asking and answering questions.  There's information about 

story structure, literacy elements.  That requires asking and answering questions to determine 

that information.  It also reflects what we just talked about with informational text when you're 

trying to make connections and figure out how specific aspects of the text relate to details or 

illustrations.  And finally it also includes the specific mention of an author as well. 

   So now that we've looked at the standards and I've had you think about a general framework 

for what content engagement is about, so thinking about it centrally as asking and answering 

questions, strategy to do that and also how to help students monitor their understanding through 

that question asking and answering process, I just want to review some highlights on explicit 

instruction.  I know we talked about this in some of our other webinars so this won't be an in-

depth component, but it's essential that I emphasize it because when we teach students how to 

ask and answer questions, it takes a lot of work.  We have to be really clear with kids on how to 

do it because these are things that happen internally with good readers and we can't see them.  

We can't see that process of engaging with the text and having a comprehension conversation.  

We can't see it.  We don't know how it works so we can't invite a student inside the brain of a 

good reader to watch how that works.  So what we have to do is really present the strategies to 

kids so that they become visible and clear and allow them insight into this process.  So a 

reminder that when we're teaching strategies related to question asking and answering, we 

want to make sure we explain the strategy.  We want to tell kids, all right, we're going to learn 

about a strategy or something that will help you learn to ask and answer questions while we 

read.  Or we might say we're going to show you something that will you make predictions when 

you read.  So explain what we're doing, demonstrate it.  So we really want to show students 

how it works, that's this model and demonstrate process, that component.  So you do have to 

take the lead and just show them and demonstrate it.  So watch me.  Here's how I do it. 



   Then we do it with students for a while so we will participate with them.  We'll facilitate, we'll 

guide them, we'll lead them through it.  So that's the together process of using the strategy.  And 

then finally, you back away and have kids use this approach on their own.  So whatever the 

question asking and answering strategy is, you have students practice it.  Sometimes that 

phase of instruction is called the test, but when we're thinking about instruction we're talking 

about today, it's really that independent application of what we're talking about. 

   A final piece, this is the final bullet and if you have a printout on hand, I would circle this one or 

highlight it.  I think it's very important to reflect back to students and tell them how this helps 

them understand information.  So things like insert in your instruction instructional language like 

this.  Wow, look at how using these question cards is helping me keep track of who the main 

character is about and what is happening in the story.  So reflect back and give voice to why the 

strategy works.  So that's an important component.  Overall, I hope you circle slide 22 and for 

any of the strategies I share with you when we look at the student strategies today, student 

instructional strategies, you keep this on hand and when you're getting ready to implement your 

instruction, just remind yourself that it will require these phases of instruction to teach students. 

   We also know that effective strategy instruction occurs before, during, and after reading.  So 

that's the next one I really want to highlight particularly because we're talking about a reading 

process that requires students to do some things before reading, some conversation and 

thinking during reading, and some thinking after reading.  The question asking and answering 

after reading.  It's all through.  So you want to make sure your strategy, whatever it is, carries 

through as appropriate the before, during, and after phases of reading.  The other thing here 

from this list I wanted to highlight is that it's important to teach one strategy at a time and not 

overload students.  So for example, I'm going to show you a lot of strategies today.  They may 

or may not all be appropriate for your particular student or students.  And so what you want to 

do is focus on something that's going to optimize that student's comprehension and address 



their instruction needs.  And so don't overload with too much.  You want students to learn the 

strategy, learn it well, then introduce something else.  And another one that they can add to their 

repertoire for comprehension. 

   And my final reminder, too.  I alluded to this before is that this takes a lot of practice and 

application so when you commit to a strategy, commit to really deep thorough good instruction 

and you'll see the rewards.  It might take some effort, some time and practice, but you'll see the 

rewards if you implement well with fidelity and go back and use slide 22 to remind yourself that it 

will take these phases of instruction to help a child become an independent with their use of the 

strategy.  So, you'll see. 

   I wanted to show you a visual that what your instruction will is guide students through the 

before, during, and after reading process and that instruction shouldn't just be before reading, it 

just shouldn't be at the end after students read.  You want to make sure as appropriate, again, 

some strategies might not apply to all phases of the reading process, but many of them do.  And 

if they do you want to carry it through what to think about to ask and answer before reading, 

what to think about to ask and answer during reading, and then finally what to think about to ask 

and answer after reading. 

   All right, so we're ready for some content engagement strategies.  I wanted you to remind you 

that we're going to spend some time reviewing student strategies first and then I'm going to 

sneak in a couple things for you at the end.  So we'll spend a little time breaking out some ideas 

of student strategies.  And I'm going to begin by something that's going to connect to a former 

webinar and some content we talked about related to retelling.  So I'm bringing this back 

because these questions, the who, where, when, what, and why are perfect questions to ask 

and answer during reading.  So who, this is about where did it happen, when did it take place, 

what's going on, what's happening, and why did it occur.  We talked about the importance of 



using some kind of graphic or visual for students and I shared with you before when we were 

using the who, where, when, what, and why for retelling that that graphic didn't matter.  It could 

be a poster, it could be a use mask for young kids, it could be a prompt card or something on a 

tablet for an upper grade student.  So it doesn't matter what that looks like, but you want to have 

some sort of document that students can note take and follow along when they use these 

questions.  And imagine that you've been practicing these questions in a retelling context and 

please, if you want to see more about that and you didn't participate in our retelling webinar, 

we've got a webinar just focused on this and retelling.  So check that out. 

   So with retelling, I'm beginning here because it's the first -- sort of that first opportunity to start 

some question asking and answering.  Remember, I showed you a development sequence 

when we began the webinar today and the development sequence showed retelling as a very 

core early developmental scale or strategy area and that that was the foundation for some of the 

other components and comprehension.  I also said that it can certainly be used with upper 

grade kids, too, to help them review and study content.  But in terms of instruction it often 

happens very early in the early grades.  So when you think of retelling, go back to that toolkit 

and remind yourselves on how teaching kids who something is about, who with participating, 

where it occurred, when, what, and why as part of the retelling routine.  We discuss this within 

the context of doing the personal recounts routine and so this slide I used in that retelling 

webinar.  So for example if we took a field trip to the Aquarium, we could say our first grade 

class, that's who took a field trip to the Aquarium, that's where, on Friday, when, and what did 

we see?  We saw a variety of sea life.  Why?  Because we're studying the ocean in our science 

class.  So we can do it with a personal recount.  You can also transition kids and start to do that 

same who, where, when, what, and why with text.  And so if you've been doing your retelling 

like we talked about in the other webinar, then you have a perfect segue to now apply the same 

chart, whatever one you pick, it doesn't have to be this hand.  It could be another graphic.  Use 



the same chart and apply it to text and you have already your foot in the door to get kids to use 

the who, where, when, what, and why.   

   We talk about this now from the perspective of a student who is deaf and hard of hearing and 

what I wanted to point out is you have given them a very deep strategy to use.  And we talked 

about students who are deaf and hard of hearing and how often they don't have strategies.  So 

now you've given this who, where, when, what, and why not only for retelling, but teaching them 

that is the same structure that you would ask when you read text is quite powerful.  So that 

addresses that component.  And by having the graphic organizer, you're also teaching students 

how to monitor their understanding as well.  So this is a strategy that address some of the 

challenges that kids who are deaf and hard of hearing have in terms of comprehension and text.  

So this one's more of a reminder that you would do the Ouija with kids and practice that retell of 

going to the Aquarium and you would do it together, either talk it out or sign it out together.  And 

now kids will practice on their own so they could discuss their retell with a partner.  As you point 

to each component, they could sign it to a partner as you would point to each component of that 

retell.  All I wanted to remind you is that we've done something where we've gotten kids 

launched on these critical questions.  All you need to do is apply it to text and you made that 

transition. 

    So here's an example of a IP goal for comprehension and these are, I want to say, just rough 

to give you ideas.  But it's drawing on the core standard about asking and answering questions.  

Look, right out of there -- out of the standard, who, what, where, when, and why and you could 

have a rubric to track progress and to document that learning goal.  So look at the questions 

and then a rubric across the top so you can even reflect on the degree to which students' 

answers thoroughly address these questions and you can see growth here.  Now I want to just 

say these rubrics are just to give you ideas.  There's nothing, I'd say, hard and fast or strict 

about them.  No one is better than the other, I would say.  You really want to make sure the 



rubric is linked to your instructional goal.  That's the most important thing.  It's not that you're 

using a rubric, it's that the content on your rubric is linked to the instructional goal.  So if we 

have and I'm going to back up a slide, an instruction goal for a student focused on the who, 

what, where, when, and why then we want a rubric that tightly corresponds to that and so you 

could use this instructionally just to evaluate.  Notice on this rubric that we have answering 

questions.  Often the answering questions for some students comes before asking so answering 

questions and you can see that back when you reviewed the standards earlier in our webinar, 

answering was first for those little guys and then we had an ask and answer.  So you can focus 

on answering first.  This could evolve into ask and answer, but there is just some thinking.  This 

is a little bit more detail.  You have lots of different options.  I just wanted to give you options to 

work with.  You could pick one or combine them to make sure something fits. 

   This particular one I wanted to show you how the who was connected to main characters and 

people.  The where is actually connecting to setting.  The when is connected to the time and 

place so you can more easily map that to story text or narrative text as you transition kids from 

that personal recounting and using those questions to actually answering those questions as 

you read text.  So that was our first one; using the 5W's plus H, the 5W questions.  If you've got 

retelling started, it is ideal, it's perfect.  Just teach students to use that strategy as they read text 

and you have a perfect link there.   

   So the next one I want to talk about with content engagement is the use of something called 

question cards.  So we talked about the who, where, when, what, and why and now I'm going to 

twist the strategy a little bit and add a different dimension to it and show you how it can apply 

throughout the reading process.  I like this traffic light and I know others have used it, too.  But I 

think that it is really symbolic and helps kids understand, if you think about it, what are the things 

I need to do before reading?  So what are the questions I need to ask before reading?  What do 

I ask and answer during reading?  What do I ask and answer after reading?  And color code 



different components of this so any materials you are using to help kids ask and answer 

questions before reading, you could color code in green.  Things you ask and answer during 

reading are yellow and red for the after reading.  Certainly before, during, and after there's 

overlaps so as you'll see in a minute, yes, they'll be some of the same questions in green as 

they are yellow as they are red.  And sometimes if you're making predictions, you're going to do 

that maybe before reading the text and during but not after so it just depends.  But that's what 

you want kids to learn.  But anyway, the idea is to bring in a color coding structure.  And we're 

going to actually put the questions we're going to ask before, during, after reading on color 

coded cards and I'll show you what some sample cards look like and you'll get some ideas for 

how this might work. 

   As I get into the explanation, I want you to know that these materials and this idea for 

instruction is coming directly out of some materials that were developed for students who are 

deaf and hard of hearing and presented as part of training materials from the University of 

Texas at Austin and they're effective instruction for elementary school outgoing readers who are 

deaf and hard of hearing research practice materials.  So I'm sort of showcasing that because I 

wanted you to see an actual strategy that was recommended for kids who are deaf and hard of 

hearing.  So related to this idea now back to the content of helping kids ask and answer 

questions, having cards and questions on cards is perfect because you can have kids ask, put 

the cards they're using forward, and when they have that information in the text to answer it, you 

teach them the process of answering that question.  So the cards become prompts and they can 

be wonderful in terms of making this process of what happens in our head, that comprehension, 

that dialogue I mentioned more concrete.  And now you're giving kids a wonderful strategy that 

is fabulous for monitoring because it's so concrete and hands on.   

   So let me just show you how this can look.  So imagine now before reading you make a little 

set of cards that have questions like this.  What is the story's title?  Who is the author?  Who is 



the illustrator?  What do the pictures tell me?  Who is this going to be about?  What do you think 

will happen in the story?  During reading, you might have cards that ask the who, where, what, 

when, why, how, what do think might happen next.  Hey, look at this for a minute.  This are the 

questions we were using to help students with retelling skills.  And so this connects so 

beautifully as a segue I think from an instructional perspective.  I love how this fits and just 

makes it a deeper strategy for kids to use by the way.  So we talked about that.  Let's look at the 

after reading; who, where, when, why, how.  And as I showed you before, there is overlaps 

because you would want to talk about these things at the end to review the story.  You want to 

stop at the end and not rush off to something else to do.  You want to stop at the end and reflect 

on who, where, when, why, how and then forgetting the what I realized when I called those out.  

So I just flipped back.  Look at how using this set of cards to help us get reading to read, to help 

us monitor and keep track of things during reading, and help us stop at the end.  Red means 

stop, not go onto the next activity or close your book and change tasks or go to gym or lunch.  It 

means stop and think about what happens at the end of the story in this case is helping the 

student who may not monitor their comprehension.  It helps them how to monitor.  So it helps a 

student who is deaf and hard of hearing who may not understand that they have to keep track of 

these things in the story or that our students that we work with have so much going on, they're 

processing so much from a language perspective as you know particularly as they're learning to 

read written English, it helps them be able to focus on the content while they keep track of 

things.  And that's why putting these questions on little color coded cards is a great strategy for 

kids who are deaf and hard of hearing. 

   So let me show you how these might work.  So I might put my green cards in a pocket chart 

before reading and show students how we're going to ask this question; what is the title and 

then we're going to ask who it might be about and what might happen.  Just put it in the pocket 

chart and show kids to point to each one.  You can then have kids have a tiny set on their own if 



you want or each partner group has a set and they can also slide that card forward when you're 

talking about it before reading the text.  I have in highlight there in red the cards that you use 

must match student objectives.  So for example if you have a student who is just focusing on a 

couple elements, a couple questions, you would only work on those two or three questions 

versus the whole set I showed you.  You can also modify the cards themselves to better fit your 

student needs and I'll show you that in a little bit.  So add pictures, for example, change the 

wording on the cards.  You can absolutely tailor these to fit the instructional needs and the 

learning objectives of your student.  I wanted to give you a base starting set that flows from the 

materials that I mentioned from the University of Texas at Austin so that you could have 

something ready to go. 

   So look in your Toolkit Packet for these cards, but again you can modify them.  But here's 

some examples of the green cards.  I want to show you that there's a front and a back here on 

this screen; on the left is the front and on the right is the back.  So the front card, the front part 

of the card for card one is one is the title and on the back -- I like this idea where for some 

students who are readers, who could read a bit, you give them some hints.  So reframe the 

question in a different way maybe.  What does the title tell me about the story?  Or you might 

want to have some props to give students the beginning of what that answer to the question 

might be.  So you give a little bit of a language scaffold, a sentence frame for example, so on 

the front of the card is the question and on the back of the card might be a trigger for the 

answer.  And again that is something you could scaffold and fade over time if students are 

gaining proficiency in the strategy.  They may not need those prompts on the back anymore.  

For students who are deaf and hard of hearing, the learning of that answering and what 

academic language to use to answer it is probably a pretty good and important component to 

have.  That's the prompt piece.  And again, you might not want to call it a prompt.  You might 

just show the sentence frame or sentence starter as is. 



   Who is the author would be on the front of the card and on the back of the card it would be the 

prompt.  So I would answer the question, the author is.  So while we're looking at these before 

reading cards, you can see the thing about question asking and answering right off.  That's the 

strategy.  We're teaching kids to ask these questions and answering.  We are scaffolding and 

giving structure to that dialogue that happens internally as good readers.  We're giving structure 

to that comprehension conversation that happens through question asking and answering that 

we as proficient and adult readers do so automatically.  We're slowing it down, we're giving it a 

concrete aspect to it for kids.  So you can see some other examples of the before reading cards 

here that you might use and I'll remind you again that these cards and their use of them will be 

based on students' instructional needs.  They're all in your Toolkit Packet. 

  So let's take a look at some yellow cards.  So as I do my lesson, I would have yellow cards on 

the unipocket chart.  I would have kids maybe have a little set if possible and when we're 

finished reviewing what we need to think about before reading that asking and answering 

questions component, during reading we start that process.  But this time we're going to have 

our yellow cards.  And watch this.  I love this because it's so visual and so great for kids who are 

deaf and hard of hearing, this visual aspect.  As we begin reading, we're going to stop 

periodically, touch a card if we think we might need to ask it or there might be an answer to it.  

So, oh I think I want to talk about who the main character is or we just learned something so 

let's ask this question.  Who's the main character?  When we answer it, we can slide it a little bit 

over on the pocket chart.  And what you can do is you can show students how sometimes in 

some text we have a lot of information about that main character and so that card's going to 

slide over more.  We might know at the beginning of the story where it takes place and that's 

where the story's going to be the whole time.  So that card doesn't move but this idea of just 

sliding over the cards gives that visual of how that ask and answer question process happens in 

your head.  Sometimes we ask a question more than we ask and answer other questions.  We 



also don't necessarily ask them in order all the time.  It depends on the text.  So it's a very text 

based process and it just is a wonderful visual way to do it.  So I try to show you that a little bit 

with who moved over further where we also asked what do you think will happen next that came 

before some of the other questions did.  And at the end, you can kind of push them all over 

when you finish the book.  The idea is at least to answer them all by the time you finish the text.  

So you get them all moved in some pattern, then they all move to the right at the end. 

   So like before these yellow questions are asked during reading, the yellow signifying kind of 

we're going to slow down, move cautiously through our text whereas green to warm up before 

reading.  Green means go, let's start, let's warm up, let's get going to read our text.  Yellow, 

we're cautious, we're slow, we're careful, we're deliberate, we're strategic.  So yellow means all 

those things.  We don't rush particularly when we're learning the strategy.  We don't rush 

through a book.  We take our time.  We ask and answer these questions.  We think about our 

thinking which was so important for kids who are deaf and hard of hearing to learn.  The slow 

down and think about our thinking, let's process this.  The yellow cards are designed the same 

way so you can see the front and the back.  I also wanted to point out, yes, they do repeat.  

Some repeat, some don't depending on the type of questions.  We would ask who might this 

book be about before.  We want to follow that who it is about, who the main character is during 

and you'll see we want to know and review who it was about at the end.  So it's a question that 

carries through.  You have all these. 

   So at the end when you get out your red cards, you're using these same questions again, 

some of them.  Some of them might be different.  And you're going to respond in a similar way.  

Move a card to the right when you ask the question like this.  And I know I have up there what 

do you think will happen next?  If you catch me on that, I would probably change that to did you 

like the book or why or something.  I think that one is an example of one that might not be as 

apropos after reading unless you want to frame it as what do you think would happen next if the 



particular book had a cliffhanger ending.  Then it would be appropriate. So the red cards are 

designed similarly and you have a copy of these in your Toolkit Packet.   

   So I just want to give you some quick ideas; add graphics.  I think the graphics are wonderful 

to have and make it more concrete.  So for example if you have a chart that you're using and 

you want to mark who on the chart you can and just add it to your card.  That's helpful.  One of 

the things I want to remind you is that if you got cards and you're starting to use them, use them 

as student response cards.  So have students have a few cards at their desk or on the floor with 

them if they're going to have you read a text to them and before, during, after reading.  Get 

them to hold up the card when they want to ask the question or they hear an answer to a 

particular question and they can just hold it up and it becomes a way to collect a unison 

response from all kids and get everybody participating.  I think it's a great way to use them.  

Another way to use them is to take the idea and adapt it for an older student and that's to use 

post-it notes or sticky notes to mark the text and teach kids how to mark the text just as we were 

discussing how to use these cards on the pocket chart or to have a kid slide that card forward 

on the desk when they're asking it, have students begin to transfer the strategy to the use of 

sticky notes or post-its and mark up their text in a similar way.  And so that's a direction you can 

head if you have students who are older. 

   Again, a big reminder.  You really want to alert alignness with student reading objectives.  So 

for younger students or students who just need to focus a more limited amount of content or 

information just might have only a couple of cards to start with.  And that's totally okay.  So two 

things for before reading to during to after and you would build the card set over time.  I wanted 

to give you another idea of how you could structure it into a repeated reading model and use it 

this way.  So for example let's say I have a text and I'm going to use that text across four 

different lessons.  If it's a read aloud maybe I introduce that text and just let kids engage with it 

and have fun with the text as I would read it or sign it.  Then on the second lesson, what I would 



do is just focus on the beginning part of the text and get students to focus on who or what.  You 

might still read the whole thing together so they have the complete text, but we would just focus 

on that beginning the who and the what.  The beginning meaning the beginning part of the story.  

So we would still do the before, during, and after reading phases but we would just focus on the 

who and the what at the start of the book.  And the third lesson, I would bring the book back 

again, we would review the beginning of the book, and then focus on what happened through 

the rest of the story.  So what happened next, what happened next, what happened at the end.  

And then I would bring that book back and I would read it all again maybe bring it back, let kids 

read it with you that fourth time and this time we would focus on now that they practiced the who 

and what, we might add did you like this book or not and why.  If I wanted, I could add 

something about vocabulary, too.  So just an idea.  There's many ways you can do this, but I 

wanted to show you how you could chunk it and build it across a lesson so even if you wanted 

to use multiple cards by the end of a unit or the end of a series of lessons you could and you 

could build that across your scope and sequence.  So yeah, we talked about how to get it 

across all four lessons.  It's just an example. 

   So I'm going to pause here and have you just think about this strategy for a minute now that 

we've been talking about it for a little while.  So we've been discussing the use of something 

called question cards or question prompt cards.  And I want you to think about how those cards 

are used to teach students what.  So question prompt cards are used to teach students to ask 

questions, answer questions, ask and answer questions or none of the above.  And I hope you 

get focused in on this one right away.  It's C.  We've been talking about how it can be used to 

both ask and answer questions and I talked to you about how those cards can be designed with 

a front and a back so that the front has the question and the back of the card then gives the 

prompt, the sentence stem that would help support a student's answer.  So you really have both 

components of that ask and answer questioning that work with this question card strategy. 



   So let's just take as we conclude this section a look at how you might write this up in an IEP 

goal and assess it.  Look at this, it's the ask and answer question standard that we looked at 

before and it's a similar rubric because you're just going about it in a different way.  It's just a 

different strategy.  It's just a different approach.  So this is very similar to the 5W's plus H in 

terms of assessment from that lens.  It is absolutely similar.  So I want to show you that some of 

the same assessment approaches or way to think about documenting this instructionally with an 

instruction rubric are similar.  So it is very similar. 

   All right.  Let's take the next step and apply question cards to narrative text and you'll see how 

this goes a little further.  We mentioned this in retelling.  All you would do is take this and again 

use a question card approach.  But what I wanted to show you was that main character is 

essentially the who, the setting of a story is where and when, first is what or what happened 

next is what or what happened and end is basically what happened and it can be or who it 

happened to at the end.  But the who, where, when, what, and questions not perfectly to story 

elements and so you're well positioned to make that transition.  I showed you this in retelling.  I 

wanted to bring it back.  This is an example of a retell sheet.  There's a front and a back.  That's 

why I circled the page one there.  What you want to help students do is before their retell, now 

talking about retells for a minute, you would help them and think about whether they're doing a 

story retell or an informational retell.  Or if your instructional language is fiction or non-fiction you 

can write an N or an F, fiction or non-fiction.  It doesn't matter the story information.  We 

basically want kids to figure out they're doing a story.  And then we've got who, who is the main 

character and then that would be part of your retell.  And then at the end on the second page of 

the retell you could talk about whether you like the text or not.   

   Here's what I really want to show you for content engagement.  If you're doing what I just 

showed you for retelling or for written retells, just transform that into cards and then what you 

are doing is having kids learn a really deep application of the strategy because we talked about 



-- now I'm going to reinforce it -- that students who are deaf and hard of hearing often have sort 

of very limited use of strategy application when it comes to reading text and interacting with text.  

So what you want to do is help develop their not only repertoire, but the depth of what they use 

with the strategy.  And here's an example.  If you're already teaching story elements or story 

text through something like the story retell that I just showed, your cards could look like story 

elements and have this base to be your questions.  So is this story a story or information book 

just like I had you put an S or an I on that retell sheet.  What does the title tell me about the 

story?  Who do you think the book will be about?  What do you think will happen including 

putting images from your story retell sheet, if you have one, onto your cards to make that 

connection for kids.  So who is the main character, what happened first, next, and at the end.  

All on question cards, color coded.  At the end I do want to review, was this is a story book or 

information book because that would frame your retell.  What is the title?  Who is the main 

character?  So anything you want in that retell would be included here after reading. 

   And again, this is certainly something you would modify to meet the instructional needs of 

your kids.  And to show that, this is just an example and we talked about this in the retelling 

webinar of a more advanced story retell sheet that includes some of the more advanced story 

elements like character clues, problem solution, or problem conflicts and resolution.  Also in 

your Toolkit Packet, some materials to help you frame questions related to story elements.  So 

let's take a quick look at an IEP goal.  It's just a sample and it addresses the standard about 

asking and answering questions about key details in the text.  So look at that.  I showed you this 

before, but this one works perfectly again because it links to the story elements.  So you can 

talk about it like this questions before reading, ask these questions during reading, ask these 

questions after reading.  And yes this is subjective, but you would want to see as the student 

sort of fully engaged and remembers to ask that question.  Do they partially ask it; so maybe 

they lose track.  They're great at the who, they fully ask that, they keep track of it.  But they 



don't, for example, follow the what and are unable to break that out as much.  That might be 

partially or not at all.  Maybe they forget to ask about new words they learned.  That would just 

be an example.  But yes, I think you could kind of gauge this subjectively and focus in on it 

could be asking and answer, but this just focuses on asking questions using those question 

cards. 

   So we're going to take the question cards and apply them to informational text.  So you can do 

the same thing if you're reading in a content area, so informational text or non-fiction text.  

Some of the questions are the same.  You want to figure out if it's a story or information text, ask 

what the title tells me, look at the pictures, what do you learn from that, what do you know about 

the topic, things you can ask during reading.  Does the text make sense?  What have I learned 

so far?  What questions do I still have?  So these you can see are more aligned with 

informational text structure.  I want to try to link content for you so this goes back to our retelling 

webinar where we talked about using a generic framework like the KWL chart when you get kids 

to think about what they know before reading, what they want to know, and what they learned or 

are learning.  This generic framework can be applied to any informational text which is why I like 

it because you can take a strategy that would be widely applied, not narrowly applied.  Basically 

something like this gives you  mileage across any informational text which is why it works well.  

But you know what?  Even if you're using the KWL you can apply the question card approach to 

it.  So look at this.  You just make the KWL and you break it up and you make it into color coded 

questions.  So the what I think I know part of the KWL you would ask with a green card or 

prompt card what do I already know, what does the title tell me.  And then you could even ask 

specific questions if you want to connect it more specifically to content.  What do spiders look 

like?  What do spiders eat?  These would be things I think I know.  What is the passage mostly 

about?  What am I learning?  Basically just what I want to know into a couple of questions and 

then I would ask these questions.  Find the information, what I learned, I just wrote questions 



based on what you could ask about what I learned in the same idea.  So you can absolutely 

take that KWL generic format and make it into something you can use with a question card 

approach.  And go to your Toolkit again if you want to look for questions that apply to different 

informational text topics.  Things related to living things or people or holidays for example and 

you'll find more in your Toolkit Packet about that. 

   So for informational text, it's the same ask and answer questions.  So even though this might 

apply to non-fiction for example Peter's goal here applies to non-fiction passage.  He's going to 

ask and answer questions about key details in the text.  So same rubric.  It's just applied and 

made fit to focus on information text, but it's the same idea; asking questions before reading, 

during reading, after reading and then evaluating that fully, partially, and not at all.  And I really 

want to pause and reinforce that the purpose of these assessments rubrics -- I call them 

instructional rubrics because they are so tightly aligned with your instruction.  These things will 

be useful and have high utility the closer aligned they are to your instruction.  So really take a 

close look at what your teaching and then you can use the sample rubrics in your Toolkit 

Packet, that resource packet, for ideas.  But make sure you make the adjustments on the 

assessments, the rubrics, so that you really have something valuable in terms of assessment 

and instruction. 

   Great, so let me just take a pause and tell you what we've done so far.  We have done and 

looked at some student strategies related to content engagement and question asking and 

answering when it comes to gaining information from text, learning from text.  So reading to 

learn.  We've covered the 5W's plus H as a review.  We then looked at one strategy, the use of 

question prompt cards in great detail.  We looked at it sort of generically through the 5W's.  We 

then looked at it as it would apply to narrative text and we talked about how it could apply to 

informational text.  So that was one strategy we spent a lot of time with.   



   So now I'm going to introduce some other strategies for students when you're trying to help 

them figure out an inference from the text.  So inferential understanding which is much harder.  

So how could you begin to frame inference making?  We're going to talk about predicting as 

well within this context.  And then after we've talked about inference making and predicting, 

we're going to conclude by looking at some different research based strategies to help students 

more deeply understand how questions work and then how to really come home and engage 

with the text in a way where they're almost talking to the author as they read.  So that's how 

we'll conclude student strategies.  So we'll bring it full circle in terms of the dialogue.  But 

because inference making is so hard for kids, I really wanted to make sure you had some 

direction to head with this. 

   So with inference making, what you want to teach students is that when you are trying to 

answer a question that might mean an inference is that you need to use some information from 

the text plus your own thinking to come up with the answer and you basically teach kids that this 

is a formula.  This is how it works.  You can use this graphic.  You can use something like this if 

you want to play a reading detective or take a reading detective approach so you are using the 

text plus your own thinking about the clues you might read and you're putting those two things 

together to get the answer.  So that's the general framework for making an inference.  So how 

would you teach inference making specifically and asking and answering questions about 

inferences you want to start with really short passages that have a lot of good clues in them.  So 

to teach this, select good text that you can use in your instruction.  This is when I refer and talk 

to you about making sure when you introduce the strategy, explain why it works or what's 

happening.  This is an example of that.  With inference making you want to explain that 

sometimes an author doesn't tell you everything.  So you want to figure out what is happening 

using the clues and the text.  So you're explaining why this works and how it works.  So to 

introduce the strategy of we're going to look at the text, we're going to use our own thinking or 



look for clues, and then put those things together and determine what happened.  And so your 

key and the question that you can ask on an ongoing basis when you're trying to figure out 

inferencing and understanding what happened in the text.  What happened, what happened, 

what happened?  So this is a great question to introduce students to, to help them begin to infer.  

   And this is just an example I wanted to share.  So you have a sort of text and you would read 

that with kids or you have them read.  You would discuss it with them and then we ask what 

happened and then you would model a think aloud and an explanation.  So for example, in the 

above information, Jill was crying.  That means she's said.  She said she is looking everywhere.  

I wonder what she's looking for and she's looking for -- we think it might be her pet because of 

the name.  So you can see anyway when you come back to the slide and read it and dissect it 

that basically that model, that think aloud which you would do initially is to help students learn to 

break apart that text and then ask what happened.  That's the pattern for inferencing.  So let me 

summarize.  You teach a formula for inference making.  That an inference is determined by the 

text by your own thinking or for looking for clues.  And you put those things together and you get 

the answer.  We can frame that around a discussion about what happened.  And to teach it you 

want to take tiny, tiny segments of this text and dissect them through discourse, through 

discussion and this comes back to the research I talked about specifically for students who are 

deaf and hard of hearing where students really need some practice in discussion and discourse.  

And so the think aloud approach is very powerful for students who are deaf and hard of hearing 

because you are able to bring students out into that instructional dialogue about what's going on 

in the text and to teach them to pause and to use their thinking about thinking to monitor and 

ask what happened.  So it pulls everything together.  But that's critical.  So if you're taking any 

notes about inference making it is we read and we look for clues about what happens.  That 

helps us figure out what happens in the text and answer questions that the text might not say 

directly because sometimes the authors use clues instead of telling us what happens directly.   



   So let me show you an IEP goal that might link to inference making.  It's down here.  It's using 

illustrations and details in a story to describe character settings or events.  That's an inference.  

I just wanted to highlight that.  That that's inferencing because the illustration and the details in 

the story may not explicitly or directly tell us, right.  An illustration's an illustration.  It's an 

interpretation so that means that would be an inference if we use that illustration to describe 

character, settings, or events.  So I want to highlight, too, that even very young kids, first 

graders, are using this idea of inference making.  Here's a more advanced example; citing text 

evidenced by quoting accurately from the text to explain what the text says explicitly and make 

inferences.  So this is in the upper grades, an upper grade example of a standard.   

   Look at this.  If you want to evaluate or monitor inference making, here's a sample rubric you 

might use.  I would add and reinforce the importance of justifying an answer with tech support 

so always going back to the text, always, and talking about the clues.  So the clues in the 

illustration, the clues in the text itself.  So not the explicit stuff, but what were the clues that 

made you think this?   

   So let me show you how inference making now in this question asking and answering 

approach, asking what happened, what happened, what happened is your key to helping kids 

begin some inference making.  But predictions are inferences and that's why I wanted to have 

this one linked to inference making.  We always are asking even in like a young kindergarten 

classroom, what do you think will happen next?  That's a prediction.  It's what you predict will 

happen next.  Was your prediction accurate?  So did what you think happened really happen?  

Why, how?  If your prediction wasn't accurate, how did you use the text to make your 

prediction?  The key with predictions and I do want to insert this here, is not that kids are right or 

wrong about their predictions, but that they use the text and the clues in the text to make them. 

So if a student can justify their answer about a prediction and talk about some things from the 

text that made them think that this might or might not have happened, that's the most important 



thing.  So in instruction and I've seen it happen in classrooms, kids can get very competitive.  

My prediction was right.  I guessed what would happen next.  But the role I think in instruction is 

to de-emphasize that a little bit.  It is not the right or wrong about prediction is how well kids are 

using that text to justify an answer.  And for you as a teacher to know when you are teaching 

and asking kids to make predictions, you are having to make inferences.  So inference making 

though we think of it as an upper level skill really happens very early on in the elementary 

grades.  One of the best things to make this question asking and answering process more 

concrete is to come up with some kind of chart to help kids prove or connect their prediction to 

the text.  So what is your prediction?  What do you think will happen?  That's the question part, 

your prediction, and then your proof is going to the text for the answer.  So I mean there's a lot 

of question asking and answering here at work helping kids engage in the content that we don't 

often think of it this way.  I'm hoping that makes sense.  So what happened or what do you think 

will happen, that's the question, when making a prediction and then how do you think you might 

know or what are you using in the text to support your prediction, that's more the answer part. 

   One way to help students do this is to talk about and this is more helpful for older students, is 

to play something called where's the evidence.  So always asking them to generate a question 

from the text.  For example, having them write that question, it's answer, and the page number 

where that answer is located and then having students exchange their questions and then they 

can ask questions to their peers, answer them, etc.  This would be a great review.  But the idea 

here is to get kids to generate a question from the text and answer it themselves, indicate where 

they can find that answer in the text so you are really connecting kids to the text.  And this is 

helpful for that part about predict and prove, justify your answer, how do you know, what are the 

clues.  This is the kind of thinking and monitoring that students who are deaf and hard of 

hearing need to practice.  So you could have a predict improve chart that you use when you're 

reading with kids.  You could have a where's the evidenced log as another idea for upper 



elementary kids.  But notice whatever you are using you would have something that connects 

that to the text.  So the answer, the page number, words in the text that helps you understand in 

this case for where's the evidence. 

   There's another example in your Toolkit Packet, too, based on some work at the University of 

Texas at Austin.  But here is the same idea.  You have the predictions, you make the 

predictions, and then you cite page numbers to keep documenting this.  And so the 

documentation of predictions or where's the evidence, I'm going to bring you back to the 

research we talked about for students who are deaf and hard of hearing.  One of the top three 

things I said students often struggle with is their failure to monitor their comprehension.  So this 

strategy of inference making and predicting and proving that we're talking about now is doing it 

through the formula I showed you for inference making and now it's doing it through 

documentation.  So if I'm keeping track of the page numbers where I'm making my predictions in 

the first, second, and third part of the text, I am helping kids monitor their comprehension 

through the lens of prediction or through the  lens of inference making.  And so you're now 

giving that concrete structure to something that students might have trouble with.  Let me just 

circle some highlights for you to see here.  And always connect this stuff to the text.  Help 

students learn to dissect this text and understand how it works. 

   So let me show you here an example of an IEP goal and how you might connect this to an 

assessment.  It's really the same thing as inference making so you can use the same rubric.  

You can if you want if you're focusing truly on predictions, you can have a rubric aligned with 

that, how students are using their predictions.  Notice that -- oh, let me back up.  Sorry about 

that.  Notice here the justify answer piece.  That is so important.  You can also have a rubric that 

looks at how complete the prediction is, is the response partial, does it connect to the story at 

all, is it fragmented.  Another example, these are all in your Toolkit Packet.  Again you would 

design these to align with your instruction. 



   So I have a pause point here and then I'm going to summarize inferencing and predicting.  So 

my pause point and reflection question at this point is which of the following are inferences?  

Predictions; using illustrations to describe characters, setting, or events; making a text to self-

connection; all of the above.  Think this one through.  And as you do, I'm going to highlight the 

answer.  The answer is all of the above.  I told you very directly predictions are inferences.  Also 

using illustrations -- remember I mentioned that.  That is an inference because the illustration 

doesn't specifically convey a detail.  You have to make an interpretation from that.  And even a 

text to self-connection is an inference.  When we ask kids to do that all the time, young kids, 

that's an inference, too.  So we talk about how the text might relate to my own life.  You know 

what?  That's an inference because the text doesn't explicitly say how a particular experience 

relates to something in my own life and kids love to make connections all the time.  I want to 

help you see that they are making inferences and that is something to celebrate.  Bring it back 

to the text and help them more explicitly see those connections.   

   So we just talked about this other piece here, about making inferences and predictions.  And 

using it as another strategy within the content engagement approach to build comprehension.  

When we're talking about making inferences and predictions, you do that through the question 

asking approach by always referring to what happened, what happened, what happened, and 

then your answers are pulling clues from the text to answer that and showing in the text where 

you have the hints or clues to what your answer is in justifying it.  So that's the process around 

this strategy.  To help kids monitor, you add any graphic you wish.  I just showed you a couple; 

where's the evidence chart, making predictions, predict and prove chart.  Those things help 

make it more concrete. 

   Okay, so let me just give you a big recap of where we are so far.  We had the 5W's plus H.  

We talked about using question prompt cards.  We're now finished on the discussion on making 

inferences and predictions.  And now I'm going to conclude the student strategy section by 



helping kids become more aware of what questions are and how they work.  And then finally, 

bring this home full circle for students by getting them to ask the author things directly as they 

read.  So let's talk about question answering relationships.  What do we know from the 

research?  We know from comprehension that students' understanding and recall of text is often 

shaped by different questions.  It makes complete sense.  So often students will fall into two 

different question answering categories.  How students are approaching their text, what kinds of 

questions they're asking and answering.  We've got kids who and I bet you know these kids who 

totally rely on only their memory or prior knowledge to find answers.  So they are relying on 

themselves only and then without using the text, they're just answering because they think they 

know.  And then you've got kids who deeply depend on that text and they are going to look 

verbatim for parts of the answer to questions in the text, but they don't really know how to use 

what we were talking about before, the inferencing, going beyond, looking for clues, and how 

that all works.   So generally that's what we see when kids are answering questions about text.  

But you know what?  To  me, when we talk about content engagement, that's revealing of how 

kids are engaging in the text.  You can see that those who tend to rely on their memory or prior 

knowledge to find answers, I know exactly how those kids are engaging with the kids.  I do, 

right?  What kind of questions are they asking?  They're asking about their experience, they're 

not asking those deeply text based questions.  Those who rely only on the text you can tell 

exactly how they're thinking and what their internal content engagement is like.  I think this is 

sort of a powerful bit of research to think about.   

   So  many students and this would be very important for students who are deaf and hard of 

hearing are just unaware of the different thinking that different questions illicit.  So when you 

actually think about question type students just are thinking question is a question is a question 

and they don't understand these differences.  And so what we want to help kids understand is 



that they can learn to look at a specific question and determine what question type it is and then 

they'll know how to answer it.   

   So I want to summarize for you now and this is not going to give the strategy full justice, I'll 

admit.  It is a research based strategy.  It's well researched.  I'm going to talk to you about some 

sources where you can go and find additional information about this strategy.  But it's pretty 

powerful and it's really a great thing, I would say, for upper elementary kids, middle school kids 

who now that you've done some baseline things like introduce the question cards, maybe given 

them a little practice in inference making from a predict or prove or where's the evidence 

perspective, that kind of leads them into all right, now that you are asking and answering 

questions when you read through these question cards, let's look at how questions are different.  

A question is not just a question.  There are different kinds of questions.  And that's what the 

strategy called the question answer relationship strategy or QAR talks about.  And it basically 

divides questions into two major types.  Questions that are in the book or questions that you use 

your thinking for called in my head questions.  The in the book questions are divided into two 

types.  You teach kids that there are questions that you can answer or ask really, but you begin 

with answering first, that are right there in the book.  They're always there.  You can see part of 

the answer in the question sometimes and see it right there in the book.   

   In the book questions also sometimes ask you to think and search for information so it might 

be pulling answers from different parts of the book or different paragraphs.  But again, the 

answers are right there.  They're still in the book.  You just have to pull together multiple 

sources of information.  In my head questions are different.  They require you to use your 

thinking so an author and you question is a perfect inference.  That's an inference making 

question.  It would be something that the text says or the author says you need to add your own 

thinking to it, you put it together, and you would get your answer.  On my own, also inference 

making.  We just talked about that.  That's your basically text to self, but it's using the context of 



the text.  You don't even have to read the text.  It's use your own experience to answer that 

question.  So helping students understand that questions are written differently and use different 

thinking that remember kids who are deaf and hard of hearing fail to monitor comprehension.  

Meta cognition is challenging.  We want them to really be thinkers when they're engaging with 

the text.  This really makes that process of thinking concrete. 

   So again quickly, I just want you to be aware of what this strategy is about.  Know that it's out 

there.  The right there parts -- now we're talking about the in the book, the literal.  You would 

teach kids that the answer's right in the text.  It's usually easy to find.  Sometimes the words 

make up the question and then I'm giving you examples here you can come back and look at.  

So what year did the Civil War end?  You would find that in the text probably exactly the Civil 

War ended in 1865.  A think and search, remember that I referred to this -- it's the in the book 

questions.  You need different parts of the book to answer it or the text.  Words for the question 

and answer are not usually the same because you're taking different parts of the text to provide 

the answer.  A sample question is what are the primary organs in the digestive system?  And 

you could see that the answer doesn't include some of those components of the question.  But 

that answer would certainly be in the text. 

   An author and you, this is from the other side of the QAR framework, remember the more 

inferential side.  An author and you question and answer is not in the text, but the text will be 

used to get an answer and you've got to apply your thinking and fit that together with the text.  

Classic inference and here use the graph and explain why you think there is a sharp dip in 

sales.  Use a graph, use an illustration, all of that is inference making and I referred to that 

earlier.  There's a sample answer.  On my own, the answer is not in the text so prior knowledge 

and experience must be used.  Again, total inference though.  The question can be answered 

without having read the text.  So was it a good idea to conserve water?  And you can answer 

that regardless of using the book or not.   



   So if you're teaching this strategy, you can present the different question types graphically and 

this is just an example.  Like all the strategies we've talked about, too, you could certainly -- let 

me back up one -- you could certainly implement this in components.  So introduce, for 

example, like their questions.  Get kids familiar with that.  Add the think and search questions, 

get kids familiar with that.  Then practice author and you so you wouldn't have to necessarily do 

this as a when complete strategy if kids needed that structure and additional support and 

scaffolding.  You could certainly add graphics to this.  So all the same applications we talked 

about with other strategies would apply here. 

   So I just want to kind of get you thinking about it.  So I have a sample passage and I'm just 

going to let you look at this.  I'm going to take a pause while you do that.  So read the passage 

on the screen.  Now I have some different examples of question answer relationships, but what I 

want you to do is tell me which of the following best describes this question from a QAR 

perspective?  So why should you be sure the match is cool before you throw it away?  What 

kind of question is that from a QAR perspective?  Is that a right there question?  Can you 

answer that question from the passage?  Is it a think and search question?  Is it an author and 

you?  Is it an on my own?  Well, it really can be on my own.  So even in this webinar you didn't 

have time to read that passage, I think you could still make an inference.  You would make an 

inference and be able to answer that potentially without even reading the text. 

   Okay, here are my cautions.  I'm going to repeat this again.  You have to do QAR gradually.  It 

takes time.  A lot of practice.  I just breeze through this and I did tell you I won't be able to do it 

justice given the allotted time for our QAR, but I want you to know about it because it's a well-

researched strategy.  If you take it on, invest the time in modeling and using think alouds when 

teaching students the strategy.  But that modeling will pay off and you know what the think 

alouds will help do?  It'll help connect that discourse we talked about to students who are deaf 

and hard of hearing who really need that practice in language, the explanation, the discussion of 



text so that they learn how to engage with content.  So that investment has a payoff and it links 

to a need that students who are deaf and hard of hearing have when it comes to instruction.  I 

told you I'd mention a resource.  There's some materials on QAR I found on the web.  You can 

check that out that was developed by another school district.  But I just liked what they had so I 

wanted to share it.  There's also a text by some of the developers of the strategy from 

Scholastic, the Theory and Practice Series, just focus solely on QAR.  So if you are interested in 

this strategy and you think it would be helpful for your students and it would meet their 

instructional needs, I highly recommend some additional look into that strategy. 

   So can you connect question answer relationships to goals, standards, and assessment and 

the answer is yes.  Yes you can.  So here's an example of a standard refer to details and 

examples from the text to support what the text says explicitly and make inferences.  That's 

100% what the question answer relationship strategy does.  That's exactly what QAR does.  

Here's just another example.  But you look at this.  I took this QAR rubric.  You can certainly 

figure out if the student can accurately identify the four question types so that could be a 

matching activity.  So here's a question, can you just label this question as a right and think and 

search on my own.  Then this would be their answer.  Does their response demonstrate a close 

and careful reading?  Does the student make appropriate links to the text for in the book?  Does 

the student make appropriate connections for in my head questions?  So again, you're bringing 

it back to the text and you're evaluating that and that rubric.  So you've got each of those 

options.  And again, please feel free to modify and make it work for you and your students. 

   So we've got our final strategy.  It's an approach developed by researchers and I'll introduce 

them in a minute with the strategy.  But it's called question the author.  This was another one I 

thought was so important to include in the webinar in our repertoire of strategies for content 

engagement because it has really some high quality research with it.  And it brings our 

discussion of what we want students to be able to do when they engage with text come full 



circle.  So we started with this whole idea of question asking and answering as I read the text 

and this strategy specifically brings it to questioning the author as you read.  So questioning the 

author was developed by Beck Macallam and colleagues at the University of Pittsburgh.  

There's a lot of articles you can find.  There are also some wonderful texts and curriculum 

resources out there on the strategy.  Because I don't have the full time to work with you and Jeff 

here, I want to make you aware of these resources so you can search for the authors and find 

these materials.  It's called Questioning the Author and it's specifically about how to use 

discourse during the reading process to develop comprehension through the question asking 

and answering.  But what I like about this is it's specific to the author.  And I'm just going to 

highlights.  These are just highlights.  So if you, for example, want to teach students how to 

initiate and get that discussion going you might ask questions like this.  What is the author trying 

to say?  What's the author's message?  What is the author talking about?  And that kind of gets 

things going. 

   Helping students focus on the central message or the big idea or the gist key idea, main idea.  

You could say well what is the author saying?  But what does that really mean?  So that's what 

the author says what does it really mean?  You're really looking at some inferencing there.  

Look at how parallel that is to some of the QAR work we just talked about where you're talking 

about what the text says, but looking for clues to determine what's happening.  So that's more of 

that discourse there.  Helping students link information.  How does that connect with what the 

author already told us?  How does that fit in with what the author already told us?  What 

information has the author added here that connects to or fits in with what -- I mean you've got 

the idea with all of the examples that you're asking about the author.  So the text is now a 

dynamic and something you truly are having a conversation with.  That's why I like the idea of 

now helping kids see that you're really asking about what the author has written.  Kind of 

elevates it.  And it elevates not only how students will interact with the text individually, but here 



and the important part and what their research sort of looks at is that discourse, the discourse in 

the classroom and the comprehension conversation that occurs between you and the students 

and the students with each other.  And I want to remind you and pull you back to the research 

on students who are deaf and hard of hearing.  That was one of the areas that kids struggle with 

and have weakness in is that discourse -- limited discourse.  And so helping students have 

these conversations in their expressive language whether they're using ASL or they're using 

speech is really important. 

   So another final example here is just asking does that make sense?  Is that said in a clear 

way?  Did the author explain that clearly?  Why or why not?  So just notice the shift to the author 

with these examples.  And yes, if you use this approach you can certainly connect it.  I bring it 

back to the QAR because I think it's so similar in some respects.  So you could certainly use 

that, but just instead of asking QAR use explicitly the author.  What does the author trying to 

do?  What's the author's message?  Here's another example about asking questions. 

   All right, I'm going to conclude the student strategy section here with having just fun with 

questions, practicing.  You really want kids to ask and answer questions.  Use a variety of 

formats to have fun with this.  Any role playing, pretending you're doing a press conference, talk 

show interview, great opportunity just to practice this asking questions and answering questions.  

So many games and things.  They're listed here and use your imagination.  But what you want 

to do is teach the strategy, teach it well, then have fun in the application as you practice and 

review it.  You can certainly have kids do this.  We talked about this in word study in one of our 

other webinars, just using this like shaking a bag and spilling out whatever we want the kids to 

practice.  You could shake, spill, and read questions, ask and answer questions, about why 

these are just formats to now take your strategy and apply it.   



   I love this one.  Make a simple cube that has the questions on each side of the cube.  

Students could role the cube and practice asking and answering questions.  And I'm going to 

give my shout out to Jane Freeman who introduces us in the webinar today and she had shared 

this with me, this cute strategy in using the cube from some of the things she's seen on Twitter.  

And I loved it so I wanted to pass it along.  Simple things like this are a way to insert the 

question asking and answering process just into your daily routines.  I use 3-2-1 a lot and I think 

it is a strategy and approach that has a lot of mileage.  So at the conclusion of the lesson, just 

having kids think about things they learned, a couple interesting ideas or details, and then ask a 

question you still have or you could say and then ask an author and you question if you're using 

QAR, you know.  So you can use that different ways, but integrate that idea of having kids ask 

and/or answer questions just throughout the daily routines.  So there's so many ways. 

   So as I now transition here into some teacher strategies, I want to say that teach those 

strategies well.  The 5W's plus H, the question prompt cards, making inferences, predicting and 

proving, question answering relationships, question the author.  If you teach it well, then have 

fun with it.  So now I just want to conclude briefly with a couple things that you can do.  So these 

are teacher strategies.  Note that everything I've talked about before are things you want to 

teach students how to do.  Students should be doing what we just talked about.  Just for your 

own information, things that you can do to help students engage in content is just think about 

and reflect. Reflect on the questions you ask students when you talk about text.  One thing you 

can think about is make sure your questions progress from a little world to more complex 

questions.  And the caveat there, of course, is always remembering your students instructional 

level.  But do think about asking a variety of questions.  That is helpful because we want to help 

kids with that discourse piece, that discourse piece about text connects the comprehension in 

such a powerful way.  And another way to think about it is that discourse models what should be 

happening internally.  So with students who are deaf and hard of hearing, having those 



conversations that discourse with expressive language are very important because those think 

alouds, those conversations about text become the model for what happens inside your head 

when you read.  It models the engagement.  So when you ask questions, think about getting 

kids to actually expand on responses so more than yes/no questions.  Asking students to 

express their opinions and their feelings and what they think they know and their personal 

connection or text to self-connection and use those inferences.  That different levels of 

questions, diversity of questions make a different and actually research is starting to support 

that.  That cautions whether a variety and use of question asking from a teacher perspective 

can increase comprehension of students in their class.  So there's some evidence for this.   

   A way for you to think about it is to bring yourself back to maybe what you've learned before 

about Bloom's taxonomy and the progression of different levels of knowledge.  And you can 

think about asking questions according to these different levels.  So a remember or recall 

question is a very literal question and it would ask kids to define something or list something or 

name some things.  So a question at this level would be who is the main character because that 

asks kids to name the main character.  Understand it's sort of another level up.  This is more 

meaning based.  Apply at the  next level -- kind of getting a little deeper.  I wanted to show you 

predict comes here, that inference of prediction is an application.  Analyze requires students to 

take different parts and put them together.  Compare/contrast, point out, draw conclusions.  You 

know what?  That was the part of the QAR that required looking at different parts of the text and 

putting it together to answer.  Remember that?  It was in the book, but it required using different 

places of the text to bring something together.  Evaluation and creation.  So you can certainly 

write questions that fit those different categories before or as you prepare for a reading lesson. 

   So an example I just want to show you -- you can come back and look at this one later -- is 

with Mary Had a Little Lamb.  So if I were to take Mary Had a Little Lamb as my text, I could 

write questions at the remember level, that's the very literal level, that's the naming, describing, 



defining level.  What animal does Mary bring to school?  What color was the lamb's fleece?  I 

can ask some questions at that understand level.  Where does Mary take her lamb? Why did 

she bring it to school?  Application, does our school have rules about bringing pets to school? 

Why or why  not?  Analyze, evaluate, corrugate.  What if Mary brought an elephant to school 

instead of a lamb?  What if Mary left her lamb at home, what would the lamb do?  Design a 

school where students could bring their own animals.  What would it look like?  What would the 

rules be?  Imagine if you talked about a text at these different levels.  It just elevates the 

discourse and increases comprehension.   

   And so what I would suggest as a takeaway is print off, and it's in your Toolkit Packet, your 

resource packet, print off that chart.  Just have it on hand.  When you get ready for a reading 

lesson and you're going to talk about text, have it on hand and if you have a reading program 

where questions are already written to correspond with a lesson you  might teach, see if you 

can identify what level those questions are and maybe add in one or two additional questions on 

your own that might enhance that lesson in terms of comprehension.  And your whole purpose 

is to try to elevate that discourse.  So just something for you to be able to do related to content 

engagement. 

  And my final on this is really quick.  Another thing for you to be able to do -- my big takeaway.  

It's hard to see this chart on the screen, but do look at it in your Toolkit Packet.  This is 

something my colleagues and I developed when we were doing some of our own work.  And 

what we were trying to do is help teachers follow-up on what kids said.  And so my just 

takeaway here is just something else you can do is if a student answers a question, follow-up 

somehow.  Ask why, how, what do you know?  As them to connect it to the text.  Ask them to 

find the evidence.   Or you could piggyback and build that discourse in the classroom by asking 

another student to add more to that response.  So overall, use follow-ups.  That's what I want 

you to take away is the big idea.  You can look at this on your own time from your Toolkit Packet 



and look at the details.  But that's the idea.  So there's really two things here I want you to think 

about as a teacher to help students with content engagement and that's really reflect on the 

questions you ask and the variety and diversity and different levels of questions you use.  And 

the second is, when you have discourse and you're helping students talk about the text as they 

ask and answer questions with their question cards or their predict and prove chart, help follow-

up, expand that discourse.  And I'm going to connect it again.  Connect it to the research that 

we know our students who are deaf and hard of hearing really need that practice in discourse 

and that is a critical piece of the whole comprehension picture.  So use those follow-ups. 

   I believe this is my final multiple choice question so I'm going to pause here and then 

conclude.  So which of the following is a teacher strategy for promoting quality text based 

discussion?  Is it using queries and follow-ups to facilitate discourse?  Using question prompt 

cards?  Using the question/answer relationship strategy?  Using a where is the evidence chart?  

I hope you jumped on that answer about using queries and follow-ups.  That's the one I just 

talked about in the second teacher strategy, the one that you would use yourself to help kids is 

the levels of questions.  Different levels of questions make a difference.  Remember how we 

could take something I know is simple maybe as Mary Had a Little Lamb, simple, common and 

really could elevate that into something interesting.  That's the example you want to remember.  

B, C, and D here are some of the student strategies we talked about today. 

   All right, let me just sum up briefly here.  Takeaway.  What I want you to take away about 

content engagement is that it truly is a comprehension conversation.  We want our students to 

be able to learn how to intentionally purposefully with meaning and direction engage with text.  

We want them to construct meaning, extract  meaning from that text so they build their 

understanding as their using printed English to learn.  That's the comprehension conversation.  

And you know what happens with that and it's why I wanted to emphasize so many question 

asking and answering strategies today.  Whoops, let me back up.  So I emphasize that is that it 



is about the questions.  Questioning is essential to the content engagement process and a 

comprehension conversation.  When you're reading, you're always asking who, what, where, 

when, what's happening, what am I learning about, how did this work, what is the author saying, 

what did the author mean here.  And the intent of today was to present some strategies to make 

that process more concrete for students who are deaf and hard of hearing.  To make that more 

visual, to make that more tangible, and specifically we want to give students more strategies 

and we want to help them monitor their comprehension by these question asking approaches.  

And we want them to really help them develop their thinking about thinking and I hope those 

three things, the strategies, the monitoring, and the thinking about thinking shone through in the 

strategies we talked about today.   

   So thank you so much for your time today.  I am thrilled to spend this couple of hours with you 

talking about comprehension and content engagement specifically and I've really enjoyed the 

talk.  So thank you very much.  If you have any questions, my contact information is there and 

don't forget to download the materials that go along with this webinar.  I'm going to just let Jane 

say a few concluding words if she has any.  Otherwise, thank you very much for your 

participation today. 

   >> Thank you so much, Lana.  That was absolutely wonderful.  And I hope the people who 

were able to participate today, I hope you're going to be willing to, you know, take a piece of this 

and commit to it and implement it.  It's a lot of information.  It's a lot of great research to draw 

upon.  But we know just like our students, we build our skills slowly.  So take a piece of it from 

today and start to build on it.  If you have any questions at all, Lana's provided her contact 

information.  You can also contact any of your consultants at the PaTTAN Harrisburg, King of 

Prussia, and Pittsburgh offices.  And we'd be happy to provide support in any way that we can.  

And just as Lana said, this information is PowerPoint and resources are up on our website and 



the webinar will be captioned and will be available up on our website also.  Thank you all so 

much and hope to have you participate again in the near future.  Bye. 


