
>> Welcome to session 25, Partnering with Families to Reinforce Positive Behaviors at Home.  I'm going 

to turn it over to our presenters, Crystal and Christine, who are going to give us a little background 

information on how they got involved in this before they launch into their presentation.  And at the end of 

the session, as always, please stay tuned for the code. 

>> Okay.  All right, can you hear me?  Oh.  Can you hear me? 

>> I can hear you. 

>> You can hear me?  I don't know if any--everybody else can.  Before we introduce ourselves, I know 

this is kind of unprofessional, but I'm going to sign--send around a sheet of this wonderful paper, and if 

you can sign in please, and I'll explain as we go through why I'm asking you to do that.  We're not keeping 

track of you, but after introductions I'll explain.  Go ahead. 

>> Hi, everybody, I'm Christine Snyder, I'm a family support partner specialist with the Youth and Family 

Training Institute located in Pittsburg.  I have two children that are part of the PBIS program called the 

S.T.A.R.S Program at Allegheny Traditional Academy.  I'm also a parent.  I'm--also have four children 

who have mental health or behavioral concerns.  I also used to be a family support partner, which was 

part of the High Fidelity Wraparound, which can combine a little bit if you were in the--I'm not sure if there 

were anybody in the last session.  We talked a lot more about how High Fidelity Wraparound can partner 

with the PBIS Program in the school districts. 

>> And this time, we're going to talk about how you can partner with families in general.  If you want to 

give me your email, phone numbers, it's fine.  Yeah. 

>> Social Security number? 

>> Social--okay. 

>> Credit card number? 

>> Yeah, credit card.  While you're at it, just--yeah, whatever you want to give me.  My name is Crystal 

Karenchak, and I am a family member, and I'm currently employed at the Pennsylvania Systems of Care, 

I have to say this right, partnership-cooperative agreement with SAMHSA as a family involvement 

specialist.  And I am family member, and I've been involved in--since the mid 80s with juvenile justice on 

more than one occasion, on--with more than one child, adult criminal justice on more than one occasion 

with more than one child, mental health, not Children and Youth, although I did serve on an MDT team for 

Children and Youth, so that was interesting, drug and alcohol, and JPO of course.  So, my youngest is 

now 25.  So, I have been out of the Systems, but I work with them now on the--at the state level for family 

involvement.  So, anything else you want to know?  By the way, Christine and I are pretty interactive, so 

anything you want to ask us while we're going through, please raise your hand and we'll answer.  And if 

we miss, you have someone yell out that we missed the question.  And--let me go to this next slide.  One 

of the things I want to say is, the sheet going around, the reason why we're asking you to sign in is the 



Pennsylvania Systems of Care partnership is run by a SAMHSA grant.  It--the original grant was nine 

million.  The next one is four million, and we have to provide match.  We do not expect our counties to 

provide the match.  So, thank you, you are now matched dollars for us.  And we will be entering this 

amount of people towards matched dollars.  So, we were not matched by funds at the state level.  So, we 

now have to provide in-kind match for that nine million and four million dollars, so thank you. 

>> The goals that we hope that you'll leave with today are to identify the benefits of engaging families in 

general, especially when planning for youth, involved in more detailed interventions, such as the 

secondary and tertiary tiers in PBIS, as well as discussing the barriers and solutions to involving the 

family and youth voice, pem--members, parents, and guardians, and encouraging participants look into 

partnerships between school and parents, guardians for consistency in responses as well as the 

reactions to behaviors when possible. 

>> So, there's some benefits to this that we would like you to think about, and of course in my notes here, 

which is not on the screen, families are really like to--likely to be more of an ally of yours if they know 

what's going on, if you have contact with them, if they see you--if you see them as a supportive partner in 

what you're trying to do, as well as someone that they can reach out to.  So, it's really important that you 

understand the benefits for you will be ultimately less contact with those family members who you're 

having the most problems with in many cases because if they see you an ally, they tend to only call when 

they need something.  And that's really where we want families to reach out when you need as opposed 

to using you in a crisis level all the time.  There's--the few others that you'll have, it will be easier to 

implement what you want to do if they're partnering with you at home, if they understand the purpose of 

what you're doing, and why it's important for their buy-in.  So, these are benefits to you long-term.  And 

once families are happy with what you're doing, the word will spread, believe me, we talk to one another.  

And when we're unhappy, we still talk to one another, which is unfortunate for, you know, that sometimes 

where we have a negative view, not so much because we've experienced it, but other family members 

have told us about it.  So, there's a lot of benefit to including family.  Henderson and Mapp found that 

involving families was important, that there are benefits to this, they're usually for the youth and families 

because they tend to have higher grades, they tend to--their test scores, they tend to attend school on a 

more regular basis, don't miss so much, which benefits you, and they show improved behavior.  Maybe 

some of the family members will have improved behavior too while they're at it.  Engaging--they also 

show that when you engage families that--from diverse backgrounds, so that's actually a benefit to the 

school and the other students, that when you build trusting collaborative partnerships that that is a benefit 

to all.  Go ahead. 

>> For making--for the parents, and caregivers, and teachers, making a plan that involves the children, 

there's a lot more buy-in whenever there's--the parents are involved with the teachers, with the educators, 

with the--with the social workers, with the children. 

>> Woops. 



>> And especially with the youth, if they're old enough to be at that meeting, being able to have them 

partake in it so that their voice is heard as well because that's very crucial.  In Pennsylvania, we have the 

High Fidelity Wraparound process, which includes the youth voice and the family voice.  So really having 

that at the table with the Systems of Care, with the High Fidelity Wraparound, with the PBIS is really 

important.  It's very--having the youth and family, it does--also very supportive--that can be supportive.  It 

really helps as far as the natural community supports because that is something huge amongst--across 

the state, is those supports being there for the family, whether it's community supports, those natural 

supports that the family has, friends, caregivers, and other professionals that are involved in the child's 

life, whether it could be a CYF worker or a probation worker or a social worker or anything like that, but 

really having those positive influences on the youth and the families at the same table with the families.  

Having that integrated planning and collaboration amongst the schools, amongst all the systems, and the 

family and youth is really--that's--like I said, it's--with that buy-in, that increases the buy-in and increases 

the amount that the families and the youth will want to participate, that the youth will want to come to 

school and do what they need to do, the families are more interested in finding out what's going on in the 

schools, having that communication with the teachers, having that communication with the system 

partners as well, and developing the plan with the--with the family and team rather than developing the 

plan and then you introducing it to the youth and family.  With having--with having the family involved at 

that, they're going to want to take care of whatever it is for their children when they know that they're part 

of making that plan.  But so many times, there's been plans that have been--they made for the families 

and then they were told, "Well, you have to do this."  And that makes it more difficult for the families to 

want to do it.  If I was told, "Well, you have to do this.  Okay.  If you don't, then this happens?  Okay."  

Well, but whenever you have that input as a family member, it's more crucial because the family's more 

willing to participate and do whatever it is.  And the youth is more involved in doing that because they 

want to succeed and it's something that they really like as far as the plans that are made. 

>> Did you want to start or… 

>> No. 

>> There's barriers to non-engaging families, and one of them is, is that you may not actually know what 

else the family--that youth is involved in, or what else the family's involved in.  If they are not engaged 

with you, they are not likely to tell you that their child is having mental health services or what the 

diagnosis is.  And the more you know about those things, the better off you are with how you're 

interacting with that child and what's happening in the classroom in particular.  So, that's a big barrier to 

not have that family engaged with you because then you just really don't have all the information you 

need.  And unfortunately, you'll start seeing the family and the youth in a much more negative way.  So… 

>> And I think also, a barrier, is not knowing the schedules between the families and between the 

educators that are teaching the children… 



>> Uh-hmm. 

>> …is another big barrier because it could be--well, the parents aren't calling us back, they're not 

interested in the child.  It could be the parents saying, "Well, the teacher's not calling me back.  They don't 

care." 

>> Uh-hmm. Uh-hmm. 

>> Things like that can go on as far as communication. 

>> And it could be some things or--what we're seeing across the state that's trending is, is that the 

internet services is getting so expensive that families are no longer using it in the same way.  So, what 

email address you once had may no longer exist.  So, it may not be the best way to reach out to families 

and thinking about that that do--don't assume we all have internet.  In fact, I still think about why am I 

paying that every month when I could go to the library?  Now, not all families have access to that neither.  

Not all families have access to libraries nor do they have access to other family members or friends that 

may have computers.  So--and also, the other barrier is, is that even with middle income, which, you 

know, most people who work in schools, most individuals who work in [inaudible] seeing everybody, but a 

lot of them come from middle income, so we see life in that perspective if you've been raised that way.  

Many of the students that you may have--oh, I use the word students.  Oh, that's bad.  So, many of the 

youth in your classrooms may not have--we--as family members, we like to refer to our children as 

children, not necessarily students, so, but I forgot where I was going.  So, we'll just--do you have any 

questions about anything? 

>> You were--you were saying that we see it. 

>> Yeah, you see it from that middle class perspective, what is--what is--what a family should look like, 

how it should be operating, what your expectations are.  If you're working with a family who is wealthy, 

their expectations are totally different, and how they think about you and feel about you will be totally 

different, and what their expectations around the school will be different.  If you come from poverty, that's 

a whole different issue.  I'm much more involved in when I'm--when people in the culture of poverty is 

much more immediate, "What do I have to do now for this one?  And if I have an appointment with you 

and something else happens to my other child, my appointment with you is down the drain."  It just an 

immediate reaction to whatever crisis is in front of me.  So, to keep in mind, depending on where people 

are at just not within their own family culture, but where they're at economically can impact how they--you 

need to interact with them and how they definitely will interact with you.  Anything else? 

>> I think the--you hit it on the culture, but also the--another barrier that could be is the language. 

>> Yes. 

>> Some are non-sping--or non-speaking English or may not understand what is being said to them, so, 

really, understand--what the barriers--their culture, their language, and who… 



>> Yeah. 

>> …they really are. 

>> And I would suggest that you don't use them as the interpreters when you're talking with the children, 

that's, you know, unfortunately we've ran into that in schools, and that just puts a burden on the child that 

they really should not have nor can, you know, I mean, my kid used to take the mail out of the mailbox.  

I'm assuming that, you know, I like to tell him what--he likes to tell me what he thought--I should know 

about what teacher said as opposed to.  And, you know, the higher level of the education, that tends to 

happen more.  So, in high school, we tend to have less communication with teachers, which isn't always a 

good thing.  So--okay. 

>> So, some of the--some of the things that we've talked about as far as the barriers or the language, the 

culture, also time and strength-based relationships and expectations with the family engagement, really 

trying to--that's where we need to change those areas at.  I'll talk about the language a little bit.  Some--I 

had asked my son's teacher for some information whenever it came to the PBIS in his school.  And she 

said some of the teachers call the youth the student, even when speaking to the parents.  Us as parents, 

we'll usually say our son, our daughter.  So, trying to have that same terminology when we're talking to 

the teachers or when the teachers are talking to the youth, I know that my one son has an IEP, and every 

time that we talk about him now, it's my son--his name's Christian, so we'll say Christian needs this or 

Christian's doing this.  It's never anything about him or her or the student or your child or anything like 

that, so really having that same language on both sides, being able to communicate about who that 

person is because they're a little human being that needs to have these supports. 

>> But they're not adults.  So, they're not little adults.  Culture, I did mention a little bit the, you know, 

economic culture, there's also ethnic culture, but there's a culture with--inside families themselves.  You 

create your own rituals, how you celebrate things, what you do, so all of us have that, and we tend to 

think about other families as being in this--having the same--thinking about things the same way we do 

and doing things the same way we do and that is not how the world functions, unfortunately.  So, 

understanding how they function as a family.  So, I was one of those terrible parents who eventually--I 

mean, not eventually, but I started a job where I worked 2:00 to 10:00.  So, I never made any parent-

teacher meetings because of the hours I worked.  And it wasn't like I didn't want to make them, it's 

because how was I going to get there because they're always in the evenings.  And not are all employers 

are real open to saying, "Oh, yeah, go ahead.  Take a time off.  Yeah, that's for school, that's important."  

Same thing can happen with families even around court issues, you know, families who don't show up for 

court.  It could be their employer doesn't allow them to take off to go to court.  So, your youth may need 

someone else to go with them.  And I've seen a lot of teachers every year actually show up in court that 

way.  It's been kind of interesting.  But always consider that the culture, you know, not seeing them 

through the lens--your lens.  Also keep in mind that we see youth through our lens too.  So, what are our 

expectations are may not be realistic, what we think you're supposed to do may not be realistic.  So, 



helping us understand when you engage with us, how that works, and explaining some of the school 

culture, you know, to think about that you have your own culture, mental health has their own culture, we 

have our own languages, we sometimes don't--that's why we don't talk well with each other many times.  

So--and time is another one. 

>> With the time, it's really--as far as really looking at the families about the amount of work that they 

have with their children, whether it's one child, two children, three children, four twildren--children or more 

and understanding their schedules on a daily basis, which we'll go a little bit more into, but also as far as 

the parents really understanding the time that the teachers have, they have a lot of students.  We may 

have one, two, three, four kids or however many, but the teachers have a lot more.  They could have 

twenty, thirty, if not, more students in a classroom that they're responsible for and have schedules to go to 

and different things to do as well.  So, really keep in mind the family schedule, but also--what their time, 

but also the families keeping in mind the teacher's schedules that they have. 

>> Strength-based relationships and expectations.  So, the way I describe this is, is that at my age, I have 

the same deficits that I've always had.  I might have improved them a little bit. I don't know, but focusing 

on them didn't improve them for me, so--because you're still here.  So, what I have not been good at 

overtime I've not been good at overtime.  I'm real comfortable with that now.  At my age, I really don't care 

if people are unhappy with my deficits.  But if you build on someone's strength then the deficit seems to 

be less noticeable.  So, if you can look at what somebody does well or what a family does well, you know, 

maybe we don't show up for the parent-teacher meetings, night, but I always was there on weekends 

when there were events because I was off on weekends.  So, there are things that we do that you just, 

you know, because it didn't fit into your schedule.  It sort of like--what--you know, again, going back to the 

time, but if you build on not only what the family is good at, but you're finding out what the youth is good 

at, and to be honest with you, we probably know a lot about what our children do well, and what we can 

tell you, agnosia, what they don't do well.  You can also give us insight to what you see them doing well 

and that's also building a strength-based relationship with the families because you may see our children 

differently than us and maybe it's, you know, we need to think about that.  And so you can be lots of help 

that way. 

>> And here is some of the--what I had said before about the language, with the student, even when 

speaking to parents.  So, just really understand the language that you use with both parties so that it goes 

across the board with whoever is involved, the community, the youth, the family, the teachers, anybody.  

And using--definitely using their name. 

>> Is that you? 

>> That's right. 

>> Oh.  I can't read. 



>> That's okay. 

>> So, do you have people--do you need interpretation at school I guess would be the question.  So, how 

many schools here use--need that kind of interpretation?  Oh, okay.  I know--I just talked to Delaware 

County a couple of weeks ago, and they have like a queue--like, 80 some different languages just in the 

upper [inaudible] area alone.  And I was like, "Oh, wow." you know. 

>> Can we have a law, like, we have like, you know, maybe a Spanish interpreter will come in for parent-

teacher conferences. 

>> Right. 

>> We don't have a ton, but we do--we do them. 

>> Yeah.  Well, to me, that was just staggering.  I was like, "Oh, my God." you know.  So, I grew up in 

Western Pennsylvania in a very urban area and then I move north to Elk County, yes, we do have an Elk 

County, has about 34,000 people tops, and very small.  It took me 33 years to adjust and then I moved 

away.  So--but understanding that, you know, when they asked about diversity, you know, Elk County 

doesn't quality actually to be part of some of the juvenile justice studies because we don't have enough 

disproportionate minorities.  Actually we--it's--we don't have the one percent requirement, but we do have 

Asian and Russian, but we didn't know that for a long time.  We knew the Asians of course, but we didn't 

know that there was a whole Russian community until someone needed translation in court because they 

don't, you know, they actually don't standout to look different than you.  So--but it's interesting that--so 

thinking about how is that impacting the school and how is that impacting you and what is the culture 

surrounding that, how do they think about things, and how do they see education.  Did the parent--school 

giver attend the same schools?  Does that happen much anymore?  It does?  Okay.  Because where I 

went to school, I had teachers, and they said, "Boy, your dad was really good at math.  We can't 

understand why."  I'm like, "Are you kidding me?" you know.  And then they wanted to know right away 

which--who's your dad?  You know, and I--when I told them they said--they were so relieved I wasn't Leo 

or Kenny's daughter because that would've been really bad news.  So, you know, and again, so that, you 

know, I went to school well after my dad and uncles did, and that was still there, teachers who knew 

them, knew the family, and had some expectations around who my parent was.  I don't know that I lived 

up to any of that by the way, so--and definitely my siblings did not.  So, that can--that can change, you 

know, that has an impact.  Believe it or not, I found it to be horrible that they thought I was going to be 

good at something I really was not.  And is the community a--community culture that values education, 

and is the culture you're working--the family culture you're working with, do they value education doesn't 

mean that you can't inspire youth.  I mean, we would hope that you would engage with the youth enough 

to have that happen, but do you have culture--you have county culture that don't really think it's a great--

it's a terrible thing if you don't go onto higher education or if you don't graduate because they're out there, 

they definitely are out there.  So, that's something to think about and may actually hinder some 



engagement pieces that you're trying to work on if the family or even if you're living in a county, you know, 

county cultures can impact.  If you have a county that has a high tolerance for violence, domestic 

violence, or bar fights may have no impact on your daily thinking, oh, well, that's the way it is, that's the 

way it is here.  So--but if you think differently about it, it's the same way with students, what is your--what 

do you believe that it's impossible, you know, when you see me, what do you believe I'm possible of 

doing, what's my possibilities as opposed to what is negative about me that will interfere with me 

succeeding.  So, I am a possibility of your perception in many ways.  You have a much more formal 

culture than many of the other child serving system.  I'm thinking more about mental health.  We're not so 

rigid about many things, but you tend to have a much more culture, and you're really at helping teach 

respect and why that's important.  It would be great if every family member that you taught actually 

thought the same way.  I'm not sure that that happens.  And because of that, it creates barriers.  So, 

calling the parents and letting them know what the expectations are or some sheets at the school, the 

problem is, is you may be working with people, you can send them all the written notices you want, but if 

they're semi-illiterate, they're not understanding what you're sending them.  I mean, it sounds great to 

print something off and send it home and then not really understanding that many of the people you're 

sending it to don't actually understand what you just sent them, the good bits and pieces, and they'll think 

they know, and they're not going to tell you by the way, "Not only do--could I not read all of that, but I 

didn't really understand what you were saying."  They're not going to tell you that.  They're going to bluff 

their way through and they're going to do it very well. 

>> Or the kids might not even bring the papers home. 

>> Oh, well, that's true, yes.  Oh, if I had a dollar for every time that happened with five kids. 

>> So, this next one is a little activity that we want to do with all of you.  I'm going to be writing some stuff 

down, but really talking about the culture piece, thinking about your own culture, the culture of the youth, 

and the school culture, if some of you want to throw out some thoughts as far as what your culture is 

when it comes to--it could be education, just thinking about culture in general, the way that you live each--

the--your daily lives.  I know a big piece for me is education.  Education is a piece of my culture as well as 

my youth--as well as my children. 

>> Oh, you can't possibly be this shy.  There's no way.  Go ahead. 

>> Eye contact. 

>> Oh, yes.  And you know, in some cultures, that is not a good thing. 

>> Yeah. 

>> Uh-hmm. 

>> Yes, laughing too.  Asians don't believe in--they cover their mouths when they laugh. 



>> Uh-hmm. 

>> I only know that because I have a girlfriend who's Asian and I was so shocked.  She kept on this, and I 

said, "Why do you that?"  She goes, "Well, that would be impolite."  I said, "Oh, okay."  What else, some 

other cultural issues? 

>> Respect for educators. 

>> Yes. 

>> Uh-hmm. 

>> Yes.  So, if you have families or communities that don't think education is important, it's just not an 

individual family or several families in your school.  It's actually the whole, in Pennsylvania we'll say 

county or region area, that you'll find that in.  And that's a tough nut.  That is really tough for everybody.  

Yes. 

>> [inaudible] to families that they will take or [inaudible] like, fight back. 

>> Yes. 

>> [inaudible] pick up yourself and fight back. 

>> Yes.  We see more and more of that in--with females.  Yes. 

>> People will respect [inaudible] 

>> Oh, that's a good one.  Yes.  Someone over here?  Did I miss?  No?  Yes. 

>> Discipline philosophies. 

>> True.  I never rectified that in my marriage, so, I mean, if anything was going to cause a divorce, it 

wasn't going to be finances.  It was going to be we didn't agree on how to handle discipline.  And I'm like 

the, "Do this, so this is the consequence."  And my husband is, "Oh.  It's okay.  They'll do it another day.  

Yeah, uh-huh, okay. 

>> What about some of the youth culture? 

>> I'm going to say privacy issues or [inaudible] themselves between [inaudible] generation… 

>> Oh, that's… 

>> …my generation, but it really is not exactly… 

>> No. 

>> …a crime [inaudible] 

>> Yes 



>> [inaudible] 

>> Uh-hmm. 

>> Yeah.  My mother used to run around shutting all the windows before my dad and her fought.  Yeah.  

"And you don't need to be telling nobody what was said here."  I can remember that.  I open the windows 

and my husband goes, "Does everybody need to know?"  And I'm like, "Yes." 

>> But the youth culture, their acceptance of social media. 

>> Oh. 

>> [inaudible] 

>> They don't even have a thought about how everything they put out there is now public. 

>> Yes. 

>> Yeah.  Back. 

>> [inaudible] headline to tell all.  It used to be in our journals. 

>> Yes. 

>> [inaudible] come out inaudible] 

>> Now, you just put it on Facebook. 

>> Yeah, now you can put it on social media. 

>> Yeah. 

>> [inaudible] 

>> [inaudible] 

>> And it just screws them so much. 

>> Yes.  There is a--there is a, you know, if you've ever been in any kind of NA or AA groups or things like 

that, you know, you're--of course you hear you're only as sick as your secret and there's a lot of truth to 

that.  But there are some things that just really is not--should not be public--for public knowledge, I mean, 

you know.  And I agree with you, but they don't see--they don't actually--there is no realization that when 

you post it, a million people or more have access to that, you know.  Yes. 

>> And just technology in general, like, [inaudible] 

>> Oh, they're very good at it. 

>> [inaudible] downstairs to come down for dinner. 



>> Yes.  And that drives me crazy.  I'll yell for--because the youngest still lives with us, actually, even the 

other ones, I'll call them, they don't answer their phone, and the oldest one is 40, he'll be 41.  So, he 

doesn't answer his phone, but if I text him, I get a response right away.  It drives me crazy, like, why 

couldn't you just--you have the phone.  What's wrong with you?  Yes. 

>> My mom thought that way until she [inaudible] where she couldn't text, you know.  All she does is text 

[inaudible] 

>> Oh, I text, but every once in a while I want to hear their voice.  I want--yeah.  I don't know why just… 

>> [inaudible] 

>> Yeah, I… 

>> [inaudible] 

>> I need to go over it I guess, just move on. 

>> The individual doesn't have any interpersonal skills anymore. 

>> Yes. 

>> They rather text than to talk. 

>> [inaudible] 

>> Uh-hmm.  Do you ever--I watch them sit in a room and they text each other they're talking to one--

yeah. 

>> Clothing. 

>> Clothing?  Yeah. 

>> Music. 

>> And what about this--oop. 

>> Yes.  Back here. 

>> In our place--in our area, we have a lot of gang-related issues… 

>> Uh-hmm. 

>> …and neighborhood issues and things like into the school. 

>> Yeah.  Well, that's sad. 

>> Uh-hmm. 

>> And someone else over there too.  Yes. 



>> The acceptance of cursing or saying something instead of a curse, but really--it's still a curse word. 

>> Yes, I blame my generation for that, I have to tell you. 

>> [inaudible] Sponge Bob [inaudible] forgot what they said, but the kids love that. 

>> Yeah. 

>> And thinking about your school district or even the schools that you're working in, what is some of the 

culture that you guys have within your schools? 

>> Zero tolerance. 

>> Zero tolerance. 

>> And over here.  Yes. 

>> I think we need positive reinforcement, I mean, immediate reinforcement… 

>> Uh-hmm. 

>> …that needs to be right away.  It's not something that you wait and work for it. 

>> Yes. 

>> It's something--instant gratification. 

>> Yes.  I agree.  That's been going on for quite a while, that I want, I should get, it should be right now.  

It should not be--yes. 

>> Yeah.  That's not always good. 

>> Yeah. 

>> Oh, yeah. 

>> Because now, you know, it's also to reward students and things like that, but now, like, the students 

have gotten into the, "Well, she just got an award.  Where's mine?"  Like, everybody needs to have the, 

you know, the exact same thing and that even if you didn't work for it you get it anyway. 

>> Correct.  Yeah.  That's--that slowly crept in, yeah.  I--that was not one of the [inaudible] 

>> Or I'd say it's a good that sometimes it's different for--in school versus at home culture, at least in my 

area, is accountability for actions. 

>> Uh-hmm. 

>> Is there somebody else over there? 



>> Did somebody else?  The zero tolerance policy is interesting, not that I want to keep bashing Luzerne 

County in any sense of the word, but understanding how that school--how the school district zero 

tolerance policy actually fit into what happened with the kids-for-cash scandal.  Many of them were 

referred to the--from the school for zero tolerance issues that ended up.  So, you know, to think about 

how that can be used not in a--in a positive way to help children, but because you did something at 

school that fell under the--that may not have been, you know, granted I had a kid who sold dope at 

school, yes, zero tolerance should've--yeah, he's out.  I agree.  I have no problem with that.  But, you 

know, other things may not, you know, it should go to that level.  So--and he actually didn't live in that 

county, so--but he actually didn't go to--get--hang out at probation office for six months.  I'm like, "Are you 

kidding."  Yes. 

>> I'm not sure if this is popular or [inaudible] or maybe even a concern, but a lot of times I see--maybe 

some younger educators informing [inaudible] what the kids are doing, and they're--they are throwing 

their expectations and [inaudible] our kids because they don't have any--the support [indistinct] they want 

us to raise the bar. They want us to have an appreciation for positions and things like that… 

>> Uh-hmm. 

>> …and to expect more [inaudible] 

>> Yes. 

>> …to help them to appreciate some of the simple things in life, you know, because a lot of them, 

because of social media, because of all of the other challenges in their--in their culture [inaudible] we 

need to raise the bar. 

>> Uh-hmm. 

>> We need to not conform because they're [inaudible] but to develop an appreciation for the simple 

things in life. 

>> Yeah. 

>> I'm not sure if that's culture or--I just… 

>> Well… 

>> I think kids sometimes do things, you know, for… 

>> Yeah. 

>> [inaudible] kids that you would not--never expect.  You know, [inaudible] like that and start teaching 

them about simple things.  And it is a [inaudible] 

>> Yes. 



>> …the type of thing [inaudible] 

>> Right. 

>> …outside of that school where there's pressure [inaudible] public media [inaudible] 

>> Uh-hmm. 

>> [inaudible] out and to, you know, and to meet whoever. 

>>  Well, the--I don't know if it--if it's a school culture.  It's definitely your culture to help--to think about 

youth in that way and help them.  I mean, that's a--that's a major change in somebody's life, to have 

support.  And many youths will talk about who in their school district supported them.  You know, my 

youngest in particular will talk about a substitute guidance councilor who really kind of took them under 

his wing even after he was done filling in, you know, and called quite a bit and asked ques--you know, 

would--and he had concern, an assistant principal who actually created an intervention group so his 

friends would understand exactly what major depressive disorder with suicidal ideation meant, that his 

was not attention seeking behavior, this was--this was--some of his behavior was coping mechanisms 

related to the mental health issues.  Yes. 

>> I think school culture can be a, you know, pressure… 

>> Uh-hmm. 

>> Uh-hmm.  Uh-hmm. 

>> …building. 

>> Yeah. 

>> You know, sometime we have a lot of pressure there… 

>> Social pressure. 

>> [inaudible] involved in one situation where there was a reading program and [inaudible] you know, and 

the one little boy wrote down his fears because he [inaudible] he couldn't [inaudible] 

>> Uh-hmm. 

>> [inaudible] and to get into the higher [inaudible] situation, you know. 

>> Uh-hmm. 

>> They [inaudible] able to achieve a higher level even though the kid [inaudible] 

>> Right.  Yeah.  It's… 



>> They don't think it's a standard.  You know, you two are both testing on that, academic to go 

[inaudible] academic… 

>> Right. 

>> …standards versus social [inaudible] 

>> Right. 

>> Correct. 

>> All right.  That's what I think… 

>> You're right. 

>> …every time people [inaudible] 

>> Yes. 

>> Either that natural setting or anything you were simply you were, like, doing, what are the processes 

versus all we do is plug numbers. 

>> Yes. 

>> [inaudible] school [inaudible] 

>> The last few years. 

>> You know, it's so frustrating. 

>> Yeah. 

>> It's actually, you know, some of the population that we work with that have this [inaudible] problem 

[inaudible] 

>> Uh-hmm. 

>> So, yeah. 

>> It's interesting because one of the things that happens isn't always--you know, when we talk about 

family involvement and, you know, school, everybody does.  You know, people will say, "Oh, my 

goodness."  So, who we remember is that two to twenty percent that's giving us a big hassle, the students 

or their family members or somebody in that group.  But the other 80%, you know, hasn't, and that's really 

something to build upon.  So, you know, again, overtime, that can change.  Also, school culture, I think 

like everywhere else, even county culture or, you know, who's in charge, who did they have relationships 

with, who did they get along with, whatever culture you build can be changed by a different 

superintendent of schools or a different, you know, a principal comes in and they do things differently.  



So, it--many things, if it's not imbedded in what you do, then it will be shifted when somebody else comes 

in.  And that it--and there's a culture shift and change in that then.  Anything?  Oh, okay.  Sorry. 

>> Really looking at the culture, that--all the culture pieces that we've talked about with your culture, the 

youth culture, and the school culture and really thinking about that, how do you feel that it impacts the 

education of the students in your schools? 

>> They may have… 

>> It's a major impact. 

>> …yeah, answered some of it too.  It's a major impact? 

>> I think--I think it has a major impact say--I want to say in the last few years [inaudible]. 

>> Uh-hmm. 

>> Because in a day, you know, you teach--sometimes it's a bonus because you're dealing with all the 

issues of--you're going to teach them more of [inaudible] gun violence, and, you know, if the parents 

accepts a lot of it, you have to teach them all the things.  It would take a long time to just--I have to stop, 

okay, and teaching them the--doing something they shouldn't do. 

>> Uh-hmm. 

>> So, would it be fair that it's taken time away from other students… 

>> Exactly. 

>> …that are wanting to learn? 

>> Yes.  I mean, as far as your class sizes, [inaudible] from this last [inaudible] and that's a big factor too. 

>> Anyone else? 

>> I think that's okay, difficult to answer in general sort of way because I think the impact really depends 

on the school's ability to understand the community climate and culture around them… 

>> Right. 

>> …and then appropriately respond and you build there a program in--towards the population as 

needed. 

>> Uh-hmm. 

>> So, for example, where my school is located, we kind of have three different cultures in our building.  

We have--there's a pod that's low socioeconomic… 

>> Uh-hmm. 



>> …trailer park community, very redneck, and then there's like, across the [inaudible] a little bit, across 

the highway, there's more [inaudible], and then over on the other side of the hill is, you know, they're title 

loan homes, so you're going meet [inaudible] housing.  And so we have to kind of--kind--really take into 

consideration the background of each individual child before, you know… 

>> Right. 

>> …before contacting parents, before we decide the interventions needed, you know, what's appropriate 

for this kid.  So, I think that, you know, it can be a positive impact on education if the schools going to put 

in the time… 

>> Uh-hmm. 

>> …and the communications to really get to know the community around them. 

>> And no matter what you put together as a team, if the parents are not onboard with it… 

>> Right. 

>> So, if they're not part of that process at some point in helping craft whatever that is… 

>> Correct. 

>> …you know, and that's I think what Christine and I really, you know, are trying to, you know, put out 

there that, you know, you can make them part of whatever it is that you think you need to have done, you 

know, engage them, you know.  So--and that's part of it.  You know, they're the expert, and if you tell 

them that, you're the expert on your child, you know, you really are.  You see them, you know, again, you 

know, you see them almost as--you see them probably more than I did… 

>> Uh-hmm. 

>> …because I was working.  So, I wasn't--but again, you know, we're dependent upon these two 

systems that our children are in, or many systems in order to work together to make sure that their 

outcomes are much better.  And that means our community is better and safer when we stop and think 

about it.  There's lots of things, families function better, agencies and schools function better, and the 

community will function better if we can achieve this.  Now, is it easy?  Heck, no.  If it was easy we 

would've done it already.  All right?  Anything else to add? 

>> I think events in the community. 

>> Yeah. 

>> Aside from… 

>> Uh-hmm. 

>> …from, like, [inaudible] area and, really, that--it affected everybody. 



>> Right. 

>> Everybody, every restaurant, everything, and in--other schools, you know [inaudible] 

>> Yeah.  Oh, we talked about some of this already. 

>> Yeah.  We have talked about some of this… 

>> I jumped ahead. 

>> …already as far as the time. 

>> I jumped ahead, yeah. 

>> So, you know, we really incorporate some of it.  But really, I think a big thing is that time--the key 

pieces are that time, that communication, again, between the parents, the educators, learning--making 

sure that you learn about each other, that the families are learning about the teachers, the school, what's 

going on in the school, what's going on after school, really taking that time with their kids and everything.  

But also, with the educators that they're seeing, what's going on, and that they're taking those conver--

they're having those conversations with the families, with the parents.  I know that was a big impact for 

me this year with having my two children with the PBIS because the teachers took that time, the social 

workers took that time to call me and say, "Hey.  Your son's not in school today."  I'm like, "Okay.  Where 

is he at?" to find out that he wasn't going.  He had a lot of the anxiety about going into the fifth grade, 

about a new building that he was in, and they really took that time to talk with me and have that 

conversation about what can we do at the school to be able to help you to get him to the school.  That 

question never was asked to me before and I was absolutely amazed because he was on the verge of 

going to the courts having CYF involved.  He was in--he was on his way to failing and not getting good 

grades or anything, so, really, having those conversations with the teachers, they gave me their personal 

cell phone numbers to be able to have contact with them so that I knew that he was going to school.  As 

soon--we came up with a plan together; as soon as he got to school I got a phone call from not just the 

social worker, but from the one teacher that got him off the bus, from his teacher that he goes into class 

first period with, to getting him that social worker to be able to talk to within the school, to having 

somebody talk with him one-on-one to figure out what was going on, and with doing that, that got him to 

where he wanted to go to school.  He wanted to interact with the kids.  Now, he's doing really well.  He 

was able to go on a trip with them and everything.  So, it's really important, I think, as far as parents 

making sure that you have that communication, and as educators, that you do have that communication 

with the families. 

>> Oh.  Do I have the wrong name on the slide here? 

>>  That's all right.  With the strength-based, as we were talking before, we all have things that we're not 

the greatest in.  But really identifying what those--what the youth are good in and giving them the good 

strength-based things and talking to them about positive things, it's going to open up that communication, 



it's going to open up that learning for the children, that they're going to want to say, "I want to go to 

school.  I want to be part of this.  I want to do this.  I want to get good grades.  I want to be able to be a 

good reader."  And they do--they do have a lot of strengths.  And it's really looking deeper.  And as I was 

talking a little bit before about the High Fidelity Wraparound, that's one thing that we incorporate too, is 

really digging deeper for what those strengths are of the children, of the family, of the educators, of the 

community partners, of the system partners, of everybody that's working with the children.  And replacing-

-we're replacing the weak--the weakness with enhancements.  What can we better ourselves in, what can 

we help enhance the youth in to really get to where they need to be at? 

>> Okay.  So, one of the things that I have found while looking at a spectrum across the state, what exists 

out there and where it exists, it's interesting that--don't assume that families have equal access to stuff--to 

information because they don't.  It's about who they know, who gave them the information.  If you don't 

know that their child is involved in mental health, information you're giving them may not be helpful to 

them since it's not actually anything that they could use or not use.  So, don't assume that families 

actually understand, you know, that they have equal access to resources.  And maybe the resources they 

need isn't even in your area, it may be that they have to go elsewhere.  So, sometimes you have to ask 

them, you know, "Are you aware of these things or do you know?" or ask them, "What is the information 

that you can provide to them."  Normally if you ask them, you'll get a whole ton of stuff.  You--you'll know 

more than you ever wanted to.  Let's see.  And again, they don't know the resources equally.  And it's 

interesting, not--some things have changed dramatically over the years.  I've been involved in different 

systems, and I look at it now and I think, "That's really good that those changes have happened." but 

other things have not.  So, if you have a child involved in mental health, you're going to get lots of 

information about mental health services, but you may not get information about other things that you 

need, and families function as a family.  So, the whole notion that we can provide all of our time around 

just one of our children isn't going to work.  And if you expect--the expectation that we would do that is 

actually very unhealthy for the other children in the family as well as the family itself.  So, to think about 

that there may be other needs out there and asking family members exactly what it is.  And there's 

resource--every county has its resource list or your connecting counties.  So, if I couldn't get what I 

needed in my county, which, you know, given that Elk County has limited services, I could go to an--I--you 

know, you go to another county to get what you need.  And that was with all of--all of the children in my 

family, is that we ended up going across county lines to get what you needed from somewhere else.  So, 

you might need to be aware of what else is out there.  There are some places that you can go and get 

lists like this, but usually the different services will have things available when you ask them, systems, if 

you go to the systems head, so what mental health services were available in a specific county if you call 

your--contact your human resources.  They will have that information listed.  If you call JPO to find out 

who they refer people to, they'll give that to you.  Systems function differently than a provider.  So, it's a 

little bit different when you look at that.  So, you have to know who you're talking to.  Are you talking to a 



system, the [inaudible] system in a county or you're talking to a provider of a service?  And they may 

provide several different services, but they may not provide everything a family needs. 

>> This next part, we're going to do a little bit differently because there are slides in here about a sample 

family with--who's in the family and all the appointments and everything, but we wanted to make a little bit 

more interactional.  So, we've asked a parent, Maggie, to be able to talk to us a little bit about what her 

schedule is so that we can put it up here.  But also, if I can have a teacher in the audience that would be 

willing to share what your daily schedule is like within the schools--within the school that you're working 

at. 

>> You have to get up.  Do you--do you need mine or do you want Christine's? 

>> Christine's. 

>> It's always Christine. 

>> I'm sorry about that. 

>> It's always Christine.  It's all about Christine. 

>> All right.  All right.  I was sitting out there writing down, actually, last Thursday's schedule to give you 

an idea why I didn't return a phone call to my daughter's teacher.  She had called me in a panic when my 

daughter didn't have lunch money, and they ended up letting her borrow money.  And this is why.  I didn't 

sleep well the night before.  I don't normally sleep well, but this was even worse.  When my husband got 

up at 5:30 and he woke me up, and I was a little irritable, so I laid in bed until 6:30 to get my older 

daughter up.  I have four children.  The eldest is out of the home.  So, the next oldest was up at 6:30, got 

her up and off to school.  She's the one that forgot her lunch money, by the way.  She's 20.  You'd think 

she would have remembered, but she didn't.  At 7:30, I got the rest of the family up, got my seven-year 

old off to school.  She's the one in the PBIS school system.  And then I remembered she didn't have to go 

to school because at 9:00, she had occupational therapy.  So, we had to backtrack a little bit and got her 

off to therapy.  And 9:15 was when the phone call came saying, "Mom, you forgot lunch."  But it went to 

voicemail because I was in therapy with my other daughter.  And 10:30 we had to take my daughter who 

was in OT to her other doctor's appointment which involved blood work.  She's terrified of needles.  That 

was traumatic.  I was crying, she was crying.  Again, totally forgot about the lunch money that I could 

have dropped off at school.  But at this point, that was gone out of my mind.  So, I promised my daughter, 

"Well, since your blood work was so traumatic, let's go to Dairy Queen and get lunch and a ice cream, so 

we went and did that, took her back to school.  Then I had to take my son to his psychiatrist appointment 

which was after lunch.  While we were in his appointment, my oldest daughter was texting me frantic, 

something was wrong with her cat.  She wasn't feeling well.  So, then that whole afternoon was involving 

that.  After all of that, my son was back home safe and sound.  My husband was calling me, "I have to go 

back to the doctor.  My blood work came back bad."  We're not sure what's going on with him.  It could be 



bad, it could be worse than bad, we don't know.  So, I said, "Okay.  Fine, I'll go with you to your 

appointment."  Again, totally forgot about lunch.  It's after lunch at this point.  And here I am with my 

husband, wondering what's going on with him.  We still don't have a diagnosis at holiday weekend and all 

of that.  And so then after my husband and his appointment, which took forever, we go and get a cup of 

coffee and I'm sitting there and I looked down at my phone and I said, "Oh, my gosh, I forgot Jessica's 

lunch money today."  And that was my day.  So, that is why I have difficulty returning phone calls to all of 

you wonderful teachers who are sitting there going, "Mrs. Park, you forgot your daughter's lunch money," 

at 9:15 in the morning and I don't get back to you until the next day going, "I'm so sorry I forgot."  And that 

has happened more than once.  So, please forgive other parents like me who do that.  We don't do it 

intentionally.  And oftentimes, we have schedules that are, like, more hectic than that, I assure you. 

>> Thanks, Maggie. 

>> Uh-hmm. 

>> Okay.  Can I have--can I have a teacher that can give me a typical day for them as far as in the 

classroom around how many students you have in the classroom and what's going on throughout the day. 

>> I'll do that. 

>> Okay.  Come.  Thank you. 

>> Yeah.  Do you want me to start when I get to school? 

>> Sure. 

>> Well, after I have about an hour drive into school.  So, I get there at about 7:20 in the morning.  The 

kids start arriving at 7:30 and have to--they kind of, you know, mill in the lobby until about 7:57, 55.  When 

they're released, it's like the running of the bulls.  And we have our first period which is our homeroom 

kids as well.  They start--that starts at about 8:00.  My schedule is a little bit interesting because I'm a 

reading teacher.  But I also--we also have some intervention teachers who have some of the reading--the 

lower reading kids, so I don't have them all.  But we have a first period.  All of our periods last for about 45 

minutes.  And after first period, we have a twenty-six-minute advisory period where we--you know, it's a 

period where we basically are kind of responsible for that group of students we have in first period.  We 

look at their grades.  We talk about what's going on in their lives.  We talk about PBS type of lessons and 

issues that are going on with the school, that kind of thing.  Second period at 9:06 is my plan which most 

of the time is taken up by IEP meetings, team meetings.  We have been covering--like we're kind of a little 

bit skeleton crewe right now, so we cover a lot on our planning.  So, when we get a chance to actually 

plan, it's awesome.  And I have third through fifth period, which is like 9:57 through 12:18 where I have 

students straight through.  I have a half hour lunch when the kids are also on lunch.  And thankfully we 

are--we don't have to cover any lunch in our district which is great.  And then I have seventh through 

eighth--or sorry, sixth through eighth period.  I'm kind of blanking on the time that sixth period starts.  But 



our day goes until 3:15 and our last period of the day is an enrichment interventions period.  I do reading 

interventions and we have to do enrichment activities with the students.  Some of our--like my smallest 

class is 12 students, which I'm very lucky to have that very small class, but we also have classes that 

come up to 32 students in our grade level.  And then we have three--I believe it's three days a month.  We 

have PLC, Professional Learning Community, after school.  I am a first year teacher in the district, so we 

also have Penn State new teacher program that the new teachers have to go to.  It's usually like at least 

what, twice a month when that's going on.  And then I know that Becky and I have volunteered on various 

committees, so we do after school things for those types of things as well.  Did I forget anything else you 

wanted me to… 

>> You probably did. 

>> [inaudible] should they end? 

>> Realistically or… 

>> [inaudible] 

>> Truthfully. 

>> What time do I usually leave school?  I--there have been days when I've been there until 8:00 at night.  

But typically, I am home maybe around 6:30 or 7:00. 

>> Uh-hmm. 

>> I'm allowed to go home at like 3:20, I think, though.  But that doesn't often happen because I'm grading 

papers or planning for the next day or calling, trying to get a hold of parents, you know.  And I do try to 

call for positive things too, so. 

>> Yeah.  Well, you know, if you point out a couple of positives before you deliver the bad news, it goes 

much easier. 

>> Well, and the kids like they--I actually had a student who I emailed him, said he's been, you know, this 

student had been, you know, an issue at the beginning of the year.  But I emailed him and said, "He's 

been wonderful for like two months. 

>> Yeah. 

>> He's been fantastic."  And he comes in, he's like, "Hey, Mrs. Dawn, I got--my parents got your email 

and I didn't get in trouble.  That was pretty great." 

>> See? 

>> So, the kids are more--like if you call home for something positive, they're happier in your classroom 

because they know you've called home and… 



>> Yes. 

>> …it wasn't something bad. 

>> Yes, much better for you.  Years ago, I worked in--we did a lot of behavior modification.  So, you had 

to do three positives before a negative.  So, it worked.  And I figured, if it worked there in the group, it will 

work anywhere, you know.  So, you're trying to be as positive as you can.  And--but you deliver that first 

then that, boy, that nasty thing at the end, that will work much better.  Just--oh, I guess, I need the clicker, 

huh? 

>> So really looking at our actual family… 

>> Oh, you want me… 

>> Yeah.  If we could stop, right--yeah, right there for a second.  If we can actually look at our real family, 

the family schedule and the educator's schedule, there is so much that they have going throughout the 

day.  Even with our sample family, we have one, two, three, four, five, six people in the family.  Some of 

them have moderate intellectual disabilities.  Some of them have mental health.  Some of them are living 

in residential placements.  Some are removed out of the home.  Some have substance abuse disorders.  

They continue to drink and use drugs.  The daughter has her regular school attendance.  Bill, he was--he 

had… 

>> Was substantiated. 

>> Thank you. 

>> Substantiated. 

>> …for sexual abuse against a sister and served two years in prison.  So, that's just the family.  Then 

with this family--with this family, there's teachers, there's aids, there's counselors, child welfare, you have 

the therapist, the psychiatrist.  There's so much involved as far as the helpers in the 10 plans.  And I'm 

sure with our real family, there's plans for probably every one of them including both you and your 

husband especially with the things that are coming up with him with his health and everything. 

>> With the health, yeah. 

>> There's therapy that has to be gone to, doctor's appointments, physicals, just your everyday checkup 

since, every year checkups, your dentist appointments, things like that, and even with the educators, they 

have such an intense--you guys have intense schedules that, you know, you have so many students that 

you have to deal with and I think sometimes, us as parents, we don't realize how much is involved 

whenever it comes to the schools and how much you guys have to do throughout the day, dealing with 

the children that is not just my child that you're dealing with, it's everybody's child in that classroom, but a 

lot of parents, they say, well, my child needs help with this or my child needs that.  So really looking at 

their schedules, there is a lot to be taken into consideration when those phone calls aren't returned by 



either side or when there's things going on where there can't be a meeting at the school or that emails 

aren't returned back or anything like that.  With the sample, there's 18 appointments. 

>> And that's--and to point out that that's not all of them because Bill would be on sexual offender 

treatment, Alice would be in sexual assault treatment.  So there is a whole list of appointments that aren't 

even on here.  So these are the comments that--from files around families that mom doesn't respond to 

calls from school, well, that can happen.  We don't like to do that.  I sometimes don't respond to calls from 

my doctor, but I think that that's a--I have another reason for that.  The family is dysfunctional, well, you 

know, there's a story about that, 98% of the country is dysfunctional and the other 2% lie, you know, 

yeah.  Home is chaotic.  When you have youth and crisis or drug and alcohol issues, and sexual assault 

issues inside a home, you better believe chaotic is a mild word for what's that going on in there.  And 

families are trying to keep it together.  They're trying to resolve all these interpersonal relationships that 

we think should be really easy and no-brainers, it isn't.  It really is not.  It's very difficult.  Mom's still using 

substances doesn't mean she doesn't want to try--do a good job, doesn't mean that she doesn't attempt 

to, it just means that she's not really able to do it at this time.  Wendy is still at risk because mom has to 

choose which kid do I support, which child do I, you know, and that's one thing we should never have to 

do as family members, you know, when you think about it.  Do I--do I--if I support the sex offender that 

means I'm telegraphing a different message to the daughter who is abused.  It's a very difficult situation 

for families.  Even without all the other issues.  Doesn't take medication, well many people who have 

mental health issues are non-compliant with medication.  First of all, it makes them feel different, it makes 

them think different, they may be uncomfortable with it, they have--may have been not in treatment for so 

long.  They think, you know, that they want to feel that--what they felt before as opposed to, and some of 

the heavy duty medications can actually make you feel like you can't feel anything.  People will describe I 

wanted to cry, but I couldn't, you know, and if you can't do that, do you still want to continue taking 

medications?  Well, should you?  You know, should you and do you is two different things for families.  

So--and that's why there is many missed appointments and they--everything is not consistent because 

it's, can I make it on my appointments the same day that I have to get my kids to appointments and, you 

know, it can be really overwhelming.  And the reality is we all think that our child is the only one that 

counts in your classroom.  And Christine and I truly believe that.  Only your children are the important 

ones.  So that's consistent.  We're not telling you anything you probably didn't suspect.  We're concerned 

that maybe are--there--our child's needs aren't being met.  Maybe you're giving something else to Johnny 

that my Steven should have, you know. 

>> And also the other children's behaviors that might impact the learning and the social development of 

our children I've honestly experienced that with my son that was--he had was in a special education 

classroom for behavioral and learning support and he went to school not behaving the way that he came 

home was completely different because he was picking up those behaviors from those other students in 

the classroom thinking it was okay and it was cool until we got home and realized that there was 

consequences for the way that you--that you act when you come home differently. 



>> Yeah.  One of mine actually would defend the student who was behaving badly because he was--he 

didn't want chaos, he had anxiety around chaos.  So he thought that if he defended the kid across the 

alley from him, it would--it would go much better.  Well, of course it didn't and the teacher was not happy 

and neither was I when I had to go in for the meeting.  But again, it was just all about his anxiety driving 

his behavior and not understanding that he was actually creating a bigger problem and of course, you 

know, are children safe in school?  That's a fear that we're, you know, that we're seeing many children 

and teachers and parents have, are they safe?  Ooh. 

>> We've talked about how the teachers have the numerous students there might--with the schedules as-

-I'm sorry, Carrie was talking about she has some children that are in there that are--are they pulled out of 

the class for their reading? 

>> Well, there was--I have the--like the intermediate and higher level readers and we have two or three 

coaches who take the very lower level readers and they do--they have really small class size and really 

small group, like interventions with them to improve their reading skills.  So I don't have maybe like kids 

[inaudible] seventh grade--the kids in seventh grade that I have in [inaudible] 

>> Okay.  And then do some of them have the education, the IEPs, the individualized education plans 

that you have to? 

>> Yes.  I mean, I have students with IEPs as do the coaches who… 

>> Yeah. 

>> …work with the middle school [inaudible] 

>> And I'm sure that there's some of you… 

>> Oh, sorry.  Go ahead.  I see--I still see about a hundred and forty students a day. 

>> Uh-hmm. 

>> And it was like oh I'm sorry, district isn't huge, but, you know, we have one seventh grade teen so if 

you're a seventh grader unless you're in that, you know, [inaudible] you see those seventh grader or the 

seventh grade teacher, it's like I work at districts where there were three seventh grade teens but I still get 

the majority of the students during the day. 

>> Some students.  And some of you may not have that educational person that can be in the classroom 

with you to help assist throughout the day with the--with the students.  The meetings, you said about 

meetings that you have to attend.  I know that there's trainings and all of that wonderful stuff that you guys 

have to go through. 

>> I mean--I mean, there have been [inaudible] like I really felt like like I really needed to contact the 

parent after school for whatever reason, then there was a required meeting I had to go through so I, you 



know, try to remember do t when I got back from the meetings, so sometimes that, you know, it doesn't 

have--how often you can make contact. 

>> Contact them. 

>> So… 

>> I've been… 

>> Oh, go ahead. 

>> Go ahead.  You said about the plans, in writing the plans as well. 

>> You know, especially as a first year teacher when you're really, you know, trying to, you know, figure 

out, you know, this is how my classroom is going to run, these are my district policies, you know, planning 

does take some extra appointments especially in that first year. 

>> Well, and we put the slid up and talked about it because we want you to know that we did--we do 

know that you have all of this on your plate as well as what some of the families have on their plate.  But 

what we need to know from you, did we miss anything?  Because we want to add stuff to our slide if we 

can.  Yes. 

>> Our school has [inaudible] CLL students. 

>> Okay. 

>> So that's also another factor… 

>> Uh-hmm. 

>> …that we pulled out and place [inaudible] and that's a hard thing too. 

>> Right. 

>> We get some something from their the DSL teacher and something for us. 

>> Okay. 

>> So the ELL [inaudible] you know. 

>> Yeah.  Okay.  Anything else so we can add to the list?  Yes? 

>> [inaudible] I teach elementary first graders and looking at her schedule, I have a planned period during 

the day so my days are often doing it at home at night and my planning is being done on a weekend. 

>> Yeah. 

>> So besides that schedule… 

>> You have… 



>> …it's going home every night… 

>> Yes. 

>> …on the weekends. 

>> Okay. 

>> And that's like that so. 

>> Do you have a union at your school? 

>> Yeah, but we have art and music, but they're showing… 

>> No, union. 

>> Union. 

>> [inaudible] and they let you get away with not having [inaudible] no offense, that's all the first year here 

right. 

>> We don't have any plan every single day.  We have very short art classes, music classes, and gym 

classes. 

>> Sorry.  Union [inaudible] 

>> Can't go to that school.  I'm sorry.  I'm sorry.  I'm sorry.  I didn't really actually mean that. 

>> And we also have the like--you know, our district's very, very much in the data… 

>> Yeah. 

>> …gathering, you know, using our data to drive our instructions, so like every five or six weeks… 

>> Yeah. 

>> …we have data team meetings where, you know, the grade is at--is still in the school but we are going 

through the data gathering about the kids and what that data means and how we can use that data to 

influence the decisions we make. 

>> Yeah.  And every school is set up differently.  They truly are. 

>> I think we're the only school that doesn't have… 

>> Yeah. 

>> …[inaudible] all day--every single day. 

>> Yeah, I think it depends whether you're… 

>> When you're teaching little kids like first graders, you know… 



>> Yeah, I think it depends on what grade you're teaching and where you're at in things, yeah.  Every 

school is a little bit different and it's okay.  Anything else we missed?  Yes. 

>> [inaudible] 

>> Yes. 

>> And there's [inaudible] 

>> It… 

>> How do I teach them [inaudible] 

>> Yeah.  It's dangerous to play nurse because if something does happen--well now--and we've seen--I 

saw this happen a few years ago in our school district is that the nurse would rotate the four schools in 

the district, one, two, three, four schools.  So there was an essence of--you know, I'm not sure where she 

was at on the fifth day, but, you know--so she was in each school at least one day a week, but if 

something happened in the other schools, there was actually no nurse available.  And to me, that was just 

dangerous and I complained about that.  I just thought--I didn't even have a kid in that school anymore, 

but I just thought that was dangerous.  I really did.  Anything else we can add to our list? 

>> As a very last resort in our school, if we can't get enough substitute teacher [inaudible] emergencies 

[inaudible] 

>> Yeah. 

>> [inaudible] it is a last resort, but there are certain times this year… 

>> Right. 

>> …that you don't get enough substitutes for [inaudible] 

>> Yeah. 

>> But I mean, it's our very, very last resort but, [inaudible] 

>> Yeah. 

>> And we had this--on our school, our problem would be if [inaudible] screwed up the class, so we 

ended up with five or six of kids… 

>> Right. 

>> [inaudible] 

>> Okay.  You know, it's different because then you--we always think of things inside a county, but there's 

different school districts inside a county, with different superintendents and different ways of doing 

business and it can get very confusing.  And sometimes families will float between school districts, which 



can make things difficult sometimes not just for us, but also for the school district.  So every time we 

happen to move, there's a whole new set of roles to learn and a whole new culture of the school to figure 

out to navigate for us.  And it would be just like you switched--leaving a job to another school.  It would be 

different for you.  And none of the expectations you had in your previous job would be the same.  So--but 

thank you, we really appreciate that, so we will add to our list. 

>> And I think a lot of--some of the other considerations to really think about, is that teachers too have 

their personal lives to deal with, so as the lady over here were saying that she takes stuff home at--on the 

weekends.  Just because she cares about the kids and she wants to get things done for them, you guys 

have test scores to score, there's the different test throughout the state--the state that has to be done, I've 

mandated once, the federal mandates, the students when they're hungry and other educational things 

that you guys have to deal with throughout the day, throughout the months, throughout this whole school 

year that have to be maintained.  And again, back to the communication, really having those phone calls 

between the teachers, the school, the parent, the caregivers, having that back and forth is going to be a 

key piece.  Newsletters that go home, I know that at the--at the school my children attend, for the PBIS, 

they have newsletters that go home once a month letting us know what's going on, where the kids are at, 

what they're doing.  There's some weekly newsletters that the teachers take the time to really print up for 

us, letting us know, "This is what your student is going to be doing throughout the whole week.  This is 

what you need to expect for homework for them throughout the week."  So that when they come home, I 

know, "Okay, they got this, this day.  They got this, this day."  So if they come home and say, "Mom, I 

don't got homework."  "Really?  I'll be calling your teacher tomorrow."  And that's usually what I'll do.  So 

that goes to the phone calls, the emails, the texts.  If some of the teachers texts the parents or the 

parents, I know that's a great communicator piece for a lot of parents any more as having that texting 

capability, sorry.  And then monthly meetings, not necessarily the PTA meetings but being able to meet 

one on one with the parents and talk about how the kids are doing… 

>> Yeah. 

>> And what needs to be done for them. 

>> Yeah.  If you--if the school does something like or something like this is arranged where there's 

monthly meetings that's non-PTA, you know, ask the families what they would like to contribute for food-

wise for their--from their culture.  You know, it's an interesting way to find out a little bit more about the 

background of families, what they like and don't like.  You can end up with some pretty interesting food, 

you just never know.  But there's always--they were always good events when you--when people bringing 

in what--something that matters to them.  When we know what's happening at school, then we have the 

opportunity to be consistent at the home with what the expectations are.  And that's so important to know, 

so that way, we're not seeing someone who's undermining what's happening or you're not seeing 

someone who's undermining what we're trying to do.  If we have some communication around those 

expectations, we can be working together.  And if they have--if there's consistent behavior between us 



and the school, it's pretty helpful for everybody I believe.  Although some things we can't implement at 

home.  Just because you can send someone to the principal, doesn't mean I can.  You know, that's not 

going to work.  I--actually, my youngest liked going to the principal because he got a pencil and he 

thought that was a good thing.  And it really wasn't meant to be a good thing, but the principal was so nice 

about it all and he gave him a pencil every time he was there and he liked having that--so again, you 

know, even instituting what you think is good, you know, finally the principal called and said, "This is not 

working.  He thinks it's a good thing to get in trouble because, you know."  I said, "Well, don't give him 

anymore pencils."  You know, so always think about these two.  What kind of--what do you give them for 

rewards?  So you want to be--think very carefully about--so is it going to be something that they really, 

really like, that they're--you're reinforcing maybe what could be end up being a negative behavior.  So it's 

always good to know that, what you're--how you're doing that.  And families can help give you input on 

that.  You know like, "I'd have thought the principal [inaudible]."  "Stop giving him pencils."  You know, that 

what was why he was going there.  He liked those pencils.  They were fancy ones I guess so.  And when 

you plan, when you can work together, you know, with the family, that will be some of the best plans that 

happen. 

>> With the--with the--with the children really having a responses, being able to choose the responses 

and reactions that will work for them, to be able to have to--also things that can go back to the parents.  

So if the children know--I know that it's worked really well with my children is them knowing that I have 

communication with the teachers and I--they know that I'm in daily connection with them.  They're going to 

bring that home to me.  They're going to bring home what needs to be done and I can bring it--I can bring 

it into the home as well.  If they've been bad at school or there has been some type of issue at school, 

then I can have that consequence at home.  Same with the school, if there's homework that's not being 

done, I can send a note into school and they deal with it their way through their programs at the school, 

whether it's no lunch--no lunch out--like where they can go play outside, what is that? 

>> Recess. 

>> Recess, thank you.  They're not allowed to go out to recess if they don't take that school work back.  

So really, having that type of things that will work and knowing the--knowing the children and having 

those supports, the neighbors, the coaches, they faced… 

>> Bless you. 

>> Bless you. 

>> Thank you. 

>> Anything that can be replicated between the both, between home and school.  Maybe a parent can't 

go to the school, but one of those supports can go to the school for the--for the child to have that meeting 

and the teachers knowing them as well.  Having meetings monthly, alternating them between evenings 



and days, sometimes I know that there's times when parents can't meet in the evening because they have 

other children, they have other things going on, but maybe alternating it back and forth.  But sometimes 

there's meetings during the day, sometimes they're in the evening and having somebody to be able to be 

there to watch the children that don't need to be in that class meeting with you or having some type of 

food for the family if your school district is able to do something like that.  I know that there were a lot of 

meetings that I would have when my son was even in preschool, where we have the child--we had 

somebody there for the Child Care and then we had some food for the families, so that they could eat 

together and then the children went off to their way and we had our little meeting of whatever it needed to 

be about the child.  So having things like that.  Even having volunteers, it could be where people 

volunteer to bring food in and to be able to watch the children that aren't part of whatever is going on. 

>> I see you have team volunteer.  I was thinking, you know, you'd have a community project they have 

to complete for graduation.  Sometimes them are good little projects to do.  Training and workshops can 

benefit, so if families have an idea of different--you know, what's going on, you know, around trainings.  

And I know this sounds silly, but the more we know about how systems function and how you--how things 

are--people are trained, the better we understand exactly what's happening.  And then we start asking 

smart, intelligent questions which can be very helpful to everybody.  Sometimes offering dinner to children 

and parents for evening meetings is nice.  Sometimes the cafeteria can set that up.  Sometimes you may 

have a series of meetings.  The other thing is too is it doesn't hurt to have family members that you're--

that are--children that are in your class or even in the school know each other, to meet each other.  You 

can make the connections that way and sometimes they can offer support to one another around issues.  

And also understand that, you know, we may be bringing people with us.  My--one of my kids there--I 

don't know, he was really attached to his godmother, which was okay.  But she went to every meeting we 

ever had because he insisted she was going.  Until he hit a junior in high school, then he decided it was 

embarrassing.  Of course, he decided it was embarrassing for me to go too, but--you know, but that was--

that was a really strong connection for him and it was important that she did that and I'm just really glad 

she did.  I think that's a stabilizing force in somebody's life when you can add those people to them.  And 

it's something you can suggest to families that they can do.  We may need additional supports if we're not 

speaking in English or maybe don't understand the culture of this country, children having a way of taking 

advantage of parents who don't get it or don't understand or don't know what we're saying.  They need to 

show what this--parents also need to understand what the School-Wide expectation is, just not 

necessarily yours, but what that school--what their expectation is around things.  And look at, you know, 

how they can help enhance that.  Go ahead. 

>> Including the community and the natural supports again, they can be invited to the meetings as well if 

the families would like for that to happen and in the development of the plan, which is something very 

crucial for all the families to be a part of that. 



>> By the time my youngest came along, he's pretty savvy about this.  We had lots of meeting overtime.  

But one of the things that happened was I made him--I had him come in.  I insisted he'd be in the IST 

meeting in elementary school and asked him what he thought would work.  You know, why was he having 

trouble reading?  Because he didn't like what they were wanting him to read and I thought, "Wow, there 

we go."  So but it was--it was little things that helped like that.  "How can we get you to want to read?"  

Well, he would read to the kindergarten students when they come in and they--and they were waiting, so 

he would, to go to class, so he would read a little golden book to them and that's started engaging him.  

He was having some comprehension issues.  So there's ways to do that.  Okay.  Do we have time for this 

one? 

>> No. 

>> No, we don't.  Okay.  Thank you very much for that no.  We tried to cut out that. 

>> But really looking at the Positive Behavior Programs within your--within your school districts and your 

school's really reinforcing what the child is learning in both settings, in the home and in the school.  And 

being able to have that encouragement, it creates the better behaviors that are more generalized.  But 

they're saying in the--with that being said, they're able to take it from school, into the home, into the 

community.  At the school earlier today, I had handed out papers and another--and another--and 

another… 

>> Session. 

>> …session, thank you.  And it talked about the norms that my child's school has.  In being able to take 

those from the school and bring them home because it deals with being safe, being respectful, and being 

responsible.  And we want that across the board for the kid--for our children no matter what, so really 

having that connection back and forth. 

>> If I could just ask a question.  Being that your parents, like how do parents perceive this PBS?  

Because I knew things that I [inaudible] personally is in the real world, we don't regarded for doing good 

things or, you know, things like that.  It's kind of been kind of negative, like we're not preparing our kids.  

They're not going to get tickets or tokens when they say please or thank you.  You know, things like that. 

>> Right. 

>> [inaudible] to do those things at a job, they're going to be expected to do it. 

>> To do it now… 

>> Like--well, I'm just curious.  Like what are--you know, as parents, like what is the perception? 

>> For me, I've seen a big difference.  Last year, I had hardly any communication with the school when it 

came to behaviors or anything about my children.  This year, with being part of the PBIS program, they 

call it the Stars Program, it has brought a different look on things.  And I'm--honestly, I'm very involved 



with my children.  But with work and everything and all the appointments and stuff like that, it became 

difficult, but this year, with my children having that Stars Program, it has helped tremendously with having 

that communication with the teachers, with having that communication with the social workers, with the 

therapist involved in the school.  So I perceive it as something positive and it's not--I don't look at it as, 

"Well, my child gets an award for this."  Because at the beginning of the school year, that's what it was.  

My son and my daughter would get to take something out of the reward box after so many days of going 

to school.  And I'm like, "Well, you know, as time goes on, they're going to expect it all the time."  So we 

came up with the plan that after time, that would decrease.  To now, they don't get anything.  But for the 

Stars Program, they do have like bigger things that they look forward to.  They have--at the end of the 

year, they have what's called a field day.  So they have to earn that type of stuff.  And bringing that into 

the home, it's like, "Do I go out and buy them a brand new game if they behave?"  No, I'm not going to do 

that, but I've learned through time that there's other things that can go into play whenever it comes to that.  

Know that in the future, they're not going to be rewarded for doing really good things or anything like that.  

You know, in some ways, there could be rewards or there could be consequences if you don't be 

respectful to somebody, if you destroy property, as you get older.  There's going to be those 

consequences.  So I, as a parent, can have those conversations with my child.  "Yes, the school may 

reward you on this, but whenever it comes to home, you'll get a good job.  You'll get, 'I'm proud of you.'  

You'll get things like that, but they're not going to be those monetary things.  It's going to be life skills.  It's 

going to be those things that you learn for the future." 

>> And, you know, when you're doing a modification of a behavior or someone is not saying please and 

thank you and they get rewarded for saying it, there comes a point when you're starting to extinguish the 

reward system, but it could switch.  You can call mom or dad or the caregiver or whoever is in that family 

and say, "So instead of a reward at school, what if they get five minutes of your time at home?"  So you 

can start reinforcing and that's the link at home also.  Now is that going to work everybody?  No, but it 

may work with enough to start making a difference.  So, you know, PBIS can be a long term change in 

how community behaves with each other because you're changing that behavior.  And I think schools 

have been at this for a long time trying to do this and find out which one is best, which one works, which 

one is successful.  And, you know, this is--to me, it's kind of exciting.  You know, I remember being 

involved in the Mark Greenberg's PATH Program in one of our schools and I thought that was great.  But 

again, you know, no, getting rewards, but please and thank you can become part of everyday language.  

And if you have to reward someone to start them on that path, I'll provide the reward for you for a while.  

Yes. 

>> My student [inaudible] we do get rewards [inaudible] 

>> We do. 

>> You know, as a counselor, I get [inaudible] 



>> Yes. 

>> And that's what I work for, so… 

>> Yeah, rewards don't have to be items, things. 

>> Yeah, so I don't [inaudible] 

>> [inaudible] 

>> Right, exactly.  Then we get to [inaudible] and we've learned that and 

>> Yes.  Sometimes it's personal achievement.  You've done a good job if the kid is coming--if a youth is 

coming back… 

>> [inaudible] give the kid [inaudible] for doing right, then you smiles, you [inaudible] physically close to 

them.  You may pat on the back and verbally say something nice.  So how do… 

>> Yes. 

>> [inaudible] relationships happen with that ticket or that token. 

>> Right. 

>> We mention the token though and they start to [inaudible] just the smile, just the [inaudible] 

>> Right. 

>> And that's how it grows.  [inaudible] your last option. 

>> Yeah. 

>> I think the PBIS is doing this for a long time [inaudible] 

>> No, I think I--yeah. 

>> But I think it can change the world.  I do think… 

>> Yeah. 

>> …it can change how we treat each other.  And I think it can stop us from creating schools where only 

certain children fit and we can create places where all kids are welcome. 

>> When you look at… 

>> [inaudible] 

>> And so I would agree with you.  I think there's many prongs to it.  School is one piece of it.  There's 

other programs out there.  We're looking up at a sea change, is long term planning for future generations.  

So what you're doing is laying the groundwork more so for future generations.  And it wasn't PBIS when 



my youngest was in school, but I will tell you one of the ways we used as a reward was is that in order to 

get a reward, he had to shake somebody's hand and make eye contact and it had to be a good 

handshake.  And he has a great handshake.  And--but just something as simple as that, the people who 

worked with me on that, he still has contact with them in his life because he sees them as people who 

helped him through a rough time.  But it did work, he has a great handshake.  Yeah.  It's probably why he 

wants to go into politics, so there we go.  So any other questions?  I'm sorry, Christine. 

>> I just wanted to thank everybody for being here today through our presentation. 

>> Thank you so much. 


