
WOMAN: …are in listen only mode. 

MICHAEL STOEHR: Good morning.  I'd like to welcome everyone to today's session in our series of 

Community Practice Sessions for Secondary Transition.  Today's session is on LRE and Secondary 

Transition.  And my name is Michael Stoehr.  I work for the Pennsylvania Department of Education 

Bureau of Special Education through the PaTTAN system and I'll be helping to facilitate today's session.  

As a reminder, we are using GoToWebinar technology for today and you should notice you have a control 

panel on your computer.  A couple of things about your control panel to be aware of, if you have any 

questions today, please feel free to type those in.  We also are going to be asking for comments and 

trying to facilitate some discussion.  So you would be typing in that question box.  Again, if you have any 

questions or comments you want to share.  Also during today's session, we are going to be doing three 

polls and you'll notice again in your control panel you have a spot that says poll.  When we go to do a poll, 

you'll see it on the screen, but then you will also see it in your control panel and you'll have the choices to 

select for those polls.  Okay.  Just give me one second.  Let's move to the next slide.  All right.  As I've 

mentioned, I work for the Pennsylvania Training and Technical Assistance Network or PaTTAN and we 

are part of the Bureau of Special Education of the Department of Education in Pennsylvania helping to 

support school districts, families, and youth who receive special education services.  As part of the 

Department of Education's commitment to involvement in the Least Restrictive Environment, especially 

for those of us working in secondary transition, we strive to ensure that all the youth and young adults that 

we work with are being educated and are being prepared to live as independently as possible in their 

communities.  The materials for today's session can be found on our Pennsylvania 

secondarytransition.org website which is secondarytransition.org.  And just give me one second and I 

want to show you where you can find those resources.  So if you go to our website, which is again 

secondarytransition.org, if you scroll down to the section that says Hot Topics and Upcoming Events, you 

are taken to this page and then you'll notice there is the webinar series.  This is the last session in that 

series.  If you click on today's date and the title of today's session, LRE and Transition Webinar, it'll take 

you to this page and then to the actual PowerPoint handout.  So it's listed there.  You can also find 

today's handout, the PowerPoint, off of the PaTTAN website.  And again, if you go to the calendar on the 

PaTTAN website and click on today's date, you can find that.  As a reminder, the other webinars in this 

series have been recorded, close captioned, and related materials are on the secondarytransition.org and 

the PaTTAN website.  As a reminder, today's webinar also is being recorded.  In about a month, it'll be 

close captioned and also posted to this site.  Hey, we are very thrilled today, honored, to have members 

of the National Community of Practice on Transition, a subcommittee that has worked on this topic of LRE 

and secondary transition joining us today.  We have Joanne Cashman who works for the IDEA 

Partnership at NASDSE.  Karen Flippo from the Institute for Community Inclusion at the University of 

Massachusetts at Boston.  Marianne Moore who works for the Virginia Department of Education.  Judy 

Shanley who works for the National Easter Seals and their project ACTION.  And Linda Tasco who works 



at the Arizona Division of Developmental Disabilities.  And with that, I'm going to actually turn this now to 

our presenter and Joanne Cashman.  So Joanne, good morning. 

JOANNE CASHMAN: Good morning and thanks everybody for joining us.  And Michael, thanks for that 

great introduction and the beginning glimpse as to how we're working together across groups, across the 

world, across the states on the issues that we're going to talk about today.  And the issue that we're going 

to talk about is Least Restrictive Environments and transition.  So as we begin this webinar, I'm going to 

invite you to put your comments.  What do you think LRE and transition mean?  What do you think this is 

going to be about?  Please put your comments in the chat so we can get a little sense of what this might 

mean to you, what you think we're going to be talking about today, or what you believe we should be 

talking about today as we talk about LRE and transition.  And, you know, this webinar is pretty special to 

me because I don't know how many of you have been around for a while, but I spent 27and a half years 

doing transition in Pennsylvania in the Shikellamy School District in IU 16 and I still live in Pennsylvania.  

So this is a very important topic to me and important to really understand how you feel about it and help 

you get involved in some of the work we do nationally on this topic.  So Michael, if you want to, just take 

us to that next slide and I know people are writing in.  Michael is going to help us with the--with the 

comments that you put in the chat.  He's going to watch this for us as we--as we go through today.  So 

one of the things Michael has told us is that we have an array of stakeholder groups on the phone as 

presenter and an array of states on the phone where this issue is relevant.  So it's important for us to 

understand who is on the line.  Do we have an array of stakeholders on the line?  And if we--if we do, let's 

recognize that and really encourage you to share the perspective of those that are your colleague.  And if 

we don't, let's make an intentional effort to go out and share this information with those that are in other 

roles.  So Michael has that poll on the line and you're going to select one, either an education related 

staff, parent or caregiver, voc rehab staff, or other agency staff, or some other group, maybe employers, 

maybe community organizers, or community people that we might engage in the future.  So those will all 

be covered by the other option. 

MICHAEL STOEHR: Okay.  We have… 

JOANNE CASHMAN: So Michael, how are we doing on that?  Are we--are we--do we have the votes in? 

MICHAEL STOEHR: …percent of the folks, 74% of the--75--this like the polls.  I feel like this like the 

elections. 

JOANNE CASHMAN: Like election night, yeah. 

MICHAEL STOEHR: Pretty exciting. 

JOANNE CASHMAN: Yeah. 

MICHAEL STOEHR: We have--well let's just give them a couple more seconds.  People are still voting.  

So let's just give them another minute.  And okay.  It looks like with about two-thirds versions of votes in, 



we have about 73% of the folks are in some type of education related field.  We have about two percent 

of the folks on the call who are parents or caregivers.  Four percent are connected to vocational 

rehabilitation.  We have sixteen other agency staff and then four percent other. 

JOANNE CASHMAN: Okay.  Great.  Thank you.  So going back to what I just said, we know that we have 

a heavy participation today and of course we would from education related staff, but it does--because this 

is an issue that touches so many allied roles and allied disciplines and because coming together on this 

issue significantly impacts what happens for youth with disabilities, it is really important that we make a 

commitment that we're going to engage some of these other roles in understanding what's in the 

presentation today.  And actually, this presentation is designed for you to be able to share it.  And at the 

end, I'm going to tell you how you can get a little more coaching on how to share it.  And if you want to 

become a part of our national effort to share this presentation with your network, we're very anxious to 

give you that coaching and make you comfortable with this.  So Michael, how about if we move the slides 

and let's hear a little bit about what people think, if they had any comments in their on what they believe 

LRE and transition mean.  Hello? 

MICHAEL STOEHR: We have a few comments that folks typed in on what they believe it is.  Lisa had 

commented that it's being educated in an environment with least--I'm sorry, with least supports in 

preparing for adulthood.  Theresa shared… 

JOANNE CASHMAN: Okay. 

MICHAEL STOEHR: …that providing special education students with an education that is closest to the 

regular education curriculum and setting. 

JOANNE CASHMAN: Very good. 

MICHAEL STOEHR: And then Deb had responded that community-based opportunities are part of LRE 

and need to be considered for those students needing employment or community participation activities.  

Let me see if we have… 

JOANNE CASHMAN: All right. 

MICHAEL STOEHR: …others.  I think that's--those are all the comments thus far. 

JOANNE CASHMAN: Okay.  That's great.  And I think you're going to see that some of what we talk 

about today is going to make some specific connections to some of those.  And then our slides at the end 

where were giving you some things to think about are going to really tap into how you connect some of 

the things that people have written in that the--in that chat, because all of those issues really do connect 

to LRE and transition and they are--they are relevant in different ways for different groups of kids, but they 

all connect to how we think about Least Restrictive Environment and transition.  So Michael, if you want 

to go to that next slide, we'll get started.  So, you know, Michael was giving--introduced as the National 

Community of Practice on Transition.  And, you know, little--maybe a little known fact is that Pennsylvania 



was actually our first community practice back in 2002.  And what I mean by a community of practice is a 

group of people that connects together intentionally for the purpose of making practice at the--things at 

the practice level better and connecting those at the practice level to those that are policy maker and also 

those that are the intended beneficiaries which would be families and youth themselves.  So this 

community of practice intentionally crosses role around a particular issue and this community of practice 

is focused on transition and then all the issues that fall under transition.  And creating a community of 

practice which is what your [inaudible] meeting in Pennsylvania is called creates a hub where people can 

come together on the issues, meet each other, learn what they're doing, and most importantly connect 

with the state agency--all the state agencies and actually learn to do work together.  So this is a concept 

of a community of practice that we actually developed for the first time in Pennsylvania.  Now we have 10 

states--12--I'm sorry, 12 states and 10 national organizations that are trying to do that same kind of work.  

Not everybody's at the same level, but they're all trying to live up to this principle of including all the 

stakeholders into these discussions, learning from what all the stakeholders know, and then joining 

together in action that together they believe will benefit the field.  So as this national community of 

practice followed that way of interacting with each other, it became clear that integrated employment was 

one of the things that all of these states cared about.  Because to the state, people were not happy with 

the extent to which their employment options and their training options were provided integrated settings.  

So this is something we have been discussing for about three years as a national community and we 

have started doing different kinds of things together, webinar, sending people to conferences and bringing 

information back to everybody.  But they wanted to develop a tool, a resource, so that people at the local 

level who may not have the time or the access to resources to bring all this information together and help-

-and beyond bringing it together, help people to talk about it at the local level in ways which are 

productive, they wanted to create that kind of resource for you.  And so that is the resource that you see 

in front of you and it's the resource that we hope you'll join in helping us actually use this at the local level.  

So Michael, let's just go to that next slide.  So, you know, this is--we talked a little bit about what LRE 

means.  We talked a little bit about the fact that states are--all the states in this community have been 

dissatisfied with the extent to which they're able to provide integrative settings.  Here's our second poll.  

To what extent were you aware of these issues before today's webinar?  So we're basically asking you, is 

this the kind of discussion that you and your colleagues have been having?  And so these are the 

choices.  Were you not aware, were you somewhat aware, were you aware but not involved, were you 

aware and involved, or were you aware and you're deeply involved, your active on this issues?  Let's see 

what we--what we have for this poll, Michael. 

MICHAEL STOEHR: Okay. 

JOANNE CASHMAN: We'll hear in a couple of seconds here, won't we? 

MICHAEL STOEHR: Yeah.  A few more--just a few more seconds.  They're still voting. 

JOANNE CASHMAN: Okay. 



MICHAEL STOEHR: Okay, Joanne, we have about four percent of those on the call were not aware of 

this topic, twenty-two percent were somewhat aware, another twenty-two percent were aware but not 

involved, forty-nine--I'm sorry, forty-six percent are aware and involved, and six percent are aware and 

deeply involved. 

JOANNE CASHMAN: Okay.  That's good.  I mean I think that kind of really, you know, aligned with Linda, 

who's on the line, and I have done this in North Carolina and we did this as a kind of a poll, you know, 

hands, but it's--it really matches the kind of response that we have been getting in other places.  So, you 

know, what we're asking is that for those of you that are aware and you have some history of this, you 

know, we're asking you, if you want to get involved with those in other states that are trying to work on 

this, this is the way to do it.  If you're not aware, maybe we can create some opportunities for you to learn 

from those who have and to learn with them as to what we might do when we go forward.  So throughout, 

please, put your comments, your thoughts.  If you see things that your colleagues are talking about 

differently from what you see on the screen, please let us know that by putting it in the chat.  And at the 

end, you'll have a chance to become a part of a group that is going to continue to work on this.  So 

Michael, let's go on to the next slide, okay? 

MICHAEL STOEHR: Sure.  Just give me one second.  Okay, Joanne. 

JOANNE CASHMAN: Okay.  It hasn't moved yet on my screen, but I'm sure it will. 

MICHAEL STOEHR: Just a second. 

JOANNE CASHMAN: Yeah. 

MICHAEL STOEHR: There you go. 

JOANNE CASHMAN: There it is.  Okay.  So we wanted to start out with some of the national data on this.  

And there is a--when you download this presentation, you'll see in the notes field, it gives you a link where 

you can actually go to the--to the Department of Labor, the Office of Disability Policy site and you can put 

in any particular month, you can put in any particular period of time.  I don't know if you have interest in 

doing that, but they keep this data monthly since 2009.  And we were doing our final edits on this in 

February, so we took the February data because it was the most recent for us.  And this is from the 

Department of Labor website.  That 68.5% of individuals without disabilities are employed while 19.1% of 

individuals with disabilities are employed nationally.  Now this is all disability groups, all right?  And for 

those that haven't been employed at one time and are now unemployed, the unemployment rate for 

individual--for people with disabilities is 14.3%, people that have been employed and are now 

unemployed, while the--that rate for individuals without disabilities is 6.8.  So you can see that this is a 

serious issue and I'd like to--and we'd like to invite you to put your comments in here in the chat.  And 

while you do that, I'd like to invite some of our presenters because they do represent different disciplines, 

how people are talking about this kind of thing in other--in other areas.  So maybe we have Linda or 



Karen, if you'd like to join in on that and just give us a little sense of how people are talking about that in 

the DD world. 

KAREN FLIPPO: This is Karen.  Good morning, everybody.  I work with the Institute for Community 

Inclusion and one of our programs, the state data info or state systems project, is continually soliciting 

data from the states.  A comment about this slide, and I think we all know we've just been going through 

the deep recession--the great recession, and people with disabilities once again faired lower in terms of 

employment than any other--what we call--would call a minority grouping.  Something that is troubling 

however about employment is that we have literally been stuck in place since the 1990s regarding 

employment of people with disabilities.  The marker hasn't increased.  In fact, it's flattened and in some 

way ways, decreased.  So even though we know more about employment in integrated settings, what--

the results or the outcomes are showing that youths and adults with disabilities are primarily--well, as you 

know, intellectual disabilities are exiting schools or adult services either going into segregated option, 

community-based day support primarily without really going into competitive and integrated employment.  

So we have a lot of work to do across the country and the data proves that. 

JOANNE CASHMAN: Yeah.  Absolutely. 

LINDA TASCO: Arizona, the fact there was… 

JOANNE CASHMAN: Before we move, does anybody else--oh, Linda, please.  Go ahead. 

LINDA TASCO: Sorry, Joanne.  I was just going to say that that is an absolute mirror of what we're 

experiencing in Arizona.  Even with the, as Karen called it, the great recession, we actually held steady at 

the rate of integrated employment or the folks involved in our Division of Developmental Disabilities.  And 

unfortunately what that means is that as folks were coming out of school, we had a-- you know, the--an 

equal number of going into segregated settings.  So we didn't lose, but we didn't gain, and that's the kind 

of statistic that we really have to change. 

MARIANNE MOORE: Yeah.  It's just… 

JOANNE CASHMAN: Excellent.  That's great.  Thank you.  Oh, please, Judy.  I'm sorry. 

MARIANNE MOORE: No, I was just going to say this is Marianne in Virginia and I think… 

JOANNE CASHMAN: Okay. 

MARIANNE MOORE: …we obvious collect data on the secondary employment a year after youngsters 

leave public education.  And our data, like I think with probably many, many states, has flattened out.  So, 

you know, you've got a number and for the past three to four years, it has stayed consistently the same.  

You know, it's been very difficult to budget, to make it go up.  It hasn't gone down thankfully, but it stayed 

the same.  So--and consistently lower than folks without disabilities. 

WOMAN: Yeah. 

JOANNE CASHMAN: Is there anything you'd like to add there?  I guess not.  So let's take--we're go--as 

you--as you can see, because we have so many presenters, we're going to--we're going to do a little bit of 



probably crossing over and I hope you bear with us on that because everybody's got a lot to say and we 

do want to make sure we get all the facts expressed today.  So Michael, let's go on to this next slide and 

maybe you can share with us anything that the participants had written in.  And is there anything there 

that we really need to acknowledge in terms of the employment rate? 

MICHAEL STOEHR: No, we're good so far. 

JOANNE CASHMAN: Okay.  That's great.  And so we just invite you, please, it doesn't have to be that 

kind of interaction.  We want to know what you're thinking, what your colleagues say about these kinds of 

things.  So we'll stop at any time to see here what it is your [inaudible] in that perceptive.  So, you know, 

when you take a look at data like this, we wanted to put slide in because that data and the fact that across 

states and across disciplines, we're all seeing the same kind of data and we're--and it is--it should have--

be having an effect in our work and we just don't exactly know how to make the needle move, as Karen 

talked about.  It generated some questions.  So, you know, as we think about this, we want to make sure 

that we really think about the kinds of questions that are--that are being expressed there.  And this whole-

-this slide really brings some of the questions out that as we put this together, this is what people from 

various states were saying.  When they talk about why that data needle has not moved, these are the 

kinds of things that they--that they want to--that they want to bring up in and that came to mind for this 

[inaudible] so if there's something on this slide that really resonates with you, come on, put it in the chat 

for us.  And Linda and Marianne I think wanted to comment on some of these things from the work that 

we were doing with the group that put this together.  Linda and Marianne, any thoughts on this? 

MARIANNE MOORE: I'll let you start, Linda. 

LINDA TASCO: All righty.  This slide I think gives you the opportunity to engage some of the stake 

holders that need to be involved in order to change the statistics and the date that we just looked at.  For 

me, it talks about--and it raises questions around engagement and expectation.  I--you know, for today's 

panel, I represent the state DD agency.  Different folks represent education, families, et cetera.  But for 

me as state DD agency, that it leads me to think about, how do we engage family and our own members 

in setting expectations for life after school?  You know, the second bullet point here, how do families and 

youth themselves think about what happens after graduation?  How do we support, with our own services 

and supports, getting that expectation of employment as the primary postsecondary outcome for 

students?  I think we're going to talk later more about ways to do that, but I think what we're looking at 

here is ways to get this conversation started in your own areas.  Yeah. 

JOANNE CASHMAN: Absolutely. 

MARIANNE MOORE: And this is--this is Marianne again from Virginia.  And one thing I would like to 

throw in to the conversation is how you engage youth in the development of a plan for them.  And then 

not just how we engage them to participate in the planning, but how we listen and actually upon what we 

hear as the service providers.  I had an opportunity to interview some youngsters for another project and 

asked them what they thought as barriers to employment or going on to postsecondary education.  And 



they talked about the lack of experience while they're in school.  So, if I had a job while I was in school or 

I took a career in technical education course in Virginia, and I'm sure most states, some of them are coop 

courses where you take the class and you also have employment in the community.  They talked about 

lack of opportunity.  And when they--the youngsters who did have an opportunity to do those things, 

talked--spoke very highly about how important that was to them and how it began to shape the way they 

were looking at--not only what they did in school, but what they--how their plans for out of school 

changed.  So I think really listening to and engaging youth.  Another thing they said which--to me was 

very interesting and I don't always know how we would engage families in this, but the youngsters 

identified a barrier as family members who don't believe in us.  They don't believe we can do things.  And 

sometimes my interpretation as--that families don't believe in them, but that they are very protective and 

they don't want their child or their child to experience failure.  And so I think it's less we don't believe in 

you, but it's more maybe that protectiveness that has to at some point be also be discussed with families 

if we want to change our practices and our policies and moved forward. 

JOANNE CASHMAN: Absolutely.  That's great, Marianne.  And it's interesting that from different 

perspectives, we describe it differently.  And so I think the issue as it talks about families and it might be a 

set of beliefs or [inaudible] or others as you talked to us about--to that about with youth.  So these 

perspectives are really important and it's very important, as you said, to have everybody in the 

conversation so that we truly understand what people are saying to us and what's behind what they're 

saying to us.  So Michael, lest go on to this next slide because this gets in to some of the things that 

prompted, that really brought this presentation, the concrete activity.  And that is that in 2012, Wisconsin, 

although we don't have anybody from Wisconsin on the line today. Wisconsin was facing the same issue 

that, you know, we've been describing and that many states face.  And they were making the connection 

that, you know, the education and the choices that we provided in school had some relationship to what 

was happening after school.  So they wrote a letter to the Office of Special Education Programs and this 

essentially was the key question, does Least Restrictive Environment, a key principle of IDEA, apply to 

transition, job preparation, and job placement?  They're concern here was that they saw far to few 

integrated experiences during high school to be able to predict--to be able to predict that they--that the 

students were going to be able to work in an integrated kind of environment post school.  So this is the 

question that the office--or the Wisconsin Disability Rights posed to the Office of Special Education 

Programs.  And in the resource slides, we gave you the full text of the questions and we give you the full 

text of the Office of Special Ed Programs answer to that.  But the next few slides take that from the highly 

legal setting to something that's a little bit more understandable.  So Michael, let's go on these next 

couple slides and let's see what this is.  Now, I asked some of our presenters on the line to talk about the 

context for answering those questions because if you--it really [inaudible] in this issue.  You really 

wouldn't know the context in which OSEP had to answer that question.  The context is very important for 

the degree of practice change and the pace of practice change.  So, I asked Karen to talk about these 

first two.  And so, Karen, because a lot of your work is a cross based on integrated employment.  Take a 



look at these first two questions and let's give the difference [inaudible] line today a sense of nationally 

how this idea of integrated work is changing. 

KAREN FLIPPO: I'd be glad too.  First of all, I think all of us on the phone to some degree have really 

been looking and questioning what are we doing regarding integrated options for youth and adults.  And 

while we've been talking about it and in some cases probably hundreds of demonstration projects around-

-if not thousands, trying to increase integrated employment.  We really haven't had the great push or 

policy push.  Now what's happening is that they are several national initiatives including the guidelines 

that you just spoke about, Joanne, regarding the Office of Special Education and Employment Policy with 

Least Restrictive Environment.  We've had Olmstead reviews going on in several states that have literally 

told states that they've either had to revise or develop Olmstead plans regarding how their going to 

increase integrated employment.  And when we speak about integrated employment that is, you know, 

literally--we talk about the highest standard is individualized competitive employment in the community 

along with peers who do not have disabilities.  And that could be either individual employment or group 

employment or self-employment, but it is in the community.  So I think that we have this wonderful window 

of opportunity.  We're not very happy that it is resulted as a--or law suites that have recurred, Department 

of Justice, other work we're going to speak a little bit about it later.  But they are shining light on what we 

need to do in order to change practice in our states and so that's giving us the impetus to change, that we 

literally have faith in both federal and state policy.  And also we're getting greater push from some 

families, from also students and adults themselves, self advocates who are saying, "We don't want to go 

into segregated employment."  So the combination of these factors is really causing us to examine what 

we're doing.  Now, and I have to say being involved in a state systems change project on transition in 

eight different states, while we have these policies in place, what we need to do is really change our 

practice locally and that's why we're really very pleased to be part of this community of practice because 

teacher, support coordinators, vocational rehabilitation counselors, really need--they need assistance and 

also I think encouragement in how to change their existing practice so that youth and adults are going into 

employment.  It can only be from the top down.  Really, the change in practice has to be for those of you 

who are in the phone today. 

JOANNE CASHMAN: Absolutely.  Thank you very much, Karen.  Linda, one of the things that [inaudible] 

some of these actually is changing practice in states and [inaudible] state.  So I ask you to think about 

sharing some of your thoughts on how those next two points in the context for this question are causing 

states to rethink. 

LINDA TASCO: And actually, Karen's ending statement, excuse me, was the perfect transition to mine.  

For reasons that we'll hear more about in a couple of minutes, sheltered work is no longer being 

supported in many areas, either as part of a school preparatory environment or as an outcome for 

students as they leave school an become young adults.  And what that really begs then the question of 

how do educators and young adults agencies again coming from the DD world, how do we work together 

to build and offer options and experiences that allows not only the students, but the family to get used to 



something other than what has been viewed as that safe setting, that facility-based setting.  So we have 

to start looking at things like volunteer opportunities, maybe even summer employment.  I think most of us 

on the call today had the opportunity if want to you call it, with the requirement to work over summers.  

And probably most of us, we get what we didn't want to be when they grow up, you know, through their 

summer opportunities.  A lot of kids with disabilities don't have that opportunity to either get used to work 

with experience, work over the summer to even begin that expectation of, "Yes, I'm going to have a job 

when I graduate from school."  For those folks, for whatever reason, who are not able to go into 

integrated or competitive employment either during school or after school, we'll also have to start looking 

at integrated non-work activity, whatever that might--whatever that might look like, but what we really want 

to do is minimize the loss of sheltered work, creating an increase in facility-based day training or non-work 

activities.  And then the next point, again, as I said we'll learn more about why sheltered work is no longer 

a, you know, is not--it's really coming in--not only because it's the right thing to do, but actually with a 

number of judicial decisions that we'll hear about very soon.  We're being forced to look at--we're being 

directed, if you will, to look at all things integrated.  So most of us have--for those of us who have been in 

the system for quite a while, we know that integrated residential option has been a surprise for years and 

years.  Now we're looking at all supports and services being integrated.  And again, just how we can work 

together?  Joanne started our conversation talking about community of practice and this is the kind of 

work that a community of practice is perfect for because it takes all of us to be involved to make these 

changes. 

JOANNE CASHMAN: Absolutely.  And Marianne, I ask you need to speak to these last two because this 

really brings it home as to what educators, and many of the people on the phone are educators, are really 

going to have to face as we make this change because we don't have agreement among everybody in the 

field and we do have family set field that there is a safety issue.  So could you just talk a little bit about 

those last two and things that you think that state agencies--state ed agencies are going to face as we try 

to make this change with the context for integrated work? 

MARIANNE MOORE: Sure.  Well, I think that we've covered some of it, but really when you think about 

how education works with other service providers and we always talked about, remember, that the 

smooth handoff youngsters as they leave the K-12 system and move in to postsecondary life that we 

want a good connection with an agency that can provide some assistance.  But when that agency may be 

able to receive a closure by placing someone in segregated employment or the vendor that works with 

the person, again, it's acceptable to have segregated employment.  And that that makes it difficult.  So as 

we have our cooperative agreements with other agencies, I think that may be something that needs to be 

addressed through those agreements.  And of course, you know, you always have to consider how 

family's feel and we hear this often that families are concerned about their youngster wouldn't be in a safe 

place if they were in an integrated setting.  So how do we medicate that?  But also, when we look at what 

we do in schools, do we--are we placing children in maybe pre-vocational settings that are very 

segregated which just, again, emphasizes or helps families rationalize that, "Well, the child is safe.  Look, 



this is where they've been.  They're comfortable here in this setting.  That it's segregated and we have 

this attendant care and that that this is where the child is comfortable.  This is where they've been while 

they were in school learning to do something pre-vocationally."  And so it makes it so much easier for the 

vendor, when the handoff with the other agency to say, "Okay.  Well, that's their choice then, so they can 

stay there."  And it also doesn't help children learn to be--learn to deal within integrated settings when 

we're placing them in segregated settings.  So as schools look at, you know, how are we going to place 

children and how are we going to utilize our colleagues in career and technical education to improve our 

employment numbers?  Those things all have to be considered and I do get called from time to time from 

school divisions where they want to consider, "We want to develop special education career and technical 

education."  And my response to that is, "That's a very bad idea.  That what you need to do is figure out 

how you work within your agency with the career and technical educators so that the youngsters are in 

those classes, they're integrated.  And then when those are coop classes, how they are placed in the 

community to complete their coursework.  We are having some concerns in Virginia and I don't know if 

this is across other states.  But when we approached businesses for placement opportunities, we are 

hearing increasingly that their corporate office has said, "No, there won't be any placements because 

they're concerned about liability issues."  So I mean that's a legitimate concern.  So now, it becomes not 

just how school divisions are working with other agencies, how we work with families, how we work with 

children, but also how are we going to work with employment opportunities and businesses in our 

community to help them understand that these are workers in the future and they need these placement 

so that when--so that they're prepared when they do leave school and to be employed and be contributing 

citizens in your community.  So those are just some of the things that we're experiencing.  But I will say 

whenever I interview youth, one of my first questions is, "Do you believe everybody can work?"  And the 

response I get is, "Yes.  At some level, everybody can work and be a participant in their community."  

When we interview agency personnel, sometimes when we interview teachers, when we interview 

families, we don't get that, "Yes, everybody can work," kind of response that we get from young people.  

So again, I think that's kind of an interesting--just interesting, different perspective. 

JOANNE CASHMAN: Yeah.  Something we need to explore and something it takes all of us to be in on to 

change.  Absolutely.  So Michael gave us a little cue here that you're having a little trouble hearing Linda 

and I, so I turned up my phone and so did Linda.  I think that's the first time anybody said--usually people 

tell me I talk too loud.  So I'll be aware that we need to turn up the volume a little bit.  So be assured of 

that.  Michael, let's go onto this next slide and let's really see what some of what OSEP said.  I took some 

key points out of here.  And I'm really just going to emphasize this because, you know, one of the things 

that we have to be careful of is that we don't interpret what OSEP meant.  We're giving you some of these 

key pieces, but this is not meant to be a legal interpretation of what they meant.  And we gave you the link 

to the entire response on the resource slide so you can read it for yourself, but it is highly legal and you 

should, you know, get some advice on interpreting what all of it means.  But we took some of the most 

succinct, straightforward pieces.  And you can see here that what OSEP said to Wisconsin and became a 



message to all states is that LRE does apply to transition.  We can't think about Least Restrictive 

Environment in academic terms.  And then when it comes to transition, training opportunities, career, 

placement opportunities, we think we made some arbitrary determination that LRE does not apply 

anymore.  We--they are telling us that LRE and all the things that LRE requires which means a thoughtful 

consideration of supports to ensure success is required for transition as well.  And.you know, as Marianne 

said on the last slide, not everybody has made that conceptual shift yet.  A lot of people still hold ideas 

about what that potential is and we need to work through that.  There are probably people out there that 

have some valid concerns and we have to help them address it.  So these three provisions are the things 

that the committee that worked on this believe that we should put forward.  And in all three positions, it 

makes it clear that LRE does apply to transition.  There's nothing in IDEA that should advance at 

sheltered work.  But it also makes it clear that the IEP is the place where these discussions need to be 

held.  And that to the maximum extent possible, individuals with disability should be in these integrated 

type of setting for the entirety of their program and that families, youth themselves, and transition 

practitioners, agency practitioners who are informed about how this context or work is changing need to 

be a part of the IEP Team.  And please note that I said are informed about how this context is changing, it 

is going to change.  And so, you know, it would be to all of our advantage and our own enlightened self-

interest to start understanding that that change is here and we need to be a part of communicating this 

change.  We can't have informed and enlightened people participating on IEP team if they don't 

understand how the policy context where integrated work for all students as a first option is becoming the 

standard by which we will measure what we do.  So this is, again, the important provisions that we pulled 

out and you could read the whole thing for yourself.  It's probably a great activity for those of you that 

work in school districts to take a look at that with your special ed staff, with your administrative and review 

this PowerPoint with them as well because we try to bring it down to a practice level is the--is what we 

have provided for you here.  So Michael, let's go on to the next slide because we're going to talk a little bit 

about some of the other things that are impacting this whole work.  And Linda talked--when she was 

speaking just a few minutes ago and I'm going to turn the next two slides over to Linda--to Linda and 

Karen because this is really their field.  And these next two slides really talk about the litigation that Linda 

was talking about that influence the speed with which this change is going to happen.  So I'm going to 

turn it over to Linda and Karen now to talk about the Oregon case and the Rhode Island case.  Linda and 

Karen, you're on. 

LINDA TASCO: I'm going to--I'm backing out and Karen is going to review both of the cases that we're 

presenting. 

JOANNE CASHMAN: Very good.  All right.  That's cooperation.  Good.  Karen, you're on. 

KAREN FLIPPO: I think it's important in looking at these cases is to think about the context and 

appreciate what you just said about--Joanne, about really looking at the letter from OSEP regarding the 

Wisconsin request and think of these as guide posts of what we need to take from these and put it into 

practice because they are extremely descriptive and literally tell us what the federal government expects 



we're going to do regarding transition.  Now, Oregon set the precedence regarding service provision.  

This was a case that was prompted by the Protection and Advocacy Agency and specifically looking at 

United Cerebral Palsy, UCP, Association in Oregon.  Oregon is known for doing pretty good employment 

services.  So we were surprised that Oregon would be the first state that literally had an Olmstead review.  

And so what they found was that individuals, as you can see, were confined to segregated settings that 

they--the services--the only--the only non-integrated peers or they weren't--they weren't peers.  They 

were primarily staff.  And this was found acceptable violation of Olmstead.  And then it brings in--up 

another issue that we haven't yet discussed, but we really need to pay attention to and that is sub-

minimum wage, getting a lot of attention in congress right now.  And in fact, we're asking some of the 

projects that we're on to really find out how many schools within their state own sub-minimum wage 

certificates and are paying sub-minimum wage to students in work-based programs.  We're also looking 

at what these segregated options are offering students.  Are they offering them marketable skills that are 

transferable to the community in most places?  No.  So the finding was there was too much money and 

too much attention that was given to segregated options particularly sheltered work and that students 

weren't given an array of experiences to choose from.  And that prompted the Department of Justice, as 

you see, to become involved.  And as a result of this, the Department of Justice is now looking at several 

other states.  We're going to advance now to the next slide, but I can say that I do know from just 

background discussions that Oregon and Rhode Island are not the only two states for which the 

Department of Justice is considering.  That's informally, but now that this has been brought to the 

attention of advocates around the country, many advocates are saying, "Well, we can't do this on our 

own.  The states haven't moved.  They haven't had shifts in policy and practice and so we're going to call 

in the feds and see what they could do."  Now, that's a little bit scary and it has been literally worrisome 

from Oregon and from Rhode Island.  On the other side, from the advocate's perspective, it's "Okay.  

Hooray.  We're finally going to have some movement."  Oregon is now putting 22--the State of Oregon is 

putting $22 million now to transform the system to integrated employment.  So, you know, that is 

something that they're doing.  Department of Justice doesn't wait around.  I mean they basically say if 

we're coming into the state, we have the findings, you have to move quickly and we're going to hold you 

to these consent agreement in order to make transformation. 

JOANNE CASHMAN: Yeah.  So let's go on to that Rhode Island slide then next.  And let's talk a little bit 

about that, Karen, if you will, because Rhode Island is--got really something that is--that is very interesting 

for school districts.  So you want to take us through that one? 

KAREN FLIPPO: Absolutely.  Let me just say just in true identification that I happen to be a resident of 

Rhode Island and I think that I can speak for some of the folks who live in Rhode Island to say that 

unfortunately when something like this happens, when you have DOJ coming in, you know, they're going 

to identify the things that don't work primarily, not the things that do work.  And there are some great 

examples both at special education as well as adult employment.  However, when the fed comes in, 

they're going to say these are the things--when DOJ comes in or anybody else comes in, they're going to 



say, "These are the things that are wrong and these are the things that need to be fixed."  So what DOJ 

did initially was look specifically at Providence.  And there was, for a very long time, a sheltered workshop 

that not only paid individuals sub-minimum wage, but these individuals had no interaction for their peers.  

They were stuck in sheltered work for years and years and years.  Literally, people did not come out.  

Once you got into this particular workshop which was called Birch, you didn't leave.  And what was very 

disturbing is that the school district was literally the pipeline to the sheltered workshop.  So the kids were 

never told and their families were never told of any other option.  They went from school right into this 

sheltered workshop and that was the instance for years and years and years.  And the Department of 

Justice was called, interesting enough, by someone who worked within that school, a disgruntled 

employee, really nothing to do with integration or an advocate.  It was a disgruntled employee who 

decided to call the feds in and say--they came in--Department of Justice came in last year, did an 

exhaustive investigation of both youth and adult services and found the school district and the sheltered 

workshop culpable for continuing sheltered options.  And so what they did was they said that all of these 

individuals from the sheltered workshop had to have person-centered planning and meaningful choices.  

They came in and hired a contractor to do placement for these students, to work very quickly, to engage 

in relationship building with the employer community, and also remuneration to the students and also to 

the adults for the wages that they should've been compensated for all these many years.  What--this was 

in what we call an interim agreement, in the past few months, Department of Justice continued their 

negotiations with the State of Rhode Island and their consent agreement now goes across the entire 

state.  So not only the City of Providence and this one particular school district and sheltered workshop, 

but to some degree extends to now all of the schools and all of the segregated settings within the state 

having to transform their systems by 2015.  Once again, there is a--something that needs to be funded 

which is a technical assistance and training institute for teachers and adult providers and how to 

transform the system.  And it does expect the vocation of rehabilitation to schools, the DD agency all 

need meet together to develop this pipeline so that students get work experiences and have the option of 

postsecondary education or employment upon exit from schools.  So it is an extensive consent 

agreement and I know many states now that we're working with are looking at that consent decree very 

carefully because they believe the Department of Justice has now developed a blueprint for states in 

terms of their expectations regarding youth employment, youth work experience, and adult services for 

individuals with intellectual and developmental disabilities.  And I believe the consent decree is in the 

resource section of this particular webinar. 

JOANNE CASHMAN: Thank you so much, Karen.  And I hope that a couple of points really resonate.  

We're going to stop here and take a couple of questions.  But before we do, I really wanted to have just 

really reiterate the idea that we have an opportunity to act together to help change practice before we 

encounter something like this in other states.  And this idea of forming the relationship and the 

infrastructure for us to work across groups bring together people that really want to help with this idea is a 

very--a very important thing to do because this is the policy environment that is going to be directing what 



this looks like in the future.  And we can either do it without this federal guidance and the kind of black 

eye that Rhode Island is feeling right now, but certainly if they looked at other states, it would've been 

somebody else and not Rhode Island.  The--we can--we can really start to self-organize and see what we 

can do to change some of these situations and change the belief and the services that we're providing.  

But Michael, I know that you said we have some questions there and we want to take a minute and 

acknowledge that.  So if you want to tell us what people have been putting in the chat because we can't 

really see that right now, that would be great. 

MICHAEL STOEHR: Sure.  There was a comment actually from Hal.  And he had talked about, you know, 

in his programs working with youth, young adults in high schools always have really strived to support 

them in being successful when they left school as far as going into competitive employment.  However, 

he goes on to say that however given the current climate in schools with cutbacks, with an emphasis on 

meeting state requirements for annual performance that it's really--it's becoming less and less likely to 

provide support to students to be successful once they leave school.  And I think that is a reality.  You 

know, when we… 

JOANNE CASHMAN: Absolutely. 

MICHAEL STOEHR: …did that across Pennsylvania in our schools and I think one of the things that we're 

looking at really doing from the Department of Education Bureau of Special Education, are looking at high 

schools that are doing some more innovative programs.  And one of the programs that I think we have 

seen or trends that we have seen that seems to really be working with us is when transition is looked at 

for all students, not just the students in special education.  So we have a couple of school districts that 

are looking at every student, whether they're in general or special education, we have this model of 

transition as a focus.  That seems to have helped considerably because they're not segregated programs 

and we're looking at how [inaudible] career readiness for everybody.  And I don't know if Joanne or the 

other folks on the call, if you have other comments towards that but… 

JOANNE CASHMAN: Yeah. 

MARIANNE MOORE Michael, this is Marianne. 

JOANNE CASHMAN: Well, first I want to say--yeah.  Oh, Marianne, go ahead. 

MARIANNE MOORE: Yeah, I was just going to say in Virginia our legislators, this has been a--over a year 

ago, they enacted some new regulations for education and one was that all children would receive 

academic and career plans.  And that planning begins in middle school and the plan is supposed to be 

cohesive by the time the youngster hits high school.  It will be reviewed in high school.  And that's not to 

say that it won't change, but they start in the middle school talking about that academic and career 

planning and it's actually something that's written, that moves with the student.  And the other thing that 

our legislators did is in order to earn a standard diploma, the student must additionally in--not just the, you 

know, the content courses that they take, but they're going to have to have a career and technical 

education credential which could be an industry credential, it could be a licensing credential, or it could be 



an occupational readiness credential.  So youngsters have to have those two things--those things before 

they can exit high school with their--with the diploma.  The academic and career plan is all kids get, and 

that their career and technical education credential that youngster's working for a standard diploma must 

have.  And the other thing they put in for advanced studies and standard is that children have to have an 

experience with an--a virtual course.  So it didn't have to a graded course, but they have to have that on 

their transcript as well. 

JOANNE CASHMAN: Thank you, Marianne.  That's great.  So these are some of the things that's--that 

other states are doing, and I know that Pennsylvania is probably moving in some of these directions as 

well to move closer to what we need with the resources we have to address into this.  But the first--I'd like 

to just address some of what Hal said because I think, you know, we can talk about where the direction of 

the policy is going, but what Hal brings up here and, Hal, it's so good to have you on the line as we talk 

about Pennsylvania being one of our first communities of practice and Hal is one of our first leaders back 

then.  So, it's good to have you back on the line now.  But as we think about this, the point here is that 

somewhere, somebody has a promising practice or has something in place that is answering one of 

these--one of these situations.  You know, our problem is that we don't really--we don't really have the 

opportunity to connect with each other, to learn what people are doing, to face these realities that people 

are--that are faced with, and that Hal has articulated in what he said because you can have the policy, but 

it doesn't mean that the practice is up to where the policy is.  And that's where we're going to be on this 

issue.  The policy is going to be way ahead of practice on this.  It's going to take our connection with 

people across states and within states to find out how people are dealing with these kinds of things with 

the resources that they have, sometimes with even less resources and how they are reorganizing their 

ideas and their programs to help move toward this with what's available to them.  Now, it's unlikely that 

all--any of us are going to figure that out on our own.  We're going to have to do this together.  And as, I 

think Linda said earlier, the community of practice concept is the way--is really a way to create the 

infrastructure for that kind of sharing and, you know, we'll be delighted to help with this connecting within 

states and across states on this issue because this is going to be something that really challenges us as 

we go forward. 

MICHAEL STOEHR: And I think… 

JOANNE CASHMAN: But, you know, this next--is there another comment there, Michael, before I move 

on? 

MICHAEL STOEHR: Just a couple just real quickly.  I think one other question came in, you know, where 

is Pennsylvania in the mix of all of this discussion?  And we are in our Office of Developmental Programs, 

ODP, through department of welfare, they really have put out that, you know, we are moving as a state 

that is looking at employment first, then we're going to talk in another slide or so about employment first 

but that really is looking at moving away from the sheltered workshops to looking at competitive 

employment for all youth and young adults.  So I think in looking at that, and a--and a couple of questions 

came in about the concern of, are there the supports in place to support all of these youth young adults, 



adults, is in fact we would not be having sheltered workshops as an option.  So, what is going to be in 

place by county in our state to support that?  And I think that is something that has been a discussion 

statewide as to what is going to happen because currently, those support programs are not necessarily in 

place across all the counties in Pennsylvania being as large as a state as we are.  So I think it is… 

JOANNE CASHMAN: Okay. 

MICHAEL STOEHR: …something that has a, you know, community of practice in our state level we've 

been talking about, but I think also within the systems to ensure that that occurs because I personally--I 

mean, I work with students with more significant needs for about 12 years and in a private school, and 

when I reflect on this and think about the kids that I handled were graduating, I know that because 

families would be most concerned about what is going to happen next year and five years down the road, 

what kinds of supports are in place to help their sons/daughters be successful in community-based 

employment. 

MARIANNE MOORE: Absolutely. 

JOANNE CASHMAN: And, Michael, that's a national discussion. 

MARIANNE MOORE: Right. 

MARIANNE MOORE: It is.  Yes. 

JOANNE CASHMAN: It's not just Pennsylvania. 

MICHAEL STOEHR: Oh, I am sure.  I am sure. 

JOANNE CASHMAN: Yup. 

MARIANNE MOORE: Yup. 

KAREN FLIPPO: And I think this is--Karen, yeah, I think this is an opportunity, again, to really think, okay, 

what do we want that to look like?  And really to start planning and outlining and, you know, I like what 

you said, Michael, about looking at what's well, what's doing--what's doing well and how can we replicate 

that rather than have these pockets or put it in a--in places where don't--where they don't exist.  And I'll 

tell you in essence, moving out and parents are learning more about these federal policies, they're even 

more afraid than they were before because of what we just talked about.  When they--when these kids 

exit school, where are they going to go?  And we don't see anything viable right now for them, and so I'd 

rather--I would much rather have my child staying where they are.  The other side, we haven't talked 

about CMS, the Centers for Medicaid--Medicare and--Medicaid/Medicare Services because they're 

coming out with waivers now or waiver definitions that really speak to what they're going to pay for in the 

community.  And once again, they are community-based services and they're defining that more about 

what's community. 

MICHAEL STOEHR: Uh-hmm. 



KAREN FLIPPO: Well, when we talk about when we go out in the community, what does it look like?  And 

that's our expectation for people with disability.  So, this is coming from all around us and yet we don't 

have that infrastructure in place now. 

MICHAEL STOEHR: One of the other… 

MARIANNE MOORE: Absolutely… 

MICHAEL STOEHR: …[inaudible] and I have heard this--well, this has been an ongoing concern for years 

about especially youth moving from high school into employment is looking at Social Security, disability 

benefits, what happens to those, am I going to lose those as a family member?  And I think we have, and 

we have a number of supports in our state that can provide counseling  on the fact that it is better to work 

than to receive benefits, but I think there's still so much miscommunication out there and understanding, 

but that's something we continue to--we're going to need to continue to emphasize also as this moves 

forward because at--that continues to be a stumbling block. 

MARIANNE MOORE: Uh-hmm.  Yes. 

KAREN FLIPPO: Absolutely. 

MARIANNE MOORE: Do you even remember… 

JOANNE CASHMAN: There are two things that I'd really like to add there if I could and that is that, you 

know, all of this that we're discussing about the mismatch between the policy and the practice 

environment, the services available we can actually carry often, the policy is really good reason for us to 

look at what's going to happen in Rhode Island because they're not going to have a choice.  They have to 

do it and they have to do it on a timeline.  So, what is it that they're doing?  It's not as though they're 

getting a huge influx of dollars to do it.  How are they changing their practice within this timeline?  And so 

this one of the reasons why this Rhode Island case is considered a landmark case, it's going to show us 

what to look for and we're going to make some decisions about whether or not that work for us, but it 

does give us an outline as to some--as to a state that needs to address this and needs to address this on 

a timeline, what direction do they go?  Who did they involve?  How do they do it?  It's a--it's a really good 

opportunity to think about that.  Michael brought up the SSI issue and right now, that is also a nationally 

recognized issue.  And in fact, the office of special education programs says 7 states grants out right now 

to really work with states on what would be the incentive to make youth and family comfortable with these 

decisions about SSI benefits and choosing work at the age in which school age benefits and the adult 

benefits need to be revisited.  Why is it?  That's going to be required to help people choose work over 

SSI.  And so these are all the things that--and what kind of SSI benefit can be in place as a safety net if it 

work doesn't work out?  So there are number of things that we should be studying that are going on now 

in the--in this environment that will give us some hints about where to go.  It won't solve all our problems, 

but it will give us some hints about what we might consider if we can work together on it. 

MARIANNE MOORE: Yeah.  And… 

JOANNE CASHMAN: Michael, did you have anything else there? 



MICHAEL STOEHR: Why don't we [inaudible] Joanne and then I'll come back to some of these other 

questions in a little bit. 

JOANNE CASHMAN: Okay.  That's great.  Linda, did you have something before we went on? 

LINDA TASCO: Well, I was just going to put another plug-in for the community of practice orientation 

because all of the points that you just raised cannot be addressed by any one single entity in any state, 

you know.  So there is strength in numbers, it is, you know, back to [inaudible] village, folks need to 

[inaudible] around, every one of those points if we really truly are gonna make a difference in any one 

area. 

JOANNE CASHMAN: Absolutely. 

LINDA TASCO: Yeah.  I… 

JOANNE CASHMAN: And Pennsylvania's meeting is structured as a community of practice meeting.  

Maybe it's an opportunity to talk about what we would do, how could we do it, how could we do it together 

as the Pennsylvania community continues, and maybe some of the other communities on the phone.  

Marianne, I think you had something before we go to the next slide. 

MARIANNE MOORE: Yeah.  I was just going to just agree, but also the notion that as other entities are 

making or defining things that's important for the educators to understand those definitions and begin to 

align with that, so that… 

LINDA TASCO: Yeah. 

MARIANNE MOORE: …as students, youngsters do leave a K-12 system, that this is not like suddenly, 

oh, benefits are cut off or this is cut off, that--so that we have that sort of that cohesive and smooth 

movements that they understand what those definitions mean and again that alignment.  The other thing 

that we've noticed in Virginia, some of you might remember if you've done this, been involved with 

transition for a while, there was--there was a booklet that the department of labor put out and it dealt with 

youth with disabilities and employment and they gave us some definitions, they--well, anyway, it was a--it 

was a pamphlet kind of.  Anyway, I think it was in the '90s was when it came out and they have not 

updated that.  And we've asked for them to update that.  We've asked for, okay, you can update the 

booklets, but how about update the letter that you had in there so that when we go into the community to 

start building some of those relationships with employers, we at least can show them this is what the 

department of labor, the federal department of labor says.  And we haven't been able to get anything 

there either, so it would be helpful.  I mean, it's nice that the Department of Justice is going to make--give 

some definition, but it would be helpful if the department of labor was also involved in that. 

JOANNE CASHMAN: Yeah.  That'd be great.  The international or the national interagency cooperation 

and then we can find out exactly what's happening on that because this next slide shows us that the 

reason that Rhode Island is considered a landmark case is for three specific reasons.  First of all, it really 

reiterates this presumption of capability to work in an integrated study, always has the first option.  I 

mean, that it's very clear that if you're in this field, you should be thinking from cradle to collegiate career, 



integrated work as the first option that you're thinking about and then only after you clarify that by 

providing all kinds of services, all kinds of experiences then you move away to--from other kind of option.  

It also really defines these terms.  And the interim agreement that Karen was talking about really laid out 

what we mean.  We've no doubt about what we mean by the kinds of services that we really need to be 

putting in place, so it's to find these.  And it also leaves no doubt about the requirement that the public 

system creates the infrastructure and the message to actually put those kinds of things in place.  So, back 

to that about Oregon slide where they were talking about that the state failed to invest in other--too much 

in other than sheltered option.  This is quite what they're saying here, that the components of the public 

system has to be structured in a way that it begins to provide the kinds of things that are defined as being 

needed to support this policy.  So, you know, this is all fairly new, but this is going to be affecting all of our 

public systems very, very quickly.  So, Michael let's go on and let's get something else. 

KAREN FLIPPO: Joanne, this--Joanne, this is Karen.  I just want to make a comment about what we're 

saying and just to caution.  Because of the federal showcasing on Rhode Island and in Oregon and some 

of the other states, they're--what we're seeing happening unfortunately is when you have a deadline of 

2015, July 1st, some of these definitions, people forget them and we're seeing in Rhode Island many 

individuals are being put in group placements without really looking at the choice or what we would 

consider a quality person-centered plan that defines where they want to go to, it's more, okay, we found 

an employer, you know, slotting people into jobs because they are available.  So, I think it's only when 

you--when you see this definition, it's not only the spirit, but really whatever every single word means in 

these definitions and follow them in terms of the highest standard.  And one more comment that I think is 

important of all of us on the phone who are advocates, we really need to reform the way our teachers, 

rehab educators, support coordinators are learning their jobs in their graduate programs, their college 

programs, their in-service programs because part of--a part of,  frankly, our challenges have been is that 

people are coming out of school, teachers not knowing what transition is or how to engage with the 

employers or how to--what is meaningful work, same thing as the adult side and so well, it's very difficult 

to change behavior as we all know and I think this is something that we don't see very much in these 

policy systems changes, but we really to put--have these to put out on our radar screen and action steps. 

JOANNE CASHMAN: Absolutely.  Thank you, Karen, for that.  That's wonderful.  That's a good caution 

that as we watch what's going to happen here, we're aware of the standard of quality, not just being able 

to do something in response, but do something with quality in response, absolutely.  Fantastic.  So, 

Michael, let's just go on.  And I want Karen and Linda to talk about this as well because if you haven't 

heard about Employment First, and Michael referred to it as well, so, Mike, you might want to join in on 

any Pennsylvania take on this, but this Integrated Employment policy is being translated in many states 

by a number of different kinds of initiatives under the broad definition of employment first, and I'm going to 

let Linda and Karen take over on that. 

LINDA TASCO: This is Linda. 

JOANNE CASHMAN: Okay. 



LINDA TASCO: Actually, much of what we've heard from Joanne and from Karen and other around the 

national picture and just speaking very specifically about Arizona now, it may cause us to sit up and take 

notice.  And as Joanne said when we presented in North Carolina, we did have a pretty strong 

contingency from Rhode Island and kiddingly I said, you know, so sorry for you all but, you know, we're 

glad it started with you because it gives us time to learn from what happened in there, what happened in 

Oregon, et cetera.  And we kind of feel comfortable here in Arizona because we've been number one in 

the country for years around the support of the individuals for living in their own home.  Unfortunately, that 

doesn't translate into our support for creating self-sustainability.  We are somewhat down at the bottom of 

the list.  So we are, hopefully, as you'll see on the slide, there are, right now, I think there's 28 states, and 

Karen can correct me, but Arizona is hoping to be the 29th state to create an Employment First policy and 

that Employment First policy is more than--actually more than just a policy.  It takes change not only on 

the policy to make this happen, but we've got to change--we've got to change practices, we have to look 

how we spend the funds that we have, we have to look how we separate to encourage the development 

of community integrated employment resources.  We just talked about training.  That training has to go 

across the board and you're absolutely right--I think it was Marianne that said we have to train all our own 

staff, so it's got to be educators that has to be the staffed in the adult system so that we're all thinking 

Employment First.  We've got to look at changing the business plans, changing the business practices of 

the folks who are currently providing services for us.  One of the most important things I think is that we 

have to stay out of the blame game.  We have services in place to date because years ago, and I think 

Joanne started the discussion with this, years ago, these facility-based services were the best things 

since sliced bread.  All that was years ago.  So, unfortunately, folks are providing what were mine, what 

people are asking for.  We've got to say the past is the past, the future is the future and how do we create 

that future.  And I think one or the other, Joanne said we have to talk about this Employment First 

perspective and think of this from cradle to career and I think that's absolutely one of those critical points.  

We have to start--again, I'll go back to engagement, and expectations.  Think about the kid, you know, 

your kids or, you know, kids that you work with.  Probably in nursery school, and definitely in first grade, 

we start to engage those kids and thinking about what they want to be when they grow up.  And I'm not 

sure we do that, like I'm pretty positive we don't do that on a regular basis for our cares in special 

education.  I start to think about it when they reach high school, because that's when transition planning 

has to start, you know, by IDEA requirement.  So, we have to start early on in engaging that expectation, 

that employment is the first option, is the first post-secondary option for kids as they come out of school 

whether that means, you know, a little bit of community college and then onto work or whether that means 

directly from work into--or directly from school into work.  One or the other considerations is that 

Employment First doesn't necessarily mean employment only, but as you've heard a little bit about what 

CMS is expecting, you know, certainly what Department of Justice is enforcing, we have to think about all 

community integrated options including integrated non-work activity, so. 



MARIANNE MOORE: Joanne, this is Marianne.  Do you think that we also will need to look at as we, you 

know, you talked about planning early, which I agree.  I think LRE starts in preschool, not in high school. 

JOANNE CASHMAN: Uh-hmm. 

MARIANNE MOORE: And--but that we also need to figure out some ways to encourage families to have 

visions and dreams for their children, but not make those--that vision of life after high school contingent 

upon these are the benefits that we know exist today, don't have the confinement of that like have the 

vision and the… 

JOANNE CASHMAN: Yes. 

MARIANNE MOORE: …dream and then we figure out how to make it happen as opposed to, well, this 

might be possible based on, something that we don't have control over which would be some of those 

benefits and Medicaid and things like that. 

MARIANNE MOORE: Absolutely.  I… 

JOANNE CASHMAN: Marianne… 

MARIANNE MOORE: Go ahead Joanne. 

JOANNE CASHMAN: No, I--no.  So Marianne is suggesting that, you know, that we know that these--that 

these options are going to have to develop and so an open idea of what we want instead of what we're 

constrained by currently might be a way to think about that. 

KAREN FLIPPO: Yeah.  And I think--this is Karen.  I think, you know, the benefits come in as we 

discussion--as we have the discussion about what are the supports around employment, you know, rather 

than that's the first option, it's--it becomes, you know, this is available to you but it, you know, it can or 

cannot be something that you want to take advantage of and it's part the whole messaging to the family, 

what do we say first?  And we hear a lot that the first thing that families hear are, you are available for--

you are eligible for these benefits, and we all know I think on this call that once that happens, it really--it 

really does that a different path unfortunately for you, and as we were talking earlier, as one person said 

it's the biggest barrier to my employment or my family because they want to keep the benefit.  So, oh, I 

just want to speak also about the Employment First policy.  As Linda said, there are 28.  Alaska was the 

latest state last Friday.  The governor announced an Employment First policy.  And as you see, there are 

very--various ways that state approach Employment First.  They can do it through a resolution, they can 

do it through an executive order and they can do it through state legislation.  What we're seeing is we 

think that advocates really is anything, and when I speak advocates, I'm talking about advocates 

[inaudible] the stakeholders have to consider what they want from Employment First.  Do you they--do 

you they want awareness and attention from the legislative body and the business community and 

everybody else and, you know, we would--when we say awareness, we would say, well, that we probably 

be an executive order because the executive order basically say this would be nice for you to do.  I was 



just in a state last week and they have an executive order.  They are actually not pressing for 

Employment First because they believe that they need to get all of their states aligned first with 

employment, with transition and employment, spelling out exactly who is going to do what, how funds are 

going to be merged, sequenced, blended or braided, how the handoffs are going to how to take place the 

community capacity.  So, they feel that if you have Employment First and you don't have some of the 

things that we've already talked about in place, then you're dooming everything to failure.  So, they are 

really being very intentional about setting up their system and saying once we have all this in place, then 

we will put it in legislation, just an interesting way to conceptualize Employment First.  We have seen 

some states that have Employment First that have been promoted by advocates.  The advocates go 

away.  They're not in a position of power, and Employment First loses its likes unfortunately.  So, what we 

would say to you folks in Pennsylvania as you're--as you're proceeding, looking at Employment First, you 

know, what do you--what do you from it?  Because it certainly can be an extremely powerful, powerful 

statement and we would think that it doesn't have to be 35 pages, but it should have a point of 

responsibility specifically regarding that funding and policy responsibilities in the document. 

MICHAEL STOEHR: Okay.  This is Michael.  Just… 

MARIANNE MOORE: And Karen from a national… 

KAREN FLIPPO: That's great. 

MICHAEL STOEHR: Just another quick comment.  And I guess this is just a reflection on some of the 

things that we've been saying in Pennsylvania.  We, I guess, emphasized the last couple of years and it 

kind of leads into the next slide that when we look at employment and we look at training, and especially 

from middle school, high school kids, I think the emphasis on having that young person, their family have 

a good understanding of themselves, their strengths as well as their needs and I know a couple of you 

have mentioned kind of looking at person centered planning, but really having that young person 

understand what their needs are and then what specific accommodations that they need to be successful.  

Still really see that as a major stumbling block that families, youngsters, were not aware of that.  So, as 

they move on and knowing what they need to be successful in an employment setting or in a post-

secondary training setting I think is really important, and I know we're going to talk about some other 

factors infecting--affecting employment, but that's one of the major issues.  And I think we looked at 

programming in high school and there was a comment--actually someone had made on our comment 

board looking at really what does an effective program look like in middle school and high school.  And, 

you know, we look… 

WOMAN: Uh-hmm. 

MICHAEL STOEHR: …at the transition planning in the courses of study that a young person is taking to 

reach those post-secondary goals, but are those really designed to help support those post-secondary 

outcomes or is that what everyone is getting?  You know, and I guess that's just something else to throw 



out there as we look at our training and our policy to make sure that we are really doing individualized 

planning and we are preparing our youth, young adults to be a successful as far as understanding needs 

accommodations as they can. 

MARIANNE MOORE: Absolutely. 

JOANNE CASHMAN: Well, Michael, as you turn that next slide, I'd just like to encourage people to think 

about something here because at the--as we move through this slide, and I know we're going to have to 

pick up our pace because we're cognizant on our time, but we have some dialogue questions that the 

team that worked on this prepared for--because they were some of the most common things that came 

up, but this group today on the line, the things you're putting in the chat, you're bringing up new questions 

that you know people need to talk about from your experiences.  So, we are open to creating more of 

these slides at the end and in the last--the last--before we leave, I'm going to give you an opportunity to 

join people that are going to write more of these because we need to have a set of things that people can 

pull out and frame as conversations that people need to have at the local level after they share with them 

a resource like this.  So, we wanted to talk about some of these other factors of employment and I'd like 

some of the people on the phone to talk about this.  We're going to have to be brief, but I wanted to turn it 

over to the individuals that are on the line to talk about some of this.  I wanted Marianne to talk briefly 

about soft skills and then we'll go right into Linda about the way that benefits counseling relates to all of 

what we've talked about today, and then Judy is going to pick up with transportation and introduce the 

next two slides which are really critical to this area.  So, Marianne, we'll start briefly with you. 

MARIANNE MOORE: Sure.  And again, this is through reviewing what are career competencies into a 

great deal of research that's been done in Virginia with our employment--employers across Virginia.  And 

the kinds of skills that have been identified, we call them the 21 workplace skills.  They do deal with 

literacy reading, writing, mathematics, but they go further than that.  Yeah, young people have to have 

some self-awareness because that influences everything they do, but communication skills, and that's not 

just writing, that's also speaking, that's are those, you know, the--I've lost the word, but you have too--

body language, let that communicate, but critical thinking, problem-solving, and one of the things that's 

very important to employers is some digital literacy.  So, what can you do with a computer?  What kind of 

skills do you have?  And the one that I think is very important--then I know we always call these soft skills, 

but I think they're kind of essential skills and that's resilient.  How do you handle--how do the youngster 

handle something when things don't go well?  You know, do you--do you come back to work the next day 

to work on making it better?  How do you--how did--how do young people deal with that and how do we 

help--give them experiences so that they can learn to become more resilient?  So, those were just some 

of things, and again interviewing kids about employment.  They very rarely talk about academic skills.  

They do talk about these kinds of skills, working with other people, communicating, getting along, how 

you solve problems at work and how do you deal with things when you come into work and it's like 

everyday is a new day, you know, the boss hands something different to you to do, the difference 



between a big shop and a small shop when you're working.  So, those were some of the things that 

youngsters pointed out as well. 

JOANNE CASHMAN.  Excellent.  I wanted to just share a story there.  Last year, I attended the 

undetermined, which is the youth leadership and self-determination conference in Virginia.  And when 

Marianne talked about digital capabilities, there was--the keynote presenter was a young man who has a 

guitar [inaudible] with his feet we could see because he was born without arms, and I went up to take a 

video with my phone and as I looked at the youth that were there that also, you know, really join--really 

kind of rushed to the stage to take videos as well, I looked across and I took a picture of them because 

they were youth with intellectual disabilities and they were taking videos with their phones just as I was.  

And I don't think we hold that picture.  That's at least--and maybe I'm the one that doesn't hold that 

picture, but it was a surprise to me.  And it shouldn't have been a surprise for me, but it was, and I just 

wanted to share that because, you know, a lot of us are limited by our vision of who's going to be able to 

do what and with the right kind of experiences, I think there's a lot more out there that people are able to 

do.  So, I just wanted to share that briefly and go on from here to Linda who's going to talk a little bit about 

this idea of benefits counseling as it impacts this.  So, Linda, you want it take it from there? 

LINDA TASCO: Sure.  And I actually don't think I have to say much.  We've been talking about this.  I 

think this has--this issue around the thought process of losing benefits because I'm getting a paycheck is 

absolutely an issue that has to be addressed.  And, you know, just in our discussion a couple of minutes 

ago, it has to be addressed with them later.  Again, is we're going to start introducing the process of life 

after school equating to competitive employment, then as soon as we introduce that concept, we have to 

start talking about what that paycheck, what the impact of that paycheck is on the individual's benefit.  

There's a lot of different resources, some of them are included in the materials at the end of the webinar.  

I know several states have a state-specific resource called Disability Benefits 101.  There is a general 

resource.  I would look it up.  I would, you know, make that available, get to know it, share it with family, 

share it with your staff, whether it's counselors in school, special educators, support coordinators, VR 

counselors, whomever, your family advocacy groups.  Probably the most powerful statement, and I'm 

just--unless folks have question, you know, benefits counseling is critical, you need to find out what's 

available in your state along with the healthcare as well as, you know, what the national working census 

are that allow folks to work and maybe maintain a benefit or if they lose a benefit, help them understand 

that their income is still greater at the end of that, but the individual who does our Disability Benefits 101 

training here in Arizona made this statement, that living within the safety net of the federal benefit 

program, whether that's SSI or SSDI, means confining that individual to a life of poverty.  Was--it just--

when I heard, it literally made the hair on my arm stand up.  And I think that's something that we have to 

help folks understand that there maybe some security to it hence, you know, [inaudible] security income, 

but with poverty level, and folks deserve more than that. 



JOANNE CASHMAN: Absolutely.  Thank you, Linda.  And, you know, I think that understanding benefits 

counseling and the intended and non-intended consequences, what that means for families, before we 

make judgments about what families believe and why they believe it, we need to understand some of the 

intended and non-intended consequences of benefits and it--and for sure, transition staff really need to 

understand some of those things in and out as they plan with families and advice them and understand 

what's to be gained and what's at risk for every individual that is eligible for benefits and needs to make a 

decision about work and--work and how their benefits--the--their benefit entitlement play into that.  And 

another… 

LINDA TASCO: Okay.  [inaudible] 

JOANNE CASHMAN: Go ahead, Linda. 

LINDA TASCO: That's [inaudible] as well is that some families truly are in a financial situation that it's not 

just the individual that's receiving that benefit.  It's essentially supporting the whole family.  So, in some 

cases, in order to encourage the, you know, the individual with a disability moving off of Social Security, 

we may have to look at that whole family situation and look at ways to assist in enhancing the self-

efficiency of that whole family [inaudible] 

JOANNE CASHMAN: Absolutely.  This [inaudible] in fact [inaudible] as well.  Absolutely.  One of the most 

important things that we really haven't talked about yet, and these next two slides are going to really help 

us think about that, and, Judy, I'd like you to start this out with transportation and then take us through 

those next two slides as we think about how transportation plays into this. 

JUDY SHANLEY: Sure.  Thank you, Joanne.  Hi, everybody.  I'm Judy Shanley and I lead the national 

office of Easter Seals work around education and youth transition.  I'm also really privileged to facilitate a 

practice group affiliated with the IDEA community of practice around accessible transportation for 

students and I've had the opportunity to work with some folks in your states from the parent education 

network K and--K and so really excited to be talking to you about mobility and transportation.  I'm jumping 

for joy here in Chicago in helping you think about transportation mobility as it's integrated in transition 

planning.  And I, too, a spouse, believe that it's never too early to think about mobility and post-school and 

how transportation affects post-school opportunities for students.  We know that get--transportation is key 

to getting and keeping employment.  There was a June 2012 GA over court which supported how 

important transportation is as the catalyst to community-based experiences, law students are in school as 

well as post-school.  There's been lots of BLS, bureau of labor statistics, reports that people with 

disabilities, adults with disabilities talk about how transportation has been a barrier or challenge to getting 

to important--to employment, and the national council on disabilities has also done a lot of work.  So, I 

think there's objective evidence that says that we need to really think about mobility and transportation 

throughout a student's education experience.  And when I think about the LRE and thinking about 

transportation, transportation in and of itself can be segregated or integrated.  We do a really tremendous 



job in K-12 around inclusion and access to the general education curriculum.  There's also lots of work 

going on around post-secondary education and inclusive programs especially for students with intellectual 

disabilities.  But what happens in the middle?  You know, educators and transition coordinators, when 

students are getting ready to move to post-school outcomes, the first place that people think about is 

paratransit, which is a demand response system.  It's not--it's not integrated.  It's not inclusive, and so I 

hope that you'll leave here today learning more about some resources that may be available to you and 

help you think about how transportation is we think about transition plays a role in all of this.  As we move 

to the next slide, there is a national focus on the connections between transportation and education.  

Many federal agencies are taking on this work.  I've had opportunities to work with SAMHSA.  They've got 

some community wraparound, grants that provide services to families and students and they're thinking 

about transportation.  I know the administration for community living and the department of labor have 

also thought about transportation and how it is that the recede of of services for the populations that they 

serve.  There is an initiative at the federal level and that's how I got involved in all of this.  They had 

worked at the department--US Department of Education and I was representing the department on an 

initiative called the United We Ride, which is a way to coordinate services across--I think at that time, 

there were 17 federal agencies that had anything to do with transportation.  And at the federal level, there 

are these coordinating efforts going on, and in your state and at the local level, there's coordination too.  

And it's often called Mobility Management and it's just a way to coordinate all of the transportation 

resources that might be available with the needs of the many riders who need those services.  So I 

encourage you to learn about some of those resources.  One of the projects that I've had an opportunity 

to work on at Easter Seals is called Project Action and I hope many of you have access to our free 

resources or participated in our event.  Project Action is the acronym of Accessible Community 

Transportation in Our Nation, and really, the program supports ADA, the Americans with Disabilities Act, 

and recently we've developed materials for school age, transportation--and transportation education 

curriculum which help educators integrate transportation content into instruction so that it helps educators 

and related services think about how to embed topics so that students can learn about mobility and 

transportation in IEPs, in common core standard.  So, that when students turn 16 or even 14 in some 

state, that they already would be aware of mobility options available to them after.  And combined with 

particular and specific customized travel instruction, which is on the street training of students, then 

students are better prepared to access post-school settings because they've got transportation 

experience.  So I encourage you to tap in to the resources that are available through both United We Ride 

and there's another national center called the National Center for Mobility Management and I'll send 

Michael the URLs to that project, but they provide many, many resources that could be useful for you.  

And I talk a lot to transit organizations and I asked about the participation of educators and school 

systems and state educational agencies in those systems and very infrequently, you're at the table.  So I 

think for we as educators, transition coordinators, family members, it gives us a seat, it gives us a voice 

and I've actually worked with school districts who the transition coordinator was sitting at the table with 



the transportation-related coordinative process and that educator was able to change the bus route in her 

community to accommodate students with disabilities going to community-based setting.  So it gives just 

us--it gives us another platform to influence the infrastructure of transportation.  And in the next slide, the 

tenets of Least Restrictive Environment pertain to transportation services.  So in school, think about the 

yellow school bus as the first opportunity that students learn about mobility, think about the school bus as 

the place where students can learn social skills and problem-solving and decision-making.  I worked with 

one school district in New York that used their yellow bus, they mimicked a public bus where they put up 

signage and they had a public transit agency driver come in and sit in the front seat so the students were 

familiar with someone other than their typical bus driver and they set the bus up as a public bus, and this 

was in elementary school, so that students would recognize that there's other options for them.  Students 

with disabilities use the same transportation as their peers without disabilities.  Often we think about the 

short bus.  Well, why not advocate for students using the regular school buses or even public buses?  

Then there's many school districts that have relationships with the public transit system in their 

community and the students are using the same route as other passengers in the community.  The other 

thing that's really, really important is in--I've heard it addressed here, is family awareness, student 

awareness early, and that's the transportation education curriculum that we've developed does that.  

We've got a unit that focuses on family summit, family and student summits where families are learning 

about transportation.  Families are often really scared to let their kids use any kind of transportation mode 

other than their private vehicle.  Well, families are using their private vehicles--personal cars less and less 

for whatever reason.  It may be cost, it may be accessibility, it may be the limited access to vehicles.  So 

more and more, people in our society are using various transportation modes, like car sharing programs 

and vehicle sharing and ride sharing programs.  So there's a continuum of transportation so this is--even 

in the most rural area that can be tapped into, that the federal transit administration advocate for, and 

learning about those options early and frequently and getting folks more comfortable with those services 

is really important.  The final point is that educators, pupil and public transporters have to work together to 

create these inclusive opportunities.  How many of you know your pupil transportation professionals in 

your school district?  How many of you invite your pupil transporters, that bus drivers or the administrators 

of pupil transportation services into your IEP meeting as you're thinking about transition planning for 

students?  There's some really--the National Association for Pupil Transportation is really an advocate of 

considering pupil transporters as educators, and ensuring that they're on the table so as educational 

decisions are made, transportation is considered in that.  So that's in a very brief five minutes [inaudible] 

mobility and transportation and I hope you'll access some of the resources I've talked about and I 

certainly will be available to answer any questions.  Thanks.  Joanne? 

JOANNE CASHMAN: Yeah.  Thank you, Judy.  And Judy odes run this practice group for the community, 

it's certainly open for your participation and we'll share some information at the end.  We have very few 

minutes left.  So, I want to go through these next couple of slides so that you know what we provided for 

you and what your opportunities to get involved are from now on.  So Michael is going to flip through 



these resource slides and everything that we've talked about there is there for you to download.  And so, 

Michael, he just wants us to go through those.  And I think there's one more, right?  Yeah.  So we put up--

we're not saying that this is the complete list.  This is the list that was recommended by the participants 

today and the participants that created this presentation for you.  If you know of things that people should 

have access too, we're going to consider this kind of a repository.  You can send those things in.  We'll 

add them, okay?  Because this is supposed to be stakeholder recommended resources.  The last thing I 

want to show you is that after you go through a presentation like this with individuals in your area, and 

that's how we really shape this presentation.  When you download this, you're going to see much of what 

we're talking about.  It's in the notes filled, certainly not as complete as this discussion today, but it gives 

you a sense of what you may want to bring up as--and make you a little more confident in holding this 

discussion, presenting this material in your local area, but these next slides outline some questions that 

you might want to bring up, and we've prepared them for you so that, you know, they're ready for you to 

hold this discussion, but the other thing is you might want to go back to those questions that were on the 

beginning slides where we outlined some of the questions that were brought up by the data.  Those 

questions also, you can go back to that slide and then have people review some of the things that they 

think now after they have heard all these information.  What do they think about those questions we 

presented before?  But we were going to have people comment on these and I--and I thank our 

presenters for agreeing to do that, but I think we're kind of out of time.  So Michael, let's just go through 

some of these so people can see the kinds of dialogue questions that the people that worked on them 

believe that you have to have at the--at that local level.  The first one is a question about the--whether or 

not these issues only apply to individuals with intellectual and developmental disabilities or is this idea of 

low expectation for all kids?  So this gives you a way that you can post that question.  It's being framed by 

individuals that are enrolled just like you and if you have any comments on that, put it in the chat and we'll 

place some of that.  Michael, let's go on to the next one.  The next one really talks about a point Linda 

brought up, that if you remember, you know, if you're like me, you started work in the '70 and probably not 

many of you are in that situation, but well, we started--when I started teaching in the '70, sheltered work 

was the best thing that we could imagine.  It was so much better than we ever had before, but it's not the 

'70s anymore and this idea that in the '70s, we thought about sheltered work as a transitional 

arrangement, almost like a learning experience, to transition somewhere else.  If you look back in the 

literature, you're going to see that, but the National Council on Disability says that about only five percent 

of individuals that go into shelter work really ever transition to integrated work.  So, you know, the 

question is, why do young adults persist in sheltered work long after they leave high school?  It's a pretty 

straightforward question to ask in your own community.  Michael, let's go to the next one.  And again, 

these are all things brought up by people that are in positions much like your own.  This one really talks to 

this idea of how fast the system can turn around, how are we going to create all these options for support 

in the time that we need to do this, and so how are you thinking about that?  And one of the things that 

was brought up here is that on the--on the work group, we heard that where sheltered work just gets 



eliminated as an option, students end up going into day developmental program, segregated day 

developmental program.  And as you have heard from both Karen and Linda, it's not as though there not 

other options than work, but the idea of supporting segregated non-work options is really changing.  And 

so, you know, this is an issue that you might be able to bring up in your community.  Is that what happens 

in your community?  And if we're going to move away from that, where are the knowledge gaps, the skill 

gaps and other, that people at the practice level and individuals that are intended--the intended 

beneficiaries, what do they know about these problems that we need to explore together?  I think there's 

one more there, Michael, if you want to--yeah.  This one really talks about what people know and believe 

about this issue, and as I have a little asterisk there.  I talked about these informal polls.  Last year, we 

did a series of workshops from the community on this issue and one of the workshops, we had about a 

hundred and fifteen people and we asked a simple question: to what extent do you and your colleagues 

believe that sheltered work is an acceptable post-school outcome?  And now given everything we've 

talked about today, and this was just about a year from today and all this work was underway at that time, 

80% of the people on the line said that it was--that they and their colleagues believe that's an acceptable 

post-school option.  What was--and we did this in three other states with about--with three state meetings 

with about the same result.  The most surprising was when I did this in a--in a university community 

workshop last summer in a university town that had a specialized program and a hundred percent of the 

people in the audience said that they believe that this was an acceptable option.  So you see, we've got a 

pretty big disconnect between the policy, the belief and the practice and we're--our intent is that this 

presentation that we've put together by people from all over the country would be--would be able to be 

used by you so that you could help start these discussions in your town about, you know, and in your 

school district and in your agency about what is the current status, what's standing in the way and what 

are we going to do about this together?  Okay.  Guys, as you heard from all the people on the line, it's not 

just Pennsylvania that faces this; every state is in this situation to a varying degree and we all need to 

work on this.  So Michael, let's just tell people a little bit about what they can do.  If you send a note to 

partnership, an email to partnership@nasde.org, we have individuals from 17--individuals from an array of 

state want to work together, get a little more coaching on how to use this.  If you want to join that group, 

we'll be holding some webinars to do a little more on how to present this.  If you present it, you can share 

with them how it went, what questions, you know, gave you trouble.  We'll stay together on working on 

this, so if you want to be part of that group, send us an email at partnership@nasde.org and we'll put you 

on the list.  We'll start including you.  Michael, let's go to the next one, but before we leave, let's take a 

poll.  Now, you've heard all this and we, you know, gave you the opportunity to get involved.  So let's 

close out with this poll, and that is how likely are you to share or act on this information?  Your choices 

are that you're not likely, you're likely to share the link that Michael gave you in the beginning, that you will 

make people aware of the issue, that you'll organize groups to--groups to look at the materials or you'll 

join the cross-state work.  So give us a little indication as to what level you might participate in this and, 

Michael, you can tell us when the poster ends. 



MICHAEL STOEHR: Yes.  Just give folks a minute or so to go ahead and respond. 

JOANNE CASHMAN: And there's no right or wrong answer.  Whatever is right for you is right.  We just 

want to go with the people that want to work on this, we're going to invite you in and over time, you may 

find out that you'd like to be part of that group that does work on this, but if you're someone that really--

that--what you're comfortable with right now is sharing the link, that's good to. 

MICHAEL STOEHR: The majority of the folks, 54% said that they're making--will make people aware of 

the issue and then another 23% were with the interest in organizing groups to look at this material, and 

there were about 13% thought about joining the cross-state work on this issue. 

JOANNE CASHMAN: Perfect.  That's great.  So the invitation is there, and whatever help you need in 

Pennsylvania from any of us to make this happen and for you to actually actively pursue the level of 

involvement that you want, we're here to help you.  So, Michael, thanks so much.  There's the direct link 

to our transition community and the work you can read, who is involved in creating this, you can read the 

notes from the call.  You can see the various versions that ended up with today.  It'd give you a little 

sense of how we work in the community, our national community and, you know, maybe there's some 

ways you can organize under that kind of thing in Pennsylvania too.  So Michael, I think you have another 

few slides there before we leave and I know we're at the end of our time. 

MICHAEL STOEHR: Great.  Thank you. 

JOANNE CASHMAN: Thanks, everybody. 

MICHAEL STOEHR: And just a couple of things to wrap up on.  As a reminder, if you go to the secondary 

transition.org website, the PowerPoint for today is listed there.  It's under hot topics and upcoming event.  

I also wanted--we had a question that came in and it was asking other than OVR in our state, the Office of 

Vocational Rehabilitation.  What other agencies help support this.  I just want to point out on our 

secondary transition.org website, those two agencies and supports, but you will find there are decode 

information about those state agencies that probably was as more helpful if you click on Pennsylvania 

resources by county, if you go on to that page, we have almost all of the 56 counties listed and you click 

on the name of the county and you'll find either a website or a directory on additional resources that can 

help support young/young adults as they move into looking at community employment as well as post-

secondary education and training and living independently within their communities.  So I--again, I had 

referenced that site.  Also I just wanted to give folks kind of a save the date for next year.  We will be 

having another webinar series as part of our statewide community of practice on secondary transition.  

Next year's theme is Making Transition Happen: Dream, Believe, Achieve.  And those are the dates for 

the session.  They will all be held in a webinar format from 9:00 to 11:00.  We're still finalizing the topics 

for those sessions, but I can let you know that two parts of trainings, probably webinars in November and 

December are going to be dealing with issues around employment, talking with our folks from OVR, our 



VR agency and our office of developmental programs.  They're really interested to further this discussion 

that we started today.  So look for those next year.  I want to… 

JOANNE CASHMAN: And, Michael, I'll just say that with the--I know that you had the transition council 

listed there, it might be a nice idea for those of you that are part of your transition council to maybe 

encourage your transition council to hold these discussions so that people are ready for that discussion 

next year.  That will be a great way to move this forward. 

MICHAEL STOEHR: And, Joanne, that's a great suggestion and I did mention that but, yes, we have 

about 50 local transition coordinating councils across the state.  If you are a member of one of those 

councils, I think taking this information and bringing it back for discussion, it would be a great way of 

expanding this.  We also have several presentations of this year's transition conference and it's listed on 

the slide.  Hopefully, folks on today's webinar will be attending.  The conference is July 16th through the 

18th at the Penn Stater Conference Center in State College.  We would encourage you to think of 

attending.  We have about [inaudible] sessions.  Denise Bissonnette is going to be talking about 

community involvement, civic engagement, building social capital as both our opening and closing 

keynote and to be honest, I think that ties it directly with today's topic.  So again… 

JOANNE CASHMAN: Completely. 

MICHAEL STOEHR: …I really would appreciate you joining us.  I want to thank you, Joanne, Karen, 

Marianne, Judy and Linda for presenting today.  I think this is really a great dialogue and it will kind of 

jumpstart our state in looking at this discussion.  So, thank you so much for joining us. 

JOANNE CASHMAN: Thanks very much for providing the opportunity. 

MICHAEL STOEHR: Thank you. 

JOANNE CASHMAN: Thank you. 

MICHAEL STOEHR: Thank you. 

JUDY SHANLEY: Bye everybody. 

JOANNE CASHMAN: Bye. 

JUDY SHANLEY: Bye-bye. 

WOMAN: Bye-bye. 


