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Pennsylvania Training and Technical Assistance Network 

PaTTAN’S Mission 

The mission of the Pennsylvania Training and 
Technical Assistance Network (PaTTAN) is to 
support the efforts and initiatives of the Bureau 
of Special Education, and to build the capacity of 
local educational agencies to serve students who 
receive special education services. 

PaTTAN’s Commitment to 
Least Restrictive Environment 

Our goal for each child is to ensure 
Individualized Education Program (IEP) teams 
begin with the general education setting with the 
use of Supplementary Aids and Services before 
considering a more restrictive environment. 

Agenda 

I. Child Find Legal Requirements 
II. Emotional Disturbance Definition 
III. Universal Screening and Emotional 

Disturbance 
IV. Thinking About Behavior Within a 

Framework 
V. Tying It Together: Emotional Disturbance 

and Universal Screening 
VI. Questions 
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CHILD FIND 
LEGAL REQUIREMENTS 

Child Find 

What is Child Find -
– Mandate through IDEA, Chapter 14 and 711 
– Child Find requires each school district to locate, 

identify and evaluate all children who may be eligible 
for special education within the school district's 
jurisdiction. 
• Regardless of the severity of their disabilities 
• Even if the school is not providing educational 

services to the child 
• From birth through age 21 

School Districts and Intermediate Units
 
Chapter 14 Child Find
 

(a) In addition to the requirements incorporated by reference in 34 CFR 300.111 (relating to 
child find), each school district shall adopt and use a public outreach awareness system to locate 
and identify children thought to be eligible for special education within the school district's 
jurisdiction. 
(b) Each school district shall conduct awareness activities to inform the public of its early 
intervention and special education services and programs and the manner in which to request 
services and programs. Written information shall be published in the school district handbook 
and school district web site. The public awareness effort must include information regarding 
potential signs of developmental delays and other risk factors that could indicate disabilities. 
(c) Each school district shall provide annual public notification, published or announced in 
newspapers, electronic media and other media, with circulation adequate to notify parents 
throughout the school district of child identification activities and of the procedures followed to 
ensure confidentiality of information pertaining to students with disabilities or eligible young 
children in accordance with this chapter. 
(d) Intermediate units are responsible for child find activities necessary to provide equitable 
services consistent with 34 CFR 300.130--300.144, regarding children with disabilities enrolled by 
their parents in private schools. 

§14.121 

Child Find 

Public Awareness 
Each school district shall adopt and use a public 
outreach awareness system to locate and 
identify children thought to be eligible for special 
education within the school district’s jurisdiction 

§14.121(a) 
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Child Find 

Public Awareness 

Written information published in the school district 
handbook and school district website (if the 
district has a website). 

…must include information regarding potential signs 
of developmental delays and other risk factors that 
could indicate disabilities. 

§14.121(b) 

Child Find 

Public Awareness 

Each school district must provide annual public 
notification, published or announced in 
newspapers, electronic media and other media, 
with circulation adequate to notify parents 
throughout the school district of child 
identification activities… 

§14.121(c) 

Child Find 

Intermediate units are responsible for child find 
activities necessary to provide equitable 
participation services… regarding children with 
disabilities enrolled by their parents in private 
schools. 

§14.121(d) 

Charter Schools
 
Chapter 711 Child find
 

(a) To enable the Commonwealth to meet its obligations under 34 CFR 
300.111 (relating to child find), each charter school and cyber charter school 
shall establish written policies and procedures to ensure that all children with
disabilities who are enrolled in the charter school or cyber charter school, 
and who are in need of special education and related services, are identified, 
located and evaluated. 
(b) Each charter school’s or cyber charter school’s written policy must 
include: 

(1) Public awareness activities sufficient to inform parents of children 
applying to or enrolled in the charter school or cyber charter school of 
available special education services and programs and how to request those
services and programs. Written information shall be published in the charter 
school or cyber charter school handbook and web site. 

(2) Systematic screening activities that lead to the identification, location 
and evaluation of children with disabilities enrolled in the charter school or 
cyber charter school. 

§ 711.21 
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EMOTIONAL DISTURBANCE 
DEFINITION 

Emotional Disturbance 

Definition
 

• A condition exhibiting one or more of 
the following (5) characteristics over a 
long period of time and to a marked 
degree that adversely affects a child’s 
educational performance: 

300.8(c)(4)(i) 

The term includes schizophrenia. The term does not apply to children who are 
socially maladjusted, unless it is determined that they have an emotional 
disturbance. 

Emotional Disturbance 

Three-Part Definition
 

A condition exhibiting 

:performance
adversely affects a child’s educational that to a marked degree andperiod of time 

one or more of the following characteristics over a long 

300.8(c)(4)(i) 

(A) An inability to learn that cannot be explained by intellectual,
 
sensory, or health factors.
 

(B) An inability to build or maintain satisfactory interpersonal
 
relationships with peers and teachers.
 

(C) Inappropriate types of behavior or feelings under normal
 
circumstances.
 

(D) A general pervasive mood of unhappiness or depression. 
(E) A tendency to develop physical symptoms or fears associated with 

personal or school problems. 
300.8(c)(4)(ii) 

Emotional Disturbance
 
Definition
 

Characteristics: 

(A) An inability to learn that cannot be explained by 
intellectual, sensory, or health factors. 

(B) An inability to build or maintain satisfactory interpersonal 
relationships with peers and teachers. 
(C) Inappropriate types of behavior or feelings under normal 

circumstances. 
(D) A general pervasive mood of unhappiness or depression. 
(E) A tendency to develop physical symptoms or fears 

associated with personal or school problems. 
300.8(c)(4)(i) 
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Emotional Disturbance 
Definition 

• The term includes schizophrenia. The term 
does not apply to children who are socially 
maladjusted, unless it is determined that they 
have an emotional disturbance. 

UNIVERSAL SCREENING AND 
EMOTIONAL DISTURBANCE 

300.8(c)(4)(ii) 

Universal Screening 

• Conservative estimates suggest 3-6% of students at 
some point experience emotional and behavior 
disorders (Lane, et al., 2012) 

• Roughly 1% of total school-age students ages 5-21 
receive special education services under the label of 
Emotional Disturbance 

How do you currently identify students in need of     

intervention supports ?
 

What are you looking for, and how so, specific to the 

classification of Emotional Disturbance?
 

Universal Screening and Child Find 

• Aligns with Child Find: Locate-Identify-Evaluate 
–	 Evaluation is done as needed on an individual basis but supports are 

implemented according to individual student need 

• The focus of Universal Screening is to: 
– Prevent learning, behavior, emotional, and social problems 
–	 Identify students with an elevated risk of target behaviors that may 

benefit from intervention (tier 2 or 3) 
– Make instructional and program improvement decisions 

• Screen all students 3x per year 
– Fall: 6-8 weeks after school starts 
– Winter: 2-3 weeks before break or in January 
– Spring: 6-8 weeks before end of the year 
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Screening Tools 

• Systematic screening informs educational programming 
– Psychometrically sound and socially valid 
– Reliable and valid cut scores to indicate level of risk or need 
– Identify the cost, time to complete, effectiveness, etc. 

• Examples of screening tools available: 
– Systematic Screening for Behavior Disorders (SSBD) 
– Student Risk Screening Scale (SRSS) 
– Strengths and Difficulties Questionnaire (SDQ) 
– BASC 2 – Behavior and Emotional Screening System (BESS) 
– Social Skills Improvement System – Performance Screening 

Guide (SSiS-PSG) 

Goal: Reduce Harm 
Specialized Individual Systems 
for Students with High‐Risk 

Goal: Reverse Harm 
Specialized Group Systems 
for Students At‐Risk 

Goal: Prevent Harm 
School/Classroom‐Wide Systems for 
All Students, Staff, & Settings 

Academic Behavioral Social 

Comprehensive, Integrated, Three‐Tier Model of Prevention 
(Lane, Kalberg, & Menzies, 2009) 

Tertiary Prevention (Tier 3) 

Secondary Prevention (Tier 2) 

Primary Prevention (Tier 1) 

≈ 

≈ 

≈ 

PBIS Framework 

Validated 
Curricula 

Lane & Oakes 

A Step-By-Step Process 

Step 1: Construct your school’s assessment schedule 

Step 2: Identify your secondary supports
 
Existing and new interventions
 

Step 3: Determine entry criteria 
Nomination, academic failure, behavior screening scores, attendance 
data, etc. 

Step 4: Identify outcome measures
 
Pre and post tests, CBM, office discipline data, GPA, etc.
 

Step 5: Identify exit criteria
 
Reduction of discipline contacts, academic success, reduction of 

absences, etc.
 

Step 6: Consider additional needs 

Example: A Step-By-Step Process 

SRSS – Student Risk Screening Scale 
– 7 Items are totaled for one score 
– Score is compared to categories for risk status 
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SRSS Total Scores by Risk Level 

Small group Reading Instruction with Self‐
Monitoring 

Lane, K.L., & Oakes, W. P. (2012). Identifying Students for Secondary and Tertiary Prevention Efforts: How do we 
determine which students have Tier 2 and Tier 3 needs? In preparation. 

ondary te tion 
Support Description School-wide 

Data: 
Entry Criteria 

Data to Monitor 
Progress 

Exit Criteria 

Lane, Kalberg, & Menzies (2009). pp. 131 ‐ 137, Boxes 6.1 ‐ 6.4 

An illustration 
Support Description Schoolwide Data: 

Entry Criteria 
Data to 
Monitor 
Progress: 

Exit Criteria 

Small group Small group Students who: AIMSweb Meet AIMSweb 
Reading reading Behavior: reading PSF and reading benchmark 
instruction instruction (30 Fall SRSS NWF progress at next screening 
with Self- min, 3 days per at moderate (4 -8) or monitoring time point. 
Monitoring week). Students 

monitored their 
participation in 
the reading 
instructional 
tasks. Students 
used checklists 
of reading lesson 
components 
each day to 
complete and 
compare to 
teachers’ rating. 
K – 1. 

high (9 – 21) risk 
Academic: 
Fall AIMSweb 
LNF at the strategic or 
intensive level 

probes (weekly). 

Daily self-
monitoring 
checklists 

Low Risk on SRSS 
at next screening 
time point. 
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Sample Secondary Intervention Grid 
Support Description Schoolwide 

Data:  Entry 
Criteria 

Data to 
Monitor 
Progress 

Exit Criteria 

Behavior A written agreement Behavior: SRSS ‐ Work Successful 
Contract between two parties used mod to high risk completion, Completion of 

to specify the contingent Academic: 2 or or other behavior contract 
relationship between the 
completion of a behavior 
and access to or delivery 

more missing 
assignments with 

behavior 
addressed in 

of a specific reward. in a grading period contract 
Contract may involve 
administrator, teacher, 
parent, and student. 

Self‐ Students will monitor Students who score Work Passing grade on the 
monitoring and record their in the abnormal completion report card in the 

academic production range for H and CP and accuracy academic area of 
(completion/ accuracy) on the SDQ; course in the concern 
and on‐task behavior failure or at risk on academic area 
each day. CBM of concern; 

passing grades 
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THINKING ABOUT BEHAVIOR 
WITHIN A FRAMEWORK 

Designing School-Wide Systems 
What is SWPBIS? for Student Success 

Academic Systems Behavioral Systems • A  team-based process including a broad range of 
systemic & individualized strategies for achieving 

Tertiary Interventions Tertiary Interventions •Individual Students important social & learning outcomes •Individual Students •Assessment-based •Assessment-based •High Intensity •Intense, durable procedures 

Secondary Interventions Secondary Interventions • A proactive approach to teach, monitor, and support •Some students (at-risk) •Some students (at-risk) 
•High efficiency •High efficiency school-appropriate behavior for ALL students•Rapid response •Rapid response 
•Small Group Interventions • Small Group Interventions 
• Some Individualizing • Some Individualizing 

• A focus on preventing problem behavior of any/all 
Universal Interventions Universal Interventions 
•All students •All settings, all students students at the school-wide, classroom, non-classroom 
•Preventive, proactive •Preventive,  proactive 

& individual levels 
http://www.papbs.org/ 
http://www.pbis.org/ 
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How can SWPBIS Help? 

• Schools implementing SWPBIS with fidelity report: 
– 20-60% reductions in office discipline referrals 
– Improved faculty/staff satisfaction 
– Improved administrator perceptions of school safety 

• Reducing discipline incidents and referrals promote 
safe, productive school environments 

• Proactive school environments increase the likelihood 
of academic success 

Tier 1: School-Wide Interventions 

For the majority of students (80%) 

– Target the entire student body 
– Proactive, preventive approach 
– Develop 3-5 positively stated school-wide expectations 
– Teach the behaviors necessary to follow the rules 
– Develop a school-wide reinforcement plan 
– Well designed rules, routines, and physical arrangements --

“Everyone knows the rules” 
– Clear expectations in all locations including non-instructional 

(playground, bus, halls, cafeteria) 

Tier 2: Targeted Interventions 

For students at-risk (10-15%) 

• More intervention by adult(s) 

• Intensified instruction and explicit, guided practice 

• Increased use of cues and prompts 

• Self-monitoring 

• Check In/Check Out 

• Social/Academic Instructional Groups 

Tier 3: Intensive Interventions 

For chronic, intense behavior problems (3-5%) 

• Intensified, individualized assessments and interventions 

•	 When school-wide and targeted interventions are effective, 
only a small percent need intensive interventions 

•	 Functional Behavior Assessment (FBA) and Positive 

Behavior Support Plan
 

• Prevent-Teach-Reinforce (PTR) 

• Wraparound Supports 

• RENEW 
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TYING IT TOGETHER: 
EMOTIONAL DISTURBANCE AND 
UNIVERSAL SCREENING 

How and Why of Data 

An Emotional Disturbance includes the manifestation of criteria 
over a long period of time and to a marked degree that 
adversely affects a child’s educational performance. Use data to 
make informed decisions such as: 

• Level of student need (academic, behavioral, social, physical, emotional) 

• Specific types of problem behaviors, settings, times, etc. 

• Routines that are not working; “Triggers” 

• Consequences maintaining the behavior 

• Evaluating the effectiveness of improvement strategies 

• Supporting the FBA process to determine “WHY” 

Reviewing Student Data 

• Record Review (grades; attendance; ODRs; suspensions; 
standardized test results; past behavioral/emotional records or 
reports; medical reports and/or school nurse screenings; teacher 
comments specific to academic, social, behavioral, and emotional life) 

•	 Indirect Assessments (interviews, questionnaires, rating scales – 
completed by teachers, parents/guardian, student) 

•	 Direct Observations in natural settings (home, school, daycare, 
community) 

Direct observation of the student in various settings, 
compiling input from multiple sources, reviewing academic 
and behavior records, examining response to previous and 

current interventions, and incorporating universal screening 
data will support the determination if a student exhibits 

characteristics of an Emotional Disturbance. 

Questions to Consider 

(A) An inability to learn that cannot be explained by intellectual, 
sensory, or health factors 
–	 If the student is making sufficient academic progress, then the 

student does not meet this characteristic. 
–	 If the student has a health, intellectual, or sensory reason for his/her 

inability to learn, then the student does not meet this characteristic. 
– Is the inability to learn a true inability or an unwillingness to learn? 

(B) An inability to build or maintain satisfactory interpersonal 
relationships with peers and teachers 
–	 Does the child have friends? If so, then the child does not meet this 

characteristic. 
– Are the relationships with peers or friends age appropriate? 
– Is the student in a maladaptive relationship? 
– Is the relationship with teachers consistent with same age peers? 
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Questions to Consider 

(C) Inappropriate types of behavior or feelings under normal 
circumstances 

– Are the behaviors or feelings significantly deviant from those 
expected from same age peers? 

– Does the student exhibit control of behavior or feelings? 
– Is the pattern of behaviors or feelings maladaptive? 

(D) General pervasive mood of unhappiness or depression 
– Does the mood of unhappiness or depression occur across 

settings? 
– Consider if the mood of unhappiness or depression affects the 

child’s ability to experience enjoyment. 
– Is it atypical for the child’s developmental period? 

Final Thoughts 

How long has the behavior/social/emotional 
manifestation occurred? 

To how significant of a degree? 

What interventions have been implemented? 

What were the results of the interventions? 

How does this manifestation impact one’s 
educational performance? 

Using all of our data and information, we conclude with: 
(1) Does the student meet the eligibility criteria for an 

Emotional Disturbance? Yes he does/No he does not 
(2) Can you legally defend it? 

Questions to Consider 

(E) A tendency to develop physical symptoms or fears 
associated with personal or school problems 

– The physical symptoms must be related to a personal or 
school problem and not due to a medical condition. 

QUESTIONS???
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Contact Information www.pattan.net 

Mike Minor 
mminor@pattan.net 

Amy Smith 
asmith@pattan.net 

Commonwealth of Pennsylvania 
Tom Corbett 

Governor 

Pennsylvania Department of Education 
Carolyn C. Dumaresq, Ed. D. 

Acting Secretary 

Patricia Hozella 
Director 

Bureau of Special Education 
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