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Grandma Masse’s Rules  

for Success: 
 

 “The smart guys are the guys who learn 

 from the other guys. Don’t get all caught  

 up in one thing;  everyone believes their thing is  

 the best thing and they’re usually wrong.  

 So, shut-up and listen and learn and change.” 

 

 

 In order to be successful  

 you’ve got to be eclectic.  

 

More Grandma Masse 

“Models collect dust on 
shelves.” 

Don’t fall in love with a particular approach –  

ideally, you’ll/we’ll 

create a framework for intervention (a working 
theory) that will evolve with experience and 

evidence 

 

Applied Behavior Analytic Approaches 
Baer, Wolf, Risley, 1987; Kantor, 1959;  

Skinner, 1953; Tharp & Wetzel, 1963 

Setting Events & 

Establishing Operations 
Fox & Conroy, 1995; Michael, 1982;1993 

Daily Routines/ 

Picture Routines 
Bondy, 1995 ; Koegel & Koegel, 1997; 

 Wetzel & Hoschouer, 1984 

Positive Behavior  

Supports 
Carr et al, 2002;  

Horner et al., 1990 

Communication-Based  

Intervention 
Carr et al., 1996; Durand, 1990;  

Reichle & Wacker, 1993 

Socially Co-constructed  

Narratives 
Hudson & Fivush, 1993 

Functional Behavior 

 Assessment 
Carr & Durand, 1995;  

Iwata et al., 1994  

Dynamic Assessment 
Feurerstein, 1979 

Apprenticeship in  

Thinking 
Rogoff, 1990 

Socially Mediated Cognitive Approaches 
Vygotsky, 1932; 1987 

Planning 
Friedman & Scholnick, 1998 

PERSON-CENTERED, 

CONTEXT-SENSITIVE, 

SELF-REGULATORY 

INTERVENTION 

Generalization &  

Maintenance 
Carr et al., 1990; Dunlap, 1996 

Self-Regulation & Belongingness 
Baumeister & Vohs, 2003; 

Mischel, 2001 

Self-Determination/ 

Motivation Theories 
Deci & Ryan, 2002 

Situated Cognition 
Greeno, 2004 

An  

Evidence-Based, 

Integrated 

Approach to 

Intervention 

Goal 

Plan 

Do 
Review 

Predict 

Self Regulation as an 
Intervention 

 Self-Regulation and supporting individuals in the 
development of self-regulatory behaviors cannot be 
implemented as stand-alone or  

 an independent “curriculum” separate from 
academics; self-regulation supports academics, is 
integral to academic success, and is  

 foundational to effective teaching and learning. 
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UNIFORMITY  

is not necessarily a good  

quality in intervention 

 
There is no single “right”  

solution - sometimes the best 

you can do is keep trying 

 

Plan A 

 

Plan B 

 

 

Plan C 

 

Sometimes what works today  

won’t work tomorrow! 

Social 

Competence 

  
Self-Regulation 

of Behavior 

Academic & 

Vocational 

Growth 

A Conceptual Shift:  
From “Teaching Skills” or “Increasing Knowledge” to  

Developing Competence in the Use of Skills and Knowledge 

GOAL OF INTERVENTION 

 The individual not only behaves in ways that are 
acceptable, but CHOOSES to behave in ways that are 
acceptable 

 Thus cognitive and executive self-regulatory functions 
are inevitably part of behavioral interventions 

 The intervention is accomplished with as little failure as 
possible 

 

Designing Contextual Supports 

Develop a Vision for the Future 

 THE “THREE BIG THINGS”  

Identify Contexts 

Priority Environments 

Priority Activities 

Priority Skills 

Embedded Skills 

 Most of the stuff that 
works is conceptually 
simple but procedurally 
difficult.  
 
 In many ways good 
intervention is really 
about the systematic 
application of common-
sense.  
  
 Unfortunately, 
“common-sense is terribly 
uncommon.” – Mark 
Twain 
 
 

Self-Regulation: Intervention 

Range of options: highly confrontational to non- 
confrontational. The degree of confrontation that is 
appropriate depends on: 

 length of time post injury 

 seriousness of the consequences of unawareness 

 severity of anosagnosia/potential for change 

 emotional fragility 

 age/maturity 

 available resources and support 

 environment 
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Social Identity Theory 

 People have an innate and strong tendency to mentally organize things 
and people into categories  

 

 To the extent that we associate ourselves with communities (i.e. categorize 
ourselves), we have social identities  

 

 Social identities (via our community memberships) are important aspects 
of how we define ourselves 

 

 To the extent that we identify with communities that are valued (e.g., 
powerful, prestigious, high status, popular), we’ll feel good about 
ourselves.  

 

 

 

 

Strategies and Capacities 

For behavior-outcome linkages to serve as 
motivators, people must understand them, see 

them as relevant to their lives, and have the 
capabilities for utilizing them. 

- Edward Deci, 1995 

Why We Do What We Do 

 

In other words: People need to have both the 
strategies 

and capacities for attaining desired outcomes! 

 

Common Themes of  

All Successful Interventions 
 

 • Intervention must be delivered early and 

  intensively, through established routines, 

  and focus on the development of  

  self-regulation and problem-solving 

  strategies in context.  

 

 •  In absence of meaningful engagement in chosen 

  life activities all interventions will ultimately 

  fail. 

 

 • Long term, flexible, and frequently adjusted 

  supports may be needed to prevent behavior 

  problems and to facilitate social development. 

   

 

BEHAVIOR 
 

Excesses 
Impulsiveness 
Aggressiveness 
Substance Abuse 

 
Deficits 
Initiation Impairments 
Insight  Impairments 

COMMUNICATION 
 

Efficiency 
Fluency/Articulation 
Discourse 
 

Effectiveness 
Functional 
Apparent 

                            COGNITION 
 

Organization Memory   Info Processing 
Planning  Procedural vs. Declarative Non-strategic 
Self Monitoring Implicit vs. Explicit   
Reviewing 
Self-evaluating 

WHY NOT FOCUS ON 

STAFF GENERATED 

PUNISHMENTS OR 

REWARDS? 
adapted from Boggiano; Deci; Schwartz 

  

 •  A “consequence” is often a euphemism for punishment.  

 

 • Much of the punishments that are provided by staff pale in  comparison to that which individuals 
experience in their  everyday lives. 

 

 •  Rewards are often given inconsistently and are typically  effective only as long as they are used. 

 

 • Learned helplessness and learned dependence are the typical  result of situations in which the 
day-to-day behaviors of   individuals are managed by someone else. 

 

 •  We cannot “motivate” individuals- motivation is an internal  event, no matter how we try to motivate - 
carrots or sticks - the  reality is that all we’re really doing is providing an opportunity  

 

 

CONSEQUENCES ARE A-OK  
AND NECESSARY 

as long as they are: 

 
 Immediate 

 

 Natural 

 

 Authentic 

 

 Logical 
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Problem Behavior 

Primary 
Symptomatic - Organic 

 

 

Neurophysiological 
Limbic Kindling 

Perceptual Disturbances 

 

Electrophysiological 
Seizure Disorders 

 

Psychiatric 
Mood Disturbances 

PTSD and/or Postconcussive Syndrome 

Perseveration and Obsessive-Complusive Disorder 

Anxiety Disorders 

 

Physiological 
Metabolic Tolerance 

Pain 

Secondary 
Functional - Learned 

 

 

Escape/Avoid 

 

Attention 
Qualitative Aspects 

 

Acquisition 

 

Sensation 
Automatic SR+ 

 

Control 

Potential Influences on Behavior 

Life  

Events 

Setting 

Events 

Us 

Environmental Vulnerability 

 

Behavior Problems 

 

Communication Problems 

Neurological/ 

Psychiatric Impairments 

 

Cognitive/Academic/Vocational 

Failure 

 

Physical/Health Problems 

Environmental Rigidity 

 

Decontextualized Intervention 

 

Focus on External Control 
WE MAKE PEOPLE 

CRAZY! 

A Decision Matrix for Dealing with Difficult Situations 

  • Mental Health 

  • Substance Abuse 

  • Environment 

  • Behavior 

  • Other 

Health/Safety Risk 

NO YES 

 • Inpatient 

 • Alternative 

    Program 

  • Staffing 

Short Term Interventions 

 People 

 Provoking events 

 Environment 

Long Term Interventions 

Internal Factors 
Support Factors 

 Control 

 Motivation 

 Roles 

 Routines 

 Goals 

 Engagement 

 Activity 

Environmental Interpersonal 
 Places 

 Events 

 Activities 

 Staffing 

 Network 

 Staffing 

 Coaching 

 Practice in 

 Context 

Behavior Interventions that Focus on the 
Application of Consequences are 

Dependent Upon: 
 

HIGH REASON 
(Intellect – “cool”) 

 
 “Choosing the best option” 
 
 Logical application of learned 

outcomes 
 

 
For the Most Part, 

We Live in the Somatic World: 
 

VISCERAL RESPONSES 
(Gut feelings – “hot”) 

 
 

 “I don’t know why! I just did.” 
 
 Implicit application of experiences 

Success via Learning from 

 Consequences 

Presupposes: 
 

Reasonable intactness of the neural networks 

responsible for connecting: 
 

Memory for the factual aspects of past behavior 

 

and/or 

 

Memory for the “Somatic Markers”, or the feeling states 

associated with the consequences of those behaviors  

 

Without these connections in memory,  

past rewards and punishments  

lack the  power to drive future  

behavior 

SELF-REGULATORY 
DEVELOPMENT: 

The Role of Experience 

 Individuals are more likely to develop effective self-
regulation if they: 

 Experience adequate social attachment 

 Experience an organized and predictable world 

 Receive “authoritative/apprenticeship” parenting, 
including effective modeling and verbal mediation 

 Are rewarded for appropriate self-regulation and 
control by others who value self-regulation and 
autonomy 
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Teaching  Learning How to 

Think 
 

 
 

 Think out loud. 
 
 Think out loud a lot. 
 
 Think out loud with the person: reflect, plan, problem solve, observe,  organize, 
evaluate, remember, review, create, etc. 
 
 Make use of external supports when thinking: diagrams, photos, written 
 routines, day planners, notes, etc. 
 
 Present yourself as an image of thoughtfulness. Help the individual to 
 embrace the notion that being thoughtful is a good and great thing. 
 
 Think out loud in a way that shows that you are fun and flexible and experimental 
in your own thoughts. 
 
 Think out loud in a way that captures metaphors, analogies, similarities, history, 
etc. 
 
 

 

The 

Three Big 

Things 

“When we think of your future – the next 10 years – 

 we need to think about the 3 most important 

things to work on; the things that, if you achieve,  

you’ll have a meaningful life.” 

The 3 Things tend to cluster around these areas: 

 

 • Behavioral regulation/self-regulation 

 

 • Friendships/social-interaction 

 

 • Vocational skills/meaningful engagement 

 

 • Self-help skills  

Making the “Big Things” Real 

 Creating personal maps or steps to 
attaining the personally meaningful 
goals. 

 Articulated by the individual (with some 
help from staff, friends, family) 

 Organized in a visual manner to assure 
clarity 

Step 1. 
Me Now 

I’m good at: 
I need to: 

Step 55. 
Me the: 
_______ 

I’m good at: 
I need to: 

Step 2. 

Step 3. 

KEEPING A HOTTIE BOYFRIEND 

IN THE RESOURCE ROOM 

DEALING WITH PROBLEMS 

/BEING IN CONTROL 

LISTENING TO GOOD ADVICE/IGNORING BAD 

HANDLING MYSELF IN CLASSES 

HANDLING MYSELF OUT OF CLASSES 

BEING A GOOD PERSON 

WITHOUT THINKING ABOUT IT  

EULA’S STEPS 
TO SUCCESS 
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PRINCIPLE:  
INTERVENTIONS AND 

SUPPORTS ARE 
ORGANIZED AROUND 

PERSONALLY 
MEANINGFUL ACTIVITIES “In the absence of meaningful engagement in chosen 
life activities, all interventions will ultimately 
fail” 

 Option: School, work, volunteer experiences, 
family responsibilities 

 Option: Preparatory skill development related to 
school, work, volunteer experiences 

 Option: Meaningful projects!! 

 

PRINCIPLE: CONTEXTUAL 
SUPPORTS ARE CRITICAL 

TO SUCCESS  
Most critical to success: 

 Effectively trained “everyday people” 

 Collaboration between: 
 Clinicians and support staff 
 Natural and paid supports 
 Participant and all supports: natural and paid 

 Elaborative supports:  
 Designed to expand domain of activity beyond disability 

supports 
 Designed to improving thinking and decision making 

 Feedback: authentic and context-sensitive 

 

PRINCIPLE: REDUCTION OF 
SUPPORTS IS PART OF THE 

PLAN  
 Supports must be adjusted to fit needs and 

abilities 

 Systematic reduction of supports is planned from 
day 1 

 It is a goal of all intervention to empower people 
to succeed with natural supports 

 

PRINCIPLE: COMPONENTS 
OF LIFE MUST BE 

INTEGRATED  
 Individuals who are fragmented should live 

within integrated systems of support 

 Domains of integration 

 Across everyday contexts: Clinical sessions –Across 
professionals and between professionals and 
everyday people 

 Across systems of care 

 Across the individual’s pre-injury and evolving 
post-injury sense of self 

 

PRINCIPLE: ASSESSMENT IS 
ONGOING AND  CONTEXT-

SENSITIVE  

 Requirement of functional behavior assessment 

 Collaborative hypothesis testing 

 Engagement of the person in assessment 

 Assessment informs intervention/support informs 
assessment  

 informs intervention/support 

 informs assessment  

 …………………… 

 

PRINCIPLE: BEHAVIORAL 
CONCERNS ARE 

ADDRESSED VIA POSITIVE 

BEHAVIOR SUPPORTS  
 Environmental focus: Aspects of the environment 

– settings, people, activities, demands – are 
primary contributors to behavior 

 Antecedent focus: Behavior plans largely focus on 
antecedents and are designed to facilitate success 

 Consequences are logical and meaningful 

 Skill development: Skills are developed to achieve 
meaningful goals 
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PRINCIPLE: CONTEXTUAL 
SUPPORTS ARE CRITICAL 

TO SUCCESS  
Everyday people are oriented to a communication 

style that is: 

 Collaborative 

 Elaborative 

 Positive in offering constructive feedback 

 

 

PRINCIPLE: REDUCTION OF 
SUPPORTS IS PART OF THE 

PLAN  
Focus of support plan: 

 Self-regulation 

 Self talk scripts 

Resulting in: 

 Reduction of negative behavior leading to the 
reduction of paid supports associated with 
increase in success with natural supports 

 

 

PRINCIPLE: POSITIVE 
EVERYDAY ROUTINES ARE 

THE CONTEXT FOR 
PURSUIT OF MEANINGFUL 

GOALS   The participant and supports create routines 
daily 

 The participant, and supporters review routines 
and celebrate all attempts at adherence  

 Clinical “sessions” end with weekly routines 
that fill time with meaningful “management 
project” activities 

 Schedule includes ample celebration of 
planning, routine development, and 
maintenance of routines 

 Routines are flexible 

 

PRINCIPLE: FEEDBACK IS 
CONTEXT-SENSITIVE AND 

MEANINGFUL 

GOAL – OBSTACLE – PLAN – DO – REVIEW 

 Celebration of effective maintenance of positive 
everyday routines 

 Celebration of special contributions 

 Identification of what works and what doesn’t 
work 

 Frank constructive feedback in response to 
negative behavior delivered by a respected staff 
person 

 

PRINCIPLE: COMPONENTS 
OF LIFE MUST BE 

INTEGRATED  
 Collaboration between providers 

 Collaboration with family members 

 

PERSON 

Mental

Health 

Cognition Language Emotion Volition Behavior 

Human beings are a collection of  

relatively independent structures,  

processes, and systems 
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Goal 

Plan 

Do 
Review 

Predict 

44 

EXECUTIVE FUNCTIONS/ 
SELF-REGULATION 

 Self-determination 

 Self-control 

 Self-management 

 Self-direction 

 Maturation 

45 

EXECUTIVE FUNCTIONS 

“… those mental capacities necessary for 
formulating goals, planning how to 
achieve them, and carrying out the plans 
effectively”  (Lezak, 1982) 

“…ability to maintain an appropriate 
problem-solving set for attainment of a 
future goal.” (Welsh & Pennington, 1988) 

 

46 

EXECUTIVE FUNCTIONS 

“… the executive functions serve as an 
integrated directive system exerting 
regulatory control over the basic domain-
specific neuropsychological functions 
(e.g., language, visuospatial functions, 
memory, emotional experience, motor 
skills) in the service of reaching an 
intended goal.” 

Gioia & Isquith, 2003 

47 

Self-Regulation 

“Using thought to guide behavior” (L. 

Berk) 

 

“Self-regulation refers to the many 
processes by which the human psyche 
exercises control over its functions, 
states, and inner processes.” 

Vohs, K.D., & Baumeister, R.F. (2004). Understanding self-
regulation: An introduction. In R.F. Baumeister & K.D. 
Vohs (Eds.), Handbook of self-regulation: Research, theory 
and applications (pp. 1-9). New York: Guilford Press. 

48 

EF/SR: UNORGANIZED 
LIST 

 Setting and managing 
goals 

 Planning 

 Organizing 

 Initiating 

 Inhibiting 

 Self-monitoring 

 Strategic thinking 

 Problem solving 

 Working memory 

 Flexible shifting 

 Deliberately 
controlling any 
cognitive 

 Delaying gratification 

 Social perception 

 Controlling emotions 

 Learning from 
consequences 

 Organized sense of 
self 
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EF/SR SYMPTOMS 
 impulsiveness 

 poor social judgment 

• social disinhibition 

• egocentrism 

• difficulty interpreting 
the behavior of others 

• perseveration 

• poorly regulated 
attention 

• disorganization (in 
thinking, talking, and 
acting) 

• weak goal formulation 

 ineffective planning 

 decreased flexibility/ 
shifting  

 slowed processing 

• diminished divergent 
thinking 

• concrete thinking 

• immature problem 
solving 

• weak self-monitoring 

• inefficient responses to 
feedback/ consequences 

• reduced initiation 

• dulled emotional 
responses 

Teaching Positive Attribution 

UNHELPFUL ATTRIBUTION 

 “I can’t do anything well” 

 “Teachers don’t like me” 

 “Other kids are lucky” 

 “Sometimes I get it; sometimes I don’t; I 
don’t know why” 

Teaching Positive Attribution 

HELPFUL ATTRIBUTION 

 “When I work hard and use my 
strategies, I do OK; When I don’t, I do 
badly” 

 “Reading is harder for me than for other 
students, but I can get it if I give myself 
enough time and use my strategies.” 

EXPERIMENT SCRIPT 
“THIS WAY OR THAT?” 

 Identify issue or conflict 

 Try both ways 

 Identify most successful 

 General reassurance 

 

53 

HARD TO DO/EASY TO DO 
SCRIPT 

 Identify task as hard or easy 

 State the reason 

 Generate a strategy (if hard) 

 General reassurance 

54 

READY/NOT READY SCRIPT 

 Identify ready or not ready 

 State the reason 

 Generate a plan (if not ready) 

 General reassurance 
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BIG DEAL/LITTLE DEAL 
SCRIPT 

 Identify the issue as a big deal or a little 
deal 

 State the reason 

 Generate a strategy (if a big deal) 

 General reassurance 

56 

“Play to Change Plays” 
SCRIPT 

 Identify the issue: Change or deviation 
from routine 

 State the reason 

 Generate a strategy (e.g., ask for help) 

 General reassurance 

57 

The Importance of Optimism 
 “There’s always something that works” 

 

 Many people – especially those who have 
had a hard time in life (school, social life, 
work) do NOT believe that there is always 
something that works 

 Effectively strategic people DO believe that 
there is always something that works 

 Therefore optimism is a critical component of 
the SR scripts for many people 

59 

EF/SR: FUNCTIONAL DEFINITION 

Based on analysis of strategic action 

 Self-awareness of strengths and limitations 
(what’s hard to do; what’s easy to do) 

 Goal setting 

 Planning/organizing 

 Initiating 

 Inhibiting 

 Self-monitoring and evaluating 

 Strategic thinking and acting 

 Flexible shifting, adjusting, benefiting 
from feedback 

SR/EF CHECKLIST 
GENERAL CONSIDERATIONS 
1. Is intervention in the areas that fall under the heading 

"executive functions" structured around the individual's 
own meaningful goals?  

2. Is intervention infused into everyday activities? Are all 
everyday people oriented to how they can facilitate 
improved executive functions? Are all everyday people 
aware of the dangers of learned helplessness? 

3. Are everyday people aware of the strategies that the 
individual is being taught or is expected to use? 

4. Is successful performance in the areas grouped under this 
heading richly and naturally rewarded? Is the individual 
held responsible for effective strategic performance? 

5. Is the individual given ample opportunity to identify and 
solve his or her own problems (with guidance if 
necessary)? 
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6. For individual's who are young or very concrete, are 
executive function tasks structured around concrete 
physical activities (versus abstract or cognitive 
activities)? 

7. Do everyday people in the environment routinely 
model expert use of executive functions? 

8. Is the individual given sufficient practice so that 
strategic behavior becomes automatic? 

9. Are everyday people in the environment supportive of 
strategic or compensatory ways to accomplish tasks? 

10. Does the individual respect a strategic or compensatory 
approach to everyday problems? If not, is appropriate 
help/counseling provided? 

11. Are everyday people in the individual's environment 
fully aware of possible limitations in the individual's 
executive functions (esp., initiation and inhibition) so 
that they do not misinterpret behavior? 
 

Self-Awareness of Strengths and 
Needs 

  Is the individual maximally engaged in identifying 
what is easy and hard to do, and what makes activities 
easy or hard? 

 Is the individual given opportunities to compare 
performance when an activity is completed in a usual 
way versus when it is completed with special strategic 
procedures? 

 Does the individual keep a journal in which strengths 
and needs are recorded? 

 Is the individual given opportunity to identify 
strengths and needs in others, and strategic procedures 
that others may use (e.g., peer teaching)? 

 Is the individual given appropriate informative 
feedback (e.g., peer feedback, video feedback, 
confrontational feedback if appropriate)? 

Goal-Setting 
  Is the individual routinely asked to 

predict how well he will do on activities? 

 Are predictions recorded in journals and 
compared with actual performance? 

 Does the individual maximally 
participate in rehabilitation/special 
education goal setting? Is adequate 
support provided if this is difficult? 

 Are intervention activities structured 
around the individual's personal goals? 

Planning 
 

 Does the individual participate maximally in 
planning his or her intervention activities? 

 Is a planning guide available, if needed? 

 Does the individual begin the day by 
preparing a plan on a planning board or in a 
journal? Does the individual begin each 
activity by preparing a plan? 

 Do therapy activities include attempts to plan 
meaningful complex events (e.g., parties, 
outings, etc.)? 

 Does the individual participate maximally in 
long-term future planning? rehabilitation 
planning? IEP development  

Self-Initiating 
 

 Do everyday people give the individual opportunities 
to initiate and wait an appropriate length of time? Are 
signals available to remind the individual to initiate 
activities? 

 Do the activities that the individual engages in make 
appropriate demands on the individual's ability to 
initiate (e.g., board games may require little initiation; 
conversations may require much initiation)? 

 Are all forms of institutional "learned helplessness" 
avoided? 

 Are prosthetic initiators available if needed? 

 If initiation cues are necessary, are they provided as 
much as possible by peers versus staff? Is nagging 
avoided? 

Self-Inhibiting 
  Do everyday people give the individual 

opportunities to inhibit that are realistic in 
their demands? 

 Do the activities that the individual engages in 
make appropriate demands on the individual's 
ability to inhibit (e.g., unstructured and 
unfamiliar activities in a distracting 
environment require considerable inhibition)? 

 If inhibition cues are necessary, are they as 
subtle as possible and provided as much as 
possible by peers versus staff? Is nagging 
avoided? 
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Self-Monitoring/Evaluating 
 

 Do everyday people give the individual 
opportunities to self-monitor and evaluate 
performance? If cues are necessary, are they 
subtle? Is nagging avoided? 

 Is the individual maximally involved in 
charting his own performance? keeping a 
journal in which performance is recorded?  
graphing performance?  

 Is the individual routinely asked to fill in a 
form regarding his own performance: What 
Works? and What Doesn't Work? 


