
 >> Good afternoon, everyone. Welcome to Planned Instruction for ELLs in a Multi-

Tiered System of Support. I am here today, Paula Zucker, with Ana Sainz de la Peña 

and Connie Cochran to present Webinar 2 of our series, Developing Objectives. 

I’d first like to start with PaTTAN’s mission as we begin every session. The mission of 

the Pennsylvania Training and Technical Assistance Network (PaTTAN) is to support 

the efforts and initiatives of the Bureau of Special Education, and to build the capacity of 

local education agencies to serve students who receive special education services. 

PDE’s Commitment to Least Restrictive Environment (LRE) involves recognizing that 

the placement decision is an individualized education program, an IEP team decision. 

Our goal for each child is to ensure IEP teams begin with the general education setting 

with the use of supplementary aids and services before considering a more restrictive 

environment. 

Please note that we’d like you write any questions you may have during this webinar in 

the chat room, and they will be answered. 

This, of course, as you know is the second of a series of three webinars. If you would 

like to be awarded Act 48 credits, as we mentioned during the first webinar, you must 

participate in all three events.  

There are participants who are using one computer together, participating in pairs or in 

small groups today. If that is your case, please e-mail Marie Strobel at 

MStrobel@pattan.net to inform her of your participation. Participants will be required to 

complete a survey at the end of the series. 

The handouts for this session that will be needed to understand the process of 

developing an objective are, number one, WIDA Performance Definitions for Speaking 

and Writing, and Listening and Reading. Two, WIDA Performance Definition Chart, and 

three ELP Standard 2 and PA Core Standard 1.3.9 to 10a. 

On this slide, you can see our outcomes for today. The participants will use 

Pennsylvania English Language Proficiency and Pennsylvania Core Standards to 

design measurable 9-week objectives as part of the development of your ESL Planned 
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Instruction. Additionally, participants will analyze the competencies of WIDA 

Performance Definitions. 

Looking at Pennsylvania Core Standards, we note that the Pennsylvania Core 

Standards apply to general education, as well as to any instructional programs 

specifically designed for and/or targeted to our English language learners. 

LEAs need to accomplish two important goals. First is the Access to Core Standards. 

Districts must ensure that English language learners across all levels of language 

proficiency, that’s from first through fifth, can access and fully engage with more 

rigorous grade-level, and I stress grade-level, English Language Arts (ELA) and 

mathematic standards called for in the Pennsylvania Core and College and Career 

Ready standards. 

When we look at English Language Development as part of ESL Planned Instruction, 

we note that districts must ensure that English language learners are developing 

English language proficiency and closing the academic language gap. The ELD/ESL 

curriculum and instruction for English language learners must be designed and 

delivered in a manner so that all students can meet those language demands of the 

Pennsylvania Core Standards.  

For English language learners, this means that both targeted services instructional 

programs for ELLs and general education must share the responsibility, and I stress, 

share the responsibility for developing discipline specific content knowledge and 

academic language proficiency. 

Teachers need to analyze the Pennsylvania Core Standards and the Pennsylvania 

English Language Proficiency Standards. Together, with this collaboration, they can 

develop their ESL Planned Instructional document and deliver effective grade-level 

appropriate instruction. ELLs will acquire the reasoning, language skills, and academic 

registers they need to be successful across the curriculum and throughout the school 

day. 



Teachers, in turn, need support and guidance from instructional leaders who 

understand the important shifts needed to engage our English language learners in 

complex thinking, talk, and tasks anchored in complex grade-level tests. 

Ana? 

>> Thank you, Paula. 

>> You’re welcome. 

>> We will continue with the webinar by doing a little bit of a review of what we have 

been doing so far in regards to developing your ESL Curriculum or ESL Planned 

Instruction. 

As you saw this chart before, in our first webinar, what we did in our first webinar starts 

really with the corner on the left-hand side, and that is students. Know your students is 

definitely the very first and most fundamental understanding that we need to have in 

order to develop Planned Instruction. 

Now we are on the second component here, which talks about standards. In order to 

develop objectives for your Planned Instruction, you have to look at and be very familiar 

with your Pennsylvania Core Standards as well as the English Language Proficiency 

Standards that we have in Pennsylvania. 

Those two components, as Paula has explained, are crucial for us to understand the 

importance of developing Plan Instruction that is going to help our students not only 

acquire English language proficiency in listening, speaking, reading, and writing, but 

also have the academic language necessary for them to graduate. 

All of that is definitely put into that phrase of standards. Know your standards. Know 

your students. Both ESL teachers as well as content teachers need to work in 

collaboration in order to come up with the tasks necessary for these students to meet 

those standards. 



In this session, we are going to somehow make very strong connections between the 

English Language Proficiency Standards and the Pennsylvania Core Standards. That is 

how you are going to start developing your objectives. 

As you see here, we also have this format as a way to guide you in how you can start 

these conversations, but we know that each district is a local decision. In other words, to 

have a specific format to develop Planned Instruction. 

What we have seen here is almost like a scope and sequence. We’re giving you an 

ideal scope and sequence. So far, our first session has addressed students, and this 

session is going to address standards and objectives. Our following session we will 

address assessment. 

Considerations. One thing that I mentioned before, is not only knowing your standards, 

but also look for that collaboration. Collaboration is really a requirement if you want to 

development Planned Instruction that is going to give you the results that you want to 

have with your students. 

If you are one ESL student in the whole district, and we have many ESL teachers who 

are the only teachers in a whole district, that collaboration needs to come maybe from 

other professionals in the building. It could be their reading consultant. It could be the 

classroom teachers that have ELLs, so you can sit down and collaborate with these 

other colleagues. 

If you are in a large program that has more than two, three, and a lot more ESL 

teachers, that also calls for collaboration, again, from your content teachers as well as 

clusters of teachers looking at Plan Instruction for the different grade levels. 

If you really need more guidance and support in how to develop these collaborative 

models, you can always contact your IU and look for the ESL point person of your IU to 

give you that kind of support. 

Another point here to consider, which is very important, because this is part of what 

4.26 refers to as part of what is the definition of a program in Pennsylvania. Daily 

instruction is what is required and mandated when we talk about ESL instruction. ESL 



programs need to consider that Plan Instruction needs to be developed based on daily 

instruction; not three times a week, not one time a week, daily instruction. That is a 

requirement. 

Whenever you’re sitting down around the table to design Plan Instruction, you have to 

look at the schedules of your ESL instruction and also how do you collaborate with other 

teachers to assist ELLs to meet academic standards as well as English Language 

Proficiency Standards.  

In other words, when we talk about the structure of your program, Plan Instruction 

needs to be the outcome, literally, the document design by ESL teachers and other 

professionals who work together to look at the structure of their program and design 

objectives and assessments that are going to support the development of academic 

language as well as English language proficiency. 

In that area, we really need to know the structure of our program. How many teachers 

are involved in your program? How much time is allocated to ESL instruction? Again, 

research as well as mandates tell us that there has to be a time when ESL teachers 

teach ELLs. That the issue of having programs in which ESL teachers additionally 

support student content instruction is not ESL instruction.  

When you look at your Plan Instruction, we’re talking about the times when ELLs sit in 

front of an ESL teacher to learn English language functions and forms in the framework 

of the English Language Proficiency Standards. That is ESL instruction. 

What materials are available? Are we looking at Plan Instruction based on some 

specific series of books that you have? Remember, materials are just that, materials. 

You design your Plan Instruction, and then you look for the materials that are going to 

help you achieve the objectives that you have set up in your Plan Instruction. It is not 

the other way around. 

Sometimes there is a little confusion when teachers are used to look at books as if the 

book is the curriculum, there has to be some confusion, because your books have not 

been developed with the idea of meeting all the needs of your students. The only 



person that knows those students usually are the teachers who are sitting in front of 

those students. 

Do we have appropriate grade level textbooks to assist our students? Is ESL instruction 

aligned, again, to grade-level reading series or reading textbooks? 

It is important to consider that the fact that these students have different levels of 

English language proficiency does not change the rigor and the assessments that they 

will be taking in content areas. We have to understand that when we design Plan 

Instruction, we are also going to look at what is required by the Pennsylvania Core 

Standards.  

Now we’re going to get into the nitty gritty. For that, I would like you to pull from your 

handouts one that addresses the Common Core for grades 9-10, and that is Standard 

1.29. You have it in your handouts. It’s a whole page, and you have to look for CC 

(Common Core) 1.2.9 and it’s repeated from grade 9, it’s the same standard, to grade 

10, and it’s A. 

I will also like you to pull from your handouts the one page that addresses the 

Pennsylvania English Language Proficiency Standard 2 and it’s grade cluster 9-10, 

because the language that you see on your screen is actually from those two handouts. 

We are going to take a look first at the Pennsylvania Core Standard, which is on the left-

hand side of your screen. You have all the requirements of that standard. What you see 

here is all the different components of that standard. You see that there are a lot of 

different components in that standard.  

What we have done is select one part of the standard that actually could be aligned to 

the English Language Proficiency Standard 2, Grade Level Cluster 9-12 in the area of 

Language Arts. 

There we see that it says, “Synthesize relevant information from various genres or 

sources, including the Internet.” That will be the two components that I am looking at. 

First, my English Language Proficiency Standard. Second, my Pennsylvania Core 



Standard. Looking at that link, I am going to analyze what are the components of how I 

can design objectives for each of the levels of English Language Proficiency. 

When you design Plan Instruction, you are looking at different levels of English 

Language Proficiency. Of course, there will be teachers, especially in districts that have 

low numbers or smaller populations where one teacher is going to take care of the 

whole district, and we have several teachers who do that kind of work. 

If that is the case, when you design your Plan Instruction, you should be focusing on the 

levels of students that you are presently teaching. In the case of large populations, 

usually you have all of these levels represented. 

Your Plan Instruction is your curriculum, and that is why in this case we haven’t done a 

lot of changes. What we have done is really look for the objectives in each of these 

levels that are represented in your standards document. 

These are 9-week objectives. As you see there, for each level, there is a different 

language function. That is an important part, that you are actually helping students, and 

I will go back—helping students to provide an objective summary of the text. How are 

you going to do that? 

If you have students that are at Level 1, they will have to identify key text features. If you 

have students that are Level 2, glean information from visually supported text. Three, 

compare and contrast information among multiple sources, and so forth.  

That is key for you to understand, that just by looking carefully at the document that you 

have in the English Language Proficiency Standards document, you will be able to 

actually pull from there the objectives that you are going to place in your 9-week 

objectives in your Plan Instruction.  

For the following objectives, we just illustrate one way of looking at objectives for your 

Plan Instruction through your English Language Proficiency Standards. Now we are 

going to go into WIDA Performance Definitions. 

 



I would like you to pull two handouts that you have there. One is WIDA Performance 

Definitions for Speaking and Writing. The other document is WIDA Performance 

Definitions for Listening and Reading. The third document is a graphic organizer that 

refers to the WIDA Performance Definitions. I would like you to focus on the graphic 

organizer that you have in front of you. It’s the triangle that you have. 

On the base of the triangle, you’re going to see WIDA Performance Definitions. Building 

on top of that base, you will find the other documents that are important for you to 

understand as part of how WIDA has really weaved these Performance Definitions in all 

of the documents that they offer to us for either instruction or assessment. 

It is important to understand these WIDA Performance Definitions so you can 

understand the Can Do Descriptors, so you can understand the English Language 

Proficiency Standards. Also, you will be able to understand the two rubrics that are so 

important for you to use constantly with your students; that is the speaking and writing 

rubrics. 

We are going to focus now on these WIDA Performance Definitions. What does it mean 

to have these performance definitions not only classified by levels of English Language 

Proficiency, but also there are columns there that have, one, Discourse Level. It’s one 

column. The second column in the middle is Sentence Level. The third column is 

Word/Phrase Level.  

What does that really mean when we talk about the levels of English Language 

Proficiency? First of all, when you see Discourse Level, that is in oral and written 

language. 

Underneath Discourse Level there is the term Linguistic Complexity. That means the 

quantity and variety of oral and written text. What that means is that at each level of 

English Language Proficiency, there has to be not only more language used, orally and 

in writing, but also the language needs to be more complex.  



That means that we are not going to just speak in three-word sentences, but as we 

move along the levels, we will be able to use more complex language to express 

ourselves. 

Some of the features, as you see on the right-hand side are amount of speech or on 

written text, density of speech, organization and cohesion, and a variety of sentence 

types. That is exactly what it is. That’s what you measure, also, when you give in 

ACCESS for ELLs, the speaking component of the test.  

The second part, the sentence level, has to do with language forms and conventions. 

Not only just words and sentences, but also when we talk about that, we are also 

looking at grammatical structures; the mechanics of writing in regards to structure.  

Word/Phrases level, that is the lexicon. What kind of vocabulary is students are not only 

writing, but using in speech. Using to express themselves, and also using that same 

vocabulary to comprehend what they are reading. 

Word choice, vocabulary choice; all of that is measured through our speaking and 

writing rubrics. That is, in a nutshell, what you see in this WIDA Performance Definitions 

document. 

Why is this crucial? Because we’re going to use the WIDA Performance Definitions to 

design objectives. That’s one of the components of designing objectives. 

The other component, as you see here on the slide in front of you, is the Pennsylvania 

Core Standard. In this case, we have chosen the Pennsylvania Core Standard 1.4.6.E, 

which deals with writing. 

We look at ELP Standard 2, that’s the one that deals with English Language Arts, and 

we’re going to look at Performance Definition for Speaking and Writing. I would like you 

to have that in front of you, the WIDA Performance Definition that says Speaking and 

Writing. 

We are looking at ELP Levels 1-4. We are going to be concentrating in two areas - 

Discourse Level, which is the first column, and the Sentence Level, which is the second 



column. Just keep in mind, first and second column of your WIDA Performance 

Definitions for Speaking and Writing. 

Using the same language that you see in the WIDA Performance Definitions in those 

different levels, Level 1, 2, 3 and 4, you’re going to see that the very first part of my 

objective is the same – “English language learners will”. 

The red portion of the slide is related directly to the definitions that you find in the 

Performance Definitions. If the students that I’m going to teach are in Level 1, they are 

going to produce words, phrases, or chunks of language to represent ideas with phrase-

level grammatical structures. 

If you look at your WIDA Performance Definitions, you are going to find that language in 

Level 1 in the first and second column. We have carefully selected the areas that are 

going to be, in my opinion and in the opinion of the people who work with me, will help 

me really to measure then later on whether my students are achieving or reaching that 

objective. 

Think about whenever you select an objective, how you’re going to measure that. That 

is why it is so important that you become very familiar with the Performance Definitions, 

as well as with your Pennsylvania Core Standards.  

The rest of my objective talks about within sociocultural contexts for language use. That 

area has been really taken from the last section of on the top of your WIDA 

Performance Definitions you’re going to find almost like a concept, like a sentence that 

is repeated, to give you the idea that ESL is taught within sociocultural context for 

language use. It is language use, both orally and in writing. That is important to point 

out. 

You can choose to get or formulate your objective, but always try to give the idea that 

the objective is going to be met within a sociocultural context for language use. 

I hope that you are following me using the handouts, because otherwise, it will be very 

hard for you to figure out how did we come up with this kind of language. We didn’t just 

got it out of thin air. We got it because we need to use as an instrument the tools that 



WIDA has already designed for us, so our students will meet the English Language 

Proficiency Standards. Also, the scores in ACCESS for ELS will be a reflection of how 

we’re using these tools to assist our students to meet exit criteria. 

That’s the point of your program. It’s help your students to develop English language 

proficiency so they can function well academically and exit your program. ESL programs 

are not designed to keep students from kindergarten all the way to grade 12 in ESL. 

English language programs need to be designed with the idea of exiting these students 

at the point where the rigor in your program is going to help them do that; not in 10 

years, but in a number of years, three years, four years, that is really aligned to the rigor 

in your program and with clear objectives. 

These objectives, here, are very clear. I know what I have to produce, or help my 

students produce, and I know that as we go higher in the levels, the language needs to 

be more complex and the grammatical structures need to be more complex also.  

Now we’re going to go to another objective. For this one we looked at not the productive 

skill of speaking and writing, but we are going to look at the skills of processing 

language. 

First, we look at grades 3-5, that cluster of grades 3-5. For the Pennsylvania Core 

Standards, we look at Standard 1.1, which is the reading standard. Then we look at 

grades 3-5 and we went to E, Standard 1.1.3.E. 

The standard says, “Read with accuracy and fluency to support  comprehension.” We 

are in the area of reading with accuracy and fluency, and that key word “to support 

comprehension” is key for this standard. 

What we picked for our standard in English is ELP Standard 2, and we also went to 

Performance Definition for listening and reading. We look at the first column, Discourse 

Level, and we focus on Linguistic Complexity. 

Please look at your handout where you have Listening and Reading Receptive Skills. 

Look at the first column, Discourse Level, and underneath there, Linguistic Complexity. 



Now let’s pay attention to that area, Linguistic Complexity. Also, we pick from 

Pennsylvania Standard where it addresses reading with accuracy and fluency to 

support comprehension. Now I design my 9-week objectives.  

You probably are asking this question, “Why 9-week objectives?” I think that in the 

format, before we explain that, we have really selected that as a scope and sequence of 

our Plan Instruction because every marking period that we have is nine weeks. If we are 

going to design objectives that I am going to measure over time, I might as well start 

collecting evidence of learning, so I can give grades to my students. That is why the 9-

week objectives have been chosen as a way to design objectives as part of your Plan 

Instruction. 

Going back to how did I join these two areas of developing reading skills from the 

Common Core and also looking at your receptive skills of listening and reading. We 

have, at this time, for the objective, we have used the whole component of the very first 

part on top of your WIDA Performance Definitions. There is a sentence, a statement, so 

we have picked that statement from there. 

At each grade level, toward the end of a given level of English language proficiency and 

with instructional support. The language is right there in your document. “English 

language learners will”. 

Now we have to look at Linguistic Complexity, and that language is also in that 

document. “Will process single statements and questions with accuracy to support 

comprehension.” Did you see how we have put together the standard from the 

Pennsylvania Core Standard support comprehension component with language 

development in the areas of linguistic complexity? 

Look at the language that we have used, and it comes directly from your document, but 

it is framed within the requirements of Pennsylvania Core Standard 1.1. 

Let’s look at Level 2 the same way. Look at Level 2 in your WIDA Performance 

Definitions document in the area of Linguistic Complexity, the first column. We have the 



same verbatim of the first part, ““English language learners will process multiple related 

simple sentences with accuracy to support comprehension.” 

When we say process, that means listening comprehension, also, not just reading 

comprehension. This component of reading comprehension needs to be addressed, 

because many people think that listening skills just develop because they are listening 

to English all the time. 

What you need to know is that yes, indeed, children are processing the information we 

provide in English, but the levels of processing—if you don’t know what is happening, 

you will not be able to support your students at developing that so important skill to 

support reading comprehension, and that’s your listening comprehension. 

How do you measure listening comprehension in your ESL instruction daily? How do 

you measure whether your students are really processing the language that you are 

delivering in the classroom? Those are questions that you need to start asking when 

you design your objectives, as well as when you start designing assessment. 

At least here, in these objectives that we have designed for you as samples, you have 

to understand that this language comes from documents that you already have in your 

hands. It is not from a book. It is not from the teacher’s edition. It is from WIDA that has 

designed our standards, and has designed, also, the assessment to measure how your 

students are achieving those standards. 

As you see, at each level the language becomes more complex in the area of 

processing that language, up until you get to Level 4, where you see that the language 

that you have there calls for more complex processing of that language. 

Now we’re moving to developing objectives for the middle grades, 6-8. In this case, we 

have looked at Standard 1.4 Grades 6-8, and that is Standard 1.4.H. This standard 

here, or part of the standard, really looks at, “Introduce and state an opinion on a topic.” 

This same statement is repeated in grades 6, 7 and 8.  

That’s another strategy for you to select what Standard will be the most important to 

address in your Plan Instruction. If you look at the Pennsylvania Core Standards for 



Language Arts and for Mathematics, and you look at, specifically, the Language Arts 

standards, and you see that there are statements that are repeated in multiple grades. 

That is the one that you would like to address with your ELLs. 

In this case, “Introduce and state an opinion on a topic,” comes from the writing 

component of Pennsylvania Core Standards. When I speak about, or when I talk about 

writing, I am also talking about speaking. Why? Because both skills are productive 

skills, and it is important that we understand if we want to have good writers, we need to 

start with good speakers. In our ESL instruction, is when we should be giving our 

students the most opportunities for speaking so they will be, in turn, good writers. 

If there’s one thing that we need to stress in our program, is opportunities to use 

language. Many times, we do not offer those opportunities as frequently or as 

intensively as we should. With that said, we need to also create not only opportunities to 

use language in a meaningful manner, but use academic language and create times 

when there is a lot of academic conversations. 

Going back to, “Introduce and state an opinion on a topic,” that is my standard, my 

Pennsylvania Common Core. Now I’m going to look at English Language Proficiency 

Standard 2. I will also add there that depending on what kind of text you’re going to use, 

either you could be using text from Social Studies, or from Science, or even using some 

of the vocabulary for Mathematics; that will depend on adding Standard 2 plus Standard 

3, which addresses Mathematics, or 4 Science, or even 5 Social Studies. 

We have concentrated on the Language Arts, but as you look at the vocabulary that you 

will using during your instruction, you can add the other standard to make it even more 

academically—vocabulary you develop in an academic setting. 

In this case, we are going to look at ELP Standard 2, but in your Performance Definition 

document, we are going to look again at speaking and writing. We also are going to 

concentrate on the discourse level, which we have done before, Linguistic Complexity. 

That’s the first column. Okay, everybody; you’re looking at it?  



Now we’re going to see how we can put these two together. Here we go. “English 

language learners will introduce and state an opinion,” you know where we got that 

language, “on a topic.” Here is where you can become more targeted.  

If I will be the ESL teacher using this in my plan instruction, I will say what topic. On a 

topic here is very general, but if you would like to address on a specific topic, that’s 

where you’re going to fill in that blank. 

“Using words, phrases, or chunks of language.” I would like you to look at Level 1 in the 

area of Linguistic Complexity. That language comes directly from that document. Since 

this is an objective that addresses speaking and writing, I have orally and in writing. 

Definitely, we are talking about students who are in grades 6-8, so we have, even if they 

are at Level 1, we need to really push for the use of writing here, and the use of 

speaking with some supports in their small groups; providing sentence [INAUDIBLE], 

providing pictures so they can come up with the vocabulary. 

That is so important that you understand that if your students are at Level 1, they should 

be using words, phrases, or chunks of language when they are working in your 

classroom, and definitely orally and in writing. 

If we move to Level 2, the same kind of introduction. “Introduce and state an opinion on 

a topic,” but look at the red component there. “Using phrases and short sentences, 

orally and in writing.”  

Probably some of you are thinking, I don’t only teach Level 1s at a time, or only Level 2s 

at a time. If I have a class of Level 1s and 2s, which I do not recommend, and 

sometimes Level 3s, but it could happen because of the schedules of most ESL 

teachers. Even with that idea, you know that your expectations for each of those levels 

represented in your classroom should be the ones that are in red there. 

Rather than, and that is one of the issues when we have Level 3’s stuck in Level 3 for 

more than two years, is that when we have students who are at a higher level of English 

Language Proficiency, the tendency is to teach to the middle. So most of the time, yes, 

Level 1’s will move ahead, because if we aren’t using Level 2 as the target, they will 



move ahead and maybe Level 2’s will move to Level 3, but then your Level 3’s are 

staying behind.  

When you develop Plan Instruction, what you’re doing is really looking at how you’re 

going to get your students to exit your program and not just keeping them in your ESL 

program for many years. 

You have your Level 3s, and then we have Level 4, "Using short, expanded and some 

complex sentences, orally and in writing.” The question here will be, and I am sure that 

somebody’s asking, “How come we don’t have Level 5 in our 9-week objectives?” 

First of all, for students that are a Level 5 and they are still in your program, these 

students should be benefitting from instruction that is designed with some 

accommodations for them in the content areas. 

Yes, you will have to keep tabs on them, and maybe at some point instruct them when 

there are gaps that are evident, barriers for them to exit the program, but the intention 

is—and you also have that in your—if you want to add a Level 5, which our 

recommendation is not to instruct and separate from the other children in the 

mainstream. 

If you would like to add Level 5, if you know the pattern that we are teaching you, you 

just go to the next level and add the middle, the red part, for your Level 5.  

Again, you see how from Level 3 you move to Level 4, and you will see complex 

sentences. That will be the key there; they will have to use complex sentences, which 

entitles the teaching of those sentences, those connectors of reading or talking about 

how to increase that level with the students, at the same time teaching them how to use 

more complex grammatical structures to reach that complexity. 

What we are showing you here is really 9-week objectives that are not going to be a 

single objective, of course, because again, you know the structure of your program. You 

know how many times or how long are your—how many minutes do you teach children 

ESL daily. 



When you design your Plan Instruction, you are not just going to see one objective, or 

one 9-week objective. You’re going to see more than one, probably three or four 

objectives for each 9-week period. You are going to really look at your Common Core, 

and look for those standards that are going to really provide you with more what I would 

call more materials to be taught, and not discreet pieces that are going to be taught in 

the classroom, and then you cannot elaborate more there. 

My advice to you is, in order to develop objectives, you have to become very familiar 

with your Pennsylvania Core Standards. As a matter of fact, what I advise you to do is if 

it is possible to get a flash drive, get into SAS, go to the bubble where it says Standards. 

Look at the dialog where it says Pennsylvania Core Standards, and there is a PDF file 

for the ELA, which is English Language Arts. Copy that whole document to your flash 

drive so you have it handy to start looking at the Pennsylvania Core Standards that best 

accommodate to your Plan Instruction. 

That is what I will see as one of the elements or materials that I need for my Plan 

Instruction. In the same flash drive, I will go and I will copy the English Language 

Proficiency Standards that now are, again, you go back to SAS. You go to Standards, 

and then you look at Download Standards. 

There’s a dialog there, and look for on the left-hand side where it says School Wide 

Standards. When you click that School Wide Standards, you will find the English 

Language Proficiency Standards. That will be the other important resource that I need 

to develop my 9-week objectives. Besides that, you also have the Performance 

Indicators that we have provided you as handouts. 

With all of those three elements, you will be able to come up with objectives that are 

measureable, that are absolutely important for your students to move ahead with 

access for ELLs, and at the same time, will be important for you to help them acquire 

academic language proficiency, as well as proficiency in listening, speaking, reading, 

and writing. 

What happens when we are not looking at links with our Pennsylvania Core Standards, 

as well as really knowing how to move students from one level to the other? This is just 



three years of ACCESS for ELLs results for our state. If you look at Level 3, you’re 

going to see that the number of students that are at Level 3, and these are just 

randomly three years that we picked, you will see that most of ELLs are really in Level 

3. Most of them move from 3.1 to 3.3 to 3.6, and so forth. Three years, sometimes more 

than three years, at Level 3. 

What does that tell you? For one thing, I think that it makes us reflect and analyze this 

data from the perspective of are we designing objectives that are helping our students 

really moving from one level to another, in this case from Level 3 to Level 4. Am I really 

looking at the Common Core or before it was not the Common Core, but I am looking at 

the academic standards to help me make those connections for these students so they 

can move ahead and exit the program. 

Exit criteria also entitles reaching basic or higher levels in PSSA. That is also another 

reason why we need to link, put together, marry the Pennsylvania Core Standards with 

the English Language Proficiency Standards and their Performance Indicators. 

Every year, not every year but every number of years, our targets for AMAOs. Target 2 

calls for students who are needing 4.5 in composite score. As we see at the beginning, 

it was not that hard for districts to reach those targets, because the percentages were 

very low. Now the percentage is at a higher level, so districts who do not meet the 

AMAOs or AMAO 2 will be in corrective action. 

What we see is that more districts are in corrective action, exactly because of this 

problem. Kids are stuck, and they are stuck at Level 3. If we know that, in order to exit 

the program, they have to reach at a minimum 4.5 and proficient or higher in PSSA, we 

know that these students that are not reaching 4.5 do not have a chance, really, to exit 

the program. That is just how data tells us what is going on with our students. 

Going back to our format, we have covered designing objectives using WIDA 

Performance Definitions, the English Language Proficiency Standards, and the 

Pennsylvania Core Standards. 



We hope that we have illustrated the importance of putting together both, and using the 

WIDA Performance Definitions to help us come up with measurable goals. 

We are meeting again in a webinar November 13. We will be looking at assessments. 

Assessments deal specifically with the, “How do I measure these objectives?” I created 

my objectives, great. Now, how can I provide evidence that these students are 

achieving those objectives over time? 

We are going to move you towards the area of assessment. From now until the time 

when we have our next webinar, it would be good to start investigating on your own the 

WIDA Can Do Descriptors, the WIDA Speaking and Writing Rubrics. We are going to be 

talking about ACCESS for ELLs sample items. 

Your assignment is to start looking for these documents and getting familiar with them. 

I’m sure most of you are very familiar with it. We will also talk about materials and 

resources. 

These are the resources that we used for this webinar. Don’t forget Act 48, and there 

are some requirements. E-mail Marie if you are in a group watching this webinar and 

you would like your Act 48.  

Thank you, very much. If you have any questions, please direct them to Dr. Victor 

Rodriguez-Diaz. This is his e-mail. 

You have been a great audience. We hope that we have provided you some light in 

regards to the development of objectives for your Plan Instruction. 

Thank you, very much. 

 


