
MICHAEL MINOR: Good morning, thank you for selecting this session to attend today.  How many of you 

are implanting RENEW right now?  Okay.  How many of you are definitely going to implement it next 

school year?  How many of you are thinking about it?  Okay.  Good.  What we're going to do is we're 

going to give you a brief overview of what the process, the protocol entails.  We're going to talk about how 

the state structure was developed, and then we're going to look at how this project goes across two 

initiatives, The Behavior Initiative and Secondary Transition.  So, if you attended this last year, this is Lisa 

Brunschwyler. 

LISA BRUNSCHWYLER: Thank you. 

MICHAEL MINOR: We talk predominantly about behavior, but through this second year of the project, 

we're realizing the importance of how this relates to Secondary Transition.  So, the mission of PaTTAN is 

to support the efforts and initiatives of the Bureau of Special Education and to build the capacity of LEA's 

disturbed students who receive special education services and the commitment to LRE is our goal for 

each child [inaudible] IEP teams begin with the General Ed setting with the use of supplementary aids 

and services before considering a more restrictive environment.  So, Lisa and I will give you the history of 

RENEW.  We'll talk about the PBIS relation to it.  And then Wendy will talk about the specific link between 

RENEW and Secondary Transition.  So, RENEW which stands for the Rehabilitation for Empowerment, 

Natural Supports, Education and Work.  It comes out of the University of New Hampshire.  So, if you go to 

the link at the bottom, and we have a handout that's going around, it should have the link on it as well.  

The first quote you see on the website, RENEW is a structured school-to-career transition planning and 

individualized wraparound process for youth with emotional and behavioral challenges.  So, this is an 

evidence-based practice specifically for students with emotional and behavioral disturbances.  What we're 

initially looking at is a dropout prevention but you'll see as we talk about it, not only is it a dropout 

prevention program but it supports kids academically, behaviorally, emotionally, socially, and as well as 

preparing them for life.  So, while it is an intervention, the way I sort of look at it is it's--we're being--it's--

we're putting it in place as prevention to support the child from this day forward, getting them to graduate, 

getting them prepared to what they want to do after high school, and then starting to create those 

connections within the community.  We don't have access to the internet, otherwise, I would share with 

you this seven-minute video that's on the RENEW website.  It has student voice similar to today's 

keynote.  It's got three or four youth who talk about their experience.  I would highly recommend if you're 

thinking about this, if you're implementing RENEW, sharing this with your staff, when we come back in the 

fall as a reminder of this is why we do this project.  It's really heartfelt, you can hear the stories of where 

these children were, and through intervention and realizing the adults are helping them and the students 

are self-determine, they're feeling empowered.  They are able to move forward and achieve many of their 

dreams and goals.  So, this is the website, you can find a lot of information there.  All of the training that 

we used when Lisa and I go around the state and do training is right on the website.  So, you can pull the 

manuals, the tertiary team, so your core team that you would have in your building, all of that material is 

on there as well as the facilitator manual.  So, this started back in 1996.  Initially, it was the three-year 



employment funded grant for students with serious emotional disturbances.  So, we're almost 20 years 

later, it's starting to move down towards the middle school level.  Right now, we predominantly implement 

this at the high school level.  We do have, I believe, two sites in the state that are doing it at their middle 

school level, and we're seeing success.  But that doesn't mean you can't do it at the middle school level, 

but the evidence-based practice is just at the high school level at this point.  It's community-based, it's 

self-determine, we're working on those intrinsic values so the student understands, how do I want to feel 

empowered and what do I need to do to get from point A to point B and point C?  So, this is a student-

driven process.  The student is going to work with the facilitators and go through the maps, and from 

there, they're going to develop an individualized team.  So, this isn't us coming in traditionally and telling 

the student what he or she is going to do or who needs to be on that team.  The student along with the 

facilitator creates that team of who are the important players in his or her life.  Some students know who 

those individuals are, others don't, or they maybe aligning themselves with youth, young adults then we 

might want to try to get them to navigate a little bit further away from as they start making different 

choices.  We have promising results.  We'll go over some of the data.  For youngsters who have typically 

less in desired post-school outcomes, the Who Cares About Kelsey? video, how many of you have seen 

this?  It's on PBI--PBIS--PBS, the TV station, PBS, every once in awhile.  It's about a 75-minute video.  I 

would highly recommend looking at that.  We have a few of them within the system.  If some of you want 

to borrow it, it's a great tool to share with your staff, definitely your core teams should watch this, your 

facilitator should watch this, so everyone understands what type of youth we're working with and how this 

plan can really facilitate change.  We went over the student voice link, obviously within our PBIS 

framework, why we're here for these two days.  This is a tertiary level intervention.  So, we're talking 

about youth at the higher end of the triangle, that one to five percent who the traditional behavioral plans, 

FBAs that we have put in place were not having the success we would like to see.  Also youngsters who 

have school-based or mental health concerns, this is another avenue you can go.  So, maybe the 

traditional FBA hasn't worked, well, instead of just going through a counseling one-on-one setting, you 

can work on this, the student develops his or her team.  You develop an action plan and you move 

forward from there.  This is just a picture that New Hampshire uses, you see RENEW and Wraparound.  

So, we're working--this isn't--it isn't a battle of, "Are we going to do RENEW?  Are we going to do 

Wraparound?"  We're bringing them together to best meet the needs of the students.  So, it's bringing 

different departments, different divisions within the state, everyone kind of meet together to think about 

those youth who have the most significant behavioral and emotional need.  What can we do to support 

them?  So, you see on the right, those are your traditional interventions, the small group, Check In Check 

Out, academic, social groups, then you have your Brief, your more complex FBAs, things that we're very 

used to doing, and then the data.  A lot of times when we go out to the schools, they'll say they're not sure 

of what sort of data to collect.  You have the data.  It's just your understanding where to pull that data 

from and how to make decisions from it.  So, we're looking at office discipline referrals, attendance, 

grades, courses passed versus courses failed, progress supports, competing pathways, all the way up to 



what we used within RENEW is called the Student Progress Tracker.  So, when you fill that out within 

your district, you submit that data to us at PaTTAN, then we compile the state data and share that with 

the community of practice out of the University of New Hampshire so that we can see how this is working 

across the state.  Right now, there are probably about six or seven states implanting RENEW.  It's gaining 

traction when you go to the national conferences.  So, this is definitely something for you to think about if 

you--how many of you have individuals who have Tier 3 needs in your school?  So, you know, think about 

what are we doing today, what are you going to do tomorrow?  What are you going to do Friday when you 

go back to school?  If it's not as successful as you would like, this is something to definitely take back, talk 

to the, you know, the key players on your school, on your district.  You can contact Lisa, you can talk--

contact myself and we can have further discussions about this.  Okay.  The goals, so if you're familiar with 

the Transition Grid, how many of you have ever seen the Transition Grid within an IEP?  We have the 

three post-secondary areas that we address.  Employment, Post-Secondary Ed and Training and then we 

have Independent Living which also looks at your Community Inclusion.  So, those three post-secondary 

areas of the IEP Grid are three of the four goals within RENEW, and then the overarching goal is 

graduation, high school completion from high school.  So, when we take those goals, we tie those into the 

core principles of self-determination, being able to have that voice for yourself, deciding what is it I want 

to work on, what questions do I need to ask?  How do I empower myself?  How do I figure out who is 

going to be someone that's going to help me get to where I want to be within my environment, whether it's 

at school, whether it's in the home, whether it's in the community?  Unconditional care, that means that 

relationship of the facilitator and the student develop--they develop.  If he yells at me on Tuesday, he 

spits at me, he swears at me, he, you know, makes fun of me, whatever he says, it doesn't matter 

because when we come back on Wednesday, I am there to work with you, to support you, to help you 

achieve your action plan goal.  We're not going to hold grudges against anyone.  We've developed that 

very close bonds, really almost a one-on-one or two-on-one, two adults, one student bond that we're 

unconditionally there to support the child.  It's strength-based.  We're not focusing on what here she does 

wrong.  Wait, remember back in fifth grade when he did this, you meet his brother.  We're not looking at 

that.  We're looking at what are their strengths and how can we use those to promote change.  So, it's 

strength-based.  We're going to build upon the family, natural and community supports, those things that 

are already readily available.  How can we incorporate those into our plan?  And then last, of course, is 

this individualized process.  So, this is--one of the things you'll notice as you start this, and you can talk to 

the folks who have implemented, there is a time commitment at the beginning as you go through the 

mapping, through the person-centered planning.  But what I always challenge people to think of is think of 

the amount of time that child spends in your office, disrupting your classroom, disrupting instructions, 

disrupting the learning of the other 20 to 30 students within that class.  The time here she comes down to 

the main office is much more than the time we're spending doing these maps to get the process started.  

So, what are we improving?  We have some exciting data to share with you from the second cohort that's 

implementing this year.  We're improving achievement, social, emotional and behavioral competencies, 



attendance rates, decreasing the tardy rates, graduations, students are staying in school.  So, typically 

when we say pick one student, pick two students to work with this year, you're thinking of the youngster 

who's at risk for dropout.  The dropout rates have dropped significantly this year from the youth that were 

in the program last year as we look at year two.  So, people are doing a tremendous job meeting the 

needs.  You're meeting the student where he or she is.  JoAnne Malloy who's the national founder, 

presenter on RENEW, she always talks about you want the student to be there.  So, if the student is in 

school versus out running in the streets, he's being there.  And then he's in the classroom and then he's 

sitting at his desk doing work.  You know, it's a graduated process.  It's not going to be we do the maps 

and then magically Lisa is going to be sitting, attending a task and, you know, turning in permanent 

products [inaudible] So, we're getting them to school, we're getting them into the classroom, we're getting 

them in their sit, we're getting them to focus.  Now, of course, Wendy will talk more about post-school 

outcome.  So, on the contrary, the decreases we see, we see a decrease in course failures, and the data 

is there to support that from the sites that have turned in their data this year.  Decrease problem 

behaviors, specifically the ODRs.  So, if you have a good data management system within your district, 

you're going to start to see the decline.  We're not just going to talk about it but we're going to compile 

that data and graph it and then share it.  Dropout rates decrease, as well as tardiness and truancies.  

What we're looking at here from a conceptual standpoint, if you think of the three circles they show with 

the data, the systems, and the practices, we're bringing all of these together to support the middle.  Using 

the RENEW process, we're supporting the student and we're supporting the family.  Sometimes the family 

might be part of the issue or the concern so that might be something you have to navigate a little bit but 

usually it's making mom and dad, grandma, grandpa, and uncle better understand the student.  Why is he 

or she behaving in this manner?  Why are they having the academic difficulties at that point?  So, if you 

bring in the School-to-Career, the interagency work, self-determination, that's when we start to see the 

positive outcomes on [inaudible] Looking at some of the data, the data is kind of scary.  Traditionally, if 

you look at the research, youngsters with emotional and behavioral disruptions had the poorest transition 

outcomes than any other IDA classification subgroup, higher rates of school dropout, and then along with 

that, they have lower income and they're underemployed.  They're lacking community and social 

supports.  Higher rates in anti-social behavior, these are the kids we see, these are the kids we hear 

within our hallways, within our classrooms, with whatever behavior they're manifesting, those are the 

ones that if I have said right now, write down three names from students in your school who fall in that 

Tier 3 range, you would know who they are right away because those are the kids that are showing us 

that outward behavior.  Higher rates of incarceration and arrest, 40 to 60% of this specific subgroup drops 

out of high school.  Poor academic performance in youngsters with specific learning disabilities, the third 

one is alarming.  While 53% of the typical population enrolls in post-secondary ed, only 10 to 25% of 

students with emotional behavioral difficulties.  Higher rates of mental health and higher rates of exposure 

to trauma.  When we go and we talk to the school, there are things, trauma is definitely one of the things, 

drugs and alcohol, violence, trauma, death, a parent has died, family discord.  These are things that we 



continually see.  Brother or sister has dropped out of school.  So, those are things but the trauma is 

definitely near the top of that list.  The barriers to us to achieving the outcomes, a better academic 

performance, better attendance, better post-secondary.  The lacking of the social, emotional, behavioral 

competencies, well, that's what resulted in the classifications.  So, those are adaptive skills, we need to 

continue to teach for students who have emotional challenges.  Higher rates of problem behaviors, they're 

not doing their homework, they're absent, they're tardy, they're dropping out of school.  That's JoAnne 

Malloy's be there motto.  They're not being there.  So, if we get them to be there that's when we'll start to 

see change.  So, what I'd like you to do is take a quick second and think of, if you have two to three 

students in your building who need that tertiary based support.  What are you doing for them right now?  

Then you can challenge yourself and say, is it working?  Are we getting the results that we want to see?  

Do you have the student in 9th grade, in 10th grade, in 11th grade, in 12th grade who's failing multiple 

classes, who's getting double digit office referrals, who's being suspended, who's being in-school 

suspension, out-of-school suspension?  What we're doing is just not effective for them.  So, then that 

would be step three, what would be ideal?  What do we need to do differently to support these kids?  How 

can we get there, step four and step five is, what's the gap analysis?  So, where we are in step four, how 

are we going to get to step five?  If you can envision that and you can create an action plan, then go forth 

with that.  But if you can't visualize it right now, that's where I would have you and welcome you to think 

about, is this a project that we would want to put into place within our district, within our school?  Three 

phases, the first phase is the engagement in future's plan, and this is where we get mom's consent, dad's 

consent, the student looks at the roles and responsibilities.  They have to understand what they're going 

to engage in.  Once we have that consent, they sign off from the roles and responsibility, then, we start 

doing the mapping process or the person-centered planning.  Once we're done with our mapping, we 

move into team development.  We've set--we've determined our dreams, what could deter us from 

achieving those dreams, what are our goals, and then you take those goals and you make mini goals.  

So, what are the substeps or like a task analysis in order for me to achieve that height?  So, just to say, 

well, I want to go get my driver's license, I want to have a fancy car.  That's what we hear a lot of.  I want 

to have, you know, a brand new Porsche, but you don't have a driver's license, you know, you don't have 

a job, so how are you going to pay for gas?  How are you going to pay for car insurance?  So, it's just 

really breaking it down so the student sees those steps that are needed, but that also will empower them, 

you can reinforce that, and they'll see that growth and that will propel them towards achieving that height 

or goal.  So, you set up your action plan and that's when the student and the facilitator create their 

individual team.  So, this--I mean there are--the stories are exciting when you go out and you hear a 

youth has invited nine people to be on his team.  All the way from the assistant superintendent to the 

school resource officer who scans you when you walk in the door.  And then each one of those people 

take on an active role in this student's life, in his action plan.  That is what we're searching for.  It's not just 

that we say to mom, "Mom, you're going to do five of the six things, and the homeroom teacher is going to 

do the sixth."  We want to spread that out so that we have equal [inaudible] 



>> I don't know if we have an opportunity to ask questions, if you want to hold them until later. 

MICHAEL MINOR: You want to take it at the end? 

>> Yeah. 

MICHAEL MINOR: Yeah, we'll take it at the end, okay?  Thank you.  Then the last part after you had the 

plan, you have the team developed and put it in place, you progress monitor it, if changes need to be 

made, you adapt it, you modify it as needed.  So, these are the maps, we start out with your history, who 

are you, where have you been, and then what are you today, what are your strengths and 

accomplishments, not what do you do wrong.  You know, why are you always down in the office, why is 

your family--had difficulty with the law, or your brother dropped out.  We're not looking at that.  What can 

you do and what are you proud of doing.  A lot of people struggle to answer that question because if 

these are kids that have traditionally been in trouble, they haven't received a lot of that positive 

reinforcement.  They haven't had the high fives and the pats on the back.  You're doing this well.  I like the 

improvement you've made.  So, that could be something that you work on so the student can better 

understand what he or she does well.  People, what people are important to you, what people can you 

trust, who's gonna facilitate growth.  And what I like about the people map is on the outside of the layers, 

who are the people you can't trust, who are the people you might need to start to shy away from.  It might 

be your brother, it might be your peer group, if you're hanging out with peers, they get into trouble.  If it's 

drugs, if it's alcohols, you're running in the streets at night.  Whatever it is, what works and what doesn't 

work.  What are your dreams, what are you barriers to achieving those dreams, and then we move into 

goals and then find the last who really are your actions steps.  And what you do is you draw these 

pictures out, use markers, you use flipcharts, it doesn't matter who draws, if it's the student or if it's the 

adult, the point is the student is telling his story and we're capturing it on paper.  So, then later, you share 

that with the whole team.  So, whether it's OVR's coming in, whether it's the assistant superintendent, 

whether it's grandma, people get to see what that student thinks about himself and how he or she feels.  

Yes, ma'am? 

LISA BRUNSCHWYLER: I'm just going to--I'm just going to elaborate on what you're trying to say, your 

point that all of these maps are strictly from the student's perspective.  So, it's all with--you're--if you're the 

new facilitator who's getting--working with the student to get his information, you're not saying, well, don't 

forget, you come to school late every, you know, you're not throwing your perspective in on anything.  All 

of these maps are the students using their voice to describe because you want to find out as a facilitator.  

How do they--Mike's my student, how does Mike see himself.  That's what I'm trying to get out of this 

process and build from that. 

>> All right.  Thank you, Lisa. 

LISA BRUNSCHWYLER: You're welcome. 



MICHAEL MINOR: All right.  So, that's the background.  That's where it falls within the PBIS triangle.  

We're talking about youth with Tier 3 needs.  We're looking at post-school outcomes.  So, we're looking at 

today, what are you going to do today?  Some kids don't even know what they're going to do after school.  

What do you need to do differently after school today versus what you've done for the last three years?  I 

mean, if you--if you don't want to change then this may not necessarily be the step we want to take.  But if 

we as adults want to see change, if the kids want to see change, the family, the community, this is a great 

way to mesh all of that together.  So, a couple of years ago, about 2011, 2012, Pennsylvania was trying 

to figure out what are some strategies to put in place for Tier 3.  We know what to do with Tier 1, so then 

we always see a little bit less at Tier 2, and then Tier 3, it's even less.  So, they found RENEW, they 

realized this is something that you can put in place within the framework, the double advantage is it also 

ties in the Indicator 13 with transition planning.  So, we have a state advisory team, I'm sure you've seen 

these graphics or this visual, this is one of the PBIS visuals they use.  So, we have a leadership team, we 

do training, coaching, evaluation, and that leads into our local schools.  So, if you take the community of 

practice on Secondary Transition, and the community of practice on School Based Behavioral Health, 

they come together to form our RENEW state advisory team.  So, it was a different atmosphere for me as 

someone who've been in the school setting for years to go and listen to different departments talk about 

it, but in the end, we're all moving towards how are we going to change the lives of students.  So, the 

advisory team you can see is made up of Department Ed--Department of Ed with the network, where 

RENEW falls within, we've got the Department of Public Welfare and the System of Care Partnership and 

High Fidelity Wraparound, Bureau of Special Ed, we see we've got Community Care, Department of 

Health, Disability Rights Network, Juvenile Probation, the children youth and families developmental 

programs, Mental Health and Substance Abuse and the Office of Vocational Rehabilitation.  So, a lot of 

the people that touched the lives of youth in that secondary level sit at this table.  So, not just educators 

talking about what can we do differently, but this is where we get to hear about a lot of the exciting stuff 

Wendy shares with what resources are out there, because we can all put a behavior plan in place to 

change behavior but how are we going to meet the needs of that student when he walks out the door and 

he's graduated, you know, how are we going to setup those connections and those relationships.  So, as 

far as the, I'm just going to drop them all in, stages of implementation, they did the exploration a couple of 

years ago, the installation was last year putting the resource and the initial implementation.  We had 

seven pilot sites.  They were spread out across the state.  Three of them were secondary--model 

secondary transition sites, four were model PBIS sites.  Full implementation, we're [inaudible] on a curve 

for about four to five years.  So, that's not something that's going to happen in September.  It's not going 

to happen next January.  This is going to take years for us to roll out.  We don't want to rush it and not lay 

the foundation and the framework so that it can be successful.  And then of course that will lead down to 

sustainability as we move forward in the future years.  So, Lisa and I are the two statewide trainers.  We 

trained under Dr. Malloy last year.  This year, Lisa and I are doing the train the trainer program.  So, we 

have 12 or 11, 11 or 12 TOTs across the state and what they've done is they have shadow Lisa and I.  



They went to our trainings, they listened to us talk about what does a core team look like, what does a 

facilitator mapping look like.  And then the TOTs have worked with the individual schools.  They have 

attended the meetings, they have attended the facilitator sessions and then they work with us when we 

do the RIP which is the integrity tool.  Next year, we're going to add another layer of TOTs.  So, if you've 

had a TOT at your IU, we'll just talk in acronyms, you got a TOT at your IU, you can then add another 

TOT which is going to help to ramp this up even quicker.  If there isn't a TOT within your IU--in your IU, 

you would still come to training with Lisa and I.  So, basically what is--what does that acronym suit me, 

we're going to have more opportunities for training next year.  So, if you can't make her dates, if you can't 

make my dates, there will be dates available at different IUs.  And then after we have our TOTs, we go 

down to the local facilitators and the tremendous work they're doing at the school level.  So, Lisa and I will 

come out, we'll do technical assistance, we try to attend as many mapping and tertiary teams, we do the 

integrity tool, we oversee how we're going to roll it out each year and we stay in contact with the National 

Community of Practice.  These were the seven original sites.  So, we had Gateway and Lakeview, in the 

west, Williamsport, Eastern Lancaster, we're in the central region, Scranton, Northampton, and last, IU21.  

They were from the eastern region.  So, they went through their one day of tertiary team training.  

Everyone does this.  You have one day of core team training and then three days of facilitator training.  

So, it's only four days out of the entire school year, and then you take that back to your building and run 

with it.  You find out which youth need Tier 3 support, and you set up what's your referral process.  How 

are you going to determine what student, whether it's student A, B, or C is going to go through this 

process.  We do statewide calls where we try to get a sense so you can share information and 

experiences with other folks across the state.  And then we'll do our on-site technical assistance.  A key 

player in this is the administrator.  Some of the sites that have had less success, it's because the 

administrator who are tremendously busy, they might start to shy away a little bit as the year goes on and 

then they're not meeting us regularly, the facilitator sessions aren't happening.  And then months have 

gone by and we haven't been able to move forward.  So, the main role of the administrator is to show that 

this is a priority of your PBIS framework.  This is something we're going to put in place to support youth 

and to support you as the educators.  All in all is we're trying to make an educational environment so kids 

are safe, they're productive, and there's not as many disruptions, whether it's behavior, whether it's 

mental health, we're trying to decrease those disruptions.  We're empowering staff, we're providing 

resources, release time, one of the biggest things we hear is that we don't have time to do the mapping 

sessions so it's sort of a thing about creative scheduling and how can we find pockets within the day that 

we can meet for 15 minutes, 20 minutes, where it's just that student and that facilitator, or once you've 

gotten through the mapping, it's just the facilitator checking in with the student.  They might be walking in 

the hall, the kid's walk into band class, and you see Lisa, "Lisa, how's it going?  Were you able to go get 

your driver's license?  Did you take the permit test?"  Whatever it might have been, the administrator 

though is a key person so we like to see the district special ed, supervisor coordinator involved, as well as 

one of the building administrators.  So, then you have the systemic approach of the district as well as then 



the building approach.  We need both of those people involved as much as possible.  Your core team, we 

like for them to meet monthly.  If you can't meet monthly, try to do it every six weeks.  I wouldn't go 

quarterly, I wouldn't go annually, because we need to check in to see if there are other kids who moved 

up and now are in need of Tier 3 support.  That's where you match the student with the facilitator.  So, 

what does your core team look like, it's the administration, I would say counselor, psychologist, emotional 

support teacher, a General Ed teacher.  It's five to six people that come together, who again are using the 

data that you already have to make decisions so that you'll have better outcomes with your youth.  This is 

our data from last year.  You see we have 23 students.  So, every student started the process, completed 

it, as in they started the maps, the majority of them, three-fourths or actually 78% completed the plans, 

57% did the mapping and they developed individualized team but we had a very high rate of youth that 

dropped out of the program.  They weren't only one, I believe it was at an eight.  One of the eight actually 

dropped out of high school, a lot of them had been arrested, they've been sent to more restrictive 

placements so the behavior that resulted and that initial classification as EBD was still present and they 

were being moved to a more restrictive environment.  So, it wasn't necessary that RENEW wasn't 

working, it was that those same behaviors were still causing difficulty for the youth.  So, this year, we 

added 13 sites.  We have over 50 facilitators and then we have our 11 to 12 TOTs.  So, we have nice 

representation across the state.  We have a lot of--last year, we had to cap this, the first year was capped 

at seven, last year, we had to turn some people away.  Next year is sort of it's open.  So, if you're 

interested, you email Lisa, you email myself, we'll get you a commitment letter, you sign that letter and 

then we'll plug you into those training dates.  So, you can see if there's a district that's around you, you 

can talk to them.  We've got Northampton, Pocono Mountains, and Scranton, three sites in IU21, IU19 

Achievement Academy.  We have the Lanco-Williamsport Center [inaudible] and then we have Gateway.  

PEL has two sites, Highlands, Elizabeth Forward, Laurel, and Steel Valley.  So, if you look at them on the 

map, we have our--you could see it's concentrated around Pittsburgh.  We want that to expand.  We want 

the entire western region to be represented.  There's our central region and then our eastern region, we 

have nice representation, but again, we want to see this going from the north to south, east to west 

across Pennsylvania.  So, the data, blue, we asked the teams to compile data one semester before 

starting RENEW and then compile the data of the semester you began and--began RENEW.  So, blue 

would have been last year, red is this year.  So, as far as ODRs, we've seen a drop from seven to three.  

And that is--well, again, this is out of a sample size of 18 youths.  So, we'll have this.  Once we collect the 

end of the year data, we'll have our final conclusive result.  In-school suspension went from four the 

semester before, four days the semester before, renewed for less than one day.  Out-of-school 

suspension you see has dropped from .9 to .4.  So, those are the trends we want to--those are variables 

we want to see decreased, ODRs, in-school, and out-of-school suspension.  I talked about percentage of 

classes passed.  So, the semester before RENEW, they were only passing 58% of their classes.  The 

semester they got into RENEW, that was now up to 67%.  So, they're more engaged.  They're coming to 

school.  The attendance is decreasing and they're actually turning in to work that's resulting in them 



earning credits which gets them towards graduation, because I've attended numerous meeting where you 

have students who have zero credits and they are in their third year of ninth grade or they're in their--they 

have been in high school for four years and they're still a sophomore.  So, this is something--this would 

make me want to continue to work if I was that youth, if I was seeing the results, and I was being 

reinforced with those.  We do have a behavior hot topic that should be on the website very soon.  Is it on 

there?  I don't think it is yet.  We had Highlands and Lass share their story.  Lass was one of our pilot 

sites, Highlands was one of our sites this year, and they talked about what this meant at the school level 

and what it's doing as far as at the individual level to make a difference in the lives of students.  So, again, 

if you're interested, please let Lisa and I know.  We have commitment letters and we can get that process 

going.  So, the questions I would ask you, what are the intents of tertiary needs of the youth and the 

families in the community at your school?  What does your data tell you?  Do you know where the data 

is?  Do you know how to interpret the data?  So, if you look for those trends, what is it showing?  Is what 

you're doing now successful and appropriate, specific to secondary transition?  What's your level of 

readiness to address this and implement this next year?  And is there a capacity within your building, 

within your district to support this process?  So, if you can answer those in the affirmative, then this is 

probably something to look at.  If you're ready to try something that's going to result in more proactive 

results, this is another thing that you could take that step and we can train your staff, and we can help you 

implement this in your life.  Okay?  What we're going to do now is I'm going to turn it over to Wendy.  And 

at the end, we'll come back and we'll share a case study example. 

WENDY SMITH: What is--I'm sorry, say that again? 

>> School Psychologist. 

WENDY SMITH: School psych, okay.  Thank you.  The reason I was asking you about that is because as 

we began in our intermediate unit with my coworker, Donna, as we began that, as well as Nat, one of the 

things that I found that was concerning to me was transition.  I work with a number of people in the mental 

health world but as I was starting to learn more and more about RENEW, I was saying, "Okay.  Where is 

the transition piece?  Where are the individuals getting their knowledge from so we can begin to take care 

of those students that are on that Tier 3?"  So, one of the things that each of the sites are charged with, 

and I'll begin to pass this around, is you need to create resources.  And as I begin working with my team 

on this class, as I would sit there with the student, with the two facilitators, my mind started going, and I 

would keep writing, writing, writing.  When I was all done, I turned around and I created the manual for 

them knowing that there were so many transition resources that they were not familiar with.  So, I'm just 

going to pass this around to give you an idea of the type of resources that were put together.  So, that 

when I did this binder, I decided to call it Mental Health Supports and Transition Resources.  And as you 

could tell by the icon in the center that everything that we do are--youth and young adults do, we need to 

have a balance of life.  And you can see the different components that would make that balance.  Just like 

our TII and just like behavior, there's three tiers to transition.  The first one, and I'm not going to go over 



every single one of these, but what you're going to see is in every school district, there are a variety of 

different activities that are going on within the school districts to promote careers, to promote 

employment, job shadowing opportunities.  Many of the school districts within--that I work in Carbon 

Lehigh, many of them do something called career cruising, okay?  And so, we find that we're able to 

utilize that with our students in transition when they start the process so that we can begin to look at and 

say, "Okay.  What are their top three choices?  What do they want to do?  What other activities are being 

done within the school district that we can add within their transition plan?  Do they have career days?  Is 

there an opportunity to go to a fast [inaudible]  So, these are things that we typically don't think of and we 

don't give the credit for when the students are in their transition years from ages 14 through 21.  The 

second tier we look at is for those students that we need to give them a little more attention.  We know 

that they're beginning to fall through the cracks and I'm going to talk about transition right now.  The one 

case that comes to my mind is I was working with a student through Project SEARCH High School 

Transition Program.  She lived in a rural area.  The young lady fell under emotional disturbance.  And one 

of the things we found is no time ever did anyone provide to the family information on hooking up with the 

office of mental health and intellectual disabilities.  And so, one of the things was, is we provided her that 

information.  The other thing, we knew that the young woman wanted to be competitively employed, but 

at this point, she had a lot of mental health issues that was interfering with that.  So, one of the things we 

provided for her was independent community travel where someone from the IU TOT her how to use the 

public transportation from her home in Palmerton to go to Lehighton several times a week so she could 

go to a program by the name of Power.  And the program in Lehighton, it was for individuals that have 

mental health that they're not quite ready to go to college, they're not quite ready for employment, but it's 

a place where they can work on their recovery, and they had to be 18 years old.  That's an example of a 

Tier 2.  I dry.  If we take it--look at Tier 3.  Mike did a phenomenal job this morning talking about all of the 

different components when it comes to RENEW and person-centered planning.  He also brought up about 

mapping.  And that is part of the process in person-centered planning.  Mike had shared with you the 

different maps in which the students go through.  I'm going to show you two different case studies that I 

worked with the school year and how we took those maps and how we came up with what would be a 

mental health support and what kind of transition supports do we need.  So, the first one, and these 

names of this young people of course are not true.  I usually come up with my son's college roommates' 

names or his personal friends.  So, we're going to start with Gerrish which goes by G.  And one of the 

things is in the RENEW booklet, the action plan can be found on pages 13 through 19.  In the meeting 

when I came in, I made a permission from the young man to be able to come in and sit on his session.  

There were two mental health workers, this young person and myself.  And we started looking at map 

number eight.  And as the young man started to describe what he was good at, what his interests were, 

what he wanted to do after graduation, I stopped and I said, "Oh, my goodness.  You are doing right now 

the self-determination model."  And the two mental health workers stopped and they're thinking, "What 

the heck is this lady going to talk about?"  If we take a look at these areas, these are the areas of self-



determination.  This young person was able to describe his dreams, his strengths, what his preferences 

were, where he wanted to go.  And one of the key things and we talked about these things as admiring 

your strengths.  Not about how they spent the night in jail.  And the other one we looked at is long-term 

goals and short-term goals.  And that's how we get into the planning.  We know that the big goal is going 

to be up here, but what are all those small little goals that we need to come up with?  So, when I was 

meeting with them, I called that a pre-planning meeting.  It wasn't the typical meeting that all these people 

come in to the room right away.  We did a pre-planning meeting.  And the reason for that was, is the two 

mental health workers, they had all that knowledge and all those resources on mental health, but they 

didn't have the knowledge on transition.  This is what it looked like as we were sitting.  Now, mind you, 

this is hard to read, but what I did was I turned around and I ended up typing it so you have a good copy.  

But this is what we did.  You can see it was done in March of this year.  This--the first one was getting his 

driver's license.  The second one was getting a job.  And so I'll share with you what this really looked like.  

So, the first thing he wanted to do was get his driver's license.  So, we had to begin studying behind the 

wheel.  So, we started saying, "Well, when is this going to happen?"  So, they were going to allow this 

opportunity to occur anytime he had some free time.  And who were the people that were going to help 

him?  When we take a look at the next one, we knew that he has to pass the written test.  So, we said, 

"Okay."  I said to them--and in this book as you're going around.  There are three websites that are free 

as well as an app that can be put right on the phone.  And this is what the young man liked to do in his 

spare time.  What the mental health workers recently told me prior to him being--leaving and getting 

arrested was he loved coming in and working on the online driver's test.  That's what kept him motivated 

and going each day he came in.  That was my responsibility.  And then we had to decide, where was it 

going to happen?  Who was going to take him down to get the driver's test and where was that going to 

be?  We decided it was going to be in Hazleton in Luzerne County.  And then the next one, we had to 

practice parallel driving, and who was that going to be?  Well, we hadn't decided that, but who was going 

to be the person taking the first test?  This is where transition came in because sitting there, I also said to 

them, "Oh, jeez.  In the future as we continue to do this, at least in our intermediate unit, one, we're going 

to start pre-planning meetings instead of just going right into planning meeting."  And the second thing we 

talked about was looking at two years work by piece.  And the reason for that was, is we want to see what 

kind of transition services were already done and what we have left to do so we're not repeating them.  

His next school was getting a job.  The information I provided as we were going through this was helping 

the staff as well as the young person have knowledge about work incentives.  If you're receiving SSI 

benefits, if you receive SSDI benefits.  What is MAWD?  Medical Assistance for Workers with Disabilities.  

Student earn income exclusion.  Do we know about that?  So, my responsibility, because recently and 

I've been doing this for many years through the Transition Coordinating Council, I bring someone in from 

Goodwill out of Redding.  She always has a PowerPoint presentation.  I provided the staff with the 

PowerPoint presentation.  During my years with Project SEARCH, I created a letter for families that they 

understood what was the maximum amount of money you can make if you receive SSI benefits.  And 



also if the student was still working while they were in school, what was the student exclusion income, 

and then there was a letter we created that the families needed to understand that every time their child 

got a paycheck, that you'd go away for one month, type up a letter to Social Security, and send the check 

receipts to Social Security.  So, we were trying to teach them that even though you get SSI benefits and 

SS--or SSDI benefits, you can make more money than $700 a month.  Which would a young person 

rather make, $1,200 a month or $700?  The next one we looked at, because this young man has a mental 

health disability, how many of us in here know how to help our students describe their disability?  In 

employment, an HR individual cannot say to the person, "Do you have a disability?"  What they can say 

though is, "Do you need reasonable accommodations to do the job?  Can you do the job or knock the job 

with reasonable accommodations?"  And that's one of the key things.  So, the next recommendation I 

made to them was the Job Accommodation Network.  And I explained to them, if you got to A to Z, you 

click on the first icon.  You can go on there and there are 75 to 100 different types of disabilities, 

everything from diabetes, mental health, bipolar, schizophrenic, hearing impairment, anything.  You can 

begin to teach your students.  One, how to be able to describe their disability if they choose to disclose, 

and two, what are reasonable work accommodations that they can ask for on the job?  And then the last 

thing I provided for them, we talked about where he would like to get his employment.  He said he wants 

to be in the Temecula area because he lived within that area.  So, I was able to pull out for him a variety 

of different websites that they can begin to research, that on O*Net or PA Career Zone, he can start to 

learn about, if this is the type of job I want to do, what kind of education do I need?  How much training do 

I need?  What kind of soft skills do I need to know about?  And that's how transition fell right into RENEW.  

I was so excited.  It doesn't take much but I really was excited to know that I was making a difference for 

this young person that day, and supporting the staff at the same time.  This is our next person, his name 

is Cole.  Cole wanted to become an artist, a tattoo artist.  Now, what you're going to see on here are two 

different colors.  The first color was facilitated by another gentleman that came in, and he helped the 

guidance councilor go through this process.  And then as part of my role as a TOT, I needed to come in 

and do some observation.  So, the information in the other colors became my input for the transition 

piece.  So, this is what Cole wanted to do, he want to become a tattoo artist.  So, they started talking 

about, "Well, let's look into art classes.  And then let's talk to Dave at the Ink Spot."  And so they came up 

with the list of questions for the young man as to how he was going to learn about this job.  Then what I 

did when I came in is we started to write, "Well, how is he going to get there everyday?"  And so from 

there, I provided that facilitator with an independent community travel application.  They had no idea that 

through the intermediate unit that there is an opportunity for independent community travel, because we 

thought if this young man wants to be competitively employed, he's going to have to want to get there.  

So, how can we make him independent?  The next one is we were going to have to research where the 

address was.  So, from where he would have to get the bus--the public bus to where his destination was.  

Someone was going to have to teach him how to read the bus schedule.  And then the last one again is 

we talked about O*NET.  So, we would go right up to O*NET, you would plug in tattoo artist, and you will 



begin to find out what the requirements were and what the salary could be.  As we continued throughout 

this, you can see within number five and number six, within one week of this young man wanting to be a 

tattoo artist, he had changed his mind.  Very typical.  So, one of the things that the guidance councilor 

said to me is, "You know, Wendy, he doesn't read very well, and all we have is one with words."  I said, 

"Not a problem, I've got two reading interest inventories.  Two of them where they're full of pictures that I 

can provide for you that we can bring down, I can show you how to do it."  The other one is they also told 

me, besides having a mental health disability, he also had an intellectual disability.  So, because he lives 

in Lehigh County, I turned around and I got a fact sheet that was created through the Lehigh Valley 

Employment Coalition, one side was Carbon County, one side was Lehigh County.  It gave all of the 

expectations, who to call, a script down below for the family.  And that was the next thing.  So, we can 

begin to make sure that this student can get as many resources as he can.  Taking a look at the next one, 

Cole wanted to do summer jobs.  So, we made a list about all the different summer jobs that there would 

be, possibly within his area.  How are we going to prepare for an interview?  So, I said to the guidance 

councilor, I said, "Did you ever hear of the PA Career Guide?"  I went online, I found it, I sent it directly to 

him, and these were the pages, 54 through 65, where it would teach him how to create a resume where 

there would be practice interview skills, all those different things to help support this young man to 

become competitively employed.  And for the same young man, because he was never going to be able 

to drive, we said, "Well, he's going to need a Pennsylvania Identification Card."  What does that look like?  

Who's going to assist him?  I provided them with the link and then earlier, I talked about identifying the 

transportation routes, and then LANTA bus in the Allentown area, we have something where he could 

apply for transportation for individuals with disabilities.  I also sent that link right on to the mental health 

worker, the guidance councilor so that they can begin completing the application.  And there again, I 

talked about independent community travel, where we would have the application to be completed.  The 

Smart booklet is something we created in our intermediate unit.  It tells about all of the different transition 

resources that we do provide for students in IU programs as well as district programs.  And then that does 

take me to the RENEW booklet that I created with all of the resources.  I found personally, it was a very 

exciting journey.  One, for the young adults to allow me to come in and listen to them share their stories.  

There was a young woman, the third case that I sat in on, it was a young woman, she was only on map 

maybe four or five.  And one of the things I found out about before--about her before I went in, was that 

one, she would be the first person from her home to graduate from high school.  Two, they all tell her they 

want her to die.  And it's not a good living environment for her to be in.  So, I knew right away from 

another presenter, I had a coordinating council this year called the Valley Youth House.  There is 

transitional living in there.  I provided that information to the guidance councilor that would be added to 

one of her goal play--pages so that knowledge would be there for them to move forward.  This is one of 

the things that I put together, if you downloaded this, you'll have this information.  It's information from that 

comes from the PA Career Zone and O*NET.  I broke this down piece by piece so you can see how every 

section on the PA Career Zone is broken down where the students can go in on their own if they have 



that ability to read independently, and be able to come up with these different things so they can learn 

about what is their skill profiler, what cluster would they fall under and what does that looked like.  The 

next thing I provided for you is where you can gather some information on Social Security and some work 

incentives, and I provided both agencies in which I work with.  I talked about Cole, this is a sample of the 

independent community travel application for him to be able to, with the staff member, fill out and then it 

goes to the supervisor of the program.  In conclusion, this is Mike and Lisa's turn.  Thank you so much. 

MICHAEL MINOR: Okay.  Can you hear me?  I want to quickly give you an example of what the process 

actually looks like.  So, the first thing we're going to do in that core team is we're going to identify the 

student.  So, we're going to pull from that data that you have readily available in your school.  We're going 

to match the student with one of our training facilitators.  We'll get consent.  We'll do the future's planning 

which is the person-centered planning.  We'll develop a team.  We'll do our check-ins and then we'll have 

our plan.  So, 15-year-old male repeating ninth grade so by the end of this school year, he was 16.  

Second year in ninth grade, he had accumulated zero credits, so this would have been the second 

semester of that second year.  So, we were three semesters into ninth grade.  He has a history of 

alternative school placements due to behavioral transgressions, poor academic performance, numerous 

office discipline referrals, absent--he's absent a lot, he's tardy much more often, and he has an IEP for a 

specific learning disability.  So, that was his history map.  He did the "Who am I today?" map.  He was 

attending a career tech center for graphic arts.  He was a tagger.  I did not know what that term was.  So, 

hey, you can see some of his work around the city of Pittsburg.  He enjoyed drawing, and now he's very 

talented artistically.  There is the zero credits.  He just leaves whenever he wants to leave school, quick to 

anger.  Throughout the process last year, he was mad one day, he wanted mom to come pick him up at 

lunch because he wanted to go home.  They said, no, so he went into the bathroom and destroyed the 

paper towel dispensers.  He completes minimal work, very disruptive to the entire educational 

environment.  So, the strengths and accomplishments, hand drawing, artistic, time with his girlfriend.  The 

people of great importance were his mom, his brother, and his peer group.  Now, I have older friends in 

parenthesis because we're 15, these older friends were in their young 20s, 22, 23 years old.  Brother who 

is a person of great importance has a serious drug and alcohol addiction, in and out of jail.  This has been 

going on for a number of years.  What works for our friend?  Being left alone, hands on task, and time 

with friends--time with friends.  What doesn't work?  Being with younger peers and being at school.  So, 

right there, a potential problem is being with younger peers where he's going into--well, I'll give you the 

ending.  He is in his third year of ninth grade right now.  So, we're--we've turned 17 by this point of the 

school year and he's still in a lot of ninth grade classes.  So, one of his fears has come to reality, being 

with younger peers.  But here is his work, you see, he--they would ask him the questions, he was the 

answer that captured it on the paper.  What are his dreams?  He wants to be wealthy, not rich, wealthy.  

He wants to go to Jamaica.  I just really want to go there.  He wants to have his own--and this is a 

different kid from yours but he wants to be a tattoo artist. 

>> Very popular. 



MICHAEL MINOR: UH-hmm.  He wants to drive a classic pickup.  He wants to be married so he could 

hangout with his girlfriend everyday.  The girl--I've been--the girlfriend is who he's going to be married, 

right now, she is the girlfriend.  Yeah.  But interesting, the last picture on the right, he wants to show up at 

school everyday.  That's completely opposite of the persona he gives off when you meet him.  And he just 

said he doesn't want to be at school, that's what doesn't work.  But he is able to identify that that is 

somewhere of a dream of his is to be at school.  So, what are his barriers?  What are his barriers?  So, 

the [inaudible] is what stopped me in the past.  He's got the K9 police car, trouble with the police.  You 

can't see it too well in here but the red, the siren is red, jail bond is red, his lips and his eyes are red, 

anger is in red.  Anger gets in the way of my education.  Friends, hanging out with the bad crowd, so, 

again, there's the self-realization.  I'm hanging out with the group of folks I probably shouldn't.  Brother's 

health, so part of the reason why this youngster is tardy all the time is he would wake up 2:00 or 3:00 in 

the morning to check to make sure his brother was alive because of his heroine addiction and that he 

hadn't suffocated, vomited, had swallowed his vomit and was dead in the living room.  So, we found that 

after the process, he wasn't late because he was being oppositional or defiant, or he didn't want to be 

there, it's because he was truly tired because he's been up for an hour, an hour and a half in middle of the 

night, every night, taking care of this.  So, what were his goals?  So, one of the things you learn in this is 

the adults learn about the kids.  You start to see them differently.  You start to understand them better.  

So, he wants to get through ninth grade.  He wants a part-time job.  And these all build upon each other.  

So, he wants to graduate from the tech school in graphic design.  He wants to get his bike running.  He 

wants to save some money.  He wants to get his girlfriend a Valentine's Day gift.  But you can see a lot of 

those are going to build upon each other.  If he gets through, he gets his part-time job, he can get his bike 

running, if he gets through ninth grade, he can probably graduate in the career tech center.  If he does all 

this, he can save money and buy his girlfriend a Valentine's Day gift.  So, during the process, he had his 

inner circle.  He had three facilitators that work with him.  He said that was the first time in his life he ever 

felt like an adult in the schools that care for him.  So, he bought into this.  So, you know, this was the 

proverbial tough guy persona, and he brought in to working with these facilitators.  Talking about his 

thoughts, his attendance was on the rise, his ODRs were decreasing, he still had his outburst, frequency 

was less, intensity was still there but frequency was less.  He still wouldn't do his work but he was in the 

classroom that means he was in school, which means he wasn't out on the streets engaging in 

inappropriate behavior, behavior that could get him arrested, drugs and alcohol, things of that sort.  And 

he was--and he was working on his action plans with thoughts of his team.  So, what were we going to 

do?  They were going to modify the start time at the career tech center.  The career tech center was 

adamant.  I don't remember the exact time, he need to be there at 7:50.  It just wasn't going to happen 

because of his life event.  Finally, they were willing to modify that, so he can come in a little bit later.  It's 

right across the street from the high school.  It's not like we're talking about an expense with 

transportation.  He wants to begin a conversation with a tattoo store owner.  Talk on the phone [inaudible] 

store, make that a job related skill he can work on within his IEP.  There are a lot of skills we can develop 



there.  Administration was going to give him administrative deeds for being there.  He was in the 

classroom, maybe it wasn't necessarily turning in the best poetry assignment or doing the best on the, 

you know, the Algebra final but he was in the classroom, he was participating.  He wasn't disrupting 

everyone.  He was showing an effort and they were going to reward that with an administrative deed.  

They were going to continue to check in with--they're going to continue to check in with his inner circle 

and monitor his progress.  So, if I gave you that profile, you'll see a youngster at risk of dropping out of 

school.  We're 16, we have zero credits.  He is still in school.  He is earning credits.  He's still doing part--

going through the process but it's still a challenge.  So, I don't want you to think it's just going to 

magically--everything is going to go away but his quality of life is much better.  He's in the room.  He's 

gaining knowledge and he's working towards what he wants to do after high school.  So, that is a real life 

example of what this looks like.  And, you know, taking note with what Wendy said, that gives you a 

picture of why we're doing this.  So, the challenge right now is to think about, is what we're doing 

working?  If it is, you know, keep going.  If it's not, this is certainly a viable option to support your students, 

support your families, and support the community with which you live in.  So, I am going to turn it over to 

Lisa if you have any questions, she'll provide the answers. 

LISA BRUNSCHWYLER: An interesting story, yes, I'm looking at you, Ellen.  But let me just--is there--

does anyone have a question first that we can answer?  Yes. 

>> So, in the beginning, you talked about parent commitment or parent permission. 

LISA BRUNSCHWYLER: Okay. 

>> Okay.  So, first what is the necessity for that taking [inaudible] we often gave to the parents, and we 

don't get that commitment.  And when we--when we're talking about high school students, we're talking 

about above the age of 14.  Would that not be necessarily be appropriate just to get the student's 

permission and move along with that instead of trying to get both? 

LISA BRUNSCHWYLER: Okay.  So, the question is about, do you require parent permission?  One, we 

would like the parent to know what's going on and be--whether they're a part of the team meetings later or 

not, that's specific to that student because sometimes their mother and father or guardian, whoever is 

their guardian might not be a part of that meeting.  But one, think of your school district policy, you're 

providing an intervention to a student and not to--to every student.  So, you're providing an intervention.  

Do you need to have parent consent to provide this level of support to this child?  So, think about how you 

want to word the consent to that.  We've had some variations like, "Yes, that's fine.  You can do this with 

my son.  I don't want any part of it but I'm aware that you're doing this."  However you want to word that to 

have that done.  The goal would be for the family to be a part of the team planning because that's much 

[inaudible] of a way for the most of us, we always have some kind of contact with our family, you know, 

whether good or bad but having them be a part of the meeting somehow, even if it's they're just there 



physically, maybe they're not talking but to have them--if we can engage them then that's great.  If it's not 

going to happen, you know, that can--that happens too.  But the goal is to try to get them onboard.  Yeah. 

>> How is this all put into reevaluation process? 

LISA BRUNSCHWYLER: With this--right now, the--since we are doing this through grant money, all the 

students we've been working with have had IEPs or have IEPs so you can use some of this information if 

you're pending a reevaluation… 

>> Do you have to have a permission to reevaluate and to include all this or can you do--or you're not 

doing it… 

LISA BRUNSCHWYLER: Yeah.  I would… 

>> …for everybody? 

LISA BRUNSCHWYLER: Right.  I would think, if you're--if it's time for your--that student's reevaluation 

and you want to use this information then you need to get permission for the reevaluate if you want to 

include--you would have to get the student's permission for him to--for him to share this outside of his 

team. 

>> I guess my question is this just like [inaudible] all that or you can do one? 

LISA BRUNSCHWYLER: Getting the parent permission. 

>> Right. 

LISA BRUNSCHWYLER: So, the question is… 

>> [inaudible] timeline to get all [inaudible] 

LISA BRUNSCHWYLER: All right.  Yeah.  This isn't going to have anything with timelines as far as IDEA 

and IEP regulations.  But that's why I was suggesting if you're providing support to a student outside of 

what you're doing for every student, getting parent permission for this, how much the parent will 

participate is going to differ on each student.  Donna. 

DONNA: I was gonna also going to share that these are very personal maps and very personal things.  It 

wouldn't necessarily be public knowledge even on an IEP team of what they're sharing on that RENEW 

map. 

LISA BRUNSCHWYLER: Right.  So, great.  Thank you, Donna, for sharing that.  Just like when you get 

into these maps and--how the training setup is the first days that the tertiary three team coming in so we 

can get all the decision makers in the building to commit to supporting this, day twos and--day twos.  Day 

two and three are for the RENEW facilitators then the facilitator goes back to the school, starts with the 

student then on the day three or day four of the training, they're coming back with their maps, and they 

have to have permission from the student that they were working with to share the maps.  I know the first 



year Mike and I were doing this, and Mike might not admit to getting a little weepy in the eye, but I was 

falling, I could say that.  Such all the trauma that some of the kids, and Donna, you know, Donna is one of 

the trainers from IU21, Ellen is one of the trainers from IU19 that I see right now.  The trauma that these 

students were going through on their history map, I'm just like, "I'm just glad you're here."  You know, it's--

my dad committed suicide.  My parent--my mom or sister had a drug overdose.  I have--I don't--I have to 

be the caregiver for my three younger students--my three younger children.  I have to get them on the 

bus.  You know, we move from house to house.  The house caught on fire.  My twin was in the house and 

I wasn't able to rescue them and I saw them, you know, they passed away in the fire and I was there and 

not able to save them.  And these are like 10, you know, it's just unbelievable, and I'm sure you've had 

these experiences with some of your students but I'm going to--Ellen, can you come up here for a 

second?  I'm going to call you out, girl.  Ellen is from IU19 and she was being trained as a trainer of 

training as an IE tech and then the IU19 has the Achievement Academy so then she fell into the role of a 

RENEW facilitator so, and I put her on the spot so I appreciate her doing this but I love her little--her 

story.  Jus--do you want to let us a little bit about your… 

>> Here [inaudible] it's being recorded [inaudible] 

ELLEN: You haven't [inaudible] today for the [inaudible] went to bed early.  So, the Achievement 

Academy is--I'm sorry.  The Achievement Academy is the center-based program for high school students 

and we've decided to put RENEW in there and it was--we were only doing Tier 3 so we don't have any--

we're putting university level in right now so it was kind of difficult.  So, our first student who the 

administration picked was a young man who has all got hope for this.  You know, he sat there at the 

facade like he's a positive kid.  He wanted to get a job.  He wanted to get out of the Achievement 

Academy.  He was in there because of truancy as what they've saw.  Oh, gosh, touched me.  I'm not even 

Italian.  I'm Irish.  So, this young man, and he was Puerto Rican and his family--his whole family lived in 

Brooklyn but his mom lived here.  So, she had taken all of the kids out of Brooklyn because of their home 

life there and moved to the area but on the weekends, he went home to his dad. 

>> And where does he live, it's not anything like Brooklyn or you're familiar with IU19. 

ELLEN: Yes.  So, yes.  IU19 is kind of a--it must--I don't know [inaudible] well, you know, it's country and 

not so much, not a big city or whatever.  So, and he lived in a small out--in the outskirts actually of 

Scranton, so, but this young man, he would go home on the weekends.  So, he was not coming to school 

on Mondays, obviously why, he was a runner.  So, he was in a gang.  He was a runner.  He didn't tell this 

story to us but when he would do his maps, he was very guarded, really guarded like he would--I had a 

different--I had another facilitator who was male that would come in with me and he wouldn't--when I was 

there, he was very--he wouldn't say the things that, you know, to me, he would say them to him but he 

was very guarded around me.  He was very polite, whatever.  So, anyway, we did his history map and he 

told stories like he saw his father beating--I shouldn't--this is confidentiality.  He told stories about his 

father beating up his grandmother and his--and his grandmother was very important to him.  So, all of 



these stories, like he had younger brothers and sisters, he didn't talk about them.  He said he didn't want 

to be a role model for them.  He talked about all he wanted was money and he would sit there and he 

would say stuff to me like, "How would you know?  You're a white girl."  And he'd say, I--you know, "You 

drive expensive cars.  You have tons of money."  And we're not supposed to say anything and I have a 

very hard time not talking as everybody--whoever knows me knows.  So, I would sit there trying to hold 

myself in but one day, he was like, "I know you have an expensive car and blah, blah, blah."  I turned 

around and I said, "I drive a 2000 Saturn."  I looked at him, like, and he's like, "Oh."  That's all he said to 

me, "Oh."  But, yeah, the rapport, we built a pretty good rapport but it came to a point where this young 

man would sabotage himself as we would start to do these maps, and he would stop coming to school 

like the day he knew we were going to show up the team with him, you know, and then he'd say to me in 

the hall, when he finally come to school weeks later, "Where have you been?"  I'd be like, "Where have 

you been?"  I'd say to him, you know, like those kinds of things.  He finally did drop out of school.  We 

haven't seen him in awhile.  But we found it really tough but what we really found was, while we were 

doing this, because we've done--we did maps on a couple of kids, that they always seem to come to the 

point where when we start to build their teams, you know, we ask them to build their teams, that they 

would do something and sabotage whatever we were putting them.  Like, if they were going into a 

program outside of, you know, like a culinary program that, you know, they wanted to do and they'd start 

that, they would start--all of a sudden, they sabotage it.  So, they're so used to not having good things 

happen to them that when good things happen, they stop doing it.  And, like, I find that very frustrating.  

The other thing we noticed was we didn't have enough supports within our system that we're building 

now, that we're really looking at our whole system within the Achievement Academy and building various 

supports on all different levels because this was such an eye-opener for us as that Achievement 

Academy and how it's developed and how are we going to service these kids.  So, when I just mentioned 

that our indicator forum meeting that RENEW is a great tool but you can't do RENEW without having all 

those other supports.  So, as I'm standing here today listening to IU21, I just was like thinking to myself, 

yeah, I know I need Mental Health Services but we also need the transition pieces so key because I don't 

know where to lead them as a facilitator when they say they want some--you know, when they're talking 

about, you know, I like to--he like--he like solar energy.  Like he kept telling us he wanted to eventually 

make--have his own company with solar energy.  And so we got all these books for him and research but 

then we were thinking to ourselves, but where do we go from there because we don't know the resources.  

You know, like to have--so, this book that was being passed around and knowing those resources is 

really going to be a key.  So, like coming here today, I was thinking to myself, wow, like we never know 

where to go from that first step.  So, this was huge today for us, I think.  And putting those services in 

place for these kids, unfortunately, this young man is not, you know, he's dropped out.  We don't even 

know what's going on.  I'm hoping he's okay.  But the other thing with him too was we have to look at our 

kids, I think on a behavioral standpoint that the value of him running on the weekends and getting all the 



money he was getting was more important than attending school and getting a job.  And that was really a 

key for this kid. 

>> And all the vocabulary that Ellen has now, she's like he's a runner.  That means he sells drugs, and 

I'm like--she like, he's like tagger, he does graffiti.  It's like, where have you been? 

ELLEN: Oh… 

>> So, I love her.  She was so--she was so excited to learn so much… 

ELLEN: I learn--I learn so much about--yes.  The culture--the culture shift was huge from this kid, but we 

have a poster and we have some pictures of his graffiti because he talked about with his graffiti that that 

was a story that he told of himself, and that people who do graffiti is something that has happened in their 

lifetime.  This was really interesting.  I love this kid by the way.  That the graffiti tells an important aspect 

of something that was really hard on them and that's how they express themselves through graffiti.  So, 

when you drive through the cities of Newark or you drive through the cities of, you know, New York, I 

always say Newark because my son lives there, and you see the graffiti, it's a story.  So, remember that.  

And he also told us, like, what these symbols meant.  I don't remember them right now but every symbol 

on there has some kind of meaning toward it that they have created their own language through the 

graffiti.  So, that was really interesting.  Yeah. 

>> And so the question is just finding out when do you--when is the kid eligible?  What's the criteria for 

him to be an eligible?  What we've learned in the past two years is because of the populations, the 

schools that we've been working with there's, you know, when Mike said, pick the three kids that you 

know and then [Makes Noise] those three kids might have both feet out the door, and I hate to say this, 

I'm from corrections, I've worked in prisons, juvenal probation and, you know, I don't want the kids to go 

there but if you--sometimes it's not best to start, and I'm on tape, being with the kid who has both feet 

already out the door.  So, you need to figure that out when is the toe out the door and when can you 

catch them before, like, what Ellen's, you know, young man do.  You know, you can probably have a bag 

of gold at school and unless it's more gold than what he was making on the weekend, it's not going to, 

you know, be successful.  So, and that's why we need that Tier 3 team to do what's the criteria for 

students that are going to be eligible for that and that's going to be different at each school.  Yeah. 

>> [inaudible] 

>> Uh-hmm. 

>> [inaudible] 

>> Right. 

>> [inaudible] 



>> Right.  So, we need to get it--yeah.  Make it sure you're picking the students that have the buy in, and 

like when Mike was doing the graphs, a lot of the students--not all the kids that they--not all the students 

that the facilitators approached agreed to buy into it, you know, so that's it.  We will be--I'm sorry.  We're 

at the poster session which will--where the lunches are being given out.  We'll have--there's poster tables 

over there from different schools implementing RENEW.  If you have any questions, grab Mike or I. 

>> Numbers. 

>> Okay. 

>> Oh, and send that--and send Wendy's binder whoever has the white binder.  Don't walk away with it, 

that's Wendy's.  Thank you.  I'm sorry. 

>> All right.  [inaudible] Mike and Lisa, Wendy [inaudible] lunches are being… 


