
KRISTA PETERSON:  All right, hello, everyone.  Welcome to the Universal Screening for 

Behavior webinar.  My name is Krista Peterson and I am the Director of People Services at the 

Jersey Shore area school district.  Also with me are Dr. Ken Dady who is the Principal of Jersey 

Shore Elementary and the District-wide External Coach for our school-wide program.  And Kelly 

Fortwood who is our IE tech and a great help to us.  We wanted to give you a short overview, 

yeah -- at the bot-- excuse me, at the bottom of the page you are looking at is a link.  If you did 

not download the handout before the session started, you can use that link to do so, right. 

DR. KEN DADY:  Donna will paste it in an email. 

KRISTA PETERSON:  Oh, and Donna Falcon, who's also helping us, is going to pa-- is going to 

send it out to everyone participating this evening.  Today, our intention is to give -- first give you 

some general facts about our district and we also wanted to do a brief history of school-wide 

positive behavior support in Jersey Shore.  But we've chosen to spend the bulk of our time this 

evening showing you our process and explaining how we collect, collate and utilize the data 

from the Universal Screening.  And we did that because whenever we are starting a new 

initiative, our first question and our first hurdle is the [INAUDIBLE].  How are we going to do this.  

So you'll find that the majority of our information is based on that process.  If you have questions 

on other aspects of the Universal Screener, please feel free to ask them. 

DR. KEN DADY:  All right.  We are located in Clinton  and Lycoming Counties, North Central 

Pennsylvania and we're rural in nature.  We do cover quite a bit of ground. We're -- you can 

think of us being shaped like the State of California except all of our schools are in the southern 

part of that so we have a lot of state game lands that's part of our district.  We currently have six 

buildings including our administration building, but we have a high school, a Middle School that 

is six to eight and then our elementaries; we have three buildings at the elementary level, two 



are smaller.  Then we have one larger elementary school that's three to five.  We range 

anywhere from 2400 to 2700 students depending on the year and the enrollment.   

So the history that we've had with school-wide positive behavior was actually implemented at 

one of our element-- elementary schools to begin and then that's the largest elementary school 

where I'm at the year after.  The other two elementary schools and Middle School implemented 

in 11-- in 2011-2012 and the high school only implemented in 2012 and 2013.   

Now we also at Jersey Shore Elementary where I-- where I'm placed, it is a -- kind of like the 

satellite school for special programs, our life skills programs, our emotional support programs.  If 

a student needs part-time learning support or they need learning support beyond a certain part 

of the day, beyond a certain percentage of the day, they come to Jersey Shore Elementary.  So 

we implemented an Advanced Tiers Team in 2011-12 at Jersey Shore and Salladasburg.  Most 

of those are elementary schools and then the Advanced Tiers were implemented at the other 

elementary schools and the Middle School the following year. 

In 2012 and '13, we decided to go with the Universal Behavior Screening tool and we did that at 

Sall, Jersey Shore Elementary and the Middle School the first year and then this year, we did it 

at Avis Elementary as well.  So everyone at the high school is using the Universal Behavior 

Screening tool at this time. 

KRISTA PETERSON:  And we've got as part of the CI3P pilot with Kathleen 

[UNINTELLIGIBLE].  Well, our three-tier model webinar wouldn't be a three-tier model webinar 

without the triangle.  Here it is.  On the left is the academic systems and on the right obviously is 

the behavioral and I'm sure that all of you watching have seen the triangle before.  We have, at 

the bottom, our universal screeners for academic systems and our universal screener for the 

behavioral system. 



We chose to use the SRSS and we'll go into a great deal more detail on that in the next few 

slides.  But what basically we want to talk about here is that we've attempted to integrate the 

two systems.  So you will be hearing about our academic model as well as we -- when we talk 

about the behavioral system because we are integrating the two. 

This is the SRSS screener in an Excel format which we originally received, I believe, from Dr. 

Lane.  Is that right, Ken? 

DR. KEN DADY:  Yes. 

KRISTA PETERSON:  And when we were at the implementer's forum and thinking about this 

CI3P pilot being a universal screener pilot, we specifically chose the SRSS because of the cost 

which would be free, the small number of items that are actually on the screener, and the fact 

that it was available in digital format.  We know that digital format allows us to move the data a 

lot more effectively and efficiently in our district. 

DR. KEN DADY:  When you -- when you initially download this off a site or whatever, wh-- when 

you get it where it's available free, you will only get the first seven, the lie, cheat, sneak, the 

behavior problem, peer rejection, low academic achievement, negative attitude, and aggressive 

behavior.   

KRISTA PETERSON:  Externalizing, yes. 

DR. KEN DADY:  Those are all externalizing behaviors.  The other -- the other five that are 

listed here, emotionally flat, shy, withdrawn, sad, depressed, anxious and lonely are internal 

behaviors that we added in to this screening when we had the teachers do it.  But you see at the 

end or the other thing that won't come on this when you download it is those yellow and red 

columns that you see.  When you initially download this, you don't get any formulas which I'll 



talk about later and so you're going to hear me talk a lot about you need to have an Excel guru if 

you're going to be using this -- 

KRISTA PETERSON:  Right. 

DR. KEN DADY:  -- to do some of the things that I did when -- when we set this up 'cause this 

will actually, a-- as I'll show later, give us some really nice data in those red and that and yellow 

columns so you don't have to add things up and see who qualifies and that sort of thing.  But 

you see two -- two sets of columns there because the external total gives us the total that's from 

the first seven behaviors that they are -- that the teachers are rating and then the internal total 

gives us the total of the last five. 

KRISTA PETERSON:  Well, and another thing we should probably mention, Ken, you said, you 

know, we added the other five, the internalizing.  Those came from Dr. Lane as part of the pilot 

study because they were trying -- attempting to add items to address internalizing behavior and 

add an internalizing behavior factor to the screening.  We didn't come up with those on our own.  

We did send in data to the pilot project in order to establish a psychometric properties of those 

items and we will talk about that a little bit later as well. 

DR. KEN DADY:  At the bottom of the screening, the other thing that you will that we added in is 

number of students with a number greater than zero in each column.  The other thing that we 

wanted to look at which we'll talk about later is we wanted a total of -- of students that had at 

least a score of one or higher in a column to see if there were a lot of students that -- from a 

particular class that was getting a score of any kind.  We'll talk about that later. 

All right, the first year we conducted the screenings, when we did this, we did this in a computer 

lab because when we did this, this allowed us to walk around and get them through the 

screening because what -- the way that we have it is they -- they have to work on getting the 

names in the screening and then rating all the students.  So we were -- we did this all in the 



computer lab so we could keep a watchful eye over what everyone was doing that currently we 

have a shared G-- we call it our G drive.  We have a shared drive for the faculty that's a secure 

drive and now what I do, now that they're at the process they've done this quite a bit, I drop just 

the template for the teachers; the screen you just saw before that.  This one here.  I drop that 

into a shared folder and the teachers fill it out and then save it as their name. 

So this is an example of the directions that the teachers get.  This is for our Middle School here.  

Their -- their shared folder, they have a -- MS is Middle School; Middle School ROCK folder.  

ROCK is their school-wide positive behavior program.  Inside that folder there's a -- there's 

another folder called behavior screening and then in that -- in that folder there is an Excel 

document that says -- that says Behavior Screen Teacher Template, too.  Based off the 

screening and the first time they do it, like this is the direction for the second and third time they 

do it.  The first time they do it, they type the names in and then they score the students. 

The second and third time they do it, they don't need to type the names in.  They just need to 

make sure that the numbers stay with the same students.  So if I had -- if I had Joe Smith as 

number one, I don't need to type Joe Smith's name in -- name in the second and third time as 

long as I have my list that says, okay, Joe Smith was number one.  We do not give them -- they 

don't keep the screenings.  We don't give that to them to keep because this needs to be a here 

and now rating of their behavior where if I -- if they had previous screenings, that might 

influence how they score their current screening. 

So all they need is a list of, all right, these were my students and if they get a new student, it 

goes at the end.  If they have a student that moved, that lines stays completely blank.  No 

zeroes, nothing.  It just remains completely blank. So they -- then they save the document under 

their name. So if I was filling it out like on number three, what you see there, when you're 



finished click -- click Save As and under the File tab, I would rename the document as Ken 

Dady and I'd save it there. 

So this is an example -- this is actually if you look at under teacher name, this is actually a fourth 

grade example, a fake example, but an example nonetheless, of a screening that's been filled 

out.  Now obviously the names aren't there.  Um, but the teachers go through and they fill in that 

screening and anything from a four to an eight is considered strategic and anything nine or 

above is more intensive.  So when I set up these formulas, what you can see is anything that's 

showing up between four or eight, between four and eight shows up at a yes in that yellow 

column, whether it be external or internal.  And anything that shows up as a nine or above, 

shows up as intensive with a yes.  And that way we don't have to, you know, look at the 

numbers of anything.  Our initial glance at this, whether it be as an administrator or a teacher, is 

I'm focusing on those students first.  I'm looking at those students going, okay, you know, these 

are the ones that are popping out and when we have our data team meetings, we talk about 

these students. 

Can we talk about other students as well?  Absolutely.  When I'm looking at the student that 

may not score a hi-- or, you know, a yes or -- or anything, but they have a three in one category 

and zeroes in everything else, we might talk about that student.  But a lot of times those 

students are brought up by the teacher in those meetings more so than -- than from us because 

we're bringing -- we're bringing their behavior screening to the meeting. 

At the bottom as well you can see that the number of students with greater than zero in each 

column.  I would be talking about this with a couple of things.  One of the things you need to 

know about this -- this class is this was a life -- this was a running support classroom.  That's 

probably why you have a lot of student that are showing up at as low academic achievement 



because this is a -- this is a class that gets a great deal of -- of assistance.  There's an aide in 

the classroom as well. 

The -- but I would be talking to this teacher as well about the category of shy and withdrawn and 

peer rejection.  I'm sorry, behavior problem, not peer rejection.  Behavior problem.  Because 

when I have numbers showing up as -- as eight and seven, that means -- that's not a total of like 

the ones and twos and threes in there.  That's how many students have a score above zero.  So 

we need to -- we need to have the conversation of whether or not that's more of a universal 

issue that we want to address through a -- through a universal intervention in securing up 

whether it be -- whether it be the BARK program or the ROCK program in our district, to -- to 

address those two issues. 

KRISTA PETERSON:  We have tightened up quite a few classroom management plans based 

on that count data. 

DR. KEN DADY:  Yeah, one of the things I would say is like when the first time you do this, 

you're going to get some interesting results.  The first time -- I had a kindergarten classroom the 

first time we did this where over half the classroom showed up as yellow or red.  And good 

teacher, that sort of thing, but it was -- was more of an issue of -- of a classroom that maybe 

wasn't implementing the universal program as good as it could be done.  And so it became 

more of an issue of strengthening that and the re-- the screenings from there on out were -- 

were much better 'cause once you see, you know, you -- that has to -- that's an important piece 

of this and that's the data that you can see from the number of students with greater than zero 

in each column helps to identify areas that need to be strengthened in universal, but just 

students that need tier two or three interventions. 

I hope this opens really fast -- oh, here we go.  So this is what mine looks like.  Now the 

teachers fill that out and drop it into that G drive.  I pull the data out then and then what I do, I 



have at the bottom here, these typically have my teachers' names there and obviously I just 

changed them to generic names and so when I go with -- when I take their data, I -- this is what 

I end up doing.  I take their -- the template they filled out.  I highlight all the data they filled in and 

then I copy it into their name here.  

We have currently four schools that do this, two of them are quite large and this takes me about 

two hours after all the screenings are done.   

KRISTA PETERSON:  And we do a work per -- per grade level, right? 

DR. KEN DADY:  Yeah. Well, the -- this data, like I said, this da-- these -- when you download 

this, there's no formula.  You have to put all the formulas in just like if you look up in here on a -- 

Donna, are they able to see my -- my cursor?  I mean my mouse?  Donna, are you able to hear 

-- 

DONNA FALCON:  Yes. 

DR. KEN DADY:  Are they able to see my mouse? 

DONNA FALCON:  Yes, they are able to see your cursor. 

DR. KEN DADY:  Okay.  So see the formula here, those are all things that we put and these are 

all tied -- tied together because when you go to the front, like this is a second grade classroom.  

The really nice part about this after you get all the formulas in, when you go into the -- into this 

part of it, it pastes all of this into here.  So there's that thing, second grade tier classroom and so 

this gives us a look at the whole school.  Now the reason these are important, this green, 

yellow, and red is when you think about your triangle, the triangle that Ms. Peterson talked 

about earlier, you know, our -- is your school falling within, with these behavior screenings, 

within the predicted what do you call average measures. 



KRISTA PETERSON:  Measures. 

DR. KEN DADY:  Or average percentages -- 

KRISTA PETERSON:  Right, for peers. 

DR. KEN DADY:  -- for those peers.  And you can see that this school -- this school is falling 

within that.  But then what I -- then what I did and this is for the internalizing and as you see with 

the internalizing, a lot less students are showing up as being intensive or strategic.  But the 

other thing that you can do is then all this data is tied into here so it adds up all my grade levels.  

So that way I can look at the different grade levels and we can kind of see where our hot spots 

are in regards to grade levels that might need more attention with interventions than others.  

And, you know, you can see here first, second and -- first group, fourth grade seems to be 

having a lot more issues than the others, but especially fourth and first grade.  So those would 

be -- because not only the moderate, but the high risk in both of those produces a much greater 

amount. 

But again, overall -- overall the school looks pretty good and but this is -- this is the part where -- 

where some of that intensive work comes in in regards to having a -- an Excel guru that can 

really put these formulas in and be able to get all this to -- to give you these totals and sub-totals 

on these first four pages. 

Now the individual screenings are pasted into the Excel document like what I said and I -- I only 

paste the main and the teacher generated scores.  The area I highlight.  The teachers can't 

mess up the template really because the -- all the cells that contain formulas I have blocked so 

they can't change that.  They can't mess that up.  However, the part you have to remember is if 

you have that the master like I have -- I have that master sheet, you do want to be careful if -- if 

those cells aren't blocked in your master that you could, you know, don't overlap anything or you 



could mess up the formulas in that master. Again, having someone to be able to block those for 

you to prevent you from doing that would be ideal.   

Then after the initial screening, the teachers do not need to retype the names of the students as 

I said as long as they have a list showing them the student numbers from the first screening.  It's 

very important that the students stay with the same number as the first screening.  New 

students are just added to the bottom and students that move, their lines remain blank.  All the 

students still in attendance must be scored with an actual number in every category.  That's 

another thing that's really important.  I had a -- I had a teacher that basically any place that there 

was going to be a zero, they just left it blank and there was a problem with that because one of 

my count formulas for the overall school pages counts anything that's not a blank cell.  So 

they're not allowed to have any blank cells for a student unless the student moved because I 

don't want that student to be counted if they moved. 

Now teachers do not keep the screening data and do not use it to conduct future screenings 

and part of the reason that we do that -- I'll give you an example.  We just had one of our big 

data team meetings and we saw a classroom in which the -- I had copies of the first screening 

and the current screening and there was a great deal of improvement, but we had done a lot of 

interventions in that classroom.  Now when the teachers saw that there was a big difference 

between the two, you know, she's like, "Oh, ma-- that doesn't look too good." And -- and that's 

not the case.  It actually looks very good because that's telling us that the problems she saw in 

the beginning, she's done a really nice job in -- in addressing in a way that those problems 

aren't still occurring or aren't showing up anymore at this time.  And some of that has to do with 

a universal intervention that was put into place to improve that classroom.  And some of it was 

with tier two and tier three interventions for particular students. 



That's why we don't want them to -- have that -- that tells me if that teacher would have seen the 

first screening, it would have had an impact on how she scored some of those students which is 

not what we want them to do.  We want a -- we want a true testament of how that student is 

doing in that teacher's eyes right now. 

Now at the Middle School level, where they share students, what they've done is they've picked 

a -- a period and usually it's either home room because they -- they do meet as teams as well.  

They pick a period and that same teacher does the screening for that entire year.  Now that -- 

they can rotate that year after year, but for the -- for one particular year the same person needs 

to the screening.   

Now, Krista -- Miss -- Miss Peterson was just telling me that -- or I'm sorry.   Mr. 

[UNINTELLIGIBLE] was telling me that Dr. Lane was talking about the high school with the 

SRSS and how it's good to pick two periods.  Second and seventh is, I guess, the two that were 

brought up.  That way you have a -- since they share so many teachers, that way you have a -- 

a more valid reading of how they're doing at two different times of the day since it's a lot 

different setup than what you typically see at an elementary or Middle School. 

KRISTA PETERSON:  Also there's a [UNINTELLIGIBLE] for tardies as well. 

DR. KEN DADY:  Nah, there's no tardies in high school.  I'm just kidding. 

KRISTA PETERSON:  And we have not figured out the logistics of that particular situation yet.  

We're not into the high school yet. 

DR. KEN DADY:  Now the high school principal has asked that we do this up there, but actually 

start to getting in-- into the logistics of what -- what that would look like, he asked to wait. 

KRISTA PETERSON:  Yeah, let's just get our sea legs under us, too, so. 



DR. KEN DADY:  You do need to spot check the document from time to time to find errors and 

that's just to make sure that a formula didn't accidentally get mess up and those things are -- will 

end up coming out either by a teacher or when you're looking at your overall data and comp-- 

and looking at individual data that sometimes you'll see an error and it's just important to keep 

up on that.  And that again goes back to just being very cautious when you're using Excel at all 

just with the -- how easy it is to mess up a formula because you want to make sure that you're 

working with valid data. 

Formula -- formula cells are locked.  Keep them that way if you can to help prevent this from -- 

from occurring and again, can't reiterate enough how important it is to have an Excel guru that 

you can utilize as needed. 

Now we don't want you to have to reinvent the wheel if you don't want to.  Like I said, there were 

no formulas in ours when it -- when it came -- when we got it.  And when I talked to Dr. Lane 

about that at the training, she said that, you know, that there's a fear -- fear of people 

accidentally changing or erasing the formulas that would make the data invalid and I get that 

because of how easy it is to do.  Now I have been asked for our -- our document numerous 

times and this is -- this is what I have to say.  While we are willing to share this document so you 

don't have to redo all the work, you know, we fear the same thing in regards to someone 

messing up formulas. 

So you need to be aware that if we send you the template with the formulas, that we are not 

responsible for how anyone might change the document or for any results that it might produce.  

And besides what I send you, unless you have the exact same amount of teachers that -- that I 

do and I'll send you the biggest one that we have so you can just eliminate.  Unless you have 

the same amount of teachers, you know, you're going to have to adjust it anyway and you really 

need an Excel person to do that.  To -- to use the SRSS at all, you need an Excel person.  



Now if you have some sort of incredible data warehouse that you would rather use and that can 

-- that can do some of this -- 

KRISTA PETERSON:  Mm-hmm. 

DR. KEN DADY:  -- that would be wonderful.  We don't have -- 

KRISTA PETERSON:  We have. 

DR. KEN DADY:  -- we do not have that.  You know, we don't want you to have to reinvent the 

wheel though.  We're -- we're willing to share this.  We just need to be cautious with it as well. 

KRISTA PETERSON:  We all know that if you screen you must intervene.  We have that 

attributed to Kathleen Lane.  That's where we heard it at the implementer's forum with respect 

especially to the CI3P pilot.  So because we chose to send the screening out, we also had to 

provide intervention for the results.  As Ken mentioned earlier, we had had a school-wide 

positive program in place for a couple of years and had been working on tiers one and two, 

dabbling in three, I think.  And so we -- we're feeling -- we're fe-- feeling pretty confident that we 

would be able to -- to provide interventions for the re-- you know, any results that came up on 

the screening. 

The scores that do show up as intensive or strategic do need to be discussed at data team 

meetings.  You need to be -- make sure that you have needed interventions in place and in our 

particular situation, I want to say right up front that this diamond is still in the rough.  We are still 

adding interventions.  We are still comping interventions.  We -- we are seeking every year and 

probably at every data team meeting which I will go through that process with you shortly.   

We also spend time during our data team meetings looking at those count scores on the bottom 

to identify tier one issues.  We take a look at the overall scores that Ken showed you on the last 

page or the first page, the last page so that if we have tier one interventions, we're not using all 



of our advanced tiers resources trying to help kids on an individual level that we could be doing 

on a universal level.  That kind of efficiency really saves resources and I'm sure there, you 

know, there's some people out there that are familiar with the lean resources situation that we 

happen to be in. 

We have done classroom wide intervention based on classroom scores.  We have been with the 

-- with the screening very interested in the internalizing items that were added.  You know, it -- 

people are typically aware of the students who have externalizing behaviors.  They -- they tend 

to be a little more visually and auditorially vibrant. 

DR. KEN DADY:  The principals typically know them very well. 

KRISTA PETERSON:  Yes, you -- you know those kids.  But the internalizing kids, I think, are 

the ones that we have found to be those items have been useful for us and we have set up a 

number of interventions to address students that are scoring in those areas.  You want to click 

that slide? 

I'll go through our basic -- our -- our basic model of how we -- how we -- how we process the 

data.  How we bring it to meaning in our district.  We have grade level data team meetings three 

times a year to look at all data and this is where the academic and the behavior systems come 

together.  In an effort to align, we do a data sweep.  Up until last year when we started doing the 

behavioral screening, our data sweep was academic and focused on reading.  We do a number 

of measures during a week period of time -- a week long period of time for every student in our 

district K to 5.  We compile that data and we start with data team meetings.  We were doing that 

within the first three weeks of school in previous years so that we could get interventions off to a 

good start.  However, when you're using the SRSS, the recommendation is that you not do that 

first screening until four to six weeks into the school year which make sense.  You want to give 

the new teachers chance to get to know the kids.  



That -- so that is what we did this year.  We postponed our enter data sweep so that our -- so 

that they could be integrated so that they occur simultaneously.  So we did our data gathering in 

the last week of September and that was full academic and the behavior screening.  I did add in 

there that the teachers, you know, that this is the first year that this is how we all agreed to start 

it and the teachers agreed that it would be, you know, a good way to try it the first year, but I 

think everyone felt after it was all said and done that that was a long delay in intervention. 

DR. KEN DADY:  Academically. 

KRISTA PETERSON:  Acade-- an academic intervention.  That's correct.  And I -- at the end I'll 

talk a little bit about how we plan to fix that -- oh, oh, no.  I'm going to do that now.  We decided 

that next year, we're going to use the end of year data from 13-14, from this year, to form temp-- 

you know, temporary academic intervention groups in September and we will still conduct the 

overall first screening at the end of September so that our data is still aligned in terms of 

academics and behavior. 

Those three data sweeps occur at the end of September, the end of the January, and at the end 

of April.   

 

FEMALE SPEAKER:  If -- if I can just say one thing about that as well with high school -- when 

you do screen a high school, you'll have to be aware how you're schedule changes and so that 

teacher should have known that student for a month.  So if their schedule changes at the end of 

December, you would want to make sure that that affected your basic screening as well. 

KRISTA PETERSON:  Right.  We'll have to make sure we -- you have to remind us of that when 

we get to the high school.  We also do smaller meetings on a monthly basis at our building to 

review progress and again, including RtII and that's how we locally generally refer to our 



academic model and school-wide is our behavioral model even though it's really all under the 

RtII model, the umbrella. 

DR. KEN DADY:  And I don't know if folks want to know how that happens -- like how do you get 

your teachers together without any students.  We had to actually reschedule things with the 

Middle School and the elementary school that freed our teachers up the first half hour of every 

day.  It changed when teacher-- when students were allowed in the building and it changed 

what we did in the building as students arrived to monitor them before they were allowed to go 

to their home room. 

And -- but we reworked those schedules so that the first half hour of the day and then the 

teachers basically have students so they leave, other than during their planned time that's in the 

middle of the day somewhere on their lunch, the -- but that first half hour of the day, we have 

freed up four things like this.  And we meet with them -- we meet with them during that time to 

go over just the students in those grades. 

KRISTA PETERSON:  Right, the -- the smaller -- those are the smaller month-- monthly 

meetings. 

DR. KEN DADY:  Yes. 

KRISTA PETERSON:  Can you flip the switch, please?  Thank you. 

DR. KEN DADY:  Mm-hmm. 

KRISTA PETERSON:  During those meetings, we are making attempts to assign interventions 

that consider academic and behavioral needs.  It is sometimes difficult.  Some considerations 

that I know we've made in our discussions of students and what the data is showing us on the 

example here is will it be better to use computer based instruction.  We use SuccessMaker 



versus teacher-directed instruction as a leading intervention based on that student's ability to 

focus or other behavioral considerations that we have to make for that student. 

We've also -- during the -- those meetings we have folks that we have the reading 

interventionist and the behavior, our advanced tier team leaders, in the same room and 

conversations are occurring where we're starting to implement behavioral interventions in the 

small group title instruction that we do our academic interventions through.  Some of those -- a 

lot of them include focus strategies, behavior charting.  So it's been interesting that these 

conversations and these meetings and we -- have led to a lot of integration in those 

conversations and those interventions.   

Typically we use the monthly meetings -- o-- our -- our three big meetings are used to look at 

every student.  And then the monthly meetings we use to review progress monitoring on 

students that are receiving interventions.  We can make changes to current interventions if 

progress isn't satisfactory or we can discuss new students that are showing up as troubling and 

in need of an intervention.  Those monthly meetings are a little bit shorter and they also are 

focused on a smaller group of kids. 

We also have the right or we do allow the flexibility to implement some intervention-- some 

interventions between monthly meetings.  You don't have to wait a month if a student shows up 

with a problem.  That's not at all the case.  You -- you can through the process and we will 

review the progress of that student at the very next monthly meeting. 

In our monthly meetings, we have been trying to or in all of our data team meetings, excuse me, 

we've been trying to rely heavily on entrance and exit criteria for advanced tiers interventions 

and again, this is a diamond in the rough sort of situation.  We've had meetings with our 

advanced tiers folks where we -- we identify our interventions according to the data where the 

data has shown intervention that we want to use.  And then we establish entrance and exit 



criteria so that when we're in these data team meetings, things are a lot more streamlined.  

Everybody knows what the criteria are and whether or not a student meets the -- the criteria.  It 

also keeps the discussion and the decision proc-- process focused on the data and the results. 

DR. KEN DADY:  What I -- when you see this advanced tiers -- oh, this is -- this is our behavior 

advanced tiers model here and honestly, when we first started way back in the first couple 

screens where it said we started advanced tiers a couple years ago, all we really had was 

where you see PAWS leader.  Check in, check out.  We didn't have all of this other stuff.  And 

but as Miss Peterson said, the -- the more that we do, the more ways that we've been able to 

implement some interventions in a way that falls under our advanced tiers model.   

And like, for an example, our guidance counselor now.  Unfortunately we share our -- our -- we 

share our guidance counselor at the elementary level.  We have one guidance counselor for a 

thousand students at the elementary level in three different buildings.  And -- 

KRISTA PETERSON:  And she rocks. 

DR. KEN DADY:  Yeah, yeah.  It's a good thing she's good.  So.  The -- she's been -- always 

been doing groups, but we actually put her under this umbrella and she's part of the meeting so 

that she's able to set up groups and individual counseling sessions based on -- not just based 

on kids that are stopping by wanting to talk to her, but based on decisions that are made in this 

meeting as well.  And it wasn't too long after we started PAWS which stands for Positive Award 

Winning Students, but basically our check in, check out program that we started a mentor's 

program.  Then we started a social skills program for kids that we had social skills for our 

emotional support students, but we started finding that we had more students other than our 

emotional support students that needed to be in a social skills group. 

We have a scholar's program that basically we use tier tutors for and a homework club forum.  

Then we have -- we have a partnership with -- with Joinder which is -- 



KRISTA PETERSON:  It's our county children and youth mental health, mental or intellectual 

disability agency that -- that provides a person to be an outreach worker for our district. 

DR. KEN DADY:  [UNINTELLIGIBLE], you know, whatever agency she can for families that 

need assistance our outpatient counseling, things like that.  So she falls under this umbrella as 

well.   

KRISTA PETERSON:  Well, and the other outside one -- things that we have that I don't see -- 

we're going to have to update this -- we also have a school based outpatient therapy contract 

with an outside provider where a licensed therapist comes into our district and provide that as a 

tier three intervention.  And that has been very helpful for the students that need it. 

DR. KEN DADY:  So our advanced tiers coordinator oversees all this, but obviously you don't 

want that person doing all the work for all these things.  So the people that are on the advanced 

tiers team, each one of them has a different role that covers these areas. 

KRISTA PETERSON:  This is an example of the entrance and exit criteria that I was talking 

about a few minutes ago and it does need to be fine-tuned.  This was our first attempt and we 

did this last summer.  Actually, I think we did this before we did the pilot for the -- the universal 

screening.  So what we need to do is go in and tighten up what the -- what results on the 

screening might result, for example, in a social skills intervention.  What -- what sorts of 

elevations would we be looking for on that screen.  What sorts of items might be elevated for us 

to consider that?   

And these are criteria, but they're never set in stone.  They -- they are guidelines.  There's also 

a small description of the interventions and definitely exit criteria.  That is always, I think, very 

beneficial for everyone involved. 

DR. KEN DADY:  Yeah, you want the -- you want the interventions to be a term, not a fence. 



KRISTA PETERSON:  That's right.  That's right.  This is -- this is a flow chart of our data 

process.  The box at the top is our data sweep.  We started with [UNINTELLIGIBLE] years ago.  

We also do Star with Star Reading, the SRSS, oop -- and that's wrong in there.  Study Island, 

and we do these three times a year.  Oh, and we do these three times a year.  This is the major 

sweep and the process that we have for that is, I think, pretty impressive.  Our sweep consists 

of all of our titled teachers.  All of our special ed teachers in whatever building we're in.  The 

school psychologist and speech and language therapist and we go through a building in a day.   

Our big building Jersey Shore sometimes does take a-- another morning just because of 

absences, but generally speaking, everyone goes to the same classroom and we are done 

screening an entire classroom in 15 minutes or less.  The regular teachers like that process 

because it's really a shortened interruption of their teaching time.  And we move through the 

entire district K to 5 in about a week. 

After each of the sweeps occurs a big, what we call, a big data team meeting and I have a -- the 

participants listed.  Those are the titled teachers, the advanced tiers coordinator, and these 

meetings occur by grade level.  So these meetings occur at each building as well.  So for 

example if we're at Jersey Shore Elementary, when we have a big data team meeting, all of the 

first grade teachers are in that meeting together.  All of the title teachers, the special ed teacher 

that's involved with that grade level.  Usually there's a speech and language therapist and the 

guidance counselor. 

DR. KEN DADY:  We get subs for that day, too, to come to the classroom. 

KRISTA PETERSON:  Yep, we do.  We do provide substitutes to cover and we order them well 

in advance.  And -- and the goal for this data team meeting especially at the beginning of the 

year is to establish intervention groups.  We're -- we're looking at the entire building population.  

Granted we're doing it one grade level at a time, but we are establishing groups, talking about 



interventions that -- that kids -- the data shows the kids need.  And we need to, you know, our -- 

our intervention matrix, we need to expand it.  We definitely need to be adding interventions 

again.  It's a limited resources sort of situation, but we, you know, we certainly add whenever we 

can. 

So basically what you're doing is talking, you know, it's about an hour per grade level and you're 

talking about any student in that grade level that needs any kind of intervention.  Then after the 

big data sweep, the big data team meetings, we have monthly data team meetings.  There the 

participants are listed there.  There are fewer participants in those meetings and the goals are a 

little more focused.  You're discussing new students needing intervention if the teacher feels 

that, you know, a-- another student has started the struggle.  You might be tweaking existing 

interventions or moving students out of interventions or between interventions. We often will 

move students from an intensive group to a strategic group if the data would demonstrate that 

that would be beneficial. 

And I kind of have a rule of thumb because teachers were asking me, "Well, how are we going 

to fit that time in?"  And so I -- I more or less told them, you know, "All right, rule of thumb.  You 

shouldn't spend in these monthly data team meetings more than five minutes talking about a 

single student.  You should be able to streamline that and get that through."  Not to mention that 

you don't necessarily need to talk about every single student that's in an intervention during 

every monthly data team meeting. 

We also use these monthly data team meetings -- this is where the integration, part of the 

integration with our special education process comes in.  It's these monthly data team meetings 

where we may decide that a CST process needs to start for specific students.  It can be done at 

a big data team meeting, but it typically is the monthly data team meeting where we may need 

to decide that we need to spend a much greater ti-- amount of time talking about a single 



student and we need to bring in more participants and possibly the parents.  So from these 

meetings, CST referrals often occur and a school psychologist do attend these meetings so 

they're aware of them. 

And then the next level is the individual level, the CST meetings where we're spending 45 

minutes to an hour talking about a single student and really getting intensive and considering 

whether any evaluation for special ed services is appropriate at that point. 

DR. KEN DADY:  [UNINTELLIGIBLE] we would probably talk about an SBA, things like that -- 

KRISTA PETERSON:  Mm-hmm. 

DR. KEN DADY:  -- if the parents are there so whether it's an academic need or a behavior 

need -- 

KRISTA PETERSON:  Right. 

DR. KEN DADY:  -- that would occur at that meeting.  Now here's that current idea.  Where do 

we go from here type of thing.  We basically -- what we don't have currently is a mechanism to 

track what interventions students have had from previously years other than the -- other than 

the advanced tiers coordinator, you know, kind of keeping track.  She has a folder on students 

that have been in there and doing it that way.  But we kind of would like a -- something that kind 

of tracks it all on one sheet that way if they go to another building or they go from the 

elementary to the Middle School, there's a quick glance of -- of being able to look at what's been 

in place already. 

KRISTA PETERSON:  Yeah, we really need to streamline that -- that process. 



DR. KEN DADY:  Compiling the results at grade level, zoning level, and the spreadsheet to look 

-- look effectively.  That sort of thing.  Now that second part -- that second bullet there, that's -- 

that's -- that's where if you have a data warehouse, that's -- 

KRISTA PETERSON:  That-- that'll come in handy for that.  Yeah. 

DR. KEN DADY:  Because what -- what I'd have to build now in Excel is being able to take all 

the individual students and having them automatically transfer their names and scores into like a 

grade level sheet so it's just to -- so it doesn't give me just the overall students that were in 

intense or were strategic, I'm able to look at all the students at one grade level at once and be 

able to look at some of those bottom numbers to see if there are specific issues with stealing or 

lie, cheat, sneak, or something like that that's occurring at a grade level.  So that'll be an 

undertaking and if we have a data warehouse, they might be in a lot better shape than we are. 

So this is what we're looking at in regards to -- I have two examples to show you.  And one was 

developed by a fifth grade teacher who needed some -- going for her principalship, needed 

some internship hours so I gave her an idea to work on.  And the other one actually was 

developed by our Middle School Assistance Principal.  And they're different.  They do the same 

similar thing, but they're different.  Now we're kind of at a crossroad of, wow, they're both a 

really good idea.  Which one do we use?   

This is actually a tracking sheet that focuses on a student so you'd be able to look at a student 

over multiple years.  So as you see there, you know, they have the school year, what 

interventions they were in, when they entered that intervention, and when they exited it and any 

notes that you can have.  So you have behavior interventions and you have academic 

interventions there.  So like the scores and read naturally, those are some of our tier two and 

three interventions that are used at a particular grade level.  Where check in, check out, and the 

outreach counseling that -- that Miss Peterson referred to before with an out-- an outside 



agency that comes into the -- we call it school based counseling.  Or this person was in check 

and connect and the scholar's program.  All that information is in there and you'd be able to look 

at a student throughout the year and I would have one Excel document maybe like for an entire 

grade level that I would keep this in there and then it would follow that grade level and I would 

have access to that to either get to the advanced tiers team on a particular student when that 

was needed.  And then it would follow them -- that whole folder could follow all the way up to the 

high school or I'd be able to take a student's folder out if they were retained and put it in the 

other grade level's folder. 

The next one that the Middle School curr-- Middle School's already started to use this one. 

Rather than looking at individual students, they wanted to see -- this is the way to look at all the 

students that are in there -- in an intervention for this current year. And it gives, as you see 

there, they gave an example there.  [UNINTELLIGIBLE] what team he's on.  That -- that is not 

70.  That is actually 7th grade orange team.  Every -- well, our colors are orange and black and 

our Middle School's broken up to like a -- a sixth grade orange team and a sixth grade black 

team, a seventh grade orange team, a seventh grade black team.  And the teachers on that 

team, they share the students that are in seven orange or seven black and so on. 

And so as their number of -- as their number of ODRs that they might have in Swift, then as the 

results of their SSRS, but as you see they only -- they've only put the external in there.  

Currently, in the more recent one they have the internal as well.  What their academic grades 

are and their PSSA -- their most recent PSSA results.  And then they have in there what 

intervention they are in when they started and if they've completed it, the date of their 

completion. 

So those are two vastly different ways to do it and what we're trying to do is we're trying to come 

up with a way, well, we like them both.  I wonder if there's a way that we can integrate both of 



them somehow.  But that's kind of where we're at.  We're in that process of developing whether 

we want to use that we can use at all the schools. 

KRISTA PETERSON:  You know, and that sort of reminds me, Ken, that I don't think we 

mentioned, you know, at our data team meetings we are looking at a lot more data than just the 

screeners.  We are also looking at our swift data.  We have someone in the meeting that's sort 

of in charge of managing each -- each set of data.  We also bring attendance data.  We also 

bring any other sort of information.  Sometimes the teachers in the monthly meetings will bring 

permanent products from their classroom.  So we -- we really are juggling a great deal of data in 

these meetings in -- in our discussions. 

DR. KEN DADY:  Without it becoming overwhelming -- 

KRISTA PETERSON:  Yeah. 

DR. KEN DADY:  -- I mean when you -- when you look at this, that's why we have this spread 

out the way that we do is because there's a lot of different people that have responsibility here 

and it doesn't fall on does the secretary do this, does -- does this person do this.  You  know, 

when does this happen and -- and so it becomes an issue more along the lines of -- and that's 

what I like actually about -- hold on a minute -- about this one here because this is almost like a 

template issue that I can give -- that I can give to a particular teacher, like that student's home 

room teacher that if it needs change, they're able to change it or I could -- if that's assigned to a 

different teacher, they're able to change that to where -- because it's not overwhelming if you're 

only having to do that for one or two kids for the entire year than if you're trying to do it for 40 or 

50 or 60 or 70 kids that might be through the program throughout the entire year. 

And so it becomes much more manageable that way as well.  And then at -- at the end of the 

year if they give it back to me, I put it back in that permanent document.  So there's -- again, 

those are just ideas of -- of what we're looking at.  Hold a minute. 



So I haven't seen too many questions pop up so you're either asleep or -- or you're not even 

sure what to ask at this point because if you haven't done this yet, I'm not sure how many 

questions you might -- you might have whether it be a logistical type questions on how we make 

this work which we -- we tried to make sure that we've covered how we do it here.  I know like 

we want to be a help in any way that we can and I know some people are farther than others 

and there's lots of technology  out there in which we can -- we can try to work with.  I know like 

tomorrow I'm going to Cochran Elementary which is in the neighboring district to help them 

actually set up an Excel document to -- for them to use.  And I just asked Kelly to make sure 

because she's the one that set that up. 

And, you know, we're willing to help in any way that we can.  We're going to be at the 

implementer's forum as well talking about similar things so if -- if you get into this and you have 

questions, you know, you can -- you can Krista and I and actually our Middle School assistance 

principal is going to be helping as well at the implementer's forum that developed that second of 

those tracking sheets.  And, you know, he'll be available as well.  He's name's Keith Veldhuis.  

And so but if there are questions, we can answer some now, if there are any.  If there's not any 

questions at this time, our contact information is there that you're welcome to email us and ask 

us whatever you need to do. 

We'll give people a moment to type if they're typing before we -- I don't want to just cut anybody 

off.  But if you -- anyone ends up typing a question, we can address it now.  Otherwise we will 

end the session and wait to hear people through e-- hear -- hear from people through email. 

FEMALE SPEAKER:  Well, I just wanted to say thank you to Ken and to Krista for providing this 

wonderful webinar to us.  I'm sure after it ends, there will be lots of questions, so thank you for 

providing your email addresses and thank you very much for participating and for presenting. 

 


