
>> Welcome to the Supplementary Aids and Services Consideration Toolkit facilitator training. 

I’m Jenn Goldbloom, an educational consultant from PaTTAN King of Prussia. We have 

designed this training in an online format to allow you to get information and skills you need to 

become a facilitator of this process at a time that fits with your schedule. This training is 

intended to prepare intermediate unit and local school district personnel to facilitate school 

teams through the four components of the Supplementary Aids and Services, or SaS, 

Consideration Toolkit. 

Along with me, my PaTTAN colleagues Linda Cartwright, Elaine Neugebauer, and Karen 

Grammas will present the content for this training. Before you move on, you should download 

and/or print all of the accompanying handouts. You will need them to fully participate in activities 

throughout the training. 

We include this slide in all of our PaTTAN trainings. The Pennsylvania Training and Technical 

Assistance Network, or PaTTAN, supports the initiatives of the Bureau of Special Education. 

This toolkit facilitator training will enable intermediate units and local school districts to build 

their capacity in serving students who receive special education services. 

The Pennsylvania Department of Education has a commitment to ensure that individual 

education program teams always begin with a general education setting when determining 

where educational services for students with disabilities will be provided. Teams are to look at 

what types of supplementary aids and services might be provided in the general education 

setting before considering a more restrictive setting. Today’s training in the toolkit will be 

especially useful for those teams seeking additional options for providing supplementary aids 

and services within the general education setting. 

To become a facilitator of the SaS Consideration Toolkit, there are a few expectations. First, you 

need to complete all of the training components included in this on demand package. You need 



to view this video training, completing all of the activities along the way. You may stop the video 

to complete various activities and to visit any of the associated resources. You can return back 

to the video where you left off. Once you finish the on demand training, there are three follow-up 

activities for you to complete. First, you will facilitate an SaS Consideration Toolkit process. You 

will need to identify a student who would benefit from the toolkit and find an experienced 

facilitator from your district, local IU, or PaTTAN to partner with you to complete the toolkit 

process. 

The second activity is for you to respond to an online survey after you have conducted the 

toolkit. Third, you need to submit the SaS Consideration Toolkit checklist signed by the person 

who facilitated the toolkit process with you. These two items will be the method to verify you 

have accomplished all of the activities outlined for this training. Once you have conducted at 

least one toolkit with guidance from a peer, you should be ready to facilitate the SaS 

consideration toolkit process as a lead. 

This training is divided into subsections. Information on the conceptual and legal background of 

the toolkit is presented first. This section will look at the legal definitions of least restrictive 

environment, definitions of full range of services, and accommodations and modifications. The 

second section will spend some time describing what supplementary aids and services are. The 

third section will outline the purpose and describe how to facilitate the four components of the 

toolkit. We will include some scenarios and simulations. The next section will provide some 

special tips that will help you with organizing tasks, facilitating the toolkit, and addressing 

questions or situations that may arise. We round that out with some useful resources for you. 

In this first section of the training, we will lay out the conceptual and legal underpinnings to help 

illustrate how important it is to carefully consider supplementary aids and services when 

determining educational programming for students with disabilities. We will look at the legal 



definitions of least restrictive environment, definitions of full range of services, and 

accommodations and modifications. 

You will see this slide at the beginning of each section of the presentation. This slide lists the 

handouts you’ll need for each section in order to fully participate in this training. At the 

foundation of everything we do is the concept of presuming competence. To presume 

competence means assuming all individuals are intellectually complex, desire to have 

meaningful interactions and opportunities, and have the right to learn rigorous academic 

content. 

Presuming competence for students with disabilities increases the expectations for academic 

and social achievement by including them in opportunities to learn what other students their age 

are learning. When teachers expect their students to do well and show intellectual growth, they 

do. If we presume competence in all students, we are more likely to provide multiple 

opportunities for access, participation, and progress in grade level general education curriculum.  

Begin with the membership and participation. Is the student a member of an age appropriate 

general education class who receives the same materials as students without disabilities with 

supports provided as necessary? Does the student have a locker or cubby alongside students 

without disabilities? Does the student participate in classroom and school routines, field trips, 

assemblies, and community service activities? Does the student have a way to communicate 

the same academic messages that are expected of other students in instructional routines? 

We don’t want to stop with making sure that students with complex needs belong and are given 

opportunities to participate. We need to plan for meaningful instruction in age appropriate 

standards aligned content. This is not easy or simple in many cases, and that is one reason the 

Supplementary Aids and Services Consideration Toolkit was developed, to assist educational 

teams in figuring out where the need for supports are and what we can put in place to help 



students access the learning piece. On your slide you will see a link to a presentation by Cheryl 

M. Jorgensen, Ph.D. on presuming competence from July 2013. You may wish to read this 

article to learn more about the concept of presuming competence, and you may wish to share 

this article with school teams. 

Educational teams must make decisions that adhere to legal requirements. Here is a section 

from IDEA that addresses requirements related to the least restrictive environment. Think about 

what you already know regarding IDEA. Take a few moments to write in the phrases that go in 

each of the blanks on this slide. How many were you able to fill in? This is how this section of 

IDEA should read: “To the maximum extent appropriate, children with disabilities, including 

children in public or private institutions or other care facilities, are educated with children who 

are not disabled, and special classes, separate schooling, or other removal of children with 

disabilities from the regular education environment occurs only when the nature or severity of 

the disability of a child is such that education in regular classes with the use of supplementary 

aids and services cannot be achieved satisfactorily.” 

Let’s talk about this standard a bit. What words make this standard difficult to interpret? Think 

about the terms that are color-coded. Are they clearly defined? They’re not necessarily clearly 

defined. We want to pay special attention to the relationship between supplementary aids and 

services and placement in regular education environments. As we look at additional pieces of 

the Federal Law, you will see the prominent role of SaS, or supplementary aids and services, in 

making regular education class placements successful for students. 

Here we have another fill in the blank slide. This is a section from IDEA that addresses 

requirements related to supplementary aids and services. Take a moment and try to identify the 

words that complete the incomplete phrases. Here’s how this section should read: “The term 

‘supplementary aids and services’ means aids, services, and other supports that are provided in 



regular education classes and in extracurricular and non-academic settings to enable children 

with disabilities to be educated with non-disabled children to the maximum extent appropriate.” 

Now, let’s talk a little bit about regular or general education class in the next few slides. We 

know that each year IEP teams must begin their placement discussions with a consideration of 

the general education classroom and the supplementary aids and services that are needed to 

enable a student with a disability to benefit from educational services. It’s important that IEP 

teams contemplate educational placement in the general education classroom not only as it 

currently exists but also as it might be modified through the provision of SaS. The full range of 

supplementary aids and services consists of a very broad and almost infinite number of 

possibilities to be considered and implemented. We’re going to spend some time talking about 

that in the next section. 

Let’s talk about what we mean when we use the term “full range of services.” IEP teams make 

decisions about programming and educational placement based in part on what they know 

about the range and possibilities of how students could be supported in school. Having a limited 

knowledge of what types of supports and strategies are available to help students participate 

and learn may result in programming and placement decisions that are more restrictive than 

necessary and, therefore, it may keep students from reaching their best potential. 

The full range of SaS is ever changing and expanding. Presuming competence and having both 

broad and specific knowledge of available supports can work together to ensure that students 

are educated in the least restrictive environment and receive a free appropriate public 

education. The purpose of providing SaS is to support students with disabilities as active 

participants with non-disabled peers as well as to enable their access to the general education 

curriculum. Supplementary aids and services should be available to all students who need 



them, designed to provide meaningful educational benefit, and provide in a manner that avoids 

stigmatizing students. 

Think about what you consider to be possible supplementary aids and services. I’m going to 

give you a few seconds and let you write down some of your ideas. Take a moment to look at 

your list of SaS that you wrote down. Does it contain mostly instructional supports? Are there 

other categories of supports that might broaden and be included in what we might think of as 

the full range? You may wish to review and share the publication that you see on your screen 

that was created by PaTTAN as part of the teacher’s desk reference series, and it talks about 

supplementary aids and services. We’re going to go into more detail in the next several slides 

and in the next section. 

There is no one menu or exhaustive list that lays out the possibilities of the full range of 

supplementary aids and services. Typically, supplementary aids and services may be thought of 

within these categories. Accommodations and modifications are defined in the next couple 

slides, and we’re going to talk a little bit about that. Assistive technology is not and should not 

be thought of as a separate entity, but it permeates across all the range of services. It might be 

an accommodation. It could be a related service. It can be a modification for a student.  

Supports and service providers can come in many different ways and many different categories, 

and we’re going to go into more detail in the next section. What we want you to think about here 

is that there is no one exhaustive list or menu, and you can always be learning more. Just so 

we’re all on the same page, we want to provide a definition of accommodation and modification. 

Accommodations are intended to lessen the effects of a student’s disability. They are not 

intended to reduce learning expectations. Accommodations allow the student to access the 

instruction and can be either physical, social, academic, or related to communication. Examples 



of accommodations would be eyeglasses, large print, or text to speech. Accommodations in 

addition might be needed only temporarily or might be needed permanently.  

Changing, lowering, or reducing the learning expectation is referred to as a modification or 

alteration. Examples would be reducing the number of spelling words or only having the student 

be responsible for a portion of the learning target. It’s important that implementing modification 

does not result in inhibiting the student’s opportunity to learn. However, modification of 

curriculum content has been specifically cited as part of the full range of supplementary aids 

and services that must be considered before considering removal from general education. 

Guidance from the Basic Education Circular on LRE states school districts will consider the full 

range of supplementary aids and services in regular education classrooms based on peer 

reviewed research to the extent practicable including modification of curriculum content before 

contemplating placement in a more restrictive setting. 

Here we have a graphic to further clarify the distinction between accommodation and 

modification. Instructional accommodations change how the content is taught, made accessible, 

or assessed. Accommodations do not change what the student is expected to master and the 

objectives of the course or activity remain intact. Instructional modifications also change how the 

content is taught or made accessible or assessed. However, modifications do change what the 

student is expected to master. The course or activity objectives are modified to meet the needs 

of the learner. 

It’s important to recognize that some of the accommodations and modifications that may be 

implemented during instruction may not be allowable accommodations during certain testing 

situations. For example, allowable accommodations are specified for administration of the 

PSSA. You may be using digitized texts to read to a student. However, the PSSA reading test is 

not allowed to be read to the student. 



We can never get enough practice with this concept, so we’d like you to take a moment to 

consider these six items. Read each one of them, and on your handout write the letter A for 

accommodation next to the items that you think would be accommodations and write the letter 

M for modification next to the items that you think are modifications. We’ll review on the next 

slide.  

On this activity you should have come up with three A’s and three M’s. Number one: One on 

one or small group instruction would be an accommodation. Number two: Changes in the 

scoring rubric would be a modification. Number three: Completing a subset of a multistep 

process would be a modification. Number four: Extended time on assignments and/or 

assessments would be an accommodation. Number five: Use of laptop for written assignments 

is an accommodation. Number six: Asking the student to master two of four grade level content 

standards is a modification. 

At what points in the IEP development process does the IEP team consider supplementary aid 

and services for a student? I’d like you to take a few moments to reflect on this question and 

perhaps jot down some of your ideas. I’m going to give you a little time to do that and then I’ll 

come back. Some possible ideas you may have come up with would be the considerations page 

when developing goals, when determining how progress on the goals will be measured, when 

discussing related services on the related services section, and under specially designed 

instruction.  

The idea here is to emphasize that thinking about supplementary aids and services happens all 

along the process of designing and implementing programs for students who have disabilities. 

However, the IEP meeting is a separate activity from the Supplementary Aids and Services 

Consideration Toolkit. Decisions about what, where, and how a student receives services is 

determined at the IEP meeting by the IEP team.  



Often many of the same team members will be participating in the SaS Consideration Toolkit 

process and the IEP process. In this training, we want to ensure that you have the information 

you need to effectively facilitate the SaS consideration toolkit process while keeping it separate 

from the IEP development process. It’s important that you can draw the distinction between 

what happens during the toolkit process and what is to happen at an IEP meeting. Information 

gained during the SaS Consideration Toolkit process can help inform the IEP team when 

making IEP development decisions.  

Here is a key question for IEP teams. What can be done to have a child to remain in the general 

classroom and receive specially designed instruction by adapting the content, methodology, or 

delivery of instruction to ensure access to the general education curriculum? Each section of the 

IEP provides valuable information that supports opportunities for conversation around access, 

participation, and progress in the general education curriculum and educational environment. 

Supplementary aids and services are a compilation of specially designed instruction and related 

services to support a student in the general education environment.  

Let’s talk about who’s responsible for using the information and how the process works. The law 

requires that the general education classroom with supplementary aids and services always be 

the first consideration for placement. It is important to also note that in some cases more 

restrictive settings may be appropriate for some students. This is the decision of the IEP team. 

Strategies regarding how IEP teams can make these decisions successfully can be found by 

reviewing the Basic Education Circular link that is provided.  

It’s the IEP team that determines the supplementary aids and services necessary for each child 

to receive specially designed instruction in the least restrictive environment. The placement 

determination must be the final component of the IEP development process, and it’s the IEP 

team who decides the educational placement for any individual student. 



There are four guiding questions that help the IEP team answer our key question that was in a 

earlier slide. IEP teams must address these four questions related to supplementary aids and 

services as they consider the extent to which the student will not participate in the general 

education classroom in their program and placement discussions. These questions reflect 

clarification of the least restrictive environment concept that can be traced back to a number of 

federal circuit court cases. 

Additional guidance in the consideration of these questions is available via the annotated IEP 

that is on the PaTTAN website. Question one asks: What supplementary aids and services were 

considered? What supplementary aids and services were rejected? They must explain why the 

supplementary aids and services will or will not enable the student to make progress on the 

goals and objectives if applicable in this IEP in the general education class. 

Question two asks: What benefits are provided in the regular education class with 

supplementary aids and services versus the benefits provided in the special education class? 

This reflects a decision that said benefits of regular class placement for a student with a 

disability may be very different than for a typically developing student but are nonetheless 

meaningful for him or her. There was also language in decisions about the unique benefits that 

may be available in regular class settings. These benefits are to be weighed against the 

perceived benefits of providing instruction in a separate setting. 

Question three asks: What potentially beneficial effects and/or harmful effects might be 

expected on the student with disabilities or the other students in the class even with 

supplementary aids and services? Question four: To what extent, if any, will the student 

participate with non-disabled peers in extracurricular activities or other non-academic activities? 

Several cases discussed the circumstances under which it may be appropriate to remove a 

child from the regular education classroom. These circumstances involve the potential for 



harmful effects either for the student with a disability or for those students without disabilities 

that are an outcome of the regular class placement. It’s important to point out that there is an 

entire class of supplementary aids and services designed to address behavioral supports. It 

would be important to consider and try such strategies before arriving at this conclusion. 

>> In this section, we’ll describe the use of supplementary aids and services to support students 

with disabilities as active learners and participants in the general education environment. We 

will explore a framework that helps teams consider the full range of services. 

While IDEA does not provide great detail about SaS, the concept has been discussed in the 

professional literature. For use in the toolkit and other documents, we have adopted the 

framework noted on this slide to organize the full range of supplementary aids and services. As 

you can see, supports that fall within these areas include direct services to students, things that 

might be considered specially designed instruction and/or related services. However, they go 

beyond direct services to encompass other types of support that are intended to enable a 

student to benefit from instruction in general education class environments. 

This underscores the unique and critical role of SaS in supporting access to the general 

education curriculum. The handout included in your training materials entitled “Supplementary 

Aids and Services Fact Sheet” developed by the Pennsylvania Department of Education, 

Bureau of Special Education, BSE, will provide more extensive information on supplementary 

aids and services for this portion of the presentation. 

The four categories of SaS are described in the next section of the presentation, which provides 

illustrative examples for each of the categories. It should be noted that there an infinite number 

of possible supplementary aids and services to be considered and implemented by IEP teams, 

and the provided examples are only a sample of these aids and services. 



The first category of SaS is collaborative examples. As referenced in the BSE fact sheet, 

collaborative examples can include the supplementary aids and services shown here. 

Communication among adults, professional development related to collaboration, scheduled 

time for co-planning and team meetings, co-teaching and classroom consultation, scheduled 

opportunities for parental collaboration, and mentor teachers or coaches. 

Additional examples may include assistance and support teams, individual student support 

teams, home and school communication, and study buddies or teacher assigned pairs of 

students. SaS addresses ways to communicate, ways to access learning materials, ways to 

remember and organize, and ways to write. Instructional examples of SaS include but are not 

limited to the examples on the screen. They represent the development and delivery of 

instruction that addresses diverse learning needs and provide alternate ways for students to 

engage in and demonstrate and meaningfully participate in the general education curriculum. 

Remember consideration of assistive technology is required by IDEA for every child within IEP. 

The SaS Toolkit is a great way to uncover areas where a student may have challenges and 

brainstorm instructional tools and strategies to overcome those challenges. These are sent to 

the IEP team for possible incorporation into the child’s IEP. Additional instructional examples 

may include using special paper or writing tools, color coding mathematical symbols, 

highlighting reading materials and directions, providing graphic organizers and note taking tools, 

and allowing students to respond in different modes or multiple means of expression, as it is 

referred to in UDL, Universal Design for Learning. 

Physical examples of SaS include adaptations and modifications to the educational 

environment. Here you see pictures of a wheelchair accessible table and an adjustable rotating 

tablet that takes laptops, notepads, and microscopes off the lab table and on to a work surface 

that can be accessed by any student. Some other ideas for physical adaptations include 



adjustments to sensory input, such as a non-glare supplementary light source, adaptive 

equipment like keyboards, structural aids, such as a seat wedge or cushions, page fluffers, 

bookstands, switch mounts, computer monitor clips, non-slip mats, alternative joysticks or track 

pad, keyboard stickers, post-it flags, color coding dots, and highlighters, visual timers, 

preferential seating, such as an accommodation for a child who has visual impairment or is deaf 

or hard of hearing. 

When possible, do not put who use wheelchairs in the front or back of the class. Make them just 

one of the class and arrange the room so they can be mixed in amongst their peers. Social 

behavioral examples of SaS are supports and services provided to a student to increase 

appropriate behaviors and reduce disruptive interfering ones. Examples like peer supports can 

facilitate friendships and assist with challenging behaviors.  

Often peers can diffuse a difficult situation more easily than an adult. For the most part, students 

with disabilities experience adults telling them what to do most of the day for a large part of their 

lives. This can sometimes lead to challenging behaviors, especially as the student gets into the 

upper grades. Peers can help by role modeling and/or saying the same thing an adult would 

say, but it is perceived differently by the student with disabilities. Additional examples may 

include cooperative learning strategies, instruction and communication skills, home school 

communication, self-regulation strategies, preparations for transitions, private prompt for 

redirection, and consistent system of rewards.  

Now that we’ve defined supplementary aids and services, let’s look at how they relate to the PA 

Standards Aligned System, including the PA core standards, which guide all students’ learning. 

Supplementary Aids and Services, SaS, is an integral part of the larger Pennsylvania Standards 

Aligned System, also known as SAS but with a capital S, capital A, capital S. The Division of 

Curriculum maintains and supports the Standards Aligned System, which is PDE’s digital 



curriculum and instruction resource site. SAS is comprised of six distinct elements, which 

provide a common framework for continuous student, teacher, and school and district growth. 

The elements are standards, assessment, curriculum framework, instruction, materials and 

resources, and safe and supportive schools. Numerous resources for teaching and developing 

high quality educational programs are available on this site. We need to consider the Standards 

Aligned System when designing supplementary aids and service options for students.  

The next section of this training will talk about the purpose and components of the 

Supplementary Aids and Services Consideration Toolkit. Here is the definition of the general 

term “toolkit,” which also fits our SaS Consideration Toolkit. It performs a particular purpose: To 

aid in the success of a student in learning the general education curriculum. As future facilitators 

and/or users of these tools, it might be helpful to learn just a little information about the concepts 

upon which the toolkit was based. You will hear many times throughout this presentation that 

the intended outcome of the structure consideration toolkit process is a compilation of 

environmentally referenced aids and services intended to support participation and access to 

the general education curriculum within the general education classroom. 

Remember to always keep the goal in mind. Increase participation in learning for a student with 

a disability in the general education classroom. Drawing upon a strategy familiar to those who 

have developed programs for students with more severe disabilities the principles of an 

ecological inventory were utilized in the Consideration Toolkit. This concept is reflected in the 

gathering of detailed information about the instructional environment of the specific classroom or 

classrooms under consideration as or a current placement for a student with a disability. 

The second area of thinking that is reflected in the Consideration Toolkit is the work that has 

been done by The Center for Applied Special Technology, or CAST, to apply principles of 

universal design to curriculum development and instruction. To demonstrate the importance of a 



universal design philosophy in order to meet the needs of diverse learners, CAST describes the 

process of identifying curriculum barriers by examining practices from the perspective of the 

learning characteristics of all students within a classroom. That approach has been applied to, in 

this application, the individual student for whom general classroom placement is being 

considered. 

While this toolkit was designed to help teams during the educational planning process, yielding 

information to include in a student’s IEP, teams found the strategies helpful in other situations, 

including problem solving, inclusion support issues, planning for supports within a new general 

education curricular area, engaging students with disabilities to identify supports necessary for 

success in general education classrooms, and comprehensive planning for transition to a new 

setting, content area, or instruction delivery process. For example, team teaching or cooperative 

learning. 

>> This next section of the presentation will provide an orientation to the SaS Consideration 

Toolkit’s four key components A through D. This section will also feature a simulation of each 

component as illustrated through a sample team meeting focused on a student named Ben. 

We’ll talk about Ben in a few minutes and then also to the makeup of his SaS Toolkit team and 

the reason why the team chose to go through the SaS Toolkit process. 

The Supplementary Aids and Services Toolkit process starts with a very full explanation of the 

purpose of the toolkit as well as describing its individual components, just reviewing the purpose 

of the Supplementary Aids and Services Toolkit. It’s to analyze from the perspective of the 

individual student, and that’s contained in one of the components. Also too included in a 

component, supports to analyze tasks demands of the general education classroom. Also, a 

component supports the enhancement of participation and learning in the general education 

classroom for the individual student and then also provides organization and supports to 



facilitate the team process in identifying and implementing supplementary aids and services 

considerations. 

You will notice as you scan through each of the toolkit components that this highlighted graphic 

is on the second page of each document. It outlines recommended implementation sequence 

for the toolkit components as well as the suggested personnel that contribute to its completion. 

So we’re starting with component A, introduction and preparation for use. It’s strongly 

recommended that participants in the toolkit review this component prior to the use of any other 

SaS Toolkit components. The reason is the component A review can be facilitated by providing 

the team members with copies as well as reviewing a summary of its key content during the 

beginning of the whole team meeting. Component A is comprised of an overview of the purpose 

and role of SaS as a support that enables many students to learn and participate in the general 

education classroom, non-academic settings, and extracurricular activities. It also discusses 

when can the SaS Consideration Toolkit be beneficial in assisting teams and also orients the 

team to how the toolkit was developed, including well established curricular and program 

planning practices. 

The next component that we’re going to take a look at is component B of the toolkit. It’s the 

student profile, which is a summary of strengths, needs, and learning characteristics. This part 

of the tool helps the team organize student specific information in a format designed to facilitate 

instructional planning and problem solving to support inclusive practices. The end result of using 

the tools in component B is the creation of a student profile that will serve as a reference point 

for the rest of the consideration process. While component A is used prior to the use of the other 

SaS toolkit components, the component B or student profile is utilized and referred to 

throughout the use of the toolkit. 



As we begin our exploration of component B, we’re going to be watching a video that illustrates 

Ben’s team completing the portion of the toolkit that we’re currently introducing. You have in 

your packet information and a profile that corresponds with Ben’s team’s work and some of the 

work that has been provided prior to the SaS Toolkit meeting. Pull that out, and let’s take a look 

at the simulation of Ben’s meeting as the team works through component B. 

>> All right. So now that we’ve reviewed the purpose of the Supplementary Aids and Services 

Consideration Toolkit, I’d like to take just a minute to do some introductions so that everybody is 

familiar with everybody at the table. As I stated earlier, my name is Karen Grammas, and I’m 

from PaTTAN, which the Pennsylvania Training and Technical Assistance Network. I’ll serve as 

your facilitator today. I’m going to start over here. Ms. Thompson, would you mind? 

>> My name is Ms. Thompson. I’m a first grade teacher. 

>> Marcy Phillips. I’m Ben’s mom. 

>> I’m Ms. Kate Jennings, and I’m the special education teacher here at the elementary 

building. 

>> I’m Barb Frederick, and I’m the special ed supervisor here at the elementary school. 

>> I’m Mrs. Dee VanArsdale. I’m a second grade teacher. 

>> Great. Wonderful. Well, thank you all for coming and for taking time away from your 

classrooms and your busy jobs and spending some time today brainstorming some great ideas 

for supplementary aids and services for Ben, especially for the upcoming school year as he 

transitions into second grade. 

>> Component B provides a structure in which information is summarized, organized, and 

shared to support program planning, to support learning and curriculum access within the 



general education classroom for a student with a disability, the team discussion of the student’s 

strengths, interests, and needs to ensure input from all, and the inclusion of information that 

might not appear in formal documents, such as present levels. Also, since we’re looking at non-

academic settings and extracurricular activities, I want to make sure that we’re thinking of all the 

strengths and interests of the student and then also too their sensory, motor, and processing 

considerations in these environments. 

Component B or the student profile contains several graphic organizers. As stated in the 

directions, this component can be used as a recording format during student team meetings, 

and its information can be referenced for future instructional supports planning. Our first graphic 

organizer helps support team discussion and recording of the student’s strengths and interests. 

Two prompting questions are provided to get the team started and to support the facilitation of 

each team member contributing strengths and interests. 

To support the SaS Consideration Toolkit process, we’ve created a sample or example student. 

Our sample student throughout this training will be Ben. Ben is a seven-year-old student who 

has autism and is receiving education in a self-contained class within an elementary school. The 

reason Ben’s team is looking into the toolkit is it’s recommending an increase in the time Ben 

spends in the general education class for next year. Attending Ben’s toolkit meeting is his IEP 

team members, which include an administrator, general and special education teachers, and 

Ben’s parents. 

Let’s take a look at our first simulation video. The team is working on component B. The group 

may not come up with a thorough list of strengths and interests. Often the facilitator needs to 

draw more ideas more ideas from the group. So pay special close attention to how the facilitator 

gives feedback to the group as well as tries to expand some of the information that each team 

member is providing. 



>> Great. As we move into section B, we’re really focusing in this section on Ben’s strengths 

and interests. We sent out a survey to you in advance. Everybody has had a chance to kind of 

think about and bring some ideas with you. What does Ben like to do? What is he most 

interested in? This is great because we get both the school perspective and the home 

perspective.  

At school, what are his favorite subjects? What does he do at recess? In the morning when he 

comes in, what are his favorite things to do? At home, what does he do as soon as he walks in 

the door? What does he do on Saturday morning? What are those things that he likes and is 

really good at? Those are the kinds of things that I want to hear from you this morning. Just 

throw those ideas out there, and I’ll capture them up on chart paper that I have. At the same 

time, Mrs. Frederick will be taking notes on the actual document so that you don’t have to take 

those notes yourself because it’s kind of hard to do all that at once. We will definitely get a copy 

of the completed document out to all the team members once we’ve finished it. Who has an 

idea? What does Ben like? 

>> Well, I don’t know if they’re strengths, but he’s really polite, and he’s a very happy child. 

>> I agree. He’s got a good memory. He seems to have a pretty good sense of humor.  

>> As for interests, he loves music, and he really likes to play with puppets. 

>> For interests, he seems to enjoy the sensory toys that we have in the class. 

>> Ben likes the drums, the percussion instruments, as well. 

>> Great. Those are great ideas. What else does he like to do? Does he like to read? Is social 

studies his favorite subject? Does he build models on the weekends? Does he paint? What 

other kinds of things does he like to do? 



>> He’s got a good vocabulary. He likes to read, but he’s behind the other students in class, so 

he’s not reading at grade level. 

>> Okay. Now, that’s really good information. I’m going to ask you to hold on to that because in 

the next part of section B we’re actually going to talk about those areas where there might be 

some needs. I’m going to put down as an interest he likes to read, and then we’re going to come 

back to that. 

>> He likes watching Transformers, and he really likes being in water. 

>> Okay. He likes to be by himself mostly, and the art teacher tells me he enjoys painting, and 

I’ve seen that too. I think that should be up there. 

>> Would you say painting – would that go under both? Is that both an interest and a strength 

do you think for him? 

>> I think so. I think the other students recognize that also. 

>> Great. Okay. We have a lot of ideas. Our lists of strengths and interests are living lists. By 

that I mean as things come up throughout this whole process we will continue to add to this list. 

I’m going to keep these up here so that we can view them throughout the entire process so that 

we always have that vision and that image of who is Ben, what does he like to do, what is he 

really good at because that’s going to come in handy when we talk later about brainstorming 

ideas for the best ways to support him. Please feel free to add those additional strengths and 

interests as we go throughout the process. 

>> Next you’ll see the graphic organizer for component B with Ben’s strengths and interests. 

What you need to have in front of you right now is all the documents for Ben, including 

completed B forms and the completed environmental scan of section C steps one and four out 

of your packet. Through the video, we had the opportunity to meet Ben’s team and listen in on 



their discussion regarding component B and going through and listing and identifying some of 

the strengths and interests Ben has.  

Just to review very quickly, Ben is a seven-year-old student who has autism and is receiving 

education in a self-contained IU run class within an elementary school setting. Currently, he is 

included with the first grade class during art, music, and occasionally science. Ben has made 

some progress this year, and the school feels it would be helpful to conduct a toolkit to prepare 

for next year.  

Ben does exhibit some negative behaviors and is behind his peers socially, academically, and 

with some communication. His initiation and social interaction with his family members has 

increased at home this year since Ben started a new medication. The IEP team would like to 

increase the amount of time Ben spends in the general education class next year engaged in 

the general academic curriculum. The team is looking at the second grade classroom 

environment to determine how they might increase Ben’s successful participation and learning 

for next year. 

So this is where we’re at, and we’re going to move in to the components of the toolkit regarding 

B, B: Student profile, a summary of strengths, needs, and learning characteristics. Continuing 

through the toolkit, we’re going to look at the section of component B that notes the subject 

specific information, methods, and levels of performance for this individual student. It will be 

beneficial to compile this information prior to the onsite facilitation, so the team has an 

opportunity to reflect, analyze some of the information that they have, so they can review the 

student’s current IEP and progress reports to complete the table below, describing the student’s 

current level of performance relative to the general education curriculum. 

The compiled information will include strategies that have a track record of success for this 

student as well as those that have not been effective just so that the team will be aware that 



these activities have been tried for a significant amount of time and were not successful. So the 

team also needs to make the decision by reviewing this information whether they want to retry 

that strategy or just really continue towards new strategies or just focus on the successful 

strategies. This information will be used by the team to identify supplementary aids and services 

that build upon previous lessons learns, so really taking a look at past experiences and past 

progress to make a decision. 

Okay, so looking at Ben’s team and how they completed this section, first of all, we see that 

under sensory, vision has no notations. Hearing, there’s a note from the team that loud noises 

bother Ben, and he indicates this by putting his fingers in his ears. In the motor section, noted in 

fine motor, it says, “Emerging use of writing instruments.” Gross motor, no notations. Then we 

see under language, processing, receptive, recognizes gestural prompts to follow directions. In 

expressive language, to ask for things he wants the items must be visible. He needs to see the 

visible item so that he can request it.  

He also has echolalia. In the reading area, we see he requires a high rate of reinforcement. 

We’re also under the reading noting some of the behavior supports. Narrow range of 

reinforcers. Writing requires visual and physical boundaries. Writes on a screen. For listening, 

gestural and verbal prompts. Audio or speech delivered in moderate volume. Short auditory 

instructions paired with visuals are support that he needs. Under behavior, needs prompts to sit 

for a period of time. These are some general behavior comments. Needs prompts to sit quietly. 

Continuing through the toolkit, we’re going to look at the section of component B that notes the 

subject specific information, methods, and levels of performance for this individual student. It will 

be beneficial to compile this information prior to the onsite facilitation, so the team has an 

opportunity to reflect, analyze some of the information that they have, so they can review the 



students current IEP and progress reports to complete the table below describing the student’s 

current level of performance relative to the general education curriculum. 

The compiled information will include strategies that have a track record of success for this 

student, as well as those that have not been effective just so that the team will be aware that 

these activities have been tried for a significant amount of time and were not successful. So the 

team also needs to make the decision by reviewing this information whether they want to retry 

that strategy of just really continue towards new strategies or just focus on the successful 

strategies. This information will be used by the team to identify supplementary aids and services 

that build upon previous lessons learned, so really taking a look at past experiences and past 

progress to make a decision. 

Looking at Ben’s sample, it includes his current level of performance in each content area. The 

information recorded is clear and concise and may be added to during the facilitated team 

meeting. The instructional methods included prompting levels and reinforcement needs as well 

as the specific prompts that are used to support Ben’s performance levels. Adapted materials 

and instructor supports are also recorded. Take a look at writing for an example of this. 

With completed component B, now we’re moving into component C. Component C will result in 

the identification of student specific environmentally referenced supplementary aids and 

services. This part of the SaS Toolkit is often referred to as the meat of the SaS Toolkit. As a 

facilitator, you will be spending the most time on this section. This is where most of the 

facilitation happens. You need to have a clear idea of what a productive facilitation would look 

like. So we’re going to continue the video process of modeling what a team might do for Ben, 

our sample student, in component C.  

Okay. So we’re going to look at step one, develop profile of general education classroom. The 

team will select the setting to be profiled, and the team should select a potential class or 



representative class to analyze. An example may be one of four possible third grade classes 

with a focus on language arts or math. The team selects the classroom and subject bas on the 

desired potential classroom under consideration for inclusion of that student. The general 

educator is the primary source of information for the profile, and the profile can be completed 

prior to the facilitated meeting and then shared with the team members. 

Let’s continue with the facilitation of step one, the environment scan. It captures the following 

classroom practices, instructional methods and materials of the general education classroom, 

the instructional delivery and social routines, as well as setting characteristics, which is the 

physical nature of the classroom. 

You can look through Ben’s sample that you have available to you, and we’re just going to look 

at a couple of the areas that the team will go through in step one. We also see technology, 

information presentation methods, and a lot of the information the team shares will kind of 

overlap because some of the materials or discussion or strategies fall into several different 

categories. So student assessment formats, project presentations, and then also taking a look 

at instructional format and classroom management. As you can see, this is what the sample we 

created team came up with regarding the frequency of use or prevalence of practice. 

You can see for the instructional format we have a lot of frequently used materials that are 

captured and then also too classroom management. Same thing. A lot of the strategies listed in 

the tool are frequently used in the general education classroom. Response to diversity and also 

interpersonal relationships is another piece that students may need support with or just given 

the opportunity to take advantage of some of the rich strategies and supports that are currently 

being provided in the classroom. 

Also too, social activities and classroom environment are other pieces of the environment in the 

learning area that the team needs to be familiar with. Part of this part – step one of the toolkit – 



really gives the team an opportunity to feel like they have a very good picture and ideas of what 

that classroom looks like on a daily basis. It gives them kind of that entry to the classroom and 

some discussion and opportunities to question to get a better understanding of the classroom so 

that when they plan for supports for Ben they will have a very good picture of what that 

environment looks like and can also reference his profile to see if they can make a very good 

support match for Ben, which brings us to step two. 

Identify potential barriers to curriculum access and instruction. Step two is developed by all of 

the team members with assistance from the facilitator. The team looks at each of the categories 

in step one and determines where there is a mismatch between the practices in the classroom 

and the student’s strengths and needs. The team looks at the status of the classroom as it is 

today before anything is implemented or changed. The facilitator during this time can ask 

probing questions or offer ideas. 

This section can take a good amount of time to go through because you need to go through 

each category of step one. In step two, the facilitator takes ideas for each category and lists the 

barriers in the middle column. Let’s take a moment and see what this might look like at a 

student team meeting. 

>> Great. Now that we’ve created a scan of the environment, I know we sent this out last week, 

and we have results for all the sections of the toolkit in terms of what will the second grade 

environment look like. Ms. VanArsdale has given us an indication of how frequently any of these 

materials are used. We’re going to start in the printed materials section, and what we’re looking 

for in this part of the toolkit is really what barriers are going to be presented in terms of the 

setting, the curriculum, the instruction, all of those things that happen in the classroom. What 

will present as barriers for Ben to be able to access those things – the curriculum, the instruction 

materials, those kinds of things? 



As we do this, we want to keep in mind that really the barriers are created by the way that we 

present something as educators, the materials that we use, the curriculum kinds of things. We 

want to kind of keep our focus from that perspective. How will those things create barriers for 

Ben? Talk to me about printed materials. We know that textbook, workbook, trade books they’re 

all used pretty frequently. Worksheets are used pretty frequently. 

>> I think the print is just too small for him often. He’s not reading at grade level. So… 

>> Okay. So help me with that a little bit. He’s not reading on grade level. Describe that to me. 

Why is not on grade level? 

>> Well, the vocabulary is too hard. He can read sight words, but he’s not decoding it. 

>> Okay. All right. So that helps. That helps us just kind of get a frame for then what barriers will 

be in place for him. So the vocabulary is too complex for right. Correct. Let’s, again, keep that 

focus on the curriculum as we try to state these. It’s the vocabulary that’s going to be a barrier 

for him. All right. 

>> When he’s in my classroom, the reading passages seem to be too long for him. 

>> They’re only going to get longer in second grade. Can he follow written directions? 

>> We give him the directions, and his para educator reads the directions to him also. She helps 

with all the writing activities that he’s to complete. 

>> Okay. What I’m hearing is that the length of the reading passages are burdensome for him. 

They’re too long. They’re only going to get longer. Then written directions on printed materials 

are going to be a barrier for him. 

>> Would you say that following written directions independently or – yeah? 

>> Okay. So following written directions independently. Does that make sense Ms. Thompson? 



>> Yes. 

>> Now that you’ve had a chance to view a video sample of Ben’s team meeting, I’d like you to 

take a look to see how that part of the facilitation was captured for step two. We see on the slide 

the page “developing the profile of general education classroom, step one” and then also next to 

it the appropriate step two. What was recorded from the conversation that you saw with the 

sample team? 

Just once again making a special not that this is really capturing some of the pieces of the 

curriculum and instruction that may be difficult for Ben to access because of the barriers listed. 

We see complexity of vocabulary. When we start to identify strategies, we’ll have a very specific 

picture of what we need to work with. Next we’ll look at another piece of the worksheet. You can 

see that step one has been completed for our sample student Ben. Pause the presentation and 

take a few minutes to fill out step two. What are potential barriers to the curriculum, access, and 

instruction for Ben? 

Here we have a completed sample using our Ben profile completing step one and then step two. 

You can see the listing of some of the potential barriers in the curriculum and access and 

instruction for Ben in this current general education setting. Take a look at technology, which 

then an opportunity to brainstorm different ideas of potential barriers, and then information 

presentation methods. Just a few potential barriers the team felt Ben may have in the general 

education classroom as it currently exists. 

Our next step, step three, is the point where the team identifies strategies and services to 

eliminate barriers. Once again, we’re looking at the setting of the general education classroom 

that a student be assigned to if he or she did not have a disability. How is the information 

gathered? The school team collaborates on strategies and services. There is certainly the 

opportunity to take a look at what kind of resources are available that have not been utilized, are 



available in the classroom but may be bumped up a little bit to support Ben. Some flexibility may 

be required in gathering this information. There may be some tentative strategies, but the team 

needs to continue the conversation to see if these would be feasible in the setting and then also 

taking into consideration Ben’s strengths and needs. 

During this piece, we want to certainly realize some of the ideas that were presented at the 

beginning of this presentation. What is a wide range of supplementary aids and services, and do 

we have a good idea of what might be available, what can be available as far as supplementary 

aids and services? Are we really aware of some of the possibilities? Bringing a team together 

will bring many different areas of expertise. The parents certainly will be able to suggest maybe 

supports that are available or have worked at home that would be excellent supports in the 

general education classroom or maybe historically some of the supports that have been very 

successful for this individual student. 

Let’s look at a wide range that are just represented, just a few brainstormed ideas on this slide. 

We’re thinking what kind of supports would the student need. Do they need teacher’s aide 

assistance? Do they need a sensory break at certain times? Do they need extra time to take 

tests? Have we also thought about collaboration time for teachers to talk to help plan some of 

the supplementary aids and services, adaptations, and modifications? This just gives you an 

idea of what kind of brainstorming or ideas can be a part of step three. With a graphic organizer, 

they will appear to the team in graphic form in categories that really will make sure that there is 

a good match between the environment, the demands and methods of the environment for 

learning, and then also too what kinds of supports that individual student may need. 

Step three will be illustrated in the video that we’re about to watch. The highlight of this session 

is to brainstorm all ideas. As you will see demonstrated, no judgments at this point in time. You 

just want to get all the ideas out on the table and recorded on your graphic organizer. 



>> Great. Now that we’ve finished the entire portion of step two from the part C of the toolkit, 

we’re going to go ahead and move into step three, which is identifying strategies and services to 

eliminate those barriers that we came up with for all of those areas in step two. What we want to 

do in step three is really think from a perspective of true brainstorming. Meaning that I want to 

hear any and all of the ideas that anybody at the table can come up with as ways to support Ben 

through those barriers that we identified in step two. 

In step three, again, as part of true brainstorming, there is no judgment, which means nobody 

can have a bad idea. I want to hear it all. I know that you’re going to throw out things that are 

already in place and working for Ben. That’s fine. We’ve covered some of those in part B, but 

some of that is going to come out again. That’s okay. What we really want to focus on is what 

else could there possibly be.  

Again, it might be something that was tried last year and didn’t work but maybe it would work 

again. It doesn’t matter. We want to hear all of those ideas. The ideas we really want to hear are 

things that are going to maximize Ben’s success, are going to maximize his engagement, his 

participation, and, again, are going to help kind of break down those barriers that we identified in 

step two. 

One tool that we do have available to you that you all received a copy of is our supplementary 

aids and services facts sheet. In that facts sheet – we have a teacher’s desk reference as well – 

you will find the four areas of supplementary aids and services. You’ll see a chart in there that 

lists the collaborative areas, instructional, physical, and the social/emotional areas. That just 

gives us a really nice framework and a way to make sure that we have considered all areas of 

supplementary aids and services because what we tend to do is just think of the instructional 

areas primarily.  



We want to make sure that we cover all four of those areas. Please feel free to take out that 

facts sheet and that teacher’s desk reference and use those sort of as a guide as we think 

through this process. We’ll follow the same process that we did for step two in that we will work 

section by section, and we will complete all of step three before moving on to the next part of 

the toolkit. 

>> Looking at our graphic organizer, consider and write down ideas of strategies or services to 

eliminate the barriers identified in step two for all of the three categories on this slide and the 

next. We’ve provided just a couple of ideas to get you started. Now that we’ve brainstormed 

strategies for step three for the printed materials, let’s take a look at this slide that features 

technology and information presentation methods and continue brainstorming some strategies 

and services to eliminate barriers that we’ve derived from step two. 

Next we’re going to take a look at our simulation of facilitation for this conversation. A highlight 

of this discussion is that they are brainstorming all ideas, getting them all out on the table. No 

judgments at this point in time. The important piece is to get all recorded on the graphic 

organizers for future consideration as strategies that may support Ben in the future. 

>> Okay. Now that you know the process for step three, let’s really get some of your ideas, and 

Mrs. Frederick will jot some of those down for us. What are some of the supports and services 

that we could possibly put into place for Ben in terms of right now we’re just going to look at the 

printed materials? Thinking about, again, his strengths and interests. Go back to what he likes 

to do, what he’s really good at. What are some supports and services we could put into place for 

him? 

>> I guess I’ll start. Well, to support Ben’s learning from the classroom materials, I kind of jotted 

down we could pre-teach the upcoming vocabulary. 

>> We also have digital copies of the textbooks that we use. 



>> Great. Now, Ms. Thompson, how could the digital text support Ben? Or I could throw it out to 

the whole group. How will that digital text support? 

>> Maybe we could use the highlighting features and enlarge it for his print issues. 

>> Then you mentioned something about having a reading buddy. 

>> Occasionally what we do is we group the classrooms with partners when I’m introducing new 

materials or new units. That’s probably what he’s talking about. Then I have a student check 

system. They check with each other to make sure they understand the directions. Then they just 

partner on it. 

>> Can we add that as one of our strategies? 

>> Absolutely. 

>> I think I didn’t get one of the ideas up above. We talked about highlighting. Digital copies of 

reading materials. Use highlighting. There was something else. 

>> Enlarging. 

>> On the toolkit graphic organizer for component C, we have some examples and ideas of 

ways to eliminate the barriers for Ben in the areas of technology and information presentation. 

We want to keep the goal in mind. Increase participation in learning for a student with a 

disability in the general education classroom or classrooms. Some of the guiding questions for 

considering assistive technology and supplementary aids and services we want to look at the 

function. What does the student need to do in the general education classroom? Participation. 

How might we invite increased participation in achievement for a specific child? 

Now that we’ve looked at brainstorming of strategies, we want to remember that strategies that 

are developed and utilized should maximize participation and reduce barriers in the general 



education classroom. We need to use the student’s strengths to bridge differences. Also too we  

may not always be looking for grade level performance from individual students, but we also too 

want to remember that special is as necessary. Meaning that we want to make sure that we’re 

utilizing all possible supports and variations before we really look at modifying significantly the 

student’s environment and then also the instructional methods that are utilized. This next slide 

illustrates the point. Support services that are only as special as necessary fit just right. 

Now we come to step four. Identify viable alternatives for implementation. This is where the 

team prioritizes options for implementation and takes a look at the list of ideas they’ve 

brainstormed. It is very likely that certain ideas or strategies came up over and over again while 

working through the categories. These might clue the team in to supports that might be effective 

in providing support to the student across areas and may provide a focus for the team for 

implementation.  

The team should come to consensus on what to implement or at least where to start. Pick just a 

few to begin with. This step serves as the basis for building an action plan for implementation. 

This step is not a placement decision. The information developed here related to supports to 

implement can assist the team in their decision making wherever they are in the process. 

As we look at the graphic organizer for step four, titled “Discuss Appropriate SaS Options and 

Identify Viable Alternatives for Implementation,” the team that completes the SaS Toolkit can 

develop an implementation plan at this point. This information can be used by the IEP team in 

developing, revising, or updating the student’s IEP as appropriate. Let’s look at how that 

conversation might go during the toolkit meeting. Let’s take a look at our next video clip. 

>> All right. We did a great job of brainstorming some solutions and possibilities for helping Ben 

access and work through those barriers presented by the instruction and curriculum and 

whatnot. What we want to do in this step four is really look at what student support strategies 



are we really going to try to implement or really going to seriously consider or to pass on since 

the IEP meeting is coming up. We’re going to pass these on to the IEP team even. 

Thinking about all that list of brainstorming that we did, all of the things that we listed in step 

three, which of those strategies and supports are we really going to prioritize? Which ones are 

we really going to put here as this is what we really want to try, this is what we think will work, 

this is what we think might be best for Ben at this point? We’re going to prioritize those and list 

those in that first column. 

Then we want to consider what adult supports and resources might be needed for 

implementation of all of these strategies. So what are the adults going to need? Then in the third 

column what supports do we need for that adult implementation? How are we going to make 

that happen? What additional supports might be needed? That’s kind of where we’re headed in 

step four. First, let me hear your ideas about what are some of the priority strategies that we 

want to recommend we try for Ben? 

>> Well, I think a priority strategy would be providing visual supports throughout the day. 

>> Okay, Ms. Jenkins. That makes perfect sense. That’s a good idea. That’s one of our 

strategies if you recall. That’s one that kept coming up over and over again in step three, and 

we’ll have that. So that makes sense to prioritize that as a strategy. Think through the list from 

step three. Can we pick out some specific visual supports that we might want to list under 

there? We have visual supports. What are some specifics that we might want to try? 

>> Well, I was thinking definitely a visual schedule and then maybe some visuals to help 

support tasks, help with the directions piece. Then I think to get him engaged in that maybe we 

can incorporate some of his art skills. Maybe he could kind of assist in creating some of the 

visuals. 



>> Great way to use his interests. 

>> I really like the idea that came up about other students helping him. Ben’s an only child, so 

he’s by himself a lot. I really would like someone else other than Mrs. Coflin to be with him and 

help him. I’d like him to start making friends and know that adults aren’t the only people that can 

help him or play with him. 

>> Great. We can put something in there like “teaching and using peer supports in class.” Mrs. 

Phillips, just as a note of caution to you, which is for next year, those students would not be in 

teaching roles, but they would be there, just like you said, to build those relationships and to 

provide that support as kids do in a second grade classroom. 

>> Sometimes I just think he gets lonely. 

>>  Yeah. Yeah. They can help keep him on track. They can help – yeah. 

>> He responds very well to the students in the class. 

>> Mrs. VanArsdale, I noticed that we put text to speech options in here. How comfortable are 

you with that? Would you need some training or professional development with that? 

>> Yeah. I’ve not ever used these tools before, so I don’t know how to use them. 

>> Okay. One of the supports that we’ll add for the resources for implementation is professional 

development in using text to speech. I think when we think about that and who would be best, 

you know, where would we go as a resource for providing some training to Mrs. VanArsdale on 

the text to speech, I think we could definitely call our assistive technology consultant from the 

local IU. That’s a person who could come in and talk to you about the text to speech as one 

option. 



>> We could also collaborate as well because I received that professional development training 

for this year. 

>> And you’ve used it all year? 

>> Yes. So I’d be happy to collaborate with you as well. 

>> Perfect. 

>> You had an opportunity to see a simulation of Ben’s team working through step for. Now let’s 

take a look at our graphic organizer and take a look at how the team might record their 

conversation and discussion to support Ben. We have the first section, student support 

strategies to implement. What does Ben need? We have four pieces here. One of them is to 

increase opportunities for reinforcement. Let’s look at the adult supports or resources for 

implementation, which is what do the adults need. 

We have a couple things here that would address that. We have “learn how to implement or 

guide use of peer supports in classroom and school.” We also have “learn how to implement 

behavior plan and plan for reinforcement.” Moving over, we’re looking at supports for 

implementation. It’s basically how will we get there. Consultation with a behavior specialist or 

SLP. Schedule time for ongoing collaboration. We can see across the graphic organizer to 

some of the steps that we will need to take to support Ben thanks to some of the conversation 

discussions facilitated through the SaS Toolkit.  

Now that we’ve completed component C and looked at a simulation and then just some 

possibilities that would support our student, Ben, we’re going to move into component D of the 

toolkit. Component D is a self-check that is actually used throughout the toolkit process asking 

questions that allow the team to determine whether or not they are implementing the toolkit 

process with fidelity. 



>> Now that you have an understanding of the toolkit and how to lead a team through the entire 

process, Karen Grammas will offer some tips to ensure the process goes smoothly, as well as 

ideas to address possible facilitation issues that may arise. Karen will also suggest additional 

resources you may find helpful. 

>> During any stage of the facilitation process, questions or difficulties might arise that need to 

be addressed. In this section, I’m going to present some considerations and tips for easing that 

facilitation process for you. Some common questions about the toolkit deal with the nuts and 

bolts of facilitation, such as how are students chosen for a toolkit and who is the team 

completing the toolkit, who does that include. So let’s start there. 

Actually a toolkit can be completed for any student, and it can be requested by the school or the 

family. Because of the potential length and the depth of the whole process, it’s recommended 

that a toolkit be reserved for those times when the team really has exhausted all of their own 

ideas, and they’re having difficulty identifying additional supports for a student.  

The team who will come together to complete the toolkit really can be quite comprehensive, and 

it might include, obviously, the parents and the school principal, the special education 

supervisor, general educators who are involved, special educators, related services providers, 

such as a speech language pathologist, and occupational therapist, physical therapist, a TSS or 

behavior consultant, other specialists that might have information about the student. Really 

anybody can be a member of the toolkit team as it might be requested by the school or the 

family and if it makes sense, if that person knows the student and can give valuable feedback 

and input to the process. 

Not only do we need to consider for whom the toolkit will be completed, but we also need to 

consider the targeted area for the toolkit. So questions like will the toolkit be completed for a 

specific class or environment or will it be completed with a broader more global sort of focus in 



mind. Let’s consider this example. We have a middle school student who has autism. This 

student will be changing classes at the end of the semester. Next semester he’s going to have 

technology education. The team is really concerned about some of the risks involved in using 

the equipment in that class, so they convene to discuss options for supports specific to that 

class. That is an example of a very specific class or environment that would be considered 

when completing the toolkit for that student.  

In another instance, let’s think about a student who is transitioning from third to fourth grade, 

which also means going to a new building. In this case, the team might want to consider a more 

global approach to the toolkit in order to generate ideas for support for the transition as well as 

supports for next year. 

Another consideration for completing a toolkit addresses the best time for completion. A toolkit 

can be completed at any time and will always serve to inform the IEP team making decisions. It 

makes sense for a toolkit to be completed when a student is making a transition from one grade 

to the next or from one setting to another or when the team feels a need to come together to 

brainstorm additional possibilities for supports for a student. 

Because the toolkit is not part of the IEP, a meeting can be scheduled at any time. The 

suggestions made will, however, be forwarded along to the IEP team as a resource for them. 

Because the toolkit is individualized, the time it takes for completion will vary. In my experience, 

I like to schedule three hours for a toolkit meeting with an understanding that the team might 

have to schedule additional time in the future. I’ve found that three hours is just about the 

maximum amount of time that a team can focus and provide meaningful contributions to the 

process. After that, conversations tend to wander, and they don’t really address the purposes of 

the meeting. 



Remember if the toolkit has not been finished in whatever time you have allotted, work with the 

team before leaving that meeting to schedule a second and maybe even possibly a third 

meeting. Keeping all the details about what to do and when to do it can also be overwhelming. 

In an attempt to assist facilitators in organizing the process, we have provided a Supplementary 

Aids and Services Consideration Toolkit Facilitation Planning Guide for you as one of the 

handouts. 

Please take this document out and refer to it as I highlight a few items. This one-page document 

organizes the steps for facilitation in preparing to facilitate, facilitating the SaS Consideration 

Toolkit, and follow-up to SaS Consideration Toolkit meeting. These suggestions are guidelines 

for the facilitator’s consideration when preparing for toolkit facilitation. As further support, an 

additional document, SaS Consideration Toolkit Facilitator Tips, has also been provided as a 

handout to you to further break down the steps in facilitation and to offer suggestions for things 

such as getting a team together, how to complete portions of the toolkit, and how to follow up 

after the meeting. At your convenience, really take a look at these guideline documents as ways 

to help you prepare and sort of structure out your facilitation of the toolkit.  

For this next section, please take out your handout entitled “Solving Facilitator Issues Activity.” 

On this graphic organizer for solving facilitator issues, you’ll see there are three columns. In the 

left column are some issues that could potentially arise through the facilitation process. Stop the 

recording and think about each of these issues. Then in the second column write down at least 

one idea for working through each issue. 

Welcome back. Now that you’ve thought of some ideas on your own, listen to the next section of 

this recording and add additional ideas in the third column. As a facilitator, you want to do 

whatever you can to set up an environment that invites respectful, open conversation and allows 

for a lot of good brainstorming. In addition to providing all the team members with copies of the 



toolkit – and you can provide those electronically or in hard copy form or both – it will also help 

to project the documents on a screen for all the team members to see while the sessions are 

actually being completed.  

This allows team members to have a common focus rather than spending their time trying to 

write down and take notes about everything that’s said. You can remind them that the 

completed toolkit will be shared with them in the future. A lot of times whoever the note taker is 

for the toolkit will send the toolkit then back to whoever is the lead for the team. A lot of times 

that’s the special education administrator. Then that person will disseminate to all the team 

members. 

Also, think about designing an agenda that is respectful of everybody’s time and commitment to 

the process. Leave enough time for discussion through each of the sections but not so much 

time that ideas will begin to be recycled over and over or that the team will eventually wander off 

topic. You want to kind of play around with that timing a little bit and manage that. Using a timer 

and asking one of the team members to be the timekeeper can help you follow that agenda 

more closely. 

Remember also that not everybody sitting around the table comes with the same background as 

you, so try to limit the use of specialized vocabulary, jargon, acronyms, anything like that without 

providing an explanation for everybody. This will ensure that everybody has a common 

understanding, and it will allow them to feel more comfortable in contributing. 

Check in with all the team members throughout the process as well, especially the family 

members, to gauge their level of comfort and understanding and to manage their contributions. 

Make sure that everybody is contributing. If you notice that somebody may be a little bit quiet, 

but you really suspect that they have something to offer, yeah, it’s okay to ask them directly, “So 



what do you think about this?” Just be considerate of everybody’s contributions and their levels 

of comfort and understanding throughout the meeting. 

One of the most important objectives of the Supplementary Aids and Services Consideration 

Toolkit is to generate a list of potential supports and services to be considered for a student by 

the IEP team. In order to do this, the barriers have to be described first. We need to remember 

that the student is not the barrier. The instruction, the materials, the delivery of the instruction 

are what present the barriers for a student. Therefore, the barriers should be stated in a way 

that highlights the concern with the practice not the student’s disability. 

In the example in the first bullet on the slide, the statement of the barrier was first made from the 

student perspective. “The student can’t decode text at this level of complexity” makes the barrier 

the student actually. If the facilitator changes the wording in such a way as to highlight the 

material rather than the student, then we change it around to make the material the barrier. So 

the statement could say, “The material is too hard for the student.” Now the barrier is the 

reading passage, and the team can brainstorm solutions for making the passage accessible for 

the student. 

As a facilitator, you might want to review the intent of brainstorming and even present some 

rules for brainstorming, which you’ll see on the next slide. Remind the team members that 

brainstorming is a process for generating a vast list of potential solutions to the identified 

barriers and that all ideas are welcomed and viable at this stage. All ideas should be recorded. 

Nothing is rejected at this point in the process, as there is no judgment of ideas. 

As team members come up with ideas, capture the purpose of the suggestion so that others will 

have a better understanding when reading through the list at a later date. That means if a 

specific strategy or support is mentioned, then you might want to include a short description of 

how that will help break down the barrier or what the purpose of that is. The same as if 



somebody is thinking, “Okay, we want something to do this, but we don’t know the name of a 

specific strategy.” Then just put down a description so that anybody who might be reading in the 

future then can look back and think, “Okay, what supports or services might be available for 

breaking down that barrier?” As I mentioned, here’s a list of rules for brainstorming. More 

information about brainstorming and these rules can be found at the website at the bottom of 

the slide.  

There’s the potential for some conflict to arise among team members throughout this process. 

As a facilitator, you need to be aware of the differences between a debate and an argument. 

Healthy debate is necessary for a group to make effective decisions. Dysfunctional arguments, 

however, can equal disaster. It’s not necessary to limit debate. You just want to make sure it 

doesn’t become dysfunctional. 

Use the strategies of healthy debate that you see on this slide to guide the conversation around 

some of the issues that might arise. For example, if we think back to our graphic organizer, in 

addressing the issue of the teacher who hasn’t completed the environmental scan prior to the 

meeting, consider some of the suggestions on the slide. One might be to understand the views 

of others. Ask yourself, “What else might’ve been going on in the teacher’s schedule?” Perhaps 

something that just really prevented the teacher from completing that environmental scan. 

Another recommendation would be to remain objective. There really isn’t anything you can do 

about the fact that it wasn’t completed in advance. Take the time to complete the environmental 

scan at the meeting, and don’t pass judgment against the teacher, especially in front of the team 

because that’s not going to be productive nor at this point would it be relevant. You just kind of 

want to accept the fact that it wasn’t completed, and you’ll take the time at the meeting to 

complete that and move on. Approach all of your problems systematically in order to analyze 

the situation and be able to problem solve more effectively. 



As a facilitator, it’s your approach that will determine whether people debate or argue. Follow 

the suggestions on the slide to set the stage for inviting debate that is healthy and productive 

rather than argumentative. You’re there as a facilitator to guide the process and discussions. 

You might know the student but you might not. As much as possible, the discussions really 

should belong to the team. As a facilitator, try to limit your input to the discussions and only 

interject as necessary. Help team members to understand differing perspectives by offering or 

asking for clarification and directing their attention to the facts. When concerns to arise, problem 

solve through those concerns rather than ignoring them. As swiftly and efficiently as possible, 

get closure on an issue and then move the team forward. 

Okay. Pull out that graphic organizer and let’s look at some possible ideas that you might have 

added to the third column as a result of our recent discussion. The first facilitator issue was how 

could you facilitate the team to come to a more complete component B section, meaning the 

strengths and interests, etc. Some possible ideas are to first send the strengths and interests 

section to team members in advance so that they have a chance to think about what the 

strengths and interests are of the student, and they can bring those with them. 

Also, ask probing questions such as, “What does – insert the student’s name there – like to do 

on the weekends or at recess? What is their favorite subject?” Ask those probing sorts of 

questions that will help people think about what it really is that the student likes to do or what 

they’re really good at. 

The second question asked: What do you do if the teacher hasn’t completed the environmental 

scan prior to the meeting? Well, a couple of things you could do would be, one, is in advance 

and proactively touch base with the teacher a couple of days before the meeting just to say, 

“Hey, how are you coming along with that environmental scan?” just to prompt them and remind 



them a little bit that you had asked them to do that. Give them another copy. Resend it if you 

need to do that for the teacher. Just kind of check in and see how they’re making out with that. 

Another idea is just move forward at the meeting and complete the scan as if it was intended to 

be a part of the meeting. As I mentioned earlier, at this point there is no need to bring up the fact 

that it was supposed to have already been completed. That’s just going to set the team up for 

some discomfort and possible conflict as you move forward. 

What if you, as the facilitator, don’t have the expertise to brainstorm specific ideas to bride the 

student barriers? Well, brainstorming is meant to be a process to elicit ideas from all team 

members. As the facilitator, you’re not responsible for coming up with the ideas. We really want 

to hear what ideas the team can come up with. So it’s okay if you don’t have that expertise. It’s 

your job to ask the questions that will lead the team to some of those solutions and ideas. 

Something else you can do is you can recommend that the team consult with someone who 

would be an expert and who would have more information about a certain topic, such as 

another IU training consultation staff person or another district specialist perhaps who might not 

be at the meeting. It’s okay to take the suggestions that people can come up with and then to 

table that one particular piece and follow up with somebody else after the meeting as long as 

you fill in those notes and share that idea with the rest of the team members. 

What do you do if you have a naysayer putting down ideas during brainstorming in section C-3? 

One thing you can do is remind everybody of the rules of brainstorming and, again, sort of in a 

proactive manner you could distribute those rules to everybody or you could put them into a 

poster size and hang those in the room so that everybody has easy access. They have a clear 

visual of what those brainstorming rules are. Explain to people and remind them that all the 

ideas in this stage will be captures in the notes and that the prioritizing of the ideas will actually 



come in step four of section C. Now is not the time for judgment, but you will do the prioritizing 

in the future. 

The next question asks: What do you need to do differently when facilitating a toolkit at the 

secondary level? One idea that I have used and found to be very beneficial in a couple of cases 

is to invite friends or classmates of the student for whom the toolkit is being completed. Often 

times those students are much more flexible in their thinking, and they’ll come up with some 

really creative ideas for supports and services to help overcome those barriers. 

If time to complete the toolkit is very limited, what are some ways to streamline the process 

while maintaining fidelity? One thing you can do is to distribute certain portions of the toolkit 

prior to the meeting. For example, you can send section B, the strengths and interests list, home 

and out to team members in advance so that they can start to generate some ideas and bring 

some notes with them. You can also send out section C, the environmental scan, to the teacher 

of focus, and that person can have that completed in advance because really it just takes the 

one person typically to complete, and they can do that in advance. The other thing you can do is 

complete the toolkit over two to three sessions. If you don’t have a big chunk, like a three-hour 

time period, then break it up into whatever times you can. If you can do one hour at a time, then 

schedule three one-hour sessions to get the toolkit completed. 

Finally, how would you guide and advise the team that adds a paraprofessional as a strategy, 

thinking that that will take care of the barrier or often times many barriers just by adding a 

person? Well, again, because this is true brainstorming, you’re going to list that as an option 

and then also prompt the team to consider other solutions as well. Also, again, as you’re in your 

role as a facilitator, as specific questions regarding the intent and the role of the 

paraprofessional. So, okay, what would a paraprofessional provide in terms of support to a 



student? Then brainstorm additional options for supports that would fill those requirements that 

aren’t necessarily adding a person as a support. 

As a facilitator, you’re going to get questions from families regarding the toolkit. For example, 

what is it? How do you request one? Who completes its? As well as questions about the 

process itself. In this section, I’m going to give you some answers and guidance for some of the 

questions that you might get. 

When a parent calls you to request that a toolkit be completed for their child, it is best to refer 

them back to the district. The district really should be the lead in working with you as the 

facilitator and the family to get a toolkit completed. Another option is to go ahead and have a 

conversation with a parent and get some background knowledge from them and then let them 

know that you’ll be passing along their request to the school district and that you’ll work with the 

district to respond to that request. Either way, the request really should go to the district. 

If the parents are looking for information regarding the toolkit, there is a section on the PaTTAN 

website under the inclusive practices page that they can view. When you get onto the inclusive 

practices page, you can find information about the toolkit, and you can find the toolkit 

documents, and you can find an overview webinar. The directions for finding the information are 

listed under the second bullet on this slide. 

If a parent does call and ask for some technical assistance, here are some of the questions, just 

some examples of questions that you might want to ask as you are gathering that background 

information. If it sounds like something that might be appropriate, you can ask them if they have 

contacted the consult line. If not, then go ahead and provide them with the contact information. 

You’ll see on this slide there is the Web address for the consult line as well as a 1-800 number if 

they’re calling within Pennsylvania. 



You’ll also want to find out who in the school or in the district have they already been in contact 

with. So find out. Have they talked to the special education teacher? Have they talked to the 

principal? Have they talked to the special education administrator? Who are they working with 

within the district? Then also find out are they working with an advocate? Sometimes an 

advocate will recommend that a toolkit be completed for a child when the parent really doesn’t 

understand what that is. So they really don’t understand what their request is. They’re just 

following up on the suggestion made by an advocate. So find that out because that gives you an 

idea of kind of where they’re coming from. 

As a facilitator, your job often starts before a toolkit has ever even been scheduled. So help to 

build those bridges between the family and the school district or the LEA. Make some 

suggestions, as I mentioned before, they speak to the principal or to the special education 

administrator about their desire for a team to complete a Supplementary Aids and Services 

Consideration Toolkit for their child. 

Also, you can offer to contact the LEA leadership for them and share the request and then offer 

your assistance. If the student is maybe part of a class in an intermediate unit or if you, as the 

facilitator, are not an intermediate unit employee, you can suggest that they contact the local 

intermediate unit because they can always talk to a training and consultations staff person from 

the intermediate unit who does have information about the toolkit. You want to always think 

about what other resources are available that you can connect the family with. For example, we 

mentioned the PaTTAN website. We mentioned the consult line. We’ll present some additional 

resources later in this presentation. 

As the facilitator, often times you will be providing some – again, building bridges, building 

relationships – mediation between the families and the districts. Conversations between you 

and the family, obviously, need to be handled professionally and respectfully. Often times, 



families call when they have questions, and they just don’t know where to go for answers or 

when maybe interactions and conversations with the district are becoming difficult and our 

breaking down. It’s your responsibility to provide support and information without taking sides for 

either the district or the family. Just gather the information and assure them that you will help to 

facilitate those conversations. 

Then have those conversations with LEAs that will lead them to providing information and 

resources to families in advance as a way of being proactive and avoiding that conflict upfront. 

Make sure that your LEAs have the information they need about a Supplementary Aids and 

Services Consideration Toolkit so that maybe they can make that suggestion if the need arises. 

Then at their request you could step in and help facilitate that process. 

On the next couple of slides I’m going to review some of the resources that will help you through 

facilitation as well as some other resources that you might want to access as you’re sharing 

information and facilitating the toolkit process. On this slide you’ll see, again, some resources 

that we talked about previously, as well as some other resources or ideas for maybe handling 

some disagreement that might have arisen among the team. You want to provide some early 

resolution supports that might be helpful. 

Again, we mentioned the consult line through the office of dispute resolution. They can provide 

parent resources. They can take complaint information, things of that nature. You also want to 

consider an early resolution process. So going back in the IEP and looking at the supports and 

services that are outlined there. They can access resolution meetings. They can look at this 

“creating agreement in special education, conflict resolution skills for parents and educators” 

might be, again, another resource that you can sort of guide them to. 

This slide highlights some of the additional resources that were provided as handouts for you. 

These are materials that can be referenced and utilized as you plan and implement the toolkit 



process. The planning guide provides a checklist of ideas for preparation, facilitation, and follow-

up to the toolkit meeting. The facilitator tips document provides suggestions for easing the tasks 

involved in bringing the team together and facilitating the meeting. Suggestions for streamlining 

are provided to assist you in completing the toolkit in the most efficient way while being 

respectful of everybody’s valuable time. 

The planning tool is a graphic organizer that team members can use to assist in note taking 

during the toolkit meetings. Many facilitators also find it helpful to build a meeting agenda with 

times included in order to keep the team more focused on the task and to help the toolkit 

completion be most efficient. Other documents that may be helpful to you as you gear up to 

facilitate the use of the toolkit and that have been provided to you as handouts include the 

Supplementary Aids and Services Fact Sheet, a basic education circular on inclusive practices, 

and a teacher’s desk reference on – one on inclusive practices and one on assistive technology. 

These documents are very informative, and they can be ordered from the PaTTAN website in 

quantities so that they can be shared with the team members. 

>> The next three slides contain important information on the steps you need to take to 

complete this SaS Consideration Toolkit facilitator training. Congratulations. If you came this far 

in the training, you should be able to place a checkmark next to “view this on demand session” 

and we hope that you have completed all of the activities that were contained in this session, so 

you should be able to place a checkmark next to “complete all activities.” 

Three additional activities that you need to complete are outlined on the next slide. In order to 

complete this facilitator training and receive Act 48 hours, you need to complete the 3 steps you 

see on this screen. First, you need to facilitate the SaS Consideration Toolkit process for the 

student you identify in partnership with an experienced facilitator from your district, IU, or 



PaTTAN. Once you have completed that, you can go online and complete the verification 

survey at the link you see on your screen. 

Finally, you need to submit the completed and signed SaS Consideration Toolkit planning 

checklist, which is in a PDF fillable format, and you want to send that by email to 

sastoolkit@pattan.net. All of the required activities must be completed by June 15th. Act 48 

hours for this year’s cycle will be awarded to all verified participants following June 15th but on or 

before July 15th of this year’s cycle. Should you have questions, please contact us either at 

sastoolkit@pattan.net or you can contact any of your local PaTTAN consultants or the 

consultants listed on the following screen. 

On behalf of the Supplementary Aids and Service Consideration Toolkit facilitator training team, 

I’d like to thank you for participating in this training and for your interest in becoming a toolkit 

facilitator. 
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