
>> My name is Stephanie Brown from the PaTTAN-King of Prussia Office.  And I'd like to take a moment 

to introduce our speaker.  You could see that our speaker was supposed to be Susan O'Hara but we 

have Dr. Pritchard with us today for Fortifying Academic Literacy with Constructive Conversations.  I do 

want to let you know that this session is going to be video taped so we're going to really ask you to keep 

your conversations to a bare minimum for that reason.  And I also would like to you to just check cell 

phones to make sure that they are on silent so that the [inaudible] with the video tape.  Now, I'm going to 

hand the presentation over to Dr. Pritchard and he's going to tell us a little bit about himself. 

>> Okay.  Good morning and welcome.  I'm Bob Pritchard.  I'm actually a close friend and colleague of 

Susan O'Hara who was supposed to be here today [inaudible] Susan and I have worked--have been 

working together for the last 13 years on a variety of research and professional development projects.  

And for the past five years, Susan and I have been working with Jeff Zwiers on project that focuses on 

Academic Language and Literacy Development.  Most of the work during the past four years has been 

funded by a five-year National Professional Development Grant funded by the US Department of 

Education.  And what I'm going to share with you today is an aspect of the work that we've been doing 

that focuses on constructive conversations.  So, there will be time today when I will engage you in some 

constructive conversations as way to model things that can be done with students.  So, despite the 

necessary admonition to keep your conversations to a minimum, we will, in fact, in the session called 

constructive conversation, be engaging in some of those and as our time together goes on.  Before we 

start, I actually like to learn a little bit more about you, who's your--how many of you work on a daily or 

almost daily basis with students in the classrooms?  Okay.  Any of you under the core broadly defying the 

title of coaches, mentors, things that doing that kind of work?  Okay.  That were most--who didn't raise 

their hand?  Who else?  Tell me quickly what do you do? 

>> [inaudible] 

>> Okay.  Right in the back? 

>> Teacher. 

>> Okay.  All right.  So, what you will notice as we move through the session is that the materials that 

you've been given now are in addition to different from the materials that were available to you 

electronically.  All of this relate to the work and are relevant for today.  There are two general things 

you've already been given.  One is a series of lesson templates if you had a chance to look at these.  

Those are certainly very relevant for the work.  If you also received a PowerPoint sent to you 

electronically, now, that PowerPoint is different than the PowerPoint that I'm going to be using.  So, you 

have both.  Now, the one that you received electronically prior to the conference contains a great deal of 

information about academic language and the concept of academic language.  So, it's more background.  

I won't say theoretical but conceptual with some practices.  The changes I've made that are reflecting in 

the materials that Debbie has given you this morning, this contain much more classroom activities.  And 



because so many of you raise your hands and said you were working with kids of a daily basis that I'm 

glad I made that decision.  So, you can [inaudible] here today with the series of very concrete things that 

you can do in class with students to help stimulate the constructive conversations that is in fact the topic 

of this session, okay?  I'll give you a little bit of background about myself.  I'm a Professor of Educational 

Leadership in California State University, Sacramento.  I actually graduated from Susquehenna University 

long time ago.  This is the first time I've been back in 20 years so it's kind of nice to be back in the area.  

And ironically, I'm going to be here in a couple of weeks for another conference.  So after not being in the 

area for 20 years, here I am twice in two weeks.  So it's good to be back in the area.  I was a classroom 

teacher, reading specialist, DSL and instructor over a period of 14 years.  I've taught in a wide variety of 

settings.  I've started out as a second grade teacher in Newark, New Jersey.  I joined the Peace Corps, 

went to group of islands in the Western Pacific called the Republic of Palau.  I was there for nine years.  I 

was in middle school and high school reading specialist in California.  So, the common threat that ties all 

of those experiences together is that everywhere I've worked--I've worked almost exclusively with 

students or teachers of students where you have cultural, linguistic, or socioeconomic reasons were 

labeled at risk.  And the primary academic indicator being at risk is that they could not read and write very 

well and, in many cases, were not proficient in English.  So, this issue of language and literacy 

development particularly for culturally and linguistically diverse students that is what I've devoted in my 

career to.  And it's something that I'm very passionate about and it is, in fact, in a broad sense, the focus 

of today.  Now, as you see, we use a term--as you will see, we use a term that we call academic English 

learners and I'm going to define that for you.  So, this is not just about English learners, it's certainly 

relevant for native speakers of English as well but much of the work that we're doing has that focus.  So, 

to give you an overview what we're going to do today.  We're going to talk very quickly about the 

challenges of the new standards, common core, new generation science, and the challenges as they 

related to fostering academic interactions, and getting kids involve in constructive conversations.  And I'm 

going to introduce to you the high leverage instructional practices that have emerged from the research 

that Jeff, Susan, and I have been doing.  This is the centerpiece of our work.  It's very relevant, I believe, 

for the work that you're doing.  And I'm going to present all of those practices to you.  But we're, in fact, 

going to focus on one of them that's called fostering academic interactions which is the one that supposed 

directly related to the topic of constructive conversations.  And good bit of our time then will be focused on 

classroom activities and examples of things that you can do in class to get kids at all levels engage in 

these conversations.  One thing I didn't ask you.  How many of you are primary, I'm going to say K-3?  

How about intermediate, four, five, six?  Any middle school, high school?  Okay.  This is great.  Great.  I'm 

just [inaudible] so, this will be relevant for all of them.  So that--to reassure you on that before we get 

going.  Okay.  So, let's talk about this term academic English learners.  It may [inaudible] the sense of 

people who are recent immigrants and, certainly, that is a portion of this broad topic.  You know, 

California is the most diverse state in the country.  Texas is second in terms of number of English 

learners.  But LA County alone has more English learners than the entire state of Texas.  So, California is 



just really working through the challenges of large hundreds of English learners in the classroom and how 

to address that constructively.  But academic English learners and the issue of academic language 

proficiency, if you will, is not limited to English learners.  Yeah.  Many native speakers of English 

struggled with the same issue of how to utilize the language if schools ask them to use, to read, write and 

see.  I mean is this resonating with your experience?  Is this true for you too?  This is not just focused on 

English learners.  So, let's talk a little bit about the standards.  Everywhere you look you see a wide range 

of complex of language and literacy demands in the common core and new generation science.  There 

are issues related to argument.  There's reasoning, reading and writing complex, text engaging and 

authentic academic discourse.  All of these things are infused in the standards.  There are some 

examples here.  These are fourth--third, fourth and fifth grade standards, speaking and listening 

standards.  I mean I put it in bold some of the terms that get you to see these issues related to what we're 

here today to talk about, right?  The constructive conversations, engaging kids in academic interactions.  

So, collaborative discussions, make comments that contribute to the discussion.  And it's just interesting 

the way that's great.  So give me a comment.  I mean they're expected to link it to previous comments, 

right?  And contribute to the discussion as a whole.  Explain their own ideas.  There are some middle 

school standards.  Respond to others' questions and comments.  Qualify or justify their own views.  And 

you see it across great levels and content areas.  These are from the new math standards.  Construct 

viable arguments and critique the reasoning of others, justify solutions.  So, throughout these standards, 

a significant emphasis on getting kids engaged in meaningful talk using academic language to explain 

and learn about contemporary concepts.  So, the bar is very high.  Now, we began our work before the 

common core came out but in a [inaudible] linking for us because so much of our work has in--focused on 

these elements.  So, as our work has progresses really thought great deal about this question, how do we 

prepare students to be able to have the constructive conversations that are required by the common core 

standards?  And in a larger sense, a require to be a literate person in the 21st century.  The answer to 

that question requires a multifaceted research based approach.  And so I want to give you the broad 

sense of what Jeff, Susan, and I were doing before we get focusing specifically.  So, we've been looking 

at this issue from the--a wide variety of perspectives.  But it all begins--it all begins by focusing on student 

outcomes, right?  That's what drives our work.  Everything we do is in service of helping students to 

become better learners.  Another aspect of our work has been the identification of high leverage practices 

that impact upon student outcomes.  Third component is the development of models and tools to support 

teachers.  That's what I'm going to be sharing with you today.  Some of the supports that we've developed 

that relate to one of our high leverage practices.  But another very important component of our work, that 

is the centerpiece of this lot immigrant that we have, is developing models and tools to support mentors 

and coaches.  So, we definitely want to impact upon learning in the classroom.  But to do that requires not 

just working one-on-one with teachers but with the people who are in place to support them.  And a 

fundamental belief of our work is that there are needs to the people in place to support them.  And that is 

not just at the mentor and coach level but also at the school level.  So, the fifth and final component of our 



work focuses on building instructional leadership capacity at the school and district level.  So, this 

diagram for us is very important when it just captures the entire scope of our work.  And I wanted to give 

you a sense before we drill down deeply into one piece of this, what this piece that we're focusing on 

together today is what part of.  So, what we're doing--we're talking about the high leverage practices and 

one of the high leverage practices.  There are many checklist protocols, rubrics, and approaching--

approaches for teaching English learners.  Many of you--are any of you familiar with SIOP?  Have you 

heard that a term?  Instruction--yeah.  So, if you haven't Google that, I mean, it's hugely popular, very 

effective resource, S-I-O-P.  All right.  And it's great resource.  It's the one that most people have heard 

of.  So you will find many useful things out there under the SIOP umbrella.  But SIOP anyway motivated 

us because there is, embedded in the SIOP framework, a checklist, practices.  And what we began to feel 

as we looked at these is that too many of these were discreet.  Now, I'm not talking SIOP specifically now 

but in the broad sense.  That when you see checklist of strategies, they tend to be very discreet.  And 

what has emerged from our research is not just a list of strategies or approaches but ways in which these 

essential practices support each other.  So, we organize the--our practices into three frames.  And I'm 

going to show you this in the second.  Each of these consists of a high impact practice.  That's the term 

we use to describe them.  And there are three of them.  Using complex texts is one of the practices.  

Fortifying complex output and fostering academic interactions.  Now, I should say that--okay, can I go 

look here?  So, you have two handouts that you received today.  One is the PowerPoint, the other--look 

at the other.  And the other, the first page of the other is another way to look at our frame, all right?  So, if 

you we want to just add that out, we'll be looking at that together.  So, these are the three high impact 

practices.  Now, an important part of understanding our work that I need to make sure you get, because 

it's hard to represent in the two-dimensional kind of flat representation here, is that supporting each of 

these three high impact practices is a series of other practices.  We call the second level cross-cutting, 

clarifying complex language, modeling complex language, and guiding language learning.  So, these 

three cross-cutting practices support each of the high impact.  And under [inaudible] those is what we 

refer to as the foundational practice of designing language and literacy activities.  So, in fact, when we do 

larger scale PD with teachers--I mean you would have three separate pages, one with using complex text 

at the top with the cross-cutting and foundational, another page with fostering academic interactions and--

so you get what I'm saying here?  So, I mean it's very important to understand that the cross-cutting and 

the foundational support each of these three.   Now, this is a version of what you have there in your 

handout and I show this to you.  I don't expect you really to be able to read it.  What I want you to see is 

simply that each of these practices, the high impact, the cross-cutting, and the foundational have 

components underneath them.  Those bulleted items.  So, when you really unpack these practices, you 

get a deeper look at what we mean by each of these.  And we have, in fact, created a set of rubrics that 

are not part of your handout but that match each of these bullets.  So, we develop this as not an 

evaluation tool but an observational tool.  So we've been working with the Minnesota State Department of 

Education.  Preparing people they identified to use our rubrics to go into classes to observe instructions 



and identify strengths and weaknesses in classrooms related to these different topics.  And then they're 

going to use that information to develop professional development.  Does that make sense?  That's really 

what this is about.  It's about developing the tool to identify emphasis for professional development.  

Okay.  Today our focus is, this one at the top, fostering academic interactions because that's the one that 

supports the constructive conversations.  Okay.  So, we need to unpack the verbiage embedded in this.  

The practice focuses on structuring and strengthening student to student interactions.  I mean there's 

inevitably student to teacher interaction involved in this but the primary goal is getting students to talk to 

each other.  And that can be two-way dialog.  It can be small groups.  It actually can be in a whole class 

discussions but the emphasis is on student to student interaction.  Now at the high-end--when I say high-

end, you're going to see low-end here and it may not referring to our rubrics.  So at the high-end of the 

rubric, when we see this practice really working in classrooms, we see teachers scaffolding multiple 

opportunities for students to engage in original academic messages.  Now, we do a great deal of 

classroom observations and videotaping in classrooms.  And even among well-prepared, well-intentioned 

teachers, we see a lot of examples of what we considered to be the low-end of our rubric scale, where 

their teacher talk dominates, very few opportunities for student to student interaction and those that are 

usually not scaffold very well.  And this--I like this a lot.  This class will stimulate new ideas involved and 

thoughts.  And remember, no copy.  Okay.  So this is kind of the antithesis of what we believed, right?  I 

mean the talk, you get the stimulation.  To get the learning, you really need to have conversations.  This 

initiate, respond, and evaluate, an older model, that's probably overstating it but it's a common practice 

that we see in class where the teacher initiates the conversation by asking a question, students respond, 

and the teacher in some way or another evaluates.  And that could be, "Oh, you're right," or "you're 

wrong."  It's often more subtle than that.  "Oh, okay.  Nice try.  How about you, Johnny?"  There are 

different ways and this goes on.  But it's a very common way in which conversations, quote and unquote, 

take place in classrooms.  And these tendencies--these tendencies are exacerbated in classrooms.  We 

notice from research that contain large numbers of English learners and high numbers of students living 

in poverty.  So what happens is the situation where rich get richer, poor get poorer, right?  Those who 

needed the most, who need to engage in these conversations the most and benefit from them, are often 

the ones that who get the least exposure.  Now, we can understand why this is the problem.  Again, for 

the best trained, well-intentioned teachers, there are challenges involved in doing this.  But nonetheless it 

had--comes at a cause.  So, let's talk about how to build up with teaching of academic [inaudible] these 

diagrams here meant to represent different levels of scaffolding if you will.  So at one level, there's class 

discussion, answering questions.  And when teachers engage students in this guess-what's-on-my-mind 

sort of questioning, no one really benefits from that.  Unsupported opportunities to talk things, like think, 

pair, share, have some value.  I mean they're better than the other but limited in their impact.  So I want to 

parenthetically say here.  I'm not suggesting you shouldn't engage kids in think, pair, share.  That's not 

my message.  Just understand that the impact of those interactions are minimal in the context of what 

we're here talking about.  So there could be value again.  And I'm talking about whatever the issue have 



them doing.  But the long term impact on their ability to converse using academic language, very limited.  

Scaffold with oral output is better, things like sentence frames.  How many of you use sentence frames?  

Or I mean by means--you'll see some examples of those.  But they're an effective tool and example of 

what I mean by scaffold with oral output.  So you're going to see today as we go further into the session 

examples of other types of scaffolding.  So that's what we need to look at.  And ultimately, where we're 

going of course is these types of academic interactions that are the focus of what we're going to be 

talking about.  Now, before going any further, I want to--I put a caveat about scaffolding.  Providing 

scaffold isn't sharing with teachers types of scaffolding that we found to be effective in our researchers 

and an important part of the work that we do.  But one of the things we've seen in our research, whether 

it's with teachers using our scaffolds or other types of scaffolds, is that they never take them away, right?  

I mean scaffolding, by definition, is meant to be a support while something is being constructive.  And as 

you approach the completion of whatever is being constructed, the scaffolding is supposed to be pulled 

away and ultimately removed.  And too often in classrooms, the scaffolding never gets removed, it's just 

there.  So it's the simplistic example of this, you might have a wall chart with sentence frames that you 

want students to use.  And you put it up there because these frames are going to be relevant for the next 

week or two or whatever.  But we walk in to classrooms in September where--when teachers [inaudible] 

"Well, it's good.  You know, got that good."  And we're back in January and then in May with the same 

scaffold in there, you know.  So as you think about scaffolding and the importance of them, remember 

that they are, by design, supposed to be removed.  Now, that becomes difficult because you're working 

with 25, 35, 45, or whatever number of students that you have in the class.  And what's scaffolding for 

one isn't for--you know, you've got--you've got that balance that you have to deal with on a daily basis 

with everything you do in a classroom with kids.  But remember, just--that scaffolding isn't a permanent 

thing.  So, what do we need to do to really foster academic conversations?  This slide is really important, 

you know.  I mean it's simple but it's just--this idea that getting kids engage in these conversations takes 

an intentional focus on your part.  You know, I've done a lot of coaching in my life and so it's--you know, 

it's not--to use a sporting metaphor, it's not just rolling out of basketball and saying, "Okay.  Guys, play 

ball."  You know, you--they need some instruction.  And it's the same thing here.  You know, a coach to 

run a good practice has to have a plan how are things going to go.  If you're going to engage kids in 

meaningful academic conversations, you need to have a plan.  It needs to be a specific focus of your 

work and, you know, purpose of the whole plan.  So one way to do that--and I won't say it's an easy way 

but one way for you and students to start thinking about specific structures is to focus on skills and 

organizational patterns that we're familiar with.  So compared, contrast, cause and effect, evaluate--I 

mean all of these sorts of things contain your own kind of language, you know.  I mean there are terms, 

structures that are part of comparing and contrasting.  And so using--that's--comparing, contrasting, and 

cause and effect is a good starting point if you're following me because it's something that certainly 

teachers are familiar with, kids have heard the terms.  And so, trying to engage them in conversations 

with these terms end up being a good way to start.  And some examples of purposes, you know, it can't 



just be, "Oh, I want you to talk."  You know, I mean, so you can give them specific purpose.  It could be 

creating a plan.  It could be solving a problem in different ways.  It could be understanding and analyzing 

texts.  It could be strengthening ideas and learning from one another.  But these are purposes that you 

have to identify, right?  And build your lesson around.  So if these--if one of these is your purpose, you 

know, what's the language that you want kids to focus on and utilize?  What are the structures?  Now, 

we're going to look at some example of these so you get a more concrete idea but this is a little fuzzy now 

but it's--that's okay.  You're going to see specifically what I mean.  Okay.  Before we turn to some specific 

instructional activities, I've got a few slides about what goes on in the brain.  These are from the head 

scans and then this is not from our work but these are things that we've seen that just seem so relevant.  

So focus on the red and yellow area, right?  So this is a brain.  And activity that a head scan is discovered 

in the brain when we're reading words--we're looking at a picture so that's kind of one level of engaging, 

right?  You see, listening to words creates activity in a different portion of the brain as does [inaudible] 

than speaking.  Okay.  And this is the one--I mean we just saw this.  So this is when you're engaged in 

this talking and thinking and explaining different things, you see all this activity.  Now, I don't pretend to 

know a lot of technical things about the brain but doesn't--it just at some basic level, doesn't it, resonate 

when you see this?  I mean this is what we want, right?  We want levels of engagement.  And that's what 

so critical to get kids in conversation, right?  I mean they need to be engaged.  You can't be passively 

involved in a conversation, not at the level that we want them to converse at.  So capturing them and 

getting engaged, motivating them to do this, is a big issue in part of what you--you know, I want to help 

support you in understanding how to do it in relation to our research.  But this is just--I want this picture as 

the end result of doing this.  Okay.  So this slide is also, like, a really important one, okay?  So, like, 

highlight this or put a check next to you.  You're going to see it--this--I moved this back.  But this is--you 

know, we call it the teaching move.  It's a sequence of steps that our research has shown leads to 

constructive conversations.  So the first two of these are related but I want to just take a minute and 

explain what we're talking about with this.  One of the things we learned is that as I said before you can't 

simply launch into these activities.  And one of the--and one of the things that has to happen as a 

precursor is helping students understand what they're doing and why they're doing it.  And so it--when we 

talked about explaining what academic language is and why it's important, we've done that with second 

graders, we've done with the twelfth graders.  Now, the discussions are different in the second grade level 

than they are at the twelfth grade level.  But these type of metalinguistic conversations are important.  

Now, the way--and this is not the only way but a way we have found to be effective in getting into this is 

talking about the different between academic and social language.  And those are the terms we used.  

And in students--second graders can get and we haven't done with first second graders but I feel 

confident that we could in some way.  I mean that you talk about playground language and how are you 

talking to your friends on the playground.  They're a little bit different then what you come and what we do 

when it comes to class.  And we're talking about whatever it is talking about.  So some basic level kids of 

all grade levels in our experience can grasp that.  And that's an important part of this metalinguistic 



awareness that kids to be able to engage in this.  And I'm going to show you some things we do 

specifically to do that.  Another piece of showing students examples of good conversations and not so 

good conversations.  So we actually show them conversations, we have transcripts, we have them 

listened them to tapes so they're hearing the conversations but seeing those models are important.  And 

then we model, we get kids engage in some activities, fishbowls, teacher to student, teacher to class, just 

to model of the different types of conversation.  So you see what's happening, I mean there's this upfront-

-let's talk about language.  So you have those types of conversations.  You show kids examples and then 

you model.  This is the one that, you know, is new to a lot of teachers.  I mean all teachers, let's say, "Oh 

yeah, we model," you know, whatever it is you do in a class, you all model in some way, right?  So the 

idea of modeling a conversation, once you get what we considered to be the characteristic of constructive 

conversation, teachers grasp that right away.  And they don't typically think of this showing the examples 

but this is an important piece.  And I'll give you a couple of examples the things that we use.  Another 

piece of this the importance of the process that you use and we call them rich-cross.  But what you do to 

kick off an activity, to get this to engage in a conversation is significantly affected by the prompts you use 

to that.  And then of course you just have to provide the opportunities for authentic conversations.  All 

right.  So six is where we want them to be, you know.  These are the things we want them to get engaged 

in.  And you have to provide opportunities.  But to do that, you have to do one through five.   And then 

finally, we're going to talk about a quick--a couple of quick ways and there are some other resources I'm 

going to point you to for you to asses the effectiveness of this [inaudible] and how well our students doing.  

So, this is what we call teaching, right?  So, this is just an illustration of one of the things we use.  

Sometimes we go into classes and begin modeling some of this poor teachers and it announces how we 

get started.  Now, what's the difference between academic and social language?  Okay.  If you're with 

third graders [inaudible] graders, it's a somewhat different conversation but this is a basic sequence.  We 

have a graphic organizer that we have, kids to allow them, you know, about the differences helping them 

identify this and kids can do this.  And these are--the bullets at the bottom of the page are some of the 

sentence frames that we use to help provide scaffolding for the conversations we want them to see.  Do 

you see something?  Do you see okay?  Am I in the way? 

>> [indistinct chatter] 

>> Perfect.  You know, sometimes kids need more support.  It's not enough to say, "Okay.  Let--you 

know, go to the graphic organizer and let's compare and contrast social and academic language."  You 

know, here's another layer of scaffold.  Here are some of the words you can use to do that.  And one of 

the reasons we like to start with compare and contrast, or cause and effect is that kids are familiar with a 

lot of these words.  But again, this slide is an example of another layer of scaffolding for some kids who 

need it.  So all of those leads to construct--all those that we just looked at lead to constructive 

conversations about academic language.  Here's some more prompts.  You'll see as we go through.  

Yeah, the prompts are very important.  But one of the things that we teach teachers to use with students 

are the types of responses.  So, this is again the kind of scaffolding.  So, you will see kids in our project 



using this type of language.  And at first, you know, it's very stilted and this is not the way a lot of kids--

most kids maybe are used to responding but we have cards that are support.  And they actually have 

these prompts and responses on cards and they're willing to use these.  And they'll--okay, wait a minute.  

Oh, yeah, can you elaborate on that or whatever it is.  And over time, they just really embrace it.  Okay.  

So, those slides that we just looked at really address points one and two on that teaching loop, you know, 

what is academic language, why is it important, why are we talking about conversations.  Now, this slide 

is actually made--are you familiar with Robin Scarcella or her name but she's been talking about the 

importance of academic language for quite a long time.  And in this slide which is interesting to me 

because--I mean there's lots of reasons why I believe academic language is important.  They're really 

having fun about it quite like this until I saw this [inaudible] years ago.  Learning academic English is 

probably one of the surest most reliable ways of obtaining socioeconomic success in the US today.  This 

variety of English entail for multiple complex features of English require for long term success in public 

schools, completion of higher education and employment with opportunity for professional advancement 

of work.  And that's true, right?  I mean, I'm not going to get anywhere professionally if you can't engage 

in these types of things so it's just a quite interesting perspective.  Another method we use to get students 

engage in conservative conversations.  Does somebody use anchor charts?  How many of you use 

anchor charts [inaudible] very, very useful both in the context of PD [inaudible] in classrooms with kids.  

And then all of the uses to get them to think about what makes an academic conversation and academic 

conversation and try to be as transparent and explicit as we can about it.  And so I mean this is an 

example of one of the ones we use.  All right.  So, here it is with the--my tripod and poster paper and 

there's an anchor chart that I'm creating.  And academic conversation is when it sounds like what are the 

things we hear, what's it look like, you know.  So if we're engage in a constructive conversation, now you 

can--there are things you can see as you observe.  And this is one of the things you get kids to do.  We 

have them kind of--it's kind of a fishbowl thing.  I'm talking about [inaudible] by getting on the outside with 

watching conversation or watching videos of kids' engagement conversation.  What are--what are you 

hearing?  What does it sound like?  And what does it look like?  And you can definitely--and kids can 

definitely identify characteristics.  Now, depending on your great level in any variety of student variables, 

you're anchor chart could focus on different questions either just samples of the different things we use, 

different points with the types of--sometimes, we present this as [inaudible] that help stimulate the 

conversation.  But you can never use anchor chart--I mean it's, you know, it's--I mean everyone at some 

point or another is written on a piece of paper and slap it on the wall but your anchor chart has a more 

specific purpose.  And, you know, it's kind of related to that idea but it's something that it's there that you 

refer to, that you come back to, and it's something that's very much--it was on the first slide that I showed 

you and I won't go back to it at this point.  But these are constructed with students, not for students.  You 

know, a conceptual, a very important conceptual piece of our anchor charts is that, it's not you going out 

and just slapping things on the board, "Okay.  Here it is."  I mean to be an anchor chart, to anchor their 

learning, right?  To anchor their understanding about whatever it is we're talking about.  It has to be 



constructive with students.  Okay.  So now we're going to go on to step three of our teaching loop here.  

Show examples so students can hear and see the difference.  Okay.  So I need some volunteers who will 

read out loud and have really strong voices.  I'm going to need about several of you.  So right now I think 

I'm going to need--I need an A, a B, and a C.  Okay.  A, B, B and C--C.  A, B, C, okay?  So really loud.  

Now these are--let me just say before we get started, all--I got four slides, I'm going to show you the 

conversations and these are all real conversations.  Have any of you heard of the Understanding 

Language project at Stanford?  We understand the language projects.  So this is a fifth grade 

conversation.  Okay.  So go ahead, A. 

>> I see this rock. 

>> I don't think so. 

>> It's shiny. 

>> Is this one shiny? 

>> Is this one shiny? 

>> No. 

>> No. 

>> This one is shinny looking.  Look at. 

>> Oh, let me see that, the rock. 

>> Is this one shiny? 

>> I don't think so. 

>> Okay.  Stop.  Question is, is this a good conversation, why or why not?  Okay.  Take a couple of 

minutes just somebody in the table.  What makes this a good or not good conversation? 

>> [indistinct chatter] 

>> Okay.  Thirty seconds, finish up your little conversation. 

>> [indistinct chatter] 

>> That's right. 

>> Uh-hmm. 

>> Wow.  That wasn't meant to like--I never think--okay.  All right.  So quickly, a couple of people, just--

was this a good conversation, why or why not?  Give me something one way or the other.  Yeah. 

>> No.  They didn't really reach a conclusion.  They weren't really communicating with each other. 



>> Okay.  Can you give me an example of one thing that indicated to you that they weren't 

communicating? 

>> Well, they said it's shinny then still by the end of the conversation they were still debating whether it 

was shinny or not. 

>> Okay.  Somebody else?  Yeah. 

>> I'm not even sure if we talked about this.  Is C even looking at the same rock as B and or A?  Are they 

even talking about the same rock? 

>> Yeah. 

>> I'd tried to think.  I don't know. 

>> Okay.  All right.  Give me one more--one more response.  Yeah. 

>> No thinking was explained. 

>> No thinking was explained.  Okay.  All right, all right.  Two more then we get going.  Thumbs up. 

>> They're trying to find the more shinier. 

>> And so, is that--is the way they tried to do it… 

>> It's not a conversation.  It's a guessing game, is what I think. 

>> Yeah, okay.  Yes? 

>> The level of academic vocabulary in fifth great is not appropriate either.  They're not having a 

conversation. 

>> Yeah.  How many of you are fifth grade teacher?  I mean, do you--would you like to--would you like to 

think they'd be a little deeper? 

>> I think [inaudible] which shinier. 

>> Yeah.  Okay.  Yeah, it's a good one.  Okay.  All right.  Here's another one.  Okay.  I need--this is just A 

and B, somebody else, give me another A, another B.  Okay.  A, B, okay?  Go ahead. 

>> I think it's pretty obvious that text [inaudible] a positive view point.  They talk about how spiders kill bad 

bugs in gardens. 

>> Yeah, I think so too.  It's said that they are food for other creatures, like in the food chain.  That's good, 

so it's positive? 

>> What about the text two, I think that one is really negative because it talks about the bug versus 

spiders.  I don't like spiders either. 



>> Like it says, they are poisonous and bite people and can make you sick or dead. 

>> And they are scary to some people like me. 

>> What else?  Let's look again. 

>> Oh, yeah, and they get in your house, it can be so--and it can be annoying. 

>> And scary. 

>> Yeah.  That's a negative view, right? 

>> Right.  We got it. 

>> Okay.  So go back to your partner again.  Good conversation, not so good, why, why not? 

>> [indistinct chatter] 

>> This is also fifth grade students. 

>> [indistinct chatter] 

>> Okay.  One more minute. 

>> [indistinct chatter] 

>> Okay.  Couple quick reactions. 

>> It's better than the first one. 

>> Better than the first one, why? 

>> Look, they're using things that totally--things like it says, they're quoting back to the--quoting back to 

the text to get the details from the supporting answer. 

>> Okay.  So that--yeah, sighting the information, right?  Yeah. 

>> They have some prompting, I mean, they have some directions.  They were probably told tons of 

positive things and some negatives things about spiders so they had some prompting from the teacher. 

>> Okay.  And they utilized it, right? 

>> Right. 

>> I mean, they really, really drove the conversation.  Yup? 

>> They got on the text.  They started talking about their own personal opinions about spiders.  They lost 

the text and this--and this happens all the time.  I'm a middle school teacher.  My sixth graders they can 

go--you know, well, they go--they can start out well and start out great and the next think you know they're 

taking about their dog at home. 



>> Does everybody understand what--where the comment is coming from?  You know--and that's 

interesting.  I mean, you're right, I mean, you know, "Oh, this is scary."  So they got off.  What we don't 

know is what happened after this, right?  So, I mean, if in fact this conversation went on and they got back 

to it I wouldn't consider that a diversion that took them off path.  That we almost consider it like, you know, 

it's part of them--their background knowledge, what they're bringing to this.  It's almost an inevitable part, 

right, whether or not they stay on text after that, right, that's the key.  Okay.  One more, I mean, one 

quick?  Yeah. 

>> I like the fact that they're questioning each other when they asked, "What about text two, is that right?" 

>> Yes. 

>> That's kind of good technique. 

>> Right.  And they're--they are--and to be able to do that, I mean, they're really playing off of each other, 

right?  It isn't like--it's connected to the conversation.  So this is a conversation that deals off of each 

others comments.  All right.  Okay.  Two more I'm going to show you but then I--honestly, I don't have a 

note about what level this is taken from.  But this is going to be a different slice if you will.  So I need a 

teacher, an A, and a B.  So, who's the T?  Who will be T for it?  In a room full of teachers nobody will be a 

T.  Yes.  T, A, give me a B.  B, all right.  T, A, B go, ahead. 

>> Okay.  Class, tell your partners the meaning of conquer.  Use it in complete sentences and start with 

the frame on the board which is, "I think conquer means to--" Now repeat with me.  I think conquer means 

to… 

>> I think conquer means to take over someone else's land and to make war on others and control them. 

>> I think conquer means that the stronger guys win.  They take the government and take all the money. 

>> Yeah, okay. 

>> Okay.  Now write down what you know about the conquests of Cortes and Pizarro. 

>> Okay.  So, what do you think about?  This is a little bit different than the other ones, right?  I mean, a 

lot of academic language in this.  All right.  And so--well, the distinction that I want to make is one that 

actually is made in the other PowerPoint, the one that you downloaded electronically, then you'll see 

there's more about this point that I'm about to make.  But the difference between basic academic 

language and more complex academic language almost without exception.  When we begin working with 

teachers and ask them what they think academic language is, what's the one word that you think most 

teachers say? 

>> Vocabulary. 



>> Vocabulary.  I would tell you with--almost without the exception, that thousands and thousands of 

teachers we've been--we worked over the last few years, it's vocabulary.  Now, is vocabulary important?  

Absolutely.  I'm actually--of the three of us, Sue and Jeff, I'm the vocabulary guru.  I am, you know, I love 

vocabulary, I know a lot about how to get kids to learn it, how to get teachers to use strategies and all the 

kids learn it.  Critically important.  But academic language is much more than vocabulary, all right?  Now, 

this is more than what we have planned to talk about today.  But look at that PowerPoint that you 

downloaded, a lot of information about that.  But that's what's relevant for contrasting this conversation 

that we just read with the next one.  So for this one I need T, C, D.  Last three, T, C, D.  Okay.  T, C, D.  

T, C, D, go ahead. 

>> Okay.  Class, discuss with your parents two different motivations for conquering and use examples to 

support our ideas and try to promote the main motivation. 

>> Conquerors wanted to conquer because of religion.  We thought others needed their God, like it says 

here that they had views to invert them to the holy faith. 

>> However, I think conquerors wanted money, they conquer to get rich.  Think of all the gold, I think it's 

truly dollars of it that's being bought. 

>> Like Jose said yesterday, maybe religion was an excuse, like to conquer and they really wanted gold 

and silver to be rich.  I wonder if that's still happening. 

>> Okay.  So you see the difference between this and the preceding one, okay.  So again, I want to be 

clear about the message here.  I'm not saying this is a bad conversation.  I'm just saying it's limited in its 

scope and I don't want you to walk away from this thinking this is all there is to academic language.  So 

go back to our teaching loop.  I showed you these under the item that says "show me kids' examples."  

So these are literally things we show kids and have them look at.  Now we don't show a bunch of third 

graders ninth grade conversations but that's what it is.  So this is showing that conversation is an 

important part.  So now, making our way down in teaching loop's step number four.  Modeling academic 

conversations.  How many of you have used fishbowl activities?  Are you familiar with the concept?  Is 

anybody here haven't used it?  I mean, the idea of that, you know, I--if we have more time we might do it, 

we're not going to do it.  But, you know, here is our group of five who are involved and I've given them a 

series of problems to get the conversation going and the rest of you could be literally standing around 

them and so the fishbowl metaphor, right?  And listening to the conversation.  So there are two different 

aspects to this.  Just as a way to help kids understand content, forget academic language, forget 

constructive conversation.  Just content, whatever it is.  The theme of the story, photosynthesis.  I mean, 

it's an effective strategy to have some kids have the conversation, others around observing and then 

they're knowing what they barely even seen about the concept.  All right.  But this is also a very good way 

to get kids thinking about an engaging and thinking about conversations.  So it can have this dual 

purpose.  And in the context of the teaching loop, that's why I'm showing you this.  This is a way to model 



a good conversation.  I hear teacher doing this in class for the purpose of modeling good conversations.  

You want to make sure you got the right five people engaged in this, right?  I mean, not everybody would 

be good models probably unless you're a very well teacher.  So, you know, there's that important aspect 

of it.  But the fishbowl activity is one way to do that, to provide the example.  Now, if we had had a 

conversation for the purpose of thinking about conversations, what I would do afterwards is return to my 

anchor chart, it's where the anchor chart keeps coming in, right?  So we developed it earlier, what does it 

look like, what does it sound like, and it's here, posted prominently.  Now I'm going back to it.  And 

listening from you, what you saw in this fishbowl activity, what can we add to our anchor chart based on 

what you saw today with this activity?  So the anchor chart, as I said earlier, constructed with students, 

but it really becomes this, to overstate it, but kind of a living breathing, you know, document here in the 

classroom.  So some static thing you just stick on the wall and point to every once in a while.  Okay.  

Another way to model.  Let's see.  What time is it?  Let's do this.  You--in your handout, may I see the 

paper?  Second page of your handout is a little article that says "The Super Ant."  Okay.  That's what 

we're going to focus on here for a few minutes.  We like to engage kids in what we call a little interactive 

reading activity and then reflect on that in a way that we'll get to in a few minutes.  But sometimes--no--

okay.  So you got--you got the article, right?  This happens to be the ant article.  The way I got this set up 

here and the way we're gonna do it for a couple of minutes is actually with partners, student partners, all 

right.  Student reads the first paragraph, aloud, B listens.  And when A is done, B says something, you 

know, like--and that's, "Oh, I like that.  I like the way you read."  But, you know, make some connections, 

you know, summarize, state a fact, something that B took away from the readings, right?  Then they 

reverse roles, B reads paragraph three and A responds.  Now sometimes the teacher has to model, so 

sometimes this begins with instead of A and B, the teacher and A if you will.  Now you decide that based 

on where you class is.  But I'd like you just--just to do--you know, go through the first three paragraphs, 

follow the first couple of steps because I want to do--you need that to really do the next thing.  All right.  

So just pair off with somebody, somebody who'd be A, read the first two paragraphs.  B--and then B read 

paragraph three.  So stop after paragraph three. 

>> [indistinct chatter] 

>> Okay.  When you completed the sequence, just kind of look at me and I'll have some sense of--when 

you're ready. 

>> [indistinct chatter] 

>> Okay.  All right.  My comments have these [inaudible] defense on the conversation.  Okay.  Here we 

go.  Okay.  So what I want you to do, you're continuing in to your A and B role, all right?  So this is just the 

next step in this process.  Step one, A is the interviewer, B is the interviewee.  You got some prompts, 

then you're going to reverse role.  What do you think was the author's purpose?  Okay.  So couple of 

minutes of this.  Somebody do A, ask one question, B, and you reverse to the other question, okay?  Go 

ahead and do that. 



>> [indistinct chatter] 

>> All right.  One more minute. 

>> [indistinct chatter] 

>> Okay. 

>> [indistinct chatter] 

>> Now there is actually a third step to this one played out in the classroom where we ask A and B to join 

another A and B and continue the conversation, hence, the three-step interview.  So let's just reflect 

quickly, get a few comments about the process, stop worrying about ants and what we know about ants.  

So just the process here, any reactions?  Yeah. 

>> I really like the prompts, they were very specific. 

>> Okay.  Yeah, okay.  That's another--we're going to talk the next step in our goal discussion here is rich 

prompts.  And so yes, plus simplicity is important.  Anything else?  Yeah. 

>> The fact that you are to respond to the paragraph while you are reading back and forth means that you 

have things already to say when you're back to your parts, so it's really easy to have the conversation. 

>> Yeah.  Anything else?  Yeah. 

>> We were thinking about how we were going to use the [inaudible] that's going on and we also have to 

defend the supporting details. 

>> Yeah.  And so one of the things, if you think back to our three-high impact practices, you know, today 

is about fostering academic interactions, but these are not discreet things, they interact, overlap, and so 

you're having an academic interaction about a complex text, right, and so the text keep coming to the 

basis for it, so you're checking a lot of boxes actually in terms of what we want students to engage in 

when you do an activity like this.  Okay.  So we're going to move on.  Here is our teacher loop again.  

We're moving beyond the examples and the activities that model these conversations, they're talking 

about prompts.  And so--oh, you have--you actually have on the PowerPoint that I gave you this morning, 

that's passed out, are three slides, each of which contained two prompts.  Now the first prompt on each of 

these slides is taken from a state adopted textbook, I forgot how you do it here in Pennsylvania but 

California, it's a state adoption, you know.  The state adopts a list of books from which districts can 

choose.  So that's not--now that's--most states don't do it that way, that--but nonetheless, California 

chooses to do it that way.  But bottom line really what the take-away here, it calls itself California State 

Adopted Textbooks.  But the first prompt came from these textbooks.  There's nothing inherently wrong 

with the first prompt that you're going to see but what I want you to think about and--yeah, we'll talk about 

this, we'll spend--because the conversation is important, so we'll spend out a little bit of time with your 

partners, I want you to think about each of these, you know.  So look at the--here's the first one, identify 



two or more things from the story, support them with information from the text, okay.  Reasonable thing to 

ask, students can do.  Identify two or more things from the story and decide which theme is most relevant 

for young people today, justify your decision.  So just to be clear, this is what we considered to be the 

richer prompt, all right?  Okay.  So I want you--are the slides large enough for you to read the next two?  

You can read that, right?  Okay.  So this is what I want you to do, look at the series of three, all right?  

You know which is the state adopted, you know, which is the other, just talk with your partner about the 

difference between the two.  Do you understand why I'm calling the second one richer?  That's really what 

I want you to do.  Now it just doesn't seem clear, can you identify what type richer--just take a couple of 

minutes and just connect with somebody there at your table. 

>> [indistinct chatter] 

>> Okay.  Any quick reactions?  That wasn't a specific prompt, but… 

>> Yeah. 

>> Again, there's nothing inherently wrong with what we're calling the first prompt.  But the point of the 

second one is that they've been revised in a way that we believe only listening richer conversation.  Now, 

you may agree, may not, but I guess the take away that I hope you all have is that you need to think 

about the prompts, right?  And there is a natural tendency among the teachers and I will say in my 

experience, particularly among the less experienced teachers to rely heavily on the textbook that's been 

adopted because of that.  Smart people who makes--presumably made the decision to adopt this.  Lots of 

money has been spent.  Then you utilize the resources that I asked.  All reasonable ways of thinking.  But 

when we're talking about this particular issue of trying to engage students in constructive conversations, 

you need often to go beyond what's in the text to do this.  You need to be thinking you know your 

students, right?  [inaudible] or myth learner or whomever, they don't know your students.  You know your 

students, you need to be able to adapt these things in a way that will resonate with your students, engage 

them in a way you want them engaged.  Now, we won't take time to do this but, you know, little interesting 

activities sometimes where we have those of you who are people who coach or do professional 

development yourselves, this is a--this is a good activity.  You get teachers thinking about this issue 

where we will give teachers the prompts.  And say, "Okay.  You turn it into a rich prompt or a richer 

prompt."  So it's just another layer of this that you can engage the teachers and that helps get them more 

grounded in what we want them really to be able to do.  Okay?  All right.  Step six.  Provide opportunities 

for authentic conversations that build content, knowledge, and skills.  Okay.  So this is where rubber hits 

the road, isn't it?  You're not reflecting with any.  Not trying them out.  They presumably have been 

through these steps and have some comfort level with this.  Now, they're ready to engage in these 

conversations about content.  So you got a series of things in your packet and on the PowerPoint that do 

this.  I want to--I just--I put this in here.  I really love this activity.  It's vocabularies.  So, yeah, I'm the 

vocabulary guy.  But here it is, a lot of verbiage on this page and it relates to the third page in your 

packet, not the PowerPoint but the other one.  You'll see this page with the series of grids but just have 



this out and look at this while I just talk you through this.  Each student is given an article.  Sometimes 

when we do it, we do with groups.  We could use The Super Ant article just as an example but it can, you 

know, it could be whatever.  Teacher reads aloud, students individually, right?  So you're on your own.  

You pick 20 words that you believe capture the main idea of the article and you write them in the table.  

So, you see the table on the sheet?  There's 20 words.  So you've done that individually.  Now--you know 

what, now that you've done that, I want you individually to take that group of 20 and reduce it to 10.  What 

do you think?  You know, what--okay.  Narrow it down, right?  So again, this is still just you in your head 

doing this.  All right.  Now, you pair off.  Now, here's where the conversation comes in, right?  So they are 

in pairs, in small groups, and they're taking this list of 10 and getting it down to five.  And they got to agree 

on five.  And then they use that to write a sentence that captures the main.  Isn't that cool?  I mean, it's 

simplistic.  I've--this is a great activity.  It's all simple but boy, kids really love it.  Yes? 

>> They're not putting words in sentence form.  They're just picking random orders, you know. 

>> Well, I'm not--I'm not sure what you mean by sentence.  You know words--so here's the--here at this--

they have a copy of what the teacher has read and they're picking words from that.  Does that answer 

your question? 

>> Yes. 

>> Okay. 

>> Tell them that they--tell them that they don't need to pick supporting words.  That's why they go back 

to write their sentences.  They can throw in all the conjunctions and articles that they need to add. 

>> Oh, yeah, yeah, yes.  Yes, yeah. 

>> If you want to pick in your 20 words, you want to tell them to pick the topic sight words. 

>> Yeah, yeah.  Thank you, yeah. 

>> No, it's fine. 

>> Yeah, that's it.  Okay.  Everybody got that?  So I'll click in there, but it's a very cool activity.  Another 

way, you know, is graphic organizers.  There's a million different forms of graphic organizers we can take 

but we found that these are effective ways to get kids engagement conversation.  So I just have cause 

and effect up here as one but the process of completing the graphic organizer.  Now, there may be a 

reason why you want the students or you want students to work on it individually in the beginning but at 

some point in that process, lots of opportunities to have conversations around the content of the graphic 

organizer, the construction of a graphic organizer.  Manipulatives.  This is a math, a little math lesson that 

we took a photo of but it's, you know, another raw material if you will that can be the basis for a 

conversation.  Oh, Susan and I do a lot of work with technology and multimedia things in getting kids to 

engage and read that that ends to another hole.  That you want to excel, you know, that reading of 



multimedia materials.  But I've got three--some series of three slides here all related to SARS, but this is--

again, I'm just flashing this up here quickly as an examples of raw material that can be used to engage 

kids and the advantage we found--you know, we do a lot of work with middle school or high school kids 

and teachers, you know, every much into this, you know.  So it's like--I could give them information about 

SARS, you know.  Here's whatever, a New York Times article or something.  But when you--you're 

flashing these, I mean, there are more actively involved.  So you got this online, a link, you got a cover 

from a magazine about it, you got a graph with data.  So, can you just imagine in all--lots of different 

opportunities waste in which you can get kids engage in conversations about that topic with this as the 

raw material.  Okay.  So just some quick examples of how we could do that.  And the final thing, 

feedback, two things I'm going to show you.  This slide just--is a list of the kinds of things you can monitor.  

I mean, how many of you are reading teachers?  And I guess within a [inaudible] plain classroom but I 

mean--and so I don't know how you do it.  But do you ever--just think of this as reading--you're a reading 

teacher and you're monitoring informally, you're listening to kids read then--and then you have checklist of 

things you do as you walk around, right?  I mean, so it's the same concept.  Now, when you formalize this 

is in the--in a checklist or not, but this is the type--these are the types of things you're listening for when 

you're monitoring the conversations.  Or how many terms are take--being taken?  Is they speak in for a 

bit, be speaking for a bit, and then it stops or is there really this back and forth, give and take?  Are they 

clarifying ideas?  Is this shining?  Is this shiny?  I don't know.  Is this shiny?  You know, not a lot of 

clarification of ideas going on.  So you see the types of things here.  Elaboration is an important part and 

I've got something else I want to show you about that.  So again--I mean, informal list, isn't that--these are 

not the only characteristics but it's good sliding also the highlights if you want to think about that.  And 

then the last thing--I just want to--I put this up here to draw your attention to two things.  The last page in 

your handout has a more detailed version of this.  And if you go to our website and I'll give you that in a 

minute, you'll see a lot more.  But what we call the conversation analysis tool, it's still a formative type of 

assessment, but it's a more formal tool that you can use.  So if you're interested at all in this, you have the 

sheet in your packet and you can go to the website and get some more information about it.  But if you're 

at this level of assessment, it's a really very good tool.  And I will say also again for those of you engaged 

in professional development and mentoring other teachers, it can, you know, it's a good tool to use with 

that and in that kind of content.  Okay.  So that takes us through the steps in the teaching loop, all right?  

So I'll try to give you some examples, some concrete ways of--well, I have the concrete ways and we do 

with it teachers.  I hope these will be things that you can see, you can use in one way or another in your 

classroom with kids.  There's one more segment that I want to spend a little bit of time talking about the 

last five or ten minutes that we have together.  Jeff Zwiers who, you know, you may know, he wrote a 

book called Academic Conversations, it's just been a future resource for teachers, really popular.  And I 

want to share something more specific from Jeff's work about this that he talks about--he's used different 

terms over the last couple of years.  He started out talking about placemats.  Now, he talks about poster 

and, you know, a rose is a rose is a rose.  But it's just such an interesting and in very popular way, 



teachers are just really resonated.  We even talked with resonated teachers on how to do this.  And he 

talks about, you know, we're trying to make kids to build an idea.  And he talks really about the four skills.  

One is, you know, begins with creating an idea.  I have one more slide that actually is going to give you 

some tools for doing this but I just want to walk you through the four elements to begin with.  So we get--

we need to get kids and help create an idea.  We need to help them clarify it, fortify it, and negotiate.  All 

right.  So you see, at this part there's a conceptual sequence here, we're creating it, we're clarifying it, 

we're making it stronger, and that we're negotiating ideas with other people.  Now, the tools that he has 

created, and this is--there are two pages--I'm sorry, two slides near the end of your PowerPoint that show 

this.  And they're almost and probably are mostly too small to read in, but you will again see this on the 

website if you go there.  But I want you to see what--just stay with me here.  So I'm picking just the create 

box.  And this is true of all of that.  But what I want you to see is over here under--if we're saying creating 

ideas, one of these skills we want kids to do.  What Jeff has developed are prompt starters.  What is your 

idea?  How can we combine this?  So a series of prompts that we really teach the kids to use and then on 

this side, respond starters.  The--you see the difference here, but--all right.  Related to each one of these.  

And then because what has clearly merged from our work is that math is its own special order to think.  

We initially had more success with PE teachers than we did with math teachers in how to getting this to 

work.  And we needed to just find special ways, special connections.  And so one of the connections that 

we--well, Jeff created, this one.  But it's a variety of, you know--it's this but related to math.  So that's also 

there if any of you are the math oriented or work specifically with math teachers.  But then very, very 

useful resources for you.  Okay.  So I'll end simply by showing you some resources.  This is our website, 

aldnetwork.org.  You can find a variety of resources there.  This is--they're trying to improve this project, 

the Stanford Understanding Language.  And then--oh, this--and the last one--the last one is that.  That's 

what we just wrote.  But anyway, Stenhouse published that.  But these are--and these are there in your 

packet, right?  So these are different websites.  Yes. 

>> That chart when where we had the constructive conversation still [inaudible].  I have a lot to talk about.  

There's some more than--I can kind of see, but I don't.  You're saying that's on the LPS? 

>> Yeah. 

>> Network piece? 

>> Yeah. 

>> We can pull some of this out there? 

>> Yes. 

>> Okay.  Thank you. 

>> Okay.  It's 5:10.  We have few--any questions?  Any of you?  Okay.  Thank you very much for coming 

and I hope you enjoy the rest of the day. 


