
>> Thank you for joining us.  My name is Karen Ashcroft.  And we're here to talk about how early care 

settings and school-age settings are similar and how they're different and how you can make them work 

well together.  I'll start off by introducing myself telling you a little bit about me.  And then I'll have my 

colleagues introduce themselves.  So, my name again is Karen Ashcroft.  I work at Penn State University 

and I wear multiple hats there.  My work is mainly with the Bennett Family Center as a Pre-K Counts 

Coordinator and within that Pre-K Counts Structure, we are implementing PBIS.  Along those same lines, 

I'm also an independent facilitator with the PAPBS Network.  And let's see.  What else do I do?  I'm a 

professional development instructor and provide professional development to child care providers for the 

Northwest Regional Key.  So, all those hats keep me a little bit busy.  Most of the building coach for PBIS 

at the Bennett Center.  So, a lot of roles, a lot of busyness, but I'm very happy to be here and I'm going to 

let my colleagues introduce themselves. 

>> Good afternoon.  Thank you for coming.  I'm Wendy Haslet and I'm a kindergarten teacher at the 

Bennett Family Center and I've been there for a number of years.  And I teach the Integrated Arts 

Program there.  We also implement the PBIS program into our curriculum.  And I'll be getting into more 

detail about how we implement that with some other programs to support positive behaviors in the 

classroom. 

>> Thank you.  And I'm Wendy Roush.  I'm with Hildebrandt Learning Centers.  And I've been working in 

out of school time for pushing 20 years now.  So, I'm here to talk to you about what after-school looks like, 

what before-school looks like and how we implement PBIS and work with the school districts in that 

capacity. 

>> My name is Aimee Newswanger.  I am the Positive Behavior Support Specialist for Hildebrandt 

Learning Centers and I am overseeing the PBIS processes through all of our--now, starting on Monday, 

44 child care and before and after-school sites.  I am also an independent facilitator within--am I 

independent?  I never really know.  I know I'm a facilitator, so I usually just leave that up.  Okay.  I'm an 

independent facilitator within the PAPBS Network and I have been for I think about three years now, three 

or four years.  And we are really excited to talk about how we are working and making sure we're 

connecting that out-of-school time in our school-age kiddos into our PBIS cycles. 

>> I have to get back to my designated spot.  Okay.  So just by show of hands, we want to know who our 

audience is.  So, how many of you are here from school districts?  Okay.  And how about child care 

programs?  Okay.  IU?  Okay.  Head start?  Anybody we missed?  Other?  What's your role?  Social 

worker.  That makes Aimee very happy.  And you?  Early intervention.  Okay.  Great.  All right.  Thank 

you.  All right.  So, we're just going to start of with the objectives for today.  Again, we're going to identify 

the similarities and differences between before and after school care and early care--early child care and 

what those similarities and differences are within PBIS.  And then how to also effectively support 

program-wide or school-wide PBIS within the out of school time.  So, our agenda, first, we're going to look 



at the structure of school-age care within both of our programs and then we're going to look at how it's 

implemented.  And then we're going to give some classroom examples as well. 

>> We're going to enjoy passing the mic around today, so please bear with us.  As I said, I do work with 

the out of--the out-of-school time which is after-school.  So, we wanted to define what out-of-school time 

means, because maybe you've never heard that term before.  Some people call it after-school, some 

people just call it extended day, so it can look a variety of different ways.  The definition we chose to 

provide to you is from PSAYDN which is the Pennsylvania Statewide After-school and Youth 

Development Network and they define it as after-school is the time when school is not in session.  So it 

can be before, it can be after or it can be during the summer.  And we do, at Hildebrandt, provide 

programs for all of those times.  We do have the kindergarten during the school year as well as before 

and after-school as well as summer camp. 

>> Okay.  So when I joined Hildebrandt a year ago in February, school-age, out of school time was a 

whole new world to me.  My world had been in head start for several years and my world was ages three 

to five.  So when it came to out-of-school time, it was one of those, "Oh, yeah, that's part of child care too.  

That's an important part."  I should know, I have two school-age kids and my husband and I are always 

figuring out who's that person's going to pick them up for that last hour or so.  And so the other thing I 

learned was how quickly and how--but the other thing I learned quickly was the challenging behaviors that 

they face during those times.  And, you know, the morning times, kids are waking up.  It's okay.  Then 

they've gone through their school day, they've had you know, tons of stimulation, tons of learning and 

then it's after-school.  And they're expected to come back and stay where other kids get like detox in the 

bus, they get to relax, they're still in the structured setting.  That's not quite school and not quite child care 

because they're big kids now.  And so--and also our staff in those situations, there's a lot of turnover.  

They're--because it's a split shift and that's hard to keep qualified people in a split shift.  And so all of that 

can kind of create the perfect storm especially at after-school when kids are tired, they're hungry, they 

want to get home and so PBIS within those settings is so important.  And the other thing I found is that it's 

so easy for at least for me as I'm learning that that before and after-school time, out-of-school time was 

an afterthought for me too.  And I've been really working on that and I've learned a lot, Wendy's taught me 

a lot on the importance of it.  And where did I put the clicker?  I'm good.  Great.  So part of what we want 

to talk about today is how we are connecting our before and after-school time with either child care 

centers or the schools that we are working with, how we are systematically putting PBIS into place and 

monitoring PBIS and then also some examples of how we have developed that foundation in our out of 

time--out-of-school time classrooms and how we plan on continuing that.  So, we're going to give you 

some kind of demographics about centers.  And you're going to see us pop around, because we all have 

different parts to this.  So again, I apologize for all the popping.  But the school-age at Bennett Family 

Center, Karen will describe how they do school-age and then Wendy will describe how we do. 



>> Thank you.  Just stay right here.  So, the structure of school-age at Bennett is that we have a private 

license integrated arts kindergarten that which serves before and after-school care as well, that runs late 

August to early June.  In the school days, you can see what is technically knows as the school days, 9:00 

AM to 3:00 PM.  And we open it 7:30 and we're open--or we're open until 6:00.  So, you can see the 

before and after time in there.  We also have a summer camp which runs during the time that 

kindergarten is not in session.  And we have kindergarteners through third grade.  So we do have quite 

an array of school-age children in our programs or in our program during that time.  So--and now, Wendy. 

>> No, that's okay.  The number seven, the mystery number seven.  We have seven kindergarten 

programs, licensed kindergarten programs and then we provide 12 half--not all of them are half day, I'm 

going to say one of them is half day.  The rest of them have full day kindergarten which is kind of 

convenient.  And then we have before-school programs, after-school programs.  Some of them are center 

based, so that means they're in a center with birth through kindergarten.  And then the students get bus to 

our facilities or bus from our facilities to their school.  And then the other ones are school-based.  So, 

we're actually in the elementary buildings.  We have designated space.  Sometimes, we have shared 

space.  So that can provide challenges as well.  And then we have summer camp programs.  And some 

of them are in community buildings, some of them are in centers.  So the environments all look very 

different.  Our day typically runs from either 5:45 or 6:00 in the morning until 9:00 when the children go to 

school, then the half day kindergarten component and then after-school runs until 6:00 PM. 

>> Expect to hear it.  And I should mention also that we only have one building, so our kindergarten and 

our summer camp are all housed in the same building, same classroom actually too.  So as far as PBIS 

goes, when we started PBIS initially, we included all classrooms, all areas of our building, admin, the 

school-age, the kindergarten, the pre-school and infant/toddler.  We do have infant/toddler care also.  So, 

we're from birth through kindergarten and then into school-age during summer camp.  So, we made sure 

we had representation from staff from all of those areas on our leadership team.  And during that first 

year, when we started developing our behavior matrix, there was input from everybody.  Wendy is on our 

leadership team and her perspective was key in part to us creating that behavior matrix because she had 

a very different perspective than the rest of the staff did.  So that was very helpful, because things are a 

little bit different for her kiddos, they're a little bit older.  The structure of their classroom is a little bit 

different.  The layout of their classroom is either a little bit different.  So, that was really an important piece 

for us in developing our expectations.  Data collection and monitoring, we do across the board for 

everybody.  Our infant/toddler and our pre-school staff, we use the ages and stages socio-emotional to do 

the screening for those kiddos, but in kindergarten, we use the SSIS, the Social Skills Inventory System, 

is that right?  They changed the name.  Improvement system, thank you.  I think they changed the name 

at some point.  That's why I get confused.  So we do the same kind of data collection across all 

classrooms.  They've been fully included and have never been looked at as a different part of our 

program.  They are a part of our program.  And one of the things too is that several--every year, several 

children from our pre-school classrooms, they feed into that kindergarten classroom, so it is.  And I know, 



Wendy, you'll talk a little bit about this.  It's been nice since we've started PBIS to see them go from one 

setting to another with the skills already there.  As far as family involvement, they're included the--you 

know, all classrooms are included in that as well.  This past fall, we did a real--what do we call it?  We 

really made a push for encouraging our program-wide expectations across all families, so that we hear 

that coming from families and not just from the staff.  We made a book of our expectations, kind of like a 

social story and we sent a copy home with everybody.  And then we had a pledge for everybody to sign 

we--on big tarp paper, the front desk, I think we had about a 150 signatures on it saying, "We--you know, I 

pledge to be safe and to be respectful."  So kindergarten was a big part of that as well.  And, you know, 

sometimes these kindergarten kids, they help out the younger kids as well.  So--and the family piece was 

huge there, because we started hearing it more and more and more across all areas of our center.  In the 

hallways, in the parking lot, you'd hear people talking about it, so--and then the staff support I provide is 

the building coach support to all the staff including kindergarten and actually more so sometimes in 

kindergarten, because they're not eligible for the early childhood mental health consultation through 

Keystone STARS that the other classrooms are.  So actually, they might get a little bit more help from me 

than the other classrooms, but--and other staff through our leadership team, they support each other, 

they really do.  And they help each other through difficulties.  We have this group of siblings, there's one 

in kindergarten, there's two in pre-school rooms and there's teachers often get together to talk and 

support each other through challenges that they're having with them.  So, you know, there's a lot of staff 

support and the kindergarten and summer camp staffs are always included in that so… 

>> Thank you.  Okay.  So, at Hildebrandt, like Wendy said, we have some in centers, in our child care 

centers and that takes on the traditional program-wide PBIS implementation approach.  Again, like I said, 

the school-age time is not your traditional school-wide PBIS implementation and almost relationally, you 

have to be careful making it completely program-wide, because sometimes staff feel like we're talking 

down to them or, you know, like we're not teaching preschoolers, so making sure we're being 

developmentally appropriate for the staff as well as the children and those situations are really important.  

And so being creative and supportive and understanding as we roll this out to 44 child cares and before 

and after-school centers has been interesting and tricky, but at the center base in some ways, it's easier 

[inaudible] it's a little easier because we can just say, "Okay.  These are your program-wide expectations.  

Everyone--you're just part of the center."  Kind of like Karen said, that--it--they're just included as part of 

the center.  As a company, Wendy is on the company-wide PBIS team.  We have a big Hildebrandt 

company PBIS team.  And then each center has their own PBIS leadership team to roll that out at their 

center.  Our school base sites, that our schools--we're working at--sorry.  We're working at those that are 

within the schools if that school is practicing PBIS and implementing it.  We are connecting either the 

school site coordinator or whoever is one of our staff with their school leadership team, so that their 

program-wide expectations are the same as the schools.  Their reinforcement systems are the same as 

the schools and we'll talk a little bit of that later, because again, that's just logical.  Kids are coming from 

their classrooms, to classroom and it should all be the same.  We should all be using the same language.  



And so that's a little bit about how we do stuff structurally.  Oh, I'll put it over here.  I don't have enough 

hands today.  Okay.  Oh, went up, I went backwards.  Sorry. 

>> [inaudible] 

>> It is.  And so here's some examples of what we do within our out-of-school time classroom time, 

Wendy Roush said.  If you haven't noticed, we have two Wendys up here, so that's been fun.  It's always 

fun to have two Wendys.  You can never have too many, right?  So, these are some practical things we 

do.  Obviously, we're teaching expectations.  And as Aimee said, if the school district already has PBIS, 

they've incorporated it into their school district, then we're going to reflect their expectations.  If they have 

not, then we're going to use our company-wide which are be safe, be respectful and be responsible.  So, 

this is a feelings chart, that's located in one of the classrooms at one of the schools.  And when they 

come in for the day, when they're checking in before-school or when they're checking in after-school, 

they'll go to the feelings chart and just write how they're feeling that day.  And if you see the faces around 

the chart, they're general feelings and I blew one up, it was tender.  And the kids got to pick the words 

and then they researched words on the internet that would support that.  So warm-hearted, soft, loving 

touched sympathetic.  It was a project that the students did, but then they checked in, so the teachers 

kind of have an idea of who they might need to give additional support to that day.  And then in all the 

interest centers, because our classrooms, shared spaces or designated classrooms are set up with 

interest areas, so we have an art area, we have a homework area, science area.  And in each of those 

areas, we have outlined the matrix.  What does it mean to be safe in this section of the classroom?  What 

does it mean to be responsible in this section of the classroom?  So that's just another example of how 

they practically implement it within that after-school or before-school program.  And then that's a camp--

they did camp promises which I just thought was a neat way to reframe the expectations.  So it was a 

softer word that they wanted to use.  And obviously we're still learning, because there's no pushing on 

that, but it's a journey that we're on and that's just one example of that.  And then here's some more 

examples of how we're able to implement PBIS and it really integrated in cross curricular activities.  It 

shouldn't just be five minutes out of the day we're teaching about emotions.  So, one of these was a 

crinkle project that one of the summer camps did and what they'd talked about is, the kids took a piece of 

paper and you may have done this before, but they rolled it into a ball and then they tried to flatten it.  So, 

the power in that message is, when you say something to someone, it's like crinkling a paper into a ball.  

You can never get it back the way it was.  You might be able to flatten it out, but your words have impact.  

So, they talked about how that your words impact others.  The Donegal School District--and actually a lot 

of our programs, we have alone spaces or peace boxes.  So again, it's teaching them some resources 

that they can use within their day.  So the peace box might have like a thick phone or an old phone we 

don't use and they can phone a friend and talk about their problems if they're not ready to talk to 

someone within the classroom.  It might have a paper and a pen, so they can write a letter to someone.  It 

might have pictures of feelings, so they can just kind of figure out where they are.  There can be conflict 

resolution cards in there, so they can walk through the process, identify the problem, come up with a 



solution and then they can go to that individual and walk through those steps if they're not ready to do that 

yet.  And the all alone spaces, just a place that they know they can go to and chill out and no one's going 

to bother them.  We all need that safe space time to time.  Some of you might need that right now.  And 

then also we incorporate some into our programs.  And a lot of that is team building, so there's a lot of 

socio-emotional things that go into taking risks and some, being able to express your ideas or maybe 

possible solutions and are you comfortable with doing that.  So we make sure that we talk about the 

communication skills component with the teachers, when we--when we talk about this, making sure it's a 

safe environment.  So, it's not just science we're doing.  Again, it's cross curricular.  And then our lesson 

plans that we use before and after-school, we also have a socio-emotional component that they have to 

identify.  So, they might be teaching individual lessons each day and that's great if they are, but they need 

to imbed that concept in everything they're discussing.  So when they're out on the playground, if the 

concept is conflict resolution that week, then they're going to really emphasize the children taking 

leadership in a conflict resolution situation.  So, whatever the theme is or the intention focus is that we--

they're going to--everywhere they go, the gym, outside, snack time, because there's just never conflict at 

snack time, they're going to just make sure that they own that, they recognize it, they really, really do a lot 

of self talk out loud to the kids, so that can really make those connections.  Oh, yes.  Yeah. 

>> Back to your feelings chart. 

>> Yes. 

>> You said that--and I think looking at that chart… 

>> Uh-hmm. 

>> …it's what it says that we're doing [inaudible] a little attention throughout the course of the day.  Is 

there any point where maybe the teacher would have to consult with other team members, so that the 

[inaudible] and is that necessary? 

>> That's a great question.  So his question was if someone writes an emotion on that chart--I forgot what 

she actually wrote that day, but she was feeling kind of sensitive that day.  It was interesting that she's the 

one I photographed.  But if they--if they're feeling off that day or they have an emotion that someone 

needs to address, who addresses it and is it the teacher that's there or is it another teacher?  And it 

depends because again, we're grouped care--a group care facility.  We're one to twelve ratio which is 

better than the classroom.  We have some other restrictions, though.  We do have primary care groups.  

So, each teacher is assigned a set number or identified group of students.  So, if I'm--if you're in my 

primary care group and you're the one coming in that day, you might nor necessarily be with me at that 

moment, but I'm your advocate when it comes to lesson planning, talking with family, conferences, things 

like that.  So, I might make mention to your primary care teacher that, "This is how he's feeling.  Can we 

switch off so you have a chance to talk to him?"  That's absolutely appropriate and would be ideal.  Not 



always the situation.  So it might be a situation where I just come over and chat, "Hey, I saw you wrote 

that up today.  You want to tell me more about that?" 

>> What about a child that [inaudible] 

>> Absolutely, absolutely.  We do have students from time to time that might make threats, whether to 

themselves or to someone else.  And what we do in that situation is we definitely communicate with the 

school district.  And again, we want to partner with them as much as possible.  So, if we have a student 

that's in a--in a situation before school that we don't think they're ready to start their school day, we'll 

definitely walk to them--with them to their class and give the teacher a heads up.  It might be stopping-by 

the guidance counselor, it might be going to the secretary--it depends.  Sometimes, it's the nurse.  So, 

definitely, that communication is extremely important.  We don't always get it coming back to us, though, 

and that's the unfortunate part.  So, if you're in a school district, we welcome that communication in most 

cases.  Please partner with us in that.  But that's why we do that check-in again after school.  And if it's a 

child that was before school, coming back after school, we want to make sure that we're definitely 

focused in on that.  Did the day change?  If so, let's talk about.  What made your day a little bit better?  I 

see that your new day has gotten better.  If it hasn't, then we're following up with the parent at pick-up and 

just kind of sharing with them how things went from our perspective.  Again, we weren't with them the 

whole day, but that communication is important.  Thank you.  Any other questions?  Okay. 

>> I popped up ahead of time.  All right.  Okay.  So, I have a unique situation, teaching kindergarten--

private kindergarten within child care setting on campus at Penn State.  So what is really unique and I 

think a great opportunity for me is to see the results of PBIS being implemented in preschool and even 

starting out at--with the infants.  And it's quite amazing to me when they get to me that they're already 

exhibiting expectations in modeling that behavior for the other kiddos who come to me.  So, that tells me 

that this program is working, number one.  So, I just--sorry for the back feed. 

>> Step down [inaudible] away from the speaker. 

>> Okay.  Is that better?  Thank you.  So when we--I'm going to bring you through my journey of 

kindergarten.  So, when we have the kiddos come to us at the beginning of the school year, those 

children who are already familiar with the program, they help model the behaviors.  We set up a basic 

structure for the kids.  So we don't go into a lot of step by step procedures of the expectations to start 

with.  We set up our general pictures.  We orient them to the room, model behavior, and use the language 

that we really want the kids to work into their everyday language.  So as we set that structure up, then we 

scaffold from there.  And with the integrated arts program, beginning of kindergarten can be quite 

emotional.  So, we tie in a lot of feelings books.  So, we'll model behaviors, put our PBS tools into place to 

model how to be a good friend.  And then we use also a lot of our books to show emotions, expressing 

their feelings.  We have this one great book called My Beautiful Oops.  So, that really helps children at the 

beginning of kindergarten feel it's--you know, have that feeling.  It's okay to make a mistake.  And the 



tears will roll, but, you know, as we go throughout the year, it's really interesting to me.  We will still refer 

to all of these books and all of these artists at the end of the year and almost come full circle with the kids.  

And they remember all of these things that we have taught them by the end of the school year.  And so 

along the way, we'd like to use other programs to support PBIS.  So, in this slide, we have our little friends 

here and Blanco and Azure, they're well-loved as you can see.  But we use that to thread into our PBIS 

structure and we also use the pets program which is great.  Twiggle the Turtle comes out quite often with 

Azure and Blanco and helps children cope with their emotional regulation skills.  And then we also use 

our mascots to help the children journal their feeling.  And throughout the year, we tie in our artwork as 

well when they get to take Blanco or Azure home for the weekend and talk about their adventures.  And 

it's a really nice comfort for the children to have these pets or mascots throughout the year.  And often, 

you know, if the kiddos having trouble, well, we'll pull those out and that's a great comfort for them.  And 

other tools that we use along the way are--sorry.  We have social stories and picture schedules for the 

kids.  So those children who have already been in the program, that's just a really nice way to help them 

transition into the kindergarten and then it's also a great way to support the families in our centers, you 

know, just showing them that we're continuing that support for them.  And then getting our new parents on 

board to help them.  And then also, as we move forward and keep scaffolding, we get a lot of support, we 

give you a lot of support to the staff members.  So, we'll use other tools to keep track of behaviors that 

start to emerge as our school year progresses of course.  And we use BIRs as I think Karen had 

mentioned, SSIS as well.  And this is a really nice tool for us, because as we go through the program, the 

kids are building their skills, but then it really helps indicate to us, take pause, and really start 

collaborating with some other professionals in the area who can support us if we need that extra help.  

And then by the end of the year, after we worked so hard, I feel that we've seen the fruits of our labor and 

we can then scaffold more.  And then I switch gears and do it all over again to get started for our summer 

program, so we kind of up the ante for the kids.  And my main goal for the kids by the end of school year 

is to have a better sense of community and to tie that end into moving forward to the public school system 

where they transition too.  So, I really want to equip them with the tools they need to regulate their 

emotions, tools they need for problem solving, strategies for conflict resolution skills.  And then when we 

move into the summer program, it's a bit different.  It's not as structured of course academically.  But it 

really helps set the stage for a lot of teamwork for the summer.  So that's what I really strive for is during 

the summer is to build teamwork skills and just have a bigger sense of community overall, so when I send 

them to the public school, we're hoping we've done our job and really equipped them.  And if they have 

PBIS in the school system, then that's even a bigger bonus as they move forward.  Oh, and I didn't say 

anything about this, right?  So, as you can see, we have some examples of our mascot.  He's known to 

pop up here and there around the room and disappear, too.  We have some kids who really latch on and 

really want to keep them all for their--themselves.  And so that actually has turned into a lot of teachable 

moments throughout the year, you know.  Being honest, where is Azure?  Where is Blanco?  Blanco or--

yeah, Azure had been missing for a good three weeks or so on vacation.  But he returned to us.  And as 



you can see, one of our kiddos was thrilled.  So, this is another really fun way to bring the families into 

this type of programming as well.  The kids take the journal home.  We send our project home with the--

with the kids.  So, they have to interact with the parents in deciding what they want to make with their 

work which definitely is tied into--in our desks that we're studying at the current time.  So, our journal up 

here, feel free to look at it later, is kind of a representation of the different artists we've studied throughout 

the school year.  And we do--I'm not a huge sticker fan, but this particular group each year, we switch it 

up to, you know, what will work best for, you know, the kids and the dynamics that emerge.  We have our 

star students this year.  And so they climb the ladder.  We all start and ready to learn which is a green 

sign.  And, you know, the kids have really been striving hard to reach outstanding.  So this is another tool 

that we bring the parents into to participate.  So, at the end of the day, they have to take their child over, 

take a look at this chart, talk about their day, and talk about the reasons why they are where they are and 

earn their stickers accordingly.  And it's a great mechanism as well to, you know, have teamwork with the 

kids and to strategize with one another throughout the day and problem-solving, you know, why is 

somebody sad?  What can we do to help them?  Why did, you know, somebody get so upset?  And what 

can we do to solve this problem in a way that's, you know, helping them regulate their emotions, 

etcetera?  So, I think I covered all that.  Thanks. 

>> [inaudible] question. 

>> Sure. 

>> Are you star students just like [inaudible] is there students with [inaudible] experience this [inaudible].  

Parents using that as [inaudible].  Is that true when you [inaudible] who has this will discuss it with their 

[inaudible].  So [inaudible] 

>> Uh-hmm.  That's a--sorry if I'm away from the mic.  That is a great question because that was one of 

my concerns and that's my hesitation to use a sticker chart to begin with, because I really don't want that 

stigma.  But it really lends for great learning opportunity for teachers, children, and parents alike.  I mean 

it really kind of holds everyone accountable, you know, is--and we talked about that.  We work with the 

parents through that.  And at first, we would have a few parents feel that they will, you know, their child 

was being ostracized for various reasons.  We had like some, you know, cultural issues that seemed to 

be, you know, in the forefront.  And, you know, some people felt like that they were being singled out not 

only by possibly that, but, you know, just because their child has--they have some particular obstacles to 

overcome emotionally.  So, that was a challenge for them as well.  So, we all have learned, it's been a 

journey that we--by working together and by supporting each other and being open and honest to figure 

out what makes somebody tick and how we can help them.  And then also be open and honest with the 

kids.  So, you know, this person needs to work a little bit harder to get to outstanding.  Whereas, this 

child, they've given it their all and they're probably going ideally, you know, going to achieve, maybe, you 

know, according--if you were to compare, you know, "typical challenges."  But we gauge it as teachers, 

we kind of know like, they've given it their all, were a child might have a hard time understanding well.  



They just picked up a piece of paper.  Why are they are not outstanding?  Well, to them, that's the goal 

that we've set for them and we explained that to the kids.  And then overtime, they understand that better.  

And so, they've been a lot more accepting at that.  And I'm not going to say that it raises all issues, but 

that in particular has really helped to address it that way.  Did you have a question? 

>> [inaudible] I was in a similar situation when I chose to be with [inaudible] special number, so their 

names are no there.  So when the parents came [inaudible] 

>> Uh-hmm. 

>> Except that, they make a big deal about, that's your number and then the [inaudible] 

>> do you start at number one, just out of curiosity? 

>> It depends.  No, all the time.  And so, they can figure out if it's alphabetical.  But our [inaudible] grade 

is large so it really would matter because by the end of the year, I'm up with 30 [inaudible] you know.  

Does that make sense? 

>> Sorry.  Are you good? 

>> Yeah. 

>> So I have it all for the [inaudible] if somebody comes in and are guaranteed this [inaudible]. 

>> Right.  So, one system she uses in case you didn't hear that was she uses numbers instead of names.  

And I have a program that does that for a different reason, not for the sticker chart reason, but they never 

use number one because everyone wants to be number one, so, we start at number 11, if you want to 

use that system.  And going back to the conflict, I have a program that has an online system that reports 

and they have access that they can look at their child and overall class, but not on individual students and 

I can't remember what it's called.  But if you leave me your email, I can definitely send that to you.  But as 

a company, we try not to single children out visually within the classroom.  We do classroom efforts.  So, 

we'll do classroom charts and things like that.  We do tickets and this is one of--actually, before I get to 

that, I want to go back to your question because I was thinking about that.  When we're in the school 

building, we can go and walk with that child.  But when we're at the center, we--the one child I was 

referring to that did have some threatening comments, we called the school.  So, we'll also make phone 

calls if the program isn't at our--at the school itself.  So, again that communication regardless of location, 

is extremely important.  Partnering with the school districts.  Donegal school district, this is their sample.  

They use a ticket system in their school.  So, when a teacher gives a ticket, their ticket gets put into the 

main bucket and then the teacher also gets--they give incentives to the teachers and the children at set 

celebration days.  So, in our program, we use the same reward system, but we have a different color 

ticket.  So, that's how they know whether they got it before and after school or whether they got it at 

school.  And again, we model similar celebrations, but on a smaller scale because our groups are a little 

bit smaller.  But we want to use the same wording and the same systems for that continuum of care.  



They're in the same building the expectation should be the same.  And then, we also have students--

sometimes we set on the IEP teams, sometimes we develop the action plans with the classroom 

teachers.  One student in particular, this past year, we worked with the guidance counselor, the TSS, the 

family, and the principal, and a child care staff.  We'd all met together and we created an emergency 

action plan for this child because he had extremely aggressive behaviors.  So, we utilized the school 

district's crisis team in that situation.  So, again, that communication is so important, inviting them to the 

table and utilizing all your stakeholders.  So, if you have programs, please reach out to them because 

they want to make sure we're doing what's best for children and families and that's just one avenue and 

resource that's there that we can use.  As you were talking about books, I forgot I forgot to mention mine.  

A series that we use is called the alphabet series.  I don't know if some of you might be familiar with them, 

but it talks a lot about character traits, positive and negative.  So, when we're reading through those we 

can refer back throughout the day, too, if we're being a naughty newt or an absentminded alligator.  And 

just--it's a cute way to talk about those things that aren't necessarily cute to talk about all the time.  And 

one of the activity books that the instructors uses--it's a hundred and four activities that build and they 

focus on self-esteem, communication, teamwork, anger management, self--sorry, self-discovery and 

coping skills.  So, it's after lunch.  I'm sure you guys are half asleep.  I want you to close your PowerPoint 

and turn it to the back.  When you have that done, give me a thumbs up so I know you're with me.  Oh, I 

have--some are ready.  You guys are on it.  All right.  We're going to do one of these quick activities.  And 

you should take out your pen, put on your thinking caps.  If you need a pen, I have a few up here in the 

front row.  I can bring them back to you.  What I want you to do is think about the last time you were super 

angry at someone.  It maybe me right now or it might be someone earlier today, but think about a time 

you were super angry, okay?  I'm just going to let you sit on that for a--for a minute.  So, think about that.  

Okay.  So, I want you to write down what--I'm sorry, draw--you're going to--you're going to write it down, 

but I want you to draw a picture of a human body.  It can be a stick figure and that's entirely okay.  So, I'll 

give you 20 seconds to draw a picture.  As detailed as you want it to be in 20 seconds, and when you're 

done, just look back up at me.  Thank you.  And some of your people I can see are very small.  Some of 

them are very big and that's okay.  What I want you to do now is you can use words or you can use 

pictures to describe how you felt when you were angry.  So, if you were angry and your heart started to 

pump really hard, then I want you to write pumping heart or just draw a heart with little vibrations a round 

it, okay?  So, take a few minutes and draw how it felt to you when you were angry in that situation.  If 

you're not an artist, you can use your words.  Just write your words there.  Bless you.  Okay.  Is anyone 

brave enough to share how they felt?  Do you want the mic or you just want to howl and I'll repeat it? 

>> yeah. 

>> okay. 

>> I cry when I get mad. 

>> okay. 



>> My heart raises, I yell just to [inaudible] shake. 

>> So, you cry, your heart raises, you shake, and I missed one. 

>> I yell. 

>> And she yells.  So, you're not mad right now?  That's awesome.  Good.  Now, I know that about you 

and I can support you in that.  Anyone else want to share?  Go head. 

>> I also cry. 

>> Okay. 

>> But I also get tension in my neck and my shoulders and almost like I got punched in the stomach. 

>> okay.  So, you also cry, you get tension in your shoulders, and you have this punched feeling in your 

stomach.  All right.  I'm a crier when I feel injustice, but not when I feel anger.  I just want to share that 

with you.  Any other thoughts of how--go ahead. 

>> Almost [inaudible] it's also hard for me to breathe. 

>> Hard to breathe.  A lot of the similar ones and hard to breath, a heavy chest?  Okay.  So, this is one 

activity we'll do with our school-age students, small group works best but we want to talk about--okay.  

Now that we have this anger, now that we've identified how we feel, what do we do with it?  So, we'll have 

them walk through an anger management plan.  What do they do when they're angry?  Was it effective?  

Was it not effective?  What could they try next time?  And this is also something that we can put in that 

peace box that we talked about earlier that they can go to and draw that picture if they're not ready to talk 

about it they can color that picture in as much as they want to, to kind of get that feeling out and then 

they're able to discuss it with the teacher afterwards.  The anger management plans too, we will do 

individually.  It can be a Tier 2, Tier 3 strategy depending on the student but it can also be a general 

activity.  Again, we can assume children know what to do with their anger.  So teaching what they can do 

when they feel that way or who they can go to is extremely important.  So thank you for bearing with me 

with that little exercise.  But again, we need to--go ahead. 

>> I just want to ask [inaudible] 

>> Oh, 104 activities that build. 

>> Thank you. 

>> And I will have it up here so the new ones write down the author of the ISBN.  You're more than 

welcome.  All right.  It's lots of fun, there are so many activities on that, I definitely--I endorsed it.  For 

whatever that's were--all right.  Back to school partnerships.  I think I covered most of that, so, we can 

move on to family partnerships and how do we incorporate families.  I did talk to you about our action 

plans.  Obviously, we're talking with families from day one.  When we do our family intakes our family 



handbook, that all talks about PBIS and what our expectations are and how we can support them and that 

we're here to support them as a family unit not as their child for the 15 minutes.  They might be with us 

before or after school.  So sometimes it's a very limited time that we get to support them but we want 

them to know that we are resource and we want their child to be successful.  So we do that in writing.  As 

I said that family handbook and that first enrolment meeting is the first time.  And then daily, we'll talk 

about things that come up or just the activities we're doing and how that relates.  Our newsletters, is 

another way and this is an excerpt from the one newsletter and, again, Dona, the school district talking 

about the ticket system.  We don't just do the ticket system.  We want families to know about the ticket 

system and why we do it.  So, the staff put together an explanation of what that was and what we're 

expecting.  And we also welcome the families, if they see something that their child--not in this program 

but in some programs, the families can also nominate their children for the tickets or the stars or whatever 

the incentive program is.  So, if they were very respectful in the way in or they did something that was 

safe for someone else, they saw something in the floor in the hallway and they told us about it, that parent 

can write them up in a good way and recognize that behavior.  So we definitely want family involvement 

that way and the proactive positive process.  But there's also that reactive when situations happen and 

we need to have those team supports in place, we welcome the families to come in, we welcome them to 

bring someone with them whether it's a TSS, another family member, whoever that may be, we want their 

input because it's their child.  They are the expert.  They know the background there with them when 

they're not with you us, so, we want to make sure that we have that consistent plan and consistent 

language and the support needed for that family.  So, that's our general process.  Tier 2, we do 

assessments--you're going to talk maybe a little bit about that?  No? 

>> [inaudible] 

>> Yeah. 

>> Okay. 

>> Okay.  But we also do a 45-day checklist and then the six month review and some of that is social, 

emotional, some of it is academic.  But then we have family conferences and we'll talk about what their 

child's at and then I talked about the action plans and support team, sorry, okay. 

>> Any questions?  I'm sorry. 

>> Okay.  Some things I forgot a little earlier on.  I wanted to talk about systematically as well, or how we 

try to kind of roll out those modules to our school-age staff.  Again, if we are just doing the same modules 

we're doing for the child cares, we lose by end because they feel like they're being top-down to--that's 

really easy for them to check out and say that doesn't apply to me, my kids are older.  Even that 

relationship piece, so, being intentional and pulling out the information from the modules we've developed 

a specific school-age one, that we've trained the site directors on and that they facilitated with their staff 

that was more like a Webinar that I went through some of the basic information reviewing the pyramid 



model.  Luckily for me, right around that time they see children came out with like an after school focus on 

the pyramid model, so, I was able to just kind of summarize that and that was a really great way to kind of 

introduce the pyramid model for our school-age sites.  And then we've been taking Hildebrant, as a whole 

has been taking the self [inaudible] modules and chunking them into one-hour chunks that we've then 

trained our directors on how to train their staff because there's one of me, there's 43 childcare sites.  So, 

that's a lot more time efficient for me to go to regional meetings where there's a group of, you know, five 

to ten directors, train them on how to train the module.  It also empowers them with the knowledge and 

the understanding which we're trying to hit all of these things at once.  And again, the expectation is that 

school-age is part of that roll out and that training if they're part of that center and those that are part of 

schools again, I've been training their site directors and they are doing the same trainings but then 

updating it to make it applicable for the school-age setting using the school-age examples.  And that's 

been so far, fairly successful.  Are there any other questions, any ideas from you in the field that you have 

found that--and challenges, any questions that you're finding that you're running into and you're out of 

school settings? 

>> The challenges that I'm finding is give Head Start. 

>> Uh-hmm. 

>> And everything is [inaudible] they don't want to converse with us.  So, I and the guy who sponsored 

ISAP for me during my building and, I mean, when you're talking about, oh, we take the kid and we 

[inaudible] 

>> [inaudible] 

>> We've done that even in the intervention meetings and they still say that our releases ain't good 

enough of that like they're very picky and I find that as a challenge that needs to be overcome like we 

want to work as a team but I feel resistance and it's from the teachers are wonderful.  It's from their 

supervisors and then their supervisor's supervisor that I'm--honestly, we did the release and that made 

them mad because we want--it was almost like we went up to them.  And we weren't doing that, we just 

want to converse. 

>> Uh-hmm. 

>> If you know there's a behavior problem and you want me to help you, you have--they have two rooms 

in our building and yet we still feel isolated.  Like, when I had the fire truck come, I included them.  When I 

have safety lessons, I included them, but, I don't feel like they want us to be included.  So how do you 

overcome that? 

>> I think that the direction [inaudible] with that I just hope that, it's that [inaudible] agreement.  You know, 

as a director myself, we go over, under or backdoors, we want to work with school districts ultimately 

[inaudible] of any early childhood [inaudible] councilor, or privately operated, it doesn't matter, with all the 



school readiness, have always [inaudible] that child and the kindergarten ready to learn, continue 

learning.  So, I would contact the--I would go straight to the director because I'm sure that would not be 

supported in the way [inaudible] that direction. 

>> Got it. 

>> Is your conflict with the school district or early childhood center? 

>> Excuse me? 

>> Is your conflict with the school district or early childhood center? 

>> No, I--where I work for a school district.  My conflict is when we house two Head Start classrooms 

within our building and we--I, as the guidance counselor [inaudible] included them in my activities that I do 

for the school but they kind of, dig their heels and--example kindergarten registration. 

>> Uh-hmm. 

>> I have play a big role in kindergarten registration.  When we do kindergarten registration, I bring other-

-outside agencies in, you name it, we bring it in. 

>> Uh-hmm. 

>> Families come in and we do the little tour.  During that time, I have the parents sign a release then 

later on, we sit down with the classroom teachers, again, as I said are wonderful but then, there is like a 

supervisory person sitting there and she's giving the, "You can't talk like that."  And we, when we have a 

release, they have their release sign by [inaudible] and they're still getting the EOI to the--like they don't 

want to tell us about the child who we've seen in the hallway all the year.  We're obtaining the child, you 

know, the family.  We've had the siblings in there acting like they don't want to share any information with 

us and they don't want us come in to assist that.  I think that's our biggest barrier to come in to this 

because we already do this and we do it well and I love it and I'm--we're going to be starting it this year 

with them.  And I'm just wondering how did you overcome that that they are now in yours--so we're really 

like a family. 

>> Right.  I--let me summarize the question and then when did you have more detailed thought.  So--

okay.  So the question is all these great coloration between the families and the school districts, how are 

you getting around those heap of concerns, how are you getting around those legal concerns and I'm also 

hearing peoples perceptions on those legal--what you're able to share even with signed agreements as 

well.  And before I hand this over to Wendy, I feel it's important to say isn't it interesting how everything 

goes back to the bottom of the pyramid and that relationship and that communication.  Every single thing, 

so, and maybe that's my little soapbox because I'm still there with the company and they keep thinking 

like, "Why are you going back on this again?" Because it's everything.  I don't care, you know, Dr. Sugai 



did a really great, you know, illustration.  There isn't a Tier 3 kid.  Everyone has Tier 3, Tier 2, Tier 1 

abilities and disabilities.  So I'm going to--Wendy actually handle how she does that. 

>> Not an expert. 

>> So it is quite complicated and it really depends on the district for me, because, again, we're open to it 

and we're childcare.  So when we're working with the school district, it's me building that relationship with 

the administrator is huge.  So going back to the director of whomever you're working with, that's going to 

be your first step, whether it's giving him a basket of tea and cookies and just saying they're awesome for 

a while until you can get that buy-in.  The other avenue you can take is the family.  The family can be an 

advocate for you.  So, I've been invited to the table because the family has asked if they can bring 

someone with them.  So, that might be a way to get around for a specific child but programmatically, it's 

building a relationship with the administrator asking them, "Is there a form that you utilize?" Because they 

have a form, they just haven't shared it with you yet.  If they don't like yours, I'm sure they have a form.  

Everyone has a confidentiality form.  So maybe, something is not ordered right.  It's not passed by their 

lawyer, so, again just ask them, you know, we really want to support this child and this family, how can we 

do that with you? 

>> So when you first started out, you--because we're just… 

>> Uh-hmm. 

>> …we're bringing it down to your level I guess is what I'm saying.  We're starting--we're going to start it 

next year.  So you're saying you had all these team meetings with the director, with all of them, them 

onboard obviously [inaudible] and then promote what we already do within our building for them to do 

when you said you have a different color ticket, etcetera? 

>> Talking about two different things potentially. 

>> Okay.  I'm sorry. 

>> First of all, I'm talking about the just relationship and sharing information in general. 

>> Got it. 

>> When it comes to PBIS, we're ahead of a lot of the districts that we're in.  So, now trying to partner 

with them it's--we're available, this is what we're doing, this is how we're supporting your children and 

families, how else can we support you?  I just had a meeting with the building principal last week and 

said, you know, "You know, this is what we've been doing and, you know, how can--where are you guys--

we're in the process, the benchmarks of quality" because we're--when we're in a school district we don't 

do our own benchmarks for quality, we should be supporting the benchmarks of quality of that school 

building.  So just putting that teaser out there that I'm here, how can I help as they're reevaluating and 



hoping to get in those doors, that's not always the case but we can only do as much as we can do and I 

know Amy wanted to… 

>> Because what you're talking about is that you're a school district that trying to embrace your Head 

Start into your program-wide and that like, absolutely rocks my socks having been in Head Start and 

feeling like I've had to like bang my head to get school districts to listen and--because we wanted to give 

that information because we had worked so hard to build these kiddos up and get them through or make 

them successful.  And then it's like, you know, we got a call the first week, you know, they've been 

expelled or something and it's just devastating.  So thinking about those things, just thinking 

systematically, like look at your benchmarks for quality can you invite their director or their manager to be 

part of your leadership team?  How can that--because that's where you're going to get their buy-in, as if 

they have a voice of what they're saying.  Again, one of the things I love about PBIS is, it brings 

everybody to the sandbox.  It brings all of us to play together because we have those school district, we 

have that early childhood and we all know it's all important, and we can't do it without each other.  So, 

how can we pull this together and do our own pyramid with the grown-ups in the systems and get that 

conversation start.  So I would start with having them on your leadership team and training them on 

benchmarks for quality on PBIS, you know, offering to provide the preschool set of modules for them.  

You know that kind of partnership and kind of like Wendy was saying that relationship building this 

morning in Julia's session, she was talking about how those first couple of times you're just finding the 

good.  You're just finding the good those first several times you're responding like, "I really notice how 

well you do this and I really noticed how well you do this."  And then you can start, "Hey, you know what?  

There's this one thing we would really like to work on how would you feel about having a conversation 

about that?"  You know that's my initial gut reaction to your question.  Yeah.  Good question.  Any other 

thoughts challenges, questions, things you love that you do?  Oh, Sue Zeiders.  All right.  I'm going to 

make you talk on the microphone. 

>> [inaudible] 

>> My question is about when the kids are spending all day in school and then they leave the school and 

come to your center and your program-wide expectations in your center may be different than the school 

district.  You don't have--okay.  So you're saying you don't have that situation because what--I… 

>> [inaudible] 

>> In some sites.  Because I mean if you serve one--more than one school district, you're definitely going 

to have that, so… 

>> Right. 

>> In our in-school sites we don't have--I will let you--in our in-school sites, we don't have that but you're 

right that our center-based sites. 



>> We do. 

>> Do--did you have an answer for that? 

>> I think that clarifies that. 

>> Okay. 

>> Well… 

>> Just expand a little bit?  Sorry. 

>> Yeah.  Amy did say it right.  If the school district has expectations, the school-age program keeps 

those expectations.  Now, our shared space, we're in a gymnasium but half the gymnasium is our 

classroom and half the gymnasium is our gross motor area.  So at school, we're in the gym we they can 

use a level four or a level three voice but when they were with us having snack that doesn't apply.  So we 

do need to do some reeducating advocate now this environment is used for this, this is the expectation, 

so, there's some conflict in that capacity but again our Hildebrant approach is if the school district already 

has one, we are definitely supporting those expectations.  We want to be a part of the whole process of 

that. 

>> But I understand what you're saying about those center bases because I think that's something--as I 

understand different site in Lancaster do you practice school-wide PBIS that's--I don't know if it's a 

problem but a challenge across the board because in all of our centers, no matter what district they're 

going to, it's going to be really hard to make everyone's program-wide expectations match.  So, I think, it 

kind of comes into that intentionality and part of our journey we're still growing in some ideas I have--oh, 

did you have an idea? 

>> Question. 

>> Oh, okay.  I'm… 

>> And they're all teaching prosocial behaviors. 

>> Right.  And they're all teacher prosocial behaviors.  What we're really trying to do is do that process of 

like, this is what it means.  This is what Be Safe, Respectful, Responsible means and they're pretty 

general enough that it kind of transfers. 

>> How do you get the whole process started because our district had before an aftercare and we have 

Head Start and we have [inaudible] counts but how do we get everybody on the same page?  How did 

you get that started? 

>> The question is, how did they get everybody on the same page?  So do you mean like within the 

school districts or do you mean within the company or do you mean within both? 

>> Both like… 



>> Both? 

>> …school district and the company. 

>> So for us, Hildebrant, what we did is we reached out to their principals, that if we knew they're 

implementing school-wide PBIS, we reach out to their principals and said, "Could we be part of your 

leadership team?"  And they were very gracious.  And are you--are you a part of a school system that is 

implementing PBIS right now?  So, again, kind of like I--what I said to her is I would invite them to be part 

of the leadership team.  Because again, the purpose of your leadership team is to represent your entire 

school, so, if you have Head Start and no one from Head Start's on your leadership team they're not 

going to be part of it.  Because in the end, it's also their job to take back what your initiatives are to them 

and figure out how are they going to be part of that.  And, so, I think that's just a good great basic place to 

start as make them part of your leadership team.  I know you have to be careful because it can we get 

[inaudible] but it's worthwhile. 

>> Did your before and after school program participating Keystone STARS?  My question was does 

before and after school program participate with Keystone STARS? 

>> I am not sure.  It's through the YWCA's SACC. 

>> Okay.  So ask them and let them know it can be a professional growth activity for them.  That will get 

them in your door.  Because the one that definitely document that for their quality initiatives that they need 

to be part of the community of professionals and that will help support that and your efforts as well, so… 

>> All right.  Any other questions?  Okay.  We are wrapping up a little early here.  I apologize for that.  But 

our big ideas is that school-age requires a different approach as before and after school care.  Again, it's 

not different in the implementation you still have leadership teams.  You still--we're still using that data 

that, you know, happy tattoo circles that Julia Slater wants tattoos for everybody on.  You know, we're 

using that data the system and the strategies to develop our outcomes.  You know, so that process is the 

same but how you utilize that and gain our staff buy-in and then teach our children in our intention and 

our relationships gets more complicated because you're looking at different agencies that normally just 

kind of do their own thing and get through their day and, you know, it is what it is, so, how do we bring 

everyone together.  So that's part of the else too.  Those family center connections are key to ongoing 

success and that before and after school period, they may be the people who see the parents the most.  

The ones that are dropping them off and then there when they pick-up, so, increasing that communication 

PBIS, is really just--in some ways revolutionary and that they really should push that conversation 

between the teachers and the before and after school care because that's going to be your connection to 

the families especially these busy working families.  It's really hard to be involved in school when you're 

working a full-time job.  Those importance of in school partnerships and I think everywhere we're working 

on that transition and building those relationships between childcare centers and schools but especially 

when you have a before and after school care center on your site if you're school district, get them on 



your leadership team.  If you are a Head Start, if you are the before and after school care setting in that 

district, reach out to them.  Do you have a leadership team?  Could someone sit on that?  You know, and 

make that happen.  In those community center partnerships for those ongoing referrals, what we mean by 

that is that kind of like those inter team meetings that we've had for kiddos who have behaviors that rise 

to the top of the pyramid that we're all giving the same reinforcement, we're all on the same page 

targeting the same behaviors, building those plans for kids, so, that they can continue to receive high 

quality before and after school care, so their families can continue with the work and, so, that their lives 

have a higher quality.  So thank you so much.  We will be around to look at the books.  If you would like to 

ask us any questions and our emails, all four of us--that's all right--are right here.  If you have any 

questions, you can always email us later too and we'd love to talk to you.  So, thanks so much for coming. 


