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Self-Check for Teams 
 
COMPONENT D is a self-assessment tool for teams to use as they move through 
the SaS Consideration Toolkit to ensure fidelity in the development of an IEP that 
is focused on maximizing student participation in the LRE and meaningful access 
to the general education curriculum. 
 
--Review COMPONENT A prior to the use of any other SaS Toolkit components. 
--Refer to COMPONENT B throughout the use of the SaS Toolkit 
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COMPONENT D: 

• The Supplementary Aids and Services Toolkit guides teams through steps that lead to the 
identification of services and supports to enable a student with a disability to learn and succeed 
within general education classroom settings. 

 
• The SaS Consideration Toolkit consists of five components that are packaged separately to 

facilitate ease of use. 
 
• PaTTAN and Intermediate Unit consultants have been trained in the use of these tools, and are 

available to provide on-site support to IEP teams as they become familiar with the process. 
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Using the SaS Toolkit Components 
A sequence is outlined to guide teams through the SAS Consideration Process.  In practice, the 
use of the tools is an interactive rather than linear process, with two exceptions:   

• Learning about the use of the tool is a necessary first step  
• Creation of the student profile is a critical second step   

The remaining steps build upon this foundation.  The entire process is summarized in the table 
below.   

Implementation 
Sequence 

          

Suggested Personnel Toolkit Component(s)   

Learn About the SaS 
Consideration Toolkit 
and Process 

Special education 
administrators, PaTTAN and IU 
Technical  Assistance personnel 
(TaC) serve as resources to IEP 
team 

Overview and 
Preparation for Use 
 

 

 
Compile and organize 
information about the 
student 

 
All team members 

 
Student Profile  
 

Create profile of general 
education setting(s) 

General and special educator 
compile information and share 
with team 

SaS Consideration 
Tool, Step 1 
 

 
Identify potential barriers 
to learning and 
curriculum access in the 
general education 
classroom  

 

 
All team members 

 
SaS Consideration 
Tool, Step 2  
 

Identify strategies and 
services to eliminate 
barriers  
 

All team members; specialists as 
needed to supplement team 
expertise (e.g., AT specialist, 
behavior specialist, PaTTAN/IU 
consultants)  

SaS Consideration 
Tool, Step 3 
 
A Quick Guide to 
Supplementary Aids 
and Services 

 
Discuss and analyze 
appropriate SAS options 
and determine viable 
alternatives for 
implementation  
 

 
All team members and 
consultants 

 
SaS Consideration 
Tool, Step 4 

 

SA
S 

Se
lf 

C
he

ck
 

            D-2 



  
 

 
Consideration of Supplementary Aids and Services: 

 A Self-Check Tool for IEP Teams 
 

A set of questions, organized into sections based on when the actions should occur (e.g.  before, 
during or after the IEP meeting), are presented below.  As a team, review each statement at the 
appropriate time to ensure fidelity in the development of an IEP that is focused on maximizing 
student participation in the LRE and meaningful access to the general education curriculum. 
Please note:  the “NA” choice is available for a limited number of items.  The majority of items 
require a “yes” or “no” response.   

 

Before the IEP Meeting:     Has the team gathered comprehensive 
information to guide program development that includes information 
from all stakeholders? 

 Yes  No  NA 

1. Parents were given the opportunity to identify preferences and 
priorities for their child’s program, and share information about 
strategies that have and have not been successful in previous 
years. 

   

2. Information about the general education instructional, social, and 
physical environment was gathered from general educators and 
support personnel as a basis for team discussion of supports 
needed in general education classrooms (Step 1: SaS 
Consideration Tool).     

   

3. Complete information about the student was available for the team 
to accurately describe the student’s present levels of educational 
performance in all academic and non-academic areas. 

   

4. Instructionally relevant student information has been compiled 
and organized in the Student Profile format. (Part 3:  Student 
Profile) 

   

5. Data from previous year(s) were reviewed to identify what does 
and does not work well for the student, including strategies 
effective in promoting learning and participation in general 
education settings. 
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During the IEP Meeting:  Has the IEP team used the general 
education classroom/curriculum as a 
reference point in developing this student’s 
program? 

Yes No NA 

1.  Priorities for this student are clearly identified, considering both    
academic and non-academic areas.  

   

2. When functional skills are a priority, the team identifies when 
these skills can be taught within naturally occurring opportunities 
across the school day rather than limiting the scope of the IEP to 
these skill areas. 

   

3. The team has discussed when and how individual student 
priorities can be addressed in the general education settings, 
ensuring sufficient instructional intensity for skill acquisition to 
occur. [Note: For some students, the use of an Activity Matrix can 
support this process.] 

   

4. There is a clear relationship between IEP goals and objectives and 
Pennsylvania Academic and/or Alternate Standards, ensuring 
student access to the general education curriculum at an 
appropriate instructional level. 

   

5. Descriptions of present levels of student performance have been 
used to identify discrepancies between student 
performance/behavior and grade level instruction/expectations.   
(Step 2: SaS Consideration Tool) 

   

6. Skill differences lead to a discussion of Supplementary Aids and 
Services rather than alternative placements. (Step 3: SaS 
Consideration Tool) 

   

7. The team has sought support/consultation about potential in-class  
services and approaches that enable instruction to be delivered in 
general education environments.  

   

8.  A wide array of potential Supplementary Aids and Services 
which address student-specific barriers to learning, have been 
identified to support participation in the general education 
classroom. (Step 3: SaS Consideration Tool) 

   

9. Team discussion has led to the identification of those 
Supplementary Aids and Services that represent a comprehensive 
and sound approach to supporting participation in the general 
education classroom.   (Step 4: Consideration Tool) 
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During the IEP Meeting:  Has the IEP team used the general 

education classroom/curriculum as a 
reference point in developing this student’s 
program? 

Yes No NA 

10. A support plan that encompasses prevention, teaching, and 
consequence strategies has been developed for this student, if 
behavioral challenges are a potential concern. 

   

11. The IEP team’s decisions about Supplementary Aids and Services 
reflect an understanding of the legal obligation to supplement and 
realign resources as needed to avoid unnecessary removal of this 
student from the general education classroom. 

   
 
 

12. Supplementary Aids and Services to support participation in  
      nonacademic and extracurricular settings have been identified and 
      documented on the IEP. 

   

13.  If placement outside of the general education classroom is 
       required to address one or more of the students needs, the amount  
       of time the student is educated elsewhere has been minimized.  

   

14. The team has discussed resource personnel responsible and 
accountable for the support and implementation of IEP goals 
across educational environments. 
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After the IEP Meeting:        Are sufficient plans in place to evaluate and 
refine the Supplementary Aids and Services 
plan? 

Yes No NA 

1.  A plan to ensure the availability of needed Supplementary Aids 
and Services has been developed and will receive needed 
administrative support for implementation.  (Step 4: SaS 
Consideration Tool) 

   

2.  Arrangements have been made for school personnel to receive the 
necessary training and support to implement one or more of the 
identified Supplementary Aids and Services (e.g., Supports for 
School Personnel on the IEP) 

   

3.  A timeline has been established to periodically evaluate the 
effectiveness of Supplementary Aids and Services and to make 
necessary adjustments to the support plan. 

   

4.  Data are collected to evaluate the effectiveness of Supplementary 
Aids and Services to help guide the team in making any necessary 
adjustments to the support plan.  

   

5.  Proactive Problem-solving strategies are used by IEP team 
members to review and modify support plans when outcomes do 
not meet expectations established for performance to maintain the 
student in the current educational placement. 
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