
>> Welcome everyone.  I'm glad that we have--we have a nice turn out here.  I was kind of afraid since it's 

late in the day and you've been here since 8:30 in different sessions, so I'm very happy.  You're joining us 

for CHAMPS: An Effective Tool for Coaching Classroom Management within a SWPBIS Framework.  I 

know probably many of you in your first year of implementation, some of you were probably more, some 

of you may have not have implemented at all.  I know when we look at CHAMPS and that's a program 

that we put within SWPBIS.  We look at SWPBIS as an umbrella and underneath it we have Olweus 

Program and we have SWPBIS.  I felt--for me, CHAMPS is the program that meet the what--kind of like 

almost like the Bible that we follow and the importance.  So, when you think of this you have to think 

about what is the main reason that you want change?  Is it to increase instructional time?  Sure.  I mean 

all of us want more instructional time in our classrooms.  We want to raise our test scores for that thing, I 

think it's called the PSSA's and the Common Core coming, the more focused your students are, the more 

control you have in your classroom, the better.  There's also the fact that, you know, as you look more 

and more you're looking at--you want some consistent language across your building as well, that's also 

very important.  And also you want a common understanding and an actual plan.  Now, it wasn't of course 

just me, I'm the Principal Paul Noro of Kerr Elementary School.  I brought with me, I have Kristie 

Pentrack.  She's a third grade teacher, she's on our PBS team at Kerr.  I brought Mrs. Trpcic, Stacy 

Trpcic, she's our behavior specialist at Kerr Elementary School, and we have Leanna Lawson with us.  

She comes from the AIU3 and has been really vital in helping us support and plan our implementation of 

our SWPBIS including CHAMPS in our school to make it effective.  So, I really, you know, I'm happy that 

all these three and we'll all be presenting at one point so I just want to let you know we'll be kind of 

switching back and forth.  One of the main reasons that I look at when I'm looking at why we needed a 

plan, why we needed CHAMPS is because literally it was driving me crazy to go to school everyday.  We 

have more issues and more behaviors.  Now, you know, we can--we'll go into this a little bit later but we're 

a school and a very wealthy school district outside of Pittsburg.  You know, you have Coach Cowher's 

kids used to go there and we have some really rich people that go to our school.  We're on the outliers of 

the distinct.  Well, we're kind of the school that people when they're looking for houses go, "Maybe we 

should look one of the other three buildings possibly."  We are low SES school, 50%.  We probably have 

without a doubt the most diversity in the school district in our building.  Our building in my eyes is real 

world.  It gets kids setup for when they go to middle school and all the four elementaries come together.  

So, there were a lot of behavior issues that needed to be really taken care of.  And you have to think 

about, what effects does this have on teachers not having a plan?  I mean how excited can they be to go 

to school knowing that they didn't know where to turn left or right, we didn't know what we were doing.  It's 

not about a program, it's about change.  So it doesn't really, you know, I love CHAMPS.  It's a [inaudible] 

schools, I went up to Oregon, you know, went through training, you know, saying what this was all about, 

it's a phenomenal program.  Are there other programs that are really good?  Sure, I'm sure it is.  But it's 

about really is a fidelity piece and who really wants to do it and are you committed to it, because a lot of 

people will put up to SWPBIS.  They'll put the monikers all over the schools and it all looks good but 



honestly without that fidelity piece, if your principal is not involved--I mean this is something I get excited 

about so you could imagine my life honestly.  It's something that I really get excited about.  I get excited 

about it, because it works and because I'm not running around and like I should just be wearing like t-shirt 

and shorts all the time running around because I could not make it to enough rooms in a certain day with 

all the behavior issues that were going on in the building.  It's what are you now, so we're highly reflective 

about who we are and we're really reflective about what things we've done well.  We're also very 

reflective about things we haven't done well and things we want to change and we'll talk about a little bit 

about that later.  We're never satisfied and we're never happy.  We were sitting down last night at the--just 

having dinner, we were talking about, "I don't like the way this is going.  I really don't like the way that's 

going, are we seeing data that improves?"  You know, when we look at it and proves, you know, based on 

our plan?  Yeah, our behavior looks so much better.  I love the SWPBIS data that we take and we look at 

all the ODRs, and we look at it and go, "Okay.  This is good.  I mean, we have a lot of referrals but now 

we know it's only eight kids making up sixty-two percent.  That's not bad, I mean that just show us there's 

428 children doing the right thing, and those other eight or Tier 2 for sure, or Tier 3 so that's a good thing."  

Before we would just have it on paper, we had no idea, it just looked like a lot of kids waiting to time-out 

and it really wasn't true.  When you dig deeper it does show.  So, what do you want to be?  So, when you 

look at yourself you need that principal support, you want to be proactive and not reactive.  So, at this 

point I know some of you are sitting at tables with your school districts, some of you are sitting with some 

different people, what I learn from these conferences to be quite honest with you is like I will go to a 

session and find out--sometimes I learn more about the people around me, when we're at these sessions 

before other years we found by talking with each other when the questions were post or through other 

people, we're like, "Ah, okay.  We need to really make some changes."  So, just for a second talk about 

what you want your school to be, what it is now, are you happy with your school?  What you want it to be 

and what changes you think need to be made?  So, take two minutes and talk to someone at your table, 

please.  Okay.  Now, maybe the first thing that we said when we were talking was, hmm, you can think of 

some teachers you work with that don't buy in anything even what you're currently running at your 

schools, or you're thinking my principal doesn't buy in to it either.  If you're looking at that and you need to 

get that buy in cards honestly it will fall apart.  When I first started at Kerr, it was in 2005.  And I took over 

for a very well meaning principal who the kids who get in trouble, they come down to her office and she 

would hand them the proverbial lollipop and say, you know, "Go back to class."  That wasn't working 

obviously, okay?  You don't reward bad behavior, you know, consequence, and those aren't the 

discussions, you know, you need to have some real change.  So I started, you know, meeting with some 

teachers and the first thing, you know, they want to do is, you know, because they were tired of it, they 

were simply just tired and, you know, since I taught in the district at two different schools before I came to 

this one as the principal they were basically saying, "You know, no one wanted to go to Kerr, don't go to 

Kerr, you don't want to go there."  So I ended up going.  I wouldn't leave there after I've been there nine 

years, I would never leave, I love--I love Kerr.  But what--but what it was is we decided, you know, we're 



going to get together so we get in the room, we're deciding how we're going to, you know, attack behavior 

so to speak and I felt that's what we were kind of doing.  So, we're going to charge it and we're going to 

take a really determined autocratic route and we're going to be tough.  So, you know, I was tough.  I kept 

kids in the first hourly detention, I kept kids after school during baseball practice, you name it I did it.  I 

was about as tough as you can be.  They weren't coming down for lollipops, that's for sure, pull them out 

of fieldtrips, did everything I possibly could.  And did it work?  Nah, it was better but did it really work long 

term?  No.  You know, you kind of get a feeling when you're six foot and you try to be intimidating looking 

and a first grade girl looks at you, she's six, seven years old and she goes, "I could care less what are you 

going to do to me."  That put--much put me in my place.  Okay, because she was absolutely right, what 

was I going to do?  I wasn't going to--you can't intimidate these little kids.  The home--their home lives 

were so poor and so dysfunctional and education isn't at the top of their list really, some guy being tough 

on them is no tougher than what they're seeing everyday, they've seen it, they've been there, they've 

done it six, seven, five didn't really matter.  So, we need to pull something else out of the hat because 

simply I was running everywhere, you know, besides getting a she walked the side of my head, over 

straining, or doing those other things.  So, that's when we contacted the AIU.  And when we contacted 

AIU that's when we spoke with Leanna, and Leanna came over and we kind of have to revamp everything 

and, you know--you know the process, it takes a year at least just to get it moving until I really get a 

common element of thinking and to really say, "Okay.  This is what we need to do.  This is how we're 

going to do it.  We need your support," and take really good teachers and say, "Okay.  They're strong 

teachers, people respect them, put them on the committee and we'll roll with it."  And from there on things 

did seemingly change and then we got the data then we start collecting data but the model that we 

started using was the CHAMPS Model.  And the CHAMPS Model is something that, you know, we're 

going to talk a lot about today because to me this was the most important part of the whole entire learning 

process for us.  I feel so much better.  I don't go running through the building anymore.  I don't get hit off 

the head with the shoe anymore thank heavens, I don't restrain anymore.  So, things have--and then you 

know what?  We know what kids need to go to that Tier 2 level of a behavior plan.  We know those that 

need to go on to an FPA, and maybe looking at some other kinds of support.  So we have a systematic 

approach now where we were just kind of putting a band-aid over everything as we kind of went along.  

So that was a main change.  What we're going to do now is I'm going to shift over.  And this is what a lot 

of the teachers you came in the building whether it was subs or not, felt like. 

[VIDEO BEGINS] 

>> First day. 

>> Yes. 

>> I'll take care of her. 

>> Thank you. 



>> You know kindergarten is like the ocean you don't want to turn your back on it. 

>> Oh, they're okay.  Don't worry.  Everything is under control.  No.  Monsters.  What are you doing with 

this? 

>> Aren't you going to break it up? 

>> No, two more days with this and you'll quit. 

>> Shut up. 

[VIDEO ENDS] 

>> That face says it all.  And that's the face--that was my face for a while, okay?  Because the other 

schools I worked at in district we didn't have those type of behavior issues.  With this school, we did.  We 

had children coming in with really new preschool experience like many of you do.  I mean this isn't news.  

Many of you that, you know, where they send them sometimes.  And also we had to--we had to figure out 

a way to get the attendance high, or we need to get our scores up.  We need to do a lot and the main 

thing is and I've always said this is if you can--you don't have good behavior and instructional 

management you really can't be an effective teacher.  And as the principal I think it was my--it's my job, I 

don't think, it is my job to give the tools to the teacher, so, they know and that came with forming this 

committee.  So as with the teachers and myself creating this and with Leanna's guidance we put this 

altogether because I don't want to look like that anymore to be quite honest with you.  This is one of my 

all-time favorite sayings.  This was from--when I found out in one of our CHAMPS book.  If a child doesn't 

know how to read, we teach.  If a child doesn't know how to swim, we teach.  If a child doesn't know how 

to multiply, we teach.  If the child doesn't know how to drive, we teach.  If a child doesn't know how to 

behave, we teach and punish.  We can't finish the last sentences automatically because we do others and 

that's exactly what we're doing.  We weren't teaching.  We had this assumption that kids knew what we 

wanted behaviorally like this is it.  We do much better job.  I--you know, you realize that, you know, when-

-in 2009, when we start really looking at things we started piloting CHAMPS in that spring, I think it was 

2010 actually.  And we pilot in a couple rooms to see the effectiveness.  We're getting a good gauge of it.  

And we really came to some, you know, wow, you know, we really are basically punishing kids and when 

I'm teaching with the expectations you can't just put five rules up on a--on a--in the classroom and say, 

"These are five rules.  We design it together.  I'll see you in June."  It doesn't work.  One of the best things 

and biggest things about the whole CHAMPS program in my eyes is part of it is the classroom meetings.  

And that's what sold me.  The class--the weekly classroom meetings in which, you know, we meet with 

the kids.  We talk about behaviors.  We talk about everything that's wrapped around respect, 

responsibility, and integrity those three words are attributes that are all over our school.  They're all over 

the entire district, at every school, at the middle school, at the high school, so, everything that we do and 

everything we wrap in and all the lessons we teach are on those three.  People are saying, "Well, how do 

you fit it in?"  You fit it in.  You have to because it really helps to be more effective.  You'll make out on 



time, teaching time if you're able to spend this time talking with your children and working through 

problems.  The problem comes if you don't address issues or if you never speak about behavior or have 

this classroom meetings again and a lot of it does fit into social studies at times and things like that.  Now 

my school has eight specials a week.  So they have two Phys Ed, two music, two art, one library, one 

computer, so, you can imagine it's even harder for us to fit in because most districts that I have found in 

the whole Allegheny County that I called and we have five a week.  So when you look at that, I mean, 

we're really supportive of the arts.  I think arts are great thing.  I was a former art teacher, so, in Special 

Ed, so I had both that backgrounds so I really think well I can't say enough about the arts but also we 

need to work with our kids that have needs.  The demographics 433 students when I started, there was 

510, so we dropped significantly.  Forty-nine percent of students were [inaudible].  Twelve percent of our 

population is IEPs.  And I think that's the reason that has dropped is because now with the RTI model 

we're no longer just putting children through the IEP process.  Percentage of students in Tier 2 and Tier 3 

for academic and behavior interventions and ends up being approximately 20% little bit less.  We have 

five reading teachers.  We have a Title I Math teacher as well.  So, I can't complain about the support that 

we have.  Ethnicity, 11% African-American, 2% Hispanic, 6% Asian, 6% ELL population and going up, 

11% of the population is in the backpack for Hunger Program which we give to children Friday before they 

leave.  As of 2009, our overall approach to be responding problematic behavior is more reactive.  We're 

putting out fires and then we started.  First time we use SWPBIS data we had 708 time-out referrals.  

That's a lot.  We knocked it down to 420 time-out referrals in 2011-2012.  So we made some gains.  We 

may go a little bit higher this year which that's okay because we know that those eight children--I may 

have two children honestly that probably have well over a hundred time-out referrals that's part of what's 

in their plan and part of their plan is to go to time-out so they can have those discussions with this Ed 

support teacher or behavior specialist, so, that's part of it because we need to track that as well.  

Teachers have their own unique behavior systems but no one had any consistent language, no 

consistency at all and we were looking for a framework.  Everyone either got sent to the office, so I had a 

flat row of kids outside my door.  We had to decide what is time-out in the class, what's time-out out of the 

class, and basically what comes to me, what doesn't come to me.  You know if they--if it comes very 

difficult I'll make the calls because, you know, we try to educate the parents as much as we can about 

what we're doing in the CHAMPS Program.  So at this point what I'm going to do is I'm going to turn it 

over to Kristie Pentrack.  Am I right?  Oh, Stacy Trpcic.  Here you go. 

>> Oh, this is so fragile.  Okay.  All right.  So we still have a good hour left.  We joked with Paul that he 

was going to speak for a good 89 minutes and then Kristie and I would have about 30 seconds.  We're 

going to wrap it up but, obviously, Paul is very passionate about our CHAMPS Program and thank 

goodness because we really wouldn't have been this successful over the last several years without, you 

know, our administrator buy in and support as well as Leanna Lawson's help from the AIU.  So, just to 

kind of reiterate what Paul has already said about where we were, you know, 720 time-out referrals and 

just to give you a little bit of background I don't think Paul covered that but we have a time-out room in our 



building that is staffed all day, so, at 9:00 in the morning we have teachers that are on duty in our time-out 

room all the way until the very end of the day.  As you can imagine our lunch and the recess times were 

just consistently standing room only.  So, it's very frustrating to, you know, have teachers complaining 

that, you know, there's nowhere for students to sit because we have that many students in our time-out 

room for behaviors that could have very well been managed within the classroom and not necessarily 

having to be sent out because again our ultimate goal is to provide an optimum learning environment for 

our students.  We don't want them out of the classroom.  We want them in the classroom.  So in the fall of 

2009 then we were helped.  We knew we needed--we knew where we wanted to go.  We knew where we 

needed to go.  We needed a way to get there.  So in January of 2010, we were able to--at PaTTAN 

attended training with Dr. Randy Sprick who is the program developer of CHAMPS.  And it was really sort 

of a pivotal moment for us because we left there feeling like we finally had some direction.  We finally 

knew how we could get to where we wanted to be just through timing up our supervisory systems in the 

classroom by using some common language by creating clear and consistent expectations and routines, 

and teaching the students what it is that they needed to know about what our expectations were, so that 

they knew what needed to happen and then they also knew what the consequences would be if--for their 

misbehavior.  So you can see in the spring of 2010, we decided that we were gonna pilot CHAMPS in 

some of our first and second grade classrooms.  I'm not gonna say it was easy, it was definitely very 

difficult.  There were some teachers who were resistant to changing.  It was really a lot for them to kind of 

take on.  We asked them to create CHAMPS posters, and you'll see it in a little while when Kristie 

Pentrack talks about what CHAMPS looks like, you know, for several of the transitions and activities in 

their classroom.  So, we coached them along the way to create those transitions.  And again, always 

keeping in mind what the expectations are, where--what do we expect our students to be doing 

throughout the day.  What we found at the end of that year was the students really responded to that, we 

found that our time-out numbers went down, we found out that our office discipline referrals have gone 

down just by addressing these behaviors in the first and second grade classrooms, and a few of these 

classrooms.  So, we knew we were onto something and again, we knew we needed to take it into a 

bigger context of our building.  So, that's how we got in touch with Leanna.  And over the next several 

years--because I think what you need to know walking away from these, one of the things, one of the 

many things you need to know is that it's not gonna happen overnight, and it's not gonna be easy.  And 

you're not always going to have people that, you know, buy into it a hundred percent rate from the 

beginning.  But if you stick with it, and if you wear a card, and if you coached them along the way, they 

will see the changes, and the systematic changes, not only in their classrooms but throughout the 

buildings.  So, we worked really hard, we had a SWPBIS team come together, Leanna was a wonderful 

coach for us, and a consultant.  And helped us developed CHAMPS not only within, you know, the first 

and second grade classrooms, but to kind of take it into the rest of the building.  And using CHAMPS in 

the classroom first is a little bit unorthodox.  When we talked with Leanna about kind of what our goals, 

where as far as where we wanted to go with CHAMPS, she just looked at us like we had three heads and 



we were crazy and--but we--because we had already had seen some success with CHAMPS, and a few 

of the classrooms, we just thought very confident that it was something that we could do, and we could do 

well.  So, we decided to continue with CHAMPS within our classrooms.  And then it is eventually moved 

out into all of the other environments of the building.  We have CHAMPS in the hallway, we have 

CHAMPS in the cafeteria, we have CHAMPS in the bus dismissal line, you know, places where we never 

thought that we would, you know, very easily tackle.  Everything has sort of come together.  So now, we 

are using common language in the building, there's consistency.  Everybody knows what the expectations 

are of the students, the staff, you know, are noontime aids are, you know, our recess monitor.  Everybody 

that comes into the building knows what the expectations are, even our substitutes because we have 

CHAMPS plans in our subfolders so.  And where we are basically today, we have kind of evolved into 

now having not only CHAMPS throughout the building, but some Tier 2 and Tier 3 processes emplaced 

as well.  So, there's our beloved triangle.  So our three-tiered system of behavioral support, the things that 

are in yellow are the things that we already had had emplace when we started with CHAMPS.  So we had 

Olweus for Bully Prevention, we had differentiated instruction, we had school-wide expectations, our core 

values of the district respect, responsibility, and integrity.  What we worked on then is--and we did have--

we felt good classroom management.  However, we needed to continue to work on that which is why we 

pulled in CHAMPS for routines and procedures when we needed to still, again, address some of those 

other areas, the behavior matrix we created with Leanna.  Parent involvement, poll presented to our PTA 

on several different occasions, talking about what CHAMPS looks like, what school-wide looks like, how 

things were going to be changing.  SWIS we use for database decision making.  And I can't speak 

enough about SWIS.  It is truly because we went from a very primitive Excel spreadsheet that I tracked as 

far as documenting time-out and referrals.  And, you know, literally using ruler and a pencil, and crossing 

everybody's names off to now having a very nice system.  So if you are not familiar with SWIS, get 

familiar with it and try--and try and get it because it's really made a huge difference for us.  And then 

again, looking at non-classroom settings we needed to refine some of our supervisory systems that are 

on our hot spots.  So talking about the classroom management, this was kind of our guide for when we 

were working through CHAMPS.  These are the things that not only Randy Sprick speaks of a lot, but 

again, just also aligned with our SWPBIS development.  So these are the things that we knew we needed 

to either tweak, refine, or add altogether, establish post teacher review, and monitor a small number, 

three to five, a positively stated expectations and roles.  And continue not only to just teach them at the 

beginning of the year, but as often and frequently as we needed to.  So we find ourselves reteaching the 

expectations and the roles after breaks after--and in certain times of the year.  We know that February, 

and certain months in the spring can be very difficult for students especially after this long winter, we had 

to have several boosters throughout the year.  And, you know, after a weekend sometimes, after a four-

day weekend.  So, we are constantly teaching the expectations, or just even if things come up that we 

know are problematic.  Establishing a system to acknowledge positive behavior, having a hierarchy of 

consequences to respond to classroom misbehaviors, maximizing the instructions of the classroom, and 



that's where our CHAMPS expectations come in, our roles, our routines, and then also that all leads to 

having some effective instruction.  So we had teachers who had classroom rules.  What we did, our 

SWPBIS Team did was work with them to kind of coach them through.  And again, have their classroom 

rules aligned with what we were doing with CHAMPS, what we were doing with SWPBIS, making sure 

that they had three to five expectations and rules positively stated.  They needed to be easy to remember.  

They needed to be in a language that was developed mentally appropriate for the students as well.  So, 

what kindergarten classroom rules and expectations may look different than what third, fourth, and fifth 

grade rules and expectations would be.  We wanted them to focus on what the students were to be doing.  

We wanted to focus on what we expected behaviorally from the students not a whole list of, you know, 

don't do this, don't do that.  They had to align with our core values, respect, responsibility, and integrity.  

And it amazes me all the time that I asked like kindergarteners, what the word integrity means and they 

know, they just know its do the right thing.  We've made it simple for them so that they understand 

integrity means.  You know what?  You do the right thing when nobody is looking.  So then, in the 

summer of 2011, we designed some lesson plans for our classroom teachers to begin teaching our 

students explicitly what our rules and expectations were.  So, weekly meetings like Paul said happen, 

they had been happening not as frequently, probably not as consistently because we had Olweus 

emplaced.  But now just gave a little more meet to the classroom meetings, so not only where they just 

talking about bullying prevention, they were talking about what school-wide expectations were, what 

classroom expectations were, what behaviors were expected.  We created acknowledgement system, so 

our SWPBIS Team worked with classroom teachers on creating acknowledgment systems not only for 

individual students, but as a whole group as well.  So, again, we allow the teachers to have their own 

control somewhat over what their--what their acknowledgement system look like because what we really 

wanted to focus on was making sure that the students were getting reinforced when they were exhibiting 

the behaviors that we expected from them.  And whatever works for each classroom teacher that was 

fine.  But as long as it--again, they had some sort of individual and whole group acknowledgement system 

emplaced.  We wanted it to be positive.  We wanted students to earn a tangible if possible along with 

some verbal feedback.  Again, keeping in mind, you know, we are always looking for that four to one ratio 

of positive to corrective.  And making sure that nothing is taken away, so that means if they earned three 

tickets, we weren't taking tickets away, we were giving them tickets throughout the day.  We also have 

what are called PAW Perks, that's part of our school-wide positive acknowledgement system.  So we 

have--I know, I've heard like, you know, tiger tokens or, you know, behavior box.  It was our version of like 

a behavior box for students to have the opportunity to earn inside the classroom and then throughout the 

whole building and it works like a lottery system so they put their name on the back, it goes into a mailbox 

for their grade level and names are pulled like once a month and then we have a celebration but they also 

have the opportunity to earn it when they are in their classrooms.  So this is an example of an 

acknowledge system.  This is actually Kristie Pentrack's acknowledge system from her room.  Kristie has 

a beach theme in her room so that's why she has a beach cooler with fun prizes and there's our great 



leader on--so, yes, Paul's face is on our PAW Perk.  The students love that.  So our number three on our 

big five was to make sure that we had a hierarchy of consequences or respond to negative behavior and 

that was tricky.  Not--and I know that not all of you have, you know, full day time out rooms and 

sometimes I wish that we didn't have a full day time out room because honestly, it would be nice if we 

didn't have to send kids out of the classroom as much as we do.  But again, our goal was to keep them in 

the classroom as much as we could by creating again optimal learning environments for them and giving 

the teachers back, trying to empower them to manage behavior within their classroom through having 

effective strategies with using CHAMPS, with creating, you know, that consistent language, with having 

expectations that everybody knew what was to happen during our transition, what was to happen during 

an activity.  So we worked with the teachers on developing a strike chart which is again, something that 

comes from Randy Sprick's program, so students can earn a strike for certain behaviors.  Again, this one 

is from Kristie's room.  So they can get a corrective mark for being off task, for being disruptive, for 

talking, they can also earn positive marks for being on task, for participating, and being considerate of 

others.  So students--some students will go up and mark their own chart, other--some--in some rooms, 

the teacher will mark it, it just depends.  But again, throughout the day, if they get a warning, if they get a 

classroom timeout, if they, you know--if they get so many strikes, that means a different thing, so there is 

a hierarchy there and then ultimately, they may wind up in the time-out room.  But what it did was create 

an opportunity for students to kind of get themselves back together, so it wasn't like they had one warning 

and then they were out of the classroom again, losing instructional time.  So we worked with Leanna also 

on trying to create some really solid procedures to define what office manage behavior was and what 

time-out manage behavior was and what also was classroom behavior or what was classroom manage 

behavior because that was really tricky as well trying to differentiate between all of those different things.  

So this is what we came up with as far as the flow chart when it comes to the continuum of behavior.  So 

if there--along the left column, you can see the classroom offenses, there would be a certain number of 

consequences and then when they get to the fifth consequence or the fifth like behavior occurrence, then 

they could get a time-out or there were definitely times when timeout wasn't even appropriate and then 

we have behaviors that go straight to Paul.  Those are mostly acts of some serious physical aggression 

or things that happened on the bus pretty much typically go to Paul.  So you can kind of see, but at each 

level, we had a continuum of what they could do.  And again, it was clear, it was consistent, the grade 

levels each knew what the expectations were from them when they should send students to time-out or 

when they should send them to Paul.  Okay.  So Kristie's going to talk a little bit more specifically about 

CHAMPS. 

>> Got that.  You know what, you can put that over there because I'm just going to use that.  Testing, 

yeah, I'm just going to use that.  All right.  So what you've all been waiting for is the number four 

component of the Big Five Evidence Based Practices of Effective Classroom Management which is 

CHAMPS.  So let me go ahead and go to that slide.  How many of you, if I can have a show of hands, 

have heard of CHAMPS before and Randy Sprick?  Okay.  Well, a lot of you may be have researched it 



fully, you know, a lot about it, you may even have implemented it--implemented it into your own school.  

For other people who have just simply heard the term and heard of Randy Sprick, a lot of people have 

misconceptions about what CHAMPS actually is.  People often think it's just a system of practice routines 

and procedures that will improve behavior alone.  They hang up signs in their classrooms, they refer to 

the different expectations throughout the school year occasionally and they think that's it, this is what's 

going to change us.  But in fact, that is not the case.  CHAMPS when implemented as part of the SWPBIS 

Framework can help students learn, practice, and maintain positive behavior during routines, transitions, 

and activities.  And in fact, Randy Sprick who was like the guru, the creator of CHAMPS, he says in his 

book that CHAMPS is based on what effective teachers do to implement PBIS strategies in their 

classroom already.  And when I talked about what CHAMPS is, first, I'm going to tell you about what it is 

and then I'm going to tell you a little bit about how we've implemented it into our instruction and into our 

SWPBIS program.  And it says, while CHAMPS does focus on the establishment of expectations that 

focus on routines and procedures and activities, Randy Sprick also notes that the goal of classroom 

management is to develop a classroom of students who are responsible, motivated, and highly engaged 

in meaningful tasks.  So the ultimate goal is to be a successful learner overall, and this is what gets them 

there.  He believes, this is done in part through designing and communicating expectations and rules, 

developing an attention signal, preparing lessons and visuals to teach behavioral expectations for 

transitions and activities, analyzing and developing ample physical space within a classroom setting, 

interacting positively with students and correcting and responding to misbehavior.  And since we've 

already talked a little bit about the communication of expectations and rules, I think Stacy had mentioned 

that, we're going to focus more on the other bulleted points throughout our presentation.  So first, as part 

of CHAMPS, after we went to the training and we researched it a bit, we realized, we needed to develop 

an attention signal that was universal throughout our building to get the attention of all students at any 

time.  And of course, you know, I know we've all flicked on the lights and so on, we've all, you know, 

would ring a bell to try to get their attention, but this is just a simple signal, it kind of looks like loser, I 

know, but the L stands for listen.  So whenever the students are engaged in any kind of activity, all we 

need to do would be to raise our L up in the air, they would do the same thing knowing that this meant 

stop what you're doing, drop your pencil, get quiet, it's time to pay attention.  And this signal actually had 

already been established prior to us learning about CHAMPS in school-wide so we just basically had to 

reinforce it and do a better job of using this signal and, you know, get rid of the flicking of the lights, get rid 

of the bell, and so on.  And no talking was used in conjunction with this signal.  So a lot of times in the 

past with the ringing of the bell, all the kids would go, shh, shh, and that would create more noise and the 

teacher would speak over the kids and they couldn't hear what was going on and it cause mass 

confusion.  So with just a simple L up in the air just like this, the students would do it, we get their 

attention very quickly and move on to where we needed to move on to.  And remember that signal 

because in a little bit, you're going to participate in an activity and to get your attention back, we're going 

to use that signal.  We also needed to develop lessons and visuals to teach behavioral expectations for 



transitions and activities.  We need to make sure that we were working with--as a team, as a SWPBIS 

Team, but also working with the other faculty in the building too to design these lessons, to teach 

students the expectations of CHAMPS.  And the first and second grade teachers actually piloted 

CHAMPS first.  A few of us went to a training with Randy Sprick.  We learned a little bit about it and then 

we just pilot it with first and second grade and may gave us feedback too as far as where we needed to 

go with the development of the lessons and visuals.  So, CHAMPS, you're probably wondering what it 

stands for.  CHAMPS stands for the C is for conversation, H is for help, A is activity, M is for movement, P 

as for participation and S is for success.  So, when we were developing the lessons and the visuals, we 

work to identify the activities, the transitions that we needed to target.  Some members worked on lessons 

for primary grades, some worked on lessons for intermediate grades, although we tried to make sure that 

both the primary and intermediate grades were very similar.  So, we developed very specific expectations 

in the classroom first.  Whole group expectations, students know what--so, they know what's expected in 

whole group, small group independent work, partner work, arrival, lining up, doing bathroom, dismissal 

and then coming to sit at the carpet.  So, we focused on--basically one or two of these areas at a time.  

After that we would work with the other members like I said throughout the building of our grade level 

there is typically a representative from each grade level who could communicate back and forth through 

the team and throughout the building what the thoughts were, what the feedback was, what the buy in 

was like from other members of the staff.  And we came up with some of these posters.  These are some 

sample charts that are hanged up in different--in all the rooms throughout the building.  They're either on 

flip charts or I have them simply just hanging in this particular spot in my room so it's easy to reference.  

At the beginning of the school year we really go over at these charts on a daily basis almost.  We go over 

the expectations before we actually get into whole group.  We go over the whole group chart before we 

go into small group.  We go over the small group chart and then we have little booster sessions 

throughout the year to remind students of what these expectations are.  And all posters I displayed in the 

prominent location, like I said the reference regularly an expectations are taught and retaught.  I know it's 

May, but for example the other day we are getting to--getting ready to go into small group and I think kids 

are excited because they know summer is almost here.  So, I've realized May has been a time for me and 

my classroom to have a lot of these booster sessions.  And it may seem as if it's taking away from 

classroom instruction but in fact is actually adding on to the time that students are engaged in content, 

you know, enrichment.  So, we have an example of an arrival poster.  So, students always know what the 

expectation is as they arrive.  What's the conversation level when you arrive?  How do you seek help 

during arrival?  What is the activity?  What are the expectations of the activity?  What movement is 

involved?  Are you sitting down?  Are you permitted to stand up?  Participation and success, all of those 

components if you follow them lead to a success.  What are the expectations during announcements?  

Conversation, there's no talking.  We go over that all the time.  How do you get help if you need 

something when the announcements are on?  Just simply raise your hand.  The activity, the activity 

during announcements is just as simply listen to the announcements.  The movement, you're standing for 



the Pledge of Allegiance and you're sitting for the other parts of the announcements.  Participation, how 

do you participate successfully during the announcements?  You simply listen to them and you are saying 

the Pledge of Allegiance when you're supposed to, saying our Kerr model when it's time to do that or Kerr 

pledge and so on.  This is a better example of one that you can see.  This is an example of the small 

group expectations.  The C for conversation, there's a level two which means soft talking.  Each of our 

voice levels are indicated with a number.  And I'll go into that in a little bit.  To get help in small group 

you're supposed to raise your hand for help from the--from the presenters or the teacher in the classroom.  

Ask a group member for help if you need one.  Activity is followed your--follow directions, complete you 

work with your best effort.  What do you do for movement?  You stay in your seat.  You can get out for a 

specific reason such as to get a tissue, to get supplies.  How do you participate in small group?  You take 

turns, listening to others in your group and provide feedback to them and you follow all the directions to 

complete your work and when we do all of those things we have success.  When I was talking about the 

voice levels before we have, one of the students in my class explaining what the voice levels are.  And 

they do a really good job of this because it's like a broken record that we go over all of the time.  So, I'll 

play you and test this video.  Thanks.  Let me go back. 

[VIDEO BEGINS] 

>> Now, Tessa here is going to model the different voice levels that we have that are part of our 

CHAMPS expectations and different activities and transitions throughout the school day.  So, Tessa, can 

you model a voice level zero for us?  What about a voice level one? 

>> Hi, my name is Tessa. 

>> And voice level two? 

>> Hi, my name is Tessa. 

>> Voice level three? 

>> Hi, my name is Tessa. 

>> And finally Tessa, give it your all, voice level four. 

>> Hi, my name is Tessa. 

>> Thank you very much, Tessa. 

[VIDEO ENDS] 

>> So, again, the students know what the voice level expectations are along with the other expectations 

of CHAMPS.  This is just another example of desk to carpet expectations.  So, this includes a transition 

and actually sitting down when it's time for whole group instruction at the carpet.  Conversation level zero 

which means no talking as Tessa demonstrated.  Help, to get help you raise your hand.  Activity is 



moving to the carpet, taking your seats.  The movement is walking and once you get there sitting in your 

assigned space.  Participation is walking quietly to your space and sitting on your bottom.  And then when 

you fulfill all of those things you have success.  And now since we talked a little bit about CHAMPS and 

what CHAMPS stands for and how we've made visual posters to communicate these expectations in the 

classroom we feel it's your turn.  So, what you are going to do is hopefully you're sitting with a group of at 

least a few other people, if not we're going to ask you may be to move over just slide over for this activity 

to somebody close by so at least there's a few of you at your tables.  And you are going to use the chart 

paper on your tables to draft your own kind of example of what a CHAMPS chart might look like.  You 

can, you know, use feedback from others in your group and so on but we'll put on the next slide what the 

CHAMPS stands for again incase you forget.  But think about all the different transitions and routines and 

activities that you do throughout the day.  Try to pick one and then think about what are your expectations 

during this time.  Would you expect students to--how do you expect students to participate?  How you 

expect them to talk during this time?  If they need to seek help how did they do it?  Are they allowed to 

shout out?  Are they--are you wanting them to raise their hand and so on?  And while you are working 

within your group to create your own CHAMPS chart we want you to follow our expectations of the 

CHAMPS chart that we created specifically for this activity on the next slide.  So, for this activity that you 

are going to participate in, we are going to prevent you to use a level two for soft talking.  If you need help 

from one of the presenters just simply raise your hand.  We're going to be floating around.  Or ask group 

members for their feedback or for help.  The activity that you're doing is completing your work by 

designing a CHAMPS chart to address the expectations of one activity or one trans in your--transition in 

your classroom.  And remember, you can choose from whole group, small group, independent work, 

partner work or lining up.  So, think about which one might be the easiest for you to start with.  The 

movement is you're just going to stay in your seat.  You may get up for supplies.  Grab some snacks from 

outside, take a restroom break, that's fine.  Have a break if you want to.  Participation is you're going to 

take turns listening to others at your table and provide feedback and follow all the directions of the 

assignments and whenever you do all those things then you will be successful.  So, we're going to go 

ahead and give you some time to do that now, maybe about 10 minutes or so.  Like I said, we'll walk 

around answer any questions that you have and then we're going to--five minutes, I'm sorry, five minutes 

or so.  We're going to walk around, see if you have any questions and then we'll get some feedbacks from 

you guys afterwards.  So, go ahead and get to it.  We'll leave this up here as an example. 

>> Okay.  I know that some of you have start developing.  Does anyone want to share out?  The L is up.  

Does anyone want to share out something that they feel they could improve on and have just really been 

thinking about it and reflecting on how they can make it better?  Anyone?  Okay.  Great. 

>> If you were doing lining up, so, for a movement leading to walk up, you stand up, pushing chair, walk 

[inaudible] in line [inaudible] So, then participation where then he [inaudible] are lining up. 

>> What? 

>> Is that okay or is that something you… 



>> You know, participation for example, for lining up is you're participating when you are walking into line, 

standing facing forward and so on. 

>> Thank you. 

>> Sure. 

>> And also I was looking at some of your CHAMPS sheet and one of the things that I can honestly say 

from a principal perspective is that it's observable to me.  I was having a large--the long discussion with 

this group because I like to talk anyway but honestly, it's--the fact is, with Olweus and I love Olweus but 

I'm waiting for a child to tell me what's going on.  A lot of times they don't want tell me what's going on 

there, that paddling thing.  With this, I can see throughout the whole building.  I can walk past the 

classroom and I can hear the language being spoken.  I know when there--they're not a herd of cattle in 

the hallways anymore.  I know its working because you know, the little kindergarten has walked past me 

with bubbles in their mouth and it works not just in our school.  I went to a school in Columbus, Ohio for 

different reason and the kindergarten teacher was phenomenal transitioning kids back and forth.  I don't 

know if he was using chance CHAMPS or SAYS schools, he wasn't.  He was using some other program.  

But the fact of the matter is, how did he do such a great job?  What he did was simply what we tell our 

teachers to do, k to 5.  If they don't do it right, you have them do it again and again and again until they 

get it right and then you really make up the difference in instruction as you move along.  It's never a waste 

of time ever.  It's about teaching behaviors that you expect.  So, and I know it--like I said, I know it's 

difficult and it's a lot of work but it's worth it and you don't have to readjust it time and time again because 

you really do have the hang of it at some point where it's just running smoothly.  Uh-hmm. 

>> One thing I did want to stress that I forgot to mention, I did talk about how it's important to make sure 

that this posters are always displayed in a prominent location for the children's reference, for your 

reference, and so on.  It is so important to have those posted because if you think about it, we have--how 

many things do you have posters in your room have to do with reading about, you know, main idea about, 

you know, sequencing.  How many posters do you have in your classroom as reminders for, you know, 

how to multiply, how to divide.  So, if we have those anchor posters there for classroom content as 

reminders, it's just as important to have those posters displayed in such a prominent location for behavior 

as well because that behavior is what's going to get you to have more time with your students for content 

enrichment. 

>> Okay.  And with everything there is now, as far as kids working in small groups, it's no longer kids 

working in isolation, like, the old days, I'd like to say, its kids working in groups.  You've got to get better at 

doing the transitions.  You got to get better at setting the parameters of group work because honestly it's 

more and more of what we're doing.  One of the biggest things is physical space.  Everyone--today, 

everyone has seen Hoarders, right?  Now, we all have those teachers that you walk into the room and 

you're trying to get through.  Get through the desk, you're trying to move for books and everything and 

you seriously don't have--I mean, the only thing is when you pick up a box, you don't find a cat like this 

because you always see that on that show.  But the room is so important.  There can't be a place to hide 



in the room.  There can't be a place where kids can sit in a nook where you can't see them.  There can't 

be--it has to be open.  It has to be very open.  We use the benchmark, ELA Curriculum and there's a lot of 

movement in groups.  You cannot--it has to be spaced appropriately.  You need to have that space and 

how important and that's easy to get feedback on when you're a principal and you're looking at giving 

feedback on their saying, it is a difficult conversation.  Some people are really married to that--their 

classroom setting but honestly, when you're moving in your--to different curriculums and you're in--you're 

setting expectations that are high.  You really, really need to have that set.  Okay.  We have right here 

from CHAMPS to a proactive to a positive approach.  Teachers should focus more time and attention and 

energy on acknowledging responsible behavior and now responding to misbehavior.  That's why on our 

strike charts, we do marked on when we give a child a positive remarks.  So, this is one our instructional 

assistants with one of our students. 

[VIDEO BEGINS] 

>> Craig, I really like the way that you're working quietly in your seat [inaudible] You're doing a nice job. 

>> Thank you. 

>> You're welcome. 

[VIDEO ENDS] 

>> So, those--these positive acknowledgements.  It's all about affecting me, if you're--if you read 

Charlotte Danielson.  That affect--that effective domain is not part of just everything with the readiness 

and the--and the profile and the learning profile and everything.  Affective is so much important.  We have 

a lot of kids coming in with a lot of needs, a lot of affect.  You got to give them that interaction, that 

positive interaction because sometimes they never get it outside of school.  Teacher should preplan the 

responses to misbehavior.  To make sure they respond in a brief calm and consistent manner.  The 

teacher needs to think about the function of the misbehavior and work on a plan to assure the student 

exhibits appropriate behavior.  It takes time, you know, you don't want to look like, you're like a 

quarterback for the NFL and you're opening up, you know, your response for every behavior you have on 

there.  It really is a change of mindset in how you approach and how you interact with that child when 

they're misbehaving, you know, bringing back that responsibility piece.  It's almost, like, a responsibility 

behavior.  You talking to them about how can--like, what we can we do better?  What can we do more to 

turn it around?  Instead of just being reactive and getting him out of the classroom or--because some 

children would just shutdown and you lost them for the day.  So, that is one thing you do not want to do.  

Okay.  Now, back to the Big Five.  Is that you again?  Okay.  I'll turn it over to Kristie. 

>> Okay.  So, again, like Paul said back to the Big Five.  We've gone over four of them so far.  So, the Big 

Five Evidence Based Practices of Effective Classroom Management.  The first one being a small set of 

positively stated rules and expectation, number two being an acknowledgement system within the 

classroom, number three being a hierarchy of consequences, and number four being CHAMPS, and 

CHAMPS, of course, having to do with maximizing instruction in the classroom through a practice of 



routines, transitions and activities.  So, if all of those are present within your classroom management, it all 

leads to effective instruction which again is our primary goal for why we are teachers.  We want to 

effectively instruct our students and have them be successful learners.  So, again that's our ultimate goal.  

Now, the next part of our presentation, we talked about what CHAMPS is, but I want to talk a little bit 

about the coaching process and how we got there.  So, coaching within the SWPBIS framework.  

Although one specific member of our core team is considered to be a coach, every team member has 

taken on some kind of coaching responsibility or coaching rule by trying to involve the staff members with 

the adoption of SWPBIS.  We all know that not everybody is receptive to something new.  So, on our 

team, there's typically one person per grade level who's responsible for making sure that they go back to 

their team members to communicate of what we've been talking about in our SWPBIS Team.  So, again 

like I said, not everybody was receptive but because we involved the staff in the implementation and in 

the creation of some of our rules, of some of our expectations for our CHAMPS charts.  The level of buy 

in actually was pretty good.  You can see right here that coaching is not the same as training.  So instead 

of--instead coaching involves active collaboration with the staff members.  Training alone is just giving 

them directives.  This is what we're doing, we're doing something called CHAMPS.  This is how we're 

going to do it.  You need to do it in your classroom.  We didn't present it like that.  You wouldn't be 

successful if you did present it like that.  Instead we use the coaching model.  Like I said representatives 

got together with other members of their teams during professional development opportunities and we 

have weekly classroom meetings or weekly team meetings every Tuesday where we meet with our 

teams.  So a lot of communication about what was going on with SWPBIS and CHAMPS were shared 

with those members then.  Ideas were taken down and we use a lot of those ideas when coming up with 

our charts, when coming up with anything that was basically new.  So on the other end, we have 

coaching which again is a collaboration between staff members and members of the SWPBIS Team.  

And here is just a coaching snapshot of SWPBIS development during our first year of implementation.  All 

the coaching points are in red.  Again, the timeline that Stacy earlier referred to Spring 2010 selected staff 

members attended a CHAMPS presentation with Randy Sprick at PaTTAN in first and second grades 

integrated this into their teaching for the remainder of the school year.  In the fall of 2010, SWPBIS Team 

was established then members of the team discussed the success of CHAMPS in first and second grade 

during the previous spring.  A coaching points in red, team members meet with members from their 

respective grade levels or departments during professional development to communicate and design 

CHAMPS lessons and posters.  And it was also the fall of 2010 where we met the lovely Leanna Lawson 

and she met with our team to present key components of SWPBIS and how to integrate it into our school.  

This is the coaching snapshot continued and the spring and fall of 2011 highlighted in red, the SWPBIS 

team meets with all staff members and presents the criteria for creating rules.  Together we create 

classroom rules, expectations particularly each grade level and most rules remain consistent across the 

grade levels.  The only thing that might look a little bit different is there are more visuals for the rules for 

those students in primary grades.  The SWPBIS Team creates lesson plans to teach classroom 



expectations, a behavioral matrix, three-tiered SWPBIS pyramid, acknowledgments, hierarchy of 

consequences, and so on.  Coaching point, members of the team meet with all staff members and 

present these documents to them, staff makes suggestions, and some of the documents are fine-tuned.  

And note even though this was just a quick snapshot of our first year, we still maintain this today.  The 

coaching process is still in effect.  Anything new that we go out and we're interested in and we want to 

implement into our school we make sure we get the feedback of the staff and really fill them in on what's 

going on. 

>> Thank you.  Okay.  So Kristie talked about the coaching and kind of where we are today.  And again, 

we do continuously coach, work with our staff in the building, work with the teachers.  We now have a 

coaching request form too that we developed last summer, so teachers have access to anybody on the 

SWPBIS Team.  We do have specific coaches but, you know, there are times when we're in the hallways 

and they know and they'll just ask questions, so we can help them any time.  So from then and now, 

here's where we are in the 2013-14 school year as far as what we have emplaced.  So we have lots of 

yellow areas which is--which are the areas now that we have emplaced, and so we've come very far and 

we're very proud of what we've accomplished not only with CHAMPS but as our SWPBIS Team.  So we 

have all these universal interventions emplaced for our students, school-wide expectations, effective 

instruction, effective classroom management through all the big five that we talked about not only in the 

classroom but outside of the classroom, in our cafeteria, playground, all of those areas we talked about 

before.  We have some samples of our posters too on the front table if you want to take a look at them.  

CHAMPS for our routines and procedures and the expectations for activities in and outside of the 

classroom, we have a behavior matrix, we have Olweus.  We have parent and community engagement, 

SWIS that we use for database decision making.  We also use SWIS now for check in/check out.  And 

very recently we started to use SWIS for ISS as well which is a way to monitor individual student behavior 

plan.  So we're really excited to have all of those things emplace because it just helps us make really 

good decisions based on solid data that we're collecting.  We have a behavior support team at the Tier 2 

level and at the Tier 3 level where we're looking at our non-responders.  We just recently started the PTR 

processes which is prevent teaching reinforce.  So there is I think some training happening at some point 

in the next day or two for that as well but that helps us with our FPA process.  So that's where we are, 

yeah.  And we kind of wrap that up. 

>> Yeah, we're wrapping things up.  I'm sure you're hungry by now, you know, like--couple things, one of 

the thing is I have teachers that are actually--it is a lot of work but it's worth it.  So if you invest the time 

and the effort in your school or if you want to take it to another level in your school, this is the way to go.  I 

have teachers who are not happy if another teacher next door is not implementing with the same fidelity 

they are.  Everyone is implementing, everyone is doing it because through my observations I see it.  But if 

they're not implementing it with fidelity like in our teacher--I actually have teachers coming up saying they 

need to get better with it, they need to do more with it which you never would have heard years ago.  So 

that's actually nice to hear from as a principal.  We're model school--I think the reason we're model school 



is because of the way we implement CHAMPS and everything else we have gone and how we hold 

fidelity that the program of something were very happy.  I know that this strike chart can seem 

overwhelming like how am I going to take this data, what am I going to do?  It sometimes like they were 

saying--sometimes it's the kids, sometimes it's the teachers giving a quick, maybe the--maybe the form is 

right on a clipboard next to them but that data is really good at parent meetings when a parent says, 

"Well, they were--they weren't set to time-out."  Well, they've had 40 warnings for talking out.  So there's 

an issue.  It's always good to have that data and so I just want to bring that up and it's more or less it's a 

we not a me or them.  It's all of us together.  If anyone has any questions, I don't want to hold people 

here.  If anyone has any questions, we're going to be around for a little bit cleaning up and stuff.  Please, 

you know--or you can just email us.  So I'm going to ask that they come up and give the code and 

hopefully you had a great day here.  Have a nice night as well.  So thank you very much. 


