
>> My name is Julia Slater, I'm with Early Intervention Technical Assistance at the King of Prussia Office.  

And I am one of the regional Positive Behavior Support facilitators for the PAPBS Network and for early 

childhood.  And how many of you are implementing program wide which is in Early Childhood Centers?    

Higher, higher, higher, higher, higher.  Okay.  How many of you are implement--how many of you are 

thinking about implementing?  Excellent, excellent.  How many of you are here with school districts and 

school-wide?  Perfect.  We're going to talk about going to talk about what--how this is maybe a little bit 

different and what early childhood means in terms of coaching and how that might be a little bit different 

than if you are the school district.  So, we'll talk about that a little bit, but first of all I really want to 

introduce my co-presenter that I am so very fortunate to be sharing this presentation with and I'm going to 

let her introduce herself. 

>> Hello everyone.  My name is Kelly Erb.  l'm an itinerant early intervention teacher with IU 16.  And I am 

also, I guess part of the PA PBIS network as an independent facilitator.  And so, I get the privilege of 

working with Early Childhood Programs in Northumberland County to help support inclusion, and as part 

of that role I also get to help focus on implementation of positive behavior.  I just have a question.  Raise 

your hand if you stayed here last night.  Okay.  Raise your hand if you used the shampoo that smelled 

like chocolate.  Okay.  Yes.  I'm a happy lady this morning.  Chocolate hair, sorry, I had. 

>> Wow. 

>> It was worth the experience. 

>> Oh, my gosh.  And welcome to the world of early childhood because this is--these are the things that 

make us incredibly happy in the world of early childhood.  So let me start out--we're going to be talking 

today.  I think that I was so excited that Kelly and I we're going to have the opportunity to do this together 

because the work that I do has been really trying to work on systems here in Pennsylvania and 

supporting programs.  Kelly has been doing the boots on the ground, the hard work day to day with 

programs that she's been supporting and I don't get to do nearly as much of that as I would like but Kelly 

is--and so I--I'm really hoping that today what we'll have to share with all of you is going to be 

combinations of some of that theory and the big picture pieces, as well as some amazing boots on the 

ground stories.  So can I see a show hands that sort of what you thought you're showing up for this 

morning?  Excellent.  So I want to then tell you a little bit and we'll start with this idea of train coach train.   

Coaching in early childhood PBIS is a little bit different in early childhood than it is on school-wide 

because in early childhood we are really doing coaching in classrooms as well as coaching to support 

whole building environments.  But I--my understanding is really in school-wide you're doing a lot of 

coaching in terms of that whole building community, the whole school community but you're doing less 

maybe in direct classrooms with direct teachers.  And the difference is in early childhood the programs--

the children are spending a little bit of time with their teachers going through the hallways and into some, 

you know, the playground area but their community is really their classroom with their teacher and so our 

work is really doing a lot of support to those teachers and how they're able to implement in their 



classrooms.  So that's just a little bit of--give a little bit of that foundation.  So what we're going to be 

looking at today, these slides are not yet posted but they will be.  There are some additional handouts 

and resources that should be posted but this will also come up shortly.  So what we're really going to be 

taking a look at today in our time together is really to analyze the benefits of implementing the train coach 

train as a method of coaching.  And to describe that train coach train supports those quality relationships 

and continuous learning for children, for staff, and for the coaches because learning is in that relationship 

between the coaches and the coachees.  We're all learning together and then really exploring those 

examples of train coach train, to determine that use ability of this method of coaching.  So I hope what 

you're going to be taking with you is thinking about what we're telling you and what this might look like as 

you were back in your programs.  Could I have a show of hands, how many of you are facilitators in the 

network?  Facilitators, hi.  How many of you are building coaches or doing coaching?  Oh, super, okay.  

So I want you to put this through your lens of what you're currently doing and what this might look like, 

maybe it's very similar, maybe it's a little bit different.  So that is what we'll be taking a look at.  This is--

how many of you have seen this particular iteration of the pyramid?  This pyramid came out of Colorado 

and they were doing some work around bringing together this framework with inclusion and other 

initiatives that were--that were happening in the state of Colorado and I really like this particular version of 

the teaching pyramid because as we're looking at this and I--it maybe a little bit hard for you to see but I 

think we've also posted this on the website, but it really gives that foundation of effective team-based 

collaborative workforce which always has to be the foundation.  And that's where we're really about with 

coaching.  And but I think more importantly or as important is really coordinating those systems policies 

and evaluation at the state and community level and community is whatever your community is, whether 

you're doing this within your building community, whether you're in your school community or in your 

program, this is what you're really looking at.  The other piece that I think is so critical and this is that 

parents as partners and leaders.  I think this is something that we sometimes hear from our partners in 

school districts that they may not always have those same relationships as sometimes early childhood 

really tries to build with parents and we truly believe that at our core, the parents really are our partners 

but not only that but they are leaders in these programs and they must be co-leaders with us.  And so I 

think that is the critical piece of this as well as the fact that we talk about all of this pyramid is within that 

family and community context.  That's what really frames this pyramid.  And as we go up through, we're 

really looking at and these are things--the nurturing and responsive relationships, high quality supportive 

environments and what does that look like, whether that is in your program, in your classroom, or with 

families because when children go home, we want to support families so that they can really understand 

how their environment can be the most positive it can be for their family and for their children to learn 

growth thrive.  So our targeted supports--I just want to read this out because it maybe a little bit hard.  

We're really looking at curricular modifications and adaptations.  So for those of you who are in special 

education, early intervention, those--that's some of our language isn't it?  When we talk about 

modifications and adaptations, that's really what we're talking about with our targeted supports, as well as 



those embedded learning opportunity for all children, for all adults, how are we embedding those learning 

opportunities.  And then of course as we were having some conversation before we got started this 

morning, so often we do know when we go in to do some coaching, this is where people really want us to 

always start.  They're like, "Oh we need, you know, we need this kid who."  And it's that intense of, "let's 

just get to that top," and we know that that's where people's need is and somehow it's the art and the 

science of the work that we're doing that we need to recognize that they're really struggling with that and 

how can we really help everyone to bring all these other pieces together because we know we can't just 

flip this and do everything at the top of the pyramid.  So, how many of you have received this tattoo?  

Okay.  Because if you are part of the network, I think we're going to have--this is one of the, you know, 

things that we actually are going to require in the network.  No, oh.  All right.  I'm so sorry.  Oh my 

goodness.  And--good morning.  Oh, my boss is here.  I'll be better now.  No, there will be no required 

tattoos but it would might be really nice, maybe just press-on tattoos that we could have because how 

many of you are familiar with this, this little graphic?  Raise your hands high.  This is when--this is our 

foundation for both school age and for early childhood.  This is our graphic that helps us to really 

determine what we're doing with program wide or school-wide, this is it.  And so, what we're going to be 

continuing to look at today and that is why you have on one of your handouts, I wanted you to have this, 

it's not pretty in color but keep this in front of you because this is what--if you don't have the tattoo you 

might need to keep this paper in front of you.  And what we're going to really look at, it helps us to make 

these determinations of really what are the outcomes that you want.  That is where we always have to 

start.  What's the outcome that you have as a coach when you're going in?  What is the outcome that the 

teacher wants?  What's the outcome that the program wants?  That's where we always need to start is 

think about what is our outcome?  Because if we don't know that, what are we doing?  Throwing spaghetti 

against the wall and see in what sticks.  And we have no idea, we have--this is our star, this is our north 

star of what is that outcome.  And then, when we get inside here, this is our again our foundation.  We're 

taking a look at whatever that outcome is, what are the systems that are going to support that outcome?  

What is the data that we have to be taking a look at that is going to help us to determine if we are 

reaching our outcome?  Are we making steps towards our outcome?  And then, this is so often, when I 

first started to learn about PBIS, I was all about the practices.  The practices are very cool.  What makes it 

very different with program-wide or school-wide is that we're doing all of this.  It's not just the practices 

because the practices alone are not going to give you the outcomes that you--the sustainable long term 

outcomes you want for children, for the staff, for the families, this is not going to be enough.  All of this 

together is going to build that foundation and that's why this is critical.  So, it's about those continuous 

relationships, continuous learning.  It is that supporting those decision making.  This is what is--that 

graphic that's going to help you in terms of your decision making, to determine are we supporting 

children's positive behavior?  Are we supporting the adult's behavior?  Whether those adults are the staff 

or the families or are the program administrators.  Where are we with this?  So that's, why if you don't 

have this pinned up somewhere, if you don't have this in front of you all the time when you're doing this 



work, this is what's going to make the difference for you and I hope it will be today, so hang onto this as 

we go forward.  So as we're thinking about this concept of train coach train and we go back to this, we 

have to start out with some pre-training.  If we just launch into our training, it's a little bit off in like that 

throwing the spaghetti against the wall.  How many of you said, "But we trained them, and we trained 

them last year, and we trained them again, and we've done it again."  How many of you said that?  We 

just keep training them.  We do it louder, we do it harder, we do it, yeah, yeah.  And yet we go, we're not 

getting the results that we want.  Things aren't really changing.  So, what we find out is that we need to do 

some pre-training activities.  And as we look at this, this is really sort of a gold standard.  There needs to 

be something but when you look at this for early childhood, this would be our gold standard that in those 

program classrooms that we're using the TPOT which is the teaching pyramid observation tool, we're 

looking at the classroom environment.  Before we do the training we want to get that understanding of 

what's happening now and that's what we would do first.  And then we're giving some feedback and 

information gathering, what's the schedule of the typical day, how we're going to build those relationships, 

that's really our starting place.  Some of us don't always have that luxury of--and it's not really a luxury but 

we don't have that opportunity to do this.  So--but it's really important to do some data collection.  

Whatever that is, before you launch into your train part, especially if you're with a new program that you're 

working with or even if this is a program that you've been working with for a while and you're saying, "You 

know what, we're not getting the results that we want.  We're not getting the outcomes.  We need to go 

back and really take a look at why would we do this."  So the question is for you in the group, why is it 

important for fidelity implementation to have some of this data collection before we launch into training 

and I may have already given it away but can you do some shout outs? 

>> So you know where to target your training? 

>> For targeting your training you need to see where that is.  Thank you.  Why else--why else do you 

need to do some of these data gathering before you're going into your training?  Yes. 

>> So you know [inaudible] the training and [inaudible] 

>> So you can really look at where you--your beginning, your baseline and as a result to this has there 

been a change overtime as a result of it can we look at some of the training or coaching as being a result, 

is that--did I--thank you.  Others?  Yes. 

>> The strengths. 

>> The strengths whether people doing well, what are the strengths of the teachers in the classroom?  

Okay.  Yes, ma'am.  What if people already know?  How many times are you doing training and you just 

seem them glaze over like, well I've heard it all before?  Thank you.  Yes. 

>> [inaudible] for showing at bias [inaudible] 



>> Absolutely.  So we're looking at the strengths but we're asking and finding out really authentically what 

is it that you need?  What is your identified need?  So those are all some of the critical pieces that are 

important for this.  So it is that what's happening now.  We need to know what's happening know with that 

baseline in terms of strengths, in terms of needs, what's occurring and that will make some big difference.  

So I found this and I just kind of love it so I had to put it in there.  Yes.  In God we trust, all others must 

bring data.  So these are some of our data tools that we are using with early childhood in program wide 

PBIS.  And so, how many of you are familiar with about half of the things on this list?  Oh good, good, 

good, good.  How many of you like maybe have heard one or two with these?  Okay.  So let's go through 

a little bit.  So this The Teaching Pyramid Observation Tool or TPOT.  That is for preschool age 

classrooms.  We're looking at the environment of the preschool age classroom.  It is The Teaching 

Pyramid Infant Toddler Observation Scale or The TPITOS and the TPITOS are for those infant-toddle 

classrooms, center based.  Inventory of practices, has anyone been using inventory of practices?  Okay.  

Tell me what is the difference between the--using the inventory of practices and using the TPOT or the 

TPITOS?  Thank you.  Absolutely.  The inventory of practices was developed to be used by the teacher to 

really looking at their practices.  It's their self reflection using that tool.  Now, I will caution you, it's a big 

tool.  Do not--I repeat, do not hand that whole tool to a teacher and say, "Could you just fill this out for 

me?"  Because your coaching career will now be over.  They will never let you back in.  So, you are going 

to want to take a look at tool and decide because it's based on the tiers of the pyramid, the inventory of 

practices.  So, you are going to have done a bit of observations some of that pre-data and you're going to 

say, "You know what, looks like some Tier-1 relationship pieces we're going to use two pages out of this."  

And so that is how you can individualize that piece.  Have some of you who've used it--have used it in 

that way?  Okay.  So, take a look.  These are our online.  And then we have--there's a tool now that--so, a 

couple of tools that we started to take a look at that on the Technical Assistance Center for Social-

Emotional Interventions, the TACSEI website.  There are practice implementation checklists and I'll show 

you a quick to those screenshot of that.  And do we have any of our partners from Hildebrandt Learning 

Centers here?  Yeah, hi friends.  We are going to also--we've--they had some permission to show you.  

They have created for their Hildebrandt, it is a corporate to child care that is embracing and implementing 

positive behavior support throughout their whole corporation.  We need to give them a hand.  Amazing.  

Amazing.  And they have created a 15-minute observation tool, because what we know in early childhood 

as well as in school districts, we don't have a lot of time.  We need to be doing things that we need to get 

down to it.  So, this is just a little take a look.  Here's some of our TPOT.  This is just been published by 

Brookes Publishing and we anticipate in the next year that we will be doing some fidelity training with the 

TPOT.  This is a little screenshot of the TPITOS.  You've noticed that we were tippy-toeing.  Here is just 

the top page of the inventory of practices.  This is from the TACSEI website about responsive care giving 

and it's really kind of checklist and I've started using this with some coaches that are really just starting 

out and trying to begin to understand what implement--implementation of PBIS is, and what this might 

look like in their classrooms.  And this is available online, this is free.  And this is our Hildebrandt 



observation tool which I've also--so, this is their 15-minute observation tool which I think is--was really 

well done.  So, they're looking at focused areas.  This particular one was focusing on outdoor learning.  

So, in 15 minutes they are really looking at health and safety, teachers engaging in interaction with 

children, yes, no examples.  Are the teachers spending some time of the child's level?  Are they 

supervising, well engaging and not just lifeguarding the space?  We've seen that happened.  The 

teachers are talking to each other and they're kind of perusing from over here and the kids were all--that 

never happens at Hildebrandt.  I know that.  But, you know, are they teaching lesson plan activities and 

possibilities?  So, again, just some really nice 15-minute what are you seeing out on that playground area 

or in that outdoor learning area.  I just thought--I was so grateful they gave us information so we could 

look at some of that.  And then, when we look at this do you see how some of the support of coaching 

might be able to take place as a result of looking at this kind of information in a very 15-minute short 

snapshot?  So, if you want more information we'll put some information from Hildebrandt.  You can 

contact them directly either through Aimee Newswanger or Leanne Grace are the two folks from 

Hildebrandt.  Aimee is here.  She's one of our facilitators within the network.  So, I'm going to stop and 

have Kelly now talk about a little bit of now boots on the ground. 

>> So, my job today is to kind of give you an example of really being in a situation of providing coaching 

strategy support.  Being the cheerleader I'm demonstrating some good skills for teachers and I'm going to 

set this up.  The classroom that I have the experience working in is a Pre-K Counts Classroom in 

Northumberland County and this teacher, believe it or not when she was a first year teacher, when was 

hired six years ago and I was her mentor teacher.  So, that's how our relationships started.  Then 

through--we were part of a grant process, RIU, started with the support of a grant to help initiate the PBIS 

program wide and worked really directly with this classroom teacher.  Laying the foundations of what Tier-

1 universal strategies look like really helping coach getting behavior matrixes up and running in the 

classroom, understanding how we link rules and expectations throughout our day, helping and supporting 

this program through the preset and all three of these programs in Northumberland County or have been-

-this is a first year for Beck Elementary but the two other programs have been up and running with fidelity 

for the last several years.  So, just to give you a background a little bit of history on this example, many, 

many hours spent on universal strategies.  So, pre--or end of the year after presenting Sue Zeiders, last 

year learning--okay, as the facilitator really what the difference of Tier-2 strategy supports look like versus 

Tier-1 universal.  It's a light bulb moment, I understood it, and now I could go back and really talk with the 

teachers that I help coach.  So, I don't know how to work this thing.  Do I?  Okay.  So, the data, my 

classrooms really have been using TPOTs.  We have observations pretty much on a weekly basis.  So, 

I'm in that classroom once a week.  The building wide coach is in there at least once a week.  And we are 

able to come up with the data that, okay, they're up and running Tier-1 supports with fidelity.  Where do 

we go from now?  How do we continue to support growth in the pyramid model?  So, we looked at the 

TPOT, then we started to bring in some other data and this is more universal screening with the students 

in the classroom.  We have adopted the PKBS.  It's the Preschool Kindergarten Behavior Skill.  And it's 



universally done with all students that come into Pre-K.  And it gives us a sense of beginning skills at the 

end of October because we have to have a 45-day relationship with the students that you use this with.  

Kind of gives you an idea of who you are, who they are, and then you do this universal screening.  So, 

that's the data part.  We--we've determined that, okay, we need a little bit more support, and coaching 

support, and how to meet some of the students individual needs.  So, we put together a training--oh, 

that's the wrong one.  Is it the wrong one?  Oh, yeah.  This is you but--I'm sorry.  So, you're going to hear 

a little bit more about the training coach train and how we implemented it in their Pre-K Counts as we 

move through the slides.  But I just wanted to give you a little bit of background.  I didn't go into this 

classroom.  Okay.  We're ready to do Tier-2 strategies.  Let's go.  No, we didn't do that.  This is five years 

in the making and we're now at the beginning of the school year 2013, '14 really starting to delve into 

building teacher skills in addressing those social-emotional skill deficits at that Tier-2 level.  So, give me a 

little bit of background.  So, here we go. 

>> That was great.  Okay.  Well, hang on.  Because we'll-- so, we want to take just a little bit about the--

what is the difference with train coach train and so I think hopefully what you're starting to hear is this is 

not the spray and pray method which is--let's just keep spraying and praying and training and seeing and 

hoping that something sticks.  But we're really looking at small and targeted and so as Kelly was talking 

about using some of the data tools that she was using to really begin to look at, what are we going to 

target?  Where is that classroom now?  And where is that teacher to use that data to implement them?  

So, the emphasis is really on sustainability and how are we building for ongoing support.  And it is that 

self-reflection and action planning.  Yesterday I was sitting in the section--session and they were talking 

about action plan, action plan, action plan, and that is critical.  Again, as part of that data piece to know 

are we making that difference.  How are we doing active learning and with the adults?  And are there 

booster sessions that are available to really support teachers as they need additional pieces of learning 

as Kelly was just describing over the years.  We're not training the--just the same things over and over 

again, but now we're looking at what's happening now in this classroom and what's that next level of 

support and information that the teacher is ready to be taking look at.  So, it's using the modules from 

this--for our teaching curriculum, for early childhood is based on the training--teaching and training 

modules for the center and social-emotional foundations for early learning.  Those are both preschool, 

infant-toddler and there's family modules also, if you're not familiar with those, that is our teaching 

curriculum just as the school-age has their curriculum for coaches.  This is arced coaches' curriculum.  

And so this--how will this data from this inform?  So, in--the--how many of you have used the modules 

from the center and social-emotional?  They are big, aren't they?  Like days worth of stuff.  So, do you 

want to just use days and days and, you know, repeat days and day?  No.  There's really--first of all, you 

know, these are really good things but they didn't come down from the mountain.  They're not in stone 

tablets.  You can really individualize and use those modules to really help you to identify those pieces that 

you want to be doing the training on.  So, now you're back, Kel.  And Kelly now is going to talk a little bit 

about her training and how she incorporated some of this together. 



>> Okay.  So, we--during a core leadership meeting that we meet once a month came up with ideas of 

how to move forward in our training, what teacher needs, where do we go now beyond the universal level, 

developing relationships, where do we go as we move through becoming more adapt or more skilled in 

implementing the pyramid model.  So, we sat down and we--through discussion came up with an idea of 

moving forward and really getting a good sense as to what Tier-1 and Tier-2 look like in the differences.  

So, as part of that, as the facilitator I put together a training to help really breakdown and just give 

teachers a better understanding of that difference and I kind of put together and I think Sue Zeiders, I 

think we used this in our training as well.  Tier--universal Tier-1 strategies to me and my understanding is 

everybody gets the instruction.  All students across the classroom are taught the skill.  And being able to 

kind of link this to general add Pre-K teachers, I kind of help them process that--universal strategy would 

be just like if you're teaching the color red.  You're going to introduce it at your large group.  You're going 

to talk about all the red things in the classroom.  You're going to do a children story.  You're going to--that-

-you're going to focus on the concept and you're teaching everybody at the same level.  When you get 

into Tier-2 strategies, that's when you become more intentional and maybe a little bit more individualize 

based on some of your students learning styles.  So, I may need to do a group of three or four kids and 

do a little bit more direct instruction, do some earliest learning, really focusing on that concept that they 

may not be getting at that universal level.  Does that make sense to everyone?  It didn't--it does to me 

now.  It didn't--a while ago I was like, "What are you talking--" so, that was able--so, now I was able to 

coach and say universal strategies when you're looking at social-emotional development.  Okay.  So, 

we're going to sit down and we're going to do a circle time story with everyone and we're going to teach 

everybody what the circle time rules are together and we're going to do it as a large group.  Some of the 

students are going to pick it up just like that.  Some of the students are not.  So that's when I need to do 

Tier-2 level, pull three, four that are still not getting that crisscross emphasize or whatever your rules are 

look like this.  So, we're going to practice it.  We're going to do it.  We're going to look at what it doesn't 

look like.  We're going to do it in a smaller group and probably more repetitions.  And that's just an 

example.  So, that's what we focused on.  The training that I provided focused on universal strategies, 

what it looks like in your classroom and Tier-2 strategies, what they look like.  And this is an example of 

the slide or one of the slides that I used in trying to kind of drive that message home to the regular 

teachers that I helped coach.  Universal strategies are those strategies that you get from your second 

step curriculum.  Anybody use second step?  It's a social skills curriculum, it's research based.  

Everything is made for you, there's really this wonderful little picture cards that you whip out and it's 

scripted for the teacher drives home really good social-emotional skills.  That's your universal, that's your 

Tier-1.  You're presenting that to everybody altogether, same--everybody sitting together.  What am I 

trying to say?  Universal.  You got it.  You got universal.  It--you're not--you--I'm just reading off the script 

from the second step curriculum card to everybody.  So, what I like to look at the Tier-2 strategies, it's not 

really doing something that's extra or more.  You're not recreating the materials that you're using.  You're 

not, "oh, my gosh, I have to deal all this and oh, my gosh."  It's just basically taking what you've 



introduced.  You've already taught and doing it a little bit more individualized.  So, you're not recreating 

materials.  You can use the same second step card.  You're doing it just more--you're using more 

reputations, you are doing it in a smaller group and you're targeting--at this level, you're targeting skills.  

Kids aren't picking up at that large group instruction.  Does that make sense?  So, we did.  We did a 

training on this,and that was part of teachers saying to me as their coach.  Yeah, I'm really good at--I'm 

good.  I'm okay.  I get the universal part.  I understand linking the rules with the expectations, you know, 

we've got our system format emplace.  We know that information on behaviors is really important.  We're 

doing some behavior incident reports.  We've--we also, even before we got to this point we trained on 

using a PKBS and being--using it as a tool because you--it's wonderful that you use these PKBSs and 

you've got to use baseline skills and use these skill deficits.  So, what are you going to do now?  Oh, 

that's a nice piece of data.  Well, let's--we were able to train and look at--Okay.  These are skill deficits.  

These are the skills that these kids aren't coming into the classroom with.  So, what do I need to do about 

it?  That helps drive going into Tier-2 strategies because I have--we were able to help this--the classroom 

teachers look at the skill deficits and do targeted skills in that small group learning environment.  Okay.  I 

think--okay.  Julie is back. 

>> I love what Kelly was just saying and another wise person said to me, "If you screen, you must 

intervene."  And so if you are doing screenings, universal screenings and how many are you doing 

universal screening for your--in your early childhood programs.  Absolutely.  If you screen you must 

intervene and that doesn't mean necessarily this child needs an IEP.  Sometimes we get into the--and 

Kelly and I were having some conversation about that because--just because a child may have received a 

certain score on that PKBS does not may be reached out level of, oh my gosh, this child absolutely needs 

an IEP.  And then, you send the child to the IU and then the IU says, "Well, the child does not in need of 

special education." And you go on, Well now what?  What we need to do with our screening at this data 

level is then beginning to look at some of the Tier 2, how can we bring some children together that have 

similar needs that didn't understand that whole group lesson.  And now how can we begin to really 

support those children that's the Tier 2.  Did… 

>> Good.  She did it, she couldn't [inaudible] 

>> So, what we're really looking at now, we have our data, now we have our understanding, we are really 

going to be looking at that coaching, at that--within the pyramid.  So providing that on going support or as 

they're receiving that training, now we're really linking that piece to the work that they're doing in the 

classroom focusing really on those specific skill sets from the pyramid model, that's where we start to get 

in and use some of our data tools like the inventory of practices or the data from the TPOTs and TPITOS.  

Now, we're looking at some of those observation tools that's the data that we're beginning to put that into 

place.  The data is informing our practice.  So this is--this is the more traditional teaching pyramid that 

most of us are familiar with early childhood.  And when the piece that we really want to think about, this 

effective work force, this is really where we're focusing on our critical need for coaching.  That's where 



this is really about our coaching is to help to really create that more effective work force.  But we know 

that there's also a parallel process.  Sometimes we look at this pyramid, we think this is about the 

children.  Well, we--the piece really is, this is about everyone, the children as well as these adults.  As 

Kelly was just talking about, we're really giving all of this information at that universal level for the adults.  

But we also know that there are some adults as well, as some children, some students that are going to 

need some targeted support.  Do you have any adults in mind that you think they need a little bit of 

targeted support, correct?  That's the parallel process.  That is the support of coaching.  When we go up 

here, do you have a few adults that need some intensive support?  Uh-huh.  We hope not many just like 

the children, we're hoping it's not more than three to five percent or we're in trouble.  But I think this is 

where we're also thinking of this as part of our coaching in terms of the intensity and the level of need.  

There are some staff you do that training and they go, got it, I'm ready, I'm ready to go with this.  And you 

go into the classrooms.  They don't need a lot of that intensive support.  There's others, oops, you know 

they're working as hard as they can, but they do need your support.  So this is--I saw this a few years ago 

and I got so excited.  How many of you are familiar with Dr. Julian Woods from Florida University?  She's 

done a lot of support for us in Pennsylvania around coaching, family coaching.  And when I saw this slide, 

it just set light bulbs off in my mind because it's really taking a look at the parallel strategies of looking at 

the child outcomes.  So think about as you are in that teaching mode with young children.  We know that 

there is that level of acquisition where they need to that engagement and responsivity and we're teaching 

a new skill.  And we don't ever expect when a child is learning a new skill whether it is learning to walk or 

whether it's learning to print their name that the first time you do it, that they're just going to be able to just 

fluent with it, absolutely not.  They're take some pieces with that, for that child outcome with practice and 

feedback and we're really working towards that now we can like, print our little name and now we can do 

it when we go over here, we can eat at this table and now when we go home we use our utensils, now 

we're using that.  So we can maintain that and generalize it in different routines.  That's our learning 

continuum.  When we look at the other side, guess what, it's the same for the adults.  And we're not 

saying adults are children but we're all learners.  So we're really taking a look at where are we with the 

adults in terms of their knowledge acquisition?  So we need to have that direct teaching conversation, 

information sharing, demonstration, is that sounding like coaching to you?  Uh-huh.  Yes, absolutely.  And 

then we're moving right up this parallel with the application of getting more guided practice, joint 

interaction, reflection, some videoing.  Before we're ever expecting mastery, we don't go from a whole 

group training and expect that we're going to get mastery.  And yet sometimes we do.  And so I think this 

is so critical.  For me, this is another one of those, A-ha's that I need to hang on to this and remember in 

the same way as we have children's learning outcomes, we have the adult learning outcomes too.  I think 

this one is just brilliant.  So as we look at the coaching framework, it's--as Kelly has been talking about it's 

those relationship building, goal setting, observation, debriefing and how these all fits together in our 

action planning.  Again, this is a bit of a gold standard.  And how many of you are contracted as coaches 

that you have a time limited to go in and do coaching with programs?  Is anybody in that position?  Okay.  



So very time limited, your time with those coach--doing your coaching is pretty limited.  This is really what 

this is really talking about.  Early sessions, later sessions, final sessions, how many of you were doing 

ongoing coaching with programs that you were supporting?  So there may not be sort of a final session as 

Kelly was doing, she's been working with this program for five years.  There isn't necessarily a final 

session but the--nevertheless, we're taking a look at this relationship building, those needs assessment 

we've been talking about that, debrief and feedback.  But early on, notice we're giving that supportive 

feedback only.  That's how we're starting that relationship building.  As it goes on, we're doing some of 

these very similar things.  But now, we're giving some corrective feedback.  But that doesn't happen.  And 

as Kelly was saying, you know, sometimes it takes a long time until you build that, until you can get to that 

corrective feedback less--level.  And then we're doing that evaluation of the coaching that's happening.  

So this is another way to begin to think about how coaching can and might look.  This is a slide that is just 

giving you some--a side by side, again some examples of strategies of observation in your coaching, also 

some debrief pieces.  And could it--leave this so you can go back and really take a look at this in terms of 

how were those--what are those looking like and what are those pieces that you are currently using in 

your practices.  So as you take a look at this, let's just take a minute.  What are things that you're noticing 

on here from the observation piece that is one of your usual practices, that is one of the bulleted items?   

Can you do a shout-out? 

>> Watch your teacher taking details [inaudible] 

>> Okay.  Watching teacher taking detailed notes, how many of you feel like that's one of your usual 

practices?  Okay.  There's another one up here that you do as a general course.  Yes? 

>> [inaudible] 

>> Right 

>> …the entire [inaudible] 

>> So great, that self-reflection and that conversation, does that happen early on in that coaching 

relationship? 

>> No. 

>> No. 

>> [inaudible] 

>> Absolutely.  People are not going to b, necessarily be, potentially really self-reflective if you're a brand 

new coach to them.  They're going to be a little bit guarded until that relationship is built.  Is there anything 

on this observation that you think I've never done that but maybe I might like to try it?  Yes. 

>> Videotaping [inaudible] I think it's a great tool if used, you can actually see yourself [inaudible] 



>> How many of you have run--how have you found way to use videotape without getting into a lot of 

additional legalistic piece.  Yes? 

>> [inaudible] see you just for like, doing in conversation, how can you show everyone else your 

[inaudible] 

>> Right. 

>> I want to say [inaudible] 

>> So if you're using it for coaching only, for that coaching reflection, then you're not using it in a form like 

this, then that can be--it can be useful.  And if that is the conversation that is had, that it's shown, it's 

deleted, and we're only using it between yourself as the coach and the coachee.  Anything else on here 

that you think I've never done this but I think this might a nice piece that I would like in terms of my 

observation?  Let's look at the other side.  How about some of these debrief suggestions?  Things that 

you were using or things that you think I would like to use.  Let's start with the, what are you using that are 

in this debrief column? 

>> [inaudible] 

>> Okay.  Okay.  So graphing some data, sharing that in your reflection with your coachee.  Okay.  So 

and that was as effective as sometimes videotaping because you have the data right there too.  Okay.  

Thank you.  Anything else in this debrief?  Yes, please? 

>> Can provide performance [inaudible] 

>> Okay.  Can you say a little bit more about that, provide performance feedback? 

>> It's just something specifically that I can [inaudible] and then I see it happening [inaudible] today 

[inaudible] performance, you know and you, you know [indistinct] and probably a feedback for that. 

>> Okay.  So it is--it was setup as something that you had talked about doing them--that your coachee 

trying and then you were giving them reflection on what they had tried in their classroom, is that correct? 

>> Yes. 

>> Okay.  Thank you.  Yes. 

>> Helping review and interpret data.  We would be talking about--our [inaudible] trying to continue with 

[inaudible] data [inaudible] and then [inaudible] 

>> And how many of us who've been in the classroom and we think we're doing something and 

somebody has those outside eyes that come in and can do--give us that reflection and we think, oh, you 

know, really?  That's what I'm doing?  And I think that can be very powerful for that other set of eyes to 

give you some feedback on that.  So thank you very much.  Somebody else, oh, yes, ma'am? 



>> I know when I provide material and resources for teachers, a lot of times, they're very thankful and--

you know, [inaudible] because they don't have extra time to make visuals… 

>> Okay. 

>> …or show some stories.  And if we make them for them that's very helpful to build anything and 

continue that classroom relationship, like, you know, they are so thankful and then they seek a good 

model using the visuals… 

>> Right. 

>> …and they could see how [inaudible] the visual is. 

>> Perfect.  And I think I love that second piece that you added, is that when you're creating some of 

those visual supports for teachers who may not have the time or opportunity but I--the second piece of 

that is that you're modeling how to use that because I've heard so many times, well you know, I made it, I 

don't know where they are, I don't know what they did with it, they never did anything with it.  Any of you 

have that experience? 

>> Yeah. 

>> Yeah, yeah, what happen with that?  So I think it is linking that piece as part of your practice too.  Yes, 

ma'am? 

>> We have [inaudible] 

>> Environment--modifying environmental arrangements, can you say more about that? 

>> Well I'm not a coach.  [inaudible] 

>> Uh-hmm.  Okay. 

>> [inaudible] but I have teachers [inaudible] and that's key to [inaudible] but I [inaudible] 

>> Okay. 

>> And that's [inaudible] 

>> Absolutely.  So you were in some ways and formerly asked--acting as a coach because you're 

modeling some of those things are--particularly around that environmental arrangement, thank you.  Yes, 

sir? 

>> [inaudible] that's kind of true.  They're also getting the feedback and they're also [inaudible] out.  The 

demonstrating [inaudible] 

>> So that demonstration piece and what that actually will look like in that classroom and then the 

opportunity for you then to try it out yourself? 



>> I'm thinking out [inaudible] 

>> Okay.  Great, thank you. 

>> That will get me through with those [inaudible] suddenly remove here, might not utilize and then push 

that a little bit [inaudible] the program.  This is the way it kind of [inaudible] on that way. 

>> Okay, great, great.  So these are some things again for you to take a look at and think about in terms 

of your on going practices.  So let's go back to Kelly and find out some of the things that she was doing 

with this teacher. 

>> Okay.  So the next part of the coaching example, the teacher and I have come to a point where she 

has discussed, we've discussed some of the skill deficits for an individual student, actually there are 

several students in the classroom that have some skill deficits and one of the goals that she wanted to 

target was instead of using screaming, dropping to the floor, tantrum behavior, she wanted to have some 

coaching on how to skill build using eye statements to express emotions, so that's our goal.  So I helped 

her kind of, come down to, okay, that's a really good goal, it's not going to, you know, how do we get to 

using eye statements on with a four-year old, lots of work, lots of skill building, lots of direct instruction, 

lots of modeling for the individual student, lots of positive reinforcement and breaking the steps down.  So 

we wanted to start with definitely teaching emotional vocabulary.  So that's--I'm going to show you a video 

clip that we, we're going to show you how she did that.  We also looked at--okay so we have emotional 

vocabulary, that's really good.  But also part of becoming literate and using emotions is recognizing that 

when you are feeling emotions, something happens in your body.  I don't know about you but when I go 

into my red zone, it takes a lot of work to keep me right here smiling.  Sometimes I'm not smiling.  My 

body does change, my heart rate does increase, my breathing changes.  So really teaching students that 

yes you're angry, look at--your body is changing and when they're able to start to recognize changes, 

that's their cue, okay.  Okay, I feel different.  I need to do something.  Then we get to, how do you get 

calm in your body because if you can get calm in your body, guess what you can do?  You can keep your 

brain working and then words start to happen and you can say I'm really angry, he knocked my block 

tower over.  It's okay, to be angry, right?  Yeah, learning how be to be able to stay calm in your body and 

use the express--the words to express really gets you further.  I don't know in my world them having a 

tantrum.  And then the end goal would be again, that skill how do I use these eye statements.  So we 

worked really hard and looked at lots of data from the screenings that we did.  This teacher really felt 

confident in her ability to implement universally.  She--part of the second step curriculum is, learning 

emotional vocabulary.  Part of the second step curriculum is getting calm in your body.  What we did was 

we went to this--the Tier 2 level and did a little bit more intentional teaching and definitely smaller group.  

So, we came up with, okay, we're gonna to use picture cards and these are just Google pictures from the 

internet, that I kind of put together.  Well, actually Dr. Jennifer Hixson, she is a licensed clinical 

psychologist.  She was our school psychologist at one point, and is now residing in Tennessee, but 

comes back to the IU every three months to do consultative support, which we're blessed to have her.  



She helped create what we call the RIU, a social skills toolkit.  So, it complements the second step 

curriculum.  It compliments all of the free materials that you can get off of the CSEFEL website and 

challenging behavior.org.  So, we--the teacher decided that this is what she was going to use to target 

emotional vocabulary.  And we also talked about mirror work.  Using a mirror with individual students to 

also kind of, key in changes in your body, what does your body look like when you start to feel differently.  

Did we--where did she go?  Oh, there you are.  I thought she left me.  So, what I just want to just kind of 

set up is that I did--I did video tape myself.  I allowed it to happen in the classroom and boy, is it self-

reflective.  You step back and think, "Oh, I wish, they would have done at this angle.  And I wish I would 

have worn a different shirt."  No.  But you really--videotaping if you haven't done it of yourself, honestly, I 

think it's a really, really good learning tool.  And I'm keep learning as a coach.  And I like to be self-

reflective in how I'm presenting skills for teachers as well.  So, what we did was we practiced this in a 

small group.  We had three or four kids.  I modeled.  I used the mirror, did emotional vocabulary with the 

small group.  Then I pulled off an individual student and targeted, and that's what I did the videotape up.  

I'm not going to show you my video tape of this.  I'm going let you see the teacher, because she--we are 

in a relationship, she is very comfortable with the reflective part of our discussion.  We did goal setting.  

We reviewed skills, and I think we're going to do the video now.  So, that was just a video clip for self-

reflection for the classroom teacher on her skill at starting to build emotional vocabulary.  The next part of 

what I'm going to show you is a buildup.  So, very beginning stages of emotional vocabulary, the next 

step was coaching how to skill build, recognizing changes in your body, because you're starting to--when 

frustrated, recognize that there's differences in your body for different feelings.  So, part of that train is 

really helping the teacher become kind of cognizant or aware of, how do I teach more of an individual 

approach to changes in body.  So, you're going to see a video of me, Kelly the coach working with the 

student and building into the next part.  But I'm going to show you the--some of the tools that I used 

before the video.  This--just a cue card to look at, red zone, green zone, blue zone recognizing how your 

body changes when it moves from these different zones.  I actually, adapted this after my video, because 

I thought that the visual tool that I was using was too much for the students that I was working with.  

Because this is kind of busy.  There's lots more involved so I broke it down.  So, that was self reflection in 

my coaching.  What else did I use?  This is just to kind of queue me, this is the end result.  I feel weak, I 

feel happy because I'm just giving language to emotions.  This is a body and these are some of the body 

parts.  These are the sensations--what are the body--what are the--what's the body parts?  What do I--

what am I feeling?  And also then, linking it to--okay, these are--this is what's happening to my body.  

These are the changes.  What do I do when I start to recognize that I am losing control, starting to 

introduce some calm down strategies?  Okay.  So, here we go.  So, we kind of proceed and at the end 

when I finish off with what was doing, smell the flower, blow out the candle, and then we brought talk her 

out, and we practiced tucking in our shell like tucker.  So, I linked the calm down with the body changing 

and then the emotional labeling.  So, this is just an example of really easy way to use data to determine 

whether or not your interventions are working.  This was downloaded.  It was an example off of CSEFEL's 



websites on one of the modules from preschool and I just adapted it and kind of, we targeted at arrival 

circle, work time cleanup and lunch, because those were mainly some difficult times for these individual 

and started to track some data after the intervention started.  And of course, this is not the beginning data 

this is some of the end data.  Any questions?  All right, Julia. 

>> So, just in review, so this is really that picture of what coaching looks like and particularly in Kelly's 

way that she was doing some goal setting, some skill development, not only skill development for the 

children but skill development for the teacher.  And how those actions produced results and that was 

really in that little data sheet that was very, very clear.  This is just an example of an action planning form, 

very simple.  I love the piece down at the bottom.  How will I know when I have achieved this call?  I'm 

making progress towards this but I need to keep implementing.  I need to change this plan.  So, again, 

how we could really use this, and this is just an example of how this was--what are the resources 

needed?  What were sort of some timelines for this, and how to keep that action plan alive?  In the back 

of the handout that you received, there is--what we also have--what we've pulled together from LEARN 

360, and LEARN 360 is what CSEFEL in the pyramid model has put together in terms of that coaching.  

So, the LEARN stands for, Look and Listen, E is Evaluate by Observation, A is the Action Plan, R 

Reflecting and giving feedback, N the New Skill and stages of learning.  And this is really a bit of cheat 

sheet that we put together in one sheet to really help you pull this together and think about the boxes on 

the right are some of the data tools that might be useful as you go through each one on the areas of the 

LEARN cycle.  And some of the reflective questions and feedback questions, and I--the very bottom is 

really going back to the Julian Woods like learning ladder in terms of acquisition, fluency, and 

maintenance in generalization.  So, this is a one-page cheat sheet in some ways that you could really use 

in your coaching practices to help you begin to reflect and think about and plan where you're going 

particularly with that action planning.  So, what's happening when things are not going well?  And I think 

it's important to think about that.  This is another little chart that I think for myself is really particularly 

helpful for me, because when I'm wanting to look at those outcomes we want some lasting results.  So, 

when things are not and you're working with an adult or child even and there is just confusion.  Like, 

you're going in things are just kind of equipped very well be that that adult just doesn't have the vision of 

what is it we're supposed to be doing here.  So, if you're having a lot of confusion on the part of the adult, 

could very well be, look at that vision piece, do they understand where we're supposed to be going?  How 

about there's anxiety, have you been working with someone and they are just incredibly anxious?  We 

may take a look at what's missing.  Maybe, they're not feeling very strong in their skills and we need some 

additional support in that action plan around skill building.  How about we're making some progress, we're 

back, we're forth, we, you know, we have it, we don't have it, it's really gradual.  We want to take a look 

at, what is the incentive?  Maybe in the past what is happened if things fall apart in this classroom and the 

teacher makes a lot of noise and the supervisor comes along and says, "Okay, this kid needs to be on 

another classroom."  What is the incentive for this teacher to start changing practices so the children are 

not being moved out of classrooms?  Not real strong.  That is going to be an uphill battle.  If that has been 



the process, if I make enough noise, this kid goes, I'm going to keep make a noise, won't I?  The problem 

is, what teachers never kind of figure out is, you may have that one child go but there's five more waiting 

at the door, right?  And so this really PBIS is about building your confidence and competence with the 

children that you have in your program.  So, that gradual change, the frustration, could it be that we just 

don't have the resources?  We don't have the time and that's human resource, maybe the coaching time 

we don't have enough coaching time.  We don't have the human resources to get in there.  There is can 

be some real frustration.  It isn't always about the money.  It may be is those human resources.  And then, 

we start, we stop, we stop, we start, we don't have an action plan.  We don't know what the north star is.  

We have to go back and really make sure that that action plan is strong.  I think this little chart is about 

complex change and what we are doing with PBIS implementation and coaching is complex change.  

This is just a little plug for those of you who are going to be joining the network sometime very soon.  In 

early childhood, we have now a PBIS database where you can enter your coaching logs into a database 

and email that information directly to your coachee.  This is one of the benefits of joining the network.  If 

you have not, know that there are other benefits but I wanted to point this one out to you, so that this is 

really something that you can use on any piece of technology whether at your smartphone, your tablet, 

and it is an easy way to capture that information of what was happening during your coaching 

observation, during that meeting, what kind of follow-up is required, were there any assessments that 

took place.  You could log your, the time and minutes and you really have a really nice record of the work 

that you're doing.  Here is another piece of that so you have places where you can add some notes, focus 

on the next session, what is the date for the next session.  You can create that log.  Email it to your 

coachee.  This is gonna to be particular useful for all of you.  Join the network.  Here is one of Kelly Erb's 

coaching, that she was doing, she put herself in.  Here's our date, it focus was in the classroom.  I 

blacked out the names of the teacher.  She was there for 75 minutes.  This was some of the activities that 

she was doing.  She's going to have some follow-up email and we have just a little snapshot of that.  And 

so, we have given you a bit of coach train coach and we actually came in right on time.  We are going to 

be here if you have some additional questions for us, if you would like to know more about some of the 

resources, please join the network.  This is how you can get your support in early childhood and in school 

age.  Thanks so much.  


