
>> Now, we're going to hear a representation on Prevent, Teach and Reinforce, a model and we're lucky 

to have with us today Dona Alvino, Diane Funsten and Kristin Starosta from IU 20 and they're going to be 

doing this presentation.  So, thank you all and enjoy. 

>> Good afternoon, everyone.  How many of you have done FBAs?  Okay.  Great.  So, that's what this 

session is all about.  It's conducting an FBA, but it's conducting an FBA using a structured model.  As we 

know, there are multiple, multiple ways of the--of conducting FBAs, and some people will say go in and 

do an observation, others will give you a checklist to complete, some use a team, some use a few people 

within the district.  And what this model does is it provides us with a structure, a structure that will provide 

you with consistency in being able to conduct an FBA that the team can work collaboratively.  And so 

what we're going do today is go through this model briefly, but then have two teams that went through a 

pilot with us this year to share their experience of going through this model and what the challenges were, 

what they've learned from it and then how they're going to look to sustain this.  We are going to be 

running another pilot this upcoming year using this model and we look for teams, and the reason we said 

it was using a case study--thank you--was that we have teams come to us with an individual child that 

they are struggling with.  A child who has moved from Tier 1 now to Tier 2, and is really needing Tier 3 

supports.  And so what we do is we work with the team to develop those Tier 3 supports for the child from 

assessment of baseline data into developing a plan and then helping them to implement that plan and 

making sure that they're implementing with fidelity.  So, we're going to take you through this briefly and 

then we're going to have these teams share with you.  So, the model is called Prevent-Teach-Reinforce.  

It's based on PBIS and ABA principles, and if you saw George Sugai a little bit earlier today, he talked all 

about the connection between ABA and PBIS.  It comes with a package of tools that can be used.  And 

we're going to share with you some of these tools.  There's a lot listed here, some of the ones that are 

notable are goal setting forms for identifying what appropriate behaviors we want to see in the students, 

behavior rating skills that provides you with tools for data collection.  It works on intervention checklist so 

that you're making sure that your steps to your intervention are outlined clearly so the team understands 

and everyone understands what the plan is.  Also, it provides you with a task analysis.  And one of the 

key features and interesting features of this model is that it provides you with--it takes you through a task 

analysis and the Fidelity Checklist, and that's a word that we've heard a lot over these last couple of days.  

The Fidelity Checklist is used by members on the team to make sure that the implementation of the plan 

is being conducted with fidelity and consistency.  So, that if we see that the student is not making 

progress, we know we can go back and say, "Well, it's not because of what the plan isn't being 

implemented with fidelity, but that maybe we need to make some changes in other ways."  So, the Fidelity 

Checklist is a really neat key feature to the whole process and one that I think our teams found to be 

really interesting when they were going through it.  Then there are also intervention fact sheets, one of 

the other key features about this is that when we know that when we get to a place when we've 

developed our hypothesis for the student, now we have to develop an intervention.  And one of the 

features of the model is that it provides you with--and the teams with a menu of different option--



intervention options.  So, when the team is trying to come up with ideas as how we're going to teach 

replacement behaviors for the student.  We--this model provides you with options that you can consider in 

terms of developing intervention.  Okay.  So, it's a five-step process.  One of the important pieces of the 

process is the team building.  There are surveys that are sent out to the team for teachers, for parents, for 

non-teaching professionals within the team, and all of them fill these forms out and then the data is 

analyzed based on what all of the members of the team have provided.  From that, we develop goals, 

data collection systems.  We work on assessment intervention and evaluation.  So, the team building 

piece of it here is the classroom team survey, a teaching work style survey, parent educator work style 

survey, and the work style comparison sheets.  So, what they do is provide the parents who are in the 

classroom a survey.  They provide the teachers in the classrooms a survey, and then they do a 

comparison of how that team is working together.  And it really helps to establish a collaborative team.  

So, sometimes the parents working don't know necessarily the things that the teacher is doing.  And the 

teachers sometimes don't understand the way that the parents are working.  And this really helps to 

develop a collaborative and cohesive team and then moving forward to help for intervention with the 

student.  The purposes of these kinds of forms and we found several teams that have really thought that 

these were really helpful for them is to identify potential enhancing and impeding effective intervention or 

implementation.  So, it really is helpful in pulling those pieces of information out.  And then goal setting. 

>> Thank you.  We're going to just play musical microphones here.  So, once the team has been 

established, then we start looking at creating--oops, okay.  Then we start look--we look to create some 

broad goals and broad goals maybe something like the team decides, they start to think about all the 

child's needs and what is--where can they start in terms of what behavior do they need to change, what 

behavior do they need to improve.  So, it might be something like the student should communicate wants 

and needs in an--in an age-appropriate way.  That's very, very broad.  And then from your--there you 

develop specific skills that will decrease the problem behavior and increase the pro-social behavior.  So, it 

starts with goals, which is a different way of doing an FBA.  Certainly, we usually collect all the data and 

then we develop goals, and this is really putting the goals right upfront.  And then you develop a data 

collection sheet that's going to go along with that.  The data collection sheet is called the Behavior Rating 

Scale and it is something that's developed through each of the problem behaviors that you want to work 

on and they suggest that you work with no more than one or two because for each problem behavior, 

you're looking at the part you want to decrease and the replacement behavior that you want to increase.  

So, it's developed prior to implementing the intervention.  When you see it, and I'm going to show it you in 

just a second, you'll see that it's a really nice tool that can also be used for progress monitoring the 

behavior.  And every time that the facilitator or the coach works with the teacher, they go back and look at 

those data.  So, this is what the tool looks like, and I wanted to show you if I can gather everything here 

that I need to gather is that--over here you can see, and I don't know how well you can see.  I know you 

can't see if you printed the document off the website, but over here you see the problem behavior which is 

the outburst and you see the appropriate behavior which is to transition appropriately.  The next thing I 



want you to see is down here where you very much operationalize both of those behaviors.  So, listen to 

how explicitly this is--this is defined.  So, the outburst are that the student falls down to the floor, sits down 

semi crisscross, puts head in his arm and/or screaming with a high pitch, loud volume, ear piercing and 

short duration.  Talk about really operationalizing it.  Then the next part of it has to do with this key that 

you see developed up here and the key is developed in such a way that you say to the teacher.  So, 

when the student has these outbursts, about how many times does it occur on his or her worst day?  And 

then you say, well, how many times would you consider it to have to occur for it to be his or her best day?  

So, you assign one is the, you know, the best, oh, I'm sorry, the best scenario, five is the worst scenario, 

and then you sort of extrapolate in between there.  So, two is three to four times and three is five times 

and four is six to eight times and a five is more than eight times.  And then down here, you can see what 

the teacher is asked to do is to rate your perception.  Notice this is perception.  This is the data collection.  

This is not going in and putting slash marks and indirect observation to count the frequency of behavior.  

It's very must--very much perceptual data which those of us who are behavior analysts say, "What?  

That's not how you observe behavior."  But what they have found through the research is that it very 

much gives the same amount of information or the same quality of information that you need about the 

child's behavior to be able to write a good intervention plan, and that's what the whole thing is about 

anyway, developing the intervention plan.  So, rate your perception of Michael's outburst during the day.  

So, a five is terrible day.  It's more than eight outbursts.  A four is a bad day, six to eight.  A three is a so-

so day.  A two is a good day, and a one is a fantastic day.  So, at the end of the period of--so, that's what 

this space is in here, you can think about whether you want to--what kind of measurement you want to do, 

what metric you wanted to use.  You want to use frequency, duration, intensity.  Here, you see that the--

that the problem behavior is looked at in terms of frequency and then the appropriate transition time is 

done in terms of a rate or a percentage.  So, transition is defined as appropriately move from point A to 

point B by stopping the activity which he is engaged and moving to the next activity, assigned activity and 

not just the activity he wants to do, by walking with the class in a designated area.  Here's how we rate 

your perception of Michael's appropriate transition behaviors.  Five is a fantastic day.  More than 80% of 

the time, he transitioned appropriately.  Four is a good day.  Three is a so--so day.  Two is a bad day, and 

one is a terrible day.  And then you determine the observation period.  This particular form was developed 

to look at behaviors at the end of the day.  So, literally, at the end of the day, the teacher says, Michael's 

outbursts.  Where do I--how many do I think he had, and it really is, you know, your best recollection, but 

how would I rate it?  Would I rate it that it was a terrible day?  In other words, he had more than eight, and 

you--the teacher circles that number.  They do the same thing to think about the pro-social behavior, the 

appropriate transitions.  Really different way of collecting data but very, very, very teacher-friendly with 

really good results.  Again, the research shows that they get enough information to be able to develop a 

behavioral intervention plan.  And there's more to it because there's an actual FBA checklist that's done 

as part of it too, but it's a really great way to get started.  Okay.  And the--and the suggestion is that the 

data be collected for about 10 days.  So, 10 days gives you enough opportunity to--for a pattern of 



behaviors to be established, but also gives you an opportunity to observe the child on two Mondays and 

two Tuesdays and that--you know, so that you cover the whole week.  Okay.  I guess it's Dona's turn 

again. 

>> So, as I just mentioned, along with this Behavior Rating Scale, we're also doing a behavioral 

assessment with the student.  And as you know, there are two methods of doing FBAs, one is 

observational and one is indirect.  So, the observations you're going in and you're truly doing observations 

and this was--as was mentioned just a minute ago, you want to make sure that you're doing multiple 

observations.  Don't go in one time and do an observation.  You know, the chances of seeing the 

behaviors that you need to see in one observation are pretty small.  So, you want to make sure that 

you're going in, you're really doing some direct observation with the student and you're having multiple 

people do that as well so that they can bring back information from different perspectives and seeing in 

different areas.  So, you don't just want to observe the student in one place at one time.  Look at the 

students in the gym class, look at them in the cafeteria, look at them in the classroom, and making sure 

that you're seeing a lot of different venues that the student is participating and noting also when you're 

seeing problem behavior, but also when you're not seeing problem behavior because those areas where 

you're not seeing problem behavior might be resources for you in developing a plan.  What's happening in 

those places where the student is not demonstrating problem behavior?  And in the indirect form are 

interviews, rating scales, checklists and there are checklists that PTR provides, and this one of those 

checklists.  So, you can--you can probably see, question #1, are there times of the school day when 

problem behavior is most likely to occur?  And so you're having different people from the team answer 

these questions.  When are they seeing the problem behavior?  When are they not seeing the problem 

behavior?  Question #2, are there times of the school day when problem behavior is very unlikely to 

occur?  So, say in music class, the music teacher never sees a problem with this--with this child.  But 

every time he goes to Math class, that's when we're seeing lots of problems.  So, you want to make sure 

that you're pulling all of that information in.  Then, are there specific activities and there's a lots--a lot of--

or list of a lot of places, but also if there's not one list that you can fill in for yourself.  And everybody, 

again, on the team fills out this checklist and then comes back together.  And the way that we worked the 

pilot this year was that we have the teams come in initially, they have their child or the child, the case 

study that they're bringing with them.  We started working on some of this initial information, developing 

their Behavior Rating Scale then they took these forms, they went back to their districts with their schools 

and their teams and they came back to us in about--in two weeks which is what Diane just said, collecting 

the data and the information over the course of about 10 days.  In the second day back with us is when 

they started to do the analysis of the--of the information.  And really starting to develop that hypothesis as 

to what is happening and this is where then they pull all the information together and put it into a 

summary table to help them develop that hypothesis.  What's happening with the student and why is it 

happening.  It helps to list all the data so the team can review it together.  It helps to provide and allows 

the facilitator of the team to clarify the information.  And when I mention facilitator of the team, one of the 



things that the process does encourage and promote is identifying roles for the team members so that 

you are specifically in charge of timing the meetings, in charge of data collection or data input, developing 

the plan, the writing up of the plan, and it really helps so that people aren't just coming together and then 

we're running out of time and we're not organized.  So, the assessment summary table really helps to pull 

all of that information together.  And this is an example of what that might look like.  On the top here is a 

listing of the problem behavior.  The screaming is identified as problem behavior.  The Prevent data are 

when is the--what's happening when we see screaming occurring.  And it's listed there that transitions are 

a problem, when told no are--is a problem when a specific peer attempts to interact with this child.  And 

then the Teach data, what--when are those happening or what are we going to do with the student, we 

want to try to delay transitions for him and we want to try to make sure that the other peer is not 

interacting in a negative way with the student.  And then the reinforcement piece is what are we going to 

do, provide assistance, soothing and calming.  So, what is reinforcing the problem behavior at this point 

and this is the response of the adults that is occurring.  What we want to see happen is the appropriate 

behavior on the bottom which is obviously not screaming.  So, we want to see that when during seatwork, 

that he knows to complete his seatwork and work without screaming, and be raising his hand asking for 

help, something like that.  Then we want to see him doing conversational skills, asking for help, 

expressing himself, and then making sure that we're reinforcing him for those appropriate behaviors.  And 

so this is a list of the summary of both the problem behavior and then looking at it against what the 

appropriate behaviors would be.  Okay.  And we're back to you. 

>> Okay.  Thank you.  Okay.  Okay.  So, we've gotten to the point where we've done kind of the 

traditional FBA, the questionnaire, the slide that Dona had shown you was just one of the pages in the 

Prevent component.  There was also a set of questions that would have been asked for the Teach 

component and one for the Reinforce component.  So, now we're at a point where we're going to begin to 

develop the plan.  The other thing I want to talk to you about a little bit is that something that makes this 

model a little bit different too is that there's an actual training and technical assistance piece for the 

teacher and for the team.  And then there's also a piece that evaluates the fidelity of the teaching of the 

plan for the teacher.  So, it gets into some areas that we typically have not really addressed when it came 

to doing an FBA.  It's where I am here.  So, some things to realize are real essential components of any 

behavioral intervention plan is that in this model, and really in all models, the interventions need to match 

not only the function of the behavior, that direct connection to the hypothesis that you developed after the 

FBA worksheet, but also the context of the classroom and the teacher.  So, it really is all about that social 

validity piece.  What is really possible to be done given the, you know, given the teacher and given the 

setting of the classroom.  It's really the teacher and the team that determine what the interventions look 

like, and we'll walk through a little bit of that.  The interventions are actually task analyzed.  So, the days 

of saying, "Okay, teacher, you need to teach the child to ask for a break to honor that escape function." 

really don't apply in this model, what you have to do is task analyze and breakdown what that teaching a 

break behavior looks like.  Very kind--you know, very different approach to all of this.  What you're really 



describe is the adult behaviors, this is what the teacher will do every step of the way rather than the 

student behaviors.  You have to make sure that you schedule time to train the teacher and the team in 

those strategies that there's a plan in place for teaching the implementation part with the student, and that 

support is provided throughout this whole process.  So, the coaching piece again is something that I think 

maybe we all kind of think is in place, but it's not in place to the extent this is because we're really going to 

look at the fidelity of all of those things.  Okay.  So, just as we would do at any point once we have the 

data and once we have the hypothesis is now we begin to develop the interventions, and part of this 

process is that we're going to modify the antecedents that are identified, what are those triggers, how can 

we change the triggers so that the behavior is really unnecessary.  The child doesn't have to perform that 

behavior because the trigger is gone and that's really the Prevent piece.  And then of course, we're going 

to teach an alternative behavior.  Remember that behavior is really communication.  If we're going to take 

away that inappropriate or problem behavior, we have to replace it with the socially appropriate behavior 

so the child can continue to communicate his or her needs.  That piece hasn't certainly has not gone 

away and that's the T, the Teach piece.  And then we have to provide alternative ways of responding to 

the problem behaviors so that it decreases, and alternative ways of responding to the--to the pro-social 

behavior.  So, that's the increasing of the appropriate behavior.  And when you're developing a PTR 

behavioral intervention plan, all three of those components need to be included.  So, again, you're task 

analyzing the Prevent piece and Teach piece and the Reinforce piece.  So, you recognize this 

hypothesis, typically, we're looking at that ABC contingency.  Now, there's no setting event identified here, 

but typically, we think about that as the Prevent piece as the antecedent piece so the hypothesis is telling 

us that when Jeff is presented with demands to start non-preferred academic task, specifically 

independent writing, he will walk--I'm sorry, that's the antecedent.  Okay, that's the piece that we have to 

prevent.  We have to remove that target.  We have to play with that--with that trigger a little bit.  The 

problem behavior is that he will walk around the room, talk to and touch peers, put his head down, tap his 

pencil and not initiate the task, that's the problem behavior, and we're going to work with teaching an 

alternative behavior or replacement behavior.  And then the consequence piece which is typically that 

ABC part of the contingency, as a result, he avoids or delays the non-preferred tasks.  That's now what 

we would call the Reinforcement piece, the R piece.  So, we're going to work with the P and the T, the 

teaching the behavior and the R piece.  Okay.  When you're writing the intervention plan, of course, you're 

going to go back to your hypothesis.  The hypothesis is going to drive your intervention plan.  And Dona 

had mentioned that there is this really nice set of what they call fact sheets that are part of the--part of the 

materials that go along with this process.  And I'll show you in a little how--there's a--there's a form where 

they list all of those two.  So, first, you're going to develop that Teach, Reinforce intervention, and then 

the Prevention intervention, although the book does say that you can do it--you can do it in any order that 

you want.  It really depends on the severity of the behavior, how quickly you need to get in there, is it 

enough to do the Prevent piece first because as you know, very often, you change the triggers and the 

behavior starts to really improve.  So, it really is a function of the--upon the intensity of the--of the 



behavior.  Then you're going to task analyze each step of the plan.  Notice what it says up here.  If the 

teacher doesn't know how to do it, he or she probably won't.  So, that whole task analysis piece is just 

really, really important for that.  So, let me show you what this next form looks like.  So, here is this menu, 

if you will, of different strategies that you might consider using.  Here are the prevent--prevention 

interventions, the teaching interventions, and the reinforcement interventions.  And the team looks 

through it and you can do it individually or you can do it as a group and say, based on the data that we 

have, which of these interventions do we want to put in place for the Prevent?  Which do we want to put 

in place for the teaching?  Which do we want to put in place for the reinforcement?  Now, if there are 

varying opinions from team members about which they should put in place, guess whose opinion counts 

the most, the teacher's because in all likelihood, that person is going to be the main implementer of the 

process.  I tell you--I wanted to just let you know about these fact sheets that are available because they 

are setup so nicely and I have just some notes written down.  So, each of these interventions that you 

see, those three sets of--all the information in those thee columns, each one of those has information 

attached to it and it provides a definition or a description of that intervention.  So, if you want to use 

providing choices, it describes what that is.  It tells you how to use it.  So, you need to look back at your 

data and say, when the data indicate that this, this, this, and this is happening, this would be a good 

intervention to use.  It also gives you some examples of how it can be used.  It gives you some useful 

hints or suggestions for implementing that particular strategy and it gives you references to the research.  

Everything here is research-based.  So, there's a reason why you would select strategies from each of 

those columns based on the data that you've collected so far.  So, that--it's just--it's just a really, really 

nice way, you don't need to guess and say, "Oh, I think maybe this would be good."  It really kind of leads 

you to selecting what hopefully are effective interventions.  You won't know that, of course, for sure until 

you go in and start to implement.  So, this is the intervention checklist.  You decide on one or two things 

in each column and then you begin to develop your plan from that.  Those are the pieces then that you're 

going to task analyze.  There is--this is a--there's also a secondary version which is not all that different.  

If you--if you were to compare the two, they're very, very similar, a lot more of a focus, I would say, on 

social aspects of the--of those three components.  So, then when we go to develop the intervention, the 

big question that's asked to the teacher is, can you do this?  Can you do these things given all the 

responsibilities that you have?  Because if that social validity piece is missing, the plan is not going to go 

forward, it's just not.  And so in terms of the Teach and Reinforce component, you have to--this task 

analysis talks about how will you teach that replacement behavior.  How exactly will you teach it?  What 

will you say?  What will you do?  What materials will you use to teach it?  Do you have the materials 

available?  Do you have to purchase materials?  It really is a very specific task analysis.  How are you 

going to honor the function?  You can't change the purpose of behavior but you can change the way the 

student has that purpose fulfilled or how that function happens.  Same kind of thing with prevention, how 

will you modify the antecedent so it's no longer aversive, so that it no longer triggers the problem 

behavior.  And all of the things that are related to, what will it look like, what will you say, what will you do.  



What will you do if the student does this?  What will you do if the student does that?  What will you say 

that might be different in response to the response you get from the student?  And that traditionally is the 

hardest part of the process because you really--it takes a long time to breakdown those skills and it's not 

something that we've ever really asked folks to do, but the results are just so much better.  Okay.  So, 

that's developing the intervention.  I want to talk to you a little bit about the coaching piece of this because 

again, we love this model because it forces that whole coaching piece is just a required component of the 

process.  So, what you're going to do because there's also a form that you use to monitor how well the 

coaching is going.  So, you're going to take those kind of core components of the task analysis that you've 

done in the Prevent, in the Teach, and in the Reinforce components, and you're going to list them on 

another form.  And I'll show you what that looks like in just a second.  Again, remember what you're listing 

are adult behaviors. What is the adult going to do, not what the student is going to do.  Although, you 

certainly can add if the student does this or says this, you know, you can--there's nothing wrong with 

putting in the student behaviors but this is not about what we're asking the student to do.  It's really about 

what we're going to do as the--as the implementers.  And then you're going to use these forms as the 

facilitator or the coach when you meet with the--with the teacher.  Some of the pieces that you need to 

be--that you need to be aware of is that if the training is successful, and I'll show you again, there's a form 

in which you determine if the training is successful.  If the teacher has it, the main implementer has it, 

then you can start to think about who else needs to be trained.  And the training, of course, initially takes 

place outside the classroom.  You're not doing this with the student.  You're really working as the coach.  

You're working with the teacher to make sure that the teacher gets it.  To make sure that the teacher gets 

it to a hundred percent mastery because if they don't, then you need to--what do we do with the problem 

behaviors, we reteach, right?  If the reteaching doesn't really get the teacher to that mastery point then 

you need to go back and rethink the intervention that you're using because it's possible it's just not going 

to happen.  So, you need to think of something else.  You're going to begin to think about when you're 

going to implement it, and you can do it in just pieces as the--as the slides says up here.  And then the 

training checklist that I'm going to show is something that you can use as a fidelity measure.  So, this 

form--sorry--this form is the one that we use to look at the fidelity of the teaching of the preparation for the 

teacher.  So, you can see that you list the Prevent components, Teach components, Reinforce 

components, and then the question is, did the implementer complete the step?  And as the coach, you go 

in and say yes or no.  You figure out the percent score.  This is also something you're going to see.  Dona 

is going to show you what the fidelity of implementation checklist looks like, and you could--you could 

really use something very comparable to this.  Okay.  All right.  So, Dona, it's you. 

>> So, you can see a lot of this model really focuses on, as Diane was saying, adult behavior because 

we--what we know about implementation of behavior plans is that if it's not working, the first question we 

need to ask ourselves is, are we implementing with fidelity?  Are we making sure that everyone on the 

team is consistent?  And all too often, if a behavior plan is not working, the first thing that we start to 

notice is that it's because there is inconsistencies in the implementation, right?  So, this teacher kind of 



let's this thing slide, this one is reinforcing a behavior that another teacher isn't reinforcing, another 

teacher doesn't want to get involved so they're not really doing anything.  And when you have 

inconsistencies in the way that we're responding to the students, the students are going to continue to 

respond inconsistently with us.  So, we want to really, really make sure, and this model helps to do that, 

to make sure that we're looking at the adult behavior in the implementation of the plan.  So, in evaluating 

some of the outcomes in terms of the fidelity of implementation, we first have to define, what is fidelity?  Is 

it 70%?  Is it 80%?  And you want to think about that really carefully.  Are we making sure we want to 

allow 30% of the time that the team or the people working with the student are not going to be 

implementing.  My personal preference would be that you would be looking at 90 to a hundred percent of 

implementation of the steps.  But, you know, the team, you as the team needs to identify that.  Also, and 

as Diane mentioned, you really need to make sure, and in this model it helps you to do that, to make sure 

that the plan is user-friendly, right?  Because if in fact you complicated it to a point where there's too 

many steps involved, the teacher is not going to do it, other people who are touching the student are not 

going to do it.  So, you want to make sure that it's user-friendly.  So, you really need to make sure, and 

one of our teams found this out that they have this behavior team in their school, and this was the team 

that came to the pilot with a particular student.  But what they realized as they started to go through the 

process that the teacher was not part of that team, and all of a sudden, they recognized how important 

the teacher is and how valuable the teacher needs to be or can be to the process so it was something 

that was really helpful.  Then when you also need to define in the behavior plan, and you all know this, 

what constitutes adequate student progresses as well.  So, sometimes when I was work--I've been 

working with teachers and we're writing goals for our students and we say 70% of the time, and I know I'm 

picking 70%, but I kind of look at the teacher and say, "Do you want the child to walk across the street 

70% of the time safely?"  Right?  So, I mean, you want to think about what are you asking the student to 

do and what would be acceptable behavior, 70, 80, 90% of the time.  So, this is an example of the fidelity 

implementation checklist.  Again, another nice form that's prepackaged for you that you can complete in 

here.  You write down the intervention strategy, adherence to it at a minimum quality, how well was it 

implemented, and the intervention strategy scores, yes's and no's, okay?  So, it's really nice prepackage 

for everyone to have.  So, then those decisions also need to be if it is inadequate, if implementation is 

inadequate at this point, what are we going to do?  The coaching piece of this is really nice, as Diane 

mentioned as well, so that we have now teams of people that we're working, and the team is not just the 

team that you brought to the table but remember, all of those people who are working with student.  So, 

you really want to include the gym teacher, the art teacher, the classroom teachers, the hallway monitor.  

So, if in fact they're working with that student at any point in time, everyone understands the plan.  But if 

we do find that implementation is inadequate, then what are we going to do?  Reteach, retrain those 

people who are working with the student.  Do we need to modify the interventions because it is too hard, 

we made it too complicated for people to actually do within the context of a school day?  Do we need to 

select different interventions because we're matching our hypothesis?  And if in fact we do find that 



implementation is happening with fidelity, then how are we going to move forward?  Are we going to 

continue at the intensity level that we are?  Do we need to modify that a little bit?  Do we need to think 

about a fade plan?  And that is always something that should be included in a behavior plan.  We put a 

behavior plan in place but it should not be there with the--with the life of the child, right?  We need to look 

at generalizing the skill--the skills that we're trying to work on.  So, how are we going to start to fade back 

some of the supports that we've put into the initial plan with the student?  How are we going to shape 

behaviors to get closer?  So, we initially teach a replacement behavior that serves the same function for 

the student but then we want to shape that behavior.  So, we don't want the student getting out of having 

to do Math everyday, and how are we going to work him into being able to sit through Math class and be 

able to work on the Math paper that we're expecting from him.  And then at some point, we know that 

behavior is fluid.  It's dynamic.  It is not static.  And we know that we're always going to be making 

adjustments to it.  So, you need to make sure that the team is recognizing that.  That we need to come 

together on a fairly regular basis, reviewing the data that we're seeing, reviewing the fidelity, the 

implementation, and making adjustments to the plan as we go along.  And that is the summary of the 

process itself.  And so what we'd like to do now is we provided with--we have two representatives of some 

of the teams that we worked with, and we provided them with the guiding questions to talk to us about 

what this process feels like because we know FBAs are not easy.  They are time consuming.  They do 

require a lot meeting time and so what we're the challenges going through the process.  Did this model 

structure it and make it easier for you?  What did you learn from it?  And truly how can we sustain this 

kind of work because we know that this work needs to be done for those kids who are requiring more 

intensive supports.  But how are we going to be able to do it within the context of our--of our school days.  

So, we have--our first… 

>> Actually, we're going to go first. 

>> You're going to go first.  Okay.  So, our first presenter from one of our teams is from the western side 

of the state where I am from.  And she works as a social worker in a center-based IU school.  So, a lot of 

the kids--and it's interesting because we've talked with this team about the kids.  Her population is really 

pretty much all Tier 3, and they are implementing PBIS within the school and they brought with them a 

student who they were really struggling with.  So, I'm going to let Rachel talk. 

>> Can I just [inaudible] 

>> How ever you want to do it. 

>> Okay.  Hello, everybody.  I thank you for letting me be the one to come and speak today.  Our 

principal, Denise Chvastek, was initially supposed to come and explain to you how it was rolled out in our 

school and unfortunately she got called to another conference this week and wasn't able to be with us.  

So, Dona asked me to come in and just sort of talk a little bit about how that looked at our school.  Like 

Dona said, our school really could be considered all Tier 3 with our population of students.  We service 



about a hundred and seventy students.  They're all special needs.  All of our students have IEPs.  We 

deal with a wide range of student behaviors and needs from MDS, multi-handicapped to emotional 

support, life skills, that kind of thing.  So, we kind of run the gamut, and to top it off, we service K through 

21.  So, we really have a wide range in our school.  The student that was chosen, our principal picked 

because he was exhibiting a wide range of behaviors that not only interfered with his learning but also the 

learning of the other students that we're in the classroom.  And what we were finding was it was really 

interfering with the IEP goals on all of the student's levels in the classroom, and we were really hoping 

that we would be able to find some things to do that we could get him and his behaviors back to a much 

more manageable position.  Just to sort of paint a picture for that classroom, there are seven students in 

the classroom and eight adults.  Yes, seven students, eight adults.  We have a teacher, a teacher's 

assistant and all of the students in the class also had PCA.  So, this particular student had already been 

identified as high need, behavior-wise.  We had tried a variety of different interventions.  He had a PCA.  

So, we were already intervening at probably the highest level that you could. 

>> The teacher is a first year teacher? 

>> And the teacher was a first year teacher in the classroom too, so.  And she was great.  She jumped 

right into the process, has tons of energy, jumped right in, came to the trainings and did a really good job 

of implementing this plan that we came up with with fidelity.  So, we already had a process in place.  In 

our school if--like I said, all the students have IEPs.  So, if they--if you come to the question in the IEP 

where do the behaviors interfere with the implementation.  The--we're only looking at students at this 

point where we would answer yes to that question.  It's a concern that we do address with all of our 

students on an annual basis.  Whenever the IEPs are done, this question always comes up, and so it's 

something that we look at it at least once a year, if not more often.  The team members that our principal 

came up with were based specifically on the job description.  So, since this was our first year, she wanted 

to pick team members that would have a background in this.  Obviously, the teacher in the classroom was 

her first pick because she's the teacher in the classroom, and as Dona kept pointing out, if you don't have 

the teacher support, you probably would not have much success.  So, she chose the teacher.  The PCA 

unfortunately was not able to attend on all the days of the training simply because there were four or five 

separate days of training.  It was just too disruptive to the class, to the student and everybody else for her 

to come.  The principal of course was involved.  Myself as the mental health clinician at the school was 

involved.  Although, I have a specific case load there, she'll often consult with me or pull me in if there are 

severe behaviors or coming up with the plan.  And then the other member of our team that we chose was 

the school psychologist.  Some of you may be lucky enough to have a school psychologist sort of at your 

disposal to call in on these high need--high need students.  In our case, we just had one this year that 

came to our school and he was placed there full time.  So, it was extremely advantageous to us on a lot 

of levels.  The challenges of the process, difficulty in meeting as an entire group especially with our 

limited schedules, and again the PCA, their hours are more limited than the classroom.  And you don't 

have anybody else to be with the student if the PCA isn't there.  So, it's not even like we could pull her out 



in the middle of the day or in the middle of class time.  She is responsible to be with him from the time he 

gets to school until the time he leaves.  In-servicing others, so again this was another issue.  Controlling 

the reactions of others which could be reinforcing to the students so in our case, like I said, we have eight 

staff members in the classroom with seven kids and, you know, it's very difficult to manage students 

behaviors and sometimes as you know, it's even more difficult to deal with the staff behaviors and control 

what they're doing.  And collecting concrete data, but when we went through this process and they gave 

us the data collection sheets, those were extremely helpful and we were able to easily find one that 

worked for us in targeting what behaviors we were looking for.  The things that our team learned, number 

one was don't assume your plan will be perfect.  This is, you know, where Dona was saying about 

behaviors being fluid.  They absolutely are on all levels.  Sometimes the student comes in and he's in a 

bad mood.  Sometimes the student comes in and he's not feeling well.  What if your PCA is off sick for the 

day?  I mean, any variety of issues could really interfere and just change the course of what you were 

going to be looking at for the day.  The importance of consistency, fidelity, and communication was the--

probably the top things that we learned in this process.  We also found that we had to create an 

emergency plan on top of, you know, trying to identify what behaviors we were going to target, what we 

wanted to do the replacement behavior with.  We still had an emergency plan in place especially at the 

beginning when behaviors would certainly escalate at the very beginning as you try and change them.  

Communication between the team every other week made everybody feel like they were on the same 

page, and I can even attest, our very first meeting after we come up with the plan and we brought it back 

to the school, and the only person that was missing from our trainings that we had to pull in was the PCA.  

And I can tell you, literally, she came into the meeting and we're all sitting in a table like this, and she 

came in and she sat down like this.  She didn't even look at any of us.  She was very reserved.  She was 

very cautious.  She was very negative about the process.  She did not think it was going to work.  After 

our first meeting and we started to implement within a couple of days, we started to see some changes in 

the behavior of the student, and by the second time that we sat down as a team to meet, she was at least 

turned and facing with us.  After the fifth time, I think, she was an active participant and even the 

meetings would just go really well and she was very open.  She at that point knew the process was going 

to change.  We are going to continue to roll out what the different behaviors or what the different parts of 

the plan were going to be so that we could have the behavior shaped for the entire way.  The overall 

experience was very positive.  My principal wrote this up.  She stated that it was somewhat humbling 

because you learn that when you think your plan will address the issues effectively, you learn that you 

can't plan for everything like again, the event of a sickness in the student.  But the overall experience was 

really good.  It's thorough.  It's detailed.  The process really takes you through every step and identifying 

what you might mean.  And as far as sustaining this in the future, she feels like we'd really be able to do 

this.  We've already talked about how we can implement this with some of our other kids, either on a very 

formal basis, the way--the way it's setup under PTR or even in a more, less formal way, if that makes 



sense.  Just sort of trying to find ways to be on the same page, pull the teams together, and do what you 

need to do for the students. 

>> Thank you so much. 

>> Sure. 

>> Okay.  Thank you.  I kept of thinking of things as Rachel was talking, like, oh, I want to add this and I 

want to add this and, of course, now I can't remember what I wanted to add.  Maybe it will come to me.  

Okay.  In the eastern part of the state, we worked with a team, a public school classroom in a district, 

Northampton School District.  We're fortunate enough to work with Kristin Starosta who's from the 

intermediate unit there, who has had--who had some experience last year with PTR when we piloted it 

with just a limited number of folks.  So, I'm going to ask Kristin to come up and she actually has a couple 

of slides.  Do you have the remote?  Okay. 

>> And can I have those data sheets to the side? 

>> Okay. 

>> Hi, everybody.  My name is Kristin and I'm from IU 20 like Diane said that covers Northampton, 

Monroe and part of Pike Counties in the eastern part of the state.  During this year, I worked with 

Northampton Area School District, one of their elementary schools.  Last year, I worked with a team from 

their middle school on--to do a PTR with the student.  And then last year, I also worked with a neighboring 

district to train all their school psychologists, their school counselors and their Special Ed teachers in the 

PTR process because they were adopting the PTR model as their FBA model for their districts.  So, I kind 

of have a macro level perspective and kind of an individual student perspective on the--on the process.  

I've also had some successes or we've had some successes with it.  I've also had some, to be honest, 

some failures with it as well.  So, I've kind of learned from my mistakes and tried to adjust and reflect and 

figure out ways to implement the model.  But this is PBIS so we'll start with the positives and the benefits 

of PTR.  I think the data collection tool is awesome.  In my previous job as a behavior consultant, I made 

the most complicated observation forms you ever wanted to see.  And so I--and it was mainly me or other 

doc students collecting data so they had to collect data but no teacher would ever collect data in that way.  

So, the IBRS or the Behavior Rating Scale is practical.  After a couple of days, I always checked in with 

teachers.  I never had a teacher, you know, rolled their eyes at me or say that they couldn't collect the 

data because it was just that easy.  So, because the data collection is the first part of the process you 

kind of start of the process on a positive foot with something that's practical for a teacher to use in their 

daily classroom.  I think it's also helpful because you start off the process by focusing on the behavior and 

you also kind of focus on a time of day or routine.  So, you're already starting to prioritize where you want 

to focus on for the student.  The students we're working with have a lot of needs, and we can't address all 

of them all at one time.  If we want to try to do that but we really can't, and so I think that's another benefit 

of this model.  It kind of forces you to be realistic and prioritize and focus.  Teacher involvement.  I've 



written behavior plans that other people have had to implement.  It doesn't always work too well.  I've 

worked with districts who have school psyches or Special Ed teachers, case managers who write 

behavior plans for other people, generally, it doesn't have the best outcome.  So, the teacher is involved 

from the start of the process from prioritizing the behavior through implementation.  They're expected to 

implement it so they should be an active participant.  I think that's something though that as a facilitator of 

the process, you have to keep at the forefront of your mind all the time.  It's very easy as a behavior 

specialist to have lots of ideas about I--about what the teacher could do but it's not about us and our 

ideas.  It's about the teacher and their ideas and what can work in their classroom.  The connection 

between the FBA and the intervention.  I've worked with districts who have one set of people do the FBA 

and then a completely different set of people do the intervention plan.  And that's not the idea, that's not 

the goal, that's not how the model is developed.  So, this model forces the same people to be a part from 

the beginning to the end.  It also really--in the training and in the materials, it really forces you to keep the 

function as the forefront.  It forces you to use the function to evaluate the intervention options and only 

consider intervention options that match the function.  So, some challenges.  The team, it--whenever you 

get a lot of people together with many different opinions, there is--there is going to be some question and 

discussion there.  So, in the other district that I worked with, we worked, we trained K to 12.  So, in the 

elementary school, it's nice and easy.  There is fewer teachers that the students sees on the daily basis.  

But once you get to the high school, that student can see four, five or six teachers in a day.  So, how do 

you handle a team like that?  To be honest, in the beginning, I tried to be all things to all people and have 

the team consist of every single teacher that the student saw, that was not successful in the least.  So, 

some teachers didn't have a problem with the student or had different kinds of problems than what other 

teachers had so my suggestion though it's difficult, again, prioritize.  Try to focus on just one or two 

teachers in that kind of high school, middle school environment.  I always--just as a general rule, I always 

try to start small with anything because then the mistakes that you make aren't as big or it don't take as 

long to undo.  So, if you start small, in general, that's a lot better.  The team to the behavioral background 

of the team.  A couple of the cases that we worked were general education teachers without any special 

education experience.  Some of those teachers adopted the model and the philosophy really quickly.  

Other teachers needed more support and needed my help to kind of help them understand where we 

were going with it.  So, how you--how the process goes and what you have to do as a facilitator will really 

depend a lot on the behavioral background of your team.  Some strategies that I've found in terms of the--

especially developing the intervention would be thinking aloud so when we were going over the 

intervention selection and I was giving them the resources, I kind of went through the list and said, "Okay.  

I would consider these options for this reason because it's linked to the hypothesis.  I would cross out 

these options because it doesn't fit the hypothesis for X, Y and Z reasons."  So, I was directing the 

teachers but I was still giving them options and kind of giving them some background knowledge as we 

were doing that.  In terms of the task analysis, when I first did that, I love to rate task analysis but not 

everybody does.  And I realized that when I said, "Okay.  We have to write a task analysis for, you know, 



providing choice.  Let's go."  And they looked at me with a blank stare.  So, I realized that I had to provide 

some support in order to have the teachers do that.  So, my main strategy was either presenting the task 

analysis as a series of questions.  Giving options, for example self-monitoring was a common intervention 

across a lot of kids.  So, I would--I created the file with different self-monitoring sheets that I found by 

Googling that, and I just gave them different options, which one did you like the best, you know, can we 

kind of Frankenstein it and take one from here and one from here, and that's how I got the teacher to 

participate and kind of get the buy in.  The system, we are, again, data systems and practices in PBIS so 

how does this fit within the system?  To be honest, sometimes, I felt we got the students too late.  The 

teachers were already done with the kids, we're ready to have them move on to another placement, and 

this was kind of a box to check off.  Other times, I feel like we maybe got to it too early and we didn't 

have--maybe things weren't tried enough in the classroom and we were doing too complicated of a 

process for too simple of a solution.  So, I don't have the answer to that.  I just know that this is figuring 

out those systems questions will help make this process not be too tedious and have it not be that you 

have to do it with a lot of kids who may not need that extensive of a support.  Time, again, is always a 

concern.  It was really nice to work on the pilot project because we had a whole day to work with the 

team.  But in the other district, we did it during--like, in that district, they have a half an hour to 40 minutes 

before school that's common plenty of time.  So, we literally did, you know, 30 to 40-minute meetings 

once a week for a number of weeks in order to fit it in because we weren't getting subs.  We didn't have 

any other options.  That was our only option.  It was kind of nice for me as a facilitator in a selfish way 

because then I only had to worry about figuring out what to do with the team for 30 to 40 minutes so that 

was kind of nice for me to learn the process.  I think it was nice for the teachers too because while it did 

take time--take a period of time, it was just small chunks that we had to address at one time.  And then 

monitoring progress, again, following up on the intervention, when is it done, you know, when kind of do 

you know that it's working, and Donna and I had kind of referenced that about setting goals and 

monitoring both fidelity and effectiveness data.  Some of the practices, the FBA Checklist, all the options 

are checked.  I had several teachers across several teams just checked every single option on the 

checklist, and so that--so I learned to have a pre-cracked for that.  That tended to be the teams who were 

kind of frustrated with the student and were expressing their frustration on the checklist.  But again, one 

option is to do the checklist as a group so that way, you're kind of controlling the flow of information and 

you're not doing it ahead of time.  You're doing it in real time as a group.  The options though should not 

be seen as the end.  You do have to ask more questions to get more specific data so that your hypothesis 

as--is as specific and as directive as possible.  Again, I mentioned this too about the function being at the 

forefront of the intervention.  I think the biggest thing I learned from the training was just remembering 

about the escape, you know, if they're escaping work then you have to give them a way to earn escaping 

work.  So, that was something that a lot of teams had to kind of work through and think through and figure 

out how they could do that.  There were some resistance but for the most part, the teachers understood it 

because they had been a part of the process and they were very willing to think of creative ways to allow 



that for the students.  Fidelity, I think is--I find it sometimes a non-comfortable conversation to have with 

teachers.  I want them to see me as a colleague and not someone who's supervising them or checking up 

on them.  That's not my role.  I found the more time we had to discuss the intervention and plan out the 

intervention, the less kind of coaching follow up had to happen because we had come up with as many 

kind of questions and scenarios, kind of, in real time and we didn't have to worry about making those 

changes after we started to implement.  But for one teacher, you know, for the pilot project, I just gave her 

a couple of different options of things I could do from meeting with her, the morning of the first day she 

was going to implement the intervention to coming in, you know, about three to five days after she 

implemented and kind of checking in with her.  So, I gave her the option of what she was most 

comfortable with and we went from there.  Just ideas for sustaining PTR, be clear on the expectations of 

the process.  FBAs aren't quick no matter what model you use.  There may not be an endpoint or at least 

an endpoint this year.  It may take constant tweaking and monitoring so be upfront about that when you 

start.  Also be upfront about what the job of an FBA is.  It's not to send the kid to another placement.  So, 

if that's the expectation, we have to discuss and correct that upfront.  And then training in terms of what is 

the best format for that.  Who should be trained?  Obviously, the facilitator has to be trained in the 

process, but what about the teachers?  I tend to think it--I'm leaning towards it's on-the--on-the-job 

training.  They're learning about FBAs, data collection, data analysis, database decision-making, 

intervention development, so they're learning a lot--about a lot of things while they're going through the 

process.  In fact, I just found out today that the teacher we worked with on the pilot project wants to be a 

part of the school's Tier 1 School-Wide PBS team so that was kind of a nice outcome.  So, I'm hoping that 

she will be kind of a cheerleader for PBS and all of its forms at the school.  So, again, and just who is 

going to be the facilitator?  I tend to lead to someone with behavioral expertise and at least a behavioral 

background in addition to the training in the specifics of the model.  You have a lot to kind of figure out as 

the facilitator to guide a team through the model.  If you have to learn the content and the process all at 

one time, it's just more to learn.  It can be done, it's just--it's just more to learn. 

>> Should I show some of the forms? 

>> Sure, okay. 

>> So, I'm going to up and show some of the forms. 

>> You're going to need this one. 

>> Oh, okay.  So, just a bit of a summary from the teams that have gone through the process with us this 

year and hoping to look for more teams for next year to go through the process, there is training that's 

involved.  The behavioral background that Kristin mentioned is something that you do have to consider 

with your staff.  If you're asking them to implement a behavior intervention plan, they have to have an 

understanding of behavior.  So, there is some training that needs to go along.  The coaching piece of this 

model is really nice though because it helps to provide steps in terms of coaching.  The fidelity piece, I 



certainly understand, teachers do get nervous.  When you're coming in and you've got this checklist and 

you're--and you're observing them and you're checking.  If you set it up with them on a regular basis and 

with some of the programs that I've worked with, it wasn't just me going in and doing the checklist, we had 

them doing with each other so that they were actually supporting each other in terms of this team process 

which made it really nice and then they weren't as nervous when they were going through that 

observation, if you will. 

>> So, this is just an example of the Fidelity Checklist created for the student in the pilot project.  The 

Prevent intervention was basically we focused on his morning routine, we started really small.  We 

created a visual checklist for him that was color-coded to correspond to what voice level or interaction 

level he could have at each part of the morning routine.  Red meant silent, green meant he could talk with 

his classmates.  So, we just listed out the intervention steps.  All of this though was developed as a team.  

I just put it into a form later after the meeting.  We did self-monitoring and we did a reinforcement-based 

plan based on him complaining the morning routine.  We also--the teacher love the checklist so much that 

we use the same kind of checklist idea for the afternoon.  Just one thing about the morning, I forgot to 

add is that we--part of the plan that we brainstorm was having a timer for Jeff for completing his morning 

routine in the allotted time.  The teacher found overtime that he really didn't need the timer so this was 

kind of an opportunity to put it in that kind of natural fading and take out a step of the intervention process 

rather than adding something in.  And then the last thing that I added, this is something that I haven't 

shared with the team yet, I have to get it to them but it's the Math routine checklist.  On the left are just the 

steps of the Math routine.  Each number, he could either earn zero, one or two points for completing each 

step.  And then I just use the data to kind of analyze what steps he was doing well and then which steps 

which are the great out steps that we may need to look at a little bit closer to see if we can bump up those 

percentages.  So, that's just an example of kind of using some data to problem solve the intervention. 

>> Thank you.  Does anybody have any questions for Kristin or Diane, I about the process?  We do have 

copies.  The authors of this model put it together so nicely in a paperback book.  We have a couple of 

copies of these.  There is also a CD of all the resources and forms that go along with the model that are 

provided to you.  It really takes you through this step by step.  And again, just to kind of push it out there, 

we are doing this pilot again next year so we will be looking for teams who are interested.  It is working 

with those kids who are at the top of the triangle and so as Kristin mentioned a couple of times that, you 

know, these are teams of people who are coming in with their frustration level right here.  And so helping 

to coordinate the team, helping to focus the discussions, helping to drive the hypothesis in a positive way 

can really help them to learn the process, and once they've learned as a team, can start to pull that--push 

that education that--their knowledge out to other team members and maybe catch some of the--our kids 

who are--who are teetering at Tier II and maybe we can get them before that.  So, we thank you for 

listening. 



>> Yeah, I just wanted to add a comment.  Kristin, something that you said really stuck with me and that 

is that what she has found is that for some of the kids we've caught them too late, and for other kids, we 

may have gotten in there a little bit too early, and I'm thinking about in this last two days, all that we've 

been hearing about classroom management and, you know, some of these kids in our minds are not top 

of the triangle kinds of kids, but in the eyes of the teachers they are.  And so just that whole thing about 

perhaps better classroom management would prevent some of these behaviors and getting to the point 

where the teachers are tearing their hair out, so.  Any questions?  Okay.  Thank you.  We have the books 

up here if you want to come up and take a look.  And Jane has the code.  Jane is really an important 

person. 

>> I am.  Okay.  Before I give the code, I just want to say that I was lucky enough to learn from Kristin as 

she piloted this project with her team.  I had never really gone through the whole process before and it 

does take skills.  It takes skills both to facilitate the process because she was very good at managing the 

teachers, the guidance counselors, the school psychologists, and about three or four behavior analysts 

sitting, they're all thinking, oh, I know, oh, how about this, how about this, how about that.  But she, you 

know, so it takes that facilitation skill too of managing all those persons and focusing on the teacher and 

making sure that anything we picked, anything we wrote up was something that the teacher could 

absolutely apply and use in her classroom.  So, that was a big skill for her to do but I think also the other 

piece of it if you all--if some of you will become facilitators is also to have that background knowledge on 

actual behavior interventions that you will know the right ones to recommend and to suggest because like 

Kristin said, they do sometimes want to just check everything and try any of them and they're not always 

the most appropriate one so we have to guide them in the right way for that. 


