
>> Good afternoon. My name is Ana Sainz de la Peňa and I am here with my colleagues, Paula 

Zucker and Connie Chochran, who have developed this series of webinars for our ESL teachers 

and other professionals in the field. The name of our series is Planned Instruction for ELLs in a 

Multi-Tiered System of Support. This is Webinar 1: Know Your Students. 

PaTTAN’s Mission: The mission of the Pennsylvania Training and Technical Assistance 

Network is to support the efforts and initiatives of the Bureau of Special Education, and to build 

the capacity of local educational agencies to serve students who receive special education 

services.  

PDE’s Commitment to Least Restrictive Environment: Recognizing that the placement decision 

is an Individualized Education Program team decision, our goal for each child is to ensure IEP 

teams begin with the general education setting with the use of supplementary aids and services 

before considering a more restrictive environment. 

Act 48: This is the first of a series of three webinars. If you want to be awarded Act 48 credits, 

you must participate in all three events. There are participants that use one computer and 

participants in pairs or small groups. If that is your case, please contact Ms. Marie Strobel. You 

can see her email on the screen. She needs to know about this participation pattern. Participants 

will be required to complete a survey at the end of the series. 

The outcome: Participants will demonstrate knowledge of ELLs by aligning their ESL planned 

instruction objectives to language development, academic history, and socio-cultural 

environment. This is also important to point out that instruction needs to be planned with the idea 

of high expectations and rigor in the delivery, so it is important that when we talk about 

outcomes, we are also talking about what’s the most rigorous and necessary language 

development program for our ELLs. 

Teaching and learning: We need to ensure that all students have the opportunity to participate in 

instruction that is going to help them achieve their academic goals. In the case of our ELLs, we 

also need to understand that there’s -- in addition to academic goals, there’s also -- there are also 

linguistic goals that they need to reach. And of course, the way to reach that is by making 

connections with our students’ experiences. 

Student learning: We know that learning happens in many different ways. One thing that as 

educators we have to make sure is that we are considering the importance of learning and how 

students learn. Let’s not forget that parents also have an important role in the context of 

culturally responsive instruction. So the three points that we want to make on this slide is that it 

is important to engage students in intellectual interactions and also understand that every activity 

and opportunity to learn that students have, needs to be aligned to their age group, as well as to 

their linguistic needs, and that families are our partners. 

Dr. Aida Wulqai has given us these three very important ideas that we need to weave when we 

think about students teaching learning language. So Dr. Wulqui shared these three ideas that 

resonate well with our goal of considering our students as the center of our ESL plan instruction 

document. So when we say it is about learning, we need to include the question: “Our planning 

for the students to actively engage in this process? Are we really planning for this engagement?”  



The next point deals with the timeframe of our planning. It is always important to consider -- 

consider that our planning needs to focus on the success of our students to become proficient in 

English and exit the ESL Program. The last point refers to the connection of teaching and 

learning from the perspective of an apprentice and his or her master, who understands learning as 

a process in which there needs to be many opportunities for practice.  

So Dr. Aida Walqai’s work has always focused on these three very important ideas and our 

presentation today is going to weave these ideas into the content that will proceed. 

When we talk about culturally responsive educational systems, we are talking about not only 

culture but also the equity that needs to be part of our school environment. Culturally responsive 

educational systems are responsive to cultural differences and seek to include, rather than 

exclude differences. These systems are concerned with instilling caring ethics in the 

professionals that serve diverse students. Support the use of curricula with ethnic and cultural 

diversity in their content, encourage the use of communication strategies that build on students’ 

cultures, and nurture the creation of school cultures that are concerned with deliberate and 

participatory educational practices. Moreover, culturally responsive educational systems create 

spaces for teacher reflection, inquiry, and mutual support around issues of cultural differences. 

When we talk about culturally responsive educational systems, we are also talking about policies 

that need to be clear about how we’re going to educate all children and with practices that have 

to reflect those policies. And if there is no reflection in our practices in regards to policies, then 

we we’re the people who created the policies, we the people who created the practice, need to 

change that. So there is nothing here that is not possible to change and that is I think the most 

clear message about culturally responsive educational systems, that they are dynamic and that 

they are always looking to adapt and accommodate to the needs of our student. 

In a multi-tiered system of support, we need to consider that we are supporting our students in 

order to achieve outcomes. And if there is something very important is that we are looking at our 

practices from the perspective that our students’ outcomes are a reflection of our practices. And 

if there is not a data, the decision-making in our district or in our classrooms, then we need to go 

back and take a look at our systems, because then our systems are not really supporting our 

students, nor our teachers to support students at achieving those outcomes. So those three 

components in a multi-tiered system of support of data, systems, and practices need to be very 

dynamic and to work in unison to help students and teachers in that process. 

We need to think about planned instruction from the perspective of a cycle that does not stop 

working and with that said, it -- planned instruction is very dynamic and a document needs to, 

you know, be worked with or revised or review every year. Every new school year, we need to 

take a look at our planned instruction document and see in what areas we need to tweak and 

change certain -- certain parts, in order to meet the needs of our students. So it is a cycle by 

which we plan, we implement, we reflect, we refine, and we learn, in order to plan again, and 

that’s the way we need to look at our planned instruction document. 

What you have here is something that probably you are very, very familiar. It’s the framework -- 

the Danielsen Framework -- for teaching, and these are the components of professional practice. 

So in this Danielsen Framework that has four domains, the first domain indicates what teachers 

need to demonstrate through a well-developed planning process. One of these components is 



demonstrate knowledge of your students, which is also key to consider when developing your 

ESL plan instruction. So how do we really make connections? It’s by looking at what teachers 

are required to do or demonstrate in regards to their teaching abilities and also how -- what we 

are going to be talking about is connected to this framework. 

When we talk about policies, all ESL teachers need to be aware that planned instruction is a 

requirement of policy. As a matter of fact, in your guidelines to implement 4.26, which is the fact 

that we have their addresses education of English language learners, we have a part that says that 

planned instruction needs to be done by a qualified ESL teacher or bilingual program teacher, 

that also any kind of adaptation and accommodation of teaching and learning in content areas 

needs to be done by a team of teachers or teachers that are aware of the level of English language 

proficiency of their students. So there has to be some training happening with teachers who have 

ELLs in their classrooms, and that is part of policy. 

When we talk about ESL planned instruction, we need to understand that there are some 

requirements. First of all, there has to be a deep knowledge of the students for whom you are 

planning instruction. That is why this first webinar is going to be focused on knowing your 

students. The following webinars are going to focus on the Pennsylvania English Language 

Proficiency Standards and the Pennsylvania Core Standards, as well as the WIDA Performance 

Definitions, in order to create objectives. And then the next webinar is going to look at the 

objectives created before; how do we measure, how do we assess. So there are three components: 

deep knowledge of your students, deep knowledge of your standards, and also deep knowledge 

of how to create assessment to progress monitor the performance of your students at reaching 

those standards. 

The diversity of our ELLs is really vast as we know that we have to understand our ELLs, not 

only from the prospective of their limited English proficiency, but also we need to know about 

their home language proficiency, as well as illiteracy in that first home language. And also, what 

are their experiences in regards to school? We have to understand that these children do not 

speak English and sometimes they have some English development. But at the same time, if they 

are newcomers, if they come from other countries, we also need to consider the fact that they are 

coming with knowledge, most of the time at grade level, in academic development. So let’s not 

look at them just from the perspective of English language learners, but also just as learners. 

What do they know academically is important to know in order to develop planned instruction 

for these students?  

We need to recognize that ELLs who began ESL classes in Kindergarten and are still in ESL in 

Grade 8, we need to question what is going on there. And the only way to answer that question is 

to progress monitor and to check their results of access for ELLs yearly, so you understand that 

they are students who are struggling maybe or they are stuck at a level. We need to know what is 

going on. That is why we have those long-term ELLs, which, you know, it is not the child’s 

fault; it is really a system’s fault to have so many students that start in Kindergarten and still are 

in -- receiving ESL instruction when they are in high school.  

We also need to get very familiar with who is -- what students are refugees, who are receiving 

migrant education services. We also need to know whether our students have had interrupted 

education and we also need to know how many of our ELLs have IEPs, either gifted or disabled, 

and if they were born in the United States, because the majority of our ELLs in urban areas were 



born in either the same city or in the vicinity of that geographic area. So that is why the diversity 

of our ELLs is vast, but it’s our responsibility to really know who these children are and not only 

who they are, but what do they bring to the table.  

These are the results of access for ELLs for three years. We just pick any three years -- any three 

consecutive years. I would like you to pay attention to Level 3 and see how Level 3 seems to 

have the majority of ELLs, sort of like at that level but if we go deeper, we will see that most of 

these children have been at Level 3 for more than two years. What is happening in our school or 

the implementation of our ESL Program in our schools? We need to start questioning how are we 

analyzing this data. How are we looking at who are the students struggling? We cannot look at 

growth only from the perspective of their levels, but also growth from the perspective of what is 

going on in content instruction. So just a way to reflect on our access for ELLs result.  

Look at Level 6. What are these kids doing in our program at Level 6? What kinds of services or 

what kinds of instruction -- ESL instruction -- can you get when you are at Level 6 and you are 

supposed to be out of the program? And we know that if they don’t reach all the components of 

exit criteria, they cannot be out. But once you reach Level 5, you have already met part of exit 

criteria. Maybe you are still in ESL because your PSSA scores are below basic, so is that an ESL 

instruction issue? Ask that question and collaborate with other teachers to get these children out. 

It is impossible to even think that at Year 3, there are more than 1,200 students at Level 6. I 

always wonder. 

These are some considerations that we have put together. We’re going to have considerations 

when we talk about students who are Kindergarten through Grade 2. If the students are born in 

the USA, usually we need to consider the fact that they know English. What kind of knowledge 

of English do they have? They might not speak maybe the standard English that we see in 

academic settings or hear of in academic settings. But the only language most of the time that 

they can speak fluently is English. Maybe not -- again, not standard English -- but it is still 

English.  

They also are more familiar with the American culture because they might be second or third 

generation. Some may have been in preschool programs. We need to know whether they have 

attended preschool or not. If they are real newcomers, that means they just moved to the United 

States, we need to ask questions about prior schooling. We also need to see if they have had -- 

interacted -- literacy development in their native language. Maybe if they come at the end of 

First Grade, they have already had two years of literacy development in their first language, so 

you know, what skills do they have in regards to that literacy development?  

Some may have limited experiences in appropriate classroom behavior that is very much 

culturally ruled. You know, like raise your hand before you talk or ask permission to leave the 

classroom to go to the bathroom. You know, some children come with very little experience of 

being in -- in more urban settings. If they come from rural settings, school interactions seems to 

be very informal. So ask questions; don’t assume. Ask questions.  

For Grades 3 to 5, ELLs born in the US have been in the ESL program for more than three years, 

so if the students enter the program in Kindergarten, they should be en route to exit your 

program. So if students are stuck at Level 3, you need to start looking at what is going on with 

those students in regards to literacy development. Remember, literacy development has 



happened already in Grades 1 and 2. Once you get to Grade 3, there are some reviews about it 

but decoding skills have been taught in Grades 1 and 2, and if you have been pulling out your 

students during literacy development and you haven’t collaborated or coordinated with the 

Literacy Teacher, in when these children are going to be taught those skills, then there is a 

problem. But it is not a child problem; it is a systems problem. Somebody needs to teach these 

children in Grades 3 to 5 decoding skills. That is important.  

Newcomers -- if they are just entering your program and they are between the grades of 3 to 5, 

they probably have literacy skills in L1 already. So we need to consider that as part of their 

ecology. We also need to consider that they have experience with school behavior. But school 

behavior in their countries might be different -- culturally different -- than what we expect here, 

so somebody needs to teach that to these children. And definitely they are going through that 

process of acculturation, so some emotional charge -- maybe kids cry or they are not used to 

have, you know, play games that they have never experienced. So if the child is going through 

that process of acculturation, we really need to be aware and make other teachers aware of that 

process. 

If the ELL is Grade 6 to 8, ELLs who have been in our program since Kindergarten should be 

exited within this grade cluster. Please start looking at students who are not showing that they are 

moving ahead because again, it might be mostly a reading comprehension problem or vocabulary 

problem or both. So we have to start looking at to see why they didn’t exit the program. Maybe 

more literacy instruction rather than ESL instruction. We need to make those decisions in 

collaboration with the classroom teachers -- with the classroom teacher.  

If the student has an IEP, then it is important that the IEP Team includes that ESL teacher as part 

of the decision making for the students. This is also another way to say that there is a 

determination that needs to be made whether the student can benefit from participating in ESL 

program or not. We have to understand that ESL for children with IEPs needs to be aligned to 

the exceptionality of the child, and it can go all the way from inclusionary practices to 

consultation services only.  

For Grades 9 to 12, ELLs who have been in the ESL Program since Fourth Grade should be 

exiting within this grade cluster, okay? Newcomers who enter the ESL Program in Grades 9 to 

12 have literacy skills in their first language, as well as school experience and content 

knowledge. Let’s not look at our ELLs just from the perspective of lack of language acquisition, 

which means for some people they don’t know anything. Let’s consider the fact that they have 

been in school for at least eight to nine years, so that is experience they bring to the table. Let’s 

also consider the fact that some of your students who are refugees most of the time have had 

some interacted education. So considering that there are going to be gaps -- tremendous gaps in 

academic development -- we need to coordinate our efforts to really close those gaps. And also 

they may have some behavior issues also because of the environments that they have 

experienced.  

There has to be a consistent and equitable system to award credits. That is so important because 

through my experience, I have seen that in some high schools the ones that award credits of 

course are most of the time the counselors that design the schedules for these students, and also if 

there is not a lot of communication between the ESL Program coordinator and the counselors 

and in general with the other educators who make decisions about credits -- awarding credits to 



these students. I have seen everything from schools that will award credits for courses that they 

didn’t even know what they entitle to counselors and other educators that will not award credits 

to any course that the child has had in their -- the schools in their native countries. So there has to 

be a consistent and equitable way to award credits and sometimes even in one district, every high 

school in that district if there is more than one, awards credits in a different manner. So there has 

to be consistency.  

Parents also should be part of the discussion regarding graduation and post-graduation goals for 

the students. The same way that we think about transitions for other students, we have to think 

about what is going to happen with ELLs who arrived to Tenth Grade education, so is that 

enough time for them to acquire enough English language skills to graduate? So what is the plan 

for these students, considering the fact that they can stay in school until they are 21? So we need 

to discuss that with parents. 

There are six key principles for ELL instruction that came out of research done by Stanford 

University through their website, Understanding Language. The first one of course is what focus 

do we have in regards to the education of ELLs in content areas? We need to understand that 

English language learners have to be able to engage in discipline-specific practices. Why? 

Because they need to reach the same standards as all other children are expected to reach. That 

instruction needs to have some leverage between the student’s home language and the cultural 

assets that he brings to the table and his or her prior knowledge, so we need to consider that as 

part of our planning. 

That instruction for these students needs to be rigorous, grade level appropriate, and with the 

necessary scaffolding techniques so these children are able to not only acquire English, but also 

acquire knowledge at grade level. We need to take into consideration that in Pennsylvania we 

have five levels of English language proficiency, and that every teacher who teaches ELLs in 

Pennsylvania needs to know about the performance definitions for these levels and that we need 

to consider that these children bring some prior schooling experiences unless they were born here 

and enter our program in Kindergarten.  

That one characteristic of instruction for students is to be able to make them autonomous. That 

means that they are able to use language in a variety of ways and being empowered to 

communicate ideas, information, ideas, and concepts in that new language in an autonomous way 

by themselves, not only when the ESL teacher is there. That we need to be aware that there are 

different ways to assess students. That formative assessment tools are very important to be 

implemented in the classroom -- in the ESL classroom, as well as the content classroom.  

If we follow these principles and then we look at how to analyze data, we will be able to align 

our ESL plan instruction to the needs of our students. First of all, we need to know not only 

access for ELL scores in all four domains, that is something that ESL teachers have to be able to 

analyze and for to come up with recommendations, so content teachers can use that -- those 

recommendations to support students in their content classes -- to support our ELLs in their 

content classes. We also need to know that W-APT scores are important to share when students 

are newcomers, that the W-APT test is totally aligned to access for ELLs, as well as to the 

English language proficiency standards, therefore, they provide us with a wealth of information 

about what the student knows and is able to do in English.  



That all teachers, including ESL teachers, need to know the PSSA scores of their students and 

they need to know what does that mean in regards to planned instruction. That all teachers, 

including ESL teachers, should be able to examine P-VASS data so they can know -- so they will 

know -- what growth their students are really making in regards to academic or content 

instruction. That all teachers, including ESL teachers, should know how to examine and get 

information from reading and mathematics benchmark assessments. So if there is AIMES scores 

in the school, ESL teachers need to know what those scores are for ELLs who are participating in 

his or her program. If there are DIBELS scores, ESL teachers need to know those scores, how to 

help them, you know, reach those benchmarks. So all of this data analysis is important to know 

your student and it’s important for planned instruction.  

There is a very well-written article from NCCREST called, “A Cultural, Linguistic, and 

Ecological Framework for Response to Intervention with English Language Learners.” We have 

the link where you can find this in the resource section of this webinar. But we have cited some 

of that work from the article in regards to the importance of knowing more than just scores about 

your students, because like it says here, “The time spent in asking specific questions about a 

student’s background will yield benefits in planning assessment and instruction. The formal and 

home literacy experiences of ELLs will also provide insights about their instructional needs.” 

So from that article, what needs to happen then? What do I need to know? How can I put this 

together to make sense when I plan instruction for ELLs? There has to be a systematic process 

for looking at this data, for looking at the variables or ecologies that ELLs bring to the table. We 

need to, as ESL teachers, start collecting data in an orderly manner; maybe create some 

checklists, maybe write down all of these points and then, you know, the name of the student, 

and being able to fill in the blanks either with some anecdotal records or some information that 

you get from parents. But there has to be a systematic way of collecting this data, because the 

only teachers that probably have this data available are ESL teachers, and this is also an 

important component of your data when you have to create planned instruction. 

So what are our next steps to develop an ESL Planned Instruction document? The next steps for 

us to follow in the next two webinars, we would like to give a little homework for you. Start 

looking at your Pennsylvania English Language Proficiency Standards. You can find these 

standards in the SAS page of the Pennsylvania Department of Education. The address is there. I 

would like you also to pull out from the handouts that accompanied this -- this webinar, the 

WIDA Performance Definitions. Every ESL teacher in Pennsylvania, as well as every content 

teacher who has ELLs needs to be very familiar with the language of the WIDA Performance 

Definitions. If you want to find the WIDA Performance Definitions, my advice to you is to go to 

the WIDA web page and write in the dialogue box, “WIDA Performance Definitions” and you 

will be able to find it. But you have it as part of this webinar as a handout. 

I would like you also to go -- again, go back to the SAS board and start looking at the 

Pennsylvania Core Standards. Every teacher in Pennsylvania is responsible for assisting their 

students to reach the Pennsylvania Core Standards. ESL teachers have to use the Pennsylvania 

Core Standards and link it to the English Language Proficiency Standards to create objectives 

that are going to help your students reach those standards. If you’re only going to compose 

objectives that are for -- that are, you know, looking at the English Language Proficiency 

Standards only, you will not be able to really support the academic growth of your student in all 

of the other areas that will be assessed by PSSA and Keystones. So it is our responsibility as ESL 



educators to make connections for our students, and it is the responsibility of all teachers who 

have ELLs to work in collaboration with the ESL teacher so those connections are made from the 

get-go in the objectives that you are going to teach. So in planned instruction, what we are going 

to teach you is how to come up with objectives that are reflected in both the English Language 

Proficiency Standards, as well as the Pennsylvania Core Standards. So those are our next steps. 

This is the scope and sequence of our planned instruction document. As you see there on the first 

area that I will point with a little arrow, you will see the word, “Students.” That is what we have 

been working with up till now. We want you to know your students because everything else 

related to your scope and sequence is going to be related to the level of your students, their 

academic background knowledge, as well as their linguistic needs. As you see, every column 

represents nine weeks of objectives, as well as assessments, and we will look at materials and 

resources. But it is nine weeks because nine weeks is what we have for each of the grading or the 

quarters that we provide report cards for. Okay?  

So I always hear teachers asking about grading, what grades do I give? Well, this is going to help 

you really collect evidence so you can give grades that are a reflection of how students are 

reaching objectives. So in our next webinar, we will be looking at standards -- Pennsylvania 

Core Standards, as well as the English Language Proficiency Standards. We will be working 

with WIDA Performance Definitions and how the WIDA Performance Definitions, as well as the 

other two sets of standards, Pennsylvania Core and English Language Proficiency, are going to 

help us develop objectives that are aligned with the six principles that I presented before. 

So then we are going to in our Webinar Three, we will be looking at assessments. So how do I 

develop assessments to measure my objectives? How do I develop assessment or measuring tools 

that are going to provide me with evidence of learning? And what tools do I have that are going 

to really help me develop these assessments? We are also going to take a look at materials and 

resources and we are going to of course connect life experiences and the cultural components of 

our instruction. So in short words, this is a chart that shows you the scope and sequence by grade 

cluster of your planned instruction. 

In a cultural, linguistic, and ecological framework for Response to Intervention to with English 

Language Learners, I found this quote that I think it really is good to close our webinar. “Our 

future rests on the promise of the next generation. Accordingly, we must develop the capacity to 

respond to an increasingly diverse student population, and ensure that these and all children 

develop to their fullest potential. By building on the cultural wisdom and linguistic knowledge 

students bring with them, we can help all children succeed.” 

The resources that we have as you -- as I quoted before -- NCCREST has the article that I pulled 

some information from. You need to go to the Standards Aligned System, the Pennsylvania 

Standards Aligned System, if you want to know more about understanding language, you have 

the Stanford link. There is a lot of -- there is a wealth of information in that web page, as well as 

in West Ed. And we also need to constantly visit WIDA’s web page. 

Don’t forget that teachers that would like to have Act 48, they need to communicate with Marie 

Strobel if you are watching this webinar as a group. Thank you very much for -- for your 

attendance to the webinar. We are -- we have completed the information that we plan on 

providing you.  


