
>> Good afternoon.  I'm Kelly Perales.  I am one of the state coordinators for our PAPBS Network and 

also work for Community Care Behavioral Health.  And I'm going to give a little disclaimer before we get 

started which is that the project we're going to describe to you today in Scranton, Pennsylvania where 

they have a very active and engaged district leadership team.  Also is part of the Interconnected Systems 

Framework demonstration.  And therefore, it will be hard for us to describe what's happening without 

occasionally mentioning some of our community partners who are also part of this district team.  So, if at 

anytime things seem fuzzy or confusing, please stop us, we really hope to have an interactive dialogue, 

ask us lots of questions.  And I'm going to let Jessica introduce herself before we get into the slides. 

>> Thanks, Kelly.  Good afternoon, my name is Jessica Aquilina.  I am the Supervisor of Elementary 

Education in the Scranton School District.  I've been involved in this tertiary demonstration project since 

its inception.  I was the principal of Frances Willard Elementary School when we began our partnership 

with Community Care Behavioral Health and started the implementation of School-Wide Positive 

Behavior Support.  So I've been a part of this work for a long time.  I was the principal at that school for 

seven years and then transitioned into my role as the Supervisor of Elementary Education and I'm now 

also the District Coordinator of School-Wide Positive Behavior Support and what we have that is called 

school-based behavioral health in our district.  So, you'll hear us, as Kelly said kind of talking about the 

three different tiers and how it looks in our different buildings.  And then most importantly for this session 

for those of you who are interested in building that district level leadership team in how to bring the right 

people to the table there to help leverage the human capital that you have in the district to coordinate all 

of this work because it is a lot of work and as you scale up and continue to expand, I'm sure many of you 

are finding that, you know, getting the right people to the table and increasing the number of people at 

that table is important.  So, I'll turn it back over to Kelly and she'll get us started. 

>> We'd like to get a sense from everyone in the audience if you are a school employed person, raise 

your hand if you work in a building, in a school building.  Okay.  So, most folks.  How about if you work in 

central office or district administration?  Okay.  Very good.  And how about others non-school employed 

folks, community?  Okay.  Just a few.  Very good.  All right.  So, essentially, what we're going to talk 

about first of all is the framework for implementation of PBIS which comes from the Implementers' 

Blueprint.  And if you are not familiar with that document, it is available for download on PBIS.org.  

Essentially, if you're going to implement PBIS with fidelity, having a district leadership team is one of the 

critical elements.  Here in Pennsylvania, to be part of our network, it's really one of the requirements in 

terms of readiness for implementation in order to be able to sustain the work in A building let alone across 

all of the buildings within your district.  I'm going to talk just briefly about the Implementers' Blueprint to 

kind of get us started, thinking about the essential elements.  And then Jessica is going to give a lot of 

detail about what has happened in their district as they have scaled up and sustained this work for five 

years now.  This is what the original blueprint looked like.  And by the way, this is also the way the state 

structure is set up.  So our state network has a leadership team, we have folks who are sort of 

responsible for thinking about how we can make sure that we're visible.  And as you saw yesterday at our 



opening key note, we have a website, we have a newsletter, we pushed things out through email to our 

various stakeholders.  Funding, we are not an organization that has a dedicated funding stream at the 

state level.  Rather as you heard, we're an affiliated network of partners who all share a common mission 

and vision and therefore, we leverage resources through putting together different people and different 

dollars to make all of the work happen here in Pennsylvania.  As well, we're trying to influence policy and 

gain political support at the state level so that we can further bolster the support that we have for this 

implementation across the commonwealth.  After that piece, what we also know we need our ongoing 

training, coaching, and evaluation.  So we have a whole cadre of network facilitators who go out into 

districts and schools and train and provide technical assistance and coaching to those districts and 

schools.  As you heard Jessica described, she is their district coach, okay?  So she's really kind of, 

responsible for the overall operations of PBIS within her district.  So it's really important that you have 

someone at your district level leadership who's willing to step up and assume that role and responsibility 

and they have to have the time allocated in order to be able to do it.  Okay?  And then kind of at the 

bottom there, that's where you have your local or rather your school implementation sites.  So under the 

umbrella of the district leadership, you'll have all your buildings and they will have their teams at Tiers 1, 

2, and perhaps 3, depending on where you're at.  This slide, just wants to let you know that since this 

blueprint was originally published, there were some things that were added because we know that as 

especially we moved up into Tiers 2 and 3, we need to have folks at the table who have some behavioral 

expertise and can really help us look at our data, progress monitor and ensure that we are selecting 

evidence-based practices that will address the problem behaviors that we have identified.  In addition, at 

the top really political support and policy have been separated because sometimes we need to be 

focusing on local level policy which could be for example, the district discipline code, a lot of discipline 

codes have things that say something like, you know, if a student violates this rule then they receive a 

detention.  If they don't show up for detention, then they are suspended.  Well, guess what?  For some 

students, they're really motivated by being suspended.  So therefore, they may engage in problem 

behavior in order to have that happened, right?  So we sort of reinforcing things we don't really want to 

reinforce.  The other piece here, you'll notice it says cross-training.  This is something that is becoming 

more and more important as we further partner with our mental health and behavioral health providers 

and other child-serving systems.  We want to make sure that we have professional development for 

everyone, that we're on the same page, understanding the same language and feel confident and 

competent in order to address all needs for students within a district and community.  Again, this is just--

shows you the website for where to find this and you can read all about it.  And there is actually an 

assessment that you can take as a district to kind of see where you're at in terms of whether or not you 

have all of the key features for your district leadership team.  And it should really be done on an annual 

basis, just like we utilize all of the other tools for implementation.  All right.  The other thing that is a key in 

the work of PBIS is this idea of implementation science.  And this comes from Fixsen and Blasé and you 

can read all of their literature online as well.  And we're going to kind of take you through the phases of 



implementation within the Scranton School District.  The district is considered in an urban district and 

Jessica will talk a little bit more about the demographics.  But there are two high schools, three 

intermediate schools, and eleven elementary schools.  And by next year, they will all be implementing 

PBIS in every single building.  So Jessica's going to give you the details of how she made that magic 

happened and then you can think about how to make that happen within your own school district or 

community.  This is just to give you a little bit more of the back story of the way decisions historically are 

made for students.  You can see that really they've got kind of the kiddos in the middle here and then all 

of these sort of competing initiatives that are really at odd sometimes with one another, social emotional 

learning, response to intervention, special education, student assistance, social work when it's available, 

you know, we have all of these different teams.  Sometimes with the same ideas or same goals yet 

maybe there's five different meetings and everybody has to try to get to all of them or to the same person 

who's working on everything all on their own.  Also, this is sort of how policies and practices typically 

happen, you know, sometimes we've got community organizations that say, "Hey, I just got a grant to do, 

XYZ Program, can I come in to one of your schools and do that?"  And everybody goes, "Yeah.  Why 

would we say no to that?"  But then after a year, the grant funding ends and away goes that community 

provider or their program.  You know, also same as true for some of these other things, you know, they 

kind of happen in pockets, you know, some schools may have something before or after school, others do 

not.  What we want to do is really look at what's happening within the community and try to respond to 

those needs with resources and people and programs that respond to those needs in a planful way, so 

that we can be efficient and effective with our resources.  All right. 

>> Okay.  Okay.  Oh--okay.  Great.  As you can see here, we're going to share some of the demographic 

information regarding the Scranton School District.  Our enrollment has been increasing steadily over the 

last seven years.  I think what's most important for me to point out to you here is that our percentage 

eligible for free and reduced lunch.  In 2012, we were around 62% and you can see here that for the 

current school year, we're at 70%.  Our buildings are feeling a definite change in our population and so 

this work that we started several years ago with School-Wide Positive Behavior Support has been quite 

timely because this work has enabled us to meet the diverse needs of our population in a systematic and 

effective way.  Some of the other challenges that we face as you can see here, our population is very 

transcend.  So we processed close to 200 internal transfers per month.  So we have people moving 

among our schools, something that you'll see later that School-Wide Positive Behavior Support has really 

helped us with, is now there is a continuity.  All of our buildings aren't using the same language but 

certainly having a program in place with clear behavioral expectations has helped us with that.  But you 

can see here some of the challenges that we face as the smallest of the districts in the league of urban 

schools in Pennsylvania.  This slide here outlines the membership at our district level team.  What I can 

tell you is that, when we started this process five years ago, many of these people were not at the table.  

It really was more Community Care Behavioral Health, our superintendent of schools, our supervisor of 

Special Education, supervisor of Elementary Education, and the building principals of the sites that were 



selected for the demonstration project.  Since then we have--we have done some outreach inviting these 

additional members to the team.  We still struggle very much with family involvement and that is across 

the board in our district.  It's something that we are continuing to look for solutions to.  Kelly and I have 

been discussing, you know, doing some outreach in our community to bring parents on board.  But today 

on various levels for Special Education for School-Wide Positive Behavior Support, we're still not meeting 

the level of family in community involvement that we'd like to see.  But I am proud to say that all of these 

other folks are coming to the table with us, to problem solve and to work collaboratively around, meeting 

the needs of students of the Scranton School District.  So that, it's something that never happened before.  

That slide that Kelly showed, where everyone is working in isolation really towards the same goals of 

changing outcomes for our kids.  Now, we're all coming together around the table to discuss the 

challenges that we face and to work collaboratively towards problem solving.  The building level team and 

I think this is the part where it's really important when you look at that Implementation Science and 

thinking about the steps that are required to implement School-Wide Positive Behavior Support with 

fidelity.  If you--if you don't go through  the process of identifying the key stakeholders for both your district 

level leadership team and the building level team, I think you have a really difficult time implementing with 

fidelity.  So we put a lot of work into taking the building--the district level leadership team, embracing the 

building level members and really, almost modeling the building level teams after the district level 

leadership team.  And you can see there that the building level team was made up of folks from mental 

health, school psychologist or guidance counselor.  In our district we don't have elementary guidance 

counselors, so we really relied heavily on our mental health representatives to come in and support that.  

Building level principal, grade level team members, Special Education teachers and related Arts teachers.  

And all of those folks came together around looking to implement School-Wide Positive Behavior Support 

with Fidelity.  What I can't say is that now when we look at our mental health representation they were 

integrated at all three tiers for us in the model sites.  So although you see here in this building level team 

was our Tier 1 team, those folks participate with us at Tier 1, 2 and 3 even though their services are 

probably only delivered in Tiers 2 and 3.  So those are the folks who came together with us to support the 

work.  This part, when I--when I talked to you about this Implementers' Blueprint, you can see that this 

goes back to the initial slide that Kelly had up around funding invisibility and policy.  What I think is 

important for those of you who are district level administrators.  When I look at this and I think about 

funding, although School-Wide Positive Behavior Support can be implemented with minimal impact to 

your budget, I think it's really important that you are sure that your superintendent is committed to doing 

this work because there are expenses involved in it and those of you who are implementing, I'm sure are 

aware of that.  In our district, in order for us to meet with our teachers, to do this work after school hours, 

we have to pay them for their hourly rate.  So we had to make sure that we were budgeting for this 

process and then it was valued by all of the members of that upper level management tier because at that 

point in time, I was a building principal, so of course I was [inaudible] but sometimes at the building 

principal level, you don't, you really don't understand the impact of the overall budget.  So I think for 



funding, it's really important to make sure that the commitment is there as a district that you're going to 

see it through for initial implementation and then for scaling up.  The other thing for me here when I--when 

I look at political support for myself, now at the--at the central office, I think that the way that the Scranton 

School District scaled this up, we did it very slowly and we were meticulous in selecting the buildings and 

making sure that we have the data and the support of the teachers to continue to move it forward.  I think 

the reality with this work is that if the teachers don't believe in it and they don't see the value in it, you're 

never going to be able to scale up and implement with fidelity.  So when I look there at political support, 

even though sometimes you're thinking at the federal or state level for myself and the Scranton School 

District when I--when I think of political support, I really think about the teachers.  And I think about the 

fact that after three buildings had implemented by word of mouth of the power of this work and the effect 

on student behavior, we got to the point where principals and teachers were coming to us and asking to 

implement.  So I think that if you select the initial sites carefully based on the need of the building, let me 

back track a little bit and tell you.  Our three initial sites were chosen based on the percentage of students 

at those schools who were receiving what were called BHRS services, back down with is TSS, 

wraparound, you know, mobile therapy.  So those three sites were identified due to the high percentage 

of students who were receiving those supports.  So what we knew was that in those three buildings they 

were probably seeing high percentages of office discipline referrals because of the percentage of 

students who were qualifying for those services and showing outward behavior.  So, that's really how the 

sites were chosen.  And as you can see there--thank you, Kelly, we were at Frances Willard Elementary 

School, George Bancroft, and Scranton High School, those were the three sites where we implemented.  

I'll go the next one.  Okay.  For the initial implementation in just those three schools, we had some 

successes and we had some challenges.  You can see that I have faculty buy and listed under both 

sections as a success and as a challenge.  And I'm certain that those of you who are implementing have 

experienced the same thing.  As a success you, without question are going to have many teachers who 

see the value in this work, who acknowledge the fact that as educators we don't get to choose what works 

to improve behavior for our children.  They are the teachers who recognized that if you--if a child can't 

learn how to read, we teach them.  If they can't do Math, we teach them.  And when a child doesn't know 

how to behave, these teachers who buy in initially are acknowledging the fact that historically for children 

who have shown behavioral problems we punish.  So, we definitely had a solid foundation of teachers 

who bought into this work immediately and saw the value in it.  On the other side of that coin, during the 

initial implementation, we also had several teachers who really just felt, this is one more thing for me to 

do, it's going to go away, this isn't going to stick, why do I have to reward kids for doing what they should 

be doing anyway.  And I'm sure many of you are shaking your heads and saying, you've seen the same 

types of reaction initially from your teachers.  What I can say and I'm thankful for is that following year one 

of implementation, most of the faculty does buy in, were definitely at 80%, probably higher than 80% of 

our teachers in most of our implementations sites.  A big success for us as I already spoke about was that 

Scranton School District commitment to this work.  We saw early on through our partnership with 



Community Care that there was value in this work and that it certainly was--changed the outcomes for our 

students, so that was a success.  And one of the biggest successes we had was that at Frances Willard 

Elementary School during year one, they did implement a School-Wide Positive Support with Fidelity, so 

we were very proud of that.  As a challenge, lack of fidelity of implementation at the other two sites, 

Scranton High School, unfortunately, never got to the point of implementing with fidelity and they did stop 

implementing School-Wide Positive Support due to several challenges that they were facing at that time.  

There were no high schools models back then to learn from in the state of Pennsylvania and that was a 

big challenge.  They had some turnover of building principal and staff, so I'm happy to say that although 

they stopped their implementation, they have a team in training currently and we're going to re-launch 

School-Wide Positive Support at Scranton High School in September.  I'm also very happy to say that 

George Bancroft was acknowledged yesterday as having implemented with fidelity this past year, so 

we're really proud of that and it just goes to show you that, you know, that it did take them five years to 

implement with fidelity but eventually they did get there.  So certainly those are some of the successes 

and challenges that we've had.  Does anybody have any questions up to this point regarding initial 

implementation or selection of sites or any of that work?  I just wanted to pause.  Okay.  Okay.  So for the 

installation phase you see, the Tier 1 teams were established, we went through the implementation cycle 

that's reprimand--recommended in the Implementers' Blueprint and we really worked hard across all of 

our sites with training to implement with Fidelity.  Kelly Perales is our external coach and she provided 

that training and all of the steps that I don't think I need to go through for you, our teams--all of our teams 

that implemented went through these steps and had ongoing coaching and collaboration with our external 

coach.  We, with full implementation, this is the final step as we work to scale up across tiers.  I will be 

honest with you.  We've implemented Tier 2 and I believe eight of our eleven buildings, however, that 

implementation is at varying levels.  So at some of our schools, we have check in, check out, some of our 

schools just did the training for Tier 2 and are beginning the implementation of Tier 2 now.  So the Tier 2 

is that--we're at varying levels of implementation there.  To scale up into other buildings and sustaining 

the current work, we are working collaboratively with all of our community partners to make sure that the 

work that we have integrated and have successfully implemented continues to go on in a positive way 

and that we continue to implement with fidelity.  District reallocation of resources is something that is 

really important as well at the district level.  What we're finding right now is as we scaled up and we 

continued to expand across buildings, it's really hard when you only have so many people coming to the 

table.  And so the conversations that we're having now or saying, okay, how can we take our existing 

human capital that we have and help leverage those people across these 16 buildings as coaches, as 

people who kind of keep their thumb on the fidelity of the implementation, so that things don't come 

unraveled because initially, when we were only three buildings or five buildings between Kelly and I we 

were able to attend meetings.  We were able to be a presence there to help support the implantation.  

And now across 16, we're having to look for different ways to utilize the human resources that we have to 

support the work.  Okay.  So for--that was the--that was all about the first phase of our initial 



implementation.  I want you to know that for all of the subsequent phases, the same exact work went into 

the process with the building level teams, with the training that was involved, the rule out.  And we really 

did scale pretty quickly.  For round two that--those are two of our elementary schools and one of our 

intermediate schools who were trained last summer and implemented in the fall of 2013.  Then these next 

three schools Kennedy, Whittier and West Scranton High School did training last fall and they all 

implemented January of 2014.  So we started the implementation in the middle of the school year.  I think 

what's really interesting to know here that you can see we have intermediate school jump onboard for 

round two.  We had reached out as a district level leadership team to all of the intermediate schools and 

offered them to come onboard for this implementation.  And two of the principals said, "Absolutely not, 

we're not interested, we're doing fine."  And we accepted that from them because they are the building 

principal.  You cannot force this work on anyone and you can't--you can't make the building principal do 

this and implement with fidelity if they're not interested in it.  The wonderful thing is that by the time round 

three came, the building principals, both of them who had initially said, no, saw a change in their students 

that were coming to them from feeder schools who had School-Wide Positive Behavior Support and 

called me and said, "I can't believe the difference in the Sixth graders coming in, they are more polite, 

they're respectful, they know how to walk in the hallway.  They're already doing the right thing.  Please, 

can we have this?"  And Kelly and I were able to make that happen for them.  So that's--it's--that's what 

I'm talking about the political piece of this when you--when you have the buy-in of the teachers and 

they're really seeing the impact on behavior, it really does--the scaling up will happen because they're 

going to want it.  It's not going to be you asking for them to do it.  So--and round three Kennedy, Whittier 

and West Scranton High School, they implemented in January.  Things are going very well.  West 

Scranton High School, I have to point out here, you'll see some data from their school later.  We are very 

excited having already tried it in a high school once and we--I'm not saying success, I will say that at West 

Scranton High School they are embracing this work.  The team is really committed to utilizing School-

Wide Positive Behavior Support to change the outcomes for their students and we've seen some really 

good data coming out of that building and high school teachers coming together and collaborating in the 

way that we have not seen prior.  So we're very proud of that work and very excited for it. 

>> Absolutely. 

>> I'm just going to give Jessica a little more credit because these folks actually started a little sooner.  I 

want to [inaudible] back to you.  Plus the trip in South started last--a year ago January.  So whatever that 

was… 

>> January of 2013. 

>> January of '13.  And the other schools trained and implemented in the fall of this year, so they've been 

in it about a whole school year.  And I don't know if you could see this sign here very well in the picture.  

This is from South Scranton Intermediate School and actually all of the schools have really good what 

they call signage, all over their buildings and if any of you ever want to take a fieldtrip, I'm sure they would 



be happy to have you come.  And they work with the local business to get those all produced.  But I think 

one of the really wonderful things and Jessica eluded to this but maybe you can say a few more things is 

they've actually used a lot of their teachers from the buildings who are implementing to go into those other 

buildings and do the building level overviews and meet with the team.  So South Intermediate met with 

the other two intermediate teams when they were ready to get started.  So they didn't have to reinvent the 

wheel but they could hear and learn from their lessons, you know, kind of those lessons learned, so that 

the work was a little bit easier.  And the other thing that I think was really profound is that when Willard 

first got started, one of the initial schools, there was a teacher sort of purposely put on the Tier 1 team 

who was one of those what they called "naysayers," right?  And if she were her today she would say and I 

think she spoke about this in a form years passed.  This really changed the entire way she taught her 

classroom.  And she was at the end of her career but really spoke to the fact that this was really the most 

incredible thing she'd been connected to and I get goosebumps every time got me--she gets emotional 

when she talks about the connection she felt to students.  But for her to go into a building and give an 

overview, I didn't need to be there at all.  I mean, it really was a way for getting that faculty buy-in peer to 

peer and really moving the work along once they got into phase two and everybody saying I want that, 

you know, we can barely keep up at this point. 

>> Absolutely.  That I meant to talk about that when I was talking about the human capital that it really--

we've--we really have embraced the trainer model and want to continue to do that within our School-Wide 

Positive Behavior Support professional learning community that our folks are able to support one another.  

In a district our size and I don't know how many of you are from larger districts, without building that 

internal capacity to support this work you really--it will be a challenge because they need to be able to 

count on one another and lean on each other and bounce ideas off one another.  So absolutely, thanks 

Kelly.  So finally I--we--for this coming year which wasn't on the slide, we have our last three elementary 

schools and our final high school, our training this, in fact in June, and throughout the summer for--to 

launch for the fall.  So by next year all 16 of our schools will be implementing School-Wide Positive 

Behavior Support and we're really proud of that.  And they have--some of the schools do have Tier 3 

support in place through what I have referred to before as school-based behavioral health teams and they 

are--they have proven to be invaluable to us with supporting our students who really have some high-risk 

behaviors and that has been going really well.  At this point in the presentation, we're going to show--

share some data with you which is really powerful.  This first slide, which I don't know if you can see the 

numbers, it's just a comparison of South Scranton Intermediate School and the number of office discipline 

referrals and the decrease that they've seen since they've implemented.  You can see that in September 

of '12, they started the year with a hundred and eighty-two office discipline referrals.  September of '13, 

they had 83 so that's a decrease of a hundred office discipline referrals.  When you--when you look at this 

and obviously, May and June aren't filled in yet for what they--the numbers are for this year.  As we go 

through these slides you're going to see that, that really translates into freeing up the building principal to 

be the instructional leader.  And in this slide here it's broken up by minutes and the number of minutes 



that the building principal would have spent last year versus this year on dealing with office discipline 

referrals and student discipline.  You can see this one it's by hours, when you think about 537 hours 

during the school year, our building principals have so much pressure on them right now to be an 

instructional leader.  Everything that they do throughout their day is supposed to be targeted on improving 

student achievement.  Now, when you're dealing with that volume of office discipline referrals, I don't 

know how many of you are building level administrators here but you're managing behaviors then you're--

it's almost impossible for you to be an instructional leader.  This building principal in particular has shared 

with me repeatedly how this work has impacted her daily practice and she has been able to embrace the 

Charlotte Danielson Model of Educator Effectiveness and has really had the time to be able to work with 

her teachers, whereas in previous years, with a hundred and eighty-two discipline referrals in one month, 

you're running and you're managing behaviors.  So I think that is a really powerful way for you folks who 

are looking to scale up or looking to expand this work to share this kind of data with your district level 

administration and that focus on instructional leadership is so important.  So that--I think that is extremely 

powerful data when you break it down by days, it's 34 full school days that she has recovered to be able 

to focus on instructional leadership and that's powerful.  I mean, those of you who are in the daily grind of 

a building know what that means and it really makes the difference of having the time to have an effective 

and relevant conversation with your classroom teachers rather than just doing a drive-by to get it done on 

paper.  And that's what the Danielson Model is demanding of us.  So this work definitely goes hand in 

hand with putting a framework in place that supports instructional leadership.  Okay.  The--oh, I think I 

already spoke about this, the next phases.  That's the problem with these where--it's broken out.  I 

already shared with you what our plan is to continue to scale up for Adams Saunder in Northeast 

Intermediate School that was one of the principals that I had told you that didn't want it.  He launched his 

program in January of 2014 and it is--it's going wonderfully.  We're really proud of the work that's 

happening in our intermediate schools because as all of you probably already know, the intermediate 

school and the high school, it's a little bit more challenging to find things that are going to motivate our 

children to come in and follow these behavioral expectations.  And I already spoke to about round five 

that by September of next year we have--we'll have implemented in all of our buildings.  This picture here 

is interesting to me and I'm going to share with you what it is.  And just to remind everyone of what a 

process the implementation of School-Wide Positive Behavior Support is.  When I was a building principal 

and implemented for three years, we could not come up with a way--or do I talk about this later, okay?  

So you're checking. 

>> [inaudible] this is a little fuzzy. 

>> Okay.  Yeah, it's fuzzy.  We couldn't come up with a way to manage behaviors in the cafeteria or 

during Related Arts time.  We really struggled with--we used to kind of have a card system in the 

classroom and there was really no way for that to travel with the child.  Now, five years later, and one of 

our other elementary schools who implemented came up with this idea in a yardstick that travels with 

them.  So all of the kids clip up or clip down on this yardstick but when they go to their specials art, music 



library, gym, whatever you have in your district that travels with them.  In their cafeteria in this building, 

every teacher has a stick right in the cafeteria, so everybody's behavior can be managed utilizing the 

system in the cafeteria and at the--during the Related Arts classes.  So, we continue to learn from one 

another and strengthen our implementation by collaborating across buildings and across teams.  So I 

think that that's a powerful slide there.  The reinforcers that you see, I talked about the transiency of our 

population and I'm very thankful that the--our--all of our elementary schools that have implemented have 

come up with common ways to award students for doing the right thing in those--in those settings where 

there are high incidences of problem behavior, in the--in the cafeteria, in the gymnasium, during library 

when they are away from their classroom teacher, so most of them have one way or another of 

acknowledging them.  They call them golden awards in many of the schools.  They have been very 

effective in impacting student behavior there.  And again, just talking about at the district level, if you're on 

that leadership team, I think to takeaway from this is making sure that you're bringing all this stakeholders 

together at your district leadership team meeting to share their ideas, to share what's working and to talk 

about what's not working.  What are the challenges and concerns that they're facing because maybe 

another building has had the same problem and then they can learn from their colleague to problem 

solving and fix it, so they--that--it's been very successful for us and very helpful.  When we're talking 

about now innovation and sustainability, I want to be transparent with you to say that although things are 

going very well, there are several challenges that we face and we need to come together as a district 

leader tram--leadership team to look at them.  One of--I already spoke about human capital, we are all 

being asked to do more with less.  There are no new dollars coming for this work and in fact, we may be 

facing budget cut, so we really are continuing the dialogue and expanding the dialogue with our 

community members.  We just--we worked together to identify community members who could bring 

resources to the table for us to support this work.  For our June district leadership team meeting, we have 

invited members from Lackawanna County Children and Youth, the Wright Center which is--it then--the 

Wright Center works alongside The Commonwealth Medical College that is a neighbor to the Scranton 

School District.  So we've invited them to the table and we're going to continue to try to increase the 

community partnerships with both family members, community members and business members to see 

how they can command and further support us in this work because we do know that now that we will be 

across 16 buildings, we need this partnerships in order to maintain fidelity of implementation. 

>> All right.  In addition to looking at problem behavior or office discipline referrals, you've probably heard 

a lot over these last two days about, thinking about those kids who don't show up in the office because 

they toss someone out, punch somebody in the nose, knocked over a chair or through a desk, whatever, 

right?  We have a lot of children who are these sort of what we call internalizers, right?  They may be 

show up at the nurse's office with a headache or a bellyache or perhaps nobody knows anything is 

happening for this child, they're anxious, depressed, have experience trauma which is something that 

we're seeing a lot of children coming through the school house door with.  So really, we are encouraging 

the district teams as you heard Jessica described, to think about other community data, okay?  And here 



is just a shortlist to some of the other things that could be considered.  We also want to think about what 

are sort of risk and protective factors within the community, you know, who are faith-based organizations 

that we can partner with.  How many parks do we have versus how many places can we buy alcohol and 

tobacco.  This is especially important for our adolescents who are out in the community working and 

many of them perhaps, not even living within their natural family but living with friends or other family 

members.  And then finally, we want to try to encourage, you know, sort of this overall outcomes for kids, 

not just academics, although, I get that that's important and it's a priority of administration because of the 

mandates that come from the state and federal government but frankly, even with this partnership 

witnesses the Wright as Jessica mentioned, they secure some grant funding not only for the Scranton 

School District, but some other districts as well.  We were able to really redesign the medical suites in the 

intermediate building, so that students could receive their physical healthcare, dental care right within the 

school building.  We were hearing and I hear this in a lot of schools about students who have to miss an 

entire day of school to get to a doctor's appointment or some other type of specialty appointment in 

another location.  Let alone figuring out the transportation.  So we really want to look at, you know, overall 

health and wellness for physical health, behavioral health, emotional wellness and then also of course, all 

of these things lead to academic success because, you know, when you saw that data about time saved, 

that was also 34 more days students were in their classroom being able to attend learning an instruction 

because they were sitting outside the office waiting their turn for their, you know, sort of reprimand.  All 

right.  We are required to show a triangle so here it is, right?  But again the idea is that the district 

leadership is also focusing on what are we doing for all kids, what is our continuum or a menu of 

interventions and supports for those students who need something more and what does our data tell us 

about that.  So I'm going to show you just a couple of examples here of what some data looks like from 

some different buildings.  And then we'll kind of talk about, you know, is this the Tier 1 issue, a Tier 2 

issue or is this an issue we need to partner with someone in the community around?  Do you want to talk 

about this? 

>> Sure.  If you look at this data here, this is from West Scranton High School for--from the current school 

year.  And I'm not sure if you can read the labels on the bottom but they had a very severe problem with 

children who were arriving at--late to school, tardiness was a big problem and when you look at the 

number of discipline referrals, this is kind of that school district policy that you're talking about that, if 

you're late to school, you get to sign the detention, if you miss your detention, then you're going to be 

suspended from school, I mean, it doesn't even makes sense, when the problem to begin with is that the 

child is late for school.  But as you can see here and this has been an ongoing problem in the school but 

until they started entering this data into [inaudible] and really got this report to look at.  The end count of 

kids who were not coming to school on time, the district administration in the School-Wide team 

recognized, if you look at that that previous slide where is the majority of the office discipline referrals are 

happening first thing in the morning and the kids were late to school.  So that team at West Scranton High 

School recognized immediately that this is a Tier 1 issue for us.  We have to do something at Tier 1, it's 



not a handful of students, it was--there were a lot of students who weren't coming to school on time so the 

district administration and the Tier 1 team have been working collaboratively to address kids who are 

coming to school late.  And again, goes back to district policy.  We have to look at our handbook for next 

year to change that policy because it doesn't make any sense to be punitive towards kids, we need to 

work together with our community partners to solve that.  The next--oh, that's the upside down triangle.  

This part about the district level dialogue, as Kelly eluded to we, do have the partnership with the right 

center.  We also--the school-based behavioral health teams that we have in--I believe eight of our 

buildings are really a Tier 3 support that that really helps provide all around care for the child and the 

family.  When you look here, wellness and access to care, we know that we have a lot of parents who 

have undiagnosed and untreated mental health issues.  So our Tier 3 supports and we're going to 

continue to look for ways within our community to strengthen those services but access to that care is so 

critically important.  What we found the last point on the screen regarding kindergarten for this year.  We 

really--for the first time ever in the Scranton School District.  By the middle of September of this current 

school year, we looked at our data for kindergarten referrals and it was striking.  Our building principals in 

three of our schools were spending their entire day in kindergarten classrooms with kindergarten students 

who were really demonstrating high-risk behaviors, physical aggression towards kids students and staff, 

self-injurious behavior I mean, to a level that was unprecedented.  I reached out to our community 

partners in Lackawanna County because I--this was a crisis for us.  Instruction was not happening it was--

it was a crisis.  And I reached out to EOTC, we have EOTC offering, parents as teachers program.  We 

have IU 19 who does our really intervention program, Lackawanna County had start.  Lackawanna 

County and United Way success by six, we have a lot of partners in the Scranton area who are providing 

educational services to children before they arrived at our door.  And what I found out when I had this 

meeting with them is that it wasn't just a crisis for the Scranton School District.  This was county-wide that 

we are seeing in increase in these types of Tier 3 behaviors in five-year-olds, they're five years old, I 

mean, that is scary, it's sad and we knew that we needed to do something about it.  So did you already 

show the data slide or--okay.  So you saw the--I mean the one building had over 200 office discipline 

referrals out of kindergarten classrooms.  So in partnering with those local providers, and I think what I 

want to emphasize for the district level leadership team there is that if you're ever seeing a trend like that 

in your data, you have to reach outside of your district because an issue like this, we can't solve alone.  

So I'm really excited about the partnership that came out of that meeting and now we are having another 

meeting in June and we are doing outreach for these families of the children who have not reached us yet 

for the '14, '15 school year but who are already being served by these partners and are demonstrating 

these self-injurious and dangerous behaviors and we're going to work to connect them with services 

during the summer.  We're also going to offer a Kindergarten Readiness Program for any students who 

have not had kindergarten--have not had preschool or any prior education.  Because what we also found 

out in the one building where there were 200 referrals, 41 of our students out of a hundred and twelve 

had never been in school at all.  No preschool, nothing.  So they really didn't even know how to come into 



the school and behave.  But these kinds of partnership at the district level can help to support the building 

level administrators which as the district level team, that really should be your overarching goal is to 

support your building principles and their work around this work of School-Wide Positive Behavior 

Support and the inter--obviously the interconnected system framework for us.  We send a cohort of 

kindergarten teachers to a Prevent-Teach-Reinforce training that was offered by PaTTAN and we're going 

to work to incorporate some of those strategies into our kindergarten classrooms for last year.  But I 

mean, you can see here that, had we not had School-Wide Positive Behavior Support and weren't 

tracking this data, we really would've just been kind of, running around trying to put out this fires without a 

focus solution-based process with our community partnership and teams.  I don't know if you want to add 

anything to that Kelly because I know you've been working with us around that as well.  But it really--it 

takes a village and all of these community partners are working with us and we're going to work 

collaboratively to solve these issues which has never happen in the past.  We've all been operating in 

silos trying to manage the behaviors that we're seeing in our own district. 

>> So, either you hear that piece about one kid at a time, right?  This is one is a hot mess so well--let's 

jump in and try to do something for him or her and this one, and this one, and this one.  But when we 

found out that we had this whole cohort of little ones who really needed to learn some appropriate 

prosocial skills and how to be school ready and etcetera, we utilize the strategy like prevent, teach, 

reinforce for young children which is really meant to be a Tier 3 intervention and put it at the classroom 

management level, so we really turned into Tier 1, Tier 2, type intervention.  Another thing that happened 

is that some of our mental health providers in the community are trained to utilize parent-child interactive 

therapy and this is a mental health intervention that is evidence-based and the family goes and it's really 

teaching the parent how to have clear, consistent, discipline practices that include both reinforcement for 

positive and appropriate consequences for negative behavior.  So it's really infusing and embedding 

some of those positive behavior intervention and support principles in a therapeutic environment and 

that's from a community provider to a family with an evidence-based practice.  So, this is a really great 

example of a district and community leadership team coming together, identifying what their data tells 

them selecting some evidence-based practices and putting it into play.  So, stay tuned.  Hopefully, a year 

from now we'll have some different results with our data. 

>> All right.  I want to--at this time just ask if there are any questions, if there's anything that we can 

clarify.  I think what you have heard here is a really great example of a fairly large school district starting 

small with that sort of exploration and early implementation phase, then they moved to full scale 

implementation across the district.  They have learned a lot along the way and have therefore, adjusted 

how they're doing some things that's called innovation, that's what we want to be doing, is the sort of 

constant, continuous, Plan-Do-Study-Act cycle where, you know, year over year everybody's got to kind 

of, gear up to do this again.  I mean, I don't know about all of you but, phew, it's a good thing the school 

year is almost over, right?  Everybody is really tired but then we have to gear up over the summer and 

find the energy to do it all again.  But it's true work like this and celebrating those successes and looking 



at the data and really kind of strategizing together that helps us move forward and essentially, you know, 

this is kind of the other key slide in the implementation of PBIS.  What we're really trying to do is get 

social and academic outcomes for our students.  All right.  So, what questions do you have?  Oh, boy 

look at here.  Okay.  I am going to try to go around with this microphone because we have to try capture 

what you're saying in that way I won't have to repeat. 

>> I want to know what it looks like at the high school level. 

>> Everybody loves [inaudible] 

>> All right.  So, I'm going to let Jessica respond because as you heard, we've had a little bit of sort of, a 

starting stall and that was based on a variety of factors in one of the high schools.  The other high school, 

you know, they jumped onboard, got trained up, implemented in the fall, they brought a team here to the 

conference.  When you walk in their building, you know, you can see that there definitely has been 

enough buy-in that they're moving some things along.  But I certainly want you to comment on that. 

>> I think that the key for us at the high school for West Scranton High School was the buy-in from the 

faculty.  It seems to me as though--and again I want to be honest with you, this is new at West Scranton 

High School, they're in their first year of the implementation this year.  I think they've worked really hard to 

find things that motivate the students.  I know that previously the reinforcement part of School-Wide 

Positive Behavior Support was a challenge for us at Scranton High School.  And I know that at West they 

are--the kids are really buying-in to their token economy system and are really working towards the 

different reinforces that they have.  They do a ticket system and it's working for them there.  Whereas, at 

Scranton High School, it didn't and I can't really speak to what the difference is, why it's working better at 

West Scranton High School other than to say for me, they're Tier 1 team, the right people were brought to 

the table.  They have a newest system principle there this year who did some work with School-Wide 

Positive Behavior Support in his previous district and I really think he's commitment to this work, and his 

commitment to meeting the behavioral, social and emotional needs of all of the students in that high 

school have made the difference.  They are coming together, they are meeting, they are problem-solving 

and I'm not sure that that happened in the--in the previous high school implementation. 

>> I get so inappropriately excited.  I think a couple of other things are they develop a student team so 

PRIDE is their whatever, motto.  And they have a student PRIDE team.  They were supported by the 

district so they sent a team to our high school forum that we had last November.  So, there you can see 

that idea of the district buy-in, the support, they let a whole team of teachers and administrators out of a 

high school for an entire day, and I know they have 75 other things they were mandated to do, right?  

With Keystone Exams and blah, blah, blah, I can't even name them all.  So, I think it's that support and 

then the buy-in and the building level administration, working with their teachers and their students 

around the implementation. 

>> I think too that they took some existing resources that they had, you know, again thinking about the 

work that's happening in the building that can fall under the umbrella of School-Wide Positive Behavior 



Support but it's not necessarily called that.  I know that they've integrated their SAP team into Tier 2.  So, 

those people who used to be doing this work over here are now supporting the work of School-Wide 

Positive Behavior Support at the building level.  I think the integration of the mental health services at that 

building in an effective way has also supported the implementation.  I have to agree with Kelly because I 

didn't remember the high school form but I do think that having had that opportunity, the network that day 

and hear from other high schools, the challenges that they were facing with implementation and kind of, 

brainstorming ideas with other high school administrators and teachers helped tremendously.  Because of 

course at the elementary level this work, it blends in with what we're doing really quite easily.  But I think 

that that high school from really giving them some people to network with outside of our district because 

they didn't want to hear from me, how School-Wide Positive Behavior Support can work because I'm in 

the elementary setting. 

>> Did that answer your question?  All right.  Next?  We'll get [inaudible] 

>> [inaudible] from the high school, how high did you go with your mental health school-base?  What 

grade, what's the top grade? 

>> [inaudible] 

>> She can't talk without the microphone.  Sorry.  But it's all the way through 12th Grade. 

>> Yeah, but [inaudible] a program and there's--it's kind of a cliff when you get to the Eighth Grade and 

Ninth Grade is a very difficult year.  Second question I have for, you mentioned the PaTTAN training 

Prevent-Teach-Reinforce for young children, how is that distinguished from PBIS using your SWIS data 

for interventions? 

>> All right.  Prevent-Teach-Reinforce which there is a, not young children version at Rose Yvonne, I 

always get her last name wrong I'm sorry.  She came in and did--there's a whole group of schools who 

kind of, did like a pilot with her.  It's--if you go online, you can find the resources, I mean they have an 

entire manual but it's really meant to be a Tier 3 high Tier 2 intervention.  It's kind of individualized, 

functional behavioral assessment and behavior intervention planning.  And so, it is a part of the process 

or framework of PBIS, it's an evidence-based intervention to be used at that Tier.  Sorry.  I'm just--she's 

closer so kind of [inaudible] 

>> Quick question, did you say where the PowerPoint can be found? 

>> The PowerPoint which Kelly and Jessica just finished this morning will be available online with the rest 

of the PowerPoint's by the end of the week.  I apologize for that. 

>> As you had said earlier, there are increasing numbers of really young kids who, you know, either come 

from very high-risk environments, family environments, communities, the trend in population.  I wanted to 

know what the elementary level, what are your Tier 1 support strategies?  Is there time built into the day 

to, for example, to teach the children coping skills and stress management of stuff like, you know, before 

they get to a point. 



>> Okay.  I have to get away from the screen.  We follow--each of the buildings really follows their Tier 1 

behavioral expectations for their Tier 1 students.  For Tier 2 and 3, we have time built in the day for group.  

For therapy group we have time built in the day for re-teaching of the behavioral expectations.  One of the 

things that we know we have to scale up are access to Tier 2 and Tier 3 research-based interventions.  

It's a discussion that Kelly and I had yesterday just knowing that we're going to continue to see the 

increase in the children who come to us with these high Tier 3 behaviors but for right now, that's what--

that's what we're doing.  We really reinforce our Tier 1 behaviors, students who's--if they have data that 

indicates that they're not--they're not making it at Tier 1 bump into Tier 2, and then have additional re-

teaching, additional coaching around their behaviors, debriefing with Tier 2 team members around 

behaviors, you know, really just working together at Tier 3 we do have small group around a variety of 

needs depending on what the children are presenting.  But the Tier 3 group sessions are run by our 

mental health workers that are in our--in our schools.  I wanted to go back to what you had said about 

falling off the cliff in Grade Eighth because we had exactly that experience.  Our initial implementation as 

we said was one high school and two elementary schools.  Well guess what?  When the Fifth Graders of 

these elementary schools who were receiving a tremendous amount of behavioral support in our schools 

went to Sixth Grade, it was like they fell off a cliff because there was no School-Wide Positive Behavior 

Support and there was no school-based behavioral health.  So, I think you make a really good point and 

as a district level team,  if you started putting this support in place in the elementary school, it's really 

important that you work together as a team to come up with a way for you to scale up into the 

intermediate and into the high school, because we experienced that, the kids who had become 

accustomed to having that level of support, they are having that behavioral health worker in the building if 

they went into crisis that there was a safe place for them to go.  In our second year, we identified that as a 

huge issue for us and we had to come together as a district leadership team to address it.  And that's how 

we worked to at least implement our school-based behavioral health teams into our intermediate schools.  

We did put those in place prior to the implementation of School-Wide Positive Behavior Support. 

>> Just two quick additional points about the Tier 1 sort of teaching or social skill instruction, one thing 

that they do really across the district is they made the decision early on to do this monthly what they 

called blowouts.  So, this is sort of like a school-wide reinforcer, and the first one, every child in the 

building gets to go to so they'd get a taste of "Oh, what fun it is," and they've done things like, having a 

dance or an ice cream social or a magic show or watch a movie or whatever it is.  But then, month over 

month, it's only kids who, you know, earn less than, you know, one or zero office referrals and those kids 

who don't earn the opportunity to go to the blowout sit then with a teacher and do additional social skill 

instruction or work on those kind of things that they had problem behaviors in so that hopefully they can 

make it next time.  Or when they earn referrals, some of the schools had do this little like think it cards or 

fix it cards where the student reflects on what they earned the referral for.  The other thing I want to say 

back to this slide about the clipping, you know, this is sort of like a--I don't know, purplish blue then it's 

green, then it's yellow, then it's red.  Well guess what?  Prior to PBIS, you know, schools and teachers are 



trying to do the best they can in terms of classroom management and behavior management.  So a lot of 

the schools had, and even at Willard the first school we implemented in, this sort of idea of, Keep It 

Green.  Everybody starts off the day on green.  This is like you get your paycheck at the start of the pay 

period.  Then every time you mess up I'm going to take dollars away from you.  Right?  Or you're going to 

start on good, but when you're naughty, I'm moving you down and then you're in big trouble, right?  So, 

they added this layer of sort, of we can also say, you know, "Got you.  Caught you being good."  Right?  

So, it's not just having things taken away but also those opportunities for acknowledgement or 

reinforcement.  Okay?  Did someone over here--I just--I don't want to stick only into this side of the room.  

All right. 

>> Probably we need that… 

>> You have to [inaudible] 

>> Okay. 

>> Sorry, it's required. 

>> If you could go back to the establishment of your district wide team, I'm not sure, if you started with 

that first then move to your schools or the schools kind of, drove it.  I'm in a situation where the district 

embraced the process.  The schools kind of went off in their own and did their things which is absolutely 

fantastic.  I'm a TACT consultant, a facilitator.  And so now we're going to build a district team.  So, some 

guidance, some ideas, how did that team get itself going maybe some--how did you build cohesiveness 

within that team, heading the direction for them? 

>> All right.  Well, the short answer is that because of the project we were doing with Interconnected 

System Framework, we went to the district and said," Hey, listen we're going to work with you on 

addressing the behavioral health needs of students, therefore, we'd like you as a district to consider 

bringing School-Wide PBIS into the mix here."  So, we really did start at the district level and as Jessica 

said, then we looked at the data to pick the schools. I do understand from the state level perspective that I 

have, that many of your districts start with A building or some folks have done some things based on 

coming to a conference or looking up some stuff online which is super.  Again, we're all trying to do the 

best thing we can for kids and families in our schools and communities and, you know, we're not doing 

any harm.  But I certainly appreciate your point and I do want to let Jessica respond. 

>> I think that at the point you're probably out would be our initial was, as Kelly just said, we came 

together really around the Tier 3 work and then added School-Wide Positive Behavior Support.  What I 

would really recommend now is bringing those stakeholders together to the table who are engaged in this 

work and then brainstorming anyone else from Central office or a community who can support this work 

for you.  Do you have--do you have mental health providers that are--that are embedded in your work? 

>> Some of the schools have them [inaudible] 

>> Some of the schools have them.  Okay.  Because those folks obviously should come into the table and 

bringing to get, you know, you're almost just building the team in the opposite direction but it's really 



looking to me for who's going to bring value to the district level team.  Our district level team started out 

quite small.  Now we fill the library at Scranton High School when we come together.  It's actually--it's 

getting to the point where Kelly and I just said, "We've got to look at how these meetings are running and 

what we're doing because it's getting too big now." But I--that's what I would recommend for you is to 

really just identify the stakeholders in your district who are really vested in this work and who have 

showed interest in helping scale it up and expand it but also, definitely, looking for those community 

partners because we--that is something that if I could, you know, turn back time, I certainly would have 

reached out to community partners sooner in the process because now, we need these support in order 

to continue to be able to implement with fidelity across 16 buildings and we're kind of trying now to patch 

the holes that we have. 

>> Do you want anything?  Are you sure?  Okay.  Anyone over here? 

>> Yeah, I apologize if you've already touched on this, but is--can you give me some insight as far how 

often your district level team meets and approximately what time of the day you're pulling all these 

together and how long your meetings last? 

>> Okay.  Initially, we were meeting monthly.  We--and--when--during the initial implementations the 

meetings were monthly, they were at 1:00 in the afternoon.  We really wanted to make the commitment to 

show that this work was important and that the stakeholders needed to be at the table and being 

respectful of everyone's schedule, we were meeting at 1:00 monthly.  The meetings lasted about an hour.  

Kelly always says, "If a meeting is longer than an hour, it's too long, the agenda is too long."  So we really 

try to keep the meetings at an hour.  Now, we are at the point where we really meet quarterly and that 

seems to be effective.  We know now that with 16 buildings implementing we've got to look at this district 

leadership team and we've got to change it because I'm not sure that all of the people that are coming to 

the table now really need to be at the table at the district level leadership team.  But we're continuing to 

invite them through the summer and then we're going to revaluate that.  But it's an hour-long meeting and 

that's part of what we discuss is that, now the meetings have become--it's--everyone really sharing what's 

happening at the building level, instead of discussing innovation and moving forward in scaling which is 

what this district level meeting should be.  Anyone else? 

>> Thanks.  I was wondering you had said that you had a high school forum I think it's what you said.  Are 

you having high school youth attend these meetings to help incorporate with some of the decisions being 

made as well as the district meeting, I mean, building and community meetings? 

>> We--they do have the PRIDE student team at West Scranton High School.  The high school forum 

was put on by PaTTAN and it was--it was in Harrisburg.  But, as far as the students membership, only at 

West Scranton High School right now and that's the PRIDE team that Kelly had talk about, but that's a 

really good point that we probably should invite students to the table at the district leadership as well as 

parent and community members.  Anyone else?  Okay. 



>> How are we doing on time?  We did good.  All right.  Well, very good.  Thank you so much.  Those 

were great questions, and we'll be here for a few minutes if anybody has anything else. 


