
>> Well, we wanted to start off just with a little bit of--am I interfering?  That was you?  Start off just a little 

bit of kind of a questions, comments, concern type of thing before we really got into it.  We're going to be 

talking about how we were able to action plan after our SET.  So coming into this, you all had an 

opportunity to select it.  You all probably selected it for different reasons based on where you are within 

your implementation.  And we would just kind of like to know what are your real--you know, what are you 

hoping to get out of this session so that we can kind of direct our content towards the questions that you 

have ahead of time.  Does anybody have anything that, you know, what are you anticipating?  What are 

your--what are your hopes and dreams, let's say? 

>> Can you review what the SET is because I chose this [inaudible] 

>> Okay. 

>> I don't remember it. 

>> All right. 

>> Thanks. 

>> Anything else?  We are recording them, so we're going to go back and make sure that we hit them all.  

So I'm being genuine.  Anything else? 

>> [inaudible] the classroom for each class so… 

>> Moving into the classroom with what? 

>> With School-wide probably [inaudible] 

>> Okay.  What… 

>> …that you've done with all the other areas like hallway [inaudible] so we are working with someone to 

actually [inaudible] 

>> Okay.  So, what's School-wide going to look like in the classroom and review of what is the SET itself?  

Anything else?  Let's do a nice number.  Three?  I get one more.  Come on. 

>> [inaudible] able to teach the PBIS at the secondary or on high school.  My question would be our 

action plan, what would that look like after you complete the SET [inaudible] and what would that look like 

for us [inaudible] for in high school level. 

>> At the high school… 

>> Elementary is kind of easy, but high school is different. 

>> Yeah.  It's a whole different set up.  I'd be asking you questions by the end of it.  So you're three, what 

does that look like?  Okay.  Well, anything else before we move on into the next portion of this and kind of 



get started?  Okay.  Rosemarie Dvorchak, our head principal is going to be doing a little bit of background 

about our district and then starting the presentation.  Okay. 

>> Good morning. 

>> Good morning. 

>> It's good to see you all of you here and thank you so much for attending our session.  Just a little brief 

background about Hillcrest and where we're located, so you just get a feel for our culture and where we're 

coming from.  Hillcrest is in the Norwin School District in Western Pennsylvania about 20 miles from 

Pittsburgh, 10 miles from Greensburg.  We're in Westmoreland County.  And we are--our population of 

the district is about 53,5400 students.  At Hillcrest, we're an intermediate school.  So we have all the fifth 

and sixth grade students of the district.  That's about 820 children between fifth and sixth grade.  So that 

kind of gives you an idea of what we are like.  I always called it an Ozzie and Harriet district in the sense 

that we're pretty old fashioned and very conservative in our ways and that's the way families are being 

brought up, the children.  I am actually from the eastern part of the state.  So it was quite a change to go 

over to the western part of the state and see this.  Some background about--first of all, let me talk a little 

bit about our handout.  In the handout that you have, you'll have some pages in the very back after the 

PowerPoint that we can refer to.  It will start with what the program is about.  So this is the--in the packet, 

this is what you'll be looking for.  And I'll be referencing some of these handouts as I go through the 

introduction about PBIS at our school.  So some background about PBIS at Hillcrest.  How did we start?  

We actually did it a little differently from what I hear from PaTTAN that typically is done.  We had the 

entire staff be part of our program.  Actually initiating the entire infusion of School-wide within the building.  

Typically they've told me they usually have just the core team that makes those decisions and then rolls it 

out.  Knowing my staff and knowing how you need to have a hundred percent buy-in from everyone in the 

building, I went against that and said, "I want my entire staff to be at the beginning part of this so that they 

could understand and have a voice in the decisions of how we're going to look at data, how we interpret 

the data, and what we're going to do as far as rolling it out and creating our matrix.  So that's what we did.  

And through that entire day session in the summer, we came up with our Keys to the Castle.  That's how 

we talk about everything.  That's our matrix.  So when you're talking about it in the classroom, what does 

that look like?  If you can turn to that last--to that first page after the PowerPoint, on the very back side, it 

says--you're going to have this page.  If you turn it over, we have all the settings identified.  And we 

actually decided that it was very important to talk about the five settings.  And using our data, we were 

able to decide on the critical five settings that we felt School-wide needed to be infused in and need to 

have some kind of lesson plans created around that.  And so if you look at this, we saw that we--definitely 

in the cafeteria, I don't think there's any school district around that couldn't say that their cafeteria is in 

need of School-wide.  And so we--the cafeteria and then of course the bus, our hallway, and we did 

include the classroom and the restroom.  And that was--that's--that was a consensus across the entire 

building is that we felt those where the five critical areas.  We didn't include the playground area because 



we typically didn't have any data that showed that there was a need for anything out on the playground.  

We still felt that was still like a classroom because the teachers were with them.  So we didn't include it.  

But you can notice at the expectation and our keys are respecting yourself, respecting others, and 

respecting property.  Feeling like as a staff, that covered everything.  That was the umbrella of our Keys 

to the Castle.  You noticed that in this expectation matrix that we have similar vocabulary across each of 

the settings.  We also have, if you notice, a voice volume.  And we have a huge poster that is in every 

setting, every classroom in the hallway, in the cafeteria, every place in the building that decide--that 

explains what volume of the voice is and also goes through each of these settings.  So that volume of the 

voice is critical.  The vocabulary is critical and that is where we saw the most success is that everybody is 

using unique vocabulary.  It's the same consistent vocabulary regardless of who you are.  Cafeteria 

workers, whether or not you're the custodian, whether you're a classroom teacher, an administrator, we 

all use volume of the voice.  We all use behavioral expectations across the settings.  We talk about our 

Keys to the Castle.  And we talk about those keys in the classroom keys and the cafeteria.  So it is that 

consistent vocabulary that has been very successful for us in implementing our behavioral expectations.  

And I'm just going to talk to you about this pamphlet that you're referencing at this time.  This is the 

pamphlet that we send home to our parents.  So when we talk about parent communication, this is what 

we came up with.  It's usually printed on a yellow piece of paper.  It's a trifold.  And we send this home 

and we give it out during our--actually two times.  We send it home with the children and then we also 

have it available during our September parent orientation meeting or open house.  We typically get 98% 

of our parents who attend for our open house.  So that's another place where we just make sure that if it 

didn't go home with children, that we also make sure that the parents have it and I speak to that during 

the open house opening statements.  This explains what PBIS is.  It explains how the program works for 

us at the school and then it gives them of course on the back that matrix.  So the parents also know what 

is expected of their child whenever they come to Hillcrest.  Now we are the only building in the district that 

has PBIS, which is one of the little pitfalls because we're taking all the fourth graders and having to 

indoctrinate them into PBIS and then they move on to the middle school.  However, we're hoping that in 

the future, we can start at the elementary and move them up and then also at the middle school and go 

up to the high school level.  So we've created the keys and we've trained our parents through this, but I 

also trained them during our open house where I explained it in detail.  Teachers piggyback off of that and 

go in to more in depth and explain it to the parents during their open house presentation.  We also have it 

during my coffee klatches, so I review again what PBIS is.  One thing we want to work on for next year is 

on our website, having an entire section that is just designated to PBIS for Hillcrest so parents can go on 

there and access more information about it and have links to PBIS world, to other resources, to PaTTAN 

so that parents can go to a one-shop area and be able to access and receive more information about it 

and get their questions answered.  The bus drivers, there's also in your pocket a handout.  It's the 

PowerPoint that we presented to--we did a bus driver breakfast because we recognized a lot of our 

behavior problems are when adults are not around.  And of course we all know that when adults aren't 



around, children will start to get into trouble.  They'll make poor decisions, poor choices.  And so we 

decided we really needed to educate our bus drivers because we don't typically see them.  We contract 

out with--for a student.  And so we don't have any real access to them.  So we decided to create a bus 

driver breakfast, bring in the bus drivers.  We brought in food.  We went through this entire PowerPoint 

with them and of course modified it to what they needed and explained why their implementation of our 

School-wide Positive Behavior Support program, the Keys to the Castle, and then their instance keys to 

the bus, would be actually beneficial for them in the long run.  We have tickets that you'll see also in the 

power--in the handout.  We created tickets.  We shared those tickets with the bus drivers and explained 

that by rewarding positive behavior on the bus, when you catch children doing good things and following 

that respecting himself, respecting others, and respecting property, will then be reinforced by us in the 

building through our Noble Knights 200 Club.  And so if they would do this, then this is what would 

happen.  Of course they also can become recipients within some of the reinforcers that we give out for 

the adults who then are selected or their names are drawn through that Noble Knights 200 Club.  They 

were very receptive.  They had a lot of questions.  Of course they were very onboard with this because 

they also realize when you have poor behavior on a bus, it interrupts a lot of their ability to drive safely.  

So they were really quite excited.  We've had a follow up.  Mrs. Banasick, the--our assistant principal and 

myself last year went down to the bus company.  And in front of probably a hundred forty bus drivers, 

presented School-Wide Positive Behavior Support and explained what the results were from the year 

before of the bus drivers using those tickets and a lot of testimony from a lot of the bus drivers who were 

very successful in using them.  So they understood the purpose of it.  The ones who were having--still 

continued to have problems on their bus were also the ones who were not very diligent in passing out the 

tickets, catching the kids doing good things.  They were still wanting to not acknowledge that that would 

work.  So hopefully this year, we'll continue one more time and we will continue every year, reintroducing 

to the bus drivers and getting some of their feedback as far as questions and how we can assist them in 

making this a more positive and productive program for them.  So we've--we passed--we trained the 

parents, the bus drivers.  The staff was all trained on PBIS with a formal full day PBIS training at the 

beginning of our year when we first started in 2012.  We reviewed this again last year.  So we spend a lot 

of time talking about it.  The children were all explain--it was explained to them and modeled for them as 

to how to receive the tickets and what to do when you receive your reinforcer tickets, when you're caught 

doing good things.  Like I said, in your packet, there is a copy of those tickets that we hand out to the 

children.  At this time, I do want to talk a little bit about the Noble Knights 200 Club because that's critical 

as one of the ways that we reinforce our PBIS program and when children are caught doing good.  It is 

the--it was adopted from the Principal's 200 Club.  We changed this to our Noble Knights because we are 

the Norwin Knights and so everything we do is around knights and the castle and that's where we came 

up with the Keys to the Castle.  And so if I go down the hallway and I notice a child is really following, is 

respecting property by picking up some litter in the hallway, I will randomly go up and I always carry 

tickets on me just like all the teachers are given three tickets every week to have in their possession.  We 



usually start off at the beginning of the year with five tickets and then wean it down to three, but we have 

tickets available in all settings.  I'd go up to Johnny and say, "Johnny, thank you so very much for picking 

up the garbage.  You are respecting property by doing that action."  So it's always calling out what it is 

they're doing and then handing them the ticket.  He fills out the ticket.  And during lunchtime, we will ask 

the children who all have tickets to please report to the hall--the main hallway.  We have a large board, a 

200 board, and it looks like a big bingo board.  They will draw a number out of a basket from one to two 

hundred.  If they select number 25, that's the space that they will then put their ticket on.  There's three 

pieces to that ticket.  The bottom piece has the teacher's name on it only or the staff member.  They'll fill 

that out.  So they would put on Mrs. Dvorchak.  Of course I don't get any prizes or reinforcers, so that still-

-it still goes into the one container.  The middle one has their name and also their name on it and that 

goes into the student, a big basket for a big drawing for a student reinforcer.  And the top ticket has their 

name and homeroom and it goes onto the board, onto space 25.  So as we continue to collect tickets, 

this--the row or the column that fills up first is the winning row or column and every child in that row or that 

column receives the mystery motivator.  So what is wonderful is they never know what the mystery 

motivator is, but they are always excited to receive that ticket because it is recognizing their behavior at 

that moment in time and it's calling out something they did good that follows and supports the Keys to the 

Castle.  You can't ask for anything better than that.  And they're still working very hard.  Our last day was 

last Friday, but they are still working very--they were working very hard until the very last day trying to get 

on to that board.  It's about the mystery of it, but it's about being recognized.  And there isn't one person 

here without--wouldn't want to be recognized for good deeds.  Now what we do is if there's 20 tickets, if 

it's a row, then we just--or column, we just put that into a basket and then I'll pull out one ticket.  And 

whosever the teacher is or the staff member, and many times it's a bus driver, whosever name is on 

there, they also get a reinforcer.  So what are the mystery reinforcers?  They could be anything.  Anything 

from a gift certificate to our school store.  It could be time to come into the library to play some games.  It 

could be a five dollar gift card to Target or to Walmart, or a ten dollar gift card to a local establishment, or 

we've even done twenty dollar ones randomly.  All of that money is--comes from our PTA that has a line 

item in the budget that that's where I use that money then to go out and purchase all of these reinforcers.  

So I tried to get information from the children.  What would you like?  What are some additional 

reinforcers that would be good that you would be interested in?  And that's how we start to build our bank 

of reinforcers.  Big envelope on the bulletin board next to those boards that says mystery reinforcer and 

there's multiple tickets in there that had different reinforcers that we draw from.  So the reinforcer is a 

surprise to me, just as it is a surprise to the children.  So it's always nice and they always enjoy that.  God 

bless you.  So after our year one evaluation, we found out that we met fidelity.  And that meant that we 

were doing things quite systematically throughout the building.  I have to say, our first year of School-

wide, I was exhausted as was misses--Lisa.  We were exhausted because we were--it was all positive 

and we spent a lot of energy--and I'm a pretty positive person.  So it wasn't a lot of energy for me to do a 

paradigm shift and think this way, but it was a lot of energy to get the entire staff to start thinking this way.  



To move from the punitive to the positive and not wanting--and always wanting to give children multiple 

opportunities to be retaught the Keys to the Castle, because that's what it is.  If you don't get it the first 

time, then that means--then we didn't do a very good job teaching you.  So we need to go back and 

reteach you.  So we would reteach as a whole and we just kept repracticing that, reteaching it, and 

modeling it.  And then of course as children were starting to surface who were having difficulty really 

practicing it across all settings, in those settings, we would pull them down as a small group and reteach 

it.  Then it would be the ones who would move up the tier.  They need more intensive teaching.  So that 

was more one on one where we really spent more time in discussion and conversation about what we 

were looking for, what those look fors were, and what may be were their confusions about how to 

implement it.  So it really took a lot of time.  This sixth grade that just left our building was the first group of 

students that had two full years of School-wide.  And I can tell you, it works because I have never had 

and we've been in--we've opened the building 12 years ago.  I opened the building as an intermediate 

building.  In all those years, never had a group of students that were this mannerly, polite, respectful to 

self and others and property, and could acknowledge it and sit in an entire reassembly with all 400 some 

students there and never say a word during the assembly and behave appropriately.  Just the way they 

walk in the hallway, single--we do have it single file, zero volume, which was a huge discussion for us 

about what zero--what volume should be in a hallway when you're moving as an entire group of, you 

know, 28 students walking from point A to point B.  What should that volume really be.  And through much 

discussion, the only one that we could all agree on and you could measure would be zero volume, which 

means it's silent and it's hands and feet to self and you're moving walking one behind the other.  Children 

know that.  Children implement that.  Now they understand the reasoning behind it and that was the other 

thing is, we always explained why everything was the way we were asking it to be.  We gave them the 

explanation.  We had those very deep conversations with them.  So as we move to making or year one 

evaluation, meeting that with fidelity.  We moved on to in our SET assessment.  We recognized that a 

hundred percent of the staff interviewed indicated that they had taught the School-wide expectations 

within their classroom and that all of them were consistently indicated that they also knew the difference 

between office referral versus classroom.  When do you send the child to the class--to the office.  And in 

the past, that was one of our problems, is that homework was becoming an office referral.  You know, 

children weren't doing their homework.  Teachers would try three times.  And after that, it all went down to 

the office.  And we had been operating under a punitive system that--then they would have lunch 

detention and we realized that the kids were smarter than what we were.  We started looking around and 

noticing lunch detentions started to grow and that was because, you know, if you want to sit with your 

friend at lunch, well how do you get--and they're in lunch detention, how are you get in there?  Just not do 

your homework too.  So you can get in there too.  Now you're with your friends.  So, you know, we 

realized that--before that this wasn't working, but we just didn't seem to know how to fix it at that point in 

time and what to replace it with, was more important until we had School-wide.  We also realize now that 

a hundred percent of the staff interviewed that they were using those reinforcers willingly.  They were 



catching kids doing good and not the same children, you know, trying to really look for that child who we 

tend to skim over and look over and we always say, "Oh Johnny always has his homework done."  Do we 

need to always give him a reinforcer?  Yes, you do.  You need to give him a reinforcers.  Suzie, you need 

to--just because she's always well behaved, you need to recognize that and reinforce that behavior.  It 

goes far when other children see that's being recognized.  I talked about the Noble Knights 200 Club.  

Some of the other reinforcers we have, PTA bought us a popcorn machine.  That was a huge--that's still a 

huge promotion for us, is that a classroom can receive a popcorn party and that could be as I'm walking 

down the hallway, I notice that an entire classroom is walking zero volume.  The teacher never has to say 

a word.  Those children are standing there even when the teacher goes in, stops them in the hallway to 

get the mail, comes right back out, those children are standing there.  Many times, I have given those 

tickets out and all I do is say to the children, "You know what, you are modeling the keys to the hallway 

and that is showing respect to yourself, to others who were in their classrooms, and to the property 

because your hands and feet are to self.  You're not playing around with things.  So I'm going to give you 

a popcorn party or a game day."  We had tons of board games that we purchased that we found were 

quite enticing to the children because a lot of them don't play the board games anymore.  And then in 

addition to that, I realized that the people who were teaching the children how to do this were the 

teachers.  So I needed to reinforce teachers.  It's a little hard to reinforce them.  I can't give them extra 

pay.  I can't do a lot more than, you know, sometimes an early out, but they love jean days.  So I had jean 

tickets made up and I would present the teacher and I would tell the children, "You just helped your 

teacher earn a jeans day."  And that teacher can then--can convert that to any day of the year that they 

wanted to wear a pair of jeans.  That was a huge, huge reinforcer for the staff.  So those were some of 

our additional reinforcers for the children.  We had also eating in the courtyard during lunchtime.  We had 

extra recess time, coming down and playing the Xbox.  We also purchased an Xbox and put that up and 

so teachers could then take that out if that's what their reinforcer was.  So it's always trying to look for 

things that the kids want and they are looking forward to enjoying that typically they wouldn't get during a 

school day and having me wear my popcorn party outfit to come down and make popcorn for them is 

definitely not something, I think, kids would expect in a--in a school day, but it was always a lot of fun.  So 

when we look at our SET results, you can see that there were two areas.  We did quite well on our SET 

results, and our set results--I mean, they ask you a lot of questions.  They come in to the building from 

PaTTan and they will actually have a team that will go around and randomly pull out children from 

classrooms and hallways and question them on your expectations that you put together, and then they 

will also ask teachers critical questions.  Based on all of those questions, they have these different 

categories and these are the SET categories.  As you can see that, we were a little low with our 

behavioral expectations' taught and also in the management area.  And so that was where we needed to 

really focus on for after the SET.  What is it we're going to do to improve in those particular areas?  Well, 

we noticed in the SET results and the behavior expectations that it was taught--it was a nine percent.  

However, a hundred percent of the staff interviewed that they had taught those expectations.  Lesson 



plans were included and we did include a lesson plan.  If you take a look at the lesson plan in the packet 

at the very end there, please make sure on the very back side we did have a little mistake.  It was one of 

the older lesson plans.  We did tweak it afterwards, but it's a, "Looks like," it should say, "Sounds like," 

not, "Looks like looks like."  So, if you'd go through and just change the second column to, "Sounds like," 

that would be accurate then.  But that's an example of the lesson plan that every teacher in the building 

taught from and we have a lesson plan for every setting.  The core team was responsible for writing the 

lesson plans.  We felt that was a better way for us to have more consistency and we put those together 

ourselves and then shared them with the teachers, got some feedback, and that is what every teacher 

uses to teach and to instruct on the different settings across the building.  And one nice thing, too, is we 

actually ask the teachers to go out there and practice it because we know that you need to get out and 

practice it.  The children need to see what it looks like.  What is it looking like?  What is it sounding like 

when you're doing all of these?  Not just talking about it, but actually modeling it and then feeling what it 

should look like.  So we knew that the teachers had done that.  Eighty-nine percent of the students 

interviewed were able to quote the three keys, so our recommendation was that there had--there was 

some unclarity as to the Keys to the Castle versus our character ed. program.  Now here's where it got 

sticky.  We rolled out at Hillcrest two programs in the same year.  The district character education 

program, which is at big Norwin Knight with carrying his flag and all the traits, and we rolled out our 

school-wide positive behavior support program.  Each one supports the other.  The problem was the 

children were being taught both of them simultaneously and lessons in both at the same time that it was 

confusing for them and did they understand how they should behave?  Yes, they did, but they couldn't 

use the right jargon.  They couldn't get it right, so when they were asked what is--what, you know, what 

are your behavioral expectations here?  Where are the Keys to the Castle?  They started rallying off, 

perseverance, honesty, you know, all of those traits which is true.  I mean, those are the actions in which 

we show respect to self, others, and property.  That's the way we perform on a daily basis by doing those 

things, but it wasn't out three Keys to the Castle.  So, no matter how much we talked about it, the children 

were still confused.  So we knew then that was what we needed to do, was go back and clarify and be 

more specific in showing how they are related.  In the management part, we received an 88% and you 

know, I'm very active, a positive--part of the school-wide program.  I'm also co-facilitator of the meetings.  

We meet monthly.  We have specific meeting dates.  We have our core team comes in and meets.  In 

fact, we've expanded our core team this year to include one member from every team.  We have five 

teams on each--in each grade level with three persons in each team, so one teacher teaches ELA, one 

teacher teaches Math, and the other teacher has Science and Social Studies or Global Studies in sixth 

grade.  So in order to make sure that every team and every grade level was aware of what was going on, 

I thought it was important to have--to expand our core team now that we're more into the implementation 

part and into the solving programs to have a representative from each of the teams represented around 

the core team if they weren't so in the past.  This way, when they go back and they talk to their 

teammates, they're able to share out what we talked about in addition to us sending out minutes.  So we 



did have those, but we did notice that in that SET that we didn't--we have a year-long action plan.  We 

didn't have short, small incremental action plans and goals and that's what they recommended, is that we 

needed to have specific goals that were less than one year long.  We were trying to do one year long, but 

you can't really measure that very well.  We needed to have something a little shorter so we did do that.  

So, there's a lot of things that have been going on at Hillcrest, a lot of good things and they all interface 

with one another.  And so when you look at the slide, you're going to notice that we have our Keys to the 

Castle.  We have our district character ed program, which is A terrific thing because it is K through 12.  

We also have reality tour which is the CANDLE, Inc.  It is a volunteer-driven substance abuse program 

that started at Hillcrest.  It is--CANDLE, Inc. is a non-profit group from Butler that came down and asked 

us at our building if we would like to start our own group under them because we had such a success.  

We were already doing so many positive interventions that with the drugs--with the substance abuse in 

our area that we really needed to do more training for parents, and so we've included this and this has 

been another positive intervention.  We also are very active in SAP.  We have our ENES Team and so 

we're very active with Mr. Conrad as one of our counselors who's here and sits on the SAP team along 

with Mr. Patrick, Mrs. Banasick, and my myself and a number of other staff members, but we have been 

also recognized by the state as one of the leading ENES teams, the elementary SAP Programs.  And so 

we're very proud of that.  We do a lot of interventions with our children.  We also have a sixth grade anti-

bullying, girls-on-girls bullying program.  That was something new that we did this year after data that we 

received back that so many of our sixth grade girls were just bullying one another.  You heard the 

speaker talk out there about the bullies with the girls-on-girls and we decided we were going to join the 

national group and actually put together our own program and do something positive to really instruct 

children on, especially girls, the adverse effects of what bullying does and how they can stop and how 

they can identify it and how they can actually be proactive in stopping it with themselves, and so that was 

another positive.  Project Wisdom is a program--I don't know.  Has anybody ever heard of Project 

Wisdom?  It's a wonderful program.  It really comes to you in a book.  You buy the whole year's worth of 

stories, parables, and I purchased it a number of years ago when I was trying to come up with my own 

and found out that that was really time consuming and then I came across Project Wisdom and they had 

all the work done for me, and so purchased that, and I actually have two of the three books so I may able 

to get through an entire year every morning over morning announcements reading a parable, the words of 

wisdom and it starts off with parables, different themes, one on responsibility, the next day could be all 

about perseverance, the next day about honesty, so it really supports our character ed. program of which 

then I tweak it  all the time to really support our Keys to the Castle so I'm always bringing in respecting 

yourself, respecting others, and property, but it's another way to really support the children and give them 

their words of wisdom to start their day off with a positive note of what they can do.  And so that's another 

program that we have.  You'll notice on that slide that we have the picture of the tickets.  Now here's one 

thing that we recognize then afterwards, when we designed these tickets originally, I wanted to have--I 

thought those words with the character ed. would be so nice to have it around the ticket to support both 



programs not recognizing at that moment that that added to the confusion of Keys to the Castle.  Having 

those words around there is what the children saw all the time that's why they were so confused because 

they're relating their ticket, which was Keys to the Castle and that was reinforcer for respecting self, 

others, or property, but what was visible to them was responsibility, respect, honesty, all the traits that we 

were teaching.  So that just, you know, that's something we probably have to talk about.  How can we 

actually build in our ticket to have Keys to the Castle in addition to our character ed program.  And, of 

course, you see our big knight holding our--all the traits, and of course when the character ed. Program, 

and this is what took three years to develop in our district.  We brought in every stakeholder and had a lot 

of extensive training from an expert down at California University on character education, the background 

of it and how to really make it our own for our district.  We came up with the knight holding his flag of traits 

but then we also--the committee put in the word, "Respect."  Now this was before we began working on 

our Keys to the Castle.  We think sometimes that respect is also confusing to the children because 

everything we talk about is respect.  And so it's the respecting self, others, and property, they also see it 

on the character ed flag as the very top one.  However, we also tried to explain to the children that that 

respect is also--all--everything underneath the responsibility shows respect.  When you're responsible, 

you are showing respect to yourself and to others and you're showing respect to property.  So, we try to 

explain it now in a better way so that they understand that respect is the umbrella and the--your actions 

are those traits and that's how you demonstrate respecting to yourself, how you respect other people, and 

property.  At this time, let me just give you a few seconds or a few minutes.  How about turn and talk to 

your partners or person next to you or behind you, do you have anything that you might have a question 

about or you'd like to add something to the discussion at this point in time?  So let me just give you about 

a minute or so.  All right.  The question was how did you get buy-in from your faculty especially from 

people who were a little bit more punitive than were positive?  First of all, in your faculty, you always know 

your key players.  You know the people who are always positive, who are always the movers, who are 

always willing to take ownership and move forward.  And that's what I did at the beginning was I started to 

sprinkle it out to key people and share with them behind closed doors what our purpose was and what 

this was all about.  And then when we sat down as an entire team, the entire team is really important 

because we didn't do the presentation of the data.  Representatives from PaTTAN came in and they 

presented it, which was wonderful because they took it out of our court and it was hardcore data.  It was 

this is what your data showed when you gave back your surveys.  When we got all the information back, 

this is what it's showing.  So we had a lot of discussion.  It's about communicating, listening, validating 

what people are saying at that point in time while everyone's sitting at the table.  I think that was critical, 

you know.  And I know Kathryn Poggi was the one who came out and Kathryn said, "You know, we 

typically don't do it for the whole staff.  Typically, it's done--your core team takes ownership of this and 

then you present it to the staff."  And I said, "But I know my staff.  I tried to be a very transparent principal.  

I like feedback from my staff.  I need to know where we're going and what we're going to be doing.  And if 

there are problems that I may have not seen or questions they have, you need to address them before it 



becomes any bigger of a problem."  So by doing that, everybody's voice was heard.  Did we have a lot of 

discussion and did--and questioning?  And some people who were the naysayers' thinking, "This isn't 

going to work.  This just isn't going to work."  But the difference was, it was the majority and they weren't 

going to voice their opinion when they started to see that people were willing to do this and to try 

something that was going to work, that they thought was going to work and needed to work.  And so they 

just--it's amazing to see those people now are giving out tickets that normally wouldn't have given out.  

Tickets during lunch, we--this came about partway through the year.  I had to said to Lisa, I said, "You 

know, we need to do something in the cafeteria to reinforce the children as they're sitting there, you know, 

some of our one lunch, has a huge amount of students."  I mean, it's--I had to buy tables to get them all in 

there and it is noisy.  And we--I like to let children sit where they want to sit with their friends and talk.  

They need to talk.  They need to have an opportunity to communicate and kind of get off some esteem.  

But we still talked about the volume of the voice needed to be a volume one, a normal speaking voice.  

But when you have 300 kids in there, a normal speaking voice can be quite large.  So we, you know, we--

I wanted to reinforce them somehow.  We had a lunch detention room.  And that lunch detention room, 

we turned it into the knight's nook, the knight's nook.  And there's an article in the--in your handout about 

the knight's nook.  The knight's nook is a private dining area that children get to earn to go in and sit, and 

eat there.  And so at that time, I went out and I bought this brick material, this vinyl and I put it all across 

the whole place and tried to give it the knight--a castle feel, like you're inside a castle room and put in 

some tables, and got a, you know, a little microphone that kids can listen to their music in there.  And we 

started to--we explained it to the children that we were going to look for tables of children, a table 

everyday of children at that table who were all consistently modeling keys to the cafeteria.  And of course 

we have big posters in there that say, "The keys to the cafeteria."  What are the expectations in 

respecting self, others, and property?  What does it look like?  What does it sound like?  And we would 

make a big deal.  We made tickets up.  We acknowledged them and then the next day, they would go in 

there and get to eat their lunch, close the door, and they loved it.  We didn't realize how popular this was 

until I had parents telling me, "My child came to school sick because they received a ticket and it was 

their day to go in to the knight's nook and they were not going to miss their opportunity."  So that told us 

we were on to something.  What you see in the article in here then, you know, after a year and a half of 

replacing that, it was getting quite costly to constantly go out and hang all that stuff up, I asked my art 

teacher to come in, please, with her art club.  I said, "I have a vision, I can see it.  I want to be in here and 

look like I'm looking outside into the courtyard of a castle.  And I want you to paint this.  I want all the 

blocks on here and we're going to create our knight's nook."  And so she and her team did that and you 

can see the picture--a quick picture in there.  She actually painted a big mural on the wall that says, "The 

keys to the castle," and then, you know, "Respect self, respect others, respect property."  It is absolutely 

beautiful, but what's nice is that the children helped create that and that is still one of the best ways for us 

to reinforce positive behavior at the lunch--in the lunchroom to get those children into the nook.  And we 

now started a knight's nook folder that we have the children, when they go in they sign their name and 



their homeroom, and then we put that into a spreadsheet.  So this way by lunches, we can see which 

children by homeroom have not been into the knight's nook because we're always looking to reinforce 

that group of children.  Some of the children are getting smart though.  Some of the kids who haven't 

been in will find themselves moving to those tables of kids who have been in and know that they're going 

to get recognizer.  They want to get into that nook.  So it--I mean, it was just interesting how the--how 

their thinking went.  So if we can--any other questions before I move on?  Yes. 

>> Other than your jeans ticket, what other types of staff reinforcers do you use? 

>> What other staff reinforcers?  The early day-early out, you know, like at 3:10 when teachers normally 

leave at 3:35.  That's about all I have.  There are times that I have like prices or rewards they I'll buy 

things for them and I can give them that.  But there really isn't a whole lot that I can work with.  Yes? 

>> You talked about, like, the short-term goals and that's what we're [inaudible] is an action plan that's 

[inaudible] 4841 so can you just talk a little bit about that and like give some examples to what your goals 

would be and then how many would you say are--is a realistic number of goals that you have for like any 

given year? 

>> Well, I think you have to look back at your data and take a look and see what is that showing you and 

get the feedback from your team and your core team.  So really I would say, you know, you need to look 

at maybe two to three small goals that will help move you towards your yearlong goals.  So those are the 

incremental ones that will get to that big goal. 

>> Can you give an example of what like a yearlong goal would be?  Like some of you guys really saw 

the data that say you really need to target this? 

>> Yeah.  Well, for us it was not explaining the keys to the castle well enough and not being clear about 

how it is different from the character ed program.  But at the same time how they're the same and so that 

works right into learning the keys through the noble knights.  So if you take a look at--and I'm going to 

move forward on this.  If you--this is what we did to really, after we spent a year this year talking more 

intently and more specifically about how the character ed traits support Keys to the Castle, we didn't do 

that very well.  We kept them as two separate entities, but we realized we needed to be very specific 

when we were talking about these and then calling them out.  So what we did was in order to assess what 

the children did learn at the end of the year, we asked them by teams in fifth grade to make posters that 

would define this, that would answer this question, "How does the noble knight help us learn the--to 

respect yourself and others and property through?"  And we assigned to each team one of those traits.  

Caring, responsibility, courage and we asked them to give some feedback on it.  And so you can see in 

the next slide, it'll show you how--here's about courage.  One of the teams said, answered that was, "It 

takes courage to respect yourself to give a persuasive speech about something you believe in."  So we 

were trying to get the classroom as a whole to come up with examples of how courage is used in order to 

support respecting yourself, respecting property, respecting others.  And so in the next one, in that same 



one for courage, "It takes courage to respect others enough to avoid becoming a bully."  And then in the 

last one, "Respecting property by cleaning up graffiti."  So you could see the children drew somebody, 

you know, they're their trying to wash off the graffiti on the wall.  So, we were trying to assess--that was--

our big, long goal was for the year, we needed to do--be more--in--explicit in the way we connected these 

two together and explained it to children with real solid examples and then at the end, to assess how well 

did we do.  And so we felt then through that, through the fifth graders that we have better results of them 

understanding what character ed is, but how character ed program supports our Keys to the Castle.  Did 

that answer? 

>> Yes. 

>>Yeah. 

>> Thank you. 

>> Okay, sure.  And so at this time--yes. 

>> How did you come up with the ticket number when you said five tickets a teacher was given per week 

and then three? 

>> Well, I have--there's about 60 staff members, and I have to tell you, too, it's every staff member gets 

tickets.  It's just not the classroom teachers.  My custodian carries tickets with him.  All the cafeteria 

workers have tickets on them.  So, they were trained also.  So everybody instructionally, any pair of 

professionals in the building, everyone has access to tickets.  We want it to come from everyone.  So we 

just figured out if we started off with five, we started giving--we gave five to everyone and asked them to 

use them within a week.  And then next week, in their mail boxes, they'd have five more.  We figured 

there was a nice influx of tickets around.  And of course, whenever you're trying to move from a negative 

to a positive, you're always reinforcing all those small things that--because you want the children to get 

buy-in, and then you slowly start weaning them off of that--thank you, extrinsic reward and do it more 

intrinsically.  Yeah. 

>> I guess I was surprised by five. 

>> Uh-hmm. 

>> Like I would take five a day or something.  So how do you bring in five in a week in the classroom, that 

means… 

>> Well, Mrs. Banasick and I also have all those tickets.  We have more than everyone so we went 

around and we would--if teachers did need more and they said we're noticing we're getting a lot, could we 

please have more?  Yes, you can.  Yeah, so we started off with the five and then we would give more to 

the teachers.  Yes. 



>> Something that we do is we have [inaudible] and we just our [inaudible].  Something that we wanted to 

do was [inaudible] on our ticket, we have [inaudible] 

>> Uh-hmm. 

>> But sometimes it's different in our school.  [inaudible] our wellness policy has not [inaudible] 

>> Uh-hmm. 

>> So [inaudible] support function as well [inaudible] just goes through all children.  So sustainability, 

[inaudible] that was something different, but it was interesting that… 

>> Uh-hmm. 

>> …these people [inaudible] with reward. 

>> They actually have $25000 they put in to the account for me to use.  And they purchased the popcorn, 

and I agree with you with the food and that's why we try not to do food except for the popcorn party.  That 

is unique because it's different.  Yeah.  They--they're very supportive and honestly it does go to all 

children at some point because we're always trying--all children are receiving tickets.  So our PTA, and 

maybe they just need to understand the program better and be maybe trained a little bit more in-depth as 

to--and try to identify those areas where they disagree or they don't understand and then be able to 

explain it to them.  But our PTA was very supportive.  I always--I used to have a Caught You Doing Good 

Club.  So our Caught You Doing Good, I had money in that account but then I had a--it was 15,000 and I 

did the same type of thing but didn't have the Noble Knights 200 Club so we increased it.  So, might want 

to just go back and maybe it's just a matter of just communicating exactly how the program works and 

how all children really are being supportive.  We too carry the hours in our lanyards and we make up 

colored ones, we have them just in the office so if you need more, you just come down, pick them up and 

go.  But, yes, it's a good program, it does work.  Yes. 

>> Along those lines, we have seven elementary schools and so one of the elementary schools was all 

about the [inaudible] we have [inaudible] so all the elementary schools have [inaudible] and so three of 

the schools were all about, we'll give you 20 tickets, you make that with certificates and randomly picked, 

they get a free drink and a soda or I mean a snack, they could get five free throws at the dunk tank, 

something that wasn't going to really cost them a whole lot of money, but there was like four schools that 

were just like, that doesn't make sense, you know, so I think it's all on how it's presented to them and 

perhaps actually understand the… 

>> Uh-hmm. 

>> …logistics of the program. 



>> I agree.  I agree, there is--it is about communicating it out into how their child, how all children will 

benefit from the reinforcer because really that reinforcer is only there to change behavior and to move 

them forward.  Any other questions? 

>> Just a little, we have color-coded our cards for each grade level, so like for tickets [inaudible] 

>> Uh-hmm. 

>> So, like green is second grade, blue is third grade, and then we collect them and we put it all into a bin 

and then kids will [inaudible] at the end of the month for prizes [inaudible] and then we had to get away 

from the food thing as well. 

>> Uh-hmm. 

>> So, at the end of each month, we've developed different kind of parties like one was a nature 

[inaudible] and the second one was a national geography theme kind of contest and party, the third one 

was a dance party that the music teacher just set up stuff in the gym and then kids could go and dance, 

and we would have thought [inaudible] the world. 

>> It's a great idea. 

>> But it's just--it was easy to do and it didn't involve food. 

>> Sure. 

>> So, we can get away from the food… 

>> Sure. 

>> …as well.  So… 

>> Okay. 

>> …we just came up with a list of incentives at the end of each month and then kids could buy into that 

with their tickets. 

>> It's a terrific idea.  Inexpensive and fun. 

>> Inexpensive is the key. 

>> You got three [inaudible] the ticket. 

>> Correct. 

>> How does that operate again? 

>> We have three boxes, well, the board is the top ticket, that's where the child puts theirs on with their 

homeroom and their teacher, and then the middle one only has their name on it, and the last one has the 



teacher's or the staff member's name on it.  Those two go into two separate containers and those are 

drawn for big prizes then. 

>> The board, was that just--you were talking about the cafeteria, you bring them out and then you put it 

on board, is that just for the cafeteria… 

>> No, that's… 

>> …or anywhere? 

>> No.  That's a good question.  Was it just for the cafeteria?  No, that--we just found that was the only 

time we could get the kids out without interrupting instructional time.  I believe when you look back at the 

way the Principal 200 Club actually was operating, many schools have it where the moment you get your 

ticket, you go back out and you get the immediate reinforcer or putting it on the board.  And in some 

schools when I was--when this was introduced to us, some schools actually have a designated secretary 

who then calls home to tell the parents that their child received a positive.  Well, I don't have--my 

secretaries can--they're struggling just to open up doors, ringing--phones ringing.  There is no way I was 

going to ask them to do that.  So, as we were trying to find ways to call the children down, at each lunch, 

it was the easiest way for us to do it.  Last five minutes, we would announce anybody have tickets that go 

on to the Noble Knights 200 Club, please come on out, and then we can talk to them and it was nice.  We 

could find out from them, what is it that you did that really reinforced what you were doing, you know, why 

did you receive this?  So, it just was a management thing for us. 

>> [inaudible] you change the board [inaudible] 

>> Honest--sometimes, it's every two weeks.  Sometimes, it's more often.  It's just the luck of the draw 

with the numbers they pull as to where it's going on there.  So, it works very well.  At this time, I'm going 

to turn the program over to Scott who's going to talk about our tracking form that we have in the very 

back.  You'll see another copy of that tacking form that you can also reference. 

>> Just in reference to the question about the smaller goals as a result of this set.  We just go back for a 

quick second.  You can see how we set it up.  These are based on exact language taken from the set 

results when you get it as an Excel file.  It calls out certain things that they need improvement.  So, what 

we did as a team is just kind of sit down, look at some things that we think we could immediately address.  

And we called out a couple of different ones.  What's already kind of been spoken about here is the 

confusion between the traits and the keys.  That was if you remember back to our line graph there, it was 

a behavior taught, and that's when we incorporated the learning the keys to the Noble Knight.  The next 

smaller goal as a result of that set within the year that I'll be speaking about is the consequences and 

procedures for problem behaviors that are defined clearly.  That was in the management category of our 

set.  And we're going to talk about the Tier 1 tracking form and the decision-making flow chart that's the 

aspect to the back of your packet there.  From a classroom teacher's perspective, we had a little bit of a 



hard time deciding, you know, how many different opportunities am I going to give students at the Tier 1 

level of infraction before it turns into an office discipline referral forming.  How do I define a Tier 1 

infraction?  How am I recording it?  How am I keeping track because these students have a multitude of 

teachers that they're going to?  Are they exhibiting the same behaviors in all theses different areas?  How 

can we clear up communication with everybody so that everybody kind of sees what's being done for the 

student at that universal level?  And that's where we adapted this from a couple of different forms that we 

found just searching around the internet, and we call it the Tier 1 Infraction form.  All of the teachers have 

to do, and the really nice thing about is if you go into a Word document and you take this and you just 

walk the file.  We use our public drive that all the teachers have access to so that we're all able to see the 

same forms about the particular students, and we're able to track what interventions are being used on 

that Tier 1 level as we continue through.  So, let's say I have a student that's in my classroom and I have 

to start a Tier 1 infraction.  I want to start tracking his behavior because it's beginning to become a pattern 

and I think it's something that we might need to look into a little bit.  Well, what we do is simply write in the 

location of the infraction and it's all based upon what you remember with our keys, that is the cafeteria, 

the hallway, the classroom, restroom, but we threw in recess there for a little more specific when we get 

into really looking at it.  And then we just circled the behavior concern, maybe it's a sit, now everybody 

gets out of their sit every now and then, remember but what we're looking for is that pattern behavior that 

we think might be something else showing up.  And we just track it, it happens once, it happened in the 

classroom.  We just type it in there.  It happened again, it happened in the classroom.  This encourages 

the teachers to all be using the same form.  It's digital.  It's online.  It's not a hundred percent up and 

running yet.  We just did our in-service on how to use it.  We're going to be trying to take steps forward 

with it.  Some teams think that maybe a binder would be better.  They just have a binder with their 

students in there and they have the paper copy and they just want to write it in because their team 

functions better that way.  But now the art teacher, the gym teacher, everybody is able to see the same 

forms and is able to see the behavior of the student in these different areas and also able to track what 

interventions are trying to be used in these areas.  So, we go down and we want the staff, everyone to 

begin considering the motivation.  We don't want to just be tracking what the students are doing wrong.  

We want to get ourselves out of that mindset.  We want to start thinking about what was the motivation 

behind the behavior.  We might not be a hundred percent right but the motivation might be something 

that's carrying into these different settings.  So, our possible motivations, all our teachers have to do is go 

in and we think maybe it's obtaining adult attention.  You put that kind of information in there and now on 

a busy day, if one of my team teachers goes in and need to log into this form, they'll see that I had 

already gone in there and said, I think the student is acting because they want attention from one of us.  

And they're able to consider that and that's creating open lines of communication amongst all your staff, 

special teachers included.  Maybe there's more to it.  Maybe you think it's avoiding tasks too.  We're 

troubleshooting here.  We're trying to decide what intervention would work best for the student to try to 

redirect this behavior.  And others involve maybe it's peers, maybe it's a staff, just so that we can begin to 



collect all the intervention, all of the information that we need ahead of time so that if this is a student that 

we begin to have to move a little bit further along in our system, we'll have this information upfront and 

ready for us, and all of our data has been collected ahead of time.  So, if we sit down and have a 

discussion with parents or the administration, we can move from there.  Question? 

>> You have multiple incidents tracking… 

>> Uh-hmm. 

>> …I saw where you're going to put this [inaudible] but here, where you're doing positive motivation… 

>> Uh-hmm. 

>> …how can more than one person [inaudible] 

>> Well, you have to make it work for you and however it's going to be with your team.  If it's a matter of--

because this is typable so it's online.  So, you could use--you could just go in and highlight if you wanted 

to do it like that.  If you wanted to write a little note in, you could.  Or maybe you don't need to specify 

what in particular was the motivation on each individual one but maybe it's a reoccurring thing.  So, it was 

more, "Okay, we circled adult attention, we circled avoiding task." maybe you re-put a little number one 

next to it, however those team teachers are working through it.  But typically, we just go through, we 

highlight what we think it is based on that particular one.  And it'll a little bit more clear as I move down the 

form a little bit.  It kind of explains itself at the last portion there.  And this is the Tier 1 intervention 

tracking.  We're defining Tier 1 as everything in the student handbook that's considered a minor infraction, 

that way we can be real universal with it across all over our school buildings.  So, the teachers are then 

able to begin tracking the interventions which is really what we want to do because we don't want to just 

sit down and say, "Well, they did this, this, this, and this."  We want to be able to sit down and say, "Hey, 

this happened."  And we tried to do student conference.  We tried to do a sitting change.  We tried all 

these real proactive approaches trying to change this behavior before we moved into any type of 

disciplinary action.  So, they're able to go in and it does say possible intervention there which means that 

the teachers know that if it's not something on this list that they want to use, that they can go onto PBIS 

World or any of the wonderful resources that are showing here through PaTTAN and PDE, and what--

anything that they want to kind of write in is perfectly fine.  It's designed to be used for them to help 

students.  And this is going to answer your question a little bit and it's the recording session--section.  We 

have five set up.  Five is going to be our cut off for Tier 1.  Again, just Tier 1, if the student breaks off and 

does something that's a little more intense, you don't use this form.  It will be office discipline referral from 

that point.  We're not going to sit there and let the students do major infractions based on that handbook 

and just track the forms here.  This is all minor things based on the student handbook.  So, kind of in 

reference to that question, there's the date of the offense.  You'd write it in and say five--three, the type of 

offense, we just have done as numbers.  If you look on the form there, they're all listed.  We have it all 

numbered so that recording is easy.  You go in, you write down your number of the offense.  Whatever 



your intervention was, throw in parent contact, that's always my first go-to because it always seems to 

help.  Quick, fast, and in a hurry most of the time.  Others involved, you write that in and then a positive 

motivation.  And that's kind of where that question came in.  This is where the teachers will individually be 

able to, based on what particular Tier 1 infraction they're recording.  Say, that I think it was three and five 

that were the possible motivations, you think it's just five, and then that communication line begins to 

open up.  This isn't a secret from the students which is why we took the time to put the student's signature 

portion in there.  If it's digital, we can't do that so it would just be a verbal back and forth, but we wanted 

our students to know that this is what we're doing to try to help you because this behavior is not the 

expectation.  So, here is what we're going to try to do to help you get through this so that you can 

understand what we expect ahead of time. 

>> Just for the whole school year, it's like we have some things that's like after marking period, they start 

over so they go back to number one offense which I don't think is [inaudible] 

>> We just base it on each one of the individual forms here.  So, when they accumulate five of these, it 

becomes an office discipline referral.  That's the second part here.  We gather up infractions in this 

classroom behavior tracking form is to accompany the student to the office.  Now, the teachers are in 

clear communication with the administration.  Now, we have already been talking ahead of time with this 

but it hasn't been an office discipline referral to this point.  So, now when I send one of my students down 

who's accumulated five of these infractions throughout this timeframe, Rose then is able to kind of look at 

my form, see what myself and all my other team teachers have attempted to do to this point and are then 

able to make an educated decision about what needs to be done during that office discipline referral.  So, 

they're not repeating what's already been done with the student.  You're making it more intensive if it 

needs to be that way.  That way that student and the administration and the teachers are all in clear 

communication about what the behavior is, what we think the motivation is, and now how many times it's 

occurred and what really, in a more office discipline way, needs to be done to improve that behavior.  And 

then it's going to--this will take us into our decision-making flow chart.  Once the teachers begin to 

implement with the Tier 1 form, then you start to wonder, "Well, what happens if we start accumulating 

Tier 1 forms?"  That's where, as a teacher, we all kind of sat back and said, "What do we do now?"  And 

that's why we decided to implement that decision-making chart that's also in your packet, and Lisa 

Banasick, our assistant principal is going to come up and kind of talk about what those decisions look like 

in our building. 

>> If you go to the second to the last page in your packet, there is a school-wide positive behavior and 

interventions support, behavior tracking, and evaluation model.  Those of you that are familiar to the 

pyramid, our TII uses it, School-Wide Positive Behavior Support uses it.  This is basically the pyramid in 

essence.  With Tier 1, this is the area where we're trying to affect change for the vast majority of our 

students.  We have, you know, 80% typically responding just fine at Tier 1.  As Scott mentioned, we do 

now have the office discipline referral coming into place after we've had five infractions recorded on that 



Tier 1 from.  A vital component of this, and something that I think the first year we sort of, you know, we 

learned from our mistakes, was that parent involvement piece.  And we're going to be talking more about 

that towards the end because we are actually a site that's been selected to have a family resource center 

for next year so that will help facilitate the family involvement.  So, right away before too much time 

passes, we are reporting that office discipline referral to the family, and actually before the teacher sends 

the Tier 1 form down the first time for me, I'm expecting the teachers to have made contact with that 

family, you know, all through the process, we're continually monitoring, it's all data-driven, and it's 

involving the family at every step of the way.  So, if the office discipline referral does not alleviate the 

problem, we then have, you know, additional contacts with the student.  If they've reached two to four 

office discipline referrals then we're going to request a meeting with that family.  They're contacted within 

two days to set up a meeting, and we're moving on possibly to that Tier 2 level.  There will be discussion 

about that, what needs to take place.  The Tier 2 level, we're looking to affect probably about 20%, these 

are going to be monitored, there's going to be data points involved throughout the process.  We're going 

to look at the function and the behavior, and the nice thing about that Tier 1 tracking from is it starts to 

isolate that function of behavior.  Additionally, we use SWIS as our data gathering mechanism.  How 

many are using SWIS?  Okay.  It's a wonderful program.  And the forms that I used to just sort of gather 

everything prior to entering it in the system.  I've taken those out in meetings and sort of, you know, line 

them up and show them to the family, "Hey, this is where the behaviors happen, and it's continually, you 

know, pure attention seeking." or whatever the case may be.  So, we're trying to target the function of the 

behavior.  We're monitoring for two weeks, four to six data points, and we're going to continue using that 

infraction form throughout.  One of the criticisms that initially we got from our teachers was that it's all 

positives, it's all the tickets, there's no--there's no consequences, there's no discipline.  So, this sort of 

helped the teachers see that there is a system in place and we're not just letting behavior that's 

unacceptable continue.  Okay.  So, Tier 2, and we're doing some of those group supports where we're 

maybe doing some counseling groups.  We're doing our Check In Check Out, trying this for a period of 

time.  Hopefully that does the trick.  If not, we're going to look at our data.  We're going to meet again with 

that family.  We're going to continue to provide support, bump it up to the next tier if they're not 

responding.  Hopefully, they did.  Hopefully, all's right with the world, they love Check In Check Out, it's 

going well, but sometimes not.  So, we have the 5% of students that may need intensive and systematic 

behavior support.  This is much more intensive, much more individualized.  So, this is where you may 

have some individual counseling, some social skills, more intensive self-monitoring.  As the intensity of 

intervention goes up so goes the frequency of monitoring.  So, now we're monitoring a little more often, 

we're not going to let more than nine weeks pass without having a discussion about that effectiveness.  

Tier 3 hopefully did the trick.  If not, then we have to look at the next level of intervention.  This is the point 

at which if we've not involved our school psychologists, our child study team, this the point where we're 

going to bring them into the discussion.  And again, the support continues throughout, but now we're 



going to be looking at, you know, what special programming is needed.  I'm going to introduce Bob 

Conrad.  He's going to talk to you about the family resource center. 

>> All right.  Good morning.  My name is Bob Conrad.  I'm one of the counselors at Oak Crest 

Intermediate School.  And I'm certainly aware of the time, so I'll try to keep it brief.  But one of the things 

that we're certainly very excited about, we realized after the SET, one--a part of our action plan that we 

needed to do was to increase family communication.  And we--one of the ways we're going to do that is 

through--we're very fortunate to be part of a pilot group.  And it's a grant that was funded by PDE, and it 

works with Dr. Kevin Moore who's from the University of Oregon.  Now, what Dr. Moore's program is 

called is Positive Family Support, and one of the aspects that we're able to use in our school is the family 

resource center.  Now, what the family resource center will be, and even if you look in the back, it's kind 

of a new way of inviting families in, to get that communication, and again try to help improve our action 

plan.  We want to have the parents in, and what it is that there's a blueprint of the conference room, what 

was our conference room, and we're going to be able to take that and through the grant, we've purchased 

new furniture and technology.  And hopefully, welcome the families in with more comfortable seating 

areas, they certainly recommended roundtables, but things where you could get the families in, you can 

provide them with the other resources that Rose and some of the others had talked about, the SAP 

information, other programs within the school, so it's all in one place, and through the technology if you 

needed to use the internet, if you needed to print something out, that information is there for the families.  

So, that's one of the ways that we'll certainly try to pull our families in.  With that said, that's the end of our 

program, does anyone have any questions? 

>> When somebody said about the teachers at first were concerned that [inaudible] negative 

consequences or punishment or anything, so under [inaudible] possible intervention, are those pretty 

much what they're willing to--so, they don't take recess away, they don't do those types of things 

anymore. 

>> That's correct.  We really work on--and definitely, there are exceptions to that too.  We're talking now if 

you get up where this is consistent behavior and it's constantly the child has been taught numerous times 

the Keys to the Castle, we've gone over.  I know Lisa had--we have a reflections paper that we ask them 

to sit and fill out, where they have to sit and reflect on their behavior and their actions, and how it 

impacted each of those keys, and which key it really impacted, what would they do differently.  We found 

that that is typically very effective for the children.  Now, there are a few that are high-flyers that because 

of all of their family problems and what they're encountering at home and just everything else in their life, 

they need more intensive interventions.  And so sometimes it will be, yes, you know what?  Now, you are 

losing recess, you're going to come down though and this is going to be purposeful.  We're going to have 

more discussions, but that has usually involved more family involvement there.  So, it's not just an 

isolated case.  We've had numerous discussions and parent involvement with some of the children.  And 

we're talking, and I can think about three when you think about 820 children, you know, that's not a lot of 

children.  So, we, you know, there's--yeah, so it's--I have--I have to say Positive Behavior Support works 



when it is implemented, when everybody is doing what they need to be doing as a group, and it is an 

entire body working for the same vision and moving towards the same goal, it works.  I hear the children 

say it, they tell me, they get it.  They understand why they have to respect others.  We have those--

remember there are 10, 11 and 12 year olds in our building.  I say, "You know what?  They're children, 

they're learning."  And so part of the learning process is, if you didn't get it, and you don't understand, it 

means that we didn't teach it well so we have to go back and reteach it, and then we have to model it, and 

then we have to talk about it in a different way.  Maybe other people talking about it, but when I can see 

my entire sixth grade sitting there with a teacher talking to them for our Science Olympiad, and we're not 

at the front of the auditorium, we're in the back, and that teacher has the command of that entire group, 

by using the same language that she hears, Lisa and I used, everyday in the cafeteria.  Volume of the 

voice, you know, are you respecting others, are you respecting self, I like the way that you are 

demonstrating respect to others by doing this.  By her saying that, it was the same language, they knew 

exactly what was expected of them.  So, the fifth graders coming back next year, we'll know exactly 

what's expected from them in every setting, and that's critical.  I think that's the key to the success of the 

program.  Any other questions?  Yes? 

>> [inaudible] noncompliant, failure to complete assignments [inaudible] directions, is that class 

assignments, or homework assignments, what was it? 

>> We do very little homework, we try to do more of flipped classroom, but that's assignments that they 

might have in the classroom, yes.  Yeah, and that's continuous, yes.  Thank you very much for attending.  

We really appreciate it.  I think you have a code. 


