
>> We have the privilege of being the last session of the day.  So we're going to try to keep it interesting, 

keep it moving, and hopefully send you away with some ideas that you could use in your programs in the 

coming year with PBIS.  My name is Karen Koppenhaver and I am a site supervisor and school readiness 

coach for our Child Development, Inc. at our Pottsville center which is in Schuylkill County.  If anybody is 

familiar what Schuylkill County, yeah.  All right.  You're a Schuk. 

>> Schuk. 

>> Yeah.  All right.  And this is Kim Good.  Go ahead, you're… 

>> I'm also a site supervisor.  And he's going to yell at me for not using the microphone.  I'm also a site 

supervisor, school readiness coach at our Fountain Springs Center.  Both of our centers are in our 

second year of fidelity, second--third. 

>> Third. 

>> Second and third year of fidelity with PBIS.  Thank you. 

>> And our session today is Using the Behavior Matrix with Families in Centers and at Home.  Our 

objective for today is that participants will plan strategies for getting family input into the program's 

behavior matrix and to teach families how to develop their own behavior matrix for their home.  And I don't 

know how many are familiar with what a behavior matrix is.  Yes.  Yes.  Good.  Good, good, good.  It's the 

primary tool for translating program or their family expectations into the explicit behaviors that we want 

children to learn.  This session will share strategies used to encourage families to provide feedback on 

center behavior matrixes and provide time and strategies to plan how to teach families to develop their 

own behavior matrix.  And then we have to give credit to where credit is due, where we got a lot of our 

strategies and information and tools from the Center on Social and Emotional Foundations for Early 

Learning and Technical Assistance Center on Social and Emotional Intervention.  And of course, 

everything begins with the pyramid model.  And where we are working, it's the nurturing and responsive 

relationships and high quality support of environments.  Some critical elements for family involvement is 

that you need to--we need to get their input right from the very beginning, right from the start.  If you want 

families to buy in, just the same as when we worked with staff in coaching staff, we need to get their buy-

in right from the very beginning.  Multiple mechanisms for sharing the initiative so in other words, there's a 

variety of strategies for sharing how we initiate PBIS in our program.  Multiple mechanisms for home 

implementation, the same variety of strategies, family partnerships in developing and implementing 

individualized support.  And it begins with our family booklets.  And Kim will be our Vanna White.  Our 

family booklets that we have, one for--in our program, our three expectations for staff, families, and 

children are to be safe, be a team player, and be respectful.  And of course--and we developed the 

booklets that we share with the families as we introduce and roll out the program.  And as we go through 

this PowerPoint, this presentation, we will show you how, from the very beginning where you roll out the 

program of PBIS.  So again, like I said in the beginning, it all begins with the initial visit with the families.  



So being a head start program, we go out on home visits.  We do this in August before the children begin 

in our program.  And when we go out on our home visits, we take with us two beehives, the Be Safe 

booklet, a packet of yellow bees, and a family handbook.  And when we are out on our home visit, there 

you go, there's our beehive and our bees, our Be Safe booklet and you can see it over here as well in our 

posters, and the family booklets are to be shared at the center with teachers together with families and 

their children and at home with families and their children.  So when we go out on our home visit, of 

course, we gather--that is our time to gather information about the family and the child.  But in the 

beginning, we also want to share with them the positive behavior intervention and support program that 

we implement in our head start program.  And we give them two beehives.  The reason for that is we 

explained to them that that's what we use for rewarding or acknowledging children who follow the 

expectations and the rules that teachers have established for their classroom and for our center.  So they 

get to keep two--they keep one beehive at home and they have--they decorate the other beehive and 

that's their first "homework assignment" that when they come in for orientation day which they need to 

come in before they start the program with their family, they come in for an orientation day, they bring that 

beehive back with them and we post it in the classroom.  That is their beehive.  That is where we give 

them their bees for recognizing the positives that they show in the classroom.  Thank you. 

>> Our teachers when they do home visits begin an IDP, an Individual Development Plan for each child.  

They meet with the family at the home and they start by getting some strengths of the child and some 

things that they want them to work on while they come in to our program.  So one of the things that are 

staff does in conjunction with PBIS is combines those two things for the parents to show them how they 

can work on the positive expectations of behavior along with some of the goals.  So for example, socially, 

they want them to get along with other children.  Great.  As we go down the road, we're going to talk 

about being team players.  And part of being team players is getting along with others, learning to share 

and so we start out simply with one of the easiest expectations to understand, is being safe.  Part of those 

at child orientation days are My Day at Schoolbook.  The My Day at Schoolbook is a little book that was 

put together, it's just a little tiny book for the kids and it talks about what each of the expectations of their 

day is going to be.  They have the classroom beehive that they bring back with them that they've 

decorated and then on or weekly happenings that go out each week, it talks about what they will be 

learning in the classroom, what they can do at home and each weekly happening sheet that goes out 

includes bee notes.  And it all connects back to the expectations of the classroom and home.  This is how 

you can connect your child's school work to home.  So here we have an example and we just took some 

pages from the My Day at Schoolbook.  Good morning friends and family too, we're so excited, how about 

you?  By bus, by car, or with your feet, that you are here is really neat.  We will learn to be a team player, 

how to be respectful and how to be safe when we're in school because this is how we can make friends 

and learn about following the rules.  So you see that our PBIS is embedded right with everything that we 

do in our program.  So these are examples, pictures of examples of our beehives that the children bring in 

that they've decorated with be respectful, be safe, and be a team player.  Our expectations posters are 



there and they all connect right to the beehives.  The children are taught the expectations right from the 

beginning.  And as they are taught those expectations, we're taking pictures of what it looks like to be put 

on the expectations posters.  Here's an example of what's on the weekly happenings and again, it is by 

center, by classroom, it's got a connection right to the early learning standards.  And again, we included 

the PBIS bee notes.  So this particular one says use your yellow bees on your child's beehive and 

remember to give them the positives for being safe.  So next, after we do orientation and we've started 

these things, we work with staff together to do an implementation calendar.  So our calendar is all put 

together for the beginning of the year.  It's done week by week, step by step, and bee by bee.  So they 

have a plan to follow and it doesn't matter when a child begins but this is how our program begins.  So 

this is just an example and you can see this was from this past year and I know it says it's August or 

September of '13 on this particular calendar, it is changed yearly.  However, the idea behind it is and you 

can see, I know it says on Sunday, the parent receives the Be Safe booklet and five yellow bees.  That's 

just the beginning reminder that as they do the home visit, that's where that occurs.  And then as we go 

through, we're introducing the be safe book in circle.  We're doing one bee per child per day, that's yellow 

and then they get a sticker at the end of the day as long as they were in that yellow bee.  The next week, 

we'd again, we send home the team player booklet and the five blue bees and then we are reviewing be 

safe, we introduce and show them and teach them the expectations of being a team player and it says 

two bees in one sticker, they must turn the yellow bee and a blue bee that week.  And then again, it 

follows the same that the last one is to be respectful.  So you see that they're in three bees, one sticker, 

the following week.  It would be one--or I'm sorry, three bees, one of each color and then by the fourth 

week, we are into earning four bees a day and giving stickers on and off as rewards and it continues on.  

And you see it goes all the way in through September and October and the teachers have reminders on 

here that they review the rules everyday, every child earns a bee every day.  They need to start keeping 

track of the colors of bees that are being distributed.  This gives staff the information that they need as to 

whether they're targeting the right behaviors, the right children, or if they can make connections that if a 

child needs to learn how to be a team player that they are focusing in the positives on him or her being a 

team player when they need to.  Everyday, they introduce rules, they teach the children what they look 

like, what they don't look like.  They need to focus on the week's new rule and catch the children following 

the rules.  The number of bees that are needed and they review the rules again at their morning 

meetings.  Everyday, all of the bees are removed from the beehive and it starts all over for the next day.  

And then when we get into October, they start reviewing the rules each day and again, they are focused 

on what children need what bees in order to be able to teach them and target the positives that they want 

them to display.  It doesn't matter when the calendar dates say on there, this is how we introduce it to our 

large group as they come in for the start of our program year, but the same calendar, the same weeks are 

followed as each child may drop or start, we go through it all over again with that child.  So there's our be 

respectful, be a team player, and then we start going into the connections with families. 

>> Are these mostly [inaudible] occurring both of the times? 



>> The expectations?  A little bit of both.  I'm sorry.  He asked if they're mostly taught during large group 

times.  The bee books are read and discussed.  We show the kids what to do and what not to do and get 

them to show us what they look like and don't look like whether it's walking feet for being safe.  And then 

they are discussed and pointed out all through their day.  So as children are doing it, they make a big deal 

out of some children with getting bees for those things so other children can see it.  They also start to 

begin to do some of the Tier 2 supports where they're doing some individual small group work with 

children or even some individualized work depending on what the children need. 

>> So here is one thing that we try to get started in our program or what's called breakfast chats.  And so 

during the time that the children are in program, the parents--we have the parents come in and we might 

have certain topics and we use a lot of--in the beginning of the year it's the Positive Behavior Intervention 

and Support topics that we use as our breakfast chat times.  And it'd be about an hour, we provide a 

healthy and nutritious little snack for breakfast and we sit around and we talk about a certain topic, give 

families, you know, chance to ask questions and to give strategies, to give them ideas if they're struggling 

with something at home, we can try to help them.  But we try to give them some information and--on 

utilizing PBIS in their home. 

>> [inaudible] 

>> One thing that--another thing that we--which has become very successful in our program is our open 

house activity.  And that happens usually some time around the middle to end of September.  And we will 

have a back-to-school night or an open house night.  And what we do is we ask families to come in, they 

can--they bring the children, we have an activity for the children, we have activities for the adults.  And the 

first thing they do when they come in for this open house in the evening is go on a scavenger hunt in their 

classroom.  So the children are helping in taking the parent around the classroom trying to find the things 

that are on the scavenger hunt which could be--which are your child's beehive.  So, they have to--they 

had--the child takes them right to their beehive and shows them where the--where it's posted.  

Expectation charts, they need to find those in the classroom.  They need to find our Tucker Turtle 

because we have the puppet and we have the story and they need to find that and where is that kept in 

our classroom.  We have a stuffed bee that we utilize, a puppet that we utilize with helping to teach our 

expectations and rules so they need to find that in the classroom.  The daily picture schedule and the 

emotion or feelings chart that's posted in the classroom.  Emotion feelings books, an area for just one or 

two children to play, an area for more than two children to play and they need to find the classroom rules.  

So they go on a scavenger hunt, the children love it.  They love taking their parents around and showing 

them "Well, this is where our Tucker Turtle is.  This is where Tucker sleeps.  And up here is where Ms. 

Chrissie uses the--this is Ms. Chrissie's bee puppet and she uses this one.  We're reading stories."  And--

so, they love taking their parents around, showing them the items in the classroom.  Then another activity 

that we do, the parent along with the child, will sit down at the table with a sheet that has a--go to--we 

have a picture of it.  Yeah.  We do. 



>> We do? 

>> Yeah.  Thought we had a picture of it.  I know we do in here.  And when we get to it, I'll show you.  I 

will.  We have a sheet of paper that has an outline of a home, a house.  And then we have other sheets of 

paper with clipart or pictures of things that would go along with our rules and expectations.  For example, 

might show feet that are supposed to be walking.  So what they do is the parent and the child needs to sit 

down and decide what rules are they going to have at home.  And so what they do is cut out the picture 

that they're going to have as a rule for their home and then they glue it on to the house and they take that 

home.  And that's the beginning, that's where we then--we'll introduce the matrix and how that all ties 

together. 

>> Parents has to put--the parent then has to put--we will give them a blank matrix and this is where it 

starts, so at home, so the rule that they decided upon that's in picture form for the child, they have to write 

in positive terms so if it's clean up your space or walking feet, we don't allow the don't jump on the couch, 

keep your feet on the floor might be a good choice.  So we talk to them about making it in a positive terms 

because you want to tell the child what to do, not what not to do.  And that's where they begin their parent 

matrix.  So we ask them to put those five simple rules or three if that's what they've decided on with the 

pictures for home on the parent matrix.  So there are other blank spaces in there that they will get to as 

the year progresses and we're teaching the parent how to begin to change those expectations and rules 

based on the setting.  Behaviors that are expected of all children and adults in all settings, it has to be two 

to three expectations stated in positive terms and it's general enough for all settings but specific enough 

to lead to the generations of rules targeted for different settings.  So again, that's where we came up with 

the bee--a team player, be safe and be respectful and that's how we begin to explain it to parents.  All 

right.  So we also talked with families and with our staff as we're introducing PBIS to them about the 

difference between the expectations versus the rules.  Expectations need to be general, broadly stated 

and applicable to all people in all settings.  And again, our program has determined that the three 

expectations that we have will always be the same.  They are the same for staff, families, and children.  

So then rules can become specific.  They apply the limited settings, they clarify the behaviors in the 

setting, they're observable and measurable.  So what do walking feet look like?  What does cleaning up 

your space mean?  So we talk about those specific rules, cleaning up your space can be team player, it 

can be respectful, it can also be safe.  And so we connect them back to the expectations.  And then as 

our problems begin to change within a classroom, change the rules.  We change the rules back to--

connecting them back to the expectations.  So if we start to have a problem, chairs, because they're 

tripping over chairs, then we start to say, "You know what, let's look at this.  Is this really safe?"  And we 

talk about, let's push in our chairs.  Let's add that to our be safe poster.  That's the scavenger. 

>> There it is. 

>> That's the scavenger. 



>> I told you it's here. 

>> There's the house. 

>> I told you. 

>> Ooh, that tiny little thing.  It says "I'll put away my toys."  And they do it much better in--not on there.  

So then again, this was the example of the parent matrix and this is where we start to begin to fill out the 

home connected to those simple things from the house rules and you'll see there's playground car 

outings, those are suggestions for the family about other areas that they may have concerns about 

children following rules or behaving.  And we'll begin to target some of those and change those as we go 

along.  So here's where we go along.  It's second conference time which usually takes place in November 

and staff, it takes place usually at the center at this point.  Staff will now begin working on helping parents 

to expand those expectations into other settings.  So again, this is where they begin to say, "Gee, you 

know, I'm having a lot of trouble when we go to the grocery store."  And let's talk about it.  How can some 

of those expectations we have or the rules you have at home be translated into something for the grocery 

store?  So we'll look at the matrix together during that second conference with the parent and we guide 

them in the positive approach from the home setting into other settings like riding in the car, going to the 

store, or at the playground.  Having their parents at that time expand their thinking, helps set up clear 

positive expectations by changing the rules to fit and make these more successful outings.  So again, just 

because we're changing the rules in the classroom to fit the expectations and the things that are going on 

as far as behaviors in the classroom, we're asking the parents to do the same.  These are some things 

that everyday, every week, every month, sometimes depending on the situations, depending on the 

families in a classroom, depending on the needs because each classroom is a little community of itself.  

They may need to share some things with families depending on what's going on.  They do send home 

and use the positive word sheets, they do also send home so I'm giving positive feedback starters instead 

of saying, "Good job, good job, good job."  We also make sure that there's a connection monthly then with 

families that that there is a PBIS connection piece in our monthly newsletter that goes home program-

wide to all families with a tip or some information about Positive Behavior Intervention Support and 

Social-Emotional Development for children.  Again, that's our team player, respectful, and be safe posters 

with pictures and the bees.  We also sent home other individual activities by classroom depending on 

what's going on where they send home.  And this one is just a many pieces of the child, "When I grow up, 

I want to be…" "I think I am…"  It's all connected to social emotional development and strong well-being.  

We use a great many of the tools and resources that are available online with CSEFEL and TACSEI in 

many different ways in many individual ways depending on the child.  Small groups of children depending 

on the classroom and the teacher, but they are--all used these resources.  So, we talk about the 

relaxation thermometer, where they are.  I don't know what else.  Activity bags, we have a lending library 

of PBIS books for families that we send home a list of what books are available and depending on what 

they may be dealing with at home that they can then borrow and share.  Sometimes the teaching staff, if 



they're dealing with something in the classroom will take those books and put them in a book--a bag and 

send them home and ask families to give a little bit of feedback.  What did your child say about the book 

that they read?  What did they learn?  What did they like?  There's an example of one of our lending 

libraries in the center.  It's a memory game using our bees.  This is a neat way.  Once they match 

something, once they match the bees, the blue, then they would have to say, "Blue means team player," 

and they may have to give an example of it.  So, even through learning, they're connecting it with the 

PBIS.  This is a folder game.  And again, this one is based on safe and not safe.  So, staff have created 

using board maker, just some little bee cards and some pictures and they will look at and identify with the 

bee that's being safe, which ones are being safe and which ones are not.  Again, another folder game 

using those same resources in different ways from the websites, and this is identifying, just a matching 

game with faces.  Do you want to talk about--is this one of yours? 

>> This is just a resource on teaching children emotions and how to deal with those emotions.  And this 

little guy needs to learn how to do a lot of that.  But he is so darn cute.  But it taught--he--they taught--they 

used the pages in the booklet to talk about what's happening, how can they solve the problem, what else 

could they do, what could they say to talk about their feelings and their emotions.  This was an activity we 

did this year center-wide.  It's called Super Friend.  And you know Flat Stanley?  Well, we did Flat Super 

Friend.  And so, that's what she's holding, is our Flat Super Friend.  And the go, every child got to take the 

book and Flat Super Friend home along with a cape.  And they read the book at home with their family.  

They wrote--the family would write some feedback in a little notebook about what their child and Flat 

Super Friend did over the course of the evening and how did they--how were they Super Friends at 

home.  And then we translate that into the classroom.  Here we have pictures.  They also have a Super 

Friend job so that Super Friend--or you have to earn that title of being the Super Friend for the day.  And 

that Super Friend can get--can--his job could be many different things for different classrooms, but I 

believe for this classroom, that the Super Friend for the day would get to go to the PBIS lending library 

and choose a book for the classroom for the next day.  So, once they earn their bees at the end of the 

day and they earn the title of Super Friend and they get to wear the cape and then they get to go to the 

library and choose a book to bring back to the classroom. 

>> That's all she wrote, folks.  I don't know if anyone has any questions or welcome--or you are welcome 

to ask questions.  Again, most of our resources and most of the stuff that you see here that we utilize in 

classrooms has either been made up by our own program in connection with bees that we've used or it's 

from the websites. 

>> Say, I've had a chance to observe in their classroom and I'm really impressed with how they carry 

[inaudible] at home.  And did you two know why you pick this three colors [inaudible] through your 

expectation. 

>> [inaudible] 



>> There is an answer.  Marie had told you this.  Okay.  Then the yellow for be safe was to slow down 

and be safe.  Red for respectful, I think because they both started with R.  I mean, that's all. 

> I don't know if they all make sense. 

>> And on the blue, it was some sports team that's in your area.  I don't know what it us but that was the 

reason why there were three colors.  So, that's--that was just a little tidbit because that helped me define 

different ones.  And I was so impressed because it's so prescriptive that each week, everything is right 

there.  It's reinforced and if a new child comes in again, they start with that routine for each one.  So, I 

thank you both for being available to come today. 

>> I can't say anything why the bees were certain colors, they just are. 

>> One thing that I wanted to point out here on these posters that was made by one of our teachers in our 

program that as we go through the year, we have also developed surveys that we complete, that we give 

to each family.  It helps us develop an understanding of where they are and what their understanding of it 

is.  And it especially helps us in gathering that data and that information to meet with the family in our 

second or third conference with that family.  By doing these surveys, we know where the family is.  We 

might know--we--it gives us a better idea of where we might want to take our conversation in that 

conference about PBIS and where their child is and how we can--what kind of strategies maybe we can 

help them with.  It gives us a good understanding.  So, you can see if you want to take some time, I don't 

know if anybody--if you looked at the poster in the poster session part of lunch today.  But there are--

there's a September which really is just the scavenger hunt for the--for the classroom, for the open house.  

And then October, and October is like a multiple choice quiz for the family.  And follow me, Kim.  Let's 

see.  My bifocals aren't working.  It's please circle your answer.  Question one, how can we earn a yellow 

safety bee?  So, by their answer, we can find out how much they understand.  What does a yellow bee 

mean, you know.  Are they--are the children talking about it?  Are the children using that language at 

home?  You know, I know that walking through the hallway, I'm constantly using the language especially 

when the children are going up and down the stairs and the families.  And I'll say, "Wow, Johnny, I really 

like the way that you're using a safety hand and holding onto the railing walking up and down the stairs."  

If I see a parent doing the same thing, I will also make that comment.  Thank you for using your safety 

hands and teaching your child how to be safe.  And that's how we kind of connect it all.  So, I think earlier 

in the day we had a session about how might we know if things are working or not.  And I think I had said 

at our table that it's just hearing the language and hearing people use it.  Although, we don't have any 

way to collect that data, but we do hear it throughout the center.  We hear--I hear parents say it all the 

time going down the hallways, use your walking feet, way to be safe, you're using your walking feet.  

Walking feet is the biggest thing.  It's the easiest one.  You always hear that one.  I don't hear, you know, I 

do hear a lot about, you know, being respectful a little bit, but it's mostly the safety ones.  And some--and 

that's the caution you have to watch out for because it is the easiest, expectations and rules to teach and 

show children because it's so tangible.  You got to be careful that you don't only focus there because 



there's more important aspects to focus on as well with being a team player and being respectful.  So, 

there's an October survey, a November, December, January.  There would have been one in March, but 

we had one lousy winner and we were hardly even there, or February, I guess.  Yeah, we were hardly 

even in session on February it's because of the lousy weather.  So, there is no survey for February but 

there would've been, and then March, April, and May.  And what's nice is the May, is not really a survey 

it's a reminder about using PBIS over the summer.  Don't lose it.  Keep talking about it, keep using it so as 

the children either enter kindergarten or come back to us, we're ready to begin again. 

>> There's one other thing that we didn't mention or didn't put in the PowerPoint, but it is--it is connected 

for us with PBIS.  We use a parent curriculum called Raising a Thinking Child.  It is done in five-week 

sessions, once a week for two hours, parent sign up.  And it teaches children how to problem solve 

especially think through issues and be able to say no when they need to, to peer pressure.  It sounds 

odd, I guess, to start it at pre-school level because pre-schoolers don't always think ahead, rarely.  

However, it's a skill that's teaching parents how to teach their children as they grow.  So, we do that piece 

with parents as well and we also in the classrooms pull pieces of the I Can Problem Solve Curriculum 

because they pair nicely with the PBIS.  Yes? 

>> We have Child Care, Head Start, Pre-K Counts? 

>> Yes.  We have Child Care, Head Start, Pre-K Counts, and Head Start Supplemental. 

>> Okay.  So, this--and this is consistent throughout? 

>> Throughout the program, yes.  It's program-wide. 

>> Where you have family service workers or family advocates, what's their involvement with this?  How 

did they support it? 

>> They're fully implemented and fully involved with us.  They did all the trainings with us.  They use the 

language.  They're in the classrooms.  They talk with families.  They are in support conferences, 

sometimes with behavior support conferences with families and they know what the expectations are.  

They teach them to families, our nutrition aids, our office staff even fiscal if they are out in the centers.  

They are familiar with the PBIS and are using the language.  The only ones that we haven't really 

connected fully with yet are our bus drivers and they are contracted out with a different program.  But they 

are picking up on some of the language just like the parents because of what we do in the--on the buses 

with our aids. 

>> Who implements the parent curriculum?  Who teaches that? 

>> Right now, it depends to whoever signed up and had the initial training is who teaches the Raising a 

Thinking Child.  In most of our facilities that we run it, it's one of our family advocates.  They've sign up to 

do it and they teach the families. 



>> Or our teaching staff. 

>> Right. 

>> I was wondering whether all of these were convincing to you just with all kids has had an impact on 

your attendance at your parent training. 

>> Yes and no.  We have had some difficulty in getting because it's a commitment of five weeks and they 

want us to have the parents in all five weeks for them to get the full benefit of the program.  We have, I 

think, targeted more families with our breakfast chats because it's a one hour small little session and they 

are targeted things to what parents are requesting that their needs are or discussions that we're hearing, 

things that are being discussed center by center.  So, it's more targeted to individual centers and what's 

going on.  The Raising a Thinking Child, we are able to target some more individual families and 

encourage them to participate when they're having difficulty with children's behaviors but are seeing the 

success based on consistency in the classroom.  That's what I'm seeing.  Yes? 

>> I hear resource is available anywhere, like the calendar, are they available in the [inaudible] 

>> The only--all of the--I'm sorry, are the resources, any of the things that we use available.  On the 

website for the conference, the PowerPoint is available.  So, the sample is on there, but we don't have 

anything copyrighted or anything like that.  Some of the stuff that you did see up there as I said before 

comes from the resources, from TACSEI and CSEFEL. 

>> [inaudible] 

>> Sure. 

>> You had this calendar in place, [inaudible] direct reinforcer for the students [indistinct] 

>> Yes, I agree. 

>> The bees are--she asked if the bees were the only reinforcement for the students at the very 

beginning of it.  It's for every bee earned, they get a sticker everyday for that one bee and then the two 

bees and then three bees they get a sticker.  So, it's an immediate reinforcer.  But we start to break that 

off and it's every other day.  And then it goes down to once a week for about two weeks.  They get a 

sticker at the end of the week for earning five bees at the end of the week.  And then we build from there.  

We're trying to eliminate as many external reinforcers because we want to make sure that they become 

intrinsic things that the children are learning, that they get rewards just for the appropriate behaviors.  

Yes? 

>> Have our teapot scores [inaudible] 

>> Have our teapot scores gone up as a result of implementation of PBIS?  Yes, in some areas and then 

others perhaps, steady.  And a lot of that has to do with getting more into Tier 2 individual, small group 



teachings of the expectations and rules and socio-emotional skills, friendship skills, problem solving skills.  

So, even though we do a really good job of implementation of PBIS, we still have staff who we still need 

to work and coach.  So, you know, to up those teapot scores and some of those areas, especially the 

teaching. 

>> Staff turnover. 

>> And then you have staff turnover and trying to teach it all over again to new staff.  So, in the teaching 

of the skills, I think staff--at least what I saw at my center, those teaching skills have gone up.  They're 

using more--they're using more strategies, more tools, more props, more things, more ideas, more hands-

on, more role playing, that kind of thing where in the beginning they were not.  So, those areas have gone 

up, but they still need to go up further. 

>> It's not really a question, but [inaudible] that's about the teapot scores.  But the greatest payoff we had 

is that when my center and I worked at the [inaudible] Center first started with PBIS, we had nine TSS 

people in place, Therapeutic Support Services for nine children, nine pre-schoolers.  And that, within the 

first year, went down dramatically.  I think the children were getting better because of PBIS, but I think the 

teachers were also learning how to deal with children with problem behaviors and dealing with them in 

more of a positive manner that they were not escalating, they were reducing.  So, that was the big payoff. 

>> That was our big payoff, absolutely because it was more consistent across classrooms.  One of the 

other things that I can tell you is teapot scores, yeah, depends on the classroom.  And we don't look at 

teapot scores as though they've all gone up.  We look at individual classrooms if they've risen or if they've 

risen in certain areas that we're working on, but it's a tool.  The same way, the BoQ and the inventory 

practices, we utilize them.  I can tell you that the beginning of last year, the BoQ was okay.  We got the 

85%.  We got the 85% again, but we targeted some more areas to work on because you start to 

implement things differently.  And when you use those tools and read into them, you find that there are 

multiple layers which changes what you're looking at when you're implementing them and I think that's 

where our staff are.  Some of the experienced teachers with higher teapot scores are finding more deeper 

areas in the teapot to work on.  The newer staff are struggling with some of the basic implementation of 

classroom management, to new teacher strategy.  So, once they get those strategies, they may get better 

scores in certain areas on the teapot, but there's still going to be things that they need to work on.  So, for 

our program, yes, we look to raise those scores, but if they're not all, there's reasons and there's a plan in 

place. 

>> Do you want me to say that?  That is what we do.  Sorry. 

>> What's your timeframe?  I mean, obviously, you need to do this the first year [inaudible] 

>> Correct.  This is not the first year. 



>> So, when you're just starting, how do you suggest getting this message out to, not only the staff, but 

the parents? 

>> How do we suggest when we're first starting out to get it out to the parents and staff? 

>> Yes. 

>> Staff first.  Administration and staff have to buy in and have to understand it or at least understand the 

basic pieces of the bottom of the pyramid before, and that's where we fell.  We actually had implemented 

it in one pilot center and had done it in conjunction with our intermediate unit.  And we started out a--we 

kind of put the cart before the horse at first and we went back again and evaluated what we were doing 

with staff and how they understood it.  We started again.  And even in I can say for example my center, 

we were in it about two years, I guess, it was just last year.  And I had somebody come and talk about 

that different--difference between the expectations and the rules to staff.  We just did another training this 

past September on BIR completion.  Because I think, again, it's just another tool, the more you get into 

using it, the more you understand it.  The better you understand it, the better you use the tool.  So, as far 

as implement--the biggest thing was understanding for staff, the administration.  Our administration 

basically said "This is what we're doing.  This is what works with children and buy-in or not, this is part of 

our philosophy with our program.  If you don't buy-in find somewhere else to go."  But once you 

understand it.  And then we started being able to allow staff to pull in their understanding to be able to 

share it with parents.  So, it sort of evolved and I can tell you the way it all evolved was with our core 

leaderships.  Both the meetings at the individual sites for the way it's implemented at the site level.  And 

then we have a leadership meeting with the--all the supervisors, early interventions, specialist, program 

managers, the administrator are all present at the table as well as our mental health consultant for our 

leadership meeting.  So, each site brings it back to there and we discussed it as a group.  Wohoo, it's 

early and you can go home. 


