
   >> Good afternoon.  My name is Ana Sainz de la Pena and I am here with my colleagues 

Paula Zucker and Connie Cochran.  This is Webinar 3, Developing Assessments.  This is the 

last of a series of three webinars that we have on Planned Instruction for ELLs in a Multi-Tiered 

System of Support. 

   PaTTAN's Mission.  The mission of the Pennsylvania Training and Technical Assistance 

Network is to support the efforts and initiatives of the Bureau of Special Education and to build 

the capacity of local educational agencies to serve students who receive special education 

services. 

   PDE's Commitment to Least Restrictive Environment.  Recognizing that the placement 

decision is an Individualized Education Program team decision, our goal for each child is to 

ensure IEP teams begin with the general education setting with the use of supplementary aids 

and services before considering a more restrictive environment. 

   Act 48.  This is the third one and the last of a series of three webinars.  If you want to be 

awarded Act 48 credits, you must participate in all three events.  There are participants that 

sometimes like to watch the webinar in pairs or in small groups.  Please contact Marie Strobel if 

that is the case.  We need to have actually evidence that you participated in the webinar. 

   When we finished our webinar 2, there were some questions that we were not able to answer.  

And just to honor the fact that we offered an answer to all of your questions, the first question 

was about Pushing In.  Is Pushing In an approved program?  The answer is no.  Pushing In can 

be done only when all your ELLs have received ESL core instruction.  So keep in mind that ESL 

core instruction needs to be done by the ESL teacher and most of the time in small groups.  

Pushing In is not ESL instruction.  Number 2, which is married to the other, PA Core Standards 

or English Language Proficiency Standards?  ESL standards reflect in the way the performance 

indicators and the MPIs must be matched to the grade level Pennsylvania Core Standards.  So 



when we are talking about a lining, we are talking about looking at both standards and see for 

areas of alignment.  But yes, both are important.  Most of the time you are going to look at your 

English Language Proficiency Standard or the performance definitions and then look for a 

matching component in your English language acquisition standards.  What we are trying to tell 

you is that you need to look at your English Language Proficiency Standards aligned to the 

performance definitions.  And then look at the language art standards, Pennsylvania Core 

Standards, to look for a match. 

   How do you justify to an administrator to not teach Level 5 ELLs?  ELLs at the lowest levels of 

English Language Proficiency must receive the most ESL instruction.  In some programs, all 

levels of students receive the same amount of ESL instruction, 45 minutes.  The lack of 

differentiation based on the linguistic needs of ELLs gives the results of many Level 5 ELLs who 

cannot exit the program.  In some instances, there are ELLs who stay for more than two years 

as Level 5s and even they reach Level 6 and can still not exit the program.  Think about this.  

Once your ELL has reached Level 5, he has already reached half of or one of the most 

important parts, I would say, of exit criteria.  Okay?  So Level 5, you already have helped your 

student reach a level for exiting your ESL program.  Now the other components, the multiple 

measures of PSSA scores, that area needs to be worked in collaboration with the content 

teachers.  So if I have an ELL who cannot get to basic or above in PSSA, then I also need to 

take a look at what is going on in the content area.  Maybe he needs more literacy skills and 

less  ESL instruction because he has already reached Level 5 in ESL instruction.  So think 

about that.  You have to justify from the perspective that this child or these children who are at 

Level 5 will need more of an academic language development rather than just being in the ESL 

group with other ELLs who probably are at lower levels than he or she is.  Or maybe, if he still 

has very low level of writing development, maybe he will need more writing skills rather than just 

ESL instruction.  So think about what are the needs of the student and in collaboration with the 



content teachers, do everything possible to get that child out of your program.  He needs to be 

out of ESL. 

   The Outcomes for this Webinar.  We're going to use WIDA assessment tools including Can 

Do Descriptors, Speaking and Writing Rubrics, Model Performance Indicators to design 

assessments as part of the development the ESL Planned Instruction.  We are also going to use 

WIDA Standardized Assessments including W-APT, ACCESS for ELLs Sample Items to design 

assessments as part of the development of ESL Instruction. 

   ESL Planned Instruction.  Must encompass a complete language learning experience for ELLs 

grounded in a theory of action that affirms that English Language Learners are capable of 

engaging in complex thinking, reading, and comprehension of complex texts and writing about 

complex materials.  So what we are trying to really let you know is that when we think about 

ESL Planned Instruction, we have to think if ELLs are capable of working at grade level.  They 

are capable of acquiring the complexities of text.  Therefore, the lessons should be prepared in 

that fashion.  The cognitive tasks must be talking about the complex text and the ADS must be 

complex as well.  If [INDISCERNIBLE] about identifying or matching the main idea.  Remember 

that limited English proficiency is not limited cognitive proficiency. 

   We have showed this scope and sequence chart for your Planned Instruction since we started 

this series.  We started the series by explaining to you the importance of knowing your student 

first and knowing what will be necessary to include in your Planned Instruction to assist those 

students in the process of acquiring English and at the same time grade level content learning.  

We talked about in webinar 2, we emphasize on the standards; how to use Pennsylvania Core 

Standards and English Language Proficiency Standards to create objectives that are aligned to 

grade level work and at the same time to the linguistic needs of the student.  When we talk 

about objectives, we definitely looked at the performance definitions and we have worked very 



hard with you in guiding you in how to put together the Pennsylvania Core Standards and their 

performance definitions and in some instances, also looking at the model performance 

indicators as a way to address the linguistic development of your students.  Okay? 

   So now we're going to go into assessments.  So for this webinar, we will be talking about how 

can we use the WIDA Can Do Descriptions, the Speaking and Writing Rubrics that we have, as 

well as the WAPT, ACCESS for ELLs sample items, and lots of emphasis in using those model 

performance indicators that are so important.  Every ESL teacher needs to really go to that 

ACCESS portal and download your English Language Proficiency Standards because even 

though we have five English Language Proficiency Standards, we have multiple model 

performance indicators for each of the four domains, for each cluster, right there waiting for us 

to use them as part of our instruction and assessment.  In this webinar, we are also going to talk 

about materials and resources and the links to life experiences of your students as well as the 

development of a bridge between the culture of the child and the American culture.  You have 

your nine weeks in each quarter which are going to give you evidence to provide grades for your 

students. 

   We will start with the Performance Definitions.  I would like you to pull your handout that has 

the Performance Definitions for K through 12.  I would like you to really look at the area of 

linguistic complexity, vocabulary usage, and language control.  Those three components in your 

Performance Definitions are important because if you look at all the Performance Definitions we 

have for receptive skills as well as for productive skills, you're going to see that they provide a 

concise, global overview of language expectations for each level of English  language 

proficiency.  They span a spectrum of great levels which means that educators must interpret 

the meaning of the definitions according to the student's cognitive development due to age, their 

grade level, their diversity of education and experiences, and any diagnosed learning disability, 

if applicable.  It is important to recognize that the Performance Definitions are the basis for use 



of other standards based resources such as the Can Do Descriptors as well as the Speaking 

and Writing Rubrics.  So three components that we need  to keep in mind when we develop 

assessments.  And also instruction, okay?  Linguistic complexity, vocabulary usage, and 

language control. 

   The WIDA Performance Definitions have these components.  If you take a look at the upper 

part of the WIDA Performance Definitions, you are going to find the discourse level that there 

are three columns; one is for the discourse level, the other one is for the sentence level, and the 

third one is for the word or phrase level.  Within the discourse level, you're going to find 

linguistic complexity.  What does that mean?  These are the features for linguistic complexity; 

amount of speech/written text structure of speech/written text; density of speech/written text; 

organization and cohesion ideas and variety of sentence types.  That's what we mean by 

linguistic complexity.  The same way if you look at the sentence level, you're going to find 

language forms and conventions and that is really looking at grammatical structures, 

conventions, mechanics, and fluency and the matching of language forms to purpose and 

perspectives.  The third column is your vocabulary usage, very specific of the lexicon that your 

students are developing.  It could be general, specific, and technical language that is disciplined 

language according to math, social studies, science; multiple meanings of word; the formulaic 

and idiomatic expressions; nuances and shades of meaning.  So all of that is really part of these 

Performance Definitions. 

   The Can Do Descriptors are so important because we have been talking about this Can Do 

Descriptors for the past, I would say, 10 years since they were created which was a very 

exciting moment for us because we said that this is the document that you need to share with 

content teachers.  But, guess what?  ESL teachers also need to know these four domains and 

also all of these descriptors very well.  Why?  Because ESL teachers teach English language 

functions and forms and Can Do Descriptors are the functions that we need to be teaching and 



functions are not only what you can do with language, but also they are all reflected in the 

Pennsylvania Core Standards.  So there is a complete link between the Pennsylvania Core 

Standards and your Can Do Descriptors.  It is just how you look at it and where to find them.  So 

definitely they are designed to support teachers -- all teachers, not just content teachers.  And 

what ESL teachers need to be aware is that they are level specific.  And that's why content 

teachers really need to learn how to use it because if students are Level 3, they need to be 

looking at Level 3 only to develop their tasks.  But if you're the ESL teacher and you know your 

kids are at Level 3, you also need to be looking at Level 4 because you are going to bridge them 

from 3 to 4. 

   The WIDA Speaking and Writing Rubrics.  Pull it out of your handouts.  It is there.  This 

document has a wealth of information.  If I have to design assessments or assessment tools to  

measure oral and written discourse, this is the document that I can use to create my checklists, 

to take a look at fluency, to take a look at errors and how to really look if they are like errors in 

syntax, errors in phonology.  You know, this is a document that is almost a key that can open all 

the doors in relation to speaking and writing.  Please use it because it is standards based to 

begin with.  It is also based on research in how we acquire language.  So this is a document 

that I will definitely quote a lot when I develop my SLO, my Student Learning Objective. 

   And, of course, we also have our MPIs, my Model Performance Indicators.  The Model 

Performance Indicators that you will find throughout the English Language Proficiency Standard 

document are really classified by domains, but also by clusters and that is so good because if 

you know what domain you're assessing and if you know what cluster your student is in, you will 

be able to actually pull some of these samples and look at them and tweak it in order to create 

assessment tasks.  So the very first part of your MPI is the language function.  Tell a story, 

identify this, recall this, all of those are language functions.  So in this case, it's tell a story.  The 

second part is the content stem.  It is what you have taught or it is what you are measuring, 



okay?  And the last part of the Model Performance Indicator is the support, the kind of support 

the student needs.  In the case of assessment, if you are going to really look at individual 

students, the support cannot be with a partner or in a small group.  Definitely it is not going to be 

a collaborative thing if you decide that that is not what you are going to look for.  But you can 

use visual supports, for example, graphic organizers, pictures, etc.  Okay?  So the support is not 

only a physical like another student.  It could be also graphic supports. 

   Here's another example; in this case it is for 6 through 8 and the domain in writing and it's for 

Level 2 students.  So you see again you have the three components; the language function, the 

content stem, and the support.  We also have this for language of science, I would say, and 

then how we can really use the same kind of structure. 

   Considerations.  Every time you develop assessments for your planned instruction, we would 

like for you to really work with other teachers because it is important to hear the ideas from 

content teachers or sometimes if you're the only ESL teacher in your school district, maybe the 

reading consultants or someone that can help you bounce ideas in regards to content 

development, in regards to assessments.  If you would like additional support, please contact.  

Every IU has an ESL contact person. So find out who that person is and maybe contact that 

person to get the supports to develop your planned instruction.  Maybe they would like to create 

a small team of ESL teachers from different districts to do this.  That would be very valuable so 

you are not there all by yourself trying to come up with planned instruction K to 12.   

   Another consideration; we talked in our first webinar the importance of knowing policy and 

how policy and procedures need to match.  So in policy it is stated that ESL is daily instruction.  

Okay?  So it is not two times a week, it is not three times a week for 25 minutes.  That would be 

denying ELLs an opportunity to learn.  So please consider the fact that when you plan 

instruction you really have to see how ESL is really taught in your district and just to consider 



the fact that it is daily instruction.  And we cannot expect ELLs to develop English Language 

Proficiency at the same rate as other ELLs in the state when in one district, ESL instruction is 

for 25 minutes three times a week.  That is not a program in compliance.  So just a 

consideration.  The other thing is that in some districts, I have also heard that they consider ESL 

just a push in model, they call it.  And that is not ESL instruction.  Push in is support in the 

content area.  It's not ESL instruction.  If you look at what the law says, it is a program that is 

required not only content supports.  ESL in Pennsylvania is Core instruction. 

   So again, we need to consider the structure of our ESL program.  How many teachers are 

involved, how much time is allocated for ESL instruction, what materials are available, is there a 

core ESL series, how is that related to the Pennsylvania Core Standards, and how is your series 

related really to the English Language Proficiency Standards?  Are there grade appropriate 

texts and resources?  Do I have books that I can use that are a grade level?  Can I put even text 

from the different level books that my students use when they are back in the classroom?  It's 

important to see if there are ESL materials that are aligned to the grade level reading series that 

your district uses.  I said this objective here is aligned to Standards 2 and 5 is Standard 2 which 

is the Language Arts Standards and Standard 5 which is the Language of Social Studies, in the 

area of Social Studies.  Okay?  So let's keep that clear. 

   So my nine week objectives for Levels 1, 2, 3, and 4 are as follows.  This is because in this 

case I am developing plan instruction, right, for all of these levels.  So you have them here.  

They are all very much developmental.  As you move higher, it becomes more complex.  Right?  

So we did that last time.  So my assessment tool needs to be aligned to the requirements of 

these objectives.  So for Level 1, I look at identify.  I went into my Can Do Descriptors and I 

said, "Well, identify key features of Martin Luther King's life using a timeline."  That is aligned to 

what a Level 1 can do.  So I am aligning to my Level 1's abilities, but at the same time I am 

bridging into that Level 2.  But this is collecting evidence to see whether my ELLs are achieving 



the goal that I set out for them.  So after my instruction, this is how I am going to assess.  As 

you see, there's also the language function becomes more complex as I move along the levels.  

And on the bottom part you see this is a Model Performance Indicator.  I have the very first part 

is the language function, there is the content stem and the support that I would provide so they 

can meet the expectations that I have in regards to reaching my  objective. 

   This is my measuring tool.  So this is how I am going to collect evidence and interpret that 

evidence.  These are the tasks, based on reading an internet article Level 1 and 2 place four 

items on the timeline or semantic web.  Based on reading two articles, Level 3 must compare or 

contrast four items on the Venn diagram.  So based on reading two articles, Level 4 must 

analyze how four experiences in Martin Luther King's life have impacted how America is now.  

So the first week I will expect if I have six items that they need to show, my benchmark will be 

four.  Benchmark is four. 

   The following example of an objective is the same objective that we presented before.  I 

looked at my standard from the Pennsylvania Core Standards on the left and then I am aligning 

it to English Language Proficiency Standard 2 and using the Performance Definitions of 

Speaking and Writing.  So here is my alignment.  I will be focusing at the Discourse Level on 

Linguistic Complexity and at the Sentence Level, Language Forms and Conventions.  So if you 

look at your model performance, that will help me create the following nine week objectives for 

grades 6 through 8.  In the middle you see what I expect these students to know and be able to 

do.  As you see, there's produce words, phrases, or chunks of language.  The other one is short 

sentences.  The other one is expanded sentences.  And the other one is complex sentences.  

So you see here that the production of language is higher as the levels move ahead.  So that is 

what I'm going to measure.  How am I going to measure?  I will look at my Speaking and Writing 

Rubric and then I will pick from the Speaking and Writing Rubric some of the language functions 

that I would like to observe.  So if you're at Level 1, you're going to recall the main characters.  



Level 2, describe the main characters.  Level 3, compare the main characters, and Level 4, 

compare and contrast the main characters of two stories.  So you will see that it becomes really 

more complex as we go up.  But those are my tasks. 

   How is my assessment tool then?  How am I going to look at the evidence and come up with 

evidence that is going to point at reaching the objectives?  At the end of each week, the student 

will be directed to speak and write about a given topic.  The teacher uses the WIDA Speaking 

and Writing Rubric and corresponding 4-Point Scoring Guide.  So the teacher in this case has 

created a 4-Point Scoring Guide and it tells you their four points is that's the highest and it's 

consistently evident.  Three is your benchmark so you expect students to get a three or higher 

in order to say they have reached my objective.  So as you see, there is an assessment tool that 

accompanies the Rubric. 

   It says here that you are going to be analyzing the scores for Speaking and Writing and if 

there are students who get less than a three, then they will be given some interventions.  Based 

on this analysis, a determination is made regarding the attainment of the nine week objective.  

So your evidence, the evidence that you will collect every week, is going to show you whether 

the student reached that nine week objective. 

   This is an objective grades 3 to 5, the cluster.  And the Pennsylvania Standard is on the left 

and then the English Language Development Proficiency Standard is on the right.  This is 

Standard Number 2 and the emphasis is going to be at the discourse level in the area of 

linguistic complexity.  So that's what I will be looking at as well as the Pennsylvania Core 

Standards.  If you look in the middle of the page, you see in red the objective, the nine week 

objective.  Process single statements and questions, process multiple related simple sentences, 

process discourse with a series of expanded sentences, process connected discourse with a 

variety of sentences.  So you see that how the objective becomes more complex as the level 



goes higher.  So how am I going to measure this?  I have to establish my measuring tool 

because that helps with fidelity of implementation of the process.  I am going to give 10 

examples and the students will identify a minimum of seven correct answers.  So that is my 

chart, that is my measuring tool.  Seven is my benchmark.  So anything above seven is great.  If 

the students get below seven correct answers, then they have to get interventions in Tier 1. 

   These are my assessment tasks.  For Level 1, using visual cues, a picture, teacher will read 

statements and ask students to answer yes-no questions, writing their answers on their 

whiteboards.  So this is just answer verbally yes or no.  Level 2, teacher will read sentences 

related to a specific topic and ask students to answer content questions using simple sentences.  

Students will respond on their whiteboards.  Level 3, teacher reads grade-level text on a familiar 

topic.  Students answer questions orally and in writing using a series of expanded sentences 

with accuracy.  Evidence of learning is collected.  Level 4, teacher reads the introductory 

paragraph of a grade-level content text.  Students answer questions using connected discourse 

with a variety of sentences with accuracy.  So, again, the tasks and the expectations for the 

performance of the students is based on their level of English Language Proficiency. 

   The students will use the following sentence stems.  This is for Level 4.  I think this paragraph 

means… This paragraph tells us that… Then students will take turns to read grade-level content 

text in pairs and share their own ideas regarding comprehension on the designated text.  Ideas 

will be recorded and collected for evidence of learning. 

   So what you have seen so far is the objectives; how do you develop your objectives.  In 

webinar 2, we did this.  And in this webinar we have used tools that are at your fingertips in 

order to develop tasks to collect evidence on how my ELLs are reaching those objectives.  We 

have done this with three samples with the objectives as well as the different assessments.  We 

have used the WIDA Can Do Descriptors to come up with the tasks.  We have used the 



Speaking and Writing Rubrics to measure.  And we have used Model Performance Indicators.  

What we have not used is the WAPT and ACCESS for ELLs sample items.  Those sample 

items as well as the WAPT can be used to develop assessments that use the format of 

assessment that ACCESS for ELLs has.  It is important that you use some of these sample test 

items because you will help your students become familiar with the format and how they will be 

assessed with ACCESS for ELLs, but also because they will help you really come up with tasks 

and questions, multiple choice questions that are a reflection of what these students can do at 

their particular level of understanding English.  So you have to really start getting familiar with 

those documents and sometimes WAPT sections can be used in order to assess your students.  

I recommend, for example, when students are being referred for special education evaluation, it 

will not hurt to take a look at the reading component of the WAPT and test the student to see 

whether reading is really developing according to their level of English language proficiency and 

according to the time he has been in the program.  So WAPT and ACCESS for ELLs sample 

items are also important tools to develop assessment. 

   We are going to also talk about materials and resources and please keep in mind that this is 

just a framework that we developed for scope and sequence by grade cluster.  So that means if 

you teach sixth grade this could be a sixth grade cluster or a 3 to 5 and so forth.  Every district 

has different models that they use or formats that they use so you really have to adapt this 

information to what your district has. 

   Materials and resources are very important because we need to keep in mind that any kind of 

material that we use needs to be standard space or aligned to the standards that we are 

teaching.  We also need to understand that the new Pennsylvania Core Standards are very 

rigorous and they talk about complex text and they talk about going deeper into the 

development of ideas and concepts.  Something that is not that different from our English 

Language Proficiency Standards because we also call for the development of ideas and 



concepts.  It starts with information, but we need to move our students from information to ideas 

and concepts.  And we also know that after we have decided on the objectives and the 

assessment tools we will use to measure the achievement of our students, we also need to ask 

how are we going to teach all of this.  Then you have to look at materials and resources.  

Several studies have been done in the area of quality of resources to teach ELLs.  The reality is 

that there are not many effective and quality resources.  Then we really have to be careful when 

selecting these materials.  The most important feature needs to be the alignment to the 

Pennsylvania Core and English Language Proficiency Standards.  I think that the point here is 

really not just to buy resources because I have extra money to do that.  It's really being more 

effective in selecting the resources to help our students. 

   One thing that is also important that is in the middle of this page; districts must have a clear 

vision of how their instructional programs for ELLs insure attention to the instructional shifts and 

rigor of the Pennsylvania Core Standards.  This is so important.  Is there a vision in your district 

for your ESL program?  And if there is a vision, how are these materials and resources aligned 

to that vision because we cannot be always the afterthought.  After you buy all of these 

wonderful series to teach science, then all of a sudden nobody asks about so how are we going 

to teach this to English  language learners.  Those questions need to be up front and ESL 

teachers need to be part of the decision making about participating materials in general, not just 

for ESL.  This is also very important.  It is clearly that districts who are successful with the 

education of English  language learners, they have a very clear idea of when they determine the 

what are they going to use, for whom, and why.  So those three questions need to be there 

every time you're going to select materials for your ELLs.  And it is not just the ESL teacher's 

responsibility.  It needs to be the system's responsibility.  It has to be what is the vision that we 

have for the education of English language learners in the district. 



   The resource page I haven't really addressed the links.  The last component of your scope 

and sequence is how do  you plan to connect what you are going to teach with the life 

experiences of your students and that has to do a lot with knowing your students first.  That is 

really the most important part or the biggest space is where the word students is.  How are you 

going to link that to the life experiences of your students?  And how is this program going to 

address the characteristics of the American culture?  So your students can go through the 

process of acculturation with a coach.  The ESL teacher is the coach and so in many instances, 

we are the only ones that really can explain many of the cultural innuendos of the American 

culture and the interactions, social distance, eye contact, even knowing about important 

holidays and so forth.  And I think that we need to write down that indeed ESL teachers are the 

bridge.  They are the ones that are going to make those connections to their students' cultures.  

So I think that it is important to in your planned instruction to really stress certain areas about 

the American culture that you can teach in those teachable moments that we have with our 

students.  So that is the end of your planned instruction document. 

   What resources we have used to develop this.  Definitely we have look at the framework for 

raising expectations and instructional rigor for English language learnings.  That's the Council of 

Great City Schools document that I think it will be important for you to download.  Definitely we 

looked at the SAS portal for the Pennsylvania Core Standards as well as for the English 

Language Proficiency Standards.  We also pull from the information from Understanding 

Language, West Ed.  And of course, the WIDA web page where you find all of those wonderful 

resources that WIDA has now to support the development of instruction and assessment. 

   This is the last of the series for Act 48.  So don't forget, if you have questions regarding your 

Act 48 and if you're watching this webinar with a friend, talk to Marie please about it.  Don't 

forget to fill out your survey that will go to you via email.  And thank you for being a good 

audience and the handouts that accompany this webinar are available for you.  Please 



download them in this webinar as well as the other two webinars.  They will be archived at the 

PaTTAN website.  So by the end of November, you will be able to watch these webinars again.  

They will be archived. 

   Thank you very much and our next training event will be a face to face workshop.  Don't forget 

to register.  The workshops will happen December 5th in Pittsburgh.  The title of the workshop is 

Core ESL Instruction in a Multi-Tier System of Support and we will be addressing WIDA's 

growth model, how to analyze ACCESS for ELLs scores, and also how to develop a progress 

monitoring plan for your ELLs in ESL instruction as well as to develop intensive interventions in 

ESL instruction.  The interventions are for ESL instruction.  So Pittsburgh, December 5th; 

Harrisburg, January 9th; KOP, King of Prussia, January 22nd.  Thank you very much. 


