
>> Okay, I’m going to start again. Again, this is Diane Simaska and John Machella from the 

Pennsylvania Department of Education and we’re coming to you this morning to share with you 

information regarding the 2014 15 Keystone Exams and PSSA accommodations. We’ve seen 

some questions in the chat box regarding the PowerPoint. The PowerPoint will be posted after 

these presentations today, both on the PaTTAN website and on the PDE Assessment page for 

PSSA, Keystone, as well as the assessment page for the Bureau of Special Education.  We would 

like you to please take your notes on your own notepad at this point. We realize that some of you 

would prefer to have the actual PowerPoint and as I said, that will be posted after the 

presentation, both on the PaTTAN website and the PDE website. 

Just one reminder that we’ve included in the PowerPoint here and it -- the reminder is that the 

PowerPoint itself is not meant to be a substitute for any of the information that is contained in the 

Accommodations Guidelines manual. For those of you that are familiar with that manual, you’re 

absolutely familiar with what it is that we’re sharing with you regarding the amount of detail and 

the amount of information that is contained in that manual. So we’re very much recommending 

that not only you as the School Assessment Coordinator, but that your teachers, all test 

administrators, whether that’s general education or special education educators, are very familiar 

with all of the information that is contained in the Accommodations Guidelines.  

This presentation and the PowerPoint is simply meant to be as a guideline for you. It is not meant 

to substitute either any individual training that you might want to do at the local level, nor is it 

meant to give all of the information regarding accommodations, the selection, and 

implementation of accommodations. The other material information that’s in there is we’ve got 

contact material in there for you to either contact John, myself or there’s a general email address 

for questions regarding the Assessment itself. But once again, if you plan to use this PowerPoint 

and do distribute it to your staff, please be aware that this PowerPoint is not a substitution for all 

of the detailed information that is contained in the Accommodation Guidelines. 

Some of the things that we will be covering today you see on this slide in front of you, this hasn’t 

changed. We’ve pretty much covered these important point over the years and we will try to hit 

all of the important points during our presentation as well to answer your questions. We will look 

at what’s new for the 2015 test. Basically, what you will see is new for 2015 is this thing that we 

have been using in those standalone field tests, as well as embedded field test items over the past 

two years. So what I mean by that is we’re not introducing any new accommodations. We will 

go over the new approach to some of the accommodations that are associated with the PCS, the 

Pennsylvania Core Standards Aligned 2015 Test. But those are accommodations that have been 

associated with the embedded field test items, as long as the standalone field test that we have 

been working on and have been administered over the past two years.  

One of the things that we always want to touch base on, and again, this is one area where we are 

absolutely recommending that you take a look at what’s in the manual is the Federal and State 

regulations. Those are very important for you when you share it with your teachers and your staff 

that actually Federal and State regulations do demand that we ensure access to grade-level 

standards for all students, and one of the ways that we do that -- one of the ways that we do that -

- is through accommodations. And of course, the primary way that we make that material 

available to all students is through our everyday instruction in the classroom and through some 

of the test features that are simply a part of the PSSA Test, and in some cases, we do need to use 



what we call accommodations, which is the approach that is above and beyond as to what is 

already available as a test feature on the PSSA and the Keystone Exams.  

It is also worthwhile for us to remind our staff that all students are included in the accountability 

model. That means the Keystone Exams, the PSSA Exams, as well as our alternate process 

exam. Basically, the Federal and State regulations are saying that all students are to be included 

and that we do not make exemptions or excuses for students and we’ll cover the very rare 

circumstances in which that might apply.  

Looking at what is new for 2015, and we will take some question on this, although this has been 

covered in separate presentations regarding the alternate tests. But our alternate assessment is 

now completely aligned with the Pennsylvania Core Standards. That means that there are some 

new field test items in addition to the realignment of items that will be included with the test this 

Spring -- this Winter and Spring. The PSSA general assessment is also completely aligned this 

year, 2015, with the Pennsylvania Core Standards. This includes the new item types that we’ve 

been field testing for the past two years, as well as the additional read aloud options that are 

associated with those new item types. And again, those are the approaches that we have been 

using in the past two years for our field test items for the Pennsylvania Core Standards. This is 

the year that the entire test is now aligned with the Pennsylvania Core Standards for both the 

alternate assessment, as well as our general assessment. 

New for 2015, we’ve got the Pennsylvania Read Aloud Guidelines for Operational Assessments 

as one of those items that is listed as new. Although what’s really new about that document is 

that we have simply taken all of those options that were included strictly for the standalone field 

test and they now have been combined into one document, and that is the Read Aloud Guidelines 

for Operational Assessments. Those guidelines are posted; they are a valuable tool for both you 

as the School Assessment Coordinator, as well as for all of your test administrators who will be 

using a read aloud option for our students, whether be an occasional student raises her hand and 

asks to have a math question read aloud, or whether it’s those very rare circumstances where 

we’ve got a small group of students who have the entire math or science test read aloud to them.  

Those read aloud guidelines are very specific as to how to read those items in all content areas 

aloud to a student without being unethical or breaking any of the protocol for test security and 

standardization of the administration of the assessment. So that’s a very important document. We 

highly, highly recommend that your test administrators are well aware of that document and how 

to do the read aloud. We’ve included in here -- again, as I said, this is the approach that we’ve 

had the past two years were field test items. But it’s worthwhile mentioning here again that a 

read aloud is permitted for all the multiple choice questions and the writing prompts that will be 

found in Section One -- very important -- Section One of the English Language Arts Assessment. 

The English Language Arts Assessment, as you are all aware, is a separate test booklet. No 

longer is that combined with the mathematics booklet, so it’s very easy for us to be very clear 

and pinpoint which section of that test booklet contains any items that are available for a read 

aloud, so Section One. If I’ve got a student who requires through all of the processes that we’ll 

talk about to determine whether or not an accommodation is appropriate for a student, and if that 

student does require a read aloud of the multiple choice questions in Section One, it is allowable. 

And the directions for how to read those particular items aloud are contained in the read aloud 

guidelines for operational assessment. 



You may have some teachers who are not familiar with this, that it was available over the past 

two years on that standalone writing field test. Very often on our field test does not receive as 

much attention as it probably should when it comes to things like different item types and read 

alouds, so it’s very possible you may have some test administrators who were not aware of that. 

Again, use the read aloud guidelines, as well as the information that is in the Accommodation 

Guidelines themselves -- in that document itself -- to make sure that everyone understands the 

parameters surrounding those multiple choice questions and the writing prompts that are found in 

Section One of the English Language Arts Assessment. 

You may get the question as to well, why are we allowed to read something that is in the English 

Language Arts Test? The answer to that question is because this is the writing portion of the 

English Language Arts Test and we are not measuring decoding or reading comprehension. 

Rather, we are measuring the construct of language, meaning punctuation, grammar, 

capitalization, etc. Those are the items that are in Section One, as well as that writing prompt. 

One caution: very important that you make sure that all test administrators understand this when 

you are speaking with them about accommodations. This does not mean that I may read all of 

those questions or even that writing prompt to the entire class. I may not read all of those 

questions and the writing prompt to the entire class. Rather, the student would raise her hand in 

the same way that she might raise her hand for a math question in which the test administrator 

would read it individually, quietly, to that student. 

We also realized that the question will come to us, Well, what about our small group read aloud? 

Well, remember what we said in the beginning about those small groups. They should be few 

and far between and those are students who have been very well evaluated by their teachers that 

they do indeed need to have someone pace them -- artificially pace them -- and read all of those 

items aloud. And we caution you that this does not mean again that all students could have all of 

those questions read aloud. Be very careful that this is only in those small groups where a student 

has all of those questions read aloud that we have identified those students, they are in that small 

group, and we are well aware that they are being artificially paced by an adult for that portion of 

the test. 

The next bullet, again, this is a repeat but it’s worth going over again. It is permissible to read 

aloud the three page text-dependent analysis question. It is permissible to read aloud the text-

dependent analysis question. Why? Because of that question, it’s very similar to a writing 

prompt. That question is very similar to a writing prompt, meaning a student is expected to write 

an essay response to that question in response to after reading a passage -- independently reading 

the passage.  

But because that text-dependent analysis question is being scored not just for analysis, 

comprehension, and reading standards, but it is also being scored for writing standards. So we 

may not disadvantage a student who is being scored for writing by not allowing that question to 

be read aloud. This may cause some confusion and you may need to explain it more than once to 

your test administrators, and in fact, we highly recommend that you do explain it more than once 

to your test administrators, because hearing it once very often does not stay with me because it is 

so new. So again, that text-dependent analysis question that only appears in Grades 4 through 8 -

- only appears in Grades 4 through 8 -- in which there is only one associated with that reading 

passage, and there will be a second one -- that’s the field test embedded item. Those may be read 

aloud only if the student raises his or her hand and asks to have that question read aloud in the 



same way that that student would raise his or her hand and ask to have the writing prompt read 

aloud. 

We do know that that does not happen very often. And again, we want to caution you that you do 

not allow the idea that I should be reading that to all of my students be commonplace. It is the 

same treatment that we have always given the writing prompt. Only when a student raises her 

hand and asks to have that text-dependent analysis question read aloud and the test administrator 

very quietly, individually, read that aloud to the student. And again, that feels very 

uncomfortable because there it sits in Section Three and Four at the end of a reading passage.  

It is also important that we think about when it comes to accommodations that these features -- 

these new audio features -- are available on the online test. They are available for the online test. 

That means that you as the school assessment coordinator, you do not need to worry about 

whether or not other students can hear that read aloud or that perhaps I’ve got a new teacher in 

there who might have forgotten or not be as familiar with the read aloud options, or someone 

does it inadvertently. When I am on the online test, I as the student have headphones on and I am 

listening to the computer read aloud available items. This takes away your issue of having many 

test administrators for the read aloud. It also takes away all of the security issues and it also takes 

away any of the ethical issues. So we would just like to remind you that not only does the online 

test now have this read aloud embedded in part of the test for reading -- oh, not for reading -- I’m 

sorry.  For math, for science, but also for Section One of the English Language Arts Test. 

I’m moving to this next slide again and you saw this last year, because there were some 

questions over the past few years regarding test features and accommodations. I think we pretty 

much well understand the difference between the two. But again, we’re sharing this because we 

do realize you may have some new test administrators or building administrators, that it is 

worthwhile explaining the difference again between a test feature and an accommodation. 

Test features are considered a part of the test. They’re available for all students who are taking 

that test, whether or not they’ve got a IEP, 504 Plan, or and ESL designation, it’s part of the test. 

We know that in the PSSA an extended time has always been a part of the PSSA test and yes, it 

is indeed considered a test feature. We also know that the directions are read aloud to all students 

as part of the PSSA test, regardless of the students’ designation regarding special education or an 

ESL student. It’s part of the administration of the test, so test directions are read aloud. They’re 

not considered an accommodation.  

However, some accommodations do need to be in place and these are specific to a student who 

we know has been evaluated and needs these particular approaches. That could be something like 

frequent breaks. In other words, if I’ve got a student who does need to have -- has Attention 

Deficit and it has been identified and I know that that student needs frequent breaks, then that is 

part of the student’s IEP plan, the IEP Team has already identified that, and the IEP Team knows 

that that student is not going to be able to have equal access to that test unless we provide her 

with frequent breaks. 

It also might be the read aloud of all items on the Math or Science test. Remember, we may not 

read aloud all of the items unless it is an identified accommodation. This student has already 

been evaluated and we know that this student cannot have equal access to the test materials 

unless he or she is artificially paced by a test administrator and must have all of the items read 



aloud to him or to her. This is not something that is available for students without an identified 

accommodation, and that is because it deals with all of the questions. This is right back in with 

what we said in the beginning about how we have very few students who should be having all of 

those items read aloud in a small group situation.  

But let’s look at something like extended time. Extended time we see falls under test features. 

Ah, but it could also be an accommodation. How can a test feature also be an accommodation? It 

is because we know that this student, due to her disability, needs extended time. We have her 

already in a separate setting because she is a very slow reader, she works very slowly, and we do 

not want her in the classroom with your typical students who take approximately the same 

amount of time to finish the test, and it is identified in that student’s 504, IEP plan, that this 

student needs to have extended time in order to have equal access to the test. 

How does that fit though with a test feature? Well, what it means is that we do know that there 

are some circumstances in which a student is not finished and the rest of the class is. Say for 

example we’ve got 90 minutes blocked out for the administration of Section One of the ELA 

Test. Ninety minutes; that’s in your schedule, the schedule is out there for the building, but I’ve 

got a student in my class who is really struggling to finish Section One and she needs extended 

time. Can she have that? Yes, indeed she may have that. Do I need to ask for that? No, I don’t 

need to ask for that. You will have a system in place for that student to move to the extended 

time area, but it is not an accommodation that this student uses all the time and is identified in a 

very clear documented manner. 

We’re going to move to -- John’s going to speak with you a bit now about learning about those 

accommodations, and different categories and some of the features that are included in the 

manual. John? 

>> Okay, good morning. As Diane mentioned in the previous slide defining the test features and 

accommodations, the difference between accommodations and a modification, it is important for 

all of you to understand, so I want to review that just briefly. Modification changes the 

expectation and may be appropriate for instruction or formative assessment, but not appropriate 

for some of the tests, such as the Keystone or the PSSA tests. Also about accommodations, they 

should be used routinely during instruction and assessment in the classroom. There should be 

evidence to show that each accommodation works for the student being assessed during 

assessment. Student input should be considered when determining the appropriate assessments 

for accommodations, so you wouldn’t want to give accommodations for a student that does not 

use them or refuses to use them. For a state assessment, accommodations -- some of them -- may 

not -- they may not invalidate the content being measured, thus, this is why some instructional 

classroom accommodations are not permitted on the standardized test like the PSSA and 

Keystones. I just want to reinforce that again that even though some accommodations may be 

used during the daily classroom instruction or on a formative assessment, some accommodations 

are just not permitted on the standardized tests.  

We mentioned several times already the accommodations manual is basically your guide and 

reference for selecting and getting information about the accommodations, but it boils down to 

the four categories of presentation, response, the setting, and the timing.  



Okay, regarding the actual process for selection for Keystone exams or accommodations, the 

decision making process, the selection types, and the documentation for those -- now that the test 

features and accommodations are defined, how do you actually select accommodations and 

document them? The selection is based on the individual needs of a particular student, 

recognizing what he or she routinely uses during daily instruction and classroom assessment. 

You just can’t assume that what is good for one student is good for all in your classroom. For 

example, as Diane mentioned, the read aloud for an entire assessment. Decisions regarding the 

accommodations are made by the student, the IEP Team, the 504, or Chapter 15 support team, 

and the ESL Team. These decisions are not made to facilitate schedules or the ease of 

administration.  

Regarding the selection type, accommodations are used routinely during instruction and 

assessment in the classroom. For state assessments, again, just reinforcing the fact that 

accommodations may not invalidate the content being measured. This is why some of them are 

not permitted on the standardized tests. In order for the selected accommodation to be beneficial, 

it must be evaluated for effectiveness though before and after classroom assessment. It’s 

important to know whether the accommodation is working for the student; therefore, there are 

tools within the manual that could be used by members of the decision-making teams. 

And a final point about documentation and it applies to all of the areas that we’re looking at for 

students with IEPs, with 504, Chapter 15 plans, ESL plans, it also goes into some content about 

should be contained or may be contained in the student record. The accommodations must 

appear in the Section Four of the IEP, and this is something that we’ll get into further on. But 

when you’re requesting approval for a unique or electronic accommodation, other areas may be 

reviewed, such as Present Levels or Specially Designed Instruction. So just rather than selecting 

accommodation and putting it in Section Four, you may have further documentation in the 

Present Levels section or other sections of the IEP that helps to support that decision. 

The tools allow documentation at the local level, which may be included in the student record, so 

you may have certain circumstances or accommodations that are beneficial for a particular 

student, and that may be in some forms documented in the student file or in the plans that would 

be recorded in the student file. 

The decision-making process, again, should be consistent with standards-based IEPs and full 

participation in grade-level instruction. It’s very important that you can make sure that you keep 

in mind that these are individualized decisions regarding which accommodations the student will 

use. And it basically helps to level the playing field to enable each student to demonstrate the 

knowledge and skills that they’ve learned, and it ensures fair comparisons with other students 

taking the test. 

Now we’ll talk a little bit about the selection of accommodation types. The selection of the 

accommodations, again, is individualized, and it is individualized by the unique needs of a 

particular student, as well as the test and subject. For example, a student with mobility issues 

may require additional support for the Writing Assessment, different from Reading and Math 

Assessments. This is a result of the skill that is being measured on that particular test.  

Another consideration for selection of accommodations will be the grade of the student. As 

Pennsylvania moves to online assessments for writing, teachers may consider technologies for 



composing. There are technologies targeted for work processing at lower grades, such as the 

Alpha Smart. Since dictation is not typically an allowable accommodation for composition, these 

technologies targeted to young writers may help alleviate the need for human scribes. However, 

students should be comfortable and efficient with any technology accommodations prior to test 

day. And I just want to reinforce that prior to test day, it goes back and I’ll most likely say this a 

few times more that the accommodations documented in an IEP should be well thought out by 

the IEP Team and not a last-minute decision a day or two before we’re beginning the statewide 

assessments. 

Furthermore, I’d like to talk a little bit more about the documentation. As you could see on the 

slide, there’s several parts of an IEP that would help to support the documentation at the 

beginning of the IEP, the consideration of special factors, the supplementary aids and Services 

section, Present Levels, in my opinion, are critically important to help to fashion specifically 

what that student needs, and then the Specially Designed Instruction or SDI components that 

basically map out the types of support that student needs.  

As far as the Chapter 15 or the 504 Plan, examples of students who may receive assessment 

accommodations based on those plans include students with concussions, communicable 

diseases, temporary disabilities resulting from accidents, allergies, asthma, environmental illness, 

drug or alcohol additions, attention difficulties -- so there’s a variety -- and that’s only a short list 

of some of the issues that may warrant a Chapter 15 Service Plan or 504 Plan. Regarding the 

ESL Plan, the accommodations required for ESL students must be documented in their ESL 

Plan. It’s very important to remember that all ELL students, a student is allowed 

accommodations that are specific to English Language Learners and not available to others. The 

team should examine ELL accommodations carefully to ensure that these accommodations are 

included. And it is important to note that a student with disabilities may also be an ELL student 

and therefore may need multiple accommodations. One does not preclude the other.  

And finally on the student record, it’s recognized that there are students who do not have an IEP 

or 504 Plan but may receive assessment instructional accommodations routinely, and therefore, 

may require them for the statewide testing. An example would be a student who’s distractible 

and therefore requires testing in a small group setting. If a student who’s receiving this 

accommodation routinely and needs it on assessment day, it must be considered in the student 

record. The LEA may use the teacher tools in the accommodations manual or create their own. 

Diane mentioned about some of the benefits of online testing for students -- the advantages. The 

next few slides provide information regarding accommodations for online assessment. And then 

when you’re moving to an online administration for Keystone Exams and PSSA Tests, there are 

advantages as well as other considerations. Some of those are standardized provision of 

accommodations; every student is receiving the same accommodation administered in the same 

way.  

As Diane mentioned, one example would be the audio read aloud. It allows students to move at 

their own pace, such as when using the audio read aloud accommodation. Some students may be 

reluctant to raise their hands and ask for a question to be repeated. Other students may become 

bored with the slower pace. Another advantage is the online tools are readily available; no need 

for managing additional resources such as highlighters, sticky notes, calculators. And as far as 

younger students, there’s a decreased concern of coloring bubbles with highlighters. The online 



allows students to match up a reading test item with the part of the passage in which it 

corresponds. This is similar to what is available on a modified assessment or an alternate 

assessment. It also eliminates tracking issues related to marking the correct answer bubble. 

And again with Pennsylvania, along with other states with moving to the online test 

administration, there are also considerations such as student familiarity with the use of computers 

for the instruction assessment. Test day should not be the first time that a student encounters a 

computer test situation. It’s important to note that online test tutorials are available for the 

Keystone and PSSA tests. This includes online accommodation tutorials for students. 

It’s also important to note however that there are limitations with the online system. Just an 

example would be assistive devices that are not compatible with the online system. Some 

examples of software and equipment that is not compatible: ReadWrite Gold, TextHelp, Dragon 

Naturally Speaking, and other adaptive equipment, such as switches or adaptive keyboards may 

not be applicable to the online testing.  

And again, we’ll stress this numerous times: it’s very important for teachers to review the 

accommodation manual in its entirety so that you’re familiar with the provision and limitation of 

accommodations available through the online system. The online testers may also be provided 

with paper and pencil to hand write draft essay responses for that area. 

The next slide, before actually administering accommodation -- and again, you could read along 

with this -- the accommodations used for assessment are also used for instruction. We mentioned 

that earlier. The students have participated in online tools training and online test tutorials. 

Again, very important for students to get very acclimated with the testing environment prior to 

utilizing an online assessment.  

Also it’s extremely important to establish a clear communication process to ensure that each 

student receives appropriate accommodations during testing. Again, you could revert back to 

your IEP Team, 504 Plan Team, ESL, and those types of teams that you are very up-to-date and 

current on what each student specifically needs. Test administrators have been provided with the 

clear documentation to ensure appropriate accommodations for each student. So again, that refers 

to the teams, ensuring that the test administrator has clear documentation and support to move 

forward with the accommodations. 

During actual test administration the test administrator adheres -- and must adhere -- to the 

specific guidelines to ensure the validity of the assessment. That’s critically important in any 

statewide assessment that we use for accountability purposes. That’s why we have the guidelines 

mapped out for you very clearly so that you could refer to those and ask questions when you’re 

unsure of a specific incident. The online testers should not have an easy view of other computer 

screens, and I think that’s a very commonsense approach to using an online assessment, that you 

strategically position students so that you could very easily handle that situation. 

Again, just to emphasize the importance of ensuring that you follow the guidelines, the ethical 

testing practices must be maintained throughout the assessments. Just a couple of examples of 

unethical practices: allowing students to answer fewer questions, paraphrasing or offering 

additional information or support, whether it be verbal or eye contact, coaching during the 

assessment, giving clues, or editing student responses. And just to know that over the past 



several years, there have been incidents where the Bureau would actually go and investigate 

situations where there were issues of suspected gaps in ethical testing practices. So the 

Department takes it seriously and we -- the expectation is that the Department feels that you 

should take this seriously also.  

Again, and just a suggestion: recommending additional proctors when the teacher of record 

administers the test. And finally, again, very important; these are reviewed annually, but I think 

it’s worth mentioning again is the test security. It’s very high importance all scratch paper, 

original student work stored on files in the computer or any other types of secure material must 

be removed from all testing areas and returned to the testing coordinator. The testing coordinator 

is responsible to destroy all secure materials and to ensure any and all electronic files stored on 

computers are permanently deleted. 

I’m going to turn this back to Diane and she’s going to get into some of the nuts and bolts of 

things that you’ll find in the Accommodation Guidelines. 

>> And actually, I was just going to touch on a couple of the questions that have come through. 

Is the online test available to any student? I know that not everyone has to take it online or take it 

paper-pencil, but is it available to anyone, and the answer is yes. If a student had a scribe in the 

past when the tests were paper-pencil, would they then be able to have a typist for the test now 

that it is online? Jennifer, right now that is not allowable if a student requires a scribe. The 

student must take the paper-pencil test. And as I mentioned this last year, please stay tuned as to 

any changes that PDE may have on that policy right now. But right now, the policy is that the 

only person who may have any interactions with that online test is the student herself. But right 

now, if you’ve got a student who needs a scribe, she’s going to have to take the paper-pencil test. 

Where do we find the online test tutorial? That is on e-Direct. e-Direct can be accessed. If you 

don’t already have that on your favorites, which we’d highly recommend that you do, because all 

kinds of materials are also stored there but e-Direct will also offer your access into the online test 

tutorial and the tools. You can find that; the hotlink is on the PDE web page, on that right-hand 

column over there, right at the top, e-Direct. And also you can find it through the test website.  

Is there a state template for an individual student ESL Plan? No Robert, there is not. That is a 

locally produced document. At this time, we are not aware of any template that is coming from 

the state for the ESL Plan.  

The read aloud guideline manual, there’s one that says “Revised October 2014,” and I am not 

looking at that document right now Shawn. But please know that the document that is posted 

now is the one that you should be using. It may have the 2014 date on there because that is when 

it was posted. October 2014 sounds correct. I’m not looking at that document right now, but I do 

believe that is the one that you should be using. It’s for operational tests; it’s no longer 

distinguishes field tests. 

I did answer this in the chat box about the Accommodation Guidelines. They were to be posted 

today. I apologize if they are not. But the date that should be on the front page of those 

Accommodation Guidelines should be today’s date, November 4, 2014. If that’s the date that 

you’re seeing, post it on the PDE web assessment page for both the PSSA and the Keystones; 

that is the correct document. If that’s not the one that you’re seeing, then I apologize. The Web 



Office has not posted those guidelines and during our lunch break, John and I will check again, 

so please try to stress the importance of getting our documents posted for accommodations. 

If you have a student who is two years behind in reading, would that be reasoning for a student to 

have things read to him or her? Kelly, that is not how you make a determination as to what needs 

to be read aloud. As John very clearly went through the decision-making process, please go over 

that decision-making process again to determine what is appropriate as an accommodation for 

your student. 

Can accommodations that have been documented through a Student Support Team such as IST 

or Title -- you mean Title I -- be acceptable forms of documentation? Those can be Christy, as 

long as they are very clear documents. If you don’t have very clear documents that identify a 

student’s needs, then as a John mentioned, the tools five and seven that are included as part of 

the Accommodations Guidelines are very handy, nice tools to use to keep in a student’s folder. 

But typically, a student who is in the IST process, the RTI process, there’s already 

documentation in place, and yes, that would be acceptable for those students. 

And I think I’m going to move back into the presentation again, and we’ll get to some of these 

questions again as we go through the rest of the presentation here. And John finished up on test 

security and the next slide that you see posted in front of you for this presentation is one that is a 

graphic that clearly is meant to distinguish how to read the Accommodations Guidelines. 

Unfortunately, we still have some people that are not using that document on a regular basis and 

so it may be a little difficult for them, and I’m going to go back to what John and I said in the 

beginning.  

We realize that accommodations in and of themselves, it’s not a simple matter. It’s a very 

complex instructional issue that we do examine our students on an individual basis to determine 

those accommodations that are needed. In other words, it’s not something that we just look at it 

and say, “Hey, we can do this to the PSSA Test, so I’m going to put it in the IEP and say ‘all 

allowable accommodations.’” As John said, that is absolutely not beneficial for our students to 

do that. So the guidelines themselves try to make it a little easier for you and for your teachers to 

approach accommodations that are allowable for the PSSA and the Keystone tests. And the way 

that the guidelines approach this is that there are two tables in there and you do need to use both 

of those tables together in order to understand the accommodations that are allowable for the 

PSSA and the Keystone tests. 

That Table One in your guidelines, that’s a very simple, straight-forward table. All that table 

does is it lists the accommodations that may be allowable. Also, some of them are just test 

features but not all of them. You’ll need to read the tables to determine which is which. But that 

Table A simply identifies the accommodations and then in the next three columns it identifies 

whether or not that particular accommodation would be available for a student with or without an 

IEP. We avoid that word ‘all,’ because all kinds of sends the message to our teachers, “Hey, I’m 

going to give this to all of my students,” so please avoid that word ‘all.’  

The first column says whether or not a certain accommodation is available for a student with an 

IEP or without an IEP. The next column identifies whether or not this particular accommodation 

is only appropriate for those students with an IEP. In other words, if that particular 

accommodation does not have a ‘next in the without an IEP column, then I may not use that for 



that student. The student is going to have to have that accommodation is going to have to have an 

IEP. And the last column is for ELL students. So again, Table A simply lists all of the 

accommodations that are available and allowable for the test. I’m not talking about instruction 

here; I’m talking about the test, and whether or not it’s allowable for a student without an IEP, 

for IEP students only, and for ESL students only. 

There also is an indication in that column and we added this column last year, I believe, just as a 

handy way for you to know whether or not that particular accommodation is available in the 

online system. So again, Table A -- very quickly I can go down through there, I can see what the 

accommodations are, I can see who can have that accommodation, and I can see whether or not 

it’s available on the online system. 

Then I go to Table B. Table B gives a more detailed explanation of each of those 

accommodations. For example in Table A, there may be an asterisk next to a particular 

accommodation, and what that asterisk is actually telling you is there is a lot of information 

about that accommodation. There are some situations as to how to use that accommodation 

within the assessment system and so Table B is going to give you more information about it. In 

Table B we’ve got those detailed explanations regarding those types of accommodations that are 

available. We also once again let you know if it’s available for paper-pencil and/or online, and 

we also let you know if it’s the online system only. So there are a whole host of tools that are 

available in the online system only.  

So again Table A very quickly tells you who; Table B gives you more details about the what. 

And here’s an example of Table A, and if you look in your guidelines, you’ll see this is simply a 

picture taken right out of the guidelines. And if we look at something like in audio, and I’ll 

choose audio because it’s got an asterisk next to it, is the audio an accommodation or a test 

feature? Yes, it is. Is it allowable for non-IEP students? Yes, it is. Is it allowable for IEP 

students? Yes, it is. Is it allowable for ELL students? Yes, it is. And of course, is it provided by 

the online system? Yes, it is.  

Whereas if I look at that next accommodation, which is an audio recorder for responses -- and 

this is a very infrequently used accommodation but we do know we’ve got some students with an 

identified disability that the student needs to hear her response read back to her. In those cases, 

particularly when one’s looking at something such as my constructed response and that would be 

for Grade 3, that short answer response in the reading test for Grades 4 and 8. It might be the text 

dependent analysis response or all students it may be my open-ended constructed response in my 

science test or my math test, and I need to hear it read back to me. Well, that student is 

accustomed to using the recorder where she can hear herself, she can hear what it is that her 

response is. She can hear it played back to her.  

But there are some restrictions -- or more explanation -- not really restrictions. There’s more 

explanation about that audio recorder that I can find in Table B. So very quickly, can I use an 

audio recorder for my non-IEP students? No, I cannot. Can I use it for an IEP student who has it 

in her IEP? Yes, I can. Can I use it for my ELL students? I can if that student has an IEP or a 504 

Plan -- very simple -- that’s all this table is telling you. 



I think our next -- I don’t have Table B in here. However, as I said, that Table B is very dense 

and we do recommend that you go to -- it’s not in here -- into the guidelines in order to see Table 

B. It’s not there. 

>> No. No, it’s not. 

>> The icons -- again, that little mouse icon -- is it farther in there, John? Oh, I see. John is 

saying, “No, it’s in there.” It’s in the next slide up. Thank you, John. This slide is just simply 

giving an explanation about those icons. You’re probably familiar with those but again, you 

might have a teacher who is new to your district and you want to explain that. If any place that 

you see that little mouse anyplace within that manual, means that it’s an online information, so 

pay attention if I’m talking about a student who’s going to be on the online test. That little mouse 

is going to call out the information. And the exclamation point there is a caution sign, and that 

means that there are some restrictions or special instructions, which I just went over with you for 

Table A. 

Now here we go to B, and you’re right John, there it is. I do have a picture of Table B in here. So 

let’s go to that audio. And the audio had that little asterisk on there and it said, “Refer to the 

audio because there’s some more information in there that it may restrict the circumstances of 

using that audio.” And here’s the information that you’ll find in Table B about that audio. That 

audio version needs to be preordered and downloaded separately. That means I need to have --

already identified -- who those students are that are going to be using the audio version of the 

test. 

We are limiting it to the individual students who have a documented need for the entire test to be 

read aloud. Now you heard us earlier say that the entire test is only for IEP students. Again, this 

is where the complexity of accommodations comes in. As John mentioned, there may be some 

circumstances where I have a student without an IEP who may be in RTI, IST, and the process of 

being identified as needing special services through an IEP Plan, and I’ve already got 

documentation that here’s a student who does need the entire test read aloud to her. She doesn’t 

have an IEP, but I’ve got real strong documentation that she needs that. So there’s the 

complexity regarding accommodations and how it needs to be so individualized. 

The audio also requires headphones. If I don’t have headphones, I need to be in the one-on-one 

setting where no one else -- meaning no other student who might be standing in line outside the 

door of the resource room, waiting to get into the bathroom that’s nearby -- that might hear that 

student’s audio presentation. So it’s best to use headphones. We do know that we’ve got some 

students who can’t tolerate headphones, so that would be the student where you are going to 

have to provide a secure setting for the student to listen to the audio presentation of that online 

test without using headphones. But typically, we see students -- and there’s a resource room, for 

example -- where we may have a number of students, up to a dozen students in that class. 

They’ve all got headphones on, they’re all moving at their own pace, they’re all using the audio 

version of the online test, and I don’t need to have those students broken up into two or three -- 

or in that case it would be three separate groups with three separate test administrators -- because 

I’m doing the human read aloud. No, these students are using the online function or the audio 

function of the online test, they’ve got headphones on, and they’re all in the same room, moving 

at their own pace.  



You can also see that more information regarding that audio presentation in that Table B is that 

it’s available for Section One of the ELA test, and I went into some detail about that in the 

What’s New in the beginning of this presentation. But as you can see, it’s very clearly identified 

in Table B of the Accommodations Guidelines, and that’s why we caution you to not rely on the 

PowerPoint presentation to give you all of the detailed information that you need. It would be 

impossible for us to get all of that information into PowerPoint pictures or slides. The 

accommodations document is hefty, but there’s some real important information in there that 

everybody needs to know about. So that’s Table B. 

This is typically what the bubble sheet for a paper-pencil test looks like as typically Page 3 in the 

accommodations section, and you as the school assessment coordinator, you’re very familiar 

with this. It’s not something that the student fills in. If you have a very clear understanding with 

your test administrator for a particular student that she’s going to supply that, I also -- that 

particular test administrator might be bubbling that in. But honestly, more typical of what I hear 

from school assessment coordinators is that the school assessment coordinator is the one who 

usually bubbles that in. Again, you’ve got your system at your school for filling in those bubbles, 

but that of course falls finally on the school assessment coordinator to make sure that those 

sheets are filled out correctly. 

So this particular bubble sheet here, you can see they’re identified, and it’s still I believe it’s 8, 9, 

10, and 11.  Yeah, it is. These are the four different types of accommodations that John went 

over and you’ll see identified in the Accommodations Guidelines. Presentation accommodations 

and you’ll see all of those listed there: presentation accommodations. Be aware that every test -- 

content test -- will have its own set of bubbles, and it will vary between the content areas. What’s 

nice about separating the booklets this year is you don’t need to go back and forth between Math 

and Reading. Now you’ve got your ELA sections that will be clearly included only with the ELA 

test and those accommodations that are available for the ELA test will be in the ELA answer 

booklet with the -- on the accommodations page. 

So again, each of the categories are clearly available and you could see there’s the presentation, 

the setting, the response, and finally, the timing accommodation. Also, I want to call attention to 

the fact this has been in here since last year. There’s a distinction between a student having some 

test items read aloud and all test items read aloud -- or signed or interpreted. And the 

explanations that we’ve gone through throughout this presentation I think makes it pretty clear 

why we need to know the difference between all of those items being read aloud and some of 

those items being read aloud.  

Typically, there are very few students who fall into that ‘all’ category. Those are your students 

who are in those small groups of five or less with a test administrator who is reading each 

question aloud and that’s science or biology or science test, one by one, and everybody in that 

little group has to follow the test administrator’s pacing. Very few students need that kind of 

intensive accommodation. Most students who need a read aloud only need some of those items 

read aloud. Those students are in a small group of two to 12, so the group is a bit larger and they 

are not having a test administrator read all of those questions aloud. But we know that these 

kiddos very often do need to have a read aloud. They may be your struggling readers. I don’t 

want them in my regular testing room because it would be a distraction and probably it’s going 

to take longer for those students to finish. We want them to be in an environment where they are 

comfortable, that the test administrator is going to be able to read those questions aloud as I need 



them read aloud. So again, that’s the reason behind all and some is to make sure and to keep 

track of those very intensive accommodations of all of those test items being read aloud. 

Now we come to the guidelines for some specific accommodations. Please do not ignore this part 

of the Accommodations Guidelines manual. This follows Table B. Table A and Table B list the 

accommodations, who can have it, and some special details about each of those 

accommodations. However, as you know, we have special circumstances for many of our 

students. Again, I’m going to mention the complexity of accommodations and in following Table 

B, we have every year expanded that section to give more and more explanation regarding 

specific accommodations. 

One of those we call ‘unique accommodations.’ These are accommodations that might not be 

identified as being allowable on those tables and that is because these very special circumstances 

probably alter the construct, that is what we are measuring, or the results. In those special 

circumstances, both the Bureau of Curriculum Assessment and Instruction, as well as the Bureau 

of Special Education, need to review each and every one of those requests very carefully with 

IEP documentation and then will either approve or disapprove of the request for approval for a 

unique accommodation. 

Again, please go into those Accommodations Guidelines, read those, and if you still have 

questions regarding what may or may not be a unique accommodation, then please contact us. 

But what we’re asking you to do is to read the explanation about what a unique accommodation 

is, as well as all the circumstances surrounding it, and then after you have a thorough 

understanding of what is presented if you still have something that’s not quite clear to you, 

please contact us so that we can help you out with that. 

Read aloud guidelines -- you know, we talked in the beginning about the read aloud guidelines in 

a document for operational assessments. That’s an actual document that you print out. But 

following Table B in those explanation areas for specific accommodations, we go into quite a bit 

of detail about read aloud guidelines. Some of the things that I’ve talked about here that you may 

want to listen to again on the recording, but actually, go into the Accommodations Guidelines 

beyond Table B. Go to where we have an explanation about read aloud guidelines and you will 

find much detailed information about the entire test restrictions and also details about the de-

spiraling of booklets. I mean that’s a question that de-spiraling that comes up, year after year. 

And in that portion, the guidelines for specific accommodations following Table B, we’ve got a 

very thorough explanation about de-spiraling test booklets, and that is something that you’ll be 

able to -- you become very familiar with that, you’ll be able to point that out to a test 

administrator and say, “Ah, this is why we’re not going to de-spiral our test booklets.” 

Also in that section you get a detailed explanation about who may or may not serve as a test 

administrator. These are perennial questions, who can be a test administrator and who may not 

be a test administrator. Again, that section will give you very clear guidelines as to who may or 

may not -- and we highly recommend that you take a look at that, you read it, and if you still 

have a question about a specific circumstance about test administrators, absolutely John and I 

can help you out. 

Very clear explanation about that extended time. I talked about it a bit earlier in the presentation. 

But please go into the Accommodation Guidelines and read the explanation about extended time 



and how that applies to the students who are taking the test. And also that computer adaptive 

technology, and I know we’ve talked about this every year but again, it’s worthwhile pointing 

out that computer adaptive technology is not the same thing as the online test system. These are 

special circumstances. These are unique accommodations where even the online system does not 

allow a student access to the assessments for the PSSA or the Keystone Test. 

In regards to approval for a unique accommodation and a computer adaptive technology would 

be one of them; John mentioned it earlier when he talked about the ReadWrite Gold or the 

Kurzweil.  That does require -- again -- approval by PDE, and there’s a protocol to follow for 

these unique accommodations. This accommodation might not be listed as allowable when you 

go through Table A and B. But it’s necessary for this student to have access to the test. An 

approval is also necessary for any computer adaptive technology. In other words, if your student 

still isn’t able to access using the online system and what’s available and needs to have specific 

software, that requires a PDE approval. What we ask you to do is to gather all of the required 

information, contact PDE, and I believe that appears on Page 49 of the Guidelines how to contact 

us, as well as being listed on this slide. Answer all of the questions, put it in an email, send it 

through the email address that you have here -- the testing email address -- and that will be 

funneled to either John or to me, and we’ll take it from there.  

The reason we ask you to take that initial step is that sometimes a request is actually covered in 

the allowable accommodations and the person who is requesting it may have missed it, so we ask 

you to do this step first before we ask you to go further into the approval process. You also can 

call the Bureau of Curriculum Assessment and Instruction or the Bureau of Special Education 

and we give the phone numbers there. And also we are also providing for you our contact 

information, and I believe we have it in the Guidelines -- our email -- it may or may not be in 

there but we do have it on one of these slides when this gets approval and we can post it.  

Concussion policy has been around. I think this is our third year for it. We actually had some 

more clarification from leadership here at PDE regarding this concussion policy. This is covered 

very thoroughly in that section that I mentioned to you following Table B. Everything you ever 

wanted to know about concussions we’ve got in the concussion policy that’s in the Guidelines 

following Table B. One thing that we do recommend is that you keep very clear documentation 

regarding the concussions and how to handle the concussions, because of course, this may be a 

student who may or may not already have an IEP folder. This may just be a student who was 

injured through sports or an accident and you might need to make sure you’ve got that 

documentation that is in the student’s record folder if that student hasn’t already been identified 

as 504. 

Broken arm -- again, we’ve tried to be very thorough in our explanation about the broken arm 

policy, because this is a question that we -- every year we get dozens and dozens of questions 

about the broken hand and the broken arm. It probably has something to do maybe with Spring 

sports; I’m not sure, because we don’t get quite as many in the Wintertime because of Keystone. 

But remember when we say that most students have developed a way to respond to instructional 

materials, that is happening at the classroom level. The teacher and the student have already, for 

a student has a broken arm and has an arm in a cast, they’ve already figured out a way that the 

student is going to turn in her work.  



Very often that is if the injury is not quite so restrictive, a lot of times we hear back from the 

field that the student is writing kind of sloppily with her non-dominant hand and does require 

transcription. That’s okay; you can use transcription for a student who needs to produce a 

response on a sloppy copy, then you as the school assessment coordinator, you need to transcribe 

that. That may be necessary. Some students say, “Hey, I don’t like doing that sloppy copy stuff,” 

and they’re probably already using a keyboard. It could be an AlphaSmart, it could be the 

computer keyboard, but those are allowable. We’re not asking you to make that decision as the 

school assessment coordinator; that already has been determined at the instructional level as to 

how the student is responding to the teachers for instruction and how they’re using that non-

dominant hand.  

Of course I want to call to your attention that if the student is in too much pain, it’s a recent 

accident, the student can’t use that non-injured hand for any particular reason, then the student is 

going to have to use a scribe. And yes, we do realize that that scribe is not allowable for the 

writing test or the TDA response because of what we’re measuring. So be very careful; do not 

automatically say, “I’m going to let this student dictate.” Number one, we have found out very 

clearly that that does not give the student an advantage. If I’m not accustomed to dictating my 

essay to you, it’s going to be very difficult for me to do that at the last minute here, so usually a 

student will prefer to think about her response and either, like I said, do a sloppy copy with her 

non-dominant hand or use a keyboard so that she can think about it and get her thoughts down. 

However, if it doesn’t work and a student can’t use those methods, you may have to use scribing. 

In which case, you’re going to be able to mark that scribe bubble for a student who has a broken 

arm or a broken hand. 

Again, this goes into more detail about that scribing. There are guidelines about scribing. Please 

make sure that you read that section following Table B, because again very clear directions about 

how a student may or may not dictate her response. So read it carefully. If you’ve got a test 

administrator who’s going to serve as the scribe, make sure that that test administrator is very 

clear as to how the scribing must take place. Again, I’m not going to read the directions to you; I 

want you to go into the Accommodations Guidelines and I want you to read very carefully how 

dictation should take place.   

Precaution: scribes cannot ask the student or question any of the student’s choices. The student 

should always be given the chance to review his or her work. And the only thing the scribe can is 

to say to the student, “Are you finished?”, so that the scribe knows that the student is finished. 

But the student always must be given the chance to review and make any revisions that she needs 

to do. Again, as I said, dictation is not allowed for the text-dependent analysis essay or the 

writing essay, unless it’s a unique accommodation, so be very, very careful about that scribing 

and the only time that it doesn’t become a unique accommodation is in the instance of a very 

recent accident or a broken hand. But again, that broken hand and broken arm, if that student 

needs to have dictation, that student has already been using dictation, unless it’s very, very 

recent. 

The read aloud -- I mentioned this earlier. We have revised the read aloud to include those 

previously field tested sections for the past two years. A lot of detail about the read aloud for 

math and science and Section One of the ELA. If you are getting your group together early, 

which I know most of you do, you may contact DRC when you’re ordering your materials, and 

DRC can actually de-spiral those booklets for you because then you don’t have the responsibility 



of tearing apart packs of spiral booklets and de-spiraling yourself; DRC will do that for you if 

you give them enough notice so that they can get them shipped to you on time. The other thing 

that that does for you as the school assessment coordinator is you do not have all of those extra 

booklets. Supposed you’re looking for five booklets of Form #2 and you don’t have enough and 

DRC needs to send you five more packs. It gives you a lot of extra books that you need to deal 

with, which is something you don’t want to do. So again, planning ahead really works. 

The next slide you see here is just in particular to the PASA Test, the narrative notes, and this is 

only particular to the PASA but John wanted to take this opportunity to share this with you at 

this point. John? 

>> Thanks, Diane. Yeah, basically for students who are eligible for the PASA, there is a request 

form in past years that we utilized that people making the request would have to send it in to the 

Department Bureau of Education. We’ve revised that this year so the narrative notes sections for 

the PASA, again, requests must be made no later than December 12
th

. That’s the end of the 

actual enrollment period to allow us for review, response and the provision of materials. In the 

past you sent us a form and this year you’ll complete the use of narrative notes for each student 

in the documentation.  

Again, it’s in the student file and it must be available for assessment administration monitoring. 

So again, the major change is that all requests for the narrative notes will be submitted via the 

PASA student enrollment website. And again, this narrative notes is not -- it’s not a mechanism 

for administrative convenience.  It would be detailed, as we mentioned before, in the IEP by the 

IEP Team that this is a specific need to use the narrative notes, as opposed to the video 

recording. And just to comment about the video recording and test security, it’s one of the best 

ways that we have as far as assuring that the assessments are done properly and we will continue 

to use that type of format.  

The next slide  just basically shows you the screenshot that you’ll see when you’re on the PASA 

enrollment site. Again, you basically are going to use the text box to provide an explanation why 

a student requires the use of narrative notes for PASA testing. Again, it requires PDE approval. 

And one other comment about the -- and for those of you who may be looking for more 

information about the PASA -- the PASA website that you typically went on at PASA.org is no 

longer up and running.  

We’re in the process of revising the PDE website, which will contain all of the information you 

need to know about PASA. In addition to that, the text box on the front screen of the PASA 

enrollment will have periodic updates or information for your use. And one final comment that 

there will be PASA science information up. They did create a PASA science website but most -- 

all questions that you have regarding the PASA should first go to PASA Headquarters at Pitt. 

There are emails for PASA reading and math, PASA science; they’ll be taking all information 

through emails. You will not find active phones to talk with anyone at this point in time. We feel 

it’s a more efficient way to get responses back to people if you have questions or concerns, we 

give you a response back in writing.  

>> Okay, just to go over some of the supplemental resources that are in the Accommodations 

Guidelines, we’ve got seven teacher tools that are in the back of those guidelines and please 

make sure that you go through those and use them as you need. They’re very, very helpful for 



teachers who are still trying to figure out the whole world of accommodations. The tools will 

allow the teachers to help them in making those assessments of each of their students to evaluate 

their students as to what works and what doesn’t work. One of the tools, Tool Three, allows the 

student to give his or her perspective, which is extremely important. It should not be the teacher 

who’s making the determination as to what the student needs. The student needs to be a part of 

that and the student needs to give the feedback as to what is actually helping and not helping. 

Again, the number of times that John and I hear circumstances regarding accommodations that 

didn’t work, that can be avoided by going very thoroughly throughout the year and not just 

immediately before the test but throughout the year as to what type of accommodation is truly 

allowing that student access to instructional, as well as assessment materials. 

There is also a tool in there if for a parent to give input regarding accommodations. John and I 

get questions from parents regarding accommodations quite often. Here’s a real handy way for 

you to get some -- the IEP Team or the Instructional Team or the individual teacher -- to get 

some input back from a parent.  

Tools Five and Seven, we mentioned them throughout this presentation. We also mentioned 

them throughout the Guidelines. Those are two real nice ways to document what accommodation 

is being used in the classroom and as well as what is being used for assessment. Typically, yes, 

we know that our IEP Teams will include that in an IEP. But these two documents can even be 

included in the IEP folder in addition to just that IEP, just as a teacher can see some ongoing 

record as to what has been going on in the classroom. 

Maybe the regular classroom teacher is going to use those documents and work with the special 

education teacher with those documents. But again, real nice pieces of documentation. 

Sometimes we get the question: Do we have to use Five and Seven? Is that our documentation? 

No, we know that some districts got real nice systems already in place where they absolutely are 

tracking accommodations that are being used for their students. However, if you don’t have a 

system in place, your district doesn’t have a protocol that you need to follow for 

accommodations, these two tools are really nice tools to use for documenting the use of 

accommodations, both in the classroom and for assessment.  

At the end of the PowerPoint, these are just some links for you. I’ve seen the questions in the 

beginning of the presentation as to where those guidelines are posted on the PDE website. When 

you get the PowerPoint, when this is approved and posted for you, you’ll need to make sure that 

your PowerPoint is in presentation mode, and when you click on that, it’s a hotlink and it’ll take 

you right to the document. But without that, know that all you need to do is to click on that green 

arrow on the front page of the PDE website and those of you that were in the Getting Ready 

presentation, you saw some real nice demonstration how to do that. Click on the green 

checkmark on the front page. That takes you right to the assessment page. Click on either 

PASSA or Keystone; that’ll take you right into materials that are available and pertaining to the 

PSSA or the Keystone. Over in that right-hand column, there’s always a right-hand column on 

that PDE website that’s like a light yellow background. That’s where you see the 

Accommodations Guidelines.  

Now, I’m not looking at that right now. However, that was to be posted today. If it’s not, as I 

said earlier, John and I will check on that and make sure it gets posted. The recording and the 

PowerPoint that are up there, we always leave those up until the new recording and PowerPoint 



is posted. And again, I apologize if they haven’t been pulled down. We have to have them pulled 

down. If they haven’t been, you can ignore those if those are the old ones. They’ll say 2014; the 

new ones should say 2015. But again, they’re right there with the Guidelines.  

This second link -- and I’m going to make a pitch again for this one -- The National Center on 

Educational Outcomes, NCEO, online training to improve accommodations decision-making. 

This is an excellent tool. I just want to mention that the only reason you see the world ‘Alabama’ 

in there is because that’s where the tool was field tested and used with IEP teams. Please take a 

look at this. It is a very thorough computer-based training for selecting and using 

accommodations. It is not only a voiceover presentation, but it also has embedded videos of a 

student, special ed teacher, general teacher, parent, and conferences between all of those persons 

that are embedded videos, so please take a look at that and if you’re not the special ed 

coordinator who is on this training and you’re the school assessment coordinator, please make 

sure that your special ed director is aware of this training, because it is an excellent, very useful 

training for accommodations. 

The question came to us earlier about where can I find the online tutorial and the online tools? 

And we said it’s on the eDirect, that last bullet there is the eDirect. Again, it’s posted on the PDE 

assessment page, as well as the test site. 

Some more contact information we’re providing for you, DRC, of course, customer service. 

Again, any questions whatsoever about shipping. I saw one question in there about shipping, 

how much time do I need to give DRC to let them know that I need some de-spiraled booklets? 

Give Customer Service a call. They absolutely will tell you, “Hey, you know what? This is the 

deadline, and if I don’t have this from you within…” And I don’t know what their deadline is. If 

it’s a week before it’s shipping, then I’m not going to be able to get it to you. Give DRC 

Customer Service a call about when they want to have your order on de-spiraling test booklets. 

The next bullet that you see there, PASA Projects -- that information has changed, so please pay 

attention to that. John has changed your contact information for the PASA. Notice there is not a 

telephone number there. All contact with the PASA Project is handled through email and it’s 

handled separately for reading and math and science. Those separate emails are there; you saw 

these contact emails in the Getting Ready presentation and we’re adding them here again for you 

for the assessment presentation. 

PaTTAN contact information -- that information hasn’t changed; those phone numbers remain 

the same, the website remains the same. Remember that it’s very helpful if I’ve got questions 

about a specific disability, we have excellent consultants at each of the PaTTAN who specialize 

in specific disabilities, and that is where the questions can be answered about how to use an 

accommodation for a specific disability. Most of the questions that our teachers have about these 

accommodations are specific to these disabilities. Please utilize our PaTTAN consultants. They 

have expert information, expertise on each of the specific disabilities for you. John and I can 

share with you information as to how it pertains to the assessment. But as we said earlier, the key 

is in instruction and how that student is receiving instruction on a day-to-day basis in the 

classroom. 

Questions about unique accommodations -- again, we’ll provide the phone numbers there for you 

for the Bureau of Curriculum Assessment and Instruction, the Bureau of Special Education, as 



well as the testing email with questions about testing, and those questions will be forwarded to 

either John or to me. We also provide for you our own email address on the last slide. You’re 

welcome to copy that down if you need to at this point. Those are the -- our email addresses for 

John at the Bureau of Special Education, and he will absolutely answer all those specific 

questions about PASA. I will not be able to answer those questions about PASA. What I’ll do is 

actually refer you to John, so it’s good for you just to skip one person and go right to John about 

the PASA. And I specifically work not only with accommodations, but I also work specifically 

with the ELA, PSSA Test, and the Keystone Literature Test.  

I’m going to go back through some of these questions now because we still have some time John 

it looks like to answer some questions. And I’m going to read the question aloud and we will 

answer those questions on this presentation as much as possible. And Tina, you’re saying that 

some of the text is cut off at the bottom of the slides. We apologize for that, dear. When you get 

the PowerPoint slides, all of that text certainly will be on there. It’s obviously an electronic 

presentation that’s causing that to happen. 

Is the teacher of record the homeroom teacher? And MaryEllen, that depends on the situation. 

Certainly at the high school level, the teacher of record for Algebra I is the teacher who is 

actually teaching that student Algebra I, not the homeroom teacher. It’s the teacher who is 

teaching that content. So in an elementary setting, and sometimes somewhat in the middle school 

setting -- not as often -- it might be the homeroom teacher because the homeroom teacher might 

be the Algebra teacher. So again, you’re going to have to look at your own school configuration 

and who is actually teaching that student that content area. Whoever teaches the content area is 

the teacher of record. 

A question here about the scribing guidelines, again, I’m going to refer you back to the 

Guidelines. Please read the guidelines regarding scribing. This question might have been asked 

before we got into it in the presentation, but I’m not going to answer that one. I answered about 

that document. We did share with you where to find the Accommodations Guidelines.  

Should we email our questions to a specific email address? Kelly, if you have questions that we 

haven’t answered at this point, you may email John or me and we’ll be very happy to answer 

your questions.  

Should we print the Guidelines for a teacher’s safety? That is a local decision of how you want to 

handle that with your teachers. Certainly it’s handy to have that hard copy. We think that it 

would be good but that’s up to you. 

Again, I think we’ve answered some of these questions, John, because they must’ve been asked 

before. It’s about the online test. 

>> [INAUDIBLE] 

>> Go ahead, I -- 

>> [INAUDIBLE] 

>> Okay, John says there’s a question regarding the vendor and this came up during the Getting 

Ready presentation, so please make sure that you listen to the recording for the Getting Ready 



presentation. That has been posted but we did address that in the Getting Ready and DRC is the 

test vendor for this coming year for 2015. 

Are you saying that non-IEP students who have document needs for RTI or Title I can have 

accommodations? Sandra, that’s a pretty general question. I think we talked about that. Certainly 

kids that are identified in the system as IST or RTI, they may or may not have accommodations. 

That would be an individual situation. I’m not sure what particular your situation is with that 

student. 

>> If you have a specific question like that, it’s helpful if we have the exact information and 

facts about the student, as opposed to just a generalized comment. 

>> Right. And actually John, that goes right back to what we’re trying to remind everyone is that 

accommodations is not a one-size-fits-all. It certainly is on an individual basis. 

Should Title I kids take the test with their class or in a small group? Again Rick, that’s an 

accommodation question. That’s a general statement and it’s not a one-size-fits-all. 

Do special education teachers need to provide documentation regarding accommodations that are 

in place to PDE, or do we just have to have the information on file in our current IEPs? 

>> It’s just on file in your IEPs, unless you are considering a rare circumstance where you would 

have a unique accommodation where you would have to submit documentation to the 

Department, but not specifically for the things that you’re asking there. No, that would be a no. 

>> Jessie, your questions about the calculators -- a calculator is listed for students with and 

without an IEP because basically that’s every student. 

>> [INAUDIBLE] I think this slide has just only one X there, but it’s for all. 

>> Okay, and calculators are only allowed in the calculator sections. Again, even if the student’s 

IEP says “I need a calculator,” that calculator is not allowed in the non-calculator section of the 

PSSA test. 

When a special education teacher pulls special education students for small group administering 

of the test, do all of the students in the small group have to be in the same grade level? Or can 

they be of mixed grades since the teacher is assisting students on an individual basis? If -- again, 

why is the student in the small group? If the student is in that small group because those three 

students must have every question read aloud, there is no way that I can have mixed grades in 

there. The other thing that you run into with this question, Christy, is that remember, the tests are 

administered through a direction for administration. That means that test administrator is reading 

aloud directions to the students, directing them to certain pages in their test booklet, and if I’ve 

got students in the Fourth Grade mixed in with students in the Eighth Grade, those pages and 

those directions are not matching up, so reading aloud directions becomes a problem. 

Again, it’s a very individualized situation; you cannot have a teacher reading directions to 

everybody for Grade Four if I’ve got kids in there that are in Grade Six, so you’re going to have 

to look at your space. You’re going to have to look at your test administrators. Is the room large 

enough to accommodate separating those students, that they’re not going to disturb each other 



when the test administrator is reading aloud those test directions? Look at what you have 

available and make that determination accordingly as to how much space and how many test 

administrators you have available.  

Can you send the link to the Accommodations Guidelines? Again, the Accommodations 

Guidelines, click on that green check. It takes you to the PSSA page, click on PSSA or Keystone, 

right-hand column. You’ll see the Accommodations Guidelines.  

The concussion protocol, is that a unique circumstance? No, we have clearly outlined that. If you 

have a student with a concussion issue, you may follow the guidelines in there and you do not 

need to ask PDE for approval. The guidelines are in there for following concussion. 

For a student who refuses accommodations, how do we handle it? Documentation in the IEP? 

What if the reason they are refusing this because of embarrassment or simply because of their 

attitude? We work in the high school setting and lots of our students do not want 

accommodations because of how their peers might view them.  

>> I think that’s an important issue and I can understand that. But I think it goes back to 

specifically addressing that with the IEP Team, which will include the parents and the student 

and the teachers to have a discussion about accommodations and trying to, you know, make your 

best case if it’s an appropriate and needed accommodation that the student would partake in it. 

But I think it just goes back to if a student totally refuses to use it, then you know, I think that 

you have to look at alternate ways to remedy that within the IEP process. 

>> And the question was to document that in the IEP. That needs to be documented in the IEP 

and again, as John said, that’s something that accommodations, we certainly understand that 

adolescents -- teenagers -- do absolutely that kicks in, particularly in middle school and the high 

school. But accommodations is something that’s dealt with on a daily basis, not just at the time 

of testing, so hopefully we’ve dealt with that before the time of testing. 

We have students who get academic accommodations for concussions for over a year beyond the 

date of injury. They get reduced work and reduced expectations. Why is it only two weeks for 

the testing? Terry, please go back and read those. The Guidelines for concussions again, the 

Guidelines do address a circumstance where a student had that injury a year ago and is still 

suffering with symptoms. However, that documentation for that doctor needs to be within two 

weeks.  

Why does it need to be within two weeks? Because we know that students dealing with 

concussive symptoms -- this comes to us all the time -- those vary. In other words, if you’ve got 

that in the student’s folder from last year, the student’s circumstances may change by the time 

this Spring rolls around for the PSSA Test. So the documentation must be dated from the doctor 

within two weeks of testing to make sure and to ensure that it is current, because with that 

concussive injury, you are going to bubble in recent medical emergency, which there are very 

few students who fit that title as per Federal regulations of recent medical emergency. So we 

don’t want something that a doctor diagnosed a year ago and set out accommodations for you 

that you’re still using a year later when the doctor may have changed his or her diagnosis and 

recommendations for accommodation. Two weeks of testing makes it recent.  



Once PDE approves notes, will this be provided if we signed up for this webinar? How will we 

access this PowerPoint? Jenny, the PowerPoint and the recording will both be posted on the PDE 

website, the PaTTAN website, and on the PDE website, it will be both for the PSSA, the 

Keystone, and the Bureau of Special Education.  

A question in here about scribing, whether or not a student needs to spell out words. Again, 

that’s covered in the scribing section of the Accommodations Guidelines. And that is going to be 

- Janice -- a rare situation where PDE is going to grant approval for dictation for that TDA 

response, because that TDA response is indeed measuring spelling, and so what you’re asking 

here is can the student -- should the student spell that word out? Yes indeed they should, but is it 

reasonable that a student spells every word? Of course it’s not, so these are very unique, rare 

circumstances because regardless of what happens with this, we know that it’s not going to 

necessarily be a true reflection of what we’re measuring with that text-dependent analysis 

response, so we need to be very careful with that.  

Again, some of these questions we’ve already answered. De-spiraling, we’ve already answered 

that; that’s in the booklet about de-spiraling. Again Janice, capitalization -- please read the 

Guidelines for scribing. That’s in the booklet. But yes indeed, that student should be telling you 

if you’ve been given special permission and we’re measuring students’ ability to write well, that 

student needs to be able to identify capitalization and not the scribe. 

Please clarify groups of two to 12. That, Margaret, is the small group, which is more typical. If 

the booklets are not de-spiraled, there is not a human who is standing there reading aloud all of 

the test questions, but they’re in a smaller group because I know that the students in this group 

frequently ask questions to have them read aloud. But the test administrator is reading on an 

individual basis. The other thing that group of two to 12 is typical for is that I’ve got students 

who just may be a bit pokey, they might take a long time to finish, and so I don’t have them in 

the regular classroom because it would interrupt the rest of the scheduling for the rest of 

building, so I already have those students in the small group. There could be anywhere from two 

to 12 students in that small group. 

Extended time is another example of that two to 12 small group. These are kids who for 

whatever reason weren’t able to finish at the end of that scheduled time and so they need to move 

to the extended time area. So that is what typically a small group of two to 12 designates. 

Again Lindsay, you’ve got a specific question about a Forte Keyboard and read-back. That needs 

to be something you’ll contact John or me specifically about that accommodation, because it’s 

very specific to a piece of software. 

Janice, the Getting Ready, as I mentioned, that is posted for you to listen to that and it’s got all 

live links that will take you to every document. And Janice, thank you for asking that again 

because I do want to share with you that in that Getting Ready presentation, that Getting Ready 

presentation is purposefully live links, taking you right to the document where the information is.  

I’ve seen questions in here regarding the test design. That test design document is posted on the 

PDE assessment page. And if you go to that document, it’s going to give you much more 

information than what John or I can share with you during a live presentation like this and it will 

clearly show you the number of sections in each of those booklets, the amount of approximate 



time, the number of test items -- that is all posted on the PDE website and the Getting Ready 

presentation has live links on it that will take you right to that document if you’re having some 

trouble finding those on the PDE web page. 

Jeff, those read aloud guidelines are posted separately and again, those are available on the PDE 

web page.  

Back to concussions, I understand the recent medical emergency issue. My question is in regards 

to doctors who write recommendations for developing 504 Plans that ask that students have 

assessments reduced in length or asking for breaks to the extent that assessments would occur 

over days. Matt, if you’ve got a student who has that much of an issue within one section being 

administered over several -- one or more days, you’ll need to contact PDE with a request for a 

unique accommodation. I do want to you Matt, take a look at that test design again. You’ll notice 

that the length of the test has been reduced. You need to take that into consideration and your 

teachers do who are helping you develop that 504 Plan. Frequent breaks are allowable and it may 

be when you look at the number of questions that are in each section that you won’t have to 

break up that section over more than one day, that you’ll be able to administer one section in one 

day with frequent breaks. Again, that 504 Plan, just make sure if this is for a student that you’re 

talking about Spring testing, that that accommodation has been working for that student all year 

and in instruction and assessment, the student is using it all year in instruction and assessment, so 

that when you do have a test of similar length, the PSSA Test as along the lines of instructional 

or assessment in the classroom, you know whether or not you’re going to have to consider a 

unique accommodation that says a section is administered over more than one day. 

Would a behavior log provide enough documentation to justify a smaller group setting for test 

taking? Well Richard, a behavior log isn’t really giving us documentation. That just is keeping 

track of a student’s behavior. There needs to be more of a narrative associated with that 

documentation and not just simply the checklists or the behavior is in the classroom. And John is 

nodding his head here. Is there anything you wanted to add to that? 

>> If there’s behavior problems, I think that it should be documented further than just a log. It 

should be in the IEP within Present Levels and other sections that would help to support that.  

>> Joanna, you asked last year we had to fill out a student accommodation form. Will we be 

filling those out again for students receiving accommodations? That sounds like a local decision 

to me, Joanna. We’ve shared with you the documents that PDE requires and the tools that are 

available. You may or may not have your own documents that are -- that need to be filled out in 

your particular district. 

Again, this PowerPoint will be posted, along with the recording and the PowerPoint. 

Should we be able to see questions posed by other members of this webinar? You know what, 

Jessica? You know what? As the organizer, I’m not seeing this as you the participant. I don’t 

know that -- I don’t think that you could see all of the questions. But one place that you can see 

the questions I know is when the webinar is over and you go into the GoToMeeting Webinar. 

The questions that were asked are there in that chat room.  But just know that we’re not typing 

those answers and we’re giving you the answers verbally. 



And I’m looking at the time here. It’s 11:00, so I think what we’re going to do is to end it right 

there. Any questions at the very end here that we may not have gotten to, please email those to 

John and to me so that we can get back with you. And we appreciate you taking your time out of 

the day regarding this rather complex situation of accommodations and have a good rest of your 

day. Thank you. 

>> Thank you. 

 


