
>> I want to welcome you to our Team Initiated Problem Solving (TIPS) 2 Model Revisited.  My name is 

Natalie Sokol and I am with the PaTTAN King of Prussia office, and I would like to introduce to you today, 

our presenters from Devereux Center for Effective Schools, Dr. Barry McCurdy who is the director of that 

program.  Dr. Lisa Thomas is at the end, we want to giver her a wave, a Consulting and Research 

Psychologist, as well as Dr. Laura Rutherford for--who is also a Consulting and Research Psychologist.  

Just a couple of little things today, this is being recorded, video recorded in the back, so I'm going to ask 

that if you do please get up if you could just go off to the side so we--as not to block the video recording.  

And if you could also silence your phones so that that doesn't interrupt the recording, we would really 

appreciate that.  At the end of the session, I will give you the code for the session so you can get your Act 

48 Credits.  If you have any questions at the end, you can please feel free to come up and stop by here, I 

will be at the front, but with no further adieu, I want to present, Dr. Barry McCurdy. 

>> Thanks. 

>> You're very welcome. 

>> Okay.  Thank you, Nathalie.  Hold on a minute I got to get this straightened up.  My apologies, and we 

have to switch back and forth several times here, so it's going to be interesting, probably take up most of 

the minutes.  The person who is sitting next to me from the last session left their algebra notes here, does 

anybody need them?  Is here.  Literally, there's an algebra problem that is solved, takes up half the page.  

I'm not quite sure what was going on in here in the last session.  Somebody told me it was something 

about mental health, you know, who knows, I don't know.  Anyway, we're going to talk about the Team 

Initiated Problem Solving Model Revisited.  It's revisited because it's Team Initiated Problem Solving 

Model 2, (TIPS) 2, it's actually not really revisited because this is actually the--well, in a sense it is, it's 

actually the second grant, who's grant--we are not the recipients of this grant, I only wish that we were the 

recipients of this grant, this grant actually went to Anne Todd, Rob Horner, Steve Newton, and Bob and 

Kate Algozzine.  And they're in North Carolina; the others are in Oregon.  And the first model, Team 

Initiated Problem Solving 1, what they looked at was--well, let me back it up a little bit and say, first all, 

most--probably most people in this room now are using data, you have date at your team meetings and 

you're using data to make decisions.  But what we actually find lot of times in working with school teams, 

is that they have the data, but they're not quite sure how to use the data, okay?  So--and so TIPS 1, 

Team Initiated Problem Solving 1 was really designed as a training program and it was actually a study in 

RCT, Randomized Control Trial to look to see if we could help teams use their data more efficiently to 

make decisions.  And what we found--what they found was, yes, they could do that, they could actually 

train teams to use data more efficiently to make decisions.  What they didn't find and what initial study 

was not about, was what happens when we do make decisions more efficiently, do we get better student 

outcomes?  And so, TIPS 2 is really looking at, can we get better student outcomes by using our data 

more efficiently.  Now, I'm going to fully disclose here that this is not our material, and again, we wish it 

was our material, it would be better if it was our material.  This is not our material, we were asked to 



present this.  We're happy to present it, but the material that we're presenting belongs to these folks.  

Some of whom are the grantees, others have been involved in training, TIPS, and so all of these slides 

that we have used here are from these other presentations, so that's my first full disclosure here.  But 

what we want to do today is to provide an overview of the TIPS 2 model for you, and talk about effective 

meeting practices using the TIPS Meeting Foundations, we'll talk a little bit about the meeting 

foundations.  We want to talk about how to use data to make decisions at tier one, two, and three.  And 

have a little practice, we're going to show you a little session and we'll take you through what it's like to 

use TIPS 2, identify a problem and develop a precision problem statement because that's what this is 

really about, developing a precision problem statement and then moving on to intervention and planning.  

So those are the objectives, that's what we're hoping to accomplish in here today.  The other thing I will 

tell you is that people really aren't tired of solving problems, we like to problem solve.  What we end up 

doing is solving the same problems over and over again.  It seems like we're doing the same thing over 

and over again, okay?  Year after year, we tend to do the same thing, and why is that?  Or we tend to 

look at the same kids over and over again.  And part of that reason is that we have a tendency to identify 

the problem and jump to a solution.  Identify the problem and jump to a solution without using the data or 

using it well, using the data that we have.  And so that's what we are getting tired of, we're just getting 

tired of kind of identifying the problem and jumping right away to the solution and without really drilling 

down into our data.  And so that's what we're going to talk about today, how to drill down into that data.  

Before we get started, there are some main ideas I want to go through with you.  The first is--and you 

have already know this, decisions are more likely to be effective when they are based on the data, we 

have to use our data to have more effective decisions, we can't jump just from the problem to the solution, 

okay?  Secondly, and this is--you know, it's great that we have data now, and as I mentioned, most 

schools are using data, they come to the table with some data to use the data to make decisions about 

discipline.  We also use it on the academic side to make decisions about academics and helping kids to 

improve academically.  But in some ways, we have almost too much data and we have to figure out how 

to drill down from that data, how to use the data--how to use the data in layers, okay?  First of all by 

looking to see, is there a problem, and then let's drill down and see if we can get specific about what that 

problem is.  And when I say getting specific, I'm talking about, where's the problem occurring, what is the 

problem behavior, is it occurring with just some students or many students and what time of day, let's get 

specific about that.  And data also help us--it's great that we have this data, they do help us to ask the 

right questions, but we need to be able to use it to really refine the problem.  The other thing that data 

does is that it really helps us to place the problem within the context.  And so, it takes the emotionality out 

of decision-making because it takes the problem away from the child, away from the kid, and places it 

within the context, and that's what we wanted to do.  So those are some of the main ideas that we're 

going to be addressing today, there's a few more main ideas.  TIPS is about building decision systems, 

not data systems.  And when I'm talking about that, we think about--we initially think about, do we have 

the data, who's bringing the data, what kind of data do we have, do we need more data?  So we think a 



lot about just the data.  We want to move away from that now, and let's think about the decisions that 

we're making.  How are we making decisions?  Who's going to be at the table to help us make those 

decisions?  Then, do we have the right data?  Who's going to analyze that data and what process are 

going to use to drill down to make those good decisions?  So we want to build decision systems and not 

data systems, so, that's another main idea.  The quality of our decision-making will depend very much on 

the first step of defining the problem, so we're going to spend some time today talking about defining the 

problem.  Again, how good we are at solving the problem really often depends on how good we are at 

defining the problem, and we're going to talk about precision problem statements today.  The other thing 

that we see happens a lot with teams that bring data and it's great that teams bring data to the meeting 

and sometimes, when you're not, you just, you know, you're grabbing data, you're bringing data into the 

meeting, it's great.  We have so much data, we don't know where to start, okay?  So, let's kind of figure 

out where to start and that's what TIPS 2 is about, helping us to figure out where to start, and so that 

we're not drowning in the data.  And then for some of us, actually, we're doing pretty well.  And we know 

what we're doing and that's okay, so that's just another idea that I want to throw out there.  Before you get 

started with TIPS, you have to ask yourself, are you ready to use TIPS?  So like everything else that we 

do with School-Wide Positive Behavior Support, we have a readiness checklist, a TIPS readiness 

checklist.  And when we're looking at are you ready to use TIPS, there are some readiness guidelines 

that we want to think about.  Is our team represented?  Do we have the right people at the table to make 

those decisions?  Secondly, do we have an administrator at the table to help make those decisions?  We 

talk about this a lot in School-Wide Positive Behavior Support because without--because we need 

somebody at the table, that if we make a decision, that person can say "Yeah, good, go run with it."  We 

can't afford, we don't have the time to make decisions as a team and then say, "Okay, let's go check with 

the Principal first" or "Let's go check with the Vice-Principal first."  We need those people at the table, so 

as part of TIPS, TIPS training, that's a part of being ready.  You want to make sure that you have those 

people at the table.  Again, do you have the data?  Do you have a process and procedure for 

documenting and entering data?  Because actually, TIPS is about using data more efficiently, but it's also 

about using your meeting minutes more efficiently, okay?  And do we have the team member who is 

fluent in generating those reports that we're using?  Now again, we don't have to use SWIS, there's a lot 

of other ways to generate data, but for those of us that are using SWIS, you know, do we have somebody 

who can pull out those reports and generate basic reports and generate custom reports?  Are we 

committed to using the TIPS meeting foundations?  And we'll talk a little bit about what those meeting 

foundations are like and, have we been trained in TIPS?  Now the folks who have this grant are actually 

training people in TIPS, and those people are then training others around the country.  You can get--pick 

up that training actually--one of the places that you can pick up that training is that the Association for 

Positive Behavior Support, their annual conference.  They do the training at that conference.  The training 

is a one-day training, it can be done in two half days maybe, but you should also be aware that you're not 

trained just by attending training, you're trained by attending training, and then you have to have two 



coached meetings after that training.  And then, you have to commit to using the TIPS model through the 

school year, and going for annual TIPS training boosters, just again, like we do with a lot of other 

elements of School-Wide Positive Behavior Support.  Finally, do you have a coach?  Okay?  And the 

coach is the person who really is trained in TIPS and who will coach your team, and by having a coach, 

that's one of the ways that we maintain high fidelity of using TIPS.  Okay.  And that's just an example of 

the TIPS team readiness checklist.  Now, I'm going to do another disclosure here.  So we knew we were 

coming to Hershey, so we have to make up some data, we had to make up a school.  This is not--I did not 

make this up, I just want to disclose on that, I had nothing to do with the name of the school.  Those of 

you who know me, know better that I would not make up a name like this.  However, the Peanut Butter 

Cup Elementary School--I asked them if they would just please take out the cup, that would even be 

better.  Is an urban school, hard to believe with that name.  Grade's K to six, approximately five hundred 

students and sixty staff members, and started implementing TIPS in 2011, 2012.  Dr. Rutherford, let's go.  

All right.  Let me get out of this. 

>> Yes.  Okay.  Can everybody hear me?  Okay.  Great.  I'm going to go over some information about the 

TIPS model.  I'm not sure how many of you are familiar with it by like Dr. McCurdy said, it's coming out of 

a lot of research from Illinois, North Carolina, Oregon, in California and they revisited the TIPS, and they 

made some adjustments to TIPS 1.  I don't know how many of you are familiar with TIPS 1 or not, but I'm 

going to--when I go through the model, I'm going to explain to you again, like where the differences are, 

they're very minor, it's mostly where the placement of some of the things are.  And again, as Dr. McCurdy 

said, the research is all done using SWIS.  However, the authors of TIPS have been very clear to say that 

this is not a SWIS system.  You can use it with any databases you have for academics as well as for 

behavior.  So I just want to clear that if you're not using SWIS, it doesn't mean you cannot use this TIPS 

model.  So I'm going to go over an overview of the model, and then we're going to go through to each 

section in more detail.  So, at the base of the TIPS model is meeting foundations.  You--it's very important 

that you have certain things in place as the basis of the backdrop for TIPS.  If you look as a kind of a flash 

forward when we show you the fidelity measure that they've come up with, about half of them are related 

to meeting foundation.  So in order to effective and efficient at problem solving, you have to have certain 

basics in your meeting.  And then at the core of the system obviously, is your collection and use of data.  

This is a database decision-making team problem-solving model, so obviously, you are going to have to 

use data in order to use the TIPS model.  And the first step would be to go through and identify the 

problem with precision, and we'll talk about how to do that in a little bit, but it's the who, what, where, 

when, why of what problems we're having.  Then this is a shift a little bit from TIPS 1 and the movement 

of the identifying goal for change, so right after you forget what your problem is, you want to identify a 

goal for how do you know if you made progress.  So this happens right immediately.  How do we want 

this problem to change, and then you're going to identify a solution on a plan that makes consensual 

sense in your school.  So what are you going to do now that you know what the problem is, how we're 

going to fix it?  And then what has changed.  One of the primary changes in TIPS 2 from TIPS 1 is that 



they took the fidelity part out from--as a separate component now.  It used to be embedded in a different 

component, and now it's its own component because it should not be overlooked.  Fidelity is the biggest 

key.  Are we doing what we said?  We did.  We wanted to do, do we do this with fidelity, and that's like, 

that--it has to be considered separately now then just in the next step which is to monitor the impact of the 

solution.  So did we do what we said we're going to do and then did it work?  Did we solve our problem?  

And compare it with the goal that we have set, and then make a decision, evaluate a decision.  What 

next?  Did we solve our problem?  Did we meet our goal?  If so, do we celebrate?  Do we make a more 

ambitious goal?  If we didn't meet our goal, maybe we have to go back to the beginning again or 

somewhere else in the model to figure out what went wrong.  Was it the fidelity that went wrong?  Was it, 

our goal was too ambitious and so that way, you can kind of go back through the model again.  So it's a 

process that you might have to go several times with the same problem.  So I'm going to talk to you a little 

bit this morning about the meeting foundation, since it's such a key component.  Like, if you're not running 

an effective and efficient meeting, then you're never going to be able to really do the TIPS process well.  

So at the foundation, there's some very basics that probably many of you are already doing in your 

meetings, but you have to be able to share your materials with everyone who's on your team, so you have 

to have a shared space where you're putting all your things.  So whether or not technologically savvy and 

you have a shared drive that you put everything on or if you're still making copies of things, that's fine.  

There's just been a binder where everybody can access.  We need to have a consistent meeting 

schedule.  You should schedule meetings at the beginning of the year for the year.  So everybody knows, 

every--the first and third Mondays of the month, we are going to meet at 2:00 in the library.  And 

therefore, you need a designated meeting location.  Everyone should know when the meetings will be, 

and then access to technology.  The authors of TIPS really kind of put a premium of using technology to 

project your data right up onto some sort of smart board or screen, and that everyone's looking kind of in 

the same place, that's not necessarily a requirement, but if you're going to do that, you obviously need a 

location that's going to have the projector or a smart board.  You need access to computer in order to 

take minutes as well access to whatever database you're using.  So if it's internet-based like SWIS, you 

have to have access to the internet to--in the meeting, you might have to look at some of your data if 

questions come up.  So, those are the basic foundations you need, there are some other things that are 

very important.  Dr. McCurdy, talked about having an administrator present.  Having an administrator 

present at your meeting is pretty much essential.  You're going to be making decisions very rapidly and 

you're going to need someone to provide information that everyone else has and to approve any of the 

decisions you've made.  No one hates being in a meeting more--you've made all these great decisions 

and you go back to your principal and say, "This is what we decided."  And they say, "Oh, that's not going 

to work, you can't do that."  And you've wasted their whole meeting.  Also as an aside, research 

conducted by Kent McIntosh about sustainability of School-wide PBS also shows that administrator 

involvement is the key feature in sustaining your school-wide model overtime, so it's important for, like, 

the day-to-day, meeting-to-meeting, but also overtime sustaining your system.  So having an 



administrator involved is really one of the key things you can do in your meetings.  You want to have the 

majority of your team members present, we say about 75%.  It's very important that you're making 

decisions based on representation of your school, so you're not making decisions based on the input of 

two or three people who are coming regularly to meetings.  So if this is the problem that you're having 

were people are not showing up to meetings, you're going to revisit whether or not the meeting time is not 

appropriate or if the people who are on the team need to replaced by other people.  Obviously, you need 

to come prepared for meetings.  It would be really hard to run a TIPS model if you didn't have data, so 

you have to come with what you need.  Your meeting needs to start and end on time.  No one hates a 

meeting more than you show up on time and you don't start for 15 minutes and then you have to rush 

through the whole thing, so it's really important to respect the time and the people who are there, and get 

through your meeting starting and ending when you are--say you're going to.  Obviously in any school-

wide model, you need to have an action plan for your team.  There are certain rules and responsibilities 

that I'm going to talk about in just a minute about the meeting, so we'll just go into that in a little bit, but 

there are specific ones that they have, and there's a form, a very specific TIPS form that needs--that 

should be used if you're using a TIPS model to guide your discussion as well as documenting it right on 

the form.  So actually, you're agenda form and your minutes form are exactly the same form.  So we'll just 

be showing that in a minute.  In terms of meeting roles, your administrator should be administrator 

according to the TIPS author, so they should not have any other special role because their role is by 

itself, needs to be lot of things.  I know of administrators like to be other roles, but TIPS is saying, "No, 

other people should have these other roles involved."  And they are facilitator, minute-taker, and data 

analysts, those are three main roles they talk about.  At Devereux, we've added a timekeeper element.  

The TIPS author say that the facilitator should be keeping track of time but if you know, if you've been in a 

meeting that you're running, sometimes that gets tricky to know how much time is left, so having 

somebody else who could kind of signal you to be like, "Oh, you have--we have two more minutes to talk 

about this topic and then we have to move on," is really helpful so, that's not part of TIPS but it is 

something that we have learned to recommend.  The TIPS authors have talked about team member 

responsibilities in three different categories.  What everyone's responsible before the meeting, during the 

meeting, and after the meeting, and they're in the slides and I'm not going to read them all to you, but I 

am going to talk about generally, what each role is supposed to entail.  So the facilitator's job is pretty 

much exactly what it sounds like.  Before the meeting, they should contact all the team members and see 

if they have anything to add to the agenda, and then their job in the meeting is to really facilitate the 

meeting.  Their your job is not to stand up there and talk the whole time, but really, to more ask the TIPS 

questions and get as much participation from team members as possible.  So really, it's facilitating.  Do 

we have the data we need?  What is this saying?  What do you think about this, Mr. Jones?  Do you think 

that would've work in sixth grade?  So that's really their primary function.  The data analyst job is a little bit 

different than I think what people have done previously when they're not using TIPS.  A lot of data 

analysts go into SWIS and they print up the big graph, seven graphs and big five, whatever you're using, 



and they pass them out and you look at them, you see on the first 10 minutes of your meeting, everybody 

looking at the paper, you know, and waste--basically wasting kind of time looking at the data.  So what 

TIPS says is, "Don't do that."  Have your data analyst actually go in, look at the data in advance and start 

thinking about what are some of the problems that coming I'm noticing.  Here are some of the new 

problems, what's our data telling us?  Drill down and kind of look at that stuff.  What's going on at 12:00 

for example, and actually do that beforehand and then make a summary of it, and then share it--and do a 

share out at the meeting.  So the kind of the looking at the data at that level is already kind of done for 

you.  And the minute-taker's job is what it sounds like, is to take the minutes of the meeting right on the 

form that TIPS provides.  The job is not to be a court stenographer, so their job is not to write every word 

that everyone says down, but more documenting basically the decisions that have been made and then 

mailing out--e-mailing out that minute form to everyone after the meeting.  So this goes into each 

responsibility in more detail.  At Peanut Butter Cup Elementary School, which is a very cute name by the 

way.  They have kind of--kind of a team information form that TIPS recommended, so they have listed 

when they meet and where they meet, and who the roles are.  And one thing I wanted to point out that's 

really important in TIPS is that--well, let's see if I can use this.  Oh, nope.  They listed the roles of all the 

team members, but they also have back up for the facilitator, minute-taker, and data analyst.  So no 

longer are we going to cancel meetings because our facilitator is out sick this day and this was our 

meeting day and we're not going to meet now, or that if the data analyst got called into a parent meeting 

the last minute, so no, we're not going to meet anymore.  No, you have someone ready to go.  Okay.  You 

know, Anita's out sick, but we're--you know, that means one's going to facilitate this week's meeting, so 

we're not going to cancel meetings anymore.  And something good that they done is they've taken they're 

school-wide expectations and modify them, so that way, they can talk about what it means to be safe, 

responsible, and respectful in the meeting, so we're all--this is the--obviously, this is a school-wide thing, 

and staff has to abide by our expectations as well.  There's a specific meeting minute form.  The facilitator 

and minute-taker can work on that together as separately, however you want to do it.  So the facilitator's 

going to ask for agenda items to add, the minute-taker might take the stuff off from last time and put it on 

there again, so that might be a joint effort depending on how you--your team decides to work on it.  It 

should be sent out in advance, so everyone gets to see what you're going to be talking about, and then 

can come up with maybe new things they want to talk about that's not on there, and wee use it to guide 

meeting discussion, and to monitor progress, so it's both a progressing monitoring tool and a meeting 

minutes tool.  It's a little scary to look at at first.  The TIPS is very kind of intimidating, but once you look 

through it and you start using it, it's actually--it makes a lot sense, but I'm going to--so I'm going to walk 

you through each step.  At the top is the basics who where date, time, location is, who your people are 

there.  You list all your team members and you bold the people who actually come, and you have agenda 

items for today and for the next meeting, so you have--that stuff's already kind of spelled out for everyone.  

And then what you do is you--from your last meeting, you've defined specific problems and come with 

solutions and you're going to fill that part in right here for that first several boxes.  What's our problem 



statement, the solution actions, the who, by when, the goal, because you're going to go back and revisit it 

at this point.  So this will go right here, you just cut and paste it right from your last--your plan from last 

time.  And then, you have an administrative general information in issues section.  So anything that 

doesn't kind of fit into kid problems, like date of problems, like would go under this section here.  And then 

finally, you're going to come up with new problems that you're going to talk about and solutions, and that 

would go under this section.  So lots of times, people start using a form and they're not sure where to put 

things, so I'm going to give you some examples of what will go in each kind of spot.  So in the form, if you 

were going to talk about your PTA meeting or reporting out for the PTA, that would go right in your 

administrative general information and issues section.  And if there have been five fights in the 

playground last three weeks, that's a new problem, so it goes does here under new problem.  We're going 

to talk about defining--specifically what that problem looks like.  An update on check-in, check-out 

implementation, they put that under precise problem statements.  I'm assuming because that was like 

your solution from last time, our problem was we have problem implementing with our tier 2 kids, and so, 

we're going to do an update on that, that would be kind of a fidelity type of thing.  Increasing gang 

recruitment is an agenda topic for today, it's obviously an agenda item that you would add.  And then 

finally, if you decided in your meeting, we're going to talk about lunchroom status, that would go under 

your agenda for the next time, you'd fill that in at the actual meeting.  So here's an example of Peanut 

Butter Cup Elementary School's meeting minutes, I know you really can't see that very well.  But this is 

how they would fill out their form as they're doing it.  So this is assuming they didn't have a meeting last 

month, so there's nothing previously defined.  They have some general administrative issues and then 

they had a precise statement that we're going to actually walk you through.  One thing I want to point out, 

at the very end of your meeting, literally in the last 30 seconds there's some basic checking type of things, 

how did we do?  So, do we make good use of our time today?  Do we track whether or not we're doing 

what we're saying we're going to do?  Do we complete what we said we were going to do?  Are we having 

effects on student behaviors?  And you just say to everybody, how do you think--you know, do you think 

we had a good use of our time?  And you say yes, you say, so, so, or you say no.  And it's just majority 

rules, it's just a spot check to see how you're--how you feel that you've been using your time.  So that is at 

the very end of your meeting.  Do not make this a big long thing, it's not huge prototypes.  So--but it's just 

something to keep a measure of how you're doing because if you start answering those questions as no, 

no, no, no, no, then you have a bigger problem that you might have to start talking about.  So, here is the 

meeting foundations checklist that's part of tips.  All of these forms that we're showing you will be 

available, hopefully on the website for the PAPBS Network, as well as--you can go to the Oregon's 

website and they have all these things available for you, but here's all the lists of the different meeting 

foundations that you need to kind of have.  And now, Dr. McCurdy's going to talk about identifying the 

problem with precision and the goals for change. 

>> Okay.  Back, and let's--all right.  So, you know, the important thing here--and I just want to emphasize 

this, is that this is not just about having the data, it's about having the data so that you can make your 



decisions more effectively, more efficiently, but it's also about using your minutes and agenda form too.  

So it's kind of a combination of the two.  But now we're going to talk about--let's just talk about precision 

problem statements, okay?  And this is really an important part of TIPS 2.  And identifying the problem--

when we're talking about the problem, we're really trying to identify what's the difference between what 

we expect to happen here, and what is really happening here.  So--and that may apply to a lot of things 

actually, but--so we also have to be sure that it's worthy--that it's worthy of addressing, that this is 

something that we need to address, okay?  And so, that's how we might define a problem.  So--and how 

the problem is stated is going to make it more likely that you're going to be able to resolve the problem.  

We want it stated in a solution-ready fashion, okay?  Everybody has to be clear about what the problem 

is, everybody has to be working on the same problem.  But the problem is--the problem with the problem 

is, that most of us state the problem in just a primary form, and we're going to do that actually.  That's all 

part of this, you have to come up with a problem in a primary form initially and then we want to drill down 

from there.  So for example, on the left side here, you'll see an example of a primary problem, a problem 

stated in primary form, indicates that we have a discrepancy between what we have and what we want.  

So for example, there's too much fighting in the cafeteria.  Yeah.  We see teams say that team's might 

look at their data and say too much fighting in the cafeteria or too much running on the playground or too 

much pushing, and that's helpful because we're using our data to look at that, but it's really not going to--

it's not solution ready, it's not going to help us get to a solution.  On the right-hand side, you'll see a 

precision problem statement, that's what we're trying to get to.  It's really about who, what, when, where, 

and why.  We got to build all of that into this statement.  So we indicate that the--that the--we want to 

indicate the problem with sufficient precision, so that we can solve the problem.  So, physical aggression 

in the cafeteria is increasing during the first lunch period, so that's when.  Being done mostly by four, fifth 

grade students, that's the who.  And seems to be maintained by pure attention, that's the why, okay?  So 

it's also occurring in the lunch period, so that's the where as well.  So who, what, when, where, and why.  

That's what we're looking at with precision problem statements.  Here's another example.  We're going to 

start with the primary statement, office discipline referrals for third-graders or above the national median 

for a school our size, so that's the big picture.  Then we want to use our data, we want to drill down and 

use our data to refine that problem into a precise problem statement.  So a precise problem statement in 

this case, again, is going to talk about the who, what, when, where, and why.  We're going to build all of 

that into the statement, okay?  So referrals for defiance among third grade students from 11:30 to 12:30 

in the cafeteria, so that's the who, and that's the when, and that's the where.  They are increasing 

overtime, it is believed that this is happening because students want to avoid silently--silent reading that 

happens after lunch, and that's the why, okay?  Again, it's what, when, why, where, and who, okay?  So 

we want to use our data to try to tell a story so that we're all working as a team and that's the precision 

problem statement.  We all know what we're working on.  What is happening and how is it different from 

what we want, how often is it happening, when is it happening, where is it happening, who's involved, and 

importantly, why do we think it keeps happening, okay?  So that's the why.  Why do we think it keeps 



happening?  Some other examples of primary versus precision problem statements.  On the left, you're 

going to see some examples of primary problem statements.  We have too many major problem 

behaviors in the school.  November has more incidents of fighting that September.  Too much disrespect 

to the--to the noontime aids or the cafeteria assistants occurring in the cafeteria.  Students are engaging 

in too much bullying.  Dismissal is out of control.  Those are fine statements, they certainly indicate that 

we have a problem.  The last one is a little loose, I'm not sure that it's based on data, but it doesn't really 

help us to solve the problem.  So, if you look on the right side, we now have a precision problem 

statement.  So, we're looking at what is happening and how often.  Over the past three months, our 

average referrals per day, per month have shown an increase an increase above the national average.  

When and where it's happening?  Most of the referrals are due to disrespectful behavior of a large 

number of students in the cafeteria during the third period lunch, okay?  You can just see us refining this 

down, so we know exactly what we need to address as a team.  And then finally, why does it keep 

happening?  Behaviors maintained by pure attention, which is another example of a precision problem 

statement.  So that's where you want to get to as a team.  You want to get to using your data so that you 

can make precision problem statements.  And again, I'm going to go back to that main idea of--if we can 

define the problem, we're more likely to reach a solution.  Here's an example of using your data to refine 

that problem.  And I'm going to use a little bit about--a little bit of the information that Laura used in terms 

of some of the reports that she showed and how we're using this data to fill in those reports.  So this is the 

average referrals per day of Peanut Butter Cup Elementary School--PBC Elementary, okay?  Right in the 

heart of the city, I'm sure.  And actually, the bad news on this if we're looking at this, is we have an 

increasing trend in the beginning of the school year of average referrals per day, per month.  And we 

have a decreasing trend after the--it looks like after November, we have a decreasing trend.  That's good 

news.  The problem is--what's the problem?  We're above the national median for offices in referrals for 

our school, so do we have a problem?  Yeah, we have a problem.  Let's drill down a little bit and see 

what's going on.  Let's take a look at the type of problem behavior that we might have.  So if you look all 

the way over there on the end, we have doubled offices putting referrals in defiance more than--even 

more than harassment or more than disruption.  Those behaviors are occurring, but we really seem to 

have a major problem with defiance.  And let's drill down a little more.  Can we locate that?  Is there a 

place where that might be happening?  It seems to be happening in the classrooms, seems to be 

happening on the playground as well.  And then drilling down even further, do we know when?  What's 

the when, okay?  It seems to be occurring between 11:30 and 12:15, and you can actually from that data 

that that's where this problem with defiance might be occurring.  So what about who?  Who's involved in 

this?  Well, this is interesting because it looks like we have about four students who were really involved 

in this, although we have some others that are pretty high there in terms of--from October to December, 

earning at least three referrals for this behavior, would be a concern, but it looks like we four students that 

really stand out there.  And what seems to be the motivation?  The motivation seems to be work 

avoidance, avoiding work or getting out of something, or getting out of class, okay?  Maybe the following 



class after the cafeteria.  And so, at this particular elementary school, this is the kind of data that you 

would have if you we're using SWIS, and you may have other systems that you're using to generate this 

data, but this is what your data might look like that you're using to make these decisions.  Now, I don't 

think that you can see this probably all the way in the back, but this is the data analyst report that the data 

analyst would bring to that team meeting.  As Laura said, we're not going to sit there and look at the data 

and make those decisions, somebody's going to bring this information in to the meeting.  And you can see 

over here based from the basic reports, this data analyst might be saying that after looking at the big four-

-what we see is that we have a high number of referrals for defiance, seem to be happening in the 

classroom, and there seem to be four students as identified before and you have the student numbers on 

here.  But apparently, after looking at some customized reports, the data analyst then changed this up a 

little bit and got a little more clear that defiance is occurring between 11:45 and 12:00, and then actually, 

most of this is occurring on the playground and some in the classroom and in the hallway.  And actually, 

it's not just those four students, and these are custom reports telling us this, but it's actually third and 

fourth-graders, mostly third and fourth-graders, and it does seem to be for avoidance of work or a task 

that seems to be the motivation.  Then from there, the data analyst generates the initial problem 

statement.  Many third and fourth-graders are engaged in defiance, that's the who and the what, 

"Between 11:45 and 12:00," you know," the End of the 30-Minute Resource--Recess Period," that's the 

when, "With Most of These Incidents Occurring in the Playground, or the Classroom, or the Hallway," 

that's the where, "Because Students Want to Get Out of the Next Class." et cetera.  Also note here that 

we have--that the data analyst has put on here the frequency of this problem behavior.  In October there 

were 10, in November there were 11, in December, there were 17.  So we might rate that as--calculate 

that as .5 per school day, .73 per school day, and 1.42 per school day, okay?  So that's what the data 

analyst does.  That's what the data analyst brings to this meeting so we don't have to sit there and look 

at--look through all that data, we're ready to go, we're ready to make decisions.  This is another way that 

the data analyst may record this information more in a narrative report.  Basically this shows that the data 

analyst reviewed all the referrals and then reviewed the custom reports.  Most of the incidents are--of 

defiance are occurring during this period, and based on the data, here is a precision problem statement 

that I'm putting forth as the data analyst, and here it is, "Many Third and Fourth Graders Who Are 

Engade--Many Third and Fourth Graders Are Engaging in Defiance Between 11:45 and 12:00, Near the 

End of the 30-Minute Recess Period, With Most of These Incidences Occurring on the Playground, in the 

Classroom, and--or in the Hall Because Students Want to Avoid the Upcoming Classroom Instructional 

Period."  That sort of delays that upcoming classroom instructional period as teachers, administrators, et 

cetera are dealing with the problem behavior.  Okay?  So that goes on to your minutes form.  That's the 

precise problem statement.  And then once you have that problem statement, you have to set your goal, 

what are we going to do now?  That's our problem.  We've drilled down--this is our precision problem 

statement.  Now, we need--before we--before we do any planning, before we come up with any solutions, 

let's talk about what we want to achieve, what we're trying to achieve, okay?  And so we use, in this case, 



we have a--this is another example of a precision problem statement, "Minor Disrespect and Disruption 

Are Increasing Overtime and Are--and Are Most Likely During The Last 15 Minutes of Our Block Periods 

When Students Are Engaged in Independent Seatwork."  This is a different problem statement.  This 

pattern is most common in seventh and the eighth grades, involves many students, and appears to be 

maintained by peer attention.  But what's our goal?  What do we want to accomplish?  We want to identify 

that right upfront so that we know, when we look at the data, whether or not we're going to be successful.  

So we might--we're now going to create a precision goals.  We've talked about precision problem 

statements, we also talk about precision goals.  And what do we want here?  We want to make sure that 

those goals are specific, measurable, achievable, relevant, and timely.  We call those S.M.A.R.T. goals.  

And in this case, a precision goal might be the rate of disrespect and disruption amongst seventh and 

eighth graders will decrease to two per week by the fifteenth of next month or around .4 per day, and 

decrease to one or fewer per week by the end of the following month, and that should be maintained 

across the year.  So not only do we use precision problem statements to refine--to identify and refine the 

problem so that the problem now is solution-ready, before we come up with a solution, we have to say 

what it is that we want to get to?  What's our goal in coming up with a solution?  And that, of course, the 

same thing goes on to.  And then Peanut Butter--Peanut Buttercup Elementary School, that really doesn't 

flow off your tongue, does it?  This would be the goal of--reduce instances to a rate of .2 instances per 

school day or less, no more than one instance every five days by the date of our April meeting, and 

maintain that level or lower for successive meetings, okay, or successive months.  Okay.  And I'm going 

to turn this over to Dr. Thomas.  Lisa.  There you go. 

>> All right.  Okay.  Hi, everyone.  All right.  Full disclosure, Peanut Buttercup Elementary School is my 

idea, okay?  So--oh, I'm taking all the heat, you know, but I'm excited to have the opportunity to talk to you 

about what you do once you've identified your problem with precision and you have a goal in mind, now 

what?  So my section is going to focus on the remainder of the TIPS Model, and the first part of that is to 

develop and implement a solution to this problem.  So there's three steps to developing and implementing 

a solution.  The first step is to brainstorm solutions.  We want to come up with lots of ideas here.  And the 

TIPS Model really encourages teams to brainstorm a variety of solutions across all these different levels 

here, prevention, teaching, recognition, extinction, and consequences.  And while the team is going 

through that process of brainstorming the solutions, we don't want you all to reinvent the wheel here.  We 

want you to think about how can you build on or modify your existing PBIS system because as we know 

sometimes the simplest solutions actually can have the biggest impact.  So some of the key questions 

your team might want to ask as you're brainstorming the solutions, because at some times it can be hard 

to get the juices flowing while you're trying to brainstorm is, "Okay, what can we change in our 

environment to prevent this problem behavior, and encourage pro-social behaviors?  Is there anything we 

can do to change our supervision?  Is there anything we can do to change our routines or our 

procedures?  How can we define, teach, and monitor the desired pro-social behaviors?"  As we know, 

teaching is at the heart of everything we do within PBIS, so we always want to think about is can we bring 



out those PBIS lesson plans again?  Is it time for a booster?  You know, do we need to re-teach?  Do we 

need to teach for a specific group in a specific setting or for a specific problem behavior?  We want to 

look at our recognition system and see whether we need to target it.  You know, a lot of our recognition 

systems that we have school-wide focus on all of our school-wide expectations.  But let's say we're 

having, you know, a lot of major problem behavior or minor problem behaviors around defiance, or 

disrespect, or things like that.  We might want to just change our acknowledgement system or add 

another layer to your acknowledgement system that we're going to target our tickets or whatever the 

system is just to respectful language or I caught you, you know, using kind words or positive language.  In 

terms of extinction, one of the things we really want to try to do is look at our own behavior, staff, and 

think about, "Are we, like, accidentally or inadvertently reinforcing these problem behaviors?  Are we 

giving lots of attention to the students when they--when they're engaged in those problem behaviors?  Are 

we allowing them to escape, you know, the classroom a lot when they're engaging in those problem 

behaviors?"  So we want to think about the function a little bit and think about our role in how we might be 

reinforcing those problem behaviors and try to prevent that if we can.  And then we want to look at our 

flow chart, bring out our flow chart and see as a school, are we officially and consistently using those 

consequences to discourage that problem behavior.  So here's an example of how a team might 

brainstorm.  So they--a team might come up with this precision problem statement that, "There's Sixth 

and Seventh Graders Who Are Engaging in Inappropriate Language, Harassment, Disrespect, and 

Aggression."  I know we don't know of any of those middle schoolers.  None of us have any of those, 

right?  And they're doing this in the classroom, which we often see the classroom is the hotspot because 

the kids are spending most of their day in the classroom.  So when you look at your data, whether it be 

SWIS or trends or a home-grown excel system, we often see the location is the highest for the classroom 

because that's where they're spending most of their time.  So it's not surprising that this is occurring in the 

classroom because that's where the most demands are for these students.  So it's occurring between 

9:45 and 12:45, and the motivation, the team felt, was to get peer and adult attention, and they were 

doing this also to escape work, and that there's been, really, a significant number of incidents of problem 

behavior at these grades.  So we have a problem, we have identified a precision, so now what?  When 

you're in a brainstorming phase, any idea works.  You just want to get a lot of ideas because as part of 

the TIPS Model, you're not going to implement five or six of these ideas at the same time.  What you're 

going to do is get all these great ideas down and as a team look at them and say, "Hmm.  Which idea do 

we think will help us achieve that goal that we already identified in the previous step?  So we had a goal 

that we wanted to reduce the number of referrals.  Which one of these strategies do we think we should 

start with?"  Often, you want to start with the easiest or simplest strategy like a prevention.  We already 

have PBIS lesson plans, so why don't we just try re-teaching them first?  Why don't we try preventing by 

reviewing with the sixth and seventh grade classrooms the expectations?  We're talking to them about 

how they can use respectful language.  Before we now start going in making tickets or having the whole 

school change how they're doing their reinforcement system, maybe start out small and see if we can 



have an impact with a prevention strategy that we already have all those resources for.  If we look at our 

data and find that that strategy isn't working, then we can go back to this list and really quickly and 

efficiently either supplement the strategy with another one of these or we could supplant it and just say, 

"You know what?  That didn't work.  Let's try something else."  But you--again, the whole purpose of the 

TIPS process is to be efficient so we don't want to have to go back and be like, "Let's look at our precision 

problem statement again and let's brainstorm."  You do all the brainstorming upfront and you--and if--you-

-the first strategy you pick works, great, if not, you're--you don't have to go back to square one, you 

already have a list on a bank that you can kind of pull from strategies for.  So Peanut Buttercup 

Elementary School would again--they would use that meeting minutes form, this would be in the meeting, 

the minute taker would be typing it in, and they actually picked for their problem behavior which was--that 

there's many third and fourth graders who are engaging in this defiance in the afternoon.  They picked 

that they were going to use a teaching strategy, and their teaching strategy was that they were going to 

develop transition from recess to classroom procedures, and they were going to make sure that those 

were linked to their school-wide expectations.  And then once they developed that procedure, they were 

going to roll that out and teach that to all the staff and the students.  So we have our solution, but that's 

not enough, okay?  It's not enough just to leave a meeting and say, "Hey, we came up with a great idea.  

Okay.  I'll see you at our next meeting."  What we need to do is the second step is action plan.  We have 

the solution, now we need to make sure we leave that meeting with logistics.  Someone's name has to be 

assigned to that solution so whoever came up with it or whoever didn't say not at first, you know, that's 

the person, you know.  So in terms of the logistics and the action plan, we need to say who will be doing 

this task and when will it be completed.  We want to put a deadline on it.  We don't just want to say, "Oh, 

yeah.  I think we'll do that maybe next week or two weeks."  We want a date.  So we want to make sure 

that this happens because we don't want to waste our time in meetings.  We don't want to just keep 

having these meetings where you talk about these things and have ideas, and then we leave there and 

then nothing happens, and then we keep coming back to the meetings and wonder like, "Why didn't 

anything change in our data?" you know.  So we want to make sure we assign someone's name to it and 

a date, and as you could see, that's what Peanut Buttercup Elementary School did.  So they said that the 

PBIS team was going to work together with their facilitator to create the transition from resource--recess 

to classroom procedures and then the system principal, again, having an administrators is good--is great 

to be at your team.  So they're not like, "Hey we nominated you for something." you know, afterwards, 

they were part of the decision.  So the system principal is going to be responsible for rolling this out to the 

staff and the students.  The third step, as Laura mentioned, this is a new part of the TIPS 2 Model where 

they broke off monitoring fidelity from monitoring the impact of the solution.  So the third step is to come 

up with an evaluation plan.  So before you even, like, see--implement your strategy and see if it works, 

you're going to have a plan of how are we going to measure the fidelity, what are we going to do to find 

out whether this strategy worked, and you're also going to come up with a plan of what data are we going 

to look at to determine whether our strategy had an impact?  So there's--when we think about monitoring 



fidelity, we want to think about, you know, how can we measure the sol--the intervention or the solution to 

see that it was implemented as it was defined and expected?  We can't look at our data and evaluate the 

effectiveness of our solution if we don't know if it was implemented with fidelity.  We can't confidently say 

that that improvement was because of the intervention that we did or we can't say, "You know what?  This 

didn't work.  We should scrap it." you know, "The data shows there was no improvement." when in reality 

it was because it wasn't implemented effectively.  So when we think about monitoring fidelity, one of the 

things l caution teams that I work with is this is not meant to be an evaluation of your staff, it's not a 

gotcha, nobody's going to get in trouble.  You know, you can monitor fidelity anonymously, and I think 

that's important because you want to encourage your staff to be honest.  And if it's not working, if they're 

having trouble implementing the strategy, we want to know why and we'll change it and try to make it 

easier for them.  So some of the suggested strategies are to have this, like, fidelity check board, and you 

want to hang that in the hotspots where the staff hang out, like the copier, the mailboxes, the staff lounge, 

you know, lunchroom, and you would just put whatever the question was.  So let's say your intervention 

was that you wanted staff to acknowledge five students that weren't in their class.  So they had to 

acknowledge them and, you know, give a ticket or, you know, a greeting, or someway to acknowledge 

them.  And you would have a board, did you acknowledge one student, you know, on what--on what, 

Likert scale, you know, kind of thing did you acknowledge, one being I didn't acknowledge anyone, five 

being like, yeah, I did--I did everything, and two, three, and four being somewhere in the middle.  You 

know, staff could either put a sticker or just with a pen, like, put a dot or a circle on the board, and you 

could see, "You know what?  This strategy was not implemented with full fidelity." you know, "Staff were 

only able to, for the most part, acknowledge two or three students."  Maybe we should lower the goal right 

now to have our staff be successful and let's lower it too, "Okay.  Let's say, for the next week, can--try to 

acknowledge three students, monitor fidelity again, and then let's increase it to four students or five 

students for an example."  Another thing you could do, as Laura already mentioned, you could do this to 

evaluate your meetings at the end, kind of use hand signals so you could do fist to five which is like at 

your team meeting, you could ask all your team members, "So, did you acknowledge five students?" and 

like a closed fist would be zero, I acknowledged one student, I acknowledged two, three, four, five.  

Some--a little bit more intensive strategies would be having staff self-monitor or having someone go and 

do a direct observation of the staff, and they could use like a fidelity checklist to either--if they're self-

monitoring check-off or the observer could check-off whether they did those steps.  But those kinds of 

things could be a little bit more resourced--resource or time-intensive.  It might be a little bit more intrusive 

than something like this fidelity check board system.  So when we're, again, looking at monitoring fidelity 

and monitoring effective and solution, all of this is going on the meeting minutes from.  So for Peanut 

Buttercup Elementary School, they decided that they were going to monitor the fidelity of the recess to 

classroom procedures by having the staff use the fidelity check board, and they were going to look at their 

office discipline referral data to see if there was any change in the referrals and if they were getting closer 

to their goal.  So that brings us to the last two pieces of the TIPS Model, which are to monitor the impact 



of your solution and then decide, "Okay.  Are we, you know, is it good.  Are we--or is it working?  You 

know, "Do we need to fade this strategy?  Do we need to try something else?"  So you want to monitor to 

see if it's working and then make an evaluative decision of what you need to do next.  And then, of 

course, there might be other problems to solve, so you see why the TIPS Model has all the arrows going 

around in a circle because we--there's always things that we can look at and improve within our systems.  

So in terms of looking at the impact of the solution, what we all really want to know is did we make a 

difference?  Did this change anything?  So in terms of when we're looking at this, this would be like two 

weeks or a month past when you identified this problem, you would get back together with your team in, 

like, two weeks or in a month, and you would have a new meeting minute form, and you would--basically, 

you would move the problem that you identified last time from the newly identified problems to the 

previously defined problems, you kind of move it up.  And the first five boxes, the precession problem 

statement, the solution, the who, the by when, the goal, and 

timeline, those are all just duplicates copied and paste of what you did at your last meeting.  At this 

meeting, what you're going to look at is, "Okay.  Did we actually implement this strategy?  Did we actually 

do what we were going to say we were going to do?  And if--and if we--and did we have an impact?  Did 

we--how close are we to the goal that we wanted to get to?"  So the first five boxes, your team doesn't 

really need.  They're just more of a refresher for your team.  Where your team's really going to focus are 

on those last two boxes, and making decisions about that.  And your data analyst, again, is going to be 

key in coming prepared to the meeting to answer those questions.  So here's an example of some 

progress monitoring data.  So you could use checklists, observations, and then you can also look at, you 

know, SWIS or again, any other data, whether a home-grown excel, you know, any kind of discipline data 

that you guys use.  So this is the data analyst report, and so for this school, the data analyst, you know, 

had the precession problem statement there and the goal.  So the goal for this school was to reduce the 

rate to .2 instadents--instances per day or less, with no more than one instance every five school days.  

So if you look at their data for January, they're actually--the rate was .42.  So they weren't quite at their 

goal, but that is definitely a reduction, as I'll--you'll see in a minute, from where they were when they 

started.  So the data analyst noted that this is better, but we haven't met our goal yet.  And again, all this 

gets documented on the meeting minutes form.  So if you look at the last column, you could say, "Yeah.  

There was an improvement.  We met our goal.  There was a reduction."  And we might wonder, "Hmm?  

Why didn't we actually get our goal?"  Well, one of the things, it takes time.  You know, everybody wants 

that magic fairy dust, that quick fix, but that doesn't really exist, you know.  Sometimes we have to be 

patient and it can take time.  A lot of people are really quick to be like, "It didn't work.  Stop it.  We're 

throwing this out.  We're going to something new."  It might take a few more weeks for the strategy to 

work.  So you want to be patient, but you also want to, you know, be realistic and think, "Is there 

something else we could be doing?"  And that's where that fidelity monitoring comes in, and that's why 

that's a new big part of the TIPS 2 Model because we could see the school actually only implemented the 

strategy partially.  So that means that some teachers, you know, taught the recess--the transition from 



recess to classroom procedures to all their students everyday.  A few--maybe some other teachers or 

staff did it just a few times a week and some didn't do it at all.  And that's probably because we have 

partial fidelity explaining why we didn't reach our goal.  So we want to make sure that we might need to 

tweak our system.  So instead of saying to the teachers, "Hey." you know, "Teach it whenever you want." 

We might want to say, "Okay.  This classroom's got to, you know, make sure they teach it at this time, 

that time, or that time." so you can be sure that it's actually happening.  You could build some structures 

in place to make sure it's happening.  You might want to do like--you could do a staff reinforcer where you 

could say, "If I catch a staff using or reinforcing--using the transition to recess to classroom, you could, 

you'll have a certificate." or some sort of raffle or competition between your staff to see who can get the, 

you know, the most, you know, kind of tickets or acknowledgement for actually using this strategy.  So 

there are some things that you could do to problem solve.  So now that you have kind of seen an 

overview of the entire TIPS Model, we wanted to show you it in practice.  So TIPS actually has a recorded 

team meeting video that we're going to show you.  The video is about twelve minutes long, so just giving 

you a heads up.  And while you're watching the video, I really want you to pay attention to how they have 

those meeting foundations.  There are clear roles, they have their team norms, they have an agenda, 

they have their minute form, and they have data.  And they're not just using data to admire problems.  

They're using data to solve their problems.  And they're using the data with precision, and they're kind of 

moving through all those steps.  So we're going to play the video, then we have a little wrap up and then 

we're going to open it up for questions.  So get your questions ready. 

[VIDEO BEGINS] 

>> Okay.  Everyone let's go ahead and get started.  Thanks for being on time.  We have 45 minutes 

scheduled for this meeting.  Our next meeting is for April 1st, and we have an agenda.  And our agenda 

today is to review our SWIS data from the last meeting and update the status of how we're doing, do a 

data review, do we have any new problems, and do a review of our admin tasks and then self-asses our 

meeting.  Are there other things that folks want to add to the agenda today? 

>> No.  It looks okay. 

>> No. 

>> No?  It looks okay?  Okay.  Good.  And from our previous meeting minutes, we were going to check 

on the sixth and seventh grade classroom problems.  So how are we doing? 

>> I wonder if you remember.  The review of our data from sixth and seventh graders, I show that they 

were engaged in inappropriate language, disrespect, aggression most in two classrooms at 9:45 and 

12:45 primarily to get attention either from their peers or from the adults, well, just to escape work in fact.  

And we said we would do three things since last meeting. 

>> Okay.  So let's just hold there and let's check-in one at a time and then will hask--ask Shane to show 

us the sixth and seventh grade data for those classrooms… 

>> Okay. 



>> …for the month. 

>> Megan, what was our goal? 

>> Our--let's see.  It says--our goal was to reduce the frequency… 

>> Uh-hmm. 

>> …of problem behaviors in sixth and seventh grade classrooms by about half for the year… 

>> All right. 

>> …and to see no more than eight referrals for the month. 

>> Okay.  And we have decided that we wanted to encourage our sixth and seventh grade teachers to 

review the expectations.  Was that done?  Chris? 

>> Yes it was. 

>> Great.  Okay.  And how do you think it's going? 

>> Teachers have all said that they've been reviewing expectations everyday. 

>> Okay.  And I think that we actually reviewed the expectations with the teachers first… 

>> Uh-hmm. 

>> …and I think that went really well.  What do you all think? 

>> Yeah.  Uh-hmm. 

>> Well, I think they all need to devote time daily for the--but you, it just hard to fit it in. 

>> Uh-hmm. 

>> Are the teachers putting it in though? 

>> They are.  I get the feeling we need to check-in with them about how doable this is… 

>> Uh-hmm. 

>> …going to be long-term. 

>> I was at a school four years ago where there was an area in the staff room, where there were--there 

was a list that showed the ways that you could integrate the expectations into the regular curriculum.  It 

worked really well there and maybe we should think about doing something like that here. 

>> Something… 

>> I think that's a really nice idea.  Let's hold on that.  Let's look at our data first and then we can come 

back to that. 

>> Uh-hmm. 

>> What about daily double?  I've been really curious about that.  Did it get set up? 

>> No.  We haven't--we haven't done that yet. 

>> Okay.  So we haven't done that one yet, but let's talk about that when we come back to solutions.  So 

let's go back and talk about the staff routine for handling a report.  Can you tell us about that, Chris? 



>> We need to keep up the weekly checklist with the teachers for a while. 

>> Okay.  So let's now move to the data.  Shane, can you go ahead and show us the sixth and seventh 

grade data? 

>> Sure.  If--Megan, if you pull the reports up… 

>> Sure. 

>> …we'll go through them briefly and scroll to the top. 

>> Okay. 

>> You can see that here between--oh, I'm sorry.  I just read September the 1st to February 28th, 2012 in 

this report here. 

>> Oh, okay.  So just go back.  So we're--this is for--this up until today's date, right? 

>> Up until today.  Yes, right. 

>> Yes. 

>> This is… 

>> Okay. 

>> Okay. 

>> This is current date, great. 

>> Okay. 

>> So there's a hundred and forty-five referrals for every single grade.  You can see they're clustered 

around the sixth and the seventh grade.  If you scroll down a little there, Megan. 

>> Oh, sure, sorry. 

>> …to the next graph, you will see that the behaviors are they're disrespectful, inappropriate language, 

some harassment.  If you scroll down a little, and they're all pretty much clustered within the classrooms. 

>> Yeah. 

>> Scroll down further.  At--the times are around about 9:45 and 12:45.  And scroll down a little further, 

and you can see that we think that motivations are primarily to get both peer and adults attention as well 

as to avoid some tasks. 

>> Uh-hmm. 

>> If you scroll down a little bit more, Megan. 

>> I think that's… 

>> I think that's it, yes. 

>> That's it? 

>> Okay.  Great. 

>> Uh-hmm. 



>> So it looks like we're really clear on who's doing what, when, where, and why they're doing it.  And our 

solution then was to review the expectations with those kiddos.  Are there other things that--and our goal, 

we haven't quite met our goal yet.  So are there other things that we want to do to help meet our goal, 

other things we can put in place? 

>> Why don't I keep checking in with the sixth and seventh grade teachers weekly, just to make sure 

everything's going okay? 

>> Okay.  And, Ann--that sounds great Katie.  And Ann had mentioned the daily double.  She had--we--it 

is something that we talked about doing but it really didn't get implemented… 

>> Uh-hmm. 

>> …and that's on me.  So I will make sure that the daily double goes ahead and gets set up. 

>> I do have concerns.  I'm not sure if we're going to be able to get the teachers on board with 

implementing that consistently. 

>> Okay.  Okay. 

>> It's just something to keep in mind. 

>> Yeah.  That is good.  And so we need to--that's probably something that Chris can follow up on with 

the teachers. 

>> Uh-hmm. 

>> Yeah, I want to show the staff use the routine. 

>> Okay.  Good.  Good.  All right.  So… 

>> Should we come back and talk about this maybe next meeting, to follow up on these [inaudible] 

>> That sounds really good. 

>> Okay. 

>> So we have our problem statement, we've got some solutions for it, and we know what our goal is, so, 

yeah, we'll come back to it. 

>> Good. 

>> Great. 

>> Okay.  Are there other things when we look at the data that we need to discuss, Shane? 

>> Well, there are some issues we need to discuss regarding the third grade. 

>> Okay. 

>> Schoolwork. 

>> So let's go ahead and look at our third grade data.  Thanks you so much for bringing the data to the 

meeting.  I'm not sure what we would do. 



>> We'll I appreciate Megan's help here.  You can see, again, that here, for the third graders, we have 

their primary problem behaviors are disrespect, there's harassment, there is some physical aggression, if 

you scroll down a little, Megan.  But the location has changed.  It's primarily in the playground, the 

cafeteria… 

>> Uh-huh.  Okay. 

>> …and not so much the classroom.  Again, if you scroll down to the next graph, and you can see the 

times are clustered here between 11:30 and 12:15. 

>> Okay. 

>> Okay.  And I can't--where are our third graders? 

>> That's their lunch and recess time. 

>> Okay.  Okay.  Got it.  So I'm not sure.  What do you think?  Things we could do about that? 

>> I guess we need to review the expectations with them again. 

>> Okay. 

>> Uh-hmm. 

>> Oh, wait.  I think we missed a part of our problem.  I only have, for the minutes, the who, the what, the 

where, and when the problems are happening for these students. 

>> Shane, what did the data say about the possible motivation for these behaviors? 

>> Well, as you scroll down a little, you can see the motivation is basically pure attention. 

>> Okay.  So, Megan… 

>> Okay. 

>> …are you clear now?  Do you have… 

>> Yes.  Uh-huh. 

>> You got the why in there now? 

>> Yeah, I got it now. 

>> Okay.  Pure attention. 

>> Thanks.  Great. 

>> All right.  Let's talk about options.  So--and what was your idea again.  What did you say? 

>> I thought we could review the expectations with the kids. 

>> You know, with those problem behaviors, I wonder if we're doing what we agreed to do. 

>> Uh-hmm. 

>> Okay.  So are the--are the staff actually handling the reports? 

>> Right. 

>> Yes. 



>> Okay. 

>> I'm not so sure about that. 

>> We may need to think about getting some fidelity data on that.  We want to check to see if staff are 

actually handling the reports the way that we put it place. 

>> What about asking them to keep a record about the number of reports they're giving specifically for 

third graders? 

>> Good. That's a good place to start.  How about also asking whether they implemented reporting a 

problem as we've agreed. 

>> I really like that idea. 

>> Do we know if the parents have gotten any information about the incidents or the problem? 

>> I'm sorry.  I don't think I have all the information here in the minutes.  I'm sorry guys.  What did we 

[inaudible] 

>> Okay.  So let's go back.  So what we're saying is that we want to review whether staff are handling the 

reports the way that we asked them to… 

>> Okay. 

>> …and record possibly how many they're doing specifically for third grade.  And then we're talking 

about involving the parents, sending a message to the parents about what we're--what we're trying to 

address. 

>> Well, and do the fidelity checks and record the number… 

>> Yeah. 

>> …of reports each day. 

>> Good.  Right. 

>> Okay.  Right. 

>> But this is just for third grade. 

>> Right.  Right, just for third grade. 

>> We're going to be really specific. 

>> Okay. 

>> We've narrowed down our problem. 

>> I think so.  Let's do it for this month and see if the problem behaviors for those kids at that time 

decrease by next month. 

>> Uh-hmm. 

>> You know what?  Let's use grade level meetings for this.  We know the problem is coming from third 

grade, let's make sure that all staff review the procedures with the, you know… 



>> Sure. 

>> …the parents, and themselves, and the students.  But let's put a heavy emphasis on third grade. 

>> Great.  So who's going to inform that--the grade level teams?  Who's going to review that for them? 

>> I think I'll put that on my task list. 

>> Okay.  And so when will that happen? 

>> Grade level meetings are next week.  I'll pop in each one those and encourage them to put a note in 

the parent newsletter. 

>> Okay. 

>> Okay.  So we have a plan now to follow up with the sixth and seventh--the sixth and seventh grade--

the grade--sixth and seventh graders… 

>> Uh-hmm. 

>> …and now we have a plan for third grade. 

>> Uh-hmm. 

>> And let's look at our agenda.  Are there other things that we wanted to cover today? 

>> I'm sorry, guys.  I [inaudible] but I didn't actually hear us say what our goal was for that third grade 

problem behavior. 

>> So we don't have a… 

>> I have the other pieces. But I didn't hear the goal. 

>> Okay. 

>> You're right.  What we're looking for is that last year, the third graders had a hundred and thirty-one 

ODRs, a thirty percent of total. 

>> Okay. 

>> And I think what we need to do is find a goal so they get no more than 10 ODRs per month or fewer 

than 90 ODRs for the year. 

>> Okay.  That's a good goal. 

>> Thanks Megan, for bringing us back to that. 

>> Uh-hmm. 

>> Keeping us on task.  And let's check to make sure everything else is in order for us to move forward 

on all of this.  So the fidelity check board is ready to go.  And who's posting those questions to ask the 

staff? 

>> I'll have [inaudible] office take care of it.  I'll give her the questions to post on Monday. 

>> Perfect and how about the expectations?  Did those get posted? 

>> Those are done and also the teaching--the teaching plans got done. 



>> Okay.  Good.  And our acknowledgement system, do we have that documented yet? 

>> Not quite.  I need a couple of more weeks on that one. 

>> Okay.  Let us know if you need some help with that so that we can have that done.  Good.  It looks like 

we have two more things we need to discuss.  We need to discuss the reports to the other teams and 

then do our quick self-assessment.  Are you going to bring the fidelity data to each of the staff meetings, 

is that right? 

>> I'll take care of that. 

>> Okay.  And you were also checking-in at the grade level? 

>> Yes. 

>> Okay, grade level meetings, perfect.  The other thing I was thinking about was getting on the school 

board agenda.  I don't think it's too soon to go ahead and do that. 

>> I can get the board meeting dates and get on their agenda for the end of the year.  Would that work? 

>> Yeah, that sounds very doable. 

>> Yeah.  Yeah. 

>> Sound good, everyone? 

>> Yeah. 

>> Uh-hmm. 

>> That sounds good. 

>> Good?  Okay.  Anything else before we close the meeting? 

>> No. 

>> Okay.  So, just a quick reminder, our next meeting is April 1st, and that's still good with everyone, it's 

on your calendars? 

>> Yes. 

>> Okay. 

>> And we really did a nice job starting on time this time, so let's keep it up.  We're doing a really nice job 

on that.  And Megan, can you go ahead and guide us through the self-assessment? 

>> Sure. 

>> See how we're doing? 

>> I think well probably end early a little too.  Okay.  So was today's meeting a good use of everybody's 

time. 

>> All right. 

>> In general, did we do a good job of tracking whether we're completing the tasks we agreed on at the 

previous meetings? 



>> You know, I didn't see us review our average per day, per month. 

>> Oh. 

>> That's right. 

>> That's my bad.  I'll bring them next time. 

>> Okay.  Great. 

>> Thanks, Shane.  Thanks, Shane.  In general, we've done--have we done a good job of actually 

completing what we agreed on at the previous meeting? 

>> Yeah. 

>> I think so. 

>> [inaudible] 

>> [inaudible] 

>> I don't [inaudible] 

>> Okay.  In general, are the completed tasks having the desired effects on the student behavior that we 

[inaudible] 

>> I believe so. 

>> Yeah. 

>> Great. 

>> Great, nice work. 

>> Thanks.  Thanks [inaudible] 

>> All right.  Thanks. 

>> We ended early.  So we are--our next meeting's April 1st, but we'll see you all tomorrow at school. 

>> All right. 

>> All right. 

>> Thanks. 

>> Thank you. 

[VIDEO ENDS] 

>> Efficient problem statement or--I mean, meeting, wouldn't you say?  Yeah, they had everything ready 

to go and that happened really quickly.  A few things that I was taking notes of as I was observing that, 

and I'm not sure if you caught it, notice, first of all, the role of the facilitator was primarily to ask questions 

and let other people do the talking.  So that was--that was good.  Early on, one of the--one of the 

participants in the meeting tried to step up and make a--and create a solution to a problem and she was 

stopped from doing that before we looked at the data.  And when they talked about the third graders, the 

problem with the third graders, it was interesting because I thought, "Wow.  They're," I mean, I've watched 



this a couple times, but I didn't catch this before.  They didn't talk about a goal, and then they came--they 

circled back and said, "Wait a minute.  We forgot to talk of what is our goal for this--for this intervention.  

Let's make sure that we get the goal on there."  Notice that, I'm pretty sure that was the principal at the 

meeting, and also behind all the folks at the meeting they had their agenda on the whiteboard.  So it's a 

good way to--I mean, it was good example of the efficiency of a TIPS meeting.  One last thing that we 

want to cover here and then we'll open this up for questions is, again, like everything else, we want to 

make sure that we're using TIPS with fidelity.  So we do have a fidelity of implementation checklist.  And if 

you're using TIPS, if your team is trained to use TIPS, you should have a coach with you.  And the fidelity 

checklist is an 18-item measure.  The first nine of those items look at meeting foundations, and the 

second nine of those items--second nine items look at how well the team does in problem solving.  And 

you--as you're--let me--let me show you the measure, what the measure looks like.  So this is an example 

of the measure.  You can see item one through nine, that's all in white, meeting foundations, and the 

grayed out items, number ten through eighteen, are how well can you deal with problem solving.  And just 

in terms of meeting foundations, because I know that you can't read this, so let me share with you some 

of those items.  One of those items would be that the meeting started on time, that the meeting ended on 

time, the team members attended the meeting promptly, and they attend regularly.  So what happens with 

this, and that's meeting foundations, and around problem solving, we're--they're asking questions, like, at 

least one problem is defined with precision.  All documented active problems--all active problems have 

been documented, and we have a full action plan.  So those are the--some of the items around problem 

solving.  So how is this done?  This is done with the team and the coach, and the coach comes together 

with the team, and it happens about two to three times a year.  Two to three times a year, you want to 

check your fidelity.  And on a measure like this, you will get a score of, just like we score any--everything 

else in school-wide, you get a score of zero, one, or two.  Zero is not occurring at all, one so-so, two is 

occurring regularly or it's--or it's occurring well.  And the team comes together, pulls in their minutes from 

the last month, sits with their coach, and they go through this fidelity measure to see how well they're 

doing.  On items one through nine, they totaled their score and divide by score of eighteen, which is the 

most that you can get on items one through nine.  On items 10 through 18, same deal, you total your 

score, divide by 18 and get a percentage.  What you want is a 90-90, a percentage of 90-90, 90 on 

meeting foundations, 90 on problem solving.  And that's a good indicator that you are implementing TIPS 

with high fidelity.  You can also measure how well you're doing monthly or each time that you're meeting, 

or each time that you do a fidelity measure.  I'm sorry.  That's not monthly.  So that's two or three times a 

year.  In this case, they did a fidelity measure in fall, winter, and spring.  And there, our meeting 

foundations are over here, and our problem solving items are down here.  So that's it on TIPS.  Let me 

just do a quick summary.  What we're looking to see is we want to use the data to see if we have any 

patterns in our data, is there a problem?  If there is, we want to drill down what is that problem?  Let's 

identify the problem behavior.  Let see where is--let's make sure that we have included where that 

problem behavior is occurring, when is it occurring, who's involved, and most importantly or not most 



importantly, but also importantly is why does it keep occurring?  What is the--what is the reason that it's 

occurring, why?  And we want to give credit to everyone here.  As I mentioned before, this is not our 

material, but we wanted--but we wanted to bring this information to you PaTTAN--Pennsylvania Positive 

Behavior Support Network also wanted to bring this information to you, and that's why we're here 

presenting.  So I'm going to open this up for questions right now, if you have any questions, please.  Any 

questions?  No?  Okay.  It looks like you're going to be early to lunch.  So that's a good thing.  All right.   

Thank you very much. 


