
>> My name is Ashley Harned and I'm an educational consultant at PaTTAN.  I work in Harrisburg office.  

I just want to reassure you that you are in session 35.  The title on your paper says Classroom 

Management Approaches to Improve Tier 1 School-Wide Positive Behavior Support Implementation but 

the title is actually PBIS and the Responsive Classroom.  So, thank you for joining us this morning.  I 

would like to introduce Tracy Costa, Stephanie Farmer, and Jennifer Stout.  They're from the Tinicum 

School Interboro School District.  So, without further ado, ladies. 

>> Thank you.  We apologize for the name change.  There was supposed to be another group presenting 

with us on the same type of topic and they ended up pulling out so we haven't given the entire time and 

this was initially what our presentation was about.  My name is Stephanie Farmer.  I am the assistant 

principal at Tinicum School.  I have been teaching for 11 years.  I have taught from kindergarten now until 

eighth grade.  I've taught Gifted English Language Learners, special ed, and regular ed.  My partner is up 

here, Tracy Costa.  She has been teaching for 10 years.  She taught special education as well as regular 

education.  She's currently a second grade teacher within our school.  And Jennifer Stout has been in 

education for 10 years.  She has been an ES teacher as well as a regular education teacher and is 

currently our school psychologist.  So, we have a bunch--we have a wide array of people that came here 

to present as far as what PBIS means to our school.  Tinicum Township School is in Tinicum but it's not 

the Tinicum up by the Pocono's.  It's actually the one right south at the Philadelphia airport.  We are part 

of the Interboro School District.  So we have about--we are first grade through eighth grade, so we will be 

talking a little bit about middle school for those of you that have checked out because you think it's just 

elementary.  We will be talking about middle school as well as elementary.  We have about 360 kids 

within our school so we are a fairly small school.  We have 67% free and reduced lunch and about 37% 

special education population.  So that's a little bit about our makeup.  For those of you that are sitting at 

the table with posted notes, the light bulbs, and the exit tickets, if you could do me a favor or even if 

you're sitting in the back, if you could turn to somebody at your table or next to you and just discuss two 

things that you think you already know about responsive classroom and one thing that you would like to 

learn from this session. 

>> [Indistinct Chatter] 

>> Thank you.  Unfortunately with these types of sessions we weren't expecting such a large group of 

people when we signed up to present which we think is absolutely fantastic but at the same time, 

collaboration is so important especially when we get together in groups like this where we don't get to talk 

to people that are from around the state.  We're normally forced to talk to the people just within our own 

little cell or our own little school building.  So, we definitely wanted to make this something that's 

interactive. Something that you're going to be able to take stuff back so, if you--if you play our game we 

will do our best to meet your needs.  If you could do me a favor, on your table are posted notes, if you 

could write down one thing you would like to get out of this session.  And if you could have one person 



from your group just check them up on the posted notes, that would be fantastic.  And Tracy is going to 

get us started with a little bit about Responsive Classroom. 

>> This is--don't leave this here. 

>> Okay. 

>> If you want to put some on the posted notes, that would be fantastic.  Thank you. 

>> All right.  So, what is a Responsive Classroom?  Responsive Classroom is a research and evidence-

based approach to elementary education.  It's where the classroom climate is just as important as the 

educational curriculum in setting that foundation right from the first day in September.  And then here, I 

just listed some of the benefits to using a--Responsive Classroom.  I've been using Responsive 

Classroom now, I would say about 10 years.  These are some of the benefits that are up on the slide.  

The teachers get to know the whole child, students are engaged.  It improves social skills in children, they 

take turns, they practice making eye contact, learning how to weight their turn with questions and it just 

leads to an overall positive feeling about school for children and for the teachers as well.  The students in 

my school--in my class, they love school so much and they're very upset that the years over and I think 

the Responsive Classroom has a lot to do with it because in September, you know, we do lots of getting 

to know you activities and, you know, learn how to treat everybody with respect.  The students in my 

class and all the students that I've ever had come in contact with, they know that I genuinely care about 

them and it's a lot because of this Responsive Classroom.  I know--can tell you--I have 24 kids in my 

class.  I know everything about them.  I know--I could tell you their sisters, their brothers, who they live 

with, what they like, and it's all from this Responsive Classroom starting in September, getting to know the 

whole child.  And that's important once you get to know them, you know, the behavior problems are very 

minimal.  And I set high expectations for all my students.  They know that as soon as they come in the 

first day of school, I tell my students "I'm a parent.  I have three daughters, I have--my baby is 17 and my 

oldest is 23."  And I've had high--I set high expectations for all students and for my own children.  All right.  

So, how does the PBIS in the Responsive Classroom--what does it look like together and they both use 

positive strategies and I'm very positive in my classroom.  I can honestly say I might say no one time.  I 

try to turn everything into a positive, you know, turn it into a positive for the children.  The classroom is 

very positive.  We teach--it explicitly teaches skills.  So whenever the Responsive Classroom, the skills 

are taught, modeled, we role play and this is all starting in September.  This is what we do over and over 

again.  Revisit it, so if I see that maybe when we're doing different components to the Responsive 

Classroom then we need to reteach, we role play, so, you know, I just did something last week with my 

class that I know that when we're doing a morning meeting, kids were talking so we just go back and role 

play constantly, and what does it look like and, you know, how to do it right--the right way versus the 

wrong way.  And down at the bottom, again, the PBIS and the Responsive Classroom Approach 

responding to inappropriate behavior in a way that respects children, so I do it in the positive way.  I have 

24 kids 17 boys and it's a very, very challenging bunch.  So, whenever kids are distracted, I just walk 



away.  I take things away.  I don't use their name, you know, they can vouch that my class is very, very 

challenging but I try to be very positive and, you know, discipline with dignity.  Take things away, any kind 

of destructors, you know, proximity, praising the behaviors of others, you know, all the time, like "I like 

what you're doing over here."  And then they all want to buy into that.  So it's this whole positive 

approach.  Now, how does the Responsive Classroom fit with PBIS?  PBIS--and in this slide just show 

you the different--the primary prevention and secondary prevention.  Responsive Classroom practices 

uses the morning meeting in September, with this morning meeting we create rules and the rules that we 

use are what our PBIS core values are, which are respect, responsibility, and honesty.  They learn this in 

first grade so we go over, you know, the rules and how does it look being respectful, responsible, and 

honest.  And then I model, I role play which is really fun, you know, make little index cards then I'll say 

"Okay.  Act this out."  And then I ask the students, I put it, you know, I hold them accountable.  What does 

this look like?  Is this right?  What should they be doing, positive teacher language, just using praise all 

the time.  And I know it's hard and it's the end of the year and like I said, you know, come Wednesday, I 

try to be as positive as I can when, you know, they're--it's very challenging.  Teaching is very challenging.  

So, keeping it positive, excuse me, logical consequences, classroom organization, and problem solving 

strategies.  So this Responsive Classroom, I teach my kids how to be problem solvers and, you know, 

whenever there's a problem, I teach them how to work it out.  So, we practice that back in September 

again last week, you know, somebody had a problem, I said "Okay.  What should we do?  What are, you 

know, and the kids, you know, they know what to do.  They know what to do when they talk it out not--

we're trying to get them to be responsible and prepared for the next year.  So, the secondary prevention 

with the Responsive Classroom practices we need to do additional modeling which I do if I feel the need.  

Lately, I've had some kids stealing and not being honest, so we go back and we role play and talk about 

what it, you know, how we should treat students and just constantly revisiting and modeling--yeah, 

absolutely. 

>> I apologize.  I just want to cut into--I know a lot of you right now--how many primary teachers do we 

have in the room?  Middle school?  Fantastic.  So right now you're saying, "Okay you really want me to 

[inaudible] my kids?"  They're going to look at me like I'm crazy.  Okay.  Responsive Classroom is 

definitely something that can also be utilized within the middle school.  Unfortunately, it's not as much and 

it does look different than it does within the elementary classroom, but you can still have a group meeting 

in the--in the middle of the--in your homeroom or whenever your class gets together, and I mean, it can 

be something as simple as, you know, the traditional, and we're going to show you examples of what the 

traditional Responsive Classroom looks like but there's different things that can modify for those middle 

grades, so it doesn't seem as cheesy to them.  And they actually do buy in, and they actually do feel a 

sense of belonging to have that happen.  The class is--I--as I'm reading the notes over here that you have 

so graciously wrote as far as what you want to get out of the program, there are a lot of different--I mean, 

you need--you need to be the one to find out to meet the needs of your students.  That is your job.  That 

is up to you.  And you--we have taken bits and pieces of Responsive Classroom and bits and pieces of 



PBIS, and we're able to mash them together and they fit extremely well together to be able to function in 

our building.  Does our building look like everybody else's?  No.  Out of all of the workshops that we've 

been to so far, we were at one yesterday where they have seventh and eighth grade, and they have 600 

kids in their seventh and eighth grade.  We couldn't even imagine that.  We have 50 kids at most in our 

seventh grade and 50 kids at most in our eighth grade.  So, for us, it's a much smaller scale, but at the 

same time, we're able to utilize the different skills that we're passing on and adapting them to the different 

grades.  So, I just wanted to cut in that, you know, Tracy is coming from an elementary standpoint, like I 

said before, we will get into a middle school standpoint, where it's a little bit in depth for that age group, so 

[inaudible]. 

>> Okay.  Thank you Steph.  And also, I did--before I came, I became a primary a teacher.  I did teach 

middle school emotional support emotional support as well in an intercity school with all boys, and I used 

the morning meeting.  So, I mean, it wasn't at the primary level, it wasn't, you know--you know, it was 

more age-appropriate for them, so it worked with their students as well.  And if you have any questions or 

anything, please don't hesitate to stop us and--because the last presentation--we love--we love questions.  

We--you know, when we're sitting on that side, you know, we have things that we want to know and I ask 

them, so feel free to raise your hand, and we'll stop answer any questions anybody has.  But one thing I 

wanted to talk about about the secondary prevention is I have the kids in my class come up with 

consequences, and they're little, and they're very harsh, so if a kid breaks a rule in my room, we just--and 

I'll show you in a--in a few more slides what I do with my behavioral chart in my classroom, but if it's a 

problem that kids keep, you know, like, the same student keeps breaking the rule, I call them up and we 

conference at the end of the day, and go over consequences, and the kids are so harsh, like a student 

last week, she took somebody's pencil sharpener claimed it as her own, no big deal.  But--so then, I said," 

Okay.  So, what do you think is a good consequence for this?"  Now this is an eight-year old girl, and she 

said, "One week lunch detention and maybe extra homework."  And I was like, "Oh, that's really harsh."  

Here's what I was thinking, "What do you think?  So, we in a week come up with agreed upon 

consequences, minor infractions, you'll see they just move close [inaudible] I mean, like I said, it's a very 

positive environment in my classroom, and I want the kids to be happy and love school, and I don't want 

them to have any, like, negative connotation about school.  So, we do come up with agreed upon 

consequences, and they're awesome with that, and they're very, very harsh which is adorable.  Okay.  

And we hold kids accountable.  I hold the kids accountable for their own actions.  Okay.  So, the next one 

is how the Responsive Classroom practices and PBIS of the features of both.  So, both of the Responsive 

Classroom practice and the PBIS, you know, they both agree on this having a school-wide discipline 

policy.  The PBIS, we have three core values that we teach our students and that's the respect, 

responsibility, and honestly.  And then I tie those three traits into rules, so my three simple rules, and it's I 

will be respectful, I will be responsible, I will be honest.  And so, it's--we model, there's practice, and 

together, both of these they encourage positive reinforcement and high expectations, and these 

expectations are explicitly thought right from the first week of school, you know, what does it look like to 



be responsible and I'll show in a few more slides, so we go over all of that and when we do modeling, I 

always do a right way and a wrong way, so they are seeing both sides.  Also, if we need to, we go back, 

we revisit the rules, revisit these expectations, and the premise of both the Responsive Classroom and 

the PBIS is continued teaching, modeling, and reinforcing all these positive behaviors will reduce 

discipline problems.  And since we brought this PBIS in to our school--yeah, five years ago, our behavior 

problems as the classroom teacher have really subsided, and for the most part, 99% of any kind of 

incidents I experience or my grade partners experience, we handle on our own, and it's because we set 

high expectations, we're really positive, and I have a--somebody I share my classroom with, he's a 

17:00math power professional, and he always says to me that, "The students in my class don't want to 

disappoint me because I have such high expectations and I'm positive, so they're--they don't want to 

disappoint me."  And this overall, promotes a productive and safe learning environment.  All right.  So, 

here is the respond--PBIS and Responsive Classroom.  There's different components to the Responsive 

Classroom.  The first one is this morning meeting.  Who has never seen or heard of a morning meeting, 

raise your hand, please?  Perfect.  So everybody has.  All right.  Awesome.  So, in August--every single 

August, I read this book, it's called "The First Six weeks of School," and it's the people that put out this 

Responsive Classroom, and just gets me back into the routines of how to set up this responsive 

classroom, and I highly recommend it, every year I take out, and it's like a easy beach read, and you just 

read and it explains for you when you come in September.  It's an awesome resource.  So this meeting 

could last up to 30 minutes, and it's an encouraging way to start the day.  The kids love it.  I mean, if 

there's something a change in the schedule, they panic whether we're doing the morning meeting 

because it gives the children an opportunity to share, to talk, to get to know one another.  And because of 

this, it's setting the kids up for a--it's setting them up for success because it's building this classroom 

community.  All right.  So, the next part is a morning meeting video that I took--that we took [inaudible] 

and this video we're not going to show you the whole video because it's a 30-minute video. [inaudible] 

Excuse me one second. 

>> What parts do you want to show?  Okay.  Just the morning meeting? 

>> Okay.  That's where you're going to stop then we can talk about it. 

>> Okay.  So, the video is going to break down each part of the morning meeting.  And the first part is the 

greeting. 

>> We need all [inaudible] 

>> The sound.  There's no sound? 

>> Can you hold that there?  No.  I apologize, technical difficulties. 

>> All right.  So, right now, they're just going around with a friendly handshake, making eye contact, 

everybody is quiet, being respectful, turning and fixing their elbow buddy. 

>> Unit pause. 



>> Yeah.  All right.  So--and a lot of times when I'm doing the morning meeting, you know, a couple times 

throughout the year, I'll see that these kids are talking and not being respectful and not paying attention, 

so we go back and revisit, you know, how does it feel when somebody is not paying attention to what, you 

know, to you're greeting or, you know, what's wrong with this meeting.  So we revisit that area if we need 

to.  But this has been probably six weeks of practice and what does it look like?  What does it sound like?  

So now, you know, now, they're experts on greeting and making eye contact and how to be hospitable. 

>> And yes, that is a boardwalk in her corner that she created in her classroom. 

>> Yeah, I have gigantic classroom and I like themes, so I made my husband a couple years ago build 

me a deck and--so my room is beach themed.  So always sunny, I always tell me students in the 

classroom.  All right.  So the next component. 

>> You can just hit pause. 

>> All right.  So the next component to a morning meeting--so there's four components, there's a greeting 

which you just saw a little bit of.  Then there's the sharing component, and a group activity, a news and 

announcements, which is a morning message.  And everybody--I've seen different morning meetings in 

classrooms and everybody has their own little spin, and I'm not saying mine is the right way, but 

everybody has their own little spin on it.  But the greeting, we have so many different greetings that we 

do, and then throughout the year, I have like a--I have a--I call my jobs are all beach related.  I have a 

starfish who's the person of the week.  And then when we do greetings, they got to pick their greetings.  

So we have fun ones, like ET, I do a butterfly greeting, like, there's a hundreds and hundreds of them, if 

you look at greetings.  But the kids love that, that's one of the jobs of the starfish, is picking what greeting 

do we do.  And then the next area is sharing.  So, in this--I have three different kids, and then my 

students, they numbers--all my kids have a number and they know their numbers.  So I just go through, 

okay, one, two, and three, they share Monday or--so we go through and we rotate because I have a really 

big class.  So, you know, kids got to--got to share like once every, like every two weeks, they get to share-

-but it's fast, it's fast because the morning meeting, the pace needs to be quick.  So they have once 

sentence share and then three questions or comments, so… 

[VIDEO BEGINS] 

The sharing [inaudible] what is your name.  It's the three [inaudible] of sharing.  All right.  First, we're 

starting [inaudible] anybody who would gently share today? 

>> [inaudible] 

>> Okay three questions or comments? 

>> [inaudible] 

>> [inaudible] two more. 

>> [inaudible] 

>> All right.  Thank you [inaudible] 



>> On the weekend--I mean, on the weekend, I'd like [inaudible] to ways to kind of [inaudible] friends and 

their [inaudible] 

>> All right.  Three questions are done for [inaudible] 

>> Chase, Matt and [inaudible]. 

[VIDEO ENDS] 

>> All right.  So in this sharing part, I talked to the students about how to share in complete sentences, 

ask questions in complete sentences.  And I don't know, but if it was up there--if somebody says 

something in incomplete sentence, I'll say, "Can you repeat that back in a complete sentence?"  So it's 

teaching them how to speak properly, and it's important that kids get to share information about their life.  

They all want to share.  But this way, it's the only one kid--three-kid share every single day.  It's fast 

because we don't have time for 20 some kids to share every single day, we don't have that.  And then the 

listeners offer sympathetic, you know, questions or comments, you know, and one of my favorite thing is 

always whenever we have the sharing and the kids talk about activities that they do, I teach little science, 

which I'm all about science in my classroom.  And this little thing we do is called Me Too.  So during--and 

I don't know if you got to see it, but--so if something said, "Oh, you know I saw a movie, or I, you know, I 

had a boy scout meeting last night."  So when I see this, Me Too, I just nod my head.  So then I'm 

acknowledging, "Oh, yes, okay.  You did, too."  Instead of this, "Oh, yeah."  You know, calling out, you 

know, it's quick.  The morning meeting is quick, it's fast paced, and the kids feel proud the ones that, you 

know, that are [inaudible] Me Too.  So then I--and then I--and I share them, I teach that to them in 

September, that, you know, "I'm glad you're making connections, it tells me you're listening."  But it's just--

we don't have time to hear them calling out and every--all these kids did the same as that thing.  So just 

little things like that, the Me Too works really, really well.  All right.  So the next activity is this group 

activity, where it builds group cohesion.  It teaches kids how to solve problems, how to work together and, 

you know, there's always--it teaches kids how to be fair and empathize.  If you don't do well, you know 

how to play fair.  And this little game is Silent Ball, which I'm sure you heard of that.  I've always played 

silent ball when I did thought middle school.  It's one of my favorite things and it's silent and you just pass 

the ball and--so it just builds classroom's community.  Everybody is involved, if you see anybody sit down, 

one of my rules is after the next round, you stand up.  So everybody participates.  And this is practicing 

social and academic skills.  And this is a few minutes and really important.  So this is… 

[VIDEO BEGINS] 

>> In an event like we're playing silent ball, we're going to have Chase--Aaron is going to start.  

Remember if you drop it, you sit down, okay?  Begin. 

[VIDEO ENDS] 

>> Okay.  And that's one of--one of the many activities.  Like I said, there's 70 different fun activities that 

kids do, and it depends on your day.  If you know you have a special, you have to be somewhere, I 

always try to pick a quick activity.  And like I said, we have some resources at the end if you're interested 



in any of these, you can Google Morning Group Activities.  There's books, there's great resources, but 

the--like that game, a simple as that, we've practiced, we rehearsed.  Why should I not throw the ball 

across the room and hit, you know, Joe in the face?  You know, what if, you know, you don't throw the 

ball at me?  How would I feel?  So everything that we do is modeled and practiced and, you know, 

revisited.  So the kids love school and they feel safe and they--and they care about one another and that's 

really, really important.  So then the last part of this morning meeting is the news and announcements or 

like a morning message.  So I write a morning message up on the white board, you know, I might--

sometimes I might, like, put some spelling errors in there or different things that I want the kids to pick up 

on.  But it's a way for the kids to read and interact with the message, and in September, I--in September, I 

have some kids that were struggling readers.  So I always encourage my students, if you know it, read it 

with me because we want the kids involved.  So, you know, I don't want to be sitting up there reading by 

myself.  So I said, "Read it with me."  So we're all participating all of the time.  And usually my message 

ties into the schedule if we're doing something, or maybe ties under the day before each lesson.  So this 

is just a little brief clip of the news and announcements part. 

[VIDEO BEGINS] 

>> Great participation on activity.  Everybody right now point to the white board, point and [inaudible] with 

your eyes.  If you know--we're going to read this together.  Let's read this together.  Ready seventh 

graders? 

>> [inaudible] 

>> Good morning. 

>> Hey, seventh and eighth grade friends.  Today is Thursday, April 10th, 2014.  We have been learning 

well ways to be my friend.  What do you do to cheer up a sad friend?  Make it a happy day. 

>> All right.  Okay.  Point your first [Inaudible] please.  Point the first [inaudible] It says make them laugh, 

raise your hand if you [inaudible] make them laugh.  Five kids make--said they will make a friend laugh, 

that's a nice friend.  All right.  Reset, please.  [inaudible] laughed at them.  Nobody.  Great answer.  I hope 

you want to clap at a sad friend.  Who said that [inaudible] will ask a friend [inaudible] I saw 18 kids.  

Beautiful, hands down. 

[VIDEO ENDS] 

>> Are you in to that? 

>> Uh-hmm.  All right.  So that is the components of the Morning Meeting, and like I said, I've done 

morning in middle school level, it doesn't look anything like that at all, of course not.  But, you know what, 

at the middle school level when I thought emotional support, the kids like it, and the kids, you know, felt 

good.  And they cared about one another.  And that's the whole premise of this morning--of this 

Responsive Classroom is building the sense of community, and making all kids feel special, and my job 

as a teacher is to make kids want to come back every single day and love learning, and that's why I use 

this in the classroom.  So the next thing is introducing expectation and Tinicum School, we've--we agreed 



on these three traits that we think were really important to teach to our students, and that's respect, 

responsibility, and honestly.  And in September--in September, 1st grade, the teachers go over these 

expectations.  And then in 2nd grade, and all way up through middle school, we keep revisiting these 

expectations.  And anybody can walk in to any classroom from one to eight, and ask our student what are 

our expectations.  And the students can tell you what they are, what does it look like, what does it sound 

like?  So they know these, and they're, you know, embedded in that.  We post them, they're all over the 

classroom, they're in the hallway.  So they're all over.  They're, you know, one of my favorite things here 

is a Back-to-School Night, all right.  Parents come at Back-to-School Night.  I have a code of conduct that 

this is how I expect your kid.  Expect your kids to be responsible, respectful, and honest.  And I have 

parents sign that because when a kid breaks one of those rules, then I move a clothespin and I've had 

parents in the past come out and say, "Well, I don't think it's fair that you're making my son move a 

clothespin because they weren't responsible for school today."  And I said, "Well, okay.  We went over 

this in Back-to-School Night, and it is--I'm preparing your kids to be successful."  And we know a lot of 

parents, you know--you know, the one parent told me the other day, "Well, it was my fault."  And I said, 

"Well, guess what, I'm a parent, too.  And I teach my children to be responsible."  And you know what--

and the kids will tell you.  They know it's their responsibility.  I said, "Mom, dads, brothers, whomever, 

they went to 2nd grade, they did their homework, now, it's your turn to be responsible."  So this is why my 

kids move a clothespin, it's not a big deal, but if they, you know, move a clothespin twice, then that's a, 

you know, that's a problem.  So this is helping kids to be responsible, and I'm--we're laying the 

foundation, so by the time they get to middle school, they're prepared.  And--I'd say--okay.  So this is 

teaching the expectation, and what I do in September, I have--we go over.  What does it look like to be 

respectful?  What does it sound like?  And these three posters I make every single year, and we agree on 

it.  So, you know, the kids are doing them with me.  We have it posted and we revisit it.  So if I see that, 

you know, [inaudible] missed a class, it's not looking respectful, going in the library or, you know, 

sometimes I have special area teachers that tell me, "Oh, you know, someone said this--or, you know, 

few kids were not being respectful in music class."  So I will pull my poster and, you know put it on my 

Morning Meeting message board, all boys and girls, let's go over this.  What, you know, what's going on?  

And their honest, kids are honest for the most part.  We have monthly class meetings on school values.  

The next slide here is really exciting because at the middle school, we have middle school students that 

come into our classroom and then they--they're teaching these expectations to our class.  And these are 

some of the activities that we've done--they've done trying just to build the positive environment.  These 

are our some of our motivators to encourage students to do their best.  We have Golden buck notes, 

they--they're--you know, they're lucrative.  They get--we get two of them a month, they hand them out to a 

stellar student.  There's expectation tickets that we give out.  In the beginning of the year, we might, you 

know, give them out more frequently.  And then as the year progresses, you know, they need to, you 

know, work a little bit harder to get them.  So in the beginning of the year we're trying to get them to buy 

into it.  The Golden Buck, I just wanted to tell you, one of my favorite things is I do a monthly--I will pick a 



student myself and then I will have a student unanimously vote on who they think should get that golden 

buck, and usually whoever the kids pick is somebody that I would have, you know, thought of picking as 

well.  And then I always tell the students how they earned it or, you know, and I celebrate that--celebrate 

that, I make a big deal.  This is why he got the golden buck.  This why, you know, this student got an 

expectation ticket.  I do all kinds of positive phone calls home.  I make, you know, I might send text to 

parents celebrating their accomplishments.  One of my favorite thing as a teacher after school, we have 

parents that come and I might go around after school and just meet a parent and say, "Oh [inaudible] had 

a great day."  I have a crier, and one of my criers, he hasn't--he didn't cry for three weeks straight.  So I 

made sure after school, I went out and told the mom, I said, "This is three weeks, he's not crying, yes."  

And make a big deal because we want to celebrate all of those things.  The next thing is a Buck Awards 

Assembly, which our school is having today, 2:00.  And these are coveted awards that the classes earn 

for being respectful, responsible and honest in different areas, which Steph is going to talk to you about 

sooner.  So hopefully when I go back to my class tomorrow, I have one in my classroom.  This is the Buck 

Award hall of fame.  We pick three students in our class that are examples of, you know, being respectful, 

responsible, and honest.  It's a coveted award, you know, and we'll talk a little bit about some of the prizes 

that these kids get and incentives for being a Buck Award winner.  So what I do in my classroom is I take 

their picture, I, you know, I have like a little brag wall, so whenever you come in, you can know who won a 

Buck Award.  Whole class award are, you know, rewards we do across--every teacher does different 

whole class awards.  I try to make everything positive.  I do have Mr. Potato head, built Mr. Potato head, 

friends who've done this Warm Fuzzies and other one does Brownie Points and the more--in our 

immediate level, in middle school level, teachers do chains, like if we build a chain, this is what we're 

going to get.  And even in the classroom, I have like a--my positive rewards are--I have kids sitting in 

tables, like, in cooperative learning groups.  And we get whole bunches, and if you earn 10 whole 

bunches, your whole table doesn't get homework.  So it's just, you know, it's nice friendly competition and 

they cheer on one another.  You know, if one table earns it, they celebrate that.  So they're excited about 

that.  Just anything to make school a positive learning environment.  All right.  And this is just a--this is a 

positive support system I use in my classroom.  In the past, I've used like a red light, yellow light, green 

light.  And then I went--I spoke to my grade partners and the administrators a couple years ago, and I 

said, "You know what, most kids are going to always be on green, and do what they're supposed to do.  

So I wanted to do something to reach those kids that, you know, that are going to go over in above."  So I 

have a blue and a purple and they're--the purple is like the best that you can get.  And what's really 

exciting, so the kids move their clothespins, if they're, you know, respectful, responsible, and honest.  And 

I want to show--let's see.  Okay.  So those kids that get to move their clothespins, whenever they move to 

blue or purple, I give them a ticket.  Just a little ticket you get it like the dollar store.  And every ticket they 

get, they put in this little fishing net, again, with my fishing theme, catch of the week.  And we do a 

drawling, a weekly drawling.  So if you're on blue, you get one ticket.  If you're on purple, you get two.  

And the--and the prices cost nothing.  They're prizes that kids love, like number prize is lunch with a 



teacher.  I don't even buy the lunch, they come, he lunched with me and we talk.  And that's like the most, 

like lucrative prize.  Extra recess, we give them Leo Time is our school mascot, he's a lizard.  And Mrs. 

Farmer takes them and they see the lizard.  So none of this costs any money because I don't believe in 

that giving them, you know candy or motivators like that.  I like things that are free, fun, fast.  And that's 

what I do.  So most of these--I'm trying to think, a homework pass, like I have read the 1st grade, it's so 

popular, so that's the prize that kids get and they want to go back to their former teacher and read.  All 

right.  So this is one of my exciting things.  This is a new edition I did.  So this is called the Hall of Fame.  

So any kid that gets these tally marks, if you get--so I'm--next to my behavior chart, I have a class list.  At 

the end of the day, anybody that's on blue or purple, they get a tally.  Purple gets two tallies, blue gets 

one.  When they get four tally marks, they get a star, so I don't know if you could see it, but after they get 

four stars, I retire their clothespin and then they get a silver one, it's like such a big deal, we make like a 

big deal about it.  And you can see I have twenty-four kids, and right now, we have five kids that are on 

this Hall of Fame.  But we have so many that are close, that are counting down.  So they move to a silver 

clothespin that I spray painted and next they would get gold.  I mean something cheap, free, how exciting 

to be--have your clothespin retired for your wonderful behavior.  And in September, I make--I, you know, 

move in the blue and purple frequently, but as the year goes on, you know, I'm looking for kids that really 

go over and above.  All right.  So last thing, talking about classroom management is this callbacks.  Has 

anybody--has anybody never heard of callbacks?  All right, good.  So callbacks are just--you know, a lot 

of my great partners and teachers that, you know, seasoned teachers in my building, I go always hearing 

them saying, shh, be quiet, shh, and that just drives me bananas.  So in September, I just teach different 

callbacks, so the kids know that when I say, like, one of my big ones is hocus pocus you need to focus, 

and the kids respond back.  So I'll say, "Hocus pocus," and they say, "We need to focus," and then that 

quick they're quite, or I always use Red Robin.  So if I say Red Robin, they say, yum.  They know time to 

get quiet, we're working, you know, it's stupid stuff like that that they buy into.  And middle school, they 

just do different ones that might not be as hokey as some of this.  But instead of me walking around 

saying, shh, shh, shh, like give me five, and I say give me five, give me ten, and then reset, I say when 

you're resetting, you're ready to learn.  You know, we have so much to fit in to a day, and we don't have 

time for distractions and talking, and just simple little things like that for classroom management that had 

been very successful to me, so--all right.  Up next, Steph. 

>> Thank you.  I knew you've heard bucks a lot.  We are the Interboro or Tinicum Buccaneers.  So 

everything we have is Bucks something or other.  Like I said before as far as Responsive Classroom 

within the middle school, we still use the seven principles, they're still the same ones that we use in 

elementary, we just modify them for the middle ages.  So following the social curriculum, letting them 

know that it's as important as the academic curriculum.  And that becomes extremely difficult in the 

middle school years because they're going through so many changes.  The clicks are really starting at 

that point, the mean girl thing is really starting at that point, a lot of the boys are starting to alienate other 

boys that are different.  So, I mean, that's something that our guidance department and our school 



psychologist really focuses on.  The greatest cognitive growth occurs through social interaction.  Once 

again, with the morning meetings adapting them for age appropriate behavior during that time.  We have 

something that I'm going to speak about a little bit later called bucks squads, and I'll explain what that is.  

Once again, using buck.  Every--knowing the child we teach individually, culturally, and developmentally, 

because our classes are so small, it is extremely easy for us to do that.  In middle school, we have one 

social studies teacher, we have one science teacher, we have two English teachers, and we have one 

math teacher.  Some of our math students go up to the high school for quicker paced instruction.  But our 

middle school department is extremely small as a--as a whole.  So for them to be able to work together as 

team it's very easy.  So we are able to take the different things and we are able for the most part to get 

them on board fairly quickly.  And how the adults of the school work together is important as the individual 

competence lasting changes begins with the adult community.  If we don't show the expectations that we 

expect from them, why would they follow them?  So something as simple as if you're late for a meeting 

and you're running down the hallway, the kids see that.  And they're like, "Well, Ms. Farmer ran down the 

hallway, so why can't I?"  If they always are listening and they always are watching and speaking in the 

office about our principle and one of the kids were so excited, like, "Tim, that's the principals name?" and 

it was like, "Yes, we all have first names."  Okay.  So honoring our school leaders.  Because were a first 

through eighth grade school, it's very important for us to be able to give that recognition to the middle 

schoolers, and really put that weight on their shoulders, so they're aware, "Look, everybody is looking up 

to you.  The teachers are expecting you to be good role models, the kids or the first through fifth grade 

are looking up to you as what they want to be when they get older."  And because our community is so 

small and so tight, most of them are siblings, so they know what their brother and sister are like outside of 

the classroom.  So our middle school students are responsible for setting that example they're with--

they're held to the same expectations as those little guys are.  Like Tracy said, respect, responsibility, 

honesty, and we really do drill that in their head.  About four or five times a year, we hold something 

called Buck Awards and our Buck Awards once again, honor those traits that we hold so near and dear.  

So the middle school, unlike the elementary version of the Buck Awards, where they're all called up for 

their certificates and they get to have lunch with the principal, and they're given these little lanyards, that 

are really cute, I left mine in the car.  They're--these little lanyards that have their name on them, and they 

wear them proudly throughout the hall.  That's all in good for little guys, but the big guys are like, "Now, 

I'm going to get made fun of, because I have to wear this stupid lanyard."  So for them, what we do is we 

do like Minute To Win It games during their assembly, we do call them up--we do call them up and honor 

them for the expectations.  We do have classroom awards as well that we give, okay, seven green, one 

the golden plunger for keeping their room as clean.  They get a little certificate, they hang it on their wall, 

it's over.  But what they really look forward to if you look at the picture in the bottom is they get different 

Minute To Win It competition games that they're able to do if they were chosen to receive one of those 

awards.  So we sit around the table, and we think of all these little games that they could do, and we 

narrow them down from about 15 to 25 kids 'til we finally get down to one kid and we play a series of 



three different games, then that person can pick anywhere in our county to get lunch, we go, we pickup 

lunch, we bring it back for them.  They receive these things called Buck Notes, and Buck Notes is like our 

currency for the middle school that they can go to like our little school store, and they can purchase things 

with Buck Notes, anything from a pencil to the principals chair for a day, lunch at McDonalds, they can get 

a volleyball game, or a kick ball, or everybody's favorite dodge ball game with some of their friends, able 

to get access computer time.  Whatever we find that the middle schoolers are willing to buy into.  These 

are some examples of some of the other games too.  We had an Easter egg painting Minute To Win It 

that they had to do, we had toilet paper wrapping, we had tails scooting across our floor, and in the 

meantime, all the other middle school students are invited to this assembly and they are observing--they 

re-observe all the other kids, and they do cheer them on.  They're very excited because they know that 

they had just as much of an opportunity to be down there as they did, and they get really, really, excited 

especially, when the teachers get to become a part of the--part of the program.  Okay.  Other accolades.  

Our middle schoolers, like I said, before they receive buck dollars or buck notes, their teachers give them 

for following the expectations where the elementary they receive the little complimentary tickets that's we 

use on our bingo boards.  The middle schoolers receive buck dollars that they can spend to get tangible 

items or games or lunch.  So being nominated by a teacher to win an award at the buck award assembly 

they also receive a dress down pass because they absolutely--we have school uniforms, so the 

absolutely love to dress down, a lunch, and some extra tickets.  Buck squads, bucks squads is something 

that our middle school came up with, and it's kind of like a football draft, we get all the middle school 

teachers together with list of all the middle school students.  What happens, each teacher then will take a 

turn picking a student, it doesn't matter what grade the student's in, from 6th, 7th, or 8th grade to be part 

of their team, part of their squad.  And what happens is once a month, they will meet with the their squad 

to go over the expectations, it's great because it's cross grades, so the 8th graders get a chance to work 

with the 6th graders, and the 6th graders get a chance to work with the 7th graders.  So they're able to 

build on experiences that are able to foster that sense of community and that sense of belonging across 

the grades.  At this point, we go over specific, that either the specific traits if we realize that there's a 

problem, respect lately has been a huge issue since spring has started.  They're starting to sow their 

oaths a little bit and get a little spunky, so that's something that we need to focus on in our buck squads.  

Our kids worked on the student treasures has that free publishing program, so we had our middle 

schoolers create elementary stories that they're going to go in to the elementary classrooms to read to 

their elementary buddy classrooms, their next buck squads to be able to reinforce those expectations and 

then those books will be in the library for future reference.  We had a lot of concern with how noisy the 

middle schoolers were being in the hallway.  So one day, the elementary classrooms sat down and they 

wrote notes on giant chart paper to the middle school student buck squads explaining to them what the 

noise meant in the hallway to them.  So locker slamming, kids screaming as they're coming down the 

hallway, this was all distractible to them, and we posted them, we laminated them, and posted them all 

over the middle school hallway.  So one of the buck squads was to go around to have the teachers take 



their kids around to notes and respond to those notes to the little guys.  So they were able to see, okay, 

what I do really does affect other people, it's not just me, which is a huge thing for a middle schooler to 

realize that it's not just them.  Let's see.  What else?  As far as school wide expectations, we have a lot of 

positive events that foster our school and community once, can I keep referring to our community being 

small and our community being tight, I grew up in the community in which I'm now an assistant principal 

of and it hasn't changed much since then.  So it's a continual focus on making sure that our parents are 

involved because we can't raise the kids alone.  They have to be a part of it too.  So like Tracy said, we 

do positive phone calls home, we do Leo time, Leo is our bearded dragon.  And we do lunch with the 

principals.  We also have a bingo board within our school, and we painted it on the wall, and we have little 

baseball card holders that we actually put the bingo tickets in, so when the elementary students receive 

their bingo tickets for being respectful, responsible, or honest, which any staff member can give them.  

They take them, they put them in a basket we pick a number and we put it in a numbered slot.  At the 

end, when the entire board is filled up, then we choose 13 random numbers and then those people end 

up getting whatever reward it is.  We do snacks, we do lunches in the courtyard, we do kickball games, 

like Tracy said before, we don't have a lot of money, so anything that we can do that is cheap, that is free, 

that is donated by the community, we are more than happy to do so.  Our expectations like Tracy said as 

well are located around the school in key areas.  In the hallways, we have our matrix for the hallway 

expectations.  In the cafeteria, we have our PBIS expectations there.  As soon as you come in to the 

school there's a huge banner hanging up on the right side by our office that has our three characteristics, 

the respect, responsibility, and honesty, coming out of the middle school, and it cracks me up as I go into 

the middle school because as the kids come in from lunch recess, they all tap the banner, like they're 

going out to a foot ball game as they walk by, and I mean it's not to be malicious to knock it down, but 

they're showing that they recognize it and they realize it.  And our kids really do try their best to uphold 

those standards, yeah, we do have typical middle schoolers that are knuckle heads, but we deal with 

those, you know, as they come.  Each morning, I also post a morning message in our lobby for the entire 

school.  So along with the individual things that are happening within the classroom, I also posted in the 

school for visitors when they come in, to know what's going on, if we're congratulating something, like 

when she--when Tracy gets people in her hall of fame, I'll put their names up, if teachers tell me 

somebody's doing a fantastic job, I'll put that up, if somebody won an award, just to bring names and 

excitement and people following the expectations and being school leaders to go our attention.  Our PBIS 

core team, we meet monthly to go over plans and activities just like I'm sure all yours do as well.  Since 

we've been doing this for five years, we do have a routine that we are in.  However, we are constantly 

changing to be able to adapt to the behaviors that our student are expressing.  So if we see a specific 

thing that we need to focus on, we do that within the elementary classrooms, and then we can also focus 

on that in buck squads as well.  When we had our doctor [inaudible] Read Across America Day, we did a 

500 challenge for the month of February, so with all of the snow days and with everything else going on, 

the students were tasked to get 500 expectation tickets, the bingo tickets through the month of February.  



At that point, their principle or their assistant principle and their guidance counselor are going to dress as 

Dr. [inaudible] characters up on the top of the school roof we were put up there by the fire company.  So I 

mean, we try to make a big deal out of different things like that.  Once again, it was something that was 

free, it was something that was easy, and it was something that they were super exited about.  So not 

only do we get 500 tickets, we got almost 750 tickets, so they blew us away.  As far as expected 

behaviors once again, constantly looking at our expectations.  We have traits of the week, so for example, 

we own our matrix, we have the different expectations, and then they're broken down.  So what does 

respect look like?  From the example of the picture on here, what does respect look like in the 

playground?  What I will do when it's that week is I will go around with my camera and I will take pictures 

of what respects look like in the playground.  If I see a child going and maybe helping another child up or 

if I see a child go and maybe give the kickball to another person.  You know, being respectful to that 

person, I'll take a picture of that, and that will be posted around, What is respect in the playground look 

like?  That way they see themselves, they get so excited no matter what age they are to be able to see 

themselves on the wall, and it also gives examples for other people, they were like, "Well, what did that 

mean again?" or when we have that conversation of what characteristic weren't you displaying, they can 

explain, and they can point out, and we can have that conversation using those tools.  And I will turn this 

over to Jen and she will give you a little information on FBAs. 

>> So I'm talking about FBAs today.  A lot of people think that they are just tertiary or interventions, and 

they often are, but they don't have to be.  So a Functional Behavior Assessment--how many of you have 

not heard of that, okay.  So everyone knows what they are.  I'm lucky enough as the school psychologist 

that I don't have to do them, simply, I mean, busy testing and writing reports, but some school 

psychologist have to.  We have a district behavioral specialist or just behavior analyst that does them for 

us which is wonderful, but I know some districts have their school psychologist do it some times, the 

school councilor does it.  So a Functional Behavior Assessment or an FBA is a systematic set of 

strategies to find out why a person is engaging in a particular behavior.  And then the purpose of it is to 

take that information and then develop an individualized plan for that particular child.  There are several 

steps to an FBA.  First, you have to describe the interfering problem which can be a little difficult because 

sometimes if a behavior is bad enough, it seems like you could just talk and talk about what the behavior 

is, but sometimes it's really just one main thing.  You have to figure out what's happening before the 

behavior, what the consequences of that behavior are, and you need to develop a hypothesis as it why 

that person is engaging in that behavior.  And I'll talk about--you have to go through the whole FBA 

obviously in order to develop that hypothesis, and I'll talk about that in a minute.  So why--the why of an 

FBA.  No matter who you are, now matter your age, your gender your race, your socioeconomic status, 

everyone engages in a behavior for two reasons, you're either trying to gain something or you're trying to 

avoid something.  And it doesn't matter what the behavior is.  Sometimes this is not always obvious and 

anybody that does an FBA, the reason I'm talking to you about this is because we do utilize obviously the 

classroom teachers significantly because you guys were the ones that work with these kids every single 



day.  Sometimes we will ask the teachers what is the child trying to get out of their behavior or what they 

are they trying to avoid, and sometimes teachers have to really think about that and it's not as obvious as 

you would think.  And it's hard to get them to think about these things, but when really investigating, you 

can--you can find out, and we interview the students too, which sometimes helps.  So what should an 

FBA contain?  You have to describe your behavior of concern, so you want to specifically describe it.  

You also want to--so for example, instead of saying Johnny asked to go to the nurse or the restroom 

excessively.  You want to be specific, when is he doing that, is it always during math?  It always--is it 

always during language arts?  Is it always before gym, we have a little girl right now, she does not have 

an FBA, it's not needed at this point, but it might down the line.  And she has underlying anxiety, and 

she's scared to death to go into the gym, just for the fear of that buzzer going off.  We've taken her to the 

buzzer, we let her turn it off, she knows it's not going to go off, she--just the anticipation of that buzzer 

really sets her off.  So you want to be specific about your behavior.  You also want to consider any 

physiological or medical factors.  A lot of times you see this with your ADH kids or kids on medication.  

Are they engaging in this behavior because medication is not working for them, so if they're on a new 

med and they're coming in and they're acting a certain way, is it really behavior problem, or is it a 

medication issue?  And again, side effects to medication and physical deprivation.  I mean, I know Tracy, 

you were saying this morning that most of your classes free and reduced lunch.  You know, a lot of our 

kids it's not uncommon for them to come to school and they haven't eaten breakfast, or they've eating a 

bag of chips for breakfast.  If we ate like that for breakfast, maybe some of us do, do you really feel as 

great as you would.  And we expect them to come in and function throughout the day and do what we ask 

them to do, but we don't know what they're dealing with at home.  So they might be physically present in 

your room, but they might not be available to learn.  So the [inaudible] events we really have to like pull 

this stuff apart, what happens right before the behavior occurs?  Is it always with certain people, is it only 

with certain tasks?  Like the little girl I just said, it's always the gym.  Is it a particular time of the day, is it 

first thing in the morning?  Have they been up all night because they're sleeping on the living room floor?  

Have they been up all night because their parents are not home?  Whatever it might be.  End of the day, I 

encounter this quite a bit.  Some kids just don't want to go home.  Why don't they want to go home?  So, 

their final [inaudible] in the end of the day, they start falling apart.  It's what happening right before.  You 

also have to talk about the skill deficits related to that behavior.  So, listed are the skill deficits that the 

state considers, and you have to--what is it affecting?  Like yesterday, when we were at the [inaudible] 

Natalie was talking about how she went to school everyday.  Academics weren't a concern, participation, 

social skills, she wouldn't have met any of these in the classroom, but in her home life, it affected most if 

not all of these.  So, sometimes it's hard because in school, it's not affecting anything.  So, in addition to 

looking at what's happening before the behavior, you also have to look at what's happening after the 

behavior, and this kind of comes to the avoidance or gaining.  Are they getting their peers attention?  Are 

they getting your attention?  Are they getting a preferred activity?  Are they avoiding something like 

school work or social interaction with a particular person?  And you also need to consider the history of 



interventions.  One of the biggest things that I struggle with here is trying to figure out if the interventions 

that have been used, were they implemented with fidelity.  A lot of times we put behavior plans into place, 

and 98 percent of the time, they are implemented with fidelity, but there are times when they're not.  And 

you can't really punish the kid of that per se or give them--why haven't you done it with fidelity?  If you--if 

you haven't done the behavior plan correctly or you haven't given them awards when they were supposed 

to get it, we kind of skipped a step.  So, the person doing the FBA also needs to do a direct observation.  I 

always that in addition to this, you already have a sense who the child is, either for your [inaudible] 

meeting or meetings you've held with the teacher.  I know when I am testing a child--because our school 

is small, I usually know the child that I'm getting ready to test you because I've dealt with them directly or 

I've had such contact with my colleagues, but sometimes people that come in to do FBAs wouldn't know 

the child if they fell over them in the street, and they're going in and doing one observation, and that's 

hard because that's just one snippet of time and never fails, you go in and they're being perfect.  Our 

particular district's behavior specialist, he comes to all of [inaudible] meetings, and again, because our 

district is small, he usually has--at least a good sense of who the child is before he comes in.  You also do 

an interview with the child to kind of get an idea of what they think is going on, and also to kind of get an 

idea what they would like to work towards whether it would be extra time with the teacher or whether it 

would be [inaudible] rewards, whatever it is.  And it's not uncommon for the kids to not give you anything 

depending on if they know you or whether they just don't know what's wrong.  And then you develop your 

hypothesis and it needs to include all of those things I just talked about.  So, what do you do after your 

FBA is complete?  The FBA itself is kind of like an evaluation report that I would write.  It's really just a 

document that contains information.  If you just do an FBA, it's basically in a way meaningless without the 

Positive Behavior Support Plan.  And this is your goals that you are going to implement based off of the 

information that you've collected, and this can be direct even though PBSP is a separate document, you 

can transfer those goals into an IEP.  So, things to remember about the PBSP or the Positive Behavior 

Support Plan, the rewards associated with the behavior have to be meaningful or it will not work.  So, 

exactly what we were talking about middle schoolers.  If you give them a lanyard to wear around their 

neck, I mean, some middle schoolers might go for it.  I know a lot of ours wouldn't.  That's going to be 

meaningless to them.  It's not going to do for your behaviors.  The teachers have to implement the plan 

with fidelity and consistency or it will not work.  And it's very easy for me who is not a classroom teacher 

any longer to stand up here and say, "This is what you need to do," and I know it's tough and, you know, 

you have so much to do during that day but you just need to do it.  It's hard.  I sympathize with what you 

guys do everyday, and I think--I think it's of the hardest jobs out there.  But unfortunately, this is 

something we have to do.  It has to be consistent, the minute you break free from it or don't do it for a day 

or don't give them the reward when they're supposed to get it.  It never really fails especially in the 

beginning the kid falls back into that behavior.  Just like an IEP, the PBSP goals need to continue to be 

monitored to see, "Is the child maintaining the goal?  Are they reaching their goal?  Are they falling 

behind?"  Just because the document signed and it's done does not mean your job were done.  We have 



to continue to monitor it and change them as you go.  If the child reaches their goal, the goal needs to be 

changed.  If they're not reaching their goal, then it needs to be changed.  It's a--it's a working document.  

Yeah, and I just talked about that.  As far as all goals being measurable, you have to have a baseline.  

How often is the behavior happening?  You can't write a goal and say they're going to do it 50 percent of 

the time if you don't have baseline.  Maybe they're already doing it 50 percent of the time.  So, I have a--

two examples of FBAs and their--the PBSP that goes along with it.  I have one for elementary and one for 

middle because they do live a little bit different.  So, for the elementary school description of the behavior 

of concern, the student engages in off-task behavior by demonstrating poor focus.  This looks like--this is-

-what is it looks like, what does it sound like?  This looks like zoning out, staring across the rooms, 

standing still for extended period of time, appearing lost and confused.  And these are--I made this up, 

these are actual FBAs that we have for current students.  Student is defined a non-compliant, and this 

looks like refusing to do the work or yelling at others.  So that's what the behavior looks like.  The child--

this particular child does have ADHD, something to keep in mind not medicated.  I don't have that on here 

because the [inaudible] is not anteceding events, so this typically happens in your less structured 

activities or environment, which goes along with your ADHD, increasingly noncompliant outside of the 

regular education classroom.  When the particular child is engaging a preferred activity and you--it's time 

to stop, that's when his behaviors come out, and more likely first thing in the morning.  It's affecting the 

child socially.  Their organization is affected, and their ability to regulate their emotions and their behavior.  

What is the child getting?  They're gaining peer and adult attention, and daydreaming allows the student 

to avoid work.  Now, is this child daydreaming on purpose?  I've seen the child now.  Just--he can't help it, 

but he does a way of avoiding the task.  So the hypothesis that was developed in most school settings, 

and I'm going to show you in a minute.  I left on the table, but the forms that the state uses.  It starts off 

where need, you just to have like plug in responses.  In most school settings, especially environments 

and lessons with less structure, the student losses focus.  They're [inaudible] space you're kind of 

repeating what happens.  So, you can read it for yourself.  But that's the hypothesis.  This is why we think 

the behavior is occurring.  This is what it looks like.  So, what are the goals look like on this child's PBS 

plan?  So, we want her to raise her hand and be called upon at least three times during group lessons of 

thirty minutes or more.  So this is--we're doing this so that hopefully, the teacher that she's going to be 

called upon.  She needs to focus, she needs to pay attention.  She'll have perfect compliance with 

teacher directions to at least 75 percent of the time.  This number came from a baseline.  We didn't just 

throw 75 percent in there because it sounded like a good number.  We have to look at how often is she 

compliant and then build up number from there.  And she won't prove her anger manager, and this is how 

she'll do it.  If you see, it says deep breathing.  Some of these things you actually have to explicitly teach 

the child.  So, just telling the child to go out and take a couple of deep breaths, you think that sounds 

easy, we actually need to teach the children to do that and I never thought about that.  This particular 

person who wrote this, he sits and works with the students on how the act--what is deep breathing 

actually look like.  It comes from the diaphragm, there's a way to do it.  And just taking a couple of deep 



breaths actually isn't helpful, there's a way to do it.  So, depending on what you put in here, you might 

need to teach them that.  Asking calmly to speak with an adult--is speaking calmly is not something that 

they've been thought, and that's not what they are experiencing everyday, they don't know how to talk 

calmly.  So, you have to really be mindful about what you're writing in and actually teach them how to do it 

or they may not be successful.  And I'm sorry, these slides are a little mundane, but these are state 

documents and there's nothing cute about that, so they're just very simple.  The middle school student 

description of the behavior of concern, behaviors could impede learning such as talking in appropriate 

times and distracting others, touching always his hands on somebody else, non-compliant, not doing 

homework, not completing class work.  This particular child does have a diagnosis of emotional 

disturbance, which is--which is the diagnosis I need for the student.  He does have a decrease appetite, 

you can see his own medication, help with his emotional difficulties, but now, he doesn't have an appetite 

and only eats one time a day.  He won't eat at our school.  He only eats at home.  What happens before 

the behavior?  Typically happens with a substitute teacher, and any time a certain task is asked that he 

doesn't want to complete.  And in this particular case, the skill deficits are large.  Consequences, we 

really came to find out that his disrespectful behaviors were really just a way to avoid.  The teacher said 

he was being disrespectful to, he was really close to on a one on one.  The kids that he was being 

respectful to were really his true friends.  He just was doing his way to get out because he knew the 

teacher would stop and focus on him and it stop instruction.  He looks great in front of his friends, they're 

cheering them on, I think it's great.  He doesn't complete homework, he doesn't complete class 

assignments.  So, why?  Or the hypothesis made in less structured settings with a limited direct adult 

supervision is more likely to be off-task, disrupt others, being non-compliant, and these are his goals.  To 

know more than one time per class period, student will complete 75 percent of homework assignments.  

Sometimes we present a goal to parents and we might say, "You know, to know more than five 

disruptions in a class period and somebody might go five disruptions in a class period, that's absolutely 

ridiculous.  Why did you put it as a goal?"  Well, you have to look at the baseline.  What if they're 

disruptive 15 or 20 times in one class period.  Asking them to not do it more seven is a huge 

improvement.  So, you need--and this--again, as a classroom teacher, I know it's very frustrating to say, 

"Okay" when in your mind they can technically be disruptive seven times and they're reaching their goal, 

but again, you need to look at that baseline. 

>> [inaudible] 

>> Oh, I do have them.  I don't know if you guys grab these--where were these yesterday? 

>> [inaudible] 

>> [inaudible] 

>> Yesterday, the poster exhibits the state have one and they had copies of what the state--the state 

outlines of the FBA and Positive Behavior Support Plan.  So, what it looks like, but you can get that on 

line at PDE.  They're all there for you. 



>> Thank you. All right, guys.  We're almost done.  We're in homestretch.  All right.  So, buy in, the most 

important thing to consider when you are trying to present to student is does the staff buy in, yes. 

>> She has a question. 

>> Sure. 

>> [inaudible] we have a bigger district, bigger than yours and so, we had [inaudible] and then how many-

-how many [inaudible] 

>> That's a really good question.  What she asked was, she's a much larger school district, and it takes 

anywhere from two to three weeks she said to complete one, and how many observations should you do 

should a group of people be in on the process.  I think if--I mean, it takes us just as long to get though an 

FBA, but it's only because we have one person doing them all.  And honestly, it would take me just as 

long if I had to do it because I would be testing and doing all of the other pieces.  So, I don't really think 

that that's an awful time set to do an FBA.  It probably should take that long at least because it takes time 

to gather those information.  I think we do a team approach towards it.  He's the one that sits down and 

actually does the writing, but it really is a team approach because he will go to more than one teacher.  

We talked about in our staff meetings.  But if you could implemented something where everyone kind of 

sits down, you have like a pre-meeting and everyone gets their input, I definitely think that would be more 

beneficial especially at the middle school level when you have more than more teacher or even at the 

primary level when they're going out for specialists.  In terms of observations, I personally, when I'm 

testing a child to do at least two and at least for thirty minutes each and that's not even a lot, he does just 

one observation for each because again , he's doing the whole district and that's all the state mandates, 

but if you have time to do more, that's absolutely beneficial but at the very--at the very minimum, you want 

to do an observation in the environment that the behaviors are occurring, but I also think it's beneficial to 

maybe do an observation where the behavior is not occurring if there is one, so that you can kind of 

compare the difference.  So, I know, it seems a little disconnected as far as going off and talking about 

FBA's, but they are a part of the tiers as far as making sure that we're meeting the needs of all our 

students.  So, we wanted to definitely touch based on that especially with having Jen's expertise with 

working with FBA's.  Okay.  So, the most important thing like I said before is getting that by end from not 

only the students, but the staff.  Once again, the staff is displaying the expectations that we want the 

students to display.  So, making sure that they were making sure following through, making sure that our 

staff believes in a system that's been developed for them and from them, we have then definitely take a 

huge part in it, not only with the core meetings, but when I go over the [inaudible] from Swiss, discussing 

with the staff and discussing with everyone who is involved and who has bought in what the results are, 

where our problems are, where we need t focus, things that are going fantastic.  Talking, getting different 

ideas from them definitely helps with that whole by end process.  Also due to students by ends with the 

process, we like to survey the student to find out what's working, what we need to improve.  If you did visit 

our poster, we need have a book from first through eighth grade asking students to what the expectations 

are, one thing they like, one thing that they would improve, where did they feel that our biggest challenges 



and our biggest needs are.  Many times, they do match up.  They are the same especially when we take 

our interview or surveys and our midpoint surveys as far as what the staff expectations are.  Most of the 

time they do align to students, but being on that level with students and being close with them and 

knowing your students, you're able to pick up those challenging areas a lot better.  Are the approaches 

and behavior consistent?  Once again, being able to find where our needs are and where we need to 

focus, that is those efforts.  Change is okay, like I said before, being able to go in, being able to change 

things.  Just like you guys within your classrooms, you are not going to do same things year after year, it's 

not going to work.  You don't unless you're looping with your children and they are the same exact kids 

displaying the same exact behaviors as they did a year prior, they are not going to be the same.  It is the 

same thing school wide.  We need to grow with them.  We need to be able to stay current.  We just got 

iPad carts, they are the hottest things since they put the [inaudible] so, being able to get them on those 

carts, that is a huge reward for them along with the regular time that they already get to spend on them.  

So, being able to pull different things and being able to come workshops like this where you're able to 

take back ideas and utilize them right away is huge.  So, we want to constantly make sure that we're 

updating the data that we're tweaking in signups, that we're looking at behaviors and changes and 

making sure that we're making modifications to help improve those challenges.  So, some resources to 

consider, all of these notes are online so, you are more than welcome to just download that and try to 

copy these real quick.  PBS world is huge.  PBS Maryland, Maryland has been doing this forever so, 

being able to pull resources from them and then responsiveclassroom.org.  Responsive Classroom does 

have a lot of wonderful workshops.  They also have a teacher-leader program.  So, if you are familiar with 

Responsive Classroom and you are a Responsive Classroom school, if you want to take that next step to 

become a teacher-leader for your school, you can also look that information up that as a wonderful 

program as well.  Does anyone have any questions that they would like to ask the panel?  No questions?  

Fantastic.  If you wouldn't mind just taking a moment and just filling out an exit ticket, just jotting us a few 

notes, that will definitely help us as presenters, if you wouldn't mind.  And if you have any questions 

specific to your school that we might be able help you with, we're up here, we would love to hear it.  

Thank you so much for time.  We appreciate it. 


