
>> I like that. 

>> [indistinct chatter] 

>> Let's try that again, good afternoon, everybody. 

>> Good afternoon. 

>> Hi, I'm Tina Lawson.  I'm one of the PaTTAN consultants from King of Prussia office and I'm the 

facilitator for Rhonda's session.  Just so that you know, the break will be after the session, in the midst of 

our session, Rhonda will explain this further but we're going to have some organizational issues with the 

materials that you have.  But I know you'll all help us out with collecting those in an organized way 

because we are videotaping this session just so that you know.  And then at the end of this, I will be 

giving out a all important quote so stay tuned for that.  I know that you won't go anywhere anyway.  But 

it's my pleasure to introduce Dr. Rhonda Bondie.  She is the assistant professor of special education at 

Fordham University in New York City.  She began her teaching career as an artist-in-residence and then 

became a special education teacher.  She enjoyed over 20 years as both a teacher and administrator in 

the K-12 urban school.  Rhonda has been a faculty member at the Harvard Graduate School of Education 

Project Zero classroom for many years where she has developed an expertise in teaching for 

understanding making thinking visible and using protocols to build collaborative learning cultures.  

Rhonda's innovative, learning strategies have been published in books such as Making Thinking Visible 

and Igniting Creativity in Gifted Learners, K-6: Strategies for Every Teacher, and on website such as the 

National History Education Clearinghouse.  Rhonda rates a monthly blog for the New York City public 

school teachers called the Well Developed Classroom.  So everybody, please help me welcome Rhonda 

Bondie. 

>> [applause] 

>> Thank you so much.  I'm so glad to be here and Christina doing a talk like this, so thank you so much.  

And I'm excited to share with you today some learning routines that I say they're irresistible for all 

learners.  And so what we'll engage in is three learning routines today.  And I will model them a little bit 

how I do with the students.  And here's the good news about them, is I've done with them pre-K, age 

three year old in Brazil as well as in New York all the way through grade 12.  Like immigrant students who 

are with no English just fresh here in America and gifted students in 80 classes in high schools.  So that's 

the beauty of these thinking routines is once you have the routine, you change the content for whatever it 

is that you're working on.  And the good news is because the children know the routine, they can focus all 

of their attention on the vocabulary and the content that we're exploring and trying to learn and think 

about because they don't have to worry about what to do because it's a routine.  So I'm excited to share 

them with you today.  And I want--I'll try to take you through the steps so you get a feel from what it might 

look like in the classroom and of course, I invite you to totally change them, to change the words, to 

change everything to fit the vocabulary that your students would likely use.  And I won't give you enough 



time to totally really do them because it--I think it's more important for you to see you three different ones 

across and talk about them as teachers.  So we'll have little experience as students and then we'll talk 

about it as teachers.  Does that sound like a good plan?  Awesome.  All right.  Well, you have here--oh, 

and the last thing I just have to say is we'll get into two hands-on routines first.  And then what we're going 

to do is collect the materials while I show you a digital version because we have to move everything 

upstairs after this session and there's only 15 minutes to lay it back on.  Okay?  So I'm going to ask you 

when I say to turn in the materials, not now but later, when I say to turn them in, and when I ask you to 

put the pictures on your table, these are called Crop It tools and we'll put them and then the question 

bubbles like a little sandwich.  And then we'll pile them up so that that way when we get upstairs, every 

time we get to a picture, we know that stuff is on top of it, does that make sense?  All right.  So we'll make 

little sandwiches near the end so we that we can do a quick move upstairs.  All right?  And then if you 

pass them to the end, I put a plastic folder so if my end people don't mind being material managers, we'll 

really appreciate if you can put everything--make all the sandwiches and then put them in the--and then 

we'll come by and collect.  Perfect.  Okay.  And now let's get started.  What I like to call these routines 

Irresistible Invitations to Thinking because I think that all learners can engage and they can't help 

themselves but engage in to thinking.  So see if you find them irresistible.  I put down my email address 

here, rbondie@fordham.edu.   You can easily Google Rhonda Bondie.  And I put my email on your 

handouts that you can download from a conference website as well.  And also, there's a website on those 

handouts called All Learners Learning Every Day.  And it's my website.  And if you just type in a backlash 

PS for primary sources, you'll find everything here downloadable in the PowerPoints, the routines.  I have 

a template for the Crop It tools, you know, everything so that you can easily make and do.  I find that if 

you can just edit one of my PowerPoints with the questions and the imaging, you know, about the right 

size and the image, and you can put your own in much easier.  So everything is on the website and it's 

free and it's always there.  And, you know, I encourage you and I hope that you'll find it useful and share it 

with anyone else in your school who might be able to use these routines.  And if for any reason you can't 

find something or I told some of our friends here that teach English language learners, they might want 

more conversation routines, I have those as well.  So please just email me and I am so excited to show 

these ideas with you.  All right.  So I hope that you'll join with me today and be a seeker, right?  Seeker is 

often finding things, right?  And today, I hope that you'll be able to find a routine that you might be able to 

turn around and just use the next time you're at your school.  Even if you're an administrator, you might 

be able to use these routines at a staff meeting.  I've seen principals use them with data so any kind--any 

time you want somebody to think critically and slowly with some content with a text and image, a piece of 

art, or whatever it might be, a data table, these routines will come in handy.  So I hope you might find your 

routine or you might just find the idea of a routine and make up your own, right?  Maybe none of these are 

quite a good fit.  But I hope that you'll be a seeker and can find something that's interesting and useful.  

So we'll take--press pause in between each routines just to take note of what you found, okay?  So the 

big ideas, what we're going to do today is we're going to explore the learning routines and then I will--I'll 
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model them as we would use them as students to deepen their understanding of [inaudible] okay.  So let's 

think for a minute.  I said this is irresistible.  What is it that makes an invitation irresistible?  So think for a 

minute.  If somebody invites you to a party or an event, what is it that makes it irresistible?  You just have 

to say yes.  Let me see if I can jot down some of our ideas.  Oh, I guess I can't.  All right.  Well, I'll just 

come--yes.  Yeah. 

>> It could be just your relationship with that person. 

>> Sure.  A relationship.  Uh-hmm. 

>> I was going to say food. 

>> Food, yeah.  What are the--what are the things that come with it, right?  What are the things that come 

with it?  What else? 

>> Meeting new people. 

>> Meeting new people.  Will I meet somebody new, right?  Is there something there that for me to 

discover?  What else makes it irresistible? 

>> Fun. 

>> Yes, it's going to be fun, right?  Can I anticipate some fun? 

>> The location. 

>> The location, is it easy to get to, is it something that I know where I'm going, right?  So I feel like I can 

get there.  What else? 

>> [inaudible] 

>> Yes, is it going to be--is there going to be something for me to do when I get there?  Am I just going to 

be sitting around, right?  What is it that I do?  What else? 

>> Feeling you're part of something.  If you're invited then you're part of something and that's… 

>> Yeah.  Are other people are going?  Do other people know this?  Do I belong in a community now that 

I'll share this experience and this idea? 

>> Appropriate timing. 

>> Yes, the timing, good, is it convenient, it won't take too long, I can get there.  But have you--anything 

else?  So these are the same criteria that I use when I make up these routines, okay?  So one of the first 

things I just ask you to do is choose an image that you connected with, right?  So I need the invitation, 

something that you related to, right?  So as we go through, think about my teacher moves and how I set 

up these routines to make them irresistible using these same ideas about going to a party, okay?  Let's 

see.  So, are you ready to get started?  All right.  Now, I am going to invite you to do something thinking 



with me.  And today, we're going to think strategically, we're going to be creative, reflective, intellectually 

careful, and curious.  All right.  Let's get started.  So we already chose an image, right?  Does every have 

their image?  So pull your image up, okay.  And now what I'd like you to do is draw yourself into or 

pretend you're going to draw your students or your friend, your elbow partner at your table into a 

conversation about your image by adding a question.  So you can sort of spread out the question bubbles 

on your table and see if you can find a question.  You'll see there are some blank ones you can write a 

question if you like.  Let's see if you can find a question that would draw people into a conversation about 

your image.  You guys need some questions over here?  Does everybody have questions easily 

accessible for… 

>> [indistinct chatter] 

>> So when you end up--so end up with--is that with image and a question?  Everybody have questions 

because there's plenty?  Okay.  Good.  So you're going to end up with an image and a question kind of 

like this.  And then it has an image in it.  Beautiful.  Beautiful.  And now what I want you to do is--oh, and 

I'll put some questions up here that you can find.  So you're going to pick a question.  And now what I'd 

like you to do is you're just going to share with a couple of people maybe two elbow partners and what I 

was thinking is you could kind of turn almost--and even get up if you want to for a moment.  To--so how 

about if I do that if--when I say go, find yourself in a group of say, three or four and if you want to stand up 

to do so that's fine.  If you want to stay where you are, that's fine too.  And the only rule is that you, 

instead of see how we're in a line right now, that's not really good for a conversation.  So one person has 

to at least be here so now we're meeting in eye to eye.  So the only criteria is that your group has to 

somehow be knee to knee or eye to eye or another word that I use sometimes as a--to huddle up, right?  

They can't be in a row.  Okay.  All right.  So when I say go, you're going to form a group of three or four 

and this is your task, okay?  Two tasks, first, just decide who's going to go first so if we're a group of 

three, I'll say I'm going first and I'll point to who's going second so we know how it goes.  And we're going 

to do a round kind of like dominoes when you set them up and you go [makes noise] right or a wave in a 

football field [makes noise] right?  And all you're going to do is share your name, I'm Rhonda, I'm going to 

share my image.  This is a political cartoon on schools desegregation.  Why I picked the image, I picked 

this because this is something we teach a lot in Virginia and I taught 20 years in Virginia.  And the 

question which I would say cover half this image and how does it change the meaning.  And then the next 

person will do the same thing.  Their name, their image, why they picked it and their question.  When 

you're done, have a little talk about your images, do we notice any patterns or surprises that come up?  

And take a look at these questions, what do you notice about the questions in your group of three or four?  

Okay.  Everybody clear?  Any questions?  We're going to get in a group of three or four, what's the rule? 

>> [inaudible] 

>> Yeah, to look at each other, need to be an eye-to-eye, no rows, good.  Good, good.  And what do you 

do next? 



>> Decide… 

>> Decide who's going first, right?  And then you're going to do a round like dominoes, your name, the 

image, why you chose it and I forgot, your question.  Okay.  Ready?  Everybody ready?  And I'll give you 

about three minutes to do this, ready and go.  And I'll [inaudible] this. 

>> [indistinct chatter] 

>> I'm going to stop you here.  Is now a good place to stop for a moment?  Did everybody get a chance?  

You need another couple of seconds?  Okay.  So, I'm going to give--I'm going to give a direction and then 

finish and move to home base, okay?  But first I'll give the direction.  Now, the next thing I would normally 

do, now, we have sort of an activity, don't we?  We have a question, we have some content that we're 

going to interrogate, but we don't have the whole thing, do we?  So, we need to sort of--we need to figure 

out the last part like, how are we going to answer the question, right?  Are we going to talk about it or 

write about it or draw about it or what, right?  So, we don't have sort of the finish, the product and we also 

don't have sort of a big idea.  What does this connect to besides just this picture and question?  So, 

normally what I would do is, I will post some big ideas like in the yellow light bulb around the room and 

invite you to stand next to an idea that you think your picture in question connect to in some way, right?  

And it could be that they're a good fit or what I think is probably more interesting is sometimes I like to put 

content with the big idea that creates tension like, community help people with the community chasing 

after two little boys, right?  Because remember, we're looking for irresistible invitations to thinking, so if it's 

an easy fit, there's nothing to think about, right?  So, what I'm going to invite you to do now is to finish 

your share real quick and then if your imaging question could connect to the idea, what should we do?  

Communities help people or all things change, which do you like better? 

>> All things change. 

>> All things change because I just did community so that's--I took the fun out of it, right?  Okay.  So, let's 

do all things change.  If you're picture or question connects to all things change, come up to the front and 

I promise I won't make you do anything except just hold it up and we'll just see sort of the different kinds 

of content that connects to this big idea, okay?  So, finish your share and then if you connect to all things 

change please stand for it and I promise it will only be for 30 seconds to stand up. 

>> [indistinct chatter] 

>> All right, beautiful.  Okay, beautiful.  And let's all--you can go back to home base now, and face the 

front so you can see these exhibition, so let's just--wow, okay.  So, the big idea is all things change and 

these are the people who connect to this big idea.  And really quickly, I don't know if there's any of these--

this is a multiple patient table, if you can't see it in the back. 

>> So as mine. 



>> Isn't that interesting?  Fascinating.  Is there any other one that you can't see what it is, like you want us 

to shout out? 

>> The end one. 

>> The end one. 

>> Should I read it?  Can I read some of them? 

>> Oh, sure. 

>> Little Miss Muffet sat on a tuffet, reading a picture book.  There came a spider, who sat down beside 

her and said, "May I have a look?" 

>> Any other--can you see this one?  What's yours? 

>> It's a house bill. 

>> It's a house bill, a piece of legislation.  How about this one? 

>> This is a mother and a child. 

>> Okay.  And it's in Spanish? 

>> Right, right.  It's in Spanish, but the title--translation is a mother's love, there's nothing like it in this 

transitory life. 

>> So, what did you notice about--let's just think about the--we didn't--haven't even looked at the 

questions yet, right?  But when you look at these pictures, what do you notice about these pictures?  

What are some things we could say?  They're from the past, right?  I used mostly Library of Congress and 

Smithsonian images so they're all in fair use for us teachers, so that's--these particular images so the 

things in the past have changed.  What else can we say?  What are some things you noticed?  What are 

the subject areas where these images might possibly come up? 

>> Life in general. 

>> Life in general, social studies.  I see some things that might come up in that.  I see something that 

might come up with the foreign language class. 

>> Art. 

>> Art.  Yes.  I see something from the 9/11 exhibition which could come up in art or social studies, 

couldn't it?  What else do we see?  I see a menu that might come up in health, public service 

announcement. 



>> Maybe some issues that would consider today.  I'm thinking of the designing of the play and how 

important it was for the Nesian girl that they don't seem to have that focus and [inaudible] to grow into any 

of the states. 

>> Yeah.  Interesting, interesting.  So, the big idea, the point that I wanted to make about these big ideas, 

when we connect to an activity in our class to a large scale idea, it's likely that the student could collect 

things all day to that idea.  And if we coordinate that use, that's really--I used to believe that teaching for 

understanding was doing a UBD and doing a big notebook and big fat lesson plans, but now I realized 

teaching for understanding is actually as simple as posing a big idea and asking students how these 

things connect to it, right?  And that starts to build conflicts, understanding what we teach because of lots 

of different ways we could get at this idea and we can think with what we know.  So, that's one thing I'm 

just curious when you put your question up--put question your up, and let's just look and see, wait for dark 

until all things change, it's okay if you don't like it.  It's such a big room--it's such a big room.  So, let's just 

see what we noticed.  I'm going to shout out some of the questions.  If you could talk to someone in this 

picture, what would you say?  Interesting if you could talk to someone so we see the same questions 

starting to come up.  Right a caption for this picture, chose one object to this picture and list as many 

adjectives to describe it, when you think of this picture--when you--oh, when do you think this might have 

been taken.  Oh, what's yours? 

>> Mine says, underline three unfamiliar words that you didn't know just because there are so many signs 

and just trying to connect with the signs. 

>> Awesome, right?  We're going to pull some vocabulary out of the image, that's awesome.  Oh, what's 

yours? 

>> This photo relates to help political educations be common and it's actually a bill about pensions. 

>> And I--and I see the write a caption has come up several times, so we start to see patterns.  What's 

yours? 

>> Mine says, would you like to know about the district's budget? 

>> Awesome.  All things change.  All right.  Let's go back to home base, very good, very good.  So, the 

reason I start out with images you all used, is at the core of each of these routines, there's always going 

to be some elements that are common and one of that is in each of these routines, the routine has to 

interrogate or be about something, right?  There's some kind of content, in this case, I asked you to pick 

an image that you had a relationship, right?  And so I start to make that invitation irresistible because you 

have a relationship with the image.  And then the next thing we added was a question or process to 

investigate, right?  So, each routine will have some kind of process.  In this case, it would just one 

question and then there'll be some kind of product, right?  I might ask you to draw or to write your answer 

to this question, right?  And finally, I'm going to ask you, did this experience remind you of what?  Right?  



Which of these big ideas?  For our class this year, it's about the idea of change or our class this year is 

about cooperation, how things work together as systems, right?  So, what have we learned in this activity 

that has anything to do with this big idea that talked through the line all year.  So, these routines have the 

same core elements.  Now, in and of itself, was this really differentiated this activity?  Maybe, I mean you 

got to make some choices, but it wasn't very precise in terms of really getting an achievement gain and I 

always like to look at differentiated instruction that's very precise, right?  So, let's say I assigned a content 

to students and I only had two images to pick from and maybe I didn't like you pick the image, but I 

assigned the image, right?  Now, I'm just curious.  I did this lesson a lot in Virginia and we sometimes will 

assign some students to photograph and some students--that's a stamp on the letter.  Which would 

assign to a student who is just learning English?  Which one? 

>> The one without the textbook. 

>> That one without textbook.  Why would you say that? 

>> Because there's been a reading required with the children. 

>> Awesome.  Who might do something--assign differently? 

>> Well, if you're learning English then [inaudible] 

>> Yeah.  Okay.  So, if I really wanted--if the purpose of today's lesson was to do some reading and I 

have talked those words then I'm going to assign that one.  So, you see, it makes a difference, the 

instruction objective I think a lot of times people think in differentiation and all learner's learning, it's like 

three or something or everybody got to chose something or they did a dance or something, but the truth 

is, it's tied tightly to the instructional objective because it needs to be precise to get a gain.  Now, 

sometimes I like to choose that photograph because I think it has vocabulary words that are likely to be 

known, right?  Like home words like pot, and stool, and mom, and children and the big idea when we 

were studying with these two images is, how do women--what does it involve in the women at--in the Civil 

War.  And so we wanted kids to explore the role of women in the Civil War.  So, we presented these two 

ideas, but interestingly when I brought those photographs to someone like teachers with English 

language learners because I picked it because I thought it was all those vocabulary that they would have, 

immediately the teacher said it was too busy and that they could focus on everything except the woman 

and they prefer the envelope where you had to focus on the only character, right?  So, it really just 

depends on your students and really kicking and assigning that content. 

>> Question, do you think that cultural background can also be a major influence in which one you can 

select? 

>> Exactly. 

>> Because I'm thinking, looking at that simple word especially if it's a first generation student who may 

not have the kind of background necessary to even develop the vocabulary. 



>> Exactly.  And this here has nothing--we don't see the war.  We don't see the soldiers.  You have to 

make a pretty big inference to think about what could she be doing at home packing, you know--you 

know, to help with the war.  So, you know, it--so, one thing I have learned over the years is that, you 

know, just making three of something but it's--really has to be an intentional, instructional gain that you're 

after.  And because of this gain, because I want them to do extra reading today, I'm going to assign 

certain students the envelope and ask them to read it as part of the routine.  All right.  So, what I do with 

you, we start at general and what I want to just try to remind you is when you're using these routines to 

add that precise part to give the differentiation.  So, for example we could also have different choice 

questions and in this case we have one concept.  We're all going to interrogate this but we're going to 

investigate the question.  Is this picture happy or sad?  What makes you say that?  Who is the most 

important in the--important person in the picture?  What makes you say that?  And what was life for 

mothers--women and mothers during the wars?  And so, you can have either that be assigned to different 

students or when we did those, we assigned them--so, we numbered the questions one, two, and three 

like your questions here were not numbered, so, it makes it a little tricky.  But if they're numbered, I can 

say certain students, I want you to answer question one and choose one of the others from the packet.  

Other students, I want you to answer question five and another from the packet.  Now, what did you 

notice about these--these questions?  Have you noticed things about these questions? 

>> [inaudible] how and why questions, you know… 

>> You know, we have a lot… 

>> [inaudible] 

>> Some how or why?  What else did you notice? 

>> Oh, that wasn't deeper [inaudible] simple thing, I mean, I said they're written on pop bubbles. 

>> Yeah.  Yeah. 

>> I think so that it made it more conversational, you know, to inspire conversation. 

>> Yeah.  I actually have these--they're downloadable.  We worked really hard.  Eight teachers and I were 

unknown to the Library of Congress which is why you have Library of Congress images and we made up 

professional [inaudible] activities.  So, I have these.  There's five tables where--so we made enough for 

five different tables, then we have five or six groups maybe in our classrooms.  And they're in Word.  You 

just download them and you can photocopy them.  And I photocopied them and laminate them and have 

them in baskets just available for whenever you want to spark a conversation.  Grab a question and write 

about this and think about it, right?  So, they're really useful to have around.  And we tried like for 

example--and what kind of invitation, what kind of sense are we drawing on here, a student with a 

particular strength.  All these questions asked you to draw in a particular strength.  What strength is it? 

>> Visual. 



>> Visual, right?  Cover half the image, how does this change what the picture is about?  Turning the 

picture over, draw what you remember.  All right.  People with a strong visual learning sense, right, the 

strong visual skills, maybe able to really exercise those skills.  And one thing that we know from 

psychology is believe it or not adapting our instruction to learn styles doesn't necessarily get a better gain, 

right.  So, if you give a visual like this you will--they won't necessarily learn the content about women and 

mother's during the Civil War better.  However, if I'm unclear, if they've taken a multiple choice test and 

they've gotten a poor grade, and I'm wondering, do they know nothing about women and mothers during 

the Civil War?  I might invite the student to do something in their area of strength and see if I can get the 

content knowledge out because usually it's a communication thing that students will be able to better.  So, 

we try to be pretty strategic in these questions to draw out strengths like this is if you could act something 

else, what smells, if you were blank in the picture, how would you feel?  Right.  Trying to connect to a 

wide--just to cast the net wide, in our question sets to draw students in.  To make our invitation irresistible, 

right?  Tell me about this image might not be irresistible to you if I ask you about the smell but it might be 

if I ask you to turn it over and draw what you remembered, right?  So, we're going to use cast your net 

wide.  And finally--oh, and I just wanted to mention just in terms of the product, the rule that I always use 

and share with the teachers that I learned from Harvard's Project Zero is there's basically five ways to 

communicate what we learned.  We can do it through speaking, writing, drawing, moving or building.  And 

so, if the students haven't done a clear job in the writing, I'm not sure if they understand the content.  I 

might invite them to tell me about it or to have a conversation and I listen in.  If I'm not sure they 

understand the content I might ask them to build a model, right.  So, these are good words to remember.  

Okay.  So, let's stop there with image--oh, I just wanted to share with you, Images Draw You In is one of 

my favorite activities.  It started out just as we wanted to figure out what is the core of our routines.  But I 

use it all the time.  So, I want you to think about how you could use Images Draw You In.  I'll tell--I'll share 

with you a few ways that I've done it.  I had to teach special education law at George Washington 

University in the summer, one summer, it was hot in July.  And we had a huge textbook and the teachers 

are supposed to memorize all these legislations, all these law about special education.  Nobody wanted 

to do that.  No one wanted to read that textbook.  They needed routines to do with their students.  They 

don't want to read that textbook so, I did this with each chapter of the textbook, I Googled literal words of 

the legislation and figurative things like I found a plan of the capital building that was never built.  It never 

came to fruition, right our law's design did not enacted.  I found trees changing color.  I found all kinds of 

abstract ideas when I've thought largely about these big ideas that connect all these chapters, right, 

mountains and is it hard work to make a law, right, you know, all these kinds of things.  And I invited the 

teachers to come in and pick an image that connected them just like you, question and the whole thing.  

But then I asked them and I told them, these images actually illustrate our textbook.  Our textbook is 

missing them.  Could you please find a spot in the textbook that your image best illustrates?  And they're 

like, "Well, I have mountains."  And I said, "Oh, it's in here.  Find it."  So, everybody found the book and 

they laid--opened the textbook to the page with their image and I invited everyone to have an exhibition.  



Well, that was the fastest way to get everybody to do an overview of the course, right, because they saw 

that all the parts of the textbook and what part are we missing in to reach for extra credit if you go home 

and bring me an image next week that could illustrate that part, right?  So, it's just perfect.  And then, 

when we got to Chapter 11, this is Joe's Mountain, right.  So, we just put the images up with the person's 

name and the chapter that it illustrates.  So, everything now becomes personal, right.  Now, we have a 

relationship with each chapter.  So, the Images Draw You In is a fabulous thing.  It's great on parent-

teacher night, come in, connect to something.  Your kids are gonna learn something about every image 

represents one unit we'll study this year.  And I do it with problems in math class.  These are 

representative problems from all the units that we'll do all year.  Which ones do you already know so I can 

put a Post-it note with your name next to it, right?  So, Images Draw You In is a great way to invite people 

in.  You can do it with words.  You can do a text with images, with just anything.  So, think for a moment, 

seekers, what is your takeaway?  We talked about content, process, products.  We talked about Images 

Draw You In as a routine.  So, what can you take away that you might be able to use?  And jot down just 

anywhere.  You're takeaway learning from Images Draw You In.  And now, I'm going to invite you just to 

share your takeaway with an elbow partner just to find out what are other people taking away from this 

activity.  So, go ahead and do a quick share with your elbow partner. 

>> [indistinct chatter] 

>> Okay.  Did you find something that you can take away from our learning together?  Yes?  Good.  Are 

you ready for another one?  Okay.  This one is called Crop It and it's one of my favorite routines.  And to 

do this routine, I need you--you're going to need to stick with your image if you want to go a little deeper.  

If you're sick of your image and you want to grab another one, I'll give you a preview.  In this case, in the 

end, you're going to tell a story about your image.  So, pick an image now that expresses a story to you.  

And you're going to need an image that expresses a story and two, what I call Crop It tools.  And what 

you can start to do for fun is while we're waiting for everybody to get their tools and their image, you can 

start to see like what can you really do with these, like I can make a rectangle.  I can make a diamond.  I 

can make a triangle crop.  I can make a line.  See what you can do with your Crop It tools and play 

around a little bit.  And on your image, what can you crop and find in your image?  So, take a moment just 

to get comfortable playing around with the tools a little bit, see what you can do with them, and get--make 

sure you have an image that you like.  Is everybody ready?  Yeah.  Two tools and an image.  Anybody 

need anything?  Everybody has got something?  Awesome.  Okay.  Great.  Here we go.  All right.  And 

this is--this is Crop It.  Okay.  Are you ready?  All right.  I'm going to call out a question and you crop to 

the answer, okay?  Are you ready?  Okay.  So, our first question is crop to the part of the image that 

caught your eye first.  Crop to the part of the image that caught your eye first and think about what made 

this catch your eye, right?  Why did--why did this catch your eye?  Crop to the part of the image--oh, I 

have to change the order.  This is later because of collective materials.  I'm sorry.  I'm sorry about it.  

Yeah.  And I'll read--I'll just go with the one--this actual, but I didn't know, I'm sorry about that. 



>> It's okay. 

>> So, yeah, you'll see it. 

>> Page 10. 

>> Yeah.  Page 10, sorry.  I didn't realize she was following along but I see what the order--because of 

the materials that you're--all right.  That will do, okay.  Erase that crop and now, I want you to crop to who 

or what your image is about, right?  Who or what your image is about, and think why is this important.  

Oh, you know what, I actually want you to crop like a film director, right?  When we do these routines, I 

never assign a routine to students that can't imagine a professional doing, right?  So, it should be related-

-the routine should be something people do in the real world to complete a job.  So, let's be a film direct--

like a lot--for example, lots of people crop, like, who else crops when they go to work?  Editors. 

>> Photographers. 

>> Photographers.  Who else crops? 

>> Advertisers. 

>> Advertisers.  Good.  Lots of people crop, right?  So, today though I want you to work like a film director 

and what do we know about a film director.  When they crop to choose the image, right, they're cropping--

because if they give everything away would people sit for the two hours, no, to see their film.  So, you 

want to crop enough to engage somebody to start to think about who or what but don't give it away, right?  

You want them to watch your whole movie.  So, maybe revise your crop so that you send people down 

the direction of knowing what this is about, right?  Or who this is about but don't give your whole story 

away in your crops, okay?  So, as we go forward, now each crop, think about it as film director.  Make 

your crop and then say, "Wait a minute, am I giving it away or am I enticing my audience to watch 

further?"  Right?  If you're not enticing them, try again and see if you can get one that really entices them, 

okay?  So does everybody [inaudible] or what?  Now, I just want to show you, I've done this routine with 

kindergarten with big octave Crop It tools and with high school with legislation actually and bills.  We did 

in the government class, crop it.  I didn't think it would work with 12th Grade but I was amazed, one of my 

friends in Brooklyn was like, "Oh, they cut me on Crop It."  And I said, "No, they will eat me alive."  Oh, no, 

they were like so delighted to crop for 40 minutes, it was unbelievable.  So I encourage you to think 

widely and very creatively with Crop It.  Most students would really get excited by it.  I will show you so--I 

started to collect--these are things that people--students will often crop to when they're trying to give clues 

about who and I'll tell you a little story when I did this in Seventh Grade, we were making--do you make  

iMovies or digital documentaries any of you?  The students, they were doing National History Day and I--

they just slap those images on their script and it didn't really seem to me that they were working as a film 

director would where the image furthers the script, it doesn't illustrate but it's--the whole thing wouldn't be 

there without the images.  So I wanted the kids to pay much better attention to what they were showing 



when and why.  And we tried and we tried but couldn't get them to really look closely.  And so finally, I 

ripped up some paper and I said, "We'll just--why can't I crop it?  Look at it."  And then I was like, "Crop 

It." You know, and that's when this was born.  We had everybody ripped papers and do it by lunch, we 

were using a paper cutter and then we had it rolling.  And the digital documentaries were night and day, 

night and day.  And anything further PowerPoint's, illustrations and books, and projects were completely 

different after we talked Crop It.  And what was interesting is the teachers--so I encourage--she made this 

chart paper for who and now we're going to do another one, where, right?  So, if you keep this up then 

you can also use them for editing throughout the year.  Do you have the details of who, what details are 

there, right?  So you're really cropping for a lot of details that you can use in lots of variety or projects.  So 

let's have some fun.  Let's try where.  Let's see what you come up with for where.  Can you do a crop that 

doesn't tell the whole thing but invites us to see where?  And think about the kind of clues that identify a 

place.  And students will often pick a name and the title, a landmark, what you--trees or landscapes, 

transportation, building, signs, those are the kinds--did anybody have a crop to something different than 

what I have up there, a detail? 

>> Why the symbol? 

>> Oh, a symbol?  Yup. 

>> Like the one--the one with the h French, the rooster is like cropped into because of the symbol of 

France, so… 

>> Yeah.  That's an awesome one because sometime symbols can represent more than one country or 

you might not have a background knowledge so you'd have really figured that out.  Good.  How about 

when?  This is always a funny one to do.  When.  Can you crop when?  What helps us recognize time?  I 

put--I put some things that kids crop to.  What's really fascinating is in elementary school the kids will crop 

to the sun, they'll crop to shadows and things like that to represent time.  But by the time we get to high 

school, the kids crops to a clock or date or something, but--and they can't think of the details.  So I always 

have to really work with my high school students to get that back into them to really, where is the light and 

what might that tell you and to what, you know, time could be a pan on a stove, right?  And then time 

could be a lot of things to really--sometimes, I make them do at least three different things to get them to 

really go deep.  Okay.  Okay. And here's a tricky one.  You ready?  See if you can crop to some tension 

or a problem.  All right.  Tension or a problem.  And this is a good way to ask students to crop to more 

than one.  And I'll tell you, these are some things that students usually crop to.  The first time I did this, I 

did all civil rights images and we were going to do digital documentaries of the civil rights.  And students 

came up to me, like, "Oh, documentary, I have an image of the building there's no problem."  And I was 

like, "Oh, we'll take it back and get another one."  And there was all this [inaudible] and that's not really 

helpful because you want kids to really look long and deep with to the image.  So, you don't let them 

changing images.  So then I learned to say, "Oh, no, there's a problem, you have to find it."  Sure enough, 

they found the broken window or they found some weeds or they found, you know, they were able to think 



of a problem if they looked carefully.  Something off balance or to crop something to make it look off 

balance, and an eye has a lot of tension, if it's a person's face, right?  So there's a lot of--so what I 

learned from that lesson, by third period, I learned to stand strong and say, "I want you to stick with your 

image and find the problem.  Work until you find the problem.  Find a friend who can help you but I can 

guarantee there's a problem."  And when I start with this, I'll give you that as a piece of advice.  All right.  

Last one.  Is there something that's really important that everyone should notice in your image?  See if 

you can find the thing that's very important and Crop It out.  Think about, does your image represent a 

point of view or just as important part expressive point of view?  And who's point of view might have 

expressed it?  Does it express someone's point of view?  Okay.  Now, we're warmed up.  Now, I did 

maybe more questions in what you want to do.  You have to decide with your students to warm them up 

but now what I'm going to ask you to do is to tell a story and I'm going to invite you to tell a story in just 

three crops, okay?  You're going to get to have three crops and your story has to have an engaging 

beginning, a high-point middle and a memorable ending.  Okay?  So we're going to think right now, what 

makes an engaging beginning?  What makes a beginning engaging?  Shout out some ideas.  What 

makes it engaging? 

>> An anecdote or a hook. 

>> An anecdote or a hook, good.  What else? 

>> Descriptive language. 

>> Descriptive language.  Okay.  You can really see the scene and you feel like you're there.  What else? 

>> A question. 

>> A question, yes.  Something to wonder about.  What else makes it really engaging, hooks your 

audience? 

>> Sound. 

>> Oh, the sound, right?  The sounds that we hear might hook the audience.  Sometimes if they know 

something about it, it's familiar or if it's unfamiliar, right?  Okay.  Good.  So, we're going to think about an 

engaging beginning.  How about a high point middle?  What makes a story really interesting?  A high 

point middle, what could be happening in our stories during the high point middle? 

>> A problem, a challenge. 

>> A problem, a challenge, what else?  Sometimes there's action. 

>> Experience. 

>> Yeah, there's an experience.  Somebody's about to experience something, there's a buildup.  

Sometimes there's a surprise, right?  You think it's going this way and then there's a turn of events, right?  



Good.  Nice one.  Okay.  And how about a memorable ending?  What would make your story in the end 

memorable? 

>> Just the way the problem was solved. 

>> Yeah.  The way the problem was solved maybe an unusual solution. 

>> Something in connection to the future or something in connection with the [inaudible] 

>> Yeah, like a connection or a connection to the future or personal.  Sometimes if there's a moral to the 

story--f you really want to sell movies, what do you do at the end? 

>> A cliffhanger. 

>> [inaudible] a cliffhanger. 

>> Yeah, a cliffhanger, you're throwing--right the--you're throwing something.  This got resolved but--

right?  There's a but, because that but could be our sequel, right?  Or we set it up for the prequel, right?  

And you set yourself up for the next movie, right?  So you're working as film directors now, so I invite you 

to think about that, okay?  So now, if we were in class, I could have jotted down those ideas, right?  And I 

would ask you to pick one idea, that one criteria that we can all meet.  So how will you know you're doing 

good work?  And important thing in these routines is that we set up some criteria, they're fun and they're 

engaging, everybody's thinking, we're having a great time but, how do we know we're doing high-quality 

work?  Well, we'll know we're doing a high-quality story today if you meet the criteria that we've all 

decided on or that I've assigned.  And in History class, I might say you have to introduce the topic with 

historical accuracy, right?  If I wanted to make these stories accurate.  But today, for fun because we're 

doing conference PD, I encourage you to be wild and have a great time, right?  So, let's pick one of these, 

relates to the audience, introduces characters or poses the question.  What's one criteria that all of our 

beginnings will have?  What do you like? 

>> Poses the question? 

>> Poses the question?  Is--can we agree, do we like poses a question.  So our beginning will pose a 

question.  How about the highest point middle?  It's a crisis, it's emotional, the decision must be made, 

represents more than one accurate perspective, there's action.  What should we pick where all of us will 

have a high point middle event is what? 

>>Crisis or problems. 

>> Crisis or problem.  Do we like that? 

>> Uh-hmm. 

>> Excellent.  And how about a memorable ending?  Would you like to resolve a conflict or have a moral 

or leave with a sequel or historically accurate?  That's not so much fun. 



>> [inaudible] 

>> Well it's if you're all History teachers. 

>> Resolve the problem and begin a new problem. 

>> Resolve but begin, so a yes-but, right?  So see if we can have a but.  That would be the extra 

challenge.  For extra credit, you leave it with sort of a, right?  We're wondering what's going to happen 

next, okay?  Beautiful.  So everybody, our beginning is going to have what? 

>> Question. 

>> Question.  Beautiful.  Our middle is going to have… 

>> Problem. 

>> Crisis. 

>> A problem or crisis, good.  And our ending is going to resolve the problem and for extra credit… 

>> [indistinct chatter] 

>> Good.  Okay.  Good.  All right.  Are you ready? 

>> Yes. 

>> I'm going to have you practice in silence the three--the three crops, okay?  So I'm going to say make 

an engaging beginning, one, two, three, and you're just going to hold your engaging beginning, okay?  

Ready?  And make your engaging beginning, try one, and if you think you can make it even more 

engaging because remember, it needs a question, right?  It needs a question to meet the criteria, try 

another crop until you can get one that leads to a question.  So you can try more than one until you find 

just the right crop that leads to a question, you find it?  Make sure it meets our criteria.  Okay.  Now, let's 

erase it and go to a high-point middle.  Right?  What's going to make that problem interesting?  Set up 

that problem with a crop.  You got the question, now you got the problem.  Get that problem going.  Good.  

Beautiful.  Okay.  First one is what you were expecting, no problem, however you're crops like.  Okay, are 

you ready?  And make your engaging beginning.  Make your engaging beginning and hold it.  One, two, 

three.  Move to your high-point middle and hold it.  One, two, three.  Move to your memorable ending.  

And hold it, one, two, three.  Beautiful.  Again, we're going to do that engaging beginning but this time, 

you know, in a film, there's going to be the visual and there's going to be some sound, right?  So I want to 

hear the sound that's in your head so we won't hear that loud but you hear the sound.  I don't know if 

you're hearing music or words or other kinds of sounds and--from environment but hear that sound, okay?  

Are you ready to hear the sound?  Here we go.  Engaging beginning, and hear the sounds, one.  High-

point middle, hear the sounds.  Memorable ending, hear the sounds.  Beautiful.  Check in.  Think about 

the sounds you were hearing and how did they help us with our criteria.  Did the sounds lead to the 



question?  It doesn't have to state the question could but might lead clues to a question.  Is there a 

problem in your sounds in the middle?  It could be a sound, could be words, could be literal, could be 

sounding that leads somebody to figure out the problem.  And then you're ending is memorable, extra 

credit if it leads, do you want to practice it one more time or you have it?  You have it?  Okay.  So now, 

we need to do the impossible in a large group but I know you can do it because you did this when I was 

[inaudible] already.  What I want you to do is pair up with somebody else who's not sitting next to you, 

okay?  So--and you just need a partner.  Now, when you arrive with your partner here's the key, don't 

show them your image, okay?  You may share your name, where you work while we get organized but 

don't share your image because I'm going to ask you to share your story in a very special way, okay?  Are 

you ready?  Don't share your image. Okay.  And find a partner.  You can sit in any of these empty chairs.  

Just find a partner. 

>> [indistinct chatter] 

>> Reviewer, so decide who's going to--or audience, decide who's going to be the director and who's 

going to be the audience first.  The director will be sharing their story first.  So just decide who's going to 

be the director. 

>> [indistinct chatter] 

>> All right.  And raise your hand if you're the director.  And raise your hand if you're the director.  Who's 

the director over here?  [inaudible] okay.  You can--excellent.  Okay.  Directors, your job is going to be 

this, when I say go, what we're going to do is the director will share the crops in silence and the reviewer, 

you will think of a story that might be heard in the crops.  Then, I will ask you to do it again and I might 

even let you do step one twice, you know, to get a little practice.  Then step two, we're going to share the 

crops the second time.  This time the reviewer, not the director, the reviewer shares the story out loud, 

right?  You're going to share the story that you hear with the director.  Then finally, the director will share 

the story that they have practiced, okay?  Are we ready?  So we'll do it--maybe we'll do it four times so 

we'll practice twice, okay?  So we'll do it four times.  Ready?  Directors? 

>> [indistinct chatter] 

>> Put your hands in job, get to crop number one and in silence, reviewers you're hearing the story and 

thinking to the story, I'll give you two runs, reviewers before you have to go.  Okay.  Ready?  Here we go, 

crop number one.  And engaging beginning with a question.  Crop number two, a problem, a crisis.  Crop 

number three, I'm going to resolve the problem with extra credit if you can work in a sequel.  A yes… 

>> [indistinct chatter] 

>> Good.  One more time.  Let's practice the audio in our heads.  Totally silent, ready?  Here we go.  Get-

-prepare your story in your head.  You practice in your head.  Ready?  And crop number one, prepare 



your engaging beginning, what are you going to say?  Crop number two.  Crop number three.  Okay.  

Reviewers, get ready.  Now you're going to add the audio. 

>> [indistinct chatter] 

>> Crop number one. 

>> [indistinct chatter] 

>> Crop number two. 

>> [indistinct chatter] 

>> Crop number three. 

>> [indistinct chatter] 

>> Beautiful.  Switch goals.  The--oh, the director--I'm sorry.  Not switch roles yet.  The director shares 

their story.  Ready.  And director share the story you practiced and now directors, you're sitting in a very 

interesting opportunity.  You can share exactly what you practice but if you want to steal, just, you feel 

free to do a steal, right?  Okay.  Here we go, directors.  And crop number one. 

>> [indistinct chatter] 

>> Crop number--crop number two. 

>> [indistinct chatter] 

>> Crop number three. 

>> [indistinct chatter] 

>> Beautiful.  Okay.  Now… 

>> [indistinct chatter] 

>> Okay.  Beautiful.  Now I'm going to ask you, do you want to switch--you want to do the other story, real 

quick? 

>> Yes. 

>> Maybe we will practice as many times.  We'll try it here real quick.  Okay.  Switch--put your other story 

out, director, and switch roles.  Reviewer, you're thinking in your head the story, get your audio ready, you 

only have one practice so it will be a little harder for you this time.  Okay.  Ready?  And crop number one 

in silence.  It's an engaging beginning with a question.  What's the audio that you hear?  Crop number 

two, a high-point middle, the high quality of crop has a problem or crisis.  It might be emotional.  What's 

the audio?  Crop number three, the memorable ending, that extra credit gives it a sequel? 



>> [indistinct chatter] 

>> I think the extra credit got us in trouble today.  Okay.  Here we go.  And get ready to share that audio.  

Reviewers, directors, we're quiet.  Ready, directors, you do the crops but don't say a word.  Reviewers, 

get ready to tell the story.  Crop number one. 

>> [indistinct chatter] 

>> Crop number two. 

>> [indistinct chatter] 

>> Crop number three. 

>> [indistinct chatter] 

>> And practice how your story… 

>> [indistinct chatter] 

>> Here we go.  Directors.  Here we go.  Crop number one.  Directors, tell your story. 

>> [indistinct chatter] 

>> Crop number two.  Share your story. 

>> [indistinct chatter] 

>> And crop number three. 

>> [indistinct chatter] 

>> Beautiful.  Okay.  I'm asking you to finish and come back to your home base. 

>> [indistinct chatter] 

>> Our material sandwiches, so what we don't--what we want to do is keep a stack of images with the 

sandwich of the Crop It tools and then--so that they stay separate like this, right? 

>> [indistinct chatter] 

>> So you pass them down to the end.  So keep your question bubbles together and your Crop It so that 

somebody could get a packet of images with everything.  All right.  Beautiful.  And then the end person 

will put them in the envelope.  Beautiful. 

>> [indistinct chatter] 

>> Beautiful.  Okay.  And while we're doing that--excellent.  Thank you for helping with the materials.  

While we're doing that, let's talk about the topic for a minute.  First of all, if you were my students, I might 

ask you because we would start doing--you know, I know that you all have different roles and grades and 



students, an such.  So I just brought a wide writing materials hoping that you'd find something that would 

be of interest to you.  But of course in class, we're actually teaching something, right?  So the images 

would be related to each other.  So actually the students usually have some, you know, it's more of the 

context and I might ask them what they've learned about the topic.  And I do Crop It with all literature.  It 

doesn't have to be pictures, right?  It can be all words, data tables, I do in the--in New York Science, we 

have regions exams in high school and they have to interrogate tables and I haven't do Crop It with the 

graphs and it really invites kids to look at that and to tell a story believe it or not, because you want them 

to interpret it.  So it works out.  So, I might ask you about the topic, I might ask you what you've learned, 

right?  And then of course I would ask the students what they like when people are cropping things, right?  

So that they can see how this routine might be used.  So they don't think we're doing something for 

school but we're actually working in a way professionals work.  For you guys go though, I'm interested--

let's just have this last part, right, the sharing part first.  When I had the director and the reviewer, I did 

something very strategic there for all learners.  So let's see if we could--what happened when I said--what 

normally happens when students are sharing, whether they're sharing an answer to a question or project 

they did or whatever, what normally happens? 

>> There are right or wrong. 

>> Yeah.  Yeah.  There's a right or wrong and they get up and they share, right?  But what do we know 

about feedback?  Because feedback doesn't work that way, right?  They get up, they share then they 

might take questions from the class and then they sit back down, right?  Now what happens to that 

feedback they got from those questions?  It's gone, right?  It would be very unlikely.  The only way we 

really learn from feedback is that we apply it to the same task, right?  So whenever we're offering the 

students an opportunity to share, to the extent that they can get feedback before they share, they will be 

able to use that feedback to strengthen their work in the task, right?  So in this case I wanted to make 

sure that you have the strongest story possible.  If you're an English language learner, maybe you didn't 

really create a story with your crops during the practice time, right?  I'm going to protect you because the 

partner's going to share the story first.  And maybe I'm going to strategically place the kids together by 

assignment and partnering, right?  So that I know that you hear a story and they get some feedback on 

the potential of the crops they've selected.  Then it's up to that student who's sharing, right?  They can 

use your words or they can use their own words that they practiced but they had that opportunity to get 

feedback.  It works the same as you're sharing your project that you did in front of the class, right?  I could 

say, "This is my project," right?  Just like Crop It, you just show what's there then take the questions next.  

Then answer two or three of the most interesting and useful questions for you.  Do you see what I mean?  

And I guess the student--and I learned that at Project Zero which I--which I had learned 15 years earlier in 

my career so I share that with you now so the extent that--and we did the opposite in the images drawing 

when you shared your image, right?  And so you didn't get any feedback on it whether if I had shared it 

and asked the crowd to either ask a question about it or something you could get that flip, do you see?  

So any other questions about Crop It?  Do we like Crop It?  Yeah.  Yeah.  It's one of my favorite--I guess 



the next three questions is what would you do next, right?  After you ask the students to Crop It or your 

teachers to crop data tables from your school or whatever it is, people are cropping and interpreting, 

right?  What would come next?  So think about--let's think about Crop It for a minute because remember I 

invited you to think when we started.  And another thing that I always like to do with students is name the 

exact kind of thinking that they just did because often, what happens with students is we say, "Wow, 

you're really creative," or, "Wow, you're really strategic," but they have to wait for me to do that because 

they don't know exactly what they did to achieve that.  So in Crop It, you're strategic, right?  You are 

setting goals, taking action, evaluating, revising plans, using knowledge to make decisions, right?  That's 

how we were strategic, right?  Who can think of when we set goals, Crop It?  When do we set a goal? 

>> For what was going to be our beginning, our middle, our end, like how we were going to approach it. 

>> Yeah.  Exactly.  And how we knew it was going to be a high quality, right?  It takes some criteria that 

we were hoping to get, right?  So I'd asked the students to shout out when they saw themselves doing it. 

We were creative at Crop It just now.  Oops.  Right?  And usually when I tell students, "You are really 

creative."  They're creative but they go like this so--and so we don't have to do that.  We want--we wanted 

to know, "Wow, you are really creative, I saw you connecting two things that are rarely connected," or, 

"I've never seen connected before," or, "That was a noble solution.  Yours was totally different.  Your 

ending was different than,"--a lot of times you crop it--I give every single students the same image or 

there's two, someone they partner up, we get to the north and the south in Virginia for example or 

something like that.  We're going to get to something that I want them to talk about so I strategically set it 

up that way or maybe I have four and they do it, too, and then they share that with the four other best 

story or something but I'll strategically get the big idea and then I'm about to get started on out in the part 

of the activity.  So, yeah, so you're [inaudible] Beautiful.  So seekers, what did you find in Crop It?  Maybe 

routine, maybe the way I did the sharing so strategically, figured how we thought about protecting 

learners in Crop It.  A lot of times I'll have two images, ones that require less fact and knowledge, ones 

that have vocabulary I want to hear on them, different kinds of vocabulary, and in your story, you must 

include these words.  Lots of different ways to differentiate that the routine enough itself is not 

differentiated but it sets up so nicely that you can do--once they know the routine you can do a million 

different things with it.  That's why I like these routines, because that--then there's no management, I 

asked the students to Crop It, everybody knows what to do.  And then I can work on the other part.  Share 

with an envelope partner what your takeaway is from Crop It.  And then, we're going to do one more, that 

I think you'll like.  All right?  So share with an envelope partner.  I want you to take turns. 

>> [indistinct chatter] 

>> Okay, all right.  Are you ready, here's a nice [inaudible] okay.  This is--this is one of my favorite scoop, 

once that we did, just now, required some hands on right, they're pretty physical.  In Crop It, I've seen--

done with words around the walls, a great big octave Crop It tools.  I've seen it done every way you can 

imagine, it's so fun, the different grades and what you can do with it.  But I want to show you now, you 



can take the same idea of cropping and I did this strategically with you, first we start with images draw 

you in, where we are dealing with the whole image.  In Crop It we were trying to do all the parts, right?  

And interest-wise in complexity for students and the things that made something complex is the number 

of parts in the different ways they can fit together.  So whenever we're differentiating we're making 

something accessible to everybody, we want to make sure we don't lose the greater or the complexity 

because that will be no interest, right.  So sometimes, it's good to deal with the parts, sometimes it's good 

to deal with the whole.  Zoom-In is another way to deal with the parts.  So let's--this is going to be real 

quick.  I won't let you do it all, but if you will get the idea and I want to you show you how to make one of 

these.  So this is just using PowerPoint, you can use a Smart Board or an overhead projector with two 

pieces of paper is free, whatever technology you have.  This works out pretty well.  But I would invite the 

students to shout out, what do you see?  Go ahead and shout out. 

>> Pencils. 

>> Good.  Pencils what else? 

>> [inaudible] 

>> Good.  What else?  Some people--I don't know how much you can see in the back, but some people 

might even be able to see a little black box.  Can you see that there? 

>> [indistinct chatter] 

>> Yeah.  Yeah, it could be a tree, kind of the tree stump, right.  Oh, wow.  Now what do we see?  Yeah, 

where do we think this image might be?  Where was this taken? 

>> [inaudible] 

>> What makes you say that? 

>> Just the trees that [inaudible] 

>> Oh wow. 

>> [inaudible] 

>> Okay.  Kind of dressed up, okay, good.  Any other guesses, where it might be?  We spent a lot of time 

on this right, and maybe I would invite you to come up and--okay, kind of hard to see, this light is a little 

bit [inaudible] maybe I could 

>> [indistinct chatter] 

>> Does that help a little bit?  Yeah.  Okay.  Awesome.  All right.  And now, uh-oh, what new things do we 

see? 

>> [indistinct chatter] 



>> Awesome.  All right.  So we just revised our hypothesis.  More information caused you to revise your 

thinking, that's something that we hardly ever do when we learn, right?  So hard to get students to change 

a figure, so we want a model learning in our routines that we're using in class.  And that's a --that was a 

beautiful example of--some of the change we are thinking, that's what school is about, an opportunity.  So 

how has your thinking been changed today, and what made your thinking changed, right?  So I'm going to 

call it out.  Beautiful.  Can we make a hypothesis about what's happening here? 

>> [inaudible] 

>> A tornado.  What makes you say that? 

>> Because it looks like it wrecked right through the house, that part of the house is still standing, 

whatever [inaudible] 

>> Other hypothesis? 

>> Something crashed on the roof. 

>> Oh, yeah, it makes something--a demolition of some kind.  Okay.  Good.  What else?  What else could 

it be?  Science--I usually use this image in Science classes and the Science teachers get really angry 

when the kids say hurricane.  Why do they get angry when the kids say hurricane? 

>> [indistinct chatter] 

>> No water. 

>> There's no [inaudible] so all of these routines offers students an opportunity to think with what they 

know, right?  Can they use what they know, to interpret something, to solve a problem, to think with what 

they know, that's the sign of understanding.  So whether or not they get it right on the test, it's one thing.  

But, what do we hear in their conversation, can they think with what they know?  Beautiful.  Uh-oh.  Uh-

oh.  So here's the whole picture, what do we think, what do we think happened here? 

>> [indistinct chatter] 

>> [inaudible] different ideas.  Why would somebody take this picture, do you think?  What were the 

purpose in taking this picture?  Uh-huh. 

>> Maybe they\re showing something that people will cherish? 

>> Oh, yeah you want to preserve the thing that's last, uh-huh.  What else? 

>> Insurance. 

>> Insurance, good, what else? 

>> Recording history. 



>> Yeah, maybe it's a local historian that keeps track of events.  What else? 

>> Newspaper, good.  Excellent.  So we're going to keep posing questions with this.  And I'll give you the 

[inaudible] so you can see.  Okay.  So you guys were reminded about the tornado and the time period.  

Excellent.  Beautiful.  And I might ask you, I ask the students to think about how their thinking change and 

what made their thinking changed and I noticed, as we revealed more of the image, you know, you 

usually starts with your more vocabulary like model T starts to come.  And, you know, what things do the 

kids know that made your hypothesis change.  And of course just like--let's take it all the way home to 

images drawing you in, we don't want to just think about this image in question, right?  So we're using the 

same core of images drawing, so now it's on the computer of questions and then the images, it's the 

same thing, right?  Questions, image, and then we're connected to a big idea.  And let's connect it to the 

idea about man's relationship with nature.  How might--what does this image tells about the question?  

What is the relationship between humans and nature?  What part this image say, as one piece of 

evidence, what might it say?  Does man control nature? 

>> [indistinct chatter] 

>> No, [inaudible]. 

>> You take [inaudible] to kind of assume that everything is going to be okay.  And with in the subjects it 

wasn't. 

>> Nature can change man's life within seconds.  What else can we say about the relationship of nature 

and man from just this one image? 

>> Devastating 

>> Huh? 

>> The devastating relationship. 

>> It can be devastating, right.  Maybe man seeks to control nature.  Nature has a way of bringing 

humans together, right.  So we would put--we would pause to think about that.  And I just want to show 

you really quickly because we're a bit finished here.  I was just having you shout out with Zoom-In, but 

you can ask the students to do a little chart meeting, what claims could they make about the relationship 

with humans and nature.  What evidence from the images or the text or whatever would support that what 

question, so at the beginning of the unit, I might just claim support question.  And for some students I 

might provide some vocabulary words or I might even provide the answers and they would check or circle 

or rank what they saw in the picture, right?  So I can make it different for different students.  And also, one 

thing I like to do is I'd like to maybe just make one change on the routine so the routine is very clear to the 

students when we do Zoom-In, but maybe I'll change the last two connection and ask them to connect to 

a previous unit, right, especially in a big review at the end of the year.  Now I'll tell you Zoom-In and I put 

the directions online.  Oh, and then finally I would ask them to cooperate, maybe look for other evidence 



to support their claims about the relationship that they had [inaudible] whether it's all things change or 

how is man related to nature, people help communities, whatever it might be.  I wanted to just show you 

how quickly, how easy it is to make a Zoom-In.  All you're going to do is--oh, no, it won't show.  It won't 

show my screen when I--hold on.  I don't know how to do that.  Well, I'll just tell you but it's--all you do is 

you copy the image and then you're going to Crop It ironically, the crop tools, under the tools and you just 

crop and then duplicate the slide.  So all you have to know is crop and duplicate slide.  Duplicate the 

slide, crop tool, make the image bigger, duplicate the slide, crop tool, make the image bigger or smaller or 

however.  It's unbelievable.  Once I teach--you know, really.  I have done with kinder what I've done it with 

Second Grade or First Grade, I do the first one.  And then the kids can make them for you.  I did the same 

thing at parents-teacher conferences, if I'm not doing images, I just draw them in and I have lap tops or 

computers, I might have a Zoom-In for every unit to give an overview of the year.  I have them for 

reviews, for students to interrogate things that are important to remember and practice using the 

vocabulary.  Zoom-In is an incredible thing, because it's so easy to make and the kids will make an infinite 

number for you with out any trouble.  And especially if you have a question bubble, you already see how it 

kind of fits together.  So I wanted to share with you and then Zoom-In, you know, I just heard you guys 

being curious.  And when you're curious, these are some of the things that people do when they're 

curious, right?  And I heard you being intellectually careful.  And here are some of the things people do 

when you're intellectually careful.  And finally, today you are very reflective.  And these are some of the 

things people do with they're reflective.  And so, I just want to invite you to think about Zoom-In and how 

you want to use Zoom-In with your--in your position with your students.  And maybe on last thing that you 

share with your own--well actually we don't probably have time, we jot down what we can take away from 

Zoom-In, because not you're going to segue to the code, but I will stand here for a few minutes as you're 

reading a few--what do we have, maybe one question, does anybody have a question about Zoom-In or 

the routines? 

>> [inaudible] 

>> Oh, yeah, so if you're looking for images, I use Flickr a lot, believe it or not.  I use the library congress 

and when I go to the library congress in the search box, just put in primary source sets and those are sets 

in PDF files already made for teachers.  So those are--those are really good.  My two favorite art websites 

that the search box is particularly keen for teachers are the Metropolitan Museum of Art.  Their search 

box have the ability to make a portfolio so I can save things that I want to use with kids along the way, it's 

very helpful and the Smithsonian American Art Museum, SAAM.  Their search box, like I can type in 

things when I'm teaching, Cold War, you know, Great Depression, you know, I can teach them the--I like 

search boxes where I can type in my curriculum words and image just come out that might be of interest 

to me.  So those are my favorite photo sites.  And I do have on my website, a list of sites and how to find, 

you know--because I kind of go to the places where it's easy.  So I have that on the 01:29:04 [inaudible], 

everyday backsplash PS, if you scroll down, it says finding sources and so Word document will have 

links. 



>> And so [inaudible] 

>> Keep in touch.  I love to respond to emails, so I hope you keep in touch.  Thank you. 

>> [indistinct chatter] 


