
>> We got two districts up here to present.  We have Abington and Jersey Shore.  So Abington is going to 

get started and we're just going to roll right in because we've got a limited amount of time to speak about 

a lot things with two different levels.  Abington really looked at the elementary level and I think Jersey 

Shore was more of the middle school level for screeners.  So let me first start by introducing our district to 

you.  What you see on the slide are the demographics from Abington.  We also have a relatively small 

population of Special Education, about 11.7%.  We have a multitude of Special Ed programs.  We've got 

life skills, autistic support, emotional support programs, learning sport programs.  We really send out 

relatively few students outside of the district.  Currently, about nine students are sent outside of the 

district or by the district to outside placements.  About 92% of our students go to higher education.  You'll 

be interested to hear that our real estate taxes haven't increased, I think, for the past two years, maybe 

three.  And we haven't cut any programming either in the district, even with all of the budgetary 

constraints.  So I think from those two pieces of information, you can infer that we have a wonderfully 

supportive board of school directors and an awesome Superintendent Dr. Amy Sichel who happens to be 

the President of the American Association of Superintendents and she's the current president.  So more 

information, we have pretty large junior high school and high school, over 1700 students in each.  All of 

our nine schools are involved in School-wide Positive Behavior Support.  Across the district, we have 

been involved in school-wide for about three to seven years, depending on the school.  We rolled it out in 

cohorts.  Five of our schools have earned banners for Fidelity Implementation.  And today, three of the 

schools got badges as extra rewards.  One of our schools, Chuck is the principle of the elementary 

school, McKinley Elementary is a model site, so he's had some visitors from across the state coming to 

see his school.  We began piloting universal screeners last year with Dr. Kathleen Lane and Dr. Wendy 

Oakes.  It was a pilot program we were--that we were running and with support of PaTTAN and we 

introduced it in three of our elementary schools.  And Chuck's was one of the elementary schools and 

there were two others.  So I'm going to have one of our staff members, who's gonna talk [inaudible] 

>> Classroom teachers complete the universal screening survey and each of her students is basically a 

rating scale for each student that examines the social, emotional, behavioral, and academic issues for 

each child.  The comprehensive results of the universal screening are discussed at the weekly core team 

meeting, so we can better focus the school's resources in appropriate interventions.  The core team 

consists of the principal, assistant principal, curriculum specialist, reading specialist, the psychologist, and 

speech and language specialist.  The psychologist manages the cases of students with social and or 

emotional needs, the assistant principal handles the behavioral issues, and the reading specialist and the 

curriculum specialist coordinate services for students who have academic needs.  Here at McKinley, we 

developed the HEART program to act as a framework for school-wide behavior and as a means to 

incorporate the SWEBS program into our school.  HEART stands for honesty, excellence, awareness, 

respect, and tolerance.  Children learn early and often, the importance of following McKinley's HEART.  

With regard to managing on academic needs at McKinley through RtII response to instruction 

intervention, our reading specialist provide remediation for students with targeted needs.  The curriculum 



specialist coordinates services for students who require remedial services as well as providing direct 

instruction for students who need math enrichment.  All this universal screening HEART, SWEBS, 

targeted instruction requires a collegial close-working relationship between all school personnel.  But it's 

necessary and well worth it to meet all the needs of all of our children. 

>> So what I'm going to talk about now is the timeline that we had for implementation.  When we started 

the project, we were under some restraints because it was a research project.  So in September, Dr. Lane 

and Dr. Oakes came and trained all of the staff in the three buildings about the screeners and how to 

complete them.  We completed the screeners in September, again in January, and then again in May.  

The second year that we rolled it out, you'll see that we started in October.  And the reason for that was 

the teachers were very uncomfortable completing the screeners in September when they really didn't 

know the students, so we decided that we were just going to do it a month later and then again, in 

January and May.  As we were completing the whole process for the screeners, we had to do training to 

start with.  After the screeners were completed, we put it on an electronic spreadsheet.  The spreadsheet 

is available online free and we did use that.  After the data is inputed, then the information is shared to 

this core team that Lee was talking about and Chuck will talk about a little later.  And the core team would 

recommend proactive interventions and consult with the teacher's--with the teacher's input.  The 

interventions are closely monitored by the team and then when the data is completed in January and 

May, it's reviewed again to see the effectiveness of the intervention.  This is one of the screeners that we 

use.  We use two of them.  And this one is the Student Risk Screening Scale.  There are seven items on 

the scale.  You can see them listed there.  The project that we were involved in last year was testing 

some internalizing behaviors.  And those specifically were emotionally flat, shy, sad, anxious, obsessive 

compulsive, lonely, and self-injurious.  The students are rated on a one--on a four-point Likert scale.  And 

you see the risk is divided into three categories.  The categories have cut scores and that would 

determine what tier they were placed in for intervention.  This is the spreadsheet I was talking about and 

you can see on the rightmost column, total score, those columns were highlighted based on the different 

score that the student got.  So you'll see on the right, nine to twenty-one was the most at risk and those 

are the students that would be in something like Tier 3.  You certainly recognize that triangle from RtII.  

So it's used--it's based on the same model of RtII using prevention, data, evidenced based interventions.  

The other screening that--screener that we used was a social skills improvement system and this is a five-

point Likert scale and it's evaluating math, reading, motivation to learn, and pro-social behavior.  When 

the data is completed, we look at it as a district.  And you can see the column on the left there is the fall 

total and then we looked at the winter also.  I'm just showing you this as a way that we displayed the data.  

And you know the--from fall to winter, there wasn't that much of a change.  Certainly, it was going in the 

right direction.  Some of the obstacles to the district-wide implementation, certainly the time, the time 

needed to do the screeners, contractual issues with the teachers to give them the time to do the 

screeners.  Because we were completing two screeners, that was an issue.  We had to provide training 

for them and I would tell you that the teachers wanted specific detail.  What does this behavior mean?  



What does it look like before I will rate this student?  So that was part of the problem because we--last 

year we were in a research project, we really couldn't offer them that.  We didn't want to.  Communication 

is really important.  The teachers want to know, what are the Tier 2 and Tier 3 interventions that you're 

going to be offering?  So providing that for them, putting it out on the menu to them, and letting them 

know which intervention is being provided to their student.  And also the data, the data also for the 

school-wide information on the screener.  Not just the individual student, but if there's a classroom that 

has an uneven balance, you know it's a different type of intervention.  It might not be an individual 

intervention.  Some of the benefits to the district, certainly, it's cost-efficient.  If you think about the cost to 

do a Special Education evaluation, if we're providing intervention early in identifying students at risk early, 

it will be a proactive way to put in the intervention and it'll also be cost-effective.  You can, and the young 

lady that spoke earlier this morning, reach some of the students that fly under the radar.  When you're--

the teacher is sitting down and really looking at each student in their classroom at all these different types 

of behaviors, you may identify students that typically would fall under the radar.  There's an ongoing 

review of student data to make sure that nobody's falling through the cracks.  You're monitoring the 

success of the interventions and the strategies by doing the screeners often and reviewing to see whether 

there's improvement.  And there's also more of a uniformity in offering the Tier 2 and 3 interventions to 

students.  Another point that we noted was it was really important to share the data with the staff.  You 

know, we share the data for ODRs based on school-wide, but also the data from screeners.  It's important 

to give feedback to the teachers.  This was our final review of the effectiveness last year, 2012-'13.  So 

you can see the blue column is 11, 12, the red column is 12, 13, the three schools on the left were the 

schools that implemented those--the screeners.  You can see by looking at the blue columns, they were 

not the schools with the lowest numbers of ODRs to begin with.  But at the end of the program in 12,13, 

all those three schools did reduce the percent of students that were getting ODRs and some of them were 

lower than the schools that did not offer the screeners.  So that ends my presentation and I forgot to 

introduce who I am.  I am Judy Bomze.  I'm Director of Pupil Services for the district.  So one piece of 

information that's critical is you need to have buy-in.  You need to have buy-in.  Superintendent, we had 

buy-in.  The board of school directors supports it.  You had me sitting me over at central staff, who's a 

cheerleader, then you had principals who were really on top of this.  We had staff in other buildings, 

principals in other buildings outside these three that were hearing about it.  They wanted to know more 

about it and what can they do, how can they do it the following year, so that's important.  And now, here's 

Chuck, principal. 

>> Good Afternoon.  My name is Chuck Lance.  I'm the principal of McKinley Elementary School, which is 

our second largest elementary school in the school district.  We have about 650 students, a very diverse 

student population, and we're right on the outside of the Philadelphia city limits, just outside the border of 

Philadelphia actually.  So one of the issues that we were confronting when we were looking at universal 

screeners, because we're doing this in concert with RTII, as you're trying to implement the two program 

simultaneously, how do you deal with all of the data.  And one of the things that was most critical to us is 



looking at how we were processing data, how we were using the data, and how the team really focused 

on the various data we were getting from the universal screeners, from the RtII process.  And so it 

required us looking at really the structure of our core team and our referral process.  Because we were 

getting data from teacher referrals, we were getting data from the RtII process, and then now, we're 

adding the universal screeners as another set of data.  And that could be terribly overwhelming when 

you're trying to figure out how do you put interventions into place to support students.  So the core team 

and McKinley originally, and still today, reviews all the referrals that are generated by the teachers.  And 

what we did was we restructured it into subcommittee's, which I'll talk about in a second.  We identified 

temporary measures to be put in place until further decisions were made.  And after referral to the 

subcommittee and interventions, we held meetings with the parents or we recommend various things to 

the teachers to support student needs.  So this is what we did.  We took the core team, which originally 

had been processing all of the student data and student issues, and we broke it into three 

subcommittees.  So the RtII subcommittee focused mainly on academic concerns, academic decline, 

failure academically, any results that we got from the PSSA that were concerning, and students who were 

not reaching annually or yearly progress.  We had a school wide subcommittee, which focused 

predominantly on behavioral issues, particularly things like bullying, aggression, stealing.  And then we 

had a SAP committee, which focused more on the socio-emotional component, with truancy and 

attendance issues, student withdraw, peer relations, grief, family issues.  And we pinpoint at one person 

to be the chair person of each subcommittee, a member of the core team, who then developed a 

subcommittee to work with them, to support the student.  And they were people who were trained in these 

specific areas.  So we looked--for example with the school-wide subcommittee, people who were very, 

very strong in behavior management and what were--those were people that we pulled into that 

subcommittee.  With the SAP committee, we looked at people who were trained in SAP.  We provided 

that training.  And they became our resources for that.  And for the academic subcommittee, the RtII 

subcommittee, those were staff members who were very, very strong in the academic components and 

student support academically and we use them.  So students would come in to the core team, whether 

through universal screeners or through teacher referral.  We would identify them and then we would 

decide what is their primary concern.  Of course, in some cases, you have students who bridge several of 

those subcommittees.  We tried to identify what is the predominant issue.  Is it behavioral, is it academic, 

or is it socio-emotional?  And we referred them to that subcommittee for intervention.  And then resources 

and ideas were put out, as far as how to support the students.  And what we found works with this, with 

the volume of students we were getting referred for various reasons, it maximized the effectiveness of the 

core team.  The meetings were much more effective and time efficient.  It allowed staff to have input into 

some of the interventions.  It wasn't as top-down directed, it was more grassroots, which we really liked.  

It allowed each team to become an expert and a resource to other teachers.  So there was the idea that 

you were providing a network of teachers who could support other teachers and there was that peer 

network, which was very, very helpful.  And it allowed the core team to develop and support various areas 



that needed to be monitored and overseen by the core team.  So within the support Tier 2 level, where we 

had students who we referred for various needs, we came up with interventions.  We came up with a 

menu of interventions based upon the universal screeners.  We sat down with the universal screeners.  

And we said, "Okay.  What are some of the concerns that are going to come out of the universal 

screeners?  And what are some of the supports we can put in place to meet those needs?"  So in the 

area of academics, we established the McKinley Academy.  That's an academy for students who were not 

meeting with success academically.  It meets before school, we have teachers who support the students 

before school, and they come in and they get supports that way.  We had a homework club after school 

because we realized that a number of the students who were coming to us were not completing their 

homework because they didn't have the necessary supports at home.  This was an intervention after 

school for students, so they could get started.  We pulled in high school students to support with it.  They 

became mentors--informal mentors with the students.  And that worked extremely well and motivated the 

students to want to be at the homework club.  We had an academic club, which also met before school 

and supported students.  We had a parent as tutor program.  So in downtime throughout the day, when 

students had various time throughout the day where they could be supported or get additional 

interventions, we had some parents who volunteered to come in and support the students academically, 

which was great.  It worked particularly well with our primary students.  Pushing tutorial support, again, 

that same type of thing, reading specialist and math specialist would go in and support the students.  

Other intervention to the RtII model and math and reading support services were provided. 

>> The mentor program at McKinley is a really special program.  What we do is we identify children 

through the universal screening, as well as parent recommendations and teacher recommendations, who 

may need extra help.  It's extra help for children who maybe struggling academically, socially, just kind of 

need a cheerleader, someone who can be there to support them in school.  Mentors are teachers, staff 

members, I, myself, am a mentor.  And what we do is we connect with the children, usually once a week.  

We'll have lunch with the children.  Sometimes, we meet with them during, you know, a special or any 

time that really works out between the child, the classroom teacher, and the mentor.  Another program 

that we have here at McKinley, we work with Protege RSVP of Montgomery County.  RSVP start--stands 

for Retired and Senior Volunteer Program.  And what that is, is we've connected with RSVP of 

Montgomery County.  We identified two students who are at risk for different reasons, due to family and 

other social cultural reasons, and we, through working with protege, have been able to match them with 

fantastic people that RSVP has provided.  They are adult members of the community that are like big 

brothers.  But instead of big brothers, they're actually retired professionals.  We have a physician and we 

also have someone who used to be a school councilor working with our students.  They start out building 

relationships by coming to the school and working with the children here where it's a visible setting.  You 

know, they might eat lunch with the student in school or tutor the child during our homework club.  Once 

they do that a couple of times, then they actually start to take the child out into the community, to Phillies 



games, to plays, to different activities.  They become very close.  Sometimes, these relationships go over 

several years, you know, five years, ten years.  It's a real fantastic support. 

>> What Jenna's… 

>> To further engage our students and to make them feel like they are a part of the program, we 

implement conflict busters.  Students are able to solve the problems on their own out of… 

>> Okay.  So what they were talking about--I couldn't bring my whole team here, so I brought my virtual 

team.  So you heard from my school psychologist, Jenn Goldman.  And Erin was going to talk about 

some of the other things that we have at the social emotional level as well.  And Lee Duncan, you already 

heard from.  He's my curriculum specialist.  All of them are--have worked with me to develop this menu of 

options.  And what Jenn was speaking to is some of the interventions that we provide at the social 

emotional level.  We found we had a number of students who needed additional support for a variety of 

reasons.  Several of the student--we've had a tremendous number of students ironically that have 

suffered significant loss.  A number of my students have lost parents over the past couple of years, so 

that's been a tremendous issue for this particular building.  And we were looking at, what are we going to 

do to put in place to support them?  So some of the things that we came up with was our McMentor 

Program, which McKinley McMentor.  It was neat program that we've develop, which is very, very 

structured.  So the students are assigned a mentor within the faculty or within the staff.  That mentor then 

stays with them for several years.  There are oftentimes former teachers or somebody who had a 

connection with the student, sometimes they've never had a connection with the student but they forge a 

new relationship with them.  That has been phenomenal in that we also provide structured opportunities 

throughout the year where they come together.  We've had a kickball game with all the mentors and the 

mentees.  We've had other activities, a lunch with the mentors and mentees.  We've had our reading 

together mentor and mentee activity.  And then there are informal--or informal opportunities to meet.  I 

have several mentees on my caseload as well.  And that's been a phenomenal program for the school.  

We have parent conferences and meetings where we bring parents in and discuss ideas and strategies 

and connect them to resources, which has been excellent.  We have counseling groups, we have 

individual counseling.  For those students who present truancy issues, we have meetings and develop 

truancy elimination plans with a variety of resources provided there.  And also, our peer mediation 

program, which is another intervention that has worked extremely well and is highly structured.  And then 

for the behavioral interventions, we have a check in and check out process, which has worked very well, 

similar to our mentor program, except they check in and check out everyday.  So that has worked really 

well.  And we picked staff members who are not encumbered at the beginning of the day or at the end of 

the day, so we make sure that they're available to connect with the students in those times--critical times 

of the day, to set their day up and to end their day and check in and see how they did.  We've developed 

behavior plans, we've developed behavior contracts, and we've had parent conferences and meetings as 

well in this area.  The data that came from the universal screeners was interesting and we modeled some 



of the trends that we were seeing behaviorally as well.  So as Judi said, we did the screeners three times 

a year, once in the fall in September when the teachers were still getting to know the students, and as 

she said, we modified that this year to make it in October, so they have at least a month [inaudible].  And 

then we did winter, generally December or January, and then in the spring.  And our behavioral data 

somewhat reflects this as well, in that there tend to be trends, the winner tends to subside behaviorally.  

And then at the end of the year, when they're doing the screeners in May or June, their behavior is kicked 

up again, so some of the data that we've seen mirrors that.  And this is some of the other data in the 

academic area as well.  What was neat about that is we saw a continued progression of decline in 

academic issues as the year went on and we accredited that to a lot of the interventions that we put in 

place.  And then I also broke the data down as you can see by great level, so our first grade data.  And 

generally, the things that were coming up in almost every grade were behavior and academic 

achievement.  The other areas were lesser for our building.  And what was also interesting is as you get 

into the older grades, we saw increases in the motivation and negative attitude issues, which mirrored my 

experience at the junior high school as well.  I was at the junior high school before I was at this building.  

And those tend to be the issues that we experienced at the upper grades.  But we've put interventions 

into place to support students when they were identified through these various screeners.  So how did we 

utilize the data?  As I said, we've developed a core team.  We went through the core team and offered 

interventions.  What we were able to do is take the data electronically and sort it for those students we 

identified as at risk on any one of the areas on the screeners, which was very, very helpful.  As Judy said, 

particularly in identifying those students like the ones that we heard from this morning, who often fly under 

the radar and that you don't see, so students who have a tendency to not connect with other students or 

students who have a tendency to be a little isolated.  Those were the kids that we were picking with this 

that we weren't able to do through your typical academic measures.  So then we found that incredibly 

helpful.  And through those identifications, we were then able to put things in place like the mentorship 

program and made connections for them that they wouldn't have otherwise had.  So that was very, very 

helpful to our school.  And we also utilized the data to provide other interventions, maybe in academics or 

behavioral needs that we felt were needed.  And as I said, each subcommittee provided interventions for 

the teachers and also offered interventions.  And then what are the benefits?  The students who were in 

need of supports and services could be more effectively identified and identified quickly.  What I have 

found to be one of the best advantages of universal screeners is oftentimes, we don't put measures in 

place until the behavior has manifested to a level where it's acting out behavior or it's behavior that rises 

to the surface of them being referred to me for some sort of intervention.  This allowed us to get to the 

students before those behaviors manifested.  So we found that to be tremendously helpful because these 

are kids we could get to before they started acting out and hopefully, put things in place to curtail the 

behavior very, very early.  And that was tremendously helpful.  It also provided a very, very clear 

unstructured process for putting supports into place.  So as I said, we developed a menu of supports that 

I went through in terms of what supports the students needed at each level.  Whereas before, it was kind 



of a buffet we picked from randomly.  This was much more structured and much more organized.  And 

clear criteria were established for getting the interventions and students were--who were less--were less 

likely to be missed in the intervention.  So overall, we found this to be a very, very positive experience 

and we found the screeners to be very, very helpful in this process.  And I'm now going to turn it over to 

Jersey Shore.  You're up. 

>> I'm going to reference [inaudible] that's good.  Thank you. 

>> [inaudible] 

>> I have no idea how I'm going to handle all this.  Okay. 

>> Okay.  I think we've got the transition just about complete.  My name is Krista Peterson and I am the 

Director of Pupil Services for the Jersey Shore School District.  And I'm here with Dr. Ken Dady, who is 

the principal of Jersey Shore Area Elementary, and Keith Veldhuis, who is the assistant principal of 

Jersey Shore Middle School.  And we're happy to partner with Abington School District.  We're glad that 

they did an elementary presentation because we're going to focus primarily on the use of the screener at 

our middle school.  We do use it in all of our buildings, except the high school.  So we use it in all of our 

elementary schools.  And Ken and I have presented on our elementary model a couple of times, so we 

wanted to give Keith the chance to present to you how we use this at the middle school.  You'll see some 

of our demographics on the screen and I think it's an interesting and instructional contrast to Abington's 

demographics.  We have approximately 24 to 2,500 students right now, which is less than half of 

Abington's, with significantly more geographic territory.  We have 385 square miles in our district, so we 

are much more spread out.  We have six buildings--actually, now it's five.  We did close an elementary 

school last year.  Our special education population runs between 15 and 17%.  And our low income 

ranges in our buildings from 40 to 60%.  So we have had resource issues and we have had to be very 

creative in a way that we put together our intervention models.  And I think it's instructional that this sort of 

a system can work in any type of school district, that it benefits students in all types of school districts.  So 

I just wanted to point that out. 

>> All right.  Before I give this back to Krista, I'm the external coach for the district.  And so I put a little bit 

of an outline here in regards to our history with school-wide.  We actually started it in one of our smaller 

schools at the elementary level and then we decided that we needed this at the--at the Jersey Shore 

Elementary.  And the reason we focused on Jersey Shore Elementary after Sal initially did this is because 

Jersey Shore Elementary is a kind of a satellite school for the district.  By that, I mean if you are an 

emotional support student at any of our elementary schools, you come to Jersey Shore Elementary 

because that's the only place that we offer that service.  If you need learning support beyond 20% a day, 

you come to Jersey Shore Elementary because that's the only place that we offer that.  If you have--or a 

life skill student, you get the idea, okay?  The--so we did it--this at Jersey Shore Elementary and brought 

on to middle school as well.  The high school more fully implemented in 2012 and '13.  And then in--but 



during the nine, ten-year, we developed the framework for Tier 2.  And the advance tiers team was 

implemented.  And '11, '12 at JSE and [inaudible] and the advance tiers were implemented at all the 

elementary schools and the middle school in 2012 and '13.  Now, we've been doing the universal 

screener for two years.  Like Abington, Jersey Shore is a model site.  And we've talked about not only the 

programs but the screener and those as well.  The universal screener tool was implemented at all of our 

elementary and the middle school in '12, '13. 

>> You've all seen this and we are not going to dwell on this, except to point out that we conduct our 

universal screening much like Abington does, three times a year and we do it at roughly the same time 

that we do our academic screening.  And we also pushed the initial screener of the year back to October.  

The research on the screener does recommend four to six weeks into the school district, so we typically 

will conduct the first screening in the first week of October.  This is a quick picture of the universal 

screener.  And you saw that in Abington's presentation as well.  We use an electronic version all around 

and we kind of amped that up.  And in our previous presentations, we found that the majority of the 

people watching them were interested in how we do this.  Ken and I did a webinar for PaTTAN in 

February and got quite a few requests for our electronic screener.  So we have shared that.  But to go 

into the process of how we got to that, because it does takes some time, the first year we conducted the 

screenings, we did it in person.  They were electronic and they were on an Excel spreadsheet, but we 

gathered all of the faculty to the computer labs so that we could give them a training session and talked 

them through how to complete the screening.  It takes a half an hour with a smaller school.  We also had 

to coach them through then that they don't have operational definitions.  So you're going to have that.  

They're not going to have operational definitions, the items, because that's how it was validated, so you 

kind of have to coach people.  And it's okay to use your own definition of the term stealing or lying.  Right 

now, we place--we place the screener in a secure faculty drive.  So currently, what we've done is we no 

longer gather faculty to the computer lab.  We basically--well, Ken will basically email the faculty and say 

to them, "Please complete the screener by," and give them a date.  They have access to it in a shared 

faculty drive.  And he'll explain that whole process.  It is a little more detailed, but when they're finished 

with it, they'll put it back in and we'll take it out.  So faculty can do it on their own time in a given timeframe 

and it's extremely efficient. 

>> All right.  We're going to get to the nuts and bolts of this thing here.  Because this way, it'll allow you to 

see how we set this up because that's probably the one--you know, if you're already interested in the 

screener, then the obvious question is how do I make this work?  And so between Keith and I, we're 

going to try to show you how we do it and then Keith's really going to take it and say, "Okay.  Once we got 

the data, this is kind of what we do with it."  All right?  So what I do--here we go.  What I do is I created a--

I just created a direction page.  And like Krista said, we have a V-drive that's a secured drive that only our 

teachers have access to.  And they know exactly what the middle school rock folder is.  And that's why--I 

drop a template in there.  It's a template with locked cells.  The only cells they can manipulate are the 

ones where they're actually scoring the students.  Now please--and I'm going to say this again later, but 



I'm going to say it again now, if you're going to use the screener--it's a great screener.  Why, because it's 

free.  No, amens.  Okay.  The--it's free, so that made it great.  Plus, it was an Excel, which I love.  If you're 

a data dork like me, you really like Excel.  It's easy to use.  It's a wonderful tool.  However, if you also 

know Excel, you also know it's very easy to mess up formulas and stuff.  So like Krista said, we have the 

screener with formulas, we've done all that work, we're willing to share it, but we put a disclaimer out 

there saying, "If you screw up the formulas, that's not our fault."  All right?  Because the formulas make 

things a lot easier for us and I'll show in a minute.  But anyway, they go to the V-drive and they click on 

the middle school rock folder.  They click on the behavior screen.  They fill it out.  The first time they do it, 

they put their names in where the names are.  After that, I tell them, "I don't need the names anymore."  

The only thing you have to remember is what kid goes with which number, so they can print off that list.  

And if they get new kids, give them the next number down.  If the kid moves, you leave that line blank.  

Because all I'm going to do from here on out is once they put that back in and I pull it down then, so no 

one else has access to it, all I do is I have a master that I've already pre-made with all the formulas I want 

in it.  And all I do is I highlight--all I do is highlight just this gray area.  And then for the second screening 

and the third screening, all I do is take that and I paste it in that teacher's new folder.  I already have the 

student's names in there from the first one, so I just save it as folder two.  All right?  So that way, I have it 

for each time that we do it.  And the other thing that we added, this part down here will not be on what you 

download because what we did is the first time that we did this, we were like, "All right, we understand 

that four to eight means, you know, that's kind of a strategic student that you need to look at.  And if it's 

nine or above, the screening says, you know, that's a more extensive student."  But, you know, it'd be 

easy to miss a kid just by trying to glance at all those.  So what we did to make it a lot easier is I have 

formulas here that basically, automatically, a yes comes up if the number is between four and eight.  If the 

number is nine or above, a yes automatically comes up in the red.  And we have that.  I know you can't 

see it all the way over, but the way we broke that down is the first seven are external behaviors, the last 

five are internal behaviors, so it calculates it separately so that these two columns show the external and 

you can't see the red column, but there is one there, the last two columns show the internal.  So that way, 

all we have to do after we put all the numbers in place is we just look for the yeses.  That makes the 

process a lot quicker for us in regards to what were doing.  The individual screenings are--like I said, I just 

copy and paste them into the document and then all the math is done for us.  But again, make sure you 

have a Excel guru if you're going to have formulas in your thing or like I said, we're willing to share ours.  

After the initial screening, the teachers do not need to retype the names.  As I said, all the students still in 

attendance must be scored with an actual number in every category.  One of the reasons that you have to 

know that is because we do COUNTIF formulas with what we do.  A lot of teachers, what they did if the 

kid had a score, they just put the score there.  If it was zero, they left it blank.  And if you use COUNTIF 

formulas, it won't always calculate if there's not an actual number there.  So even if the number is zero, 

you can't leave it blank, you need to put zero there.  Teachers do not keep the screening dated, did not 

use it to conduct future screenings.  They weren't very happy about that at first, but eventually, they 



understand why because a lot of times, you know, when they would do the second screening, the results 

were a lot--oh, you know, I didn't realize you know, that's a lot better than it was the first time.  Well, it 

must mean--it's not anything bad, it just means you're probably doing something well in your classrooms 

because, you know, either that or you're getting used to your kids.  I don't know which but they--it 

becomes a matter of we don't want them--their current screening to be tainted by how they graded them 

earlier, so we don't let them keep their results.  We use them in the meetings.  They have them in front of 

them in a meeting, but then they turn them in before they leave the meeting.  Otherwise, what happens is, 

you know, it's kind of natural, right?  "Wow, I scored that child in the behavior problem as a three the first 

one.  I've rarely had any issues with him.  He should be scored a zero."  Three to a zero, I don't know.  

Maybe I better put a one."  And so you're not actually screening them how you're actually--how they're 

actually doing at that point in time.  Your thing that you have to get past--get past with them is the fact that 

sometimes they screen based on the interventions they're in.  First time we did the screening, I had one 

classroom, kindergarten classroom where over half of the class were showing up yellow and red.  Now 

first of all, the first time when your see that, you know, first thing you're thinking is, "All right this isn't an 

advanced tiers problem.  This is a universal problem because if I have the majority of the kids showing up 

as lying, cheating, sneaking, kindergarten year olds, then there's something--we got to deal with this as a 

class, not as individual students."  But the other thing is there were certain kids that were graded higher 

and I don't have any ODRs on them.  That becomes a conversation between me and the teacher.  Not an 

intense one or anything, it's more like, "Okay, let's talk about how this happened."  A lot of times, it's like, 

"Well this child has a TSS."  "Okay, child has a TSS, Therapeutic Staff Support, somebody is with him all 

the time, but I still don't have any--I haven't got any ODRs this whole marking period."  "Yeah, but if I 

score him low he's going to lose his TSS right?"  "Oh okay, I get it now."  And so you have to get past that 

point that we want them to score this based on how the intervention is working, not on whether or not they 

need an intervention because if your scoring--going to score the kid a three in a bunch of categories and 

they have a TSS, that--to me, that says the TSS isn't working.  We need to try a different intervention.  

Where if the child improves significantly and they've gotten the TSS during that time, that tells me that's 

an intervention that's working.  So even though they're in check in, check out, they're in mentoring, they're 

in whatever and those scores come down, that's a good thing.  That doesn't mean we're necessarily 

going to take it away, but the other part we have to get past is that, yes, we don't want students in an 

intervention forever.  It should be a term, not a sentence.  So we don't sentence these kids into an 

intervention and they're stuck there for life, we want them in an intervention for as long as they need to be 

able to pull back from it.  Just like [inaudible] right?  You know, we give these--we give these tags or 

puppy box or these incentives for being--for doing the right thing, which, you know--again, people have to 

get over that mind set of, "Why are we rewarding kids for doing the right thing?"  And--but we do that so 

we still--so we build that behavior in them and then we want to back off.  Right?  So it's the same sort of 

concept.  So you always want to spot check the document from time to time for errors and you do not 

have to reinvent the wheel.  As I said, we're willing to send the Excel document to districts so they do not 



have to redo all that work.  However, be aware that if we send you the template with the formulas, I have 

a blank template that we made that we've sent in a number of districts, we are not responsible for how 

anyone might change the document or for any results that it may produce.  This why we reiterate the 

need to have an Excel guru, that if someone accidentally messes something up, that they know what to 

do to fix it because it's not that hard to accidentally hit a delete button or something like that and that 

formula is gone.  That's why I lock my cells and stuff, which is something you would want them to do.  

This is you. 

>> Can you go to back?  Put it back to full screen. 

>> Oh, I'm sorry. 

>> Excel guru, excuse me.  Could you be a PowerPoint guru for a minute?  You've all seen this if you've 

been to any of the screening trainings.  If you screen, you must intervene.  And I'm not sure that Kathleen 

Lane actually coined that phrase, but that's who I attribute it to.  If you're going to do the screenings, 

scores that show up as intensive or strategic need to be discussed at a data team meeting.  And Keith is 

going to discuss that process with you as it exits in our middle school.  We have data team meetings at all 

grade levels, up through eighth grade, where we do discuss the results of these screenings and all of the 

other universal screenings that we do.  One of the things that Ken touched on, but I just wanted to point 

out to you, that comes up in the data team meetings, you'll see that in our electronic version of the SSRS, 

there is a bottom row.  I'm trying to point to it right here.  And he talked to you about the count formulas 

and why you couldn't leave any of the individual cells blank.  Because one of the things that we talked 

about--in our data team meetings, this is a frequency formula not--it's not a total of the scores.  It's the 

number of students that received a score above zero.  So you'll see on this particular example that this 

class has thirteen students with a score in low academic achievement.  So we may not consider that, 

again, an advanced tiers issue.  We may look at that to see if there are any Tier 1 interventions or 

classroom interventions that we can do to help that particular situation and can reference, you know, if 

you have sixteen of your students coming up in the lies, sneak, and cheat problem--cheat column, we 

may be looking at some classroom management plans for that sort of thing.  Now Keith is going to tell you 

the details of the how we--were skipping over our elementary model because we didn't--we didn't take 

those out. 

>> Yeah.  All I will say is that when you look over this stuff, Krista and I will be available afterwards, a lot 

of this is what we do.  We do some of this at the middle school level as well, but these--in fact, the middle 

has that advanced--that same advanced tiers matrix that we have there.  Those are all the interventions 

that we have for advanced tiers right now.  And--but we'd be happy to talk to you about them afterwards.  

That's kind of our data team flow chart, but we want to get right to the next part.  This is actually what 

something were looking at for tricking the elementary level.  And Keith is going to talk about the middle 

school. 



>> All right.  So they've presented before, I haven't.  And I'm going to do this.  So you get all this data and 

what do you do with it?  That's where I kind of came in last year.  I was here and I heard the whole, if you 

screen, you must intervene.  And I said, "Great.  We have the data, we have interventions, but how do 

we--what system do we use to connect them?  What do we actually do with the students to identify them 

and get them in the interventions?"  And so last year, our school worked on our Tier 2 program.  We really 

tried to finalize, check in, check out, and check, and connect.  Those were the two we focused on.  And 

so we worked on entrance criteria, exit criteria for those interventions and a scholars program was kind of 

in the works, which is more for academic homework, not getting things completed.  And so we have those 

interventions, but what--how do we get from one place to another?  And so what I'm going to go through 

is kind of the story of the process that we went through.  One of--and along with that, one of our goals for 

the Rock Program which our school-wide program, the goal was to more accurately identify the students 

and the intervention that would work with them, to make that accurate.  Because a lot of times, we had 

the entrance and extra criteria, but it might not have been the right intervention.  Oh, not sure what I did.  

I'll just stand like this.  So that's--that was the goal.  And so I left the--this conference last year and I had 

this idea.  So I created this.  I'm not an Excel guru.  I don't like Excel.  I was a Phys Ed teacher, I don't like 

Excel, but I created this.  We don't use it, but this is the idea--yeah, teachers, they created what we use.  

But this was the idea.  It was kind of the beginning.  It took me a long time to do it and it looks good.  But--

thanks, yeah.  So the idea behind this was--I like all these information, but if I can't see it with the student, 

I don't connect them.  It doesn't work for me.  And so I thought we could look at and I will--team--I'll 

explain this because it does go into the next thing.  What I was thinking though is when we look at a 

student, there's a whole lot more to them than just their grades and their behavior.  And total absences, 

you all know the more they're not in school, the less likely they are to complete it.  So that's an important 

piece of data that we don't always look at.  [inaudible], how many times did I deal with them?  How many 

times the teachers deal with them?  All of these things play into it.  And then we add the survey 

information that was just--the answers in that I was just going to copy and paste.  And then I was looking, 

"Well, if we're looking at this for the student, we also need their grades and their scores and then what 

intervention are we going to place them on."  So my thought was, let's take the SS--or SRSS data, 

anyone who came up as yes and let's throw them on this chart and then complete it.  That was the idea 

behind it.  We didn't do it.  We went to this and the reason we went to this was I started talking to the 

teachers over the summer when they came in for--we do a rock academy.  They come in, volunteer, they 

get 48 credits for it, and we just brainstorm.  How did this year go?  What are we going to do for next 

year?  And while we did that, we came up with--well, all the teachers have some form of data collection 

for their students anyway.  And so why reinvent the wheel?  Let's look at that.  And when I heard about it, 

I was like, "Well, why don't we just put it all together?"  So instead of these teachers looking at data over 

here when it comes to math and these teachers looking at information over here when it comes to the 

other academic areas, let's bring them all together.  So we created a universal collection sheet.  And so 

here, every team in the school, they--we just had all the names on that team listed.  Oh, let me back up.  



We don't use this one either.  It is a story.  It was pretty much this one, but we don't use total absences 

unfortunately.  That's something I'd like to get in there.  It's not right now.  And nurse visits, we also--this 

was brainstorming how many times does that student go to the nurse and when.  Why are they leaving 

your class?  What's going on?  Is it the afternoon?  Is there an issue?  So that's the--that's where we 

wanted to get to.  We did not, but we do have PSSA's on there, study island, benchmarking, one, two, 

and three, the reading, one, two, and three, star level reading, one and two.  And then as--if you notice, 

last time it was just their current grade, four marking periods, four grades, that way we can see trends.  

Every, this student, third marking period, they're dropping.  Why?  What's going on?  What's--why did we 

drop so much for all their grades?  And then over here is the number of dog house reports we call them, 

we're the bulldogs, dog house reports, that's where it comes from, and then the total from the survey.  So 

again, this is where we were going.  We didn't.  Because who's going to fill out all that information on the 

kids?  That was the big question.  So this is great, but who's going to complete it.  And again, my--the 

thought behind it, what we wanted was, we want to be able to look.  When we go to a data team meeting, 

we want to be able to look at all those students.  We don't want anyone to slip through the cracks, but we 

also want to know all the information about them, not just, you know, one meeting with one set of 

teachers, we look at this data.  One meeting and we look at this data.  We want it universal.  We want, 

when I go into a meeting with six black, I'm talking the same language as when we go into six orange or 

where orange and black teams or when we go into seven, and if there's the teachers that work with 

different levels, different teams, we want to always speak in the same language.  And so that's why we 

came up with this.  So the teachers that did it, they were our reading teachers.  They inputted the data.  

We provided time for them, we brought in subs.  It was a struggle, but they were the ones to seem to be 

the connecting point from all the teachers on the teams.  They deal with the students.  And so they put it 

in for us.  When it came to the current grades, we put it on the faculty shares drive.  The teachers would 

complete it.  They drop in the different grades for each--math teachers did that, they put in their grades for 

that end of the marking period and so then they were updated.  So the reading teacher, it's a one time 

deal.  They put in last year's PSSAs scores.  This was helpful.  They put in last year's PSSAs scores.  

They put in--after the first data sweep, they put in the first set of information and they completed it.  This is 

an actual from going into the fourth marking period.  This is an actual one from a current year.  And so 

you can see, they have their grades.  And so what happens now--oh, and over here, this is where it 

changed.  Reading teachers took over, so they added their reading intervention.  I can't tell them no 

because they're doing the work.  But they added their reading intervention and so that's their date started, 

date ended, and then at risk.  What we found is also needed is banding chorus.  And I'll get to that in a 

minute.  So they switched things out here because this is what was practical for them.  So we had the 

idea and then this is what became practical and they could actually use and utilize.  What the teachers 

did then was highlight on their team who was at risk.  And they just highlight them and so when they 

came to the data team meeting, they already skimmed these, they had already talked about them, they 

came, they highlighted them.  After the meeting, through conversation, they realized we need to work with 



this student and interventions were put into place.  Again, this is going back and you can see this would 

be the behavioral part.  So initially, we wanted this for at risk students.  The problem with this one, the 

reason we're not using it is it's too much time to put the information on this chart as well as the universal.  

And that's what it comes down to.  It's just too much work, so we just skipped this and what we've done 

instead is we'll have the overall academic data and then we'll compare it to the students that are identified 

on the survey.  Instead of bringing those two together, we just compare and we came up with this chart.  

That--this, honestly, was not meant for a presentation.  It was the way I did it and I thought, "I'll throw it 

up."  So again, we talked about these two things all the teachers on the team discuss it here and then Tier 

2 meets.  And when the Tier 2 team meets, which is one teacher from each team, we get together and 

we've--we look at, "Here's the academic students that we're identified by the actual teachers of that 

student.  Here's what the survey said."  And now as a Tier 2 team, "What interventions are going to be 

best for these students?"  So any student that was identified on here is now listed right here.  So six 

black, these are the students, so student one through student six, external strategic, internal strategic, 

internal--intensive and so on.  So we would have their name, we would have their identification, and then 

we would look at check in, check out, check, and connect, check in, check out, looks at academic and 

behavioral, we kind of do both with that.  Reading teachers, they don't have a homeroom and we can get 

them out of the class close to the end of the day.  So they were the ones who did the check in, check out.  

There was one central location that any student, who is placed in that program via the entry criteria, they 

would come in and check in, check out with those reading teachers.  The reason Tier 2 looks at this is 

because we need to make sure we can handle the whole school and those interventions.  And so we look 

at it as a Tier 2 team that has representation from each team.  So we just look at the survey data, the 

academic data, we identified the students that need the interventions.  And check and connect is the 

mentor program, often attention seeking behaviors, if those are the behaviors that are identified, we give 

them attention and we have them connected with the teacher.  And Tier 3 with SAP, that'll be other 

interventions and I don't need to spend time in that.  You all have the Tier 3 interventions in your school, 

whether it's TSS or different things.  One thing we do offer is school based counseling from an outside 

agency.  And so oftentimes, anyone who's listed here will try to get connected into that program if 

insurance and all of those things fall into place.  But this is where we really try to bring all of those 

students to bring--connect them with the right intervention.  Right here, check in, check out, keep in 

program.  They were successful.  We tried to do a--we're on our six-day cycle and our programs often last 

six cycles and so--and then we try to get them out.  We try to wean them off, get them out through that 

program, they go to self monitoring.  We wean them off, get them out, move them on, celebrate them, and 

bring the next set of students through because that's what the data is showing.  This student, we need to 

keep in the program.  This student, we tried to do check in, check out, it wasn't happening, it wasn't 

working, still needed intervention, so we set him over to check and connect to see what we can do.  And 

same down here, this one had the mentor, but then we thought maybe academically, the monitoring with 

check in, check out will help because after every class, they get something written down or scored and 



often, the teachers write down what the work is that they need to complete.  One final thing we did going 

into the fourth marking period, it's not up there, is the scholars program.  And so some students who were 

identified, it was based on not completing work.  It was one of those, they had the ability, they have no 

behavior issues, they're just not getting it done.  And so we used an enrichment time, which back here, 

we had banding chorus.  If they were in banding chorus, we identified that because that happens during 

our enrichment time, which is during lunches.  Enrichment would be a pre-teaching remediation time and 

that's also when they can go to banding chorus.  And that's the time where this fourth marking period we 

used as a pretty intensive study hall with support from the teachers to make sure they're getting that work 

done, so that if they're on the bubble, we're providing the sport just to get the work done.  And often, that 

was shown right here because the third marking period, their scores dropped because they just went into 

that slump.  And so we were able to see it through some drops in scores.  So that's kind [inaudible] 

practical how we got from the data to interventions.  And I think that's it for me. 

>> Okay.  How many have questions?  How many would just like to go leave early?  No seriously, if you 

have any questions for either of the schools, just raise your hand.  You got five seconds.  If there's--yes? 

>> [inaudible] 

>> We did not because we don't do that for our--like our double screening, anything like that.  We don't--

we don't get--you guys get parent permission for that. 

>> [inaudible] let them know we're going to do it.  And then if they have a problem, contact us.  Or they 

can see [inaudible] 

>> Yeah, we--and we did something similar.  We notified the parents, in like [inaudible] but we don't get 

back parent permission for it because we do similar thing with RtI as well--RtII intervention as well. 

>> And so you just [inaudible] 

>> Yes. 

>> Now for the interventions, we do--we do more of a parent permission if they're going to be involved in 

an intent--like, you know, especially if they're going to have a mentor, they're going to being seeing an 

adult they don't normally see, that sort of thing, we do, do parent permissions for those things.  I'm going 

to stand over here incase Abington wants to chime in here.  Yes, ma'am? 

>> For the initial [inaudible] 

>> I'm sorry.  What? 

>> For the initial screening, how do you [inaudible] 

>> I think it's Abington's turn. 



>> I think that's a great question.  And I think the principals know their teachers and sometimes they know 

the students.  If there's an issue, I guess they could check with the prior year's teachers.  We really didn't 

have an issue.  I think that, through the research project Kathleen and Wendy were doing that--and 

Dianne is shaking her head.  I'm not sure… 

>> Inter-rater reliability. 

>> Inter-rater reliability. 

>> I think as well there's a--what--part of what I mentioned earlier was when you have teachers rating kids 

that end up yellow and red and you're not getting ODRs on that child, that becomes a conversation 

between the teacher and the administrator, you know.  Because if you're not going to use the system we 

have in place to deal with behavior, why are you rating them as behavior problem? 

>> I would just agree.  There's a lot of ways that kind of just comes to the surface.  When we sit down as 

a Tier 2 and we're talking about students who need interventions, it's not a surprise because we--I see 

them or there's conversations that have been happening prior to this.  And so if there are issues, that 

usually kind of--just kind of bubbles to the surface anyway. 

>> I think--I think that teachers also go through a process of gaining comfort with the scale itself.  The first 

time that we had teachers complete the scale, I would say there were--it was probably a bit inflated.  But 

as we sat down at data team meetings and started to talk about the possible interventions that would 

result from those ratings, you had teachers say, "Oh, wait a minute.  I didn't mean that it was that bad."  

Or, "Wait a minute.  I might rated this student a little too easily."  You know, as you work through the 

process, the teachers sort of calibrate themselves according to how that--how those ratings are going to 

play out, so it--so it is a process.  And I think that as the teachers become more familiar with the scale, 

you get rating consistency across teacher.  Within a single teacher is what I meant by that. 

>> There's also the--and you guys showed yours the--when you see the pyramid, you can--you can kind 

of see are you following within norms in regards to the amount of students that are falling within the 

strategic or intensive categories.  So there's that way to check building-wide at least, maybe not 

specifically teacher-wise, although you could do that as well.  You could look at the teacher's classroom 

and see 80 some percent of them falling within the green.  So you'll be able to do it that way as well.  

There was a hand up over here. 

>> Do you have a homeroom teacher who's doing the survey or is it [inaudible] child and then you just 

[inaudible] what they did? 

>> All right.  We've done this--at the elementary level, its easy, right? 

>> Well, I… 



>> Well, I should say--I should say easier as long as you have like, you know, self-contained classrooms.  

But at the middle school, they chose a period right? 

>> We chose the first period.  And so the first period class, that teacher, and then they do it throughout 

the year.  We do not do multiple teachers to compare.  It's just one teacher throughout the year of that 

same class. 

>> Yeah, that's--go ahead.  You talk about that.  That's how [inaudible] 

>> Yeah.  The one teacher--we tried to get the same teacher for each of the ratings for those consistency 

purposes.  However, I was just speaking with Kelly Swartwood who is our IE tech over there, great 

resource [inaudible] and we were talking about how to get this rating scale into the high school because, 

you know, scheduling at the high school is just a completely different ballgame.  And we have talked 

about it off and on this year and I know that we really would like to move it up there.  And Kelly and I 

talked about the fact that many high schools who are doing the screening are doing it by two teachers 

and then comparing.  I think that's a great scenario if you have the resources to pull it off.  I think for us, if 

we can get one period rating in there, we might just start with that.  If you have the two, you can do that in 

a really greater reliability.  That's probably a best practice model, but, you know, we may start with just 

one and just pick a period.  And whichever teacher has the students in that--you know, each teacher rates 

whatever their class list is for that period. 

>> I was just saying that one of the things that was talked about with that as well is regards to, you know, 

specially if you can get a teacher from the morning and one from the afternoon, you might get a different 

rating.  Just because of that time of day, it'd be interesting to see that.  Any other questions?  Wonderful. 


