
>> Okay.  This is what we want to talk about, and think about, and do today.  Look at some outcomes of 

positive behavior interventions that supports the build sustainability.  What are some of the things that 

happen when we implement PBIS with fidelity that actually help us with the bottom line?  When we're 

talking about sustainability, when it comes down to it, we're talking about do we have the money and the 

resources to keep doing the things that we think are important to do?  We're going to figure out how to 

identify exactly what is the data that informs us about those outcomes, and then I'm going to have you 

identify some strategies that impact the outcomes.  And the work that you guys are going to actually do in 

the latter part of our morning session is to really think about what is the data that you have at your 

program?  What's it called?  What's it look like, and what does it tell you?  How do we put some things 

together to decide whether what your data is or isn't telling you about what you're doing?  This is--in July 

of 2009, I got to have to look at this one.  It was Melissa Mincic, Barbara Smith, and Phil Strain wrote an 

issue brief for early childhood administrators about what it takes to implement Program-Wide Positive 

Behavior Interventions and Supports.  And one of the things that they identified in there that 

administrators needed to do was to find four days of upfront training just to kick it off in order to get 

everybody grounded in all of the information.  We think about the stuff that goes on, these are the key 

elements that came up--they came up with in terms of sustainability.  The data of course, is what tells us 

where we are with some of those things, but in order to get the data that we want, we need resources, we 

need coaching, we need procedures and policies, we need training, we need time, and we definitely need 

leadership.  It doesn't matter how enthusiastic a classroom teacher is if the administrators don't want to 

do this, it's not going to happen.  So these are the things that we want to think about.  And as I said 

before, as we look at all of our information today, we're going to be talking about time and money a lot 

because we're talking about sustainability, but we also want you to remember that if we don't also talk 

about quality, if we don't talk about learning outcomes, if we don't talk about teacher satisfaction, those 

kinds of things, if we don't have quality, ultimately, the resources dry up.  So we won't be looking just at 

the dry stuff, we also have to look at the quality stuff.  What are some of the things that we know that 

happen when people implement Program-Wide or School-Wide Positive Behavior Interventions and 

Supports with fidelity?  One is that staff tend to stay where they are.  They tend to stay and work.  And so, 

what does that--why does that matter?  Okay.  As a whole, early learning programs have a whole lot of 

turnover.  There are a lot of good reasons for that.  Didn't pay that well, it's a really stressful job, little kids 

are really needy.  And if you're working in childcare, the hours can be really long, you know, in any 

program.  The same is true for schools, but the turnover rate is more dramatic in early childhood 

programs.  So one of the outcomes of PBIS that has been reported both nationally and within our state is 

that staff turnover goes down.  Well, how does that impact sustainability?  When--and here--so I'm going 

to throw some numbers at you and they look at in different ways.  The average teacher salary for an early 

childhood program--this will make all you school aid folks feel good, is $27,000, that's the average.  And 

that's actually--that's the median, half above, half below.  So in MoneyWatch in 2000--in November of 

2012 reported that employees earning $30,000 a year or less, it costs about 16% of their salary every 



time you have to replace them.  That's an addition to the salary, but you know, just the replacement cost.  

So for every staff member, we're thinking, you know, in an early childhood setting, it's going to cost about 

$4,320 to that program every time you have to turn over staff.  That's just--that's for each one.  So, if only 

one teacher leaves, you just save $4,320 that could be put toward coaching or some other PBIS cost.  

We have a program--actually, I've heard of two in the last year where they had a building where turnover 

was rampant.  I--one where they had a hundred percent turnover two years in a row.  First year of PBIS, 

nobody left.  After they had implemented it for one year, nobody left.  How much money you think that 

saved them?  And there's a school district where early childhood pays less than school age.  This year, 

for the first time in all the years I've known them, they don't have any new staff coming on in the fall as 

they--I mean, at least that's their expectation at this point.  They're implementing PBIS now.  Do your 

administrators know that?  Does your school board know that?  Have you had that kind of experience in 

your situation?  In--for the National Commission on Teaching and America's future, the cost of teacher—

turnover--there was a pilot study looking at the cost of teacher turnover in five school districts.  The 

average cost per teacher replacement in the school district is $8,400.  If PBIS keep some people 

engaged and happy and feeling like they belong in the school, it doesn't take long at all for that to add up 

to a significant impact on the budget that you are spending to implement program-wide PBIS.  Now, and 

that number includes teacher induction cost, but it does not address lost productivity costs.  So whenever 

you look for these kind of numbers in industry, a lot of times, they do factor and loss productivity that's a 

little more challenging in some of our settings, but it's one of those things to really think about.  And on the 

quality side, so that's--that gives you the dollars and cents stuff, but on the quality side, research has also 

shown that children learn more with experienced teachers.  The value added, you know, the 

Pennsylvania Value Added Assessment System and the national process for that has looked at that and 

found that yes, experienced teachers teach, you know, do better than newbies.  It makes sense.  We get-

-but hopefully, we get a little better with what we do with a little experience.  We also had a doctoral 

dissertation by Robin Grogan, who is now at Bloomsberg University, that actually used our PBIS data 

from our first couple of years of implementation from our program-wide stuff and she found the same 

thing that the program--the biggest factor that had an impact on how--on the progress the kids were 

making was the experience of the teachers.  So that again, gives another piece of that thing that you want 

to know.  The other thing is that competent and confident staff are more likely to effectively serve children 

with disabilities.  So, why do we care about that?  Well, in Pennsylvania, serving children with disabilities 

makes Pennsylvania childcare programs eligible for Stars financial incentives.  Even if the program is not 

serving children who are low-income which is the other way that they can become eligible for financial 

incentives.  So if you are as a result of implementing PBIS, if you are eligible--if that then makes it 

possible for you to effectively serve children with disabilities and you do so, that can also make you 

eligible for some financial incentives for quality performance, depending on the size of a program.  A size 

for merit award in 2013-14 ranged from about $3,000 to nearly $50,000 has quite an impact.  And not 

every--I mean, schools, you're definitely not eligible for that, not every program is eligible for that, but 



those are the kinds of things that we need to be thinking about of how does implementing quality PBIS 

actually have an impact on our dollar--on our bottom line.  And PBIS implementation is an approved use 

of the quality improvement funds that go along with the Stars Program.  So one feeds the other, you use--

you get the funds because you got better, and you continue to get better because you're now eligible for 

the funds.  So that's one of the things that we're really kind of thinking about.  So staff stay, learn, and 

grow.  That's one of the very important things that we see with PBIS implementation.  The next one is the 

enrolment climbs.  So what does that mean for us?  Childcare in Pennsylvania costs an average of seven 

to ten thousand dollars per child, per year.  Now that varies by age and location.  So, that's the amount of 

money that is either added or subtracted from the budget based on a child being, you know, whether or 

not you are at capacity of your space and ratio.  And that data comes from care.com.  So what about 

school districts?  I mean, that's--this one kind of hits pretty quickly, and it happens two ways.  One is for 

every child that comes to you because programs--because you know, you have a good reputation that 

adds to the--and for every child who doesn't get asked to go some place else to find someone who would 

fit you better because of challenging behavior, that's revenue that stays in the system.  So what about 

school districts?  When a student leaves the district to attend charter school, the district pays that 

student's tuition.  The allowable cost per student varies by school district, but for 2013-14, the range was 

about 75,000 to just under 15,000 for regular education per student, and special education cost ranged 

from 13,000 average daily membership rate to more than 83,000, again, depending on district and 

situation.  That's a lot of money.  So, if by--as a school district, if you are implementing School-Wide 

Positive Behavior Support and keeping more of the students that live in your boundaries, that's money 

that stays in your district.  Traditional school districts are still the default educational system for most 

children and families, so traditional schools tend to see children who go to a--to a--who attend charter 

schools as across to their system because some of the traditional school funding is child specific, but 

property taxes are not.  You get that, you know, because of the district.  On the other hand, charter 

schools, the situation is more similar to the childcare situation.  Every--charter schools see each student 

who comes to their school as a revenue source.  So you know, you got--some of you are on one side, 

some are on the other, I am not advocating one or the other, they're both really viable options, so the 

numbers that were listed as the amount that traditional schools could save are the amounts that charter 

schools can bring in whenever they're able to serve children effectively.  And if implementing PBIS makes 

you attractive to more folks, that's another piece that makes your bottom line stronger.  Now, the increase 

enrollment or attention is not a guarantee of PBIS.  You live in a really transient area where employment 

changes a lot, people are in and out and in and out, and you know, dad got a job or mom got a job in 

another state or another county, or whatever, it's not going to have an impact on that.  But it is going to 

have an impact on the children who leave the district are typically children who are not thriving.  The 

same thing is the children that leave a childcare program are the children that either the child or the family 

does not feel welcomed and a part of the system.  The other piece--oh, the other thing from school 

districts is that Pocono Mountain School District a few years ago produced a white paper on the impact of 



School-Wide PBIS in which they showed significant savings by being able to return students who had 

been placed out of district due to behavior back to their district.  So again, that is a dollars and cents 

return on investment for the prevention work that you do for PBIS.  The other--the other thing that higher 

enrolment does for you is that when you are full, you need to recruit less.  So what impact does the 

goodwill that PBIS generates among families when they refer each other to each other?  What impact 

does that have on your marketing budget?  And you know, it used to be the idea that school districts 

would have to have a marketing budget.  You'd be going, "What?"  What did--it's a major part of what they 

have to do now.  This is an example of an--this is an actual piece of data from a program in Southeast 

Kansas.  It's a Head Start program.  And what this shows, the blue is what--is how they spent their mental 

health dollars before they implemented Positive Behavior Interventions and Supports.  And you can see 

they were spending that 80% of their mental health dollars on intervention on top of the pyramid kind of 

stuff and you know, 15% on prevention.  Once they implemented PBIS, they managed to flip that.  So the 

red is what--how they're spending their money, the same pot of money after they started implementing 

PBIS, so they were able to shift more to prevention and spend less on intervention.  The same kind of 

thing happens in schools.  Other--an extra piece of interesting information is that personal care providers 

which includes childcare staff is the job group in the US with the highest rate of depression.  I told you 

those little kids are really needy.  They're exhausting.  And depressed staff miss work more, do lower 

quality work, do lower quantity of work, and are more likely to be hurt on the job which are all cost drivers.  

Even programs that don't have a mental health category like Head Start does, have some of those mental 

health costs. They just may not have identified them in the same way, so that's one of the things we're 

going to challenge you then to think about.  What are the costs to your program due to the stress of 

working at a very challenging work environment and how can PBIS help them mitigate that or how has it 

because one of the key pieces about all of this is communication.  A study just released last week 

showed that children cared for by depressed childcare workers are more likely to exhibit both 

externalizing and internalizing behaviors in the classroom.  So the teacher's depressed, kids are more 

likely to either act out or withdraw, and that caries--the internalizing part carries over into the home also, 

so that was just released that week--last week.  So greater support to the staff, through the core 

leadership team, through staff acknowledgment and coaching are likely to impact the adults and the 

children at the school and also at home, because definitely, when kids are impacted, the grownups 

around them are impacted.  And if the kid goes home, it's the grownups at home that are being impacted, 

hopefully, they're going home.  Coaching, it's one of the hardest things to figure out how to fit that in, how 

to get time in there, how do we actually spend the time with teachers and help them do things?  Some 

things that we need to think about to do that is how do administrators, and coaches, and supervisors 

spend their times in classrooms?  A lot of you are probably facing more observations, more time in 

classrooms due to higher demands for teacher assessment and making sure that we're doing things well.  

So how does this all fit with the coaching?  Are they observing and coaching, or are they acting as an 

extra pair of hands to manage challenging behaviors?  In early childhood, that happens a lot.  You've got 



a child who's, you know, you got a classroom, you got a child who's losing it.  That child losing it causes 

somebody else to start acting out.  Pretty soon, it's sort of chaos and they go, "Help.  Somebody from the 

office get down here now."  And sometimes that's a distance, you know.  So you know, if the--if an 

administrator is spending a lot of time in the classroom putting out fires, that's a cost.  This next piece of 

data is related to schools, but we'll think about it also in the early childhood world.  Schools--and this data 

came from one of--Jim Palmiero talked about the videos that are on the PaTTAN website.  This data 

comes right from the presentation there that I'm--I was going to say--I think it was Rob Horner who 

presented.  But schools that implement School-Wide PBIS with fidelity reduce the number of office 

discipline referrals by about 1.055 per day per a hundred children enrolled.  School age office discipline 

referral data has shown that each office discipline referral costs the child 20 minutes of instruction, costs 

the teacher 10 minutes of being able to provide instruction, and it costs the administrator about 10 

minutes to deal with that child instead of providing supervision, managing the budget, and all the thing 

that administrators do, so those are all specific costs.  So and that comes--that was actually a study by 

Scott and Baron from 2004.  It's on that resource sheet.  Well, you got to download that off the web.  At 

that rate, in the average childcare program in Pennsylvania, the size of the average childcare program is--

they serve about a hundred kids.  So we're talking about a little over one behavior incident report fewer 

per day because of implementing with fidelity.  But childcare programs are open 250 or more days a year.  

So, if we did it at 250, it comes out to just short of 264 fewer incidents because of implementing PBIS.  At 

10 minutes per incident, the administrator is dealing with 44 fewer hours of incident management per 

year.  That's more than a week.  So that's a whole week of observing, coaching, supporting, helping the 

staff.  And if each of those incidents also cost a teacher 10 minutes of time with paper classroom 

disruption, paperwork, all of that kind, that's another 44 hours.  Now, we'll assume for those hundred kids, 

that's being spread across multiple teachers, so it's not like each teacher gets a week back.  But if you 

had seven teachers in the building, each would save a little more than six hours a year, it could spend 

those PBIS core leadership team meetings, making this stuff happen.  And now, we don't know that each 

incident takes exactly 10 minutes, that's the average, you know, that's kind of thinking about those kinds 

of things.  And in early childhood, we typically don't send our three-year olds down the hall to the, you 

know, report to the office like we do in schools, but administrators are often coming to the classroom 

when there are lots of incidents, so they're losing their time on that end.  And if there are multiple 

buildings in a program, sometimes those distress calls also require a fair amount of driving.  So the 

administrative cost in early childhood programs might actually even be larger than they are in schools 

because of the challenges of space, and time, and issues.  Okay.  Those are kind of some of the things 

that we want you to think about.  What are some of the issues that--we don't collect all this, you know, we 

talk about ODRs and BIRs, but we don't necessarily collect all of the sum of that data, so let's look at 

some of the other things that might tell us whether these things are happening.  These are some goals 

that we kind of put in here that we're aiming for.  First, families feel that they are part of and supported by 

the program.  If that is true, what's likely to happen?  We're likely to have--they're going to refer it, they're 



going to stick, they're going to stay with you.  Their children are going to stay enrolled and they're going to 

tell their friends and neighbors that this is a good place for their child too, for their children to come.  Or 

now comes, you know, this is what we're aiming for, that children are happy and learning at your program.  

Staff are competent and confident and we have the resources are adequate to meet the needs which 

seems to be sliding right off the screen.  So let's think about this.  You know, I--the reason the program 

one doesn't seem quite as warm and fuzzy as the other three.  And your program's mission statement 

probably doesn't say, "Keep the doors open."  But when push comes to shove, it is a huge part of what 

we're talking about, so we need to--we need to think about that.  We also need to think about that 

resources are not just dollars, they're the staff, they are access to supports, they are knowledge and skills 

to accomplish the goals, all of those kinds of things.  So now, what we're going to do for the rest of this 

session, look at these outcomes and identify what data that could tell you if you're meeting these goals, if 

you're accomplishing this.  And then we're going to think about how your pieces of data fit together to tell 

you what and what you maybe should do more of and what you maybe could or should do less of so that 

you have time to do the things that make the biggest difference.  So let's start with looking at families.  

So--and this is where it goes from being all about me to more participation.  So what data would tell you 

that families feel that they are part of and supported by the program or conversely that they're not being 

supported?  What are some things that you guys see in your school or in your early childhood program 

that would tell you whether or not families are feeling they're a part of it? 

>> [inaudible] back-to-school night conferences. 

>> How many families come to family events?  Back-to-school night, family conferences, you know, fun 

things, all of those--absolutely.  What else?  Just yell it out. 

>> Posts on social media sites. 

>> Things on social media, things that you--that's something you didn't use to have to worry about, but 

now, you're going to get all kinds of credit or all kinds of slam.  Out there in the public for everybody to 

see.  Absolutely.  What else? 

>> Survey. 

>> Surveys may tell you whether, you know, what they're thinking about things.  How about parents come 

to you and ask for information or assistance?  Do you think about that as being a measure of the quality 

of your program and whether or not you're meeting family's needs?  How about when families contribute 

to the well-being of what you're doing beyond the box of tissues the first week of school?  What do 

families do that actually contribute to what's going well in your program?  Do they come in and spend time 

in the classroom?  I know that's--some schools welcome that, some not so much.  Some--lots of--Head 

Starts are required to encourage that.  Some childcare programs do, some have some challenges with it.  

You know, how do families contribute to what you're doing?  And then, how do you know?  So for 

instance, if we said earlier, you know, if families attend family events do you have good records, do you 



know exactly how many people showed up for everything?  Do you--what about referral sources, do you 

track that?  Do you know whether the families that came to you heard from their neighbor or the people 

down the street that, you know, I heard that this was really a good program and therefore, I'm coming?  I 

what to give you about five minutes to talk at your tables, get your hand out that we gave you and add to 

that list of things that are--that's already there about families. 

>> [inaudible] 

>> Yeah.  In this--if you're still working on that side on the left, what are just some more things that would 

tell you if you are implementing--if families are happy with you? 

>> [inaudible] 

>> Thank you.  Well, that generated lots of conversation.  I want to give you just a few seconds more, I 

want you to write down at least three explicit places in the next column that's--that where your program 

collect some of the data that you were just discussing.  What are the--by name, what's the document, 

what's the record, what's the whatever.  So for instance, the idea that families continue to bring and send 

their children to you, that would be--do you have a referral form?  Families are happy with or not happy 

with you during the time they're with you, does anybody do an exit interview with families when they 

withdraw, you know, do you have that?  Those are the kinds of things.  So write down at least three 

pieces of data that would tell you how you're doing with families.  Okay.  Let's come back together.  Now, 

let's think about the kids.  How do we know that children are happy and learning in your program or 

school?  What are some of the pieces of data that we look at, that will give us some of that information?  

Office discipline referrals or behavior incident reports, that's the classic one that's very, you know, big in 

the PBIS effort that we look at those.  What else tells you whether children are happy and learning in your 

environment? 

>> Attendance. 

>> Say that again? 

>> Attendance. 

>> Attendance.  Kids are more likely to come when things are going well.  And even--I mean, you can 

say, you know, the kids for, like he really has a--has a say in whether he shows up or not.  Sometimes 

child attendance is early learning programs is about parent satisfaction.  They know that you're important.  

So child attendance is important in one venue or the other.  What else? 

>> Informal conversations with children about their allowance.  It'll satisfy the [inaudible] 

>> Yeah.  How happy are the kids?  What do they have to say?  The Hear Me Project, you know, those 

kinds of things.  What are the--any kinds of conversations that you have with kids, that'll give you some 

information. 



>> Their academic achievement. 

>> Academic achievement, absolutely.  Whether you are two or twenty-one, if you are, you know, in a 

learning environment, you should be learning things, how do you know?  What are the things that you use 

to measure the progress the kids are making?  How about what program or school adult information 

would tell you how the kids are doing?  Teacher conferences, it might be a way that you'll get some 

information.  How about teacher attendance?  When the kids are doing better, the teacher show up more 

regularly, you're less likely to take time off when you're not stressed to the max.  How about teacher 

requests for children to be moved, removed, you know, those kinds of issues?  That tells us how the kids 

are doing.  When kids are struggling, there's always one or more adult around them who are struggling 

because if they weren't struggling, they would have figured out for the kid. 

>> [inaudible] they're involved in different activities [inaudible] in school. 

>> Yeah.  How connected they are, how involved are they with the other things that are going on with the 

school, absolutely.  This time, I'm going to combine those two little activities that we just did when you 

think about the--I'm going to give you one more and then I want you to add to your lists a little bit, and I--

and I--and I want you to come up with three things, that three pieces of data that you collect at your 

school or your program that tells you more about how the teachers are doing.  Two things I want you to 

think about.  How about the smoothness of the transition to school or other settings?  That tells you 

something about how the kids are doing.  The other thing is the number of restraints that happen in your 

building, you know, so add to--you've got five minutes to do the two tests that we split up the last time.  I 

want you to add what else will tell you how kids are doing.  List specific assessments that you use 

perhaps, and what--you know, so how do you collect that information?  So if you want to look at child 

assessment in that next column, what is--specifically, how do you get that information?  We want you to 

be able to take this home and do something with it.  Okay.  Thank you for coming back together.  Now, 

let's think for a minute about the teachers and the other staff in the building, what are some of the data 

pieces that tell us how the teachers are doing?  And some of them we've talked about.  Staff attendance, 

staff turnover, who comes back, who stays?  What are some others?  How else do you know how the 

teachers are doing? 

>> We could start collecting the class scores that the children [inaudible] 

>> Actual teacher assessments, teacher evaluations.  So if you talked about class, at Head Start, the 

teapot or the tippy toes, the Danielson processes that you guys are all putting in place in your schools, 

how our teachers doing, absolutely.  What else? 

>> Too many office discipline referrals. 



>> Yeah.  Absolutely, the number of office discipline referrals or behavior incident reports.  Those are--I 

think are such a challenge.  None may not always be a good thing, and too many is not a good thing, but 

what's the right number?  Uh-huh. 

>> Participation in events like peer-based. 

>> Okay.  So participation in event that are happening particularly related to--related to PBIS, but really 

related to anything in your school.  How are--how engaged are the adults in your school in the activities of 

the school?  Absolutely. 

>> Having parent complaints. 

>> Parent complaints or compliments.  But, yeah, you know, what are the things that--what's the feedback 

from the field?  Now, if you've shared what the expectations are, then you know that your complaints and 

your compliments, you know, what they're hinged against and whether or not they make some sense.  If 

you never communicate those, thank goodness, PBIS does, you know, it can make it really hard to make 

those things make sense.  How about workers' compensation claims?  Staff who are really struggling or 

more likely to be hurt in their jobs. 

>> [inaudible] Head Start, and we have an awful lot of students actually terminal [inaudible] 

>> Uh-huh.  So it's not only workers' comp and, you know, yeah, that it's--if I can--if I'm struggling with the 

children in my class, I'm more likely to get hurt, I'm going to have medical claims, I'm going to have some 

of those kinds of things, absolutely.  Take a--take a few minutes and again, do the same thing, what 

information tells you how the grown ups are doing?  We didn't talk about child assessments.  You know, 

how the kids are doing tells us something about how the grown-ups are doing because when I'm doing 

relay well, my kids learn and grow, when I'm not [makes noise].  So take a--again, take a few minutes, do 

the same thing, what are the--what's the information that will tell you and how does your program collect 

it?  So do you use the class?  Do you use--you know, where would you find out absent--about absentee 

records and whether any particular teacher is more that another, et cetera.  From you this time, I would 

like three people to tell me one thing, one specific place that you know that your program or school 

collects a piece of data that will tell you how teachers are doing.  Who's got something to share? 

>> We use a class tool.  It's a measurement tool, graded interactions in the classrooms. 

>> Yeah.  A--the--she's talking about the class tool, it's used in early learning programs, and it looks at 

teacher interactions with student.  So it looks that quality of, a little bit--a bit about environment, but a lot 

about the instructional environment and, you know, some about the emotional environment. 

>> [inaudible] it has all their scores on, their members, their teach clubs, their class scores, their job 

attendance, job participation, everything they know with one profile. 



>> So they do a classroom profile that collects a number of these things that you've just talked about all 

into one document for classroom, so that they can look at things across the system. 

>> [inaudible] an insight which just [inaudible] it also collects these data, behavior, and we also collect 

daily, behavioral data on the child's classroom, who's in-charge with [inaudible] 

>> So he talked about for those of you who couldn't necessarily hear, he talked about SWIS which is 

School Wide Information System for looking at tracking behaviors.  In early childhood, we use the 

behaviorpartnership.com, a similar kind of a system.  And also, individual child, you know, keeping track 

of individual children's referrals and issues and so forth overtime.  So, yeah, all of these things--those 

sound like kid things, but they're really about the adults because how well the adults are doing has a real 

impact on how the kids are doing.  Okay.  Thank you.  And now, we're thinking about the program as a 

whole or the school as a whole.  And this of course, encompasses all those things that you already have 

talked about, but also some other things.  One of the things we talked about, you know, enrollment, you're 

looking at not only the number enrolled, but the stability of the kids, you know, of your enrollment.  Are 

you keeping kids overtime or are you repeatedly collect--you know, recruiting and enrolling new kids, so 

that would be one of the things.  What are some other things that would tell you how your program is 

doing?  That may or may not--and I'm challenging you a little bit here, think about some things that are 

not necessarily on those other list, what are some other pieces that might come up that tell you how your 

school as a whole that you didn't necessarily look at in the quite same way for kids and so forth.  And you 

can always cheat on the list that I gave you if you, you know, really out of ideas but… 

>> Compliance monitoring. 

>> Compliance monitoring.  Yeah.  Are you meeting the expectations of whoever regulates your program 

or your school?  Absolutely. 

>> [inaudible] school improvement process that will constantly require [inaudible] assessment of those. 

>> Yes, continuous school improvement process.  How are you dealing with that?  Are you--you know, 

hitting all of those things, and what impact is PBIS having on that.  Have you thought about advertising 

costs?  What do your coaches' logs tell you about what--how folks are doing?  What are the topics that 

you are attending to when you were providing training?  And/or, you know, what are you talking to folks 

about?  Crisis management or building relationships?  Usually it's some of both but where is the weight? 

>> [inaudible] so we don't [inaudible] go back to different schools… 

>> Uh-hmm. 

>> …but every school has a website… 

>> Uh-hmm. 



>> [inaudible] scores or their grades and see their incident reports and everything, so the teachers can go 

on and see if everybody in the schools really want to go there, parents, if you want, if they're glooming, if 

anyone [inaudible] 

>> So you're talking about kind of a school report card that says how are you doing with all of these things 

and it's public, and people can see and they actually use it to make some choices about where they want 

to be.  How about if you are a middle school or a high school that has several schools feeding into you?  

Can you provide any feedback to your overall district, to your overall program about how implementation 

at the various other schools is impacting the kids that you get?  This school's implementing with fidelity, 

this school hasn't started yet, does that make a difference in the kids, in what things you're having to deal 

with when the kids get to you?  I don't know, that's not a piece of data, I've studied.  But that would be one 

I'd want to know if I was in the school district, and the kids are moving through because that would--that 

might have a real significant issue on how things go down the road.  This is the last time you have to do 

this, we're going to--I'm going to look at some correlation, so spend a few minutes, think about what is the 

information that tells you how you are doing as a program, and we're thinking about sustainability.  How 

do we match the resources to the needs?  So, what are the things that tell us either what the needs are or 

what the resources are?  Those are the things that you're trying to capture here.  What else would tell you 

that?  Well, that was fun, we just wrote down a bunch of stuff, but so what?  This is--this is the work that 

you're probably going to need to go back home to do, but this is the really important piece, and that is to 

say, okay, we know that--we know that this is what our child assessment data says, or this is--we know 

that this is what our attendance record say, but we've got to figure out what's impacting what?  What do 

we need to look at together to decide what's actually making a difference or not?  Just collecting it all 

doesn't answer the questions.  We've got to look at it and analyze it.  So, let's think about some things.  

So what relationship is there between your behavior incident reports or ODRs and coaches logs?  Is the 

information that you are addressing when you are providing coaching, having any impact, you know, who 

are you spending the most time coaching and what do their BIRs look like?  Are they doing better?  Are 

they--you know, you're working really hard to get them up to bear minimum, some of those kinds of 

issues.  Do teachers with lots of BIRs get more and less coaching?  What have you decided about that, 

how are you working on those kinds of things?  What about in early childhood program-wide, we use the 

teaching pyramid observation tool and the teaching pyramid infant-toddler observation scale, otherwise 

known as the teapot and tippy toes, which always gets a good, you know, entertains a few people.  But 

do--what's the correlation between your staff assessment and your child assessment?  Are they 

correlated?  Are the--are the teachers that score better making--having their kids make more progress, 

and how do you know or how do you not know?  So those are the kinds of questions that you want to be 

looking at with these things to make a difference.  Staff stability and where your training dollars are spent.  

If you have more staff stability, can do you get to change how you spend your dollars rather than always 

doing baseline, are you able to give people higher quality training?  Have you figured out how to--you 

know, some of those kinds of things.  So, that's the next piece with this is, is how do we fit some of those 



other things together that will tell us whether what we're doing is actually making the difference that we 

want it to make.  This is where we get to, how do I know what to continue to do or to do more of?  And 

what did I think was a good idea, but I have found it doesn't really seem to be having any impact.  The 

only way you can do more of things that make a difference is to do less of things that don't.  And that's 

absolutely essential for sustainability, because just saying do more, do more, do more is not sustainable.  

If we're going to do more of some things, we have to make sure they are the things that are making a 

difference.  And the only we're going to know that is if we take all these pieces of data that we've looked 

at, and look at how they correlate with each other, how do they crisscross, how do they make sense with 

each other?  And it looks a little like this, "Oh my gosh, how do I figure it out?  It's a little confusing."  But 

it's one of those things that we really need to think about very systematically and try to find out where, 

what's going on here.  Can you identify the strategies that have the greatest impact on the culture of your 

program or your school?  We've seen situations where creating program-wide or school-wide 

expectations simply gave the grown-ups another club to use against the kids.  You are not being--you 

know, instead of good job, of being respectful, I saw you pick up the toys and put them on the shelf, was 

that being respectful?  Was that being respectful?  [makes noise] it just becomes one more club instead 

of one more thing, you know, to help kids.  And that happens when we don't make it very explicit that 

those expectations applied to everybody, not just the kids, they apply to the grown-ups.  And we--and if 

we want that to happen parallel process, we've got to support to grown-ups if we want them to support the 

kids.  We have those kinds of things all the time.  Does the core leadership team that you have truly 

represent everyone in your school or your program?  Does everyone know that somebody speaks for 

them, and do they use those core leadership people to speak for them?  Do the core leadership team 

members report back to those they are supposed to represent?  Those are some of the practices that are 

likely to have the biggest impact on your culture.  Are you making full use of it?  Those are some of those 

kinds of things that we want to think about.  We do not want to be putting out fires.  The greater--I mean--

and I think that's one of things as you're looking for those correlations, what's the data that tells you that 

you're in crisis response mode versus prevention and improvement?  So are you spending more training 

resources on supporting experienced staff or getting new staff up to minimum standards?  That's a--that's 

a piece of data that tells you whether you're focusing on prevention and improvement or whether you're 

still in crisis mode.  When BIRs escalate, does the leadership team check to see if the adults need 

support or reminders about environment or relationships, some of those universal things or do they 

immediately go to behavior plans?  What--you know, what have we built-in in terms of the culture?  Is it 

struggles mean a need for support or whether grown ups or little kids or whether struggles mean [makes 

noise] crisis?  When staff are feeling challenged, do they know how to get support?  If a staff member 

creates a large number of BIRs or ODRs, do they get support to identify what they're struggling with or do 

they get grief from messing up the data?  You know, and both of those kinds of things that happen.  How 

do you ensure that the recorded data matches the real situation?  Because if generating data that doesn't 

support what we want to see gets punished, you will never have good data because people will only give 



us what we--what they think we want to see, not what's real, and share your results.  You may have--

what's going on in your building may be the best things in sliced bread.  But if the people up the line don't 

know that, if the school superintendent doesn't know how your school has been transformed, if the 

administrator of your program doesn't know that the building would total turnover multiple years didn't 

have turnover this year, if--I mean, he or she is just looking at, you know, how many new staff do we need 

to hire and not catching, that this one building made such a difference, if that doesn't happen, if you're not 

explicit about that, the resources may go away because if I don't know what's making a difference, I'm 

going to go with what I think might work.  So, if you've got data and you've got results that really shows 

what a change has made and how this has saved your school or your program, time, money, stress or 

paid you in quality, share it, make sure it gets up the line, don't forget the school board, don't forget the 

board of directors, everybody who has a say.  Don't forget the newspaper, you know, getting that word 

out, the news releases on the website if you want to--you know, those of you who got recognized, make 

sure you get that out there in your community.  Download it off to the website.  So basically, make sure 

that the word gets out.  If you want to get sustainability, you've to got to know what you've done, you've 

got to know what's worked and what has not worked, and you need to make sure that the people that 

make the decisions about the money also know that.  I want to thank you very much for the hard work 

that you did in thinking about these things.  You still have one more column on your paper, and I--what I 

want you to do with that is take that back to your core leadership team meeting.  I want you to take a look 

at that and say, "What data do we have that will tell us how we're doing in these areas?  What do we 

know that we need to feed the administration about what a change PBIS has made that makes it 

sustainable in our program?"  Thank you all very much. 


