
>> I'm going to be doing a presentation on Evaluating PBIS: Let the Data Speak.  So we'll get started in 

about a minute.  Hopefully, you've all found the right place to be in.  I'm doing a session on Evaluating 

PBIS: Letting the Data Speak.  If you enjoy data as much as I do, then this is the perfect session for you.  

If you think data are kind of a snoozing aspect of your job or your role and function, then I guess one of 

my challenges will be trying to convince you that data actually can be incredibly impactful and powerful for 

you in your efforts in implementing PBIS.  Just out of curiosity, by show of hands, how many of you are 

working in schools or collaborating with schools or have student--or have children who attend schools that 

are implementing PBIS at the universal level, that's SWPBIS?  Raise your hand.  Now, okay, so it's a--all 

right.  Keep your hands up.  I'm sorry.  I didn't give good instructions.  Just keep your hands up.  Let the 

blood flow out of your hand.  And now, keep your hand up if you have fidelity data than can actually 

document to an independent party that you are implementing SWPBIS with integrity, keep your hand up.  

Okay.  A few hands went down.  All right.  You got it right.  Put your hands down now.  Fantastic.  So, 

thank you.  The reason I wanted to get that perspective really is to highlight or illustrate at least at the 

very beginning, really, the importance of monitoring fidelity of anything we're doing but in particular, PBIS.  

And so that's going to be one of the hallmarks of our 55 minutes together here this afternoon.  But also 

talking about how you can utilize your data, your outcome data on PBIS to promote not only sustainability 

of PBIS within your particular building but also expansion efforts into other buildings and as we will be 

seeing here momentarily, expansion of this particular framework across the entire Commonwealth.  So 

that's really kind of the point of our session here today, is just to talk about how you can access and utilize 

your PBIS data from multiple purposes.  And if you're not using your data in that particular way then you 

are--you are potentially limiting what you can actually do in terms of promoting and sustaining PBIS within 

your particular buildings.  So, as I said my name is Tim Runge.  I am a school psychologist by training 

and actually by trade as well for a number of years worked as a school psychologist in South Central 

Pennsylvania.  And for the past six years, I've been teaching at Indiana University of Pennsylvania in this 

Educational and School Psychology Department.  And so I am thrilled to--I am certainly blessed to work 

in that particular capacity.  But one of the roles that I've had for the past six years relevant to this 

particular conference is a colleague of mine and I at IUP, we are co-principal investigators of School-Wide 

Positive Behavioral Interventions and Supports annual program evaluations.  And so, if you have ever 

heard anyone talk about outcomes associated with PBIS implemented with integrity at the universal level 

in Pennsylvania, hopefully, some of that conversation has included the data results that my colleague and 

I have produced on manual basis for the past five years.  So I'm here and certainly very delighted to 

present to all of you on some of our findings across the state but also how you can use those findings not 

only for expansion and sustained efforts within your buildings but also using that evidence-based across 

the entire commonwealth to promote its expansion outside of just your building and perhaps going to be 

all of your buildings in your district.  So although I give you the presentation, there are certainly many 

individuals that I would like to thank.  They are certainly listed up here on the slides for you.  Just as a 

point of [inaudible] while I'm thinking of it.  I did submit this PowerPoint to the PaTTAN website a number 



of weeks ago, so it is--I did verify the other day that it is in fact on the PaTTAN website for this 

conference.  You can download this.  Feel free to steal, use it, throw it out, whatever you want to do.  It's 

there for public consumption.  Mark Staszkiewicz is a colleague of mine in IUP and again, I would be 

remiss if I did not indicate him as an integral member of our research efforts as well as a number of 

research assistants that I have listed up here.  But certainly want to thank those--our PaTTAN colleagues 

both in the western, central, and eastern portions of the state for all of this great work that has been 

accomplished.  So I want to get you thinking about here very early on, thinking about how do we actually 

sustain any educational effort, anything, whether it's PBIS or Olweus Bullying, anti-bullying program, or 

TouchMath, or any sort of initiative or effort that you're doing within schools, how do we--what does it 

actually mean to sustain it.  And I realized this isn't the sort of forum that is really conducive to getting 

audience participation.  But go ahead, shout out what are some things you do to try and sustain an 

educational effort.  Wow, the room just like a [inaudible] got quite.  Thank--I'm sorry? 

>> Buy-in. 

>> Buy-in, buy-in, fantastic.  Thank you very much for participating.  I have some candy here I can throw 

to you.  All right.  So what kind of buy-in do you mean? 

>> Everybody [inaudible] parents, teachers, students. 

>> So, buy-in from all the stakeholders, parents, students, teachers, administrators, wow, did that turn 

really yellowish orange? 

>> Yes. 

>> Okay, I--hopefully we can figure that out.  I apologize.  So, buy-in, okay.  Excellent.  What's another 

thing that we can do to sustain an educational effort? 

>> Support. 

>> Support.  Thank you, whoever that was at over here.  See, someone's got a shopping bag.  [inaudible] 

you don't want any candy?  You had enough?  Okay.  All right.  She doesn't like my reinforcer.  Okay.  So, 

it's a--is it a punisher, perhaps, maybe, we'll find out.  Okay.  So, what kind of support does one need or a 

school need to sustain any sort of effort?  Support from who? 

>> PaTTAN. 

>> From admin, sort of building level, perhaps maybe also central administrative support, other kinds of 

support.  Wow, you have changing colors.  Okay.  I'm sorry?  Community support.  Thank you.  Excellent.  

Other kinds of support, financial support, material support, time to actually do the work to prepare and 

implement, right?  Okay.  Excellent.  What other things help promote sustained efforts in educational 

systems?  Buy-ins, support. 

>> Data. 



>> Data.  Thank you.  Who said that?  Thank you.  Wonderful.  I really can't get that piece of candy over 

there.  So we'll just have to--I'll give it to you afterward.  But yes, using data can be an invaluable resource 

helping to sustain and [inaudible] expand any sort of educational effort that we're doing.  So--and that's 

really the parts of what I want to get to today, is talking about how data, not forgetting these other 

important elements such as buy-in and support, and the knowledge of what are affected practices, those 

are all absolutely critical as well, but in particular for this session, talking about how data can be one of 

those tools that are useful for sustaining an educational effort.  So here's the--kind of the classic 

operational definition of sustainability, but I'm certainly not insulting your intelligence by reading it for you, 

but essentially, what it means is this, finding an evidence-based practice, implementing it with integrity, 

we sometimes forget to do that, with integrity, and then continuing to support that effort and still achieve 

the exact same outcomes that we have come to expect.  So that's really what sustainability is all about, 

it's finding the structures, the supports necessary to continue any effort that we're doing and still achieve 

the same intended outcomes over an extended period of time.  So, as we already--I just had a couple of 

people comment a little bit about what are some of those factors that sustain any sort of educational 

effort.  And so we have a lot of different models, but one of the models that I tend to gravitate toward 

which some of the authors might look very familiar to most of you, especially those who are familiar with 

PBIS.  Kent McIntosh and Robert Horner and George Sugai put together kind of a framework conceptual 

model of what does it mean to actually sustain any sort of educational--any sort of educational effort.  And 

it's a nice visual representation of all the different factors acclaimed to sustaining any effort such as 

making sure that things are prioritized in a manner so that what you truly value are put into place and you 

provide the supports and resources necessary to continue those efforts for the long haul, for the duration.  

Moving across to the right-hand side of this diagram or this representation will be the efficacy piece, 

making sure that you're monitoring efficacy of the intervention that you're putting into place and sharing 

those data, those results with all stakeholders.  It's one thing to have a PBIS team that's looking at their 

data and kind of patting--bless you, patting themselves on the back about how well things are going.  But 

it's another thing to making sure that you're exposing all stakeholder groups to those outcomes because 

we don't tell anyone about it, then people think that A, it isn't working or B, it's an unnecessary thing.  And 

as a consequence, they will probably stop supporting it.  So making sure that you're not only honed in on 

the efficacy piece but also making sure that you're broadcasting it to the wider group.  So breaking that 

visual representation down just a little bit more, we want to make sure that whatever effort we're doing as 

conceptual fit with the climate, the culture, the context in which we intend on imposing are implementing 

that particular effort, promoting it as a priority, making sure that all stakeholders value it and see it as a 

top three effort.  If PBIS is, like, number seven on a list of priorities, it's likely not to be sustained and 

probably, we shouldn't do it or at least shouldn't try to do it, making sure that it is of course a priority is 

essential.  Ensuring its efficacy, again, there's that data piece, making sure that you are monitoring fidelity 

as well as outcomes and we're looking at all sorts of different outcomes that--we have the state level are 

monitoring but hopefully, giving you some insight as to additional things or foods--food for thought that 



might be pertinent to your particular context.  Making sure that we're being efficient with our limited and 

ever increasingly--excuse me, ever increasing amount of things that are put on top of us, yet, we have 

diminishing resources, staff, and seemingly, time.  So how could we be more efficient?  Is it realistic to 

assume that we can implement with integrity all of these different things given everything else that is on 

our plate?  And then finally, using data to continuously regenerate or revitalize, augment, improve upon 

our existing educational efforts that we are currently implementing.  So we're measuring context, 

implementation, fidelity, and outcomes.  Most schools are really good about monitoring their outcomes.  I 

would say a fair number of schools are also very much interested in monitoring fidelity of implementation.  

But I would submit to you that actually the fidelity of implementation piece is often times at schools 

frequently overlooked and so they assume that their negative outcomes or their not so positive outcomes 

are associated with a program or a framework that isn't working when in essence, we don't want to be 

looking at those frameworks or those implementation efforts and we realize that they aren't implementing 

with the highest degree of integrity.  And as a consequence, it's no big surprise that our outcomes are not 

where we want them to be.  So that's really, again, the highlight of today, is talking about how you can 

use your data within your schools and within your districts, and perhaps maybe even glean some results 

from the State-Wide evaluations result to help regenerate, revitalize, sustain, and also expand PBIS.  And 

then you can certainly read this particular quote up here by Sir Arthur Conan Doyle about essentially this, 

"We have to use data as a mechanism to justify everything we do."  Certainly, all of us in educational of 

the last 10, 15 years have recognized the increased accountability efforts to ensure that schools are 

providing a high quality education for all students.  This is not news to us.  And clearly, we want to take 

this same perspective for anything we do within schools and I would submit to you also for PBIS.  Look at 

the data that you have and evaluate what's working, what's not working, how can we use our strengths to 

sustain and expand PBIS and what areas of weakness have we identified and how do we go about fixing 

those particular areas.  And then once we've come up with an action plan, doing something about it, 

putting into place and seeing whether or not our efforts bear fruit.  So I'm a firm believer looking at data, 

using data to make decisions about--just about anything.  And ultimately, what we know about education 

is that--in anything in life for that matter from my perspective is that data should always be the loudest 

voice in anything that you do in schools regarding sustaining and expanded efforts.  So if your data are 

positive, stop doing whatever it is that you're doing that are resulting the negative outcomes.  But 

importantly for PBIS, if your data are positive and encouraging, then continue doing what you're doing 

and expand as much as possible.  Now, I--as I said earlier in my brief introduction of myself that I do 

teach at Indiana University of Pennsylvania.  So I'm one of those folks that's on the IU Tower and doesn't 

really seemingly have a great concept of what goes on in reality.  And I'm sure you probably had a couple 

of the faculty members in your training that had similar perspectives.  But I do submit to you that I 

actually--much to my family's chagrin, I actually practice what I preach.  My kids and my wife know that I 

collect data on them and I also collect data on myself.  And so I see many of you, like, laughing and I'm 

okay with that.  I'm perfectly fine with who I am.  That--this is just who I am and what's in my DNA.  So let 



me tell you a little bit--a little bit of a story to exemplify how I really do practice what I preach.  So I'm not 

one of those IUP Tower folks who talks about things but doesn't actually do them in reality.  So I'm going 

to introduce you to my youngest daughter.  Here name is Emma Jane.  This is Emma Jane.  She is now 

six years old.  This is a picture from, I believe, a summer ago.  So Emma Jane is six years old and she is 

youngest of the three.  We have three daughters.  My wife and I have three daughters, two twins that are 

about to be nine and six-year-old Emma Jane.  So here's Emma Jane now in yellow apparently and--

yeah.  So at bed time--this was a couple years ago, at bed time I would read her a story and we do the 

proverbial, read a story, kind of talk about it, we'd have a good, you know, 10, 15  minutes as she was 

winding down and getting ready for sleep.  And so I put her to bed, kissed her goodnight, my wife finish 

up with the twins reading their story and she'd come in and kiss Emma Jane and good--kiss her 

goodnight and then my wife and I will retire to another part of the house for the remainder of the evening.  

And invariably, what would happen was within a matter of moments, we hear Emma Jane yell out 

"Mommy, daddy."  And she would say this incessantly until one of us would go, and this would continue 

throughout the next hour and a half or so that every couple of minutes she would call for one of us and as 

a consequence of us going in there, we'd say "Hey, Emma Jane, everything okay?"  "Yeah, I just wanted 

to say hi.  I just want--can you kiss me goodnight again?"  So okay, so of course what we're doing is 

positively reinforcing this particular behavior which was starting to kind of make us go crazy, clearly not a-

-this is not my wife, but this is kind of how we felt.  So we decided we needed to do an--actually, I decided 

we needed to do an intervention and so we came up with a plan.  I came up with a plan and my wife was 

agreeable to go along with it.  And so what we did was I collected some data on my own kids and like I 

said, I practice what I preach.  And this is just one example.  I have lots of other ones and some of my 

students have heard me kind of talk about throughout the years.  So--and we took some data on how 

many times she was yelling out mommy or daddy and what I found was during baseline, and I'm not lying  

about these, folks.  During baseline she would say mommy or daddy on average every eight minutes.  

Okay?  And this would last about an hour and a half.  And at the time--I think their bedtime is 7:30 

[inaudible] like 9:00 until she finally went to sleep, and we were pretty much spent by that point in time.  

So at--on average every eight minutes was a lot.  So we decided--now, I didn't tell my wife or my kids that 

"We're putting you in a non-contingent reinforcement schedule."  I didn't go into that great of detail.  But 

that's in essence what we did.  We put her on a non-contingent reinforcement schedule that every seven 

minutes, we give her access to the reinforcer, which was--what was the reinforcer? 

>> You. 

>> Me or my wife.  We just walk in and say "Hey, how are you?"  Regardless of whether she said 

"Mommy," or "Daddy," we just walked in after seven minutes.  So, yes, I had a timer.  And we were--and 

oh, the timer goes off, got to go up stairs and got to say hi to Emma Jane.  So we put her on non-

contingent reinforcement schedule for every seven minutes.  And then we eventually--we did this 

because we wanted to [inaudible] and we wanted to eventually wean her off with that and increase the 

amount of time that we had to go in between each instance of us going up and saying hello to her.  So we 



graphed it, I graphed the data that we--so here's the data.  It's maybe a little bit hard to see, again, 

because of the really yellow tinted to everything.  But what we did here was an ABC, ABC design, for 

those of you who are a little bit tuned to the [inaudible] designs.  And again, it might be hard to see but--

well, let me tell you a little bit about what the data suggest.  During baseline, a lot of calls out for my wife 

or me, during our non-contingent reinforcement schedules of reinforcement, we had dropped down to 

zero.  She didn't do it at all.  We returned to baseline, why did I return to baseline?  Because I wanted to 

establish a functional relationship between my intervention and I know you're like "Wow.  This is really 

weird, like, why would he do this?"  I wanted to see whether or not it was the intervention was having the 

effect or is this maturation or anything else, I am weird, we've already decided that, right?  I'm doing a 

single-subject design on my own kids, and I'm using data to drive the decisions that I suggested to my 

wife, didn't force of course, suggested to my wife and that allowed us to eventually get to a stage where 

after returning back to the intervention, after the second baseline, we had almost completely eliminated 

the negative behavior that was driving us all nuts and turning me into a zombie.  And as result, we are 

very happy with our success and there, yay, we were a happy family again because everybody was 

getting sufficient sleep.  So my whole point in, kind of, sharing the story with you is A, to embarrass my 

kids so that when they watch us on webinar or wherever it's archived, they'd get really mad at me.  But 

also more importantly, to share that really data can be incredibly powerful and I would submit that data 

really need to be a part of what you do in schools on a regular basis, not just something you do for PBIS 

purposes every spring when your facilitator reminds you, "Hey, you need to complete that fidelity piece."  

Apparently, figured out what the cause and hey, I figured out the functional relationship.  Oh, now, it's 

completely off, come on.  Well, there we go.  Okay.  So I can't touch all of these cords over here.  So the 

point is that data should not be what you do in the spring for PBIS or at your monthly meetings that you're 

having to review office discipline referrals.  Data should be part of the culture and climate of what you do 

on a daily basis with regard to anything, in particular, PBIS.  So I encourage you to think about ways in 

which you can access and utilize data on a regular basis to improve upon the framework that you're 

already doing.  Now, I shall suggest that as a brief caveat that we want to make sure the data that you're 

are reliable data.  There's nothing worse than using really bad data to make decisions that impact kids, 

students--yeah, kids, staff, and communities.  So we got to make sure that the data that we're collecting 

are in fact highly reliable and it is accurate data.  So make sure that you're critically analyzing source of 

those data to ensure that the data are in fact precise data to make those important decisions.  Is anyone 

else hearing that?  Okay.  Yeah.  That must be--that's a much funner session.  That's a terrible word if it's 

even a word or something.  It's a long hard study over there.  Okay.  So data are exactly what we should 

be doing within a PBIS framework.  What do you do with those data should be the next set of questions.  

How are you utilizing those data to maximize your reference?  Think about that as a--as an individual, as 

a team, as a building, as a district, how are you utilizing those date in effective and efficient means?  And 

then how can you utilize those data to sustain efforts and expand efforts of implementation across 

buildings and districts?  So that really is--that the--those are the fundamental set of questions that I would 



like you to consider in the context of PBIS into collecting data.  Because we all know that sustainability of 

the national level is important and that's where we had the great work of individuals, nationally speaking, 

kind of, spearheading for the PBIS at the state level.  But we also need data at your level, your district, 

and at your building levels to ensure that PBIS is not another bandwagon off of which rules frequently fall.  

And I would submit that without data and data that are supportive of fidelity even limitation as well as 

positive outcomes for kids, staff, and communities, then we should fall off that bandwagon.  But the good 

news is, is we have a whole bunch of data regarding implementation of high fidelity School-Wide PBIS 

that is truly indicative of an effort that has significant impacts on a variety of stakeholders.  So we know 

from large scale study--studies that there's a lot of evidence behind PBIS and at the national level, just 

name a few states that are doing, kind of, great work, Maryland, Florida, Illinois and so forth.  They've 

been doing this actually a lot long than Pennsylvania has, we of course at National Advocates, some of 

them are here at this conference, I would encourage, if you ever have a [inaudible] any of these folks 

present, go see them and they're just wonderfully fantastic researchers and practitioners about how we 

go and implement a School-Wide Positive Behavioral Interventions and Supports with integrity for an 

extended period of time.  And also, we know, from legislative acts that Positive Behavioral Interventions 

and Supports are certainly encouraged to support all students need.  So we don't--there's a national level 

of sustainability efforts.  We know at the state level if there's a sustainability effort, again, these data might 

be a little bit hard to see from your perspective, where you're sitting.  But when we started back in spring 

of 2007, we had to walk in one school that was one known in Pennsylvania to be implementing School-

Wide PBIS at the elementary level with integrity and one middle school.  And since that time period, over 

the span of approximately six years, every spring, we're going to find the number of schools that are 

implementing at the universal level with integrity.  And we've--we have presently, as of last spring, we 

haven't run the data yet for this--the occurrence when it was past.  But as of spring of 2013 with 88 

schools in the elementary level implementing with integrity, we had--what is that, looks like 13 at the 

middle school level, 8 at the high school level, and then 4 at--that categorizes other--meaning, we have 

multiple grade spans that don't just include elementary or middle school but are spanned both.  These 

data also includes some of our alternative schools but not all of our alternative schools and they do not 

include any of our program-wide PBIS's sites.  As we earlier mentioned, early childhood centers.  So 

clearly we've seen in just a short five-year--five, six-year period exclusion PBIS implementation with 

integrity across Pennsylvania.  So that's excellent news.  It's fantastic news, but you may not necessarily 

be all that terribly concerned about how we expanded across the state, but let me tell you a little bit about 

why that is important because we have the evidence to support PBIS as being an effective intervention.  

We have the universal level, for all kids.  And as a concept, once--our state of Department of Education 

as well as now recently, collaborations with our Department of Public Welfare, our Juvenile Justice, as 

well as some of our state level agencies and community providers, have seen the value of implementing 

School-Wide PBIS in integrated fashion across all systems.  And how did we get there?  We got there 

because we had lots of data to support the efficacy of our efforts.  So, the data clearly have spoken, these 



slides, you can go to relatively quickly can be found on the papbs.org website, if you go into resources, 

what links in the resources is a connection through all of our executive summaries, each of our five years 

of annual reports.  And so these shots actually come directly from those particular documents.  So we got 

a ton of data indicating that School-Wide PBIS when implemented with integrity dramatically reduces 

office discipline referrals, your data from a handful of elementary schools over a four-year period, from 

baseline through three years of continuous high fidelity implementations of [inaudible] a ruler or a 

calculator figure out that the graph is going down, that's a good thing.  So data--office discipline referrals 

are clearly shrinking and diminishing.  When we look at the triangle with regard to the percentage of kids 

who receive an office discipline referral in a given year, what we see is that for elementary schools, we're 

actually beating--here in Pennsylvania, we're beating the national average.  The national average is a 

little bit low than what we're seeing here in Pennsylvania.  This is a good thing.  So in Pennsylvania 

schools, the elementary level, approximately 93% of all kids in elementary schools are not receiving any 

more than two office discipline referrals, so that means they're getting either zero or one office discipline 

referral.  But five percent of the kids received two to five office discipline referrals and less than two 

percent of all elementary kids educated in a high fidelity SWPBIS school are earning or receiving six or 

more office discipline referrals.  Those numbers are actually better than national averages.  So, that's 

something we can actually be very proud of.  At the middle and high school levels, we are very much 

consistent with national trends and that anywhere from 82% to 85% of all middle and high school 

students are receiving zero or one office discipline referral.  And then corresponding to two to five ODRs 

and six or more, we approximately eleven and forty-seven percent, depending upon middle or high 

school.  So again, what we see in schools that implement School-Wide PBIS with integrity a very, very 

small percentage of kids account for the majority of the office discipline referrals.  SWPBIS works 

extremely well for a large percentage of kids, when we're looking at just those behaviors that result in 

office discipline referrals have recognized that there are limits to what ODRs are actually able to monitor.  

We need that caveat as well.  But for those particular types of behaviors, SWPBIS clearly has a strong 

effect.  When we look at the changes of office discipline referrals by grade-span, we actually see greater 

improvements of the elementary levels, so we see a dramatic decrease in the elementary level from 

baseline with posted limitation.  We don't see as dramatic of a decrease in secondary schools, I'm sorry to 

say.  We're not really sure what to make of that, but what we can say from our State-Wide evaluation is 

that--excuse me.  I said that all wrong.  At the high school level, we see dramatic reductions, and 

elementary, we're seeing kind of a plateau, got to ground myself again.  So again, at the high school we 

see dramatic reductions over a couple of years.  At the elementary and middle schools, what we're seeing 

an initial drop-off but then sustained implementation doesn't necessarily result in continuous decreases in 

ODRs.  So what does that mean?  So what it means is that you--in elementary and middle schools you 

see initial drop-off in ODRs after a year of implementation but you kind of--kind of hit a plateau.  And 

usually after about two or three years of implementation, you won't see dramatic reductions in ODRs 

anymore, which isn't necessarily a bad thing because I don't know if we ever get to a point where no 



ODRs were ever administered.  I would like to believe that that's the case but in reality, that's probably not 

going to occur.  But you will see initial drop-offs but those drop-offs will eventually plateau in subsequent 

years.  So the point here is that if you are in your third or fourth year of implementation of high fidelity 

SWPBIS, don't necessarily expect to see a continued dramatic reductions in ODRs.  You got to kind of hit 

a floor where you're not going to get much more out of it.  But think about what SWPBIS is, it's really just 

Tier 1, you haven't yet considered what you're doing in tier two and tier three, and tiers two and three are 

those interventions that are really good and necessary for those kids who continue to get office discipline 

referrals despite our high fidelity SWPBIS.  So, we got good data about office discipline referrals initially 

and then a maintenance of that overtime.  We also know--this is actually rather compelling, I think, as 

well.  When we look at outcomes for reading that facts in the PSSA and realize what we need to face now 

of the Keystone exams and really looking away of PSSAs because we were looking at data historically 

speaking.  Schools that implement SWPBIS with integrity essentially get better outcome in mathematics 

and reading.  What we also found is that schools that, kind of, do PBIS on Thursdays or on a Monday or, 

you know, they tend do it whenever they feel like it, actually, do not really good things academically 

speaking.  Their outcomes are not as strong.  Now, we cannot make and please do not infer with the 

correlation or causes--excuse me, do not infer a causation of SWPBIS causing academic improvements.  

These are just correlations.  We don't know which comes first, but what we do know, the stronger your 

SWPBIS framework is that is being implemented, the stronger your academics outcomes will be as well.  

And we have pretty convincing evidence that schools that implement with integrity outperform state 

averages in reading and mathematics.  Yes, you heard me correct, that SWPBIS schools outperform the 

state average in reading and mathematics.  And that also takes in consideration those schools that are 

implementing with integrity that actually started out below the state averages to begin with.  So not only 

that some schools actually catch up to the state average, but they actually exceeded the state average, 

that's extremely encouraged.  Again, not implying that SWPBIS causes the academic improvements but it 

is certainly very much associated with it.  So we've got lots of data, academic data, behavioral data, we 

also--I can share with these in school climate data that clearly indicates that there's a positive association 

between high fidelity SWPBIS in implementation outcomes.  So that's great news for us as a state.  And I 

do hope and encourage all of you to consider how can we use some of those results at the local level, at 

the district level, at the county level to sustain and expand our efforts beyond just the four hundred some 

odd schools in Pennsylvania that had been trained.  Many of you, I hope, were at the morning keynote 

session which Jim Palmiero indicated that approximately, I think it was around 400 to 500 schools have 

been trained in SWPBIS, but I have data indicating that of those 400 schools that are trained, only about 

a hundred twenty of them are actually implementing with integrity.  So we've got a lot of schools that have 

been trained but for any number of reasons, they're not implementing with integrity, or at least we have no 

evidence that they're implementing with integrity.  And so I would submit to all of you that use the results 

of our state evaluation and in a moment here, results of your own local implementation efforts, so both 

are buttress to supports that you need in order to sustain this particular effort.  So we got a lot of--we 



have a lot of individuals and agencies and organizations and groups at state level continuing to promote 

sustainability that's been listed right there of course for you, but also think about what resources 

individuals, collaborators, stakeholders at the district level can be useful to help you sustain and expand 

your SWPBIS efforts.  So what kinds of data are helpful for all of you?  I know there are people out there, 

by show off hands at the very beginning that some of you, if not many of you are implementing with 

integrity.  So what kinds of data are helpful to all of you in sustaining your efforts?  It is time for you 

participate and wake up a little bit, so yes. 

>> SWIS data. 

>> SWIS data.  SWIS data, so that's office discipline referral data, absolutely.  That is incredibly helpful.  

What other data are helpful?  I hope you're using more than just SWIS. 

>> Universal screening. 

>> Universal screening data, yes, which is relatively new addition to SWPBIS in Pennsylvania.  Yes, 

another one, sir. 

>> Actually, like a date [inaudible] on classroom for observational data. 

>> Observational data, is that on teacher behavior, kid behavior, both? 

>> Kid behavior. 

>> Kid behavior.  Okay.  Absolutely.  Although I'm sure you're also, kind of, making note of teacher 

behavior as well, adult behavior.  So, good.  So, you take--wow, that's pretty sophisticated.  And I would 

imagine and I hope it's extremely beneficial for you as well.  What other data?  Anyway, progress monitor, 

anything, you know, anybody knows like DIBELS or AIMSweb or you never hear--okay.  So hopefully 

you're looking at some of those data.  Again, not necessarily directly related to SWPBIS, but think about 

it, if we create an environment that is safe and accommodating for all students needs, then in theory, it 

should have some indirect, if not very direct effect on academic performance.  I'm sorry.  I put you off.  

You had your hand raised. 

>> Attendance. 

>> Attendance data, absolutely.  So, you're looking at attendance data.  Great, what other data can we 

use? 

>> Silence. 

>> Yes. 

>> PBIS assessment. 

>> P--yes, PBIS assessment.  So, that would be like the school--the school safety survey, the effective 

behavior support service of assessment.  So, lots of different data that can be used to sustain your 

efforts.  With whom do you share those data?  I bet you everybody shares it within their core team, right?  

I hope many of you are doing that.  Are you--think about it.  Are you sharing it with your administrators?  

Are you sharing it with your faculty?  Are you sharing it with your school board?  I know school boards 



have a lot on their plate and that maybe a dicey kind of relationship and consideration, but I would 

strongly encourage you to frequently update the school board as to the efforts and the outcomes 

associate with SWPBIS.  If for no other reason, just to keep them informed of what you're doing, but also 

as resources continue to dwindle, perhaps maybe those data will be helpful in your cause to ensure that 

efforts are not truncated, stopped, ceased, or minimally, you know, kind of halted right where they are.  

So, we need to be considerate of sharing those data with school board, also sharing those data with 

parents, with community.  One of the districts that I have worked with for a number of years actually 

shares this information with their local community via the newspaper.  Not just through school board 

minutes but also through kind of outreach in the local media.  And sharing those data with community 

partners who are willing to pony up the money for backup reinforces.  So, they go to their local 

businesses.  Some of which are not--they're more regional businesses, some bigger ones.  And they go 

to them and say "Hey, thank you so much for your previous support.  We just want to show you the 

outcomes of the things that you're supporting.  Look at how awesome this is.  We reduced the number of 

out of school suspensions.  We reduced the number of expulsions.  We've increased the academic 

performance.  Kids are happier.  Staff are happier coming to school.  Will you please consider continuing 

your support in our backup reinforcer plan?"  So, using the date to help garner additional support from 

local businesses and community partners will certainly be helpful.  As well as using those data support 

efforts in collaboration with mental health agencies that are so invaluable to the work that we do.  So, 

consider all the different ways and methods and also individual groups to whom you can share your data 

with, because that will absolutely continue to support the sustained efforts of SWPBIS.  Consider how 

often you're doing that in what format, so frequently as possible is advisable.  So, I want to share with you 

just a little bit more on the sustainability issue.  So, a couple of grad students of mine, and I collaborated 

on a project a couple of years ago where we--actually, it was about two years ago.  And we looked at 

what are the critical features of sustained efforts of PBIS at the universal level.  And so, we surveyed a 

number of PA PBS network schools that are implementing with integrity as well as interviewed and 

surveyed schools that had been trained on SWPBIS but did not implement.  So, we wanted to look at 

what are the factors that promote sustained implementation as well as what are the barriers that prevent 

initial adoption as well as sustained efforts across time.  We used a research validated tool called the 

SUBSIST.  You don't need to know a whole lot about it, other than it's a research validated tool to 

measure sustained implementation of SWPBIS.  Perhaps, a little bit hard to see here but let me 

summarize for you.  What we did is we looked at all the participants' ratings on this particular scale.  And 

we tried to quantify what are some of the primary barriers to sustained implementation of PBIS, as well as 

what are the facilitating factors that ensure SWPBIS will be implemented, A, with integrity, and B, for a 

sustained period of time.  Not surprisingly, what we saw as being the number one factor associated with 

sustained implementation as well as the number one factor preventing initial adoption was building 

leadership.  Very clearly indicating that if you do not have building leaders who are firmly committed to 

these efforts, A, you'll never get to initial adoption and B, you certainly will never sustain its 



implementation, but on a positive side, if you have strong administrative leadership and buy-in, then your 

efforts to implement over a long period of time are greatly enhanced.  So, building leadership by this small 

study, and it's actually fairly representative of some other studies as well that we've looked from other 

states, that building leadership is the number one promotion factor for sustained implementations, strong 

leadership.  And if you don't have strong leadership, you're not going to be able to adopt SWPBIS with 

any level of integrity.  Interestingly also, similarly important for sustained efforts are building and central 

administrative leaders who are willing to remove barriers to sustain implementation.  So, if you have 

administrators at the building in the district level who are considerate of and are effective and efficient at 

removing barriers to implementation, that is going to advantage you quite nicely.  So, for example, 

building in central administrators who are willing to find ways to financially support SWPBIS or make sure 

that the professional development plan actually facilitates strong, effective, deep training and technical 

assistance regarding implementation.  That's going to help as well.  You need that.  A third very important 

piece of sustained implementation is monitoring efficacy.  Schools that implement with--implement 

SWPBIS with integrity over at least two to three year period of time indicate that their top third or the--I 

guess the third highest priority for--or--for a sustain implementation is frequent monitoring of efficacy and 

sharing those outcomes with stakeholders.  So, it has to be efficient.  And it has to be effective.  And that 

is what will promote sustained efforts.  So, what's going to help sustained efforts?  Strong leadership, 

decisive leaders who can minimize or mitigate barriers that will always be there, and then also monitoring 

rather frequently the efficacy of our efforts and efficiently producing those results to various stakeholder 

groups, that's what's going to be incredibly important for sustained efforts.  And on the flipside, schools 

that have that lack administrative leadership that can't figure out how to get around barriers that are not 

incredibly efficient, or don't care to consider effectiveness, those are the schools that are going to have 

really a difficult time in terms of implementing SWPBIS.  So, data as we saw from that previous small 

sample clearly are necessary for sustaining our efforts.  You need strong leadership, you need to be 

efficient in your--in your limited resources.  But you also need data to really support what you're doing for 

the long haul.  So, what questions should we be asking of our PBIS framework?  If we're thinking about 

data, we got to ask ourselves what data will be of value.  I don't have necessarily the absolute answer.  

It's going to contextually relevant for your particular school.  If your school happens to be very much 

concerned about its suspension and expulsion rates, then make sure you're monitoring those data on a 

regular basis.  If you're concerned about eligibility plate--or placements in alternative education settings 

that are highly costive and at times can be somewhat ineffective especially when we consider 

transitioning kids back to the neighborhood school, then monitor data around that type of an outcome.  

So, we have to be mindful of what are the contextual variables that are relevant, salient to your particular 

community and my--and figure out a way of quantifying those variables and then measuring those 

variables on a regular basis.  But I would also add that there's some key things that all schools need to be 

mindful of with regard to data collection and PBIS.  Certainly, we're looking at ODRs.  We can look at out-

of-school suspensions, OSSs.  We can look at instructional time, how much kids are recouping.  Although 



I didn't share it here, you can see on the executive summary on the PAPBS.org website that we have kind 

of a very vividly described how much time is regained instructionally for teachers and students when you 

implement SWPBIS with integrity.  And principals are always like this one, how much time principals 

regain as a consequence of not having to deal with these many ODRs.  So, you can consider that as a 

framework or structure to evaluate the efficacy of PBIS.  Opportunities to learn, that's a student feature of 

them being back in the classroom and not sitting down on the principal's office, hanging out with 

secretaries having a grand old time being negatively reinforced for their misbehavior.  We can look at 

safety and climate surveys, of course.  Someone has mentioned earlier the PB--PBIS assessments 

website which has one of our hallmark school safety surveys.  You can look at referrals to special 

education, in the seas of least restrictive environment.  Whatever is relevant for your particular school and 

your particular district, I encourage you to figure out creative ways to measure those outcomes, and then 

regularly monitor them.  But we also need to be mindful of one critical feature of any implementation 

effort.  And that is, you can't attribute any of the positive outcomes that you see in your data unless you 

first have a mechanism by which you can critically evaluate the degree to which your effort is 

implemented with any sort of integrity.  So, from my perspective, the number one question that we have 

to answer through data about SWPBIS is how well are we actually implementing it?  Recall, Jim Palmiero 

indicated about 450 or so schools have been trained in SWPBIS across Commonwealth since summer of 

2007.  Yet, we have data that only 120 of those are implementing with integrity.  So, there must be some 

other schools out there that are implementing but they're not necessarily evaluating the efficacy with 

which their actually implementing, or the integrity.  Excuse me.  So, we have a recipe for how to 

implement SWPBIS.  You go to the trainings, you get the--you get the tools, you get the resources, you 

get the knowledge.  And you also get the on sight technical assistance for PaTTAN and I use in other 

community partners to implement with integrity.  So, we're giving you the recipe.  Can't see it real clearly, 

but here's a recipe for some sort of a cake, if you don't follow it, you get this ugly cake that no one ever in 

a million years want to eat.  Instead, if you follow the recipe well, you get a nice beautiful cake.  We've got 

the recipe for SWPBIS, please follow it.  And as well, monitor the integrity with which you are actually 

following that.  So, many of you, if not all of you, I hope, have heard of the number of different fidelity 

measures that we can utilize within SWPBIS, you have the SET, you have the BoQ, the TIC, and a 

number of other resources that are useful at the second and tertiary levels of implementation.  But I 

encourage and implore you, and frankly, beg you to measure fidelity of implementation at least on an 

annual basis.  If you're interested in more progress monitoring of early adoption of SWPBIS, there are tool 

such as the TIC and the Walkthrough.  The Walkthrough maybe is relatively unfamiliar to many of you, 

but the Walkthrough is basically a 15-minute version of the SET.  It's really helpful and a useful tool for 

progress monitoring purposes of initial adoption of SWPBIS.  So, consider fidelity because it's absolutely 

critical.  Once you have those fidelity data, then you can certainly attribute any changes and outcomes, 

whether academic, behavioral, climate, instructional.  Any sort of outcomes associated with student and 

staff development in progress, then you can attribute that to what you're doing it within your PBIS 



framework.  Ultimately, we have to remember that SWPBIS is really just the initial phases of the entire 

pyramid.  The pyramid is not SWPBIS.  The pyramid is PBIS.  Tier 1 is just the School-Wide green zone.  

In my experience, there are a fair number of schools that implement SWPBIS with integrity.  And really 

feel as though they've done it.  They're done, we're good to go.  We're implementing everything.  And I 

say to them, congratulations on getting Tier 1 down and getting it done well.  But what we have to now 

start considering are the advance tiers, Tiers 2, and Tiers 3.  SWPBIS, universal, Tier 1 Positive 

Behavioral Interventions and Supports are truly just a foundation of which we build our additional 

advanced tiers of interventions and supports.  So, we have to make sure that SWPBIS is in place.  But 

firmly recognize that the outcomes that we see associated with high integrity SWPBIS are quite good for 

the majority of kids.  But it's not enough.  We have to consider how to layer on top our advanced tiers of 

supports and interventions, so that all students have an equitable opportunity to participate to the fullest 

extent possible, maximum benefit from their educational experience.  Remember, once again, SWPBIS is 

not necessarily the end-all be-all.  It is just simply the very beginning.  Monitor fidelity, monitor fidelity, 

monitor fidelity.  Continue to monitor your outcomes associated with PBIS that are critical and valuable to 

you.  I thank you all for submitting your data to the state, so that we can continue to provide sustained 

support for implementation and expansion of SWPBIS across the Commonwealth.  Our work is not done.  

As Jim Palmiero indicated earlier this morning, we're basically affecting less than 15% of all kids in 

Pennsylvania.  We have a long way to go but the road that we have--that we have gone down these last 

couple of years is very positive and encouraging one.  At the state level, we have tons of data, thanks to 

all of you to share with our stakeholders at the state level and national level to support this effort.  But I 

encourage you to think about ways in which you can use those data.  Other data at your disposal to factor 

in, how do we sustain implementation at the local level, and how do we expand it to other buildings in our 

district.  There are general frameworks for doing that.  I hopefully provided you some food for thought in 

that effort today.  But clearly, it's going to be contextually based upon the needs of your particular 

community and your school.  Get it down, get it done well.  Implement with integrity, measure outcomes.  

And don't be satisfied with just that, consider what are our advanced tiers of support that we need.  I 

encourage all of you to look in your conference planner for the number of sessions dedicated to Tiers 2 

and Tier 3.  Especially for those schools that have implemented with integrity over a great deal of time, 

because again, we're not done when we've--when we satisfactorily implemented SWPBIS.  There's a lot 

more work that needs to be done.  Ultimately, data again should be the loudest voice driving the 

decisions that we make in schools.  Those data should include a number of different things that the least 

of which is integrity of implementation and outcomes that are valued by you and your community.  Again, 

I appreciate all of your attention.  The data that you all submitted to help this cause at the state level and 

the national level, and I hope on some very, very small scale minimally, this--your attendance here at this 

session has given you additional ideas and insights as to what other data you might access to sustain 

and maintain.  And also expand PBIS within your particular communities.  Thank you for your support.  

Thank you for your attention.  My contact information is up but here.  I apologize for being--going a little 



too fast.  We only had an hour.  And I want to make sure everybody gets the thing you're all really here 

for.  And that is the code.  And I apologize.  I didn't really leave time for question and answers.  But I'll 

stick around, if people have a question.  I may be have an answer or two.  I don't know. 

>> All right, please.  Yes. 


