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Goals For This Session 
1.	 Discuss our goals for secondary writing and

adolescent literacy development 
2.	 Explore writing skills needed for college and career 

success  
3.	 Explore tiered writing instruction and the Common 

Core State Standards 
4.	 Work with research-validated writing strategies that 

help students to synthesize information and extend
their understanding of content area texts across the 
tiers 

5.	 Discuss our questions about writing instruction
across the tiers  
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 Opening Conversations
"  What goals do we have for our students 

concerning their writing development?
"  What does effective writing look like in 

secondary schools?
"  How can we develop tiered writing 

instruction AND meet Common Core 
State Standards?

How Do The CCSS Impact Tiered 
Writing Instruction? 

School of Education 4 
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•  Building disciplinary knowledge through informational 
texts 6-8 

•  Building student facility with complex texts, including 
multi-media texts 

•  Building facility with academic language 
•  Connecting text based responses with reading and 

practice using “relevant and sufficient” evidence drawn 
from texts 

•  Writing from multiple sources 

The Common Core Represents 
Several Instructional Shifts  

   “If students are to make knowledge their 
own, they must struggle with details, wrestle 
with the facts, and rework raw information 
and dimly understood concepts into 
language they can communicate to someone 
else. In short, if students are to learn, they 
must write.” 

National Commission on Writing
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The Common Core Standards Demand... 

•  Connected reading and writing of diverse 
text types 

•  Summary writing which builds 
comprehension, inferencing and writing 
skills 

•  Text-based argumentative writing 

7 

The Problem with The Common 
Core and RTI 

•  All students will be held accountable for meeting the 
CCSS... 

•  BUT the CCSS barely mention the instructional practices 
that build student writing ability across the tiers: 
–  Peer and teacher feedback and collaboration 
–  The use of writing models 
–  Explicit strategic writing instruction focused on 

product and process goals 
•  Troia (2013) 
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The Writing Next Report  
(Graham & Perin, 2007) 

What Works
1. Writing Strategies, which involves teaching students strategies 

for planning, revising, and editing their compositions (Effect Size 
= .82)"

2. Summarization, which involves explicitly and systematically 
teaching students how to summarize texts (Effect Size = .82)"

3. Collaborative Writing, which uses instructional arrangements in 
which adolescents work together to plan, draft, revise, and edit 
their compositions (Effect Size = .75)"

4. Specific Product Goals, which assigns students specific, 
reachable goals for the writing they are to complete (Effect Size 
= .70)"

5. Word Processing, which uses computers and word processors 
as instructional supports for writing assignments (Effect Size = .
55)"
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What Works
6. Sentence Combining, which involves teaching students to construct 

more complex, sophisticated sentences (Effect Size = .50)"
7. Prewriting, which engages students in activities designed to help 

them generate or organize ideas for their composition (Effect Size = .
32)"

8. Inquiry Activities, which engages students in analyzing immediate, 
concrete data to help them develop ideas and content for a particular 
writing task (Effect Size = .32)"

9. Process Writing Approach, which interweaves a number of writing 
instructional activities in a workshop environment that stresses 
extended writing opportunities, writing for authentic audiences, 
personalized instruction, and cycles of writing (Effect Size = .32)"

10. Study of Models, which provides students with opportunities to 
read, analyze, and emulate models of good writing (Effect Size = .25)"

For today, we’ll take on the first 
four.

Strategies Summarization 

Collaboration 
Specific 

Process and 
Product Goals 
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Strategies Summarization 

Collaboration 
Specific 

Process and 
Product Goals 

•  Self-Regulation 
– Goal Setting 
– Self-Evaluation 
– Self-Reinforcement 

• Troia from Best 
Practices in 
Writing 
Instruction 
(2013) 

13

Elements of Effective Tiered 
Writing Instruction

CSQT/CSET
•  A Text-Based Writing Strategy Based on the 

SRSD Framework of Harris and Graham
•  A framework that I developed in response to 

kid’s inability to use evidence effectively in their 
analytical arguments about literature

•  Provides explicit product goals,  collaborative 
writing opportunities, and meets the CCSS 
demands for using “relevant and sufficient” 
evidence in text based writing
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6 Steps in SRSD Strategy  �
(Graham & Harris, 2013)

Develop 
Background 
Knowledge 

Discuss it 

Model it 

Memorize 

Support 

Practice 

15	


1.  Develop Background Knowledge 



4/13/14 

9 

A clear claim or standpoint

A set-up that contains 
information about the quote/
evidence that a student will use

A clear quote/evidence from the 
text that backs up the student’s 
claim

A tie-in sentence that links the 
quote/evidence to the 
standpoint

•  Claim C 

•  Set-up S 
•  Quote/

Evidence Q/E 

•  Tie in T 

2.  Discuss it:  What is CSQT/
CSET?

A clear claim or standpoint

A set-up that contains 
information about the quote/
evidence that a student will use

A clear quote/evidence from the 
text that backs up the student’s 
claim

A tie-in sentence that links the 
quote/evidence to the 
standpoint

•  Claim C 

•  Set-up S 
•  Quote/

Evidence Q/E 

•  Tie in T 

RTI Link: CSET offers clear, 
product-oriented writing goals
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•  Let’s focus on the “tie-in” 
•  In argument terms the tie-

in is called a “warrant” 
•  A warrant is a rule that 

reasonable people can 
accept as true 
 “It is generally accepted 
that...” 
 “As a rule...” 
 “Usually when people...” 

•  Claim C 

•  Set-up S 
•  Quote/

Evidence Q/E 

•  Tie in T 

A Word About the Tie-In 

3: Model It 
•  Teacher models the use of the strategy 
•  Teacher and students collaborate on 

writing using the strategy 
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Wheel-Chair Bound Patient Rolls off Loading 
Dock at Valley Crest: Citizens Voice, Wilkes-Barre, PA 

Luzerne County officials are attempting to find out 
how a 91-year-old wheelchair-bound patient at Valley 
Crest Nursing home found her way to an outside loading 
dock and fell off while still in her chair.

Anna Cerwonka, 91, is in “critical” condition in the 
intensive care unit of Scranton Community Medical 
Center.  According to sources the woman sustained a 
serious head injury when she fell Friday evening at 
approximately 8:15….

According to sources, Cerwonka was in her 
wheelchair when, for some unknown reason, the elderly 
woman bolted toward a door which led to a loading dock 
located at the rear of the building….At least one person 
attempted to intercept Cerwonka, but the spry elderly 
woman wheeled around the individual, headed toward 
the door, opened it, sped out onto the loading dock, and 
fell while still in her chair.

4: Memorize It 

•  At this stage of the instruction students are 
encouraged to internalize the mnemonic 
device. 

•  This leads to greater automaticity in 
applying the mnemonic, achieving writing 
goals and evaluating their own 
achievement.  
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5: Support It 

•  At this time it is important for 
students to write arguments about 
content area texts. 

•  Take a look at this example from a 
science class....  

24

Dynamic Earth – Earthquake Damage  
 Question: Based on your 
reading, make an argument for 
how and where you would you 
build a house to avoid suffering 
earthquake damage if you lived 
in an earthquake prone zone.  
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Student Response
 The safest place to live would be someplace built on bedrock, 
designed to withstand motion, and away from the sea. 
Earthquakes cause great changes and destruction to the land 
and structures through both direct and indirect ways. The 
textbook states that ground motion could “completely destroy 
buildings, especially buildings on unlithified sediment… 
proper design of buildings can do much to prevent 
damage” (pg. 257). This supports two of the three reasons I 
selected the safest place to live. Having the house built on 
bedrock protects it from earthquakes, unlike ones built on 
loose sediments or regolith. Also if the house is properly 
designed it could withstand the movements during the 
earthquake. The third reason emerges with an indirect effect 
of earthquakes: tsunamis. These “seismic sea waves” can 
cause greats amounts of damage near the coastal areas. For 
these reasons, the safest place would be away from the 
seacoast, built on bedrock with a preventative design.               

Stage 6: Practice It 

•  Give students opportunities to use the strategy 
on content area material 

•  Evaluate their use of the strategy 
•  Re-teach where necessary  

School of Education 26 



4/13/14 

14 

Providing Students Explicit Goals 

•  CSET provides students explicit PRODUCT 
goals 

•  Let’s look at some strategies that provide 
BOTH product goals AND process goals... 

School of Education 27 

POW-TREE:  An argumentative/
persuasive writing strategy for 

younger children  
(Graham & Harris, 2013) 
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•  P: Pick My Idea 
•  O: Organize my notes 
•  W: Write and say   

       more 

•  T: Topic sentence 
•  R: Reasons (3 or         

      more) 
•  E: Ending 
•  E: Examine for all the 

     parts 

School of Education 29 

Self-Statements 
•  To think of good ideas I.... 
• While I work I.... 
•  To check my work I.... 

30 
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Examples of Self Statements 
To think of good ideas: 

I have to let my mind be clear. 
I need to take my time. A good idea will come to me. 
I need to think of new fun ideas. 
I ask what I want the reader to believe 

While I work 
Now I better figure out at least three reasons. 
I need to think of million dollar words. 
I can write down ideas of parts in the graphic organizer as I think. 
What do I need to do next? I need to wrap it up. 

To check my work 
I need to examine my essay to see if I have all the parts. 
Does my paper make sense? 
Will the reader believe my reasons? 
Can I write more? 

STOP and DARE... an SRSD Framework For Older 
Children (Graham & Harris) �

"   STOP
"   Suspend Judgment
"   Take a side
"   Organize Ideas
"   Plan more as you write

"   DARE
"   Develop your topic sentence
"   Add supporting ideas
"   Reject arguments for the other side
"   End with a conclusion
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STOP and DARE Graphic 
Organizer 

Adapted from De La Paz, 
2001 33 

Strategies Summarization 

Collaboration Specific 
Product Goals 

•  Self-Regulation 
– Goal Setting 
– Self-Evaluation 
– Self-Reinforcement 

• Troia from Best 
Practices in 
Writing Instruction 
(2013) 

School of Education 34

Elements of Effective Tiered 
Writing Instruction
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What Works: Have students write 
summaries of a text (Effect size .82)

Magnet Summaries�

(Buehl, 2009)
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Magnet Summary Variation 1 
"   Introduce the idea of “magnet words” to 

students, and give them practice in identifying 
magnet words in a sample passage....A great 
place to talk about text features: titles, 
headings and subheadings.

"  Write the magnet word on the board.  Ask 
students to read a passage and recall key 
details related to that word, and write down 
around the board (have students do this on 
note cards)
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Magnet Card with Magnet 
Term

The Hoover Presidency!

Magnet Card with Magnet 
Term and Attractor Terms

The Hoover Presidency!

The Great Do Nothing 
The Depression  

“Rugged Individualism” 
People on the Brink 

The RFC 
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Now...how about the sentence?!! 

School of Education 41 

Magnet Card with Magnet 
Term and Attractor Terms

The Hoover Presidency!

The Great Do Nothing 
The Depression  

“Rugged Individualism” 
People on the Brink 

The RFC 
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Magnet Summary Review 
•  After covering a unit, the magnet summary can be used as an extending 

activity and as an effective review. 

•  Break students into groups and have them choose what they believe are the 
5 key concepts of the unit. Have them write these “magnet words” on 
notecards. 

•  Have students write the key details associated with those magnet terms 
around the term itself. 

•  Have students construct magnet sentences using the key details, and 
arrange those sentences into a summary. 

•  Have students share their summaries (which should open up conversations 
about what each group thought was important and allow for discussions 
about synthesis, details and key terms and ideas.) 

Tsunamis 

 Tsunamis are the result of a sudden vertical offset in the 
ocean floor, which can indeed be triggered by intense 
earthquakes.  Essentially, tsunamis are creatures of the 
open ocean, or trains of great waves that can travel long 
distances across the sea.  As a tsunami approaches the 
shore, the water depth decreases, the front of the wave 
slows down, and the wave grows in height and surges 
unexpectedly onto the land.  Truthfully, tsunamis can carry a 
considerable amount of energy because they possess strong 
currents that cause massive erosion of the coastline, as well 
as bulldoze towns and drown unsuspecting, curious people.  
When earthquakes occur, these dark "walls" of water 
suddenly flood coastal areas like California and Japan 
without warning.  For example, in 1896, an earthquake off of 
the coast of Japan generated an enormous tsunami with 
waves up to 100 feet high.  This "wall of water" killed 22,000 
people and destroyed entire villages. (Adapted from 
Panagos, Pleshe, Donley and Dastych)  

School of Education 44 
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Magnet Summaries and RTI 
•  Summaries are often used in Tier II and III reading 

interventions 
•  Summaries improve writing quality for all students 
•  Magnet summaries provide a clear process and 

product goals 
•  Magnet summaries can be used collaboratively and 

allow for teacher and peer feedback 

School of Education 45 
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