
ANNOUNCER: The broadcast is now starting.  All attendees are in listen only mode. 

MICHAEL STOEHR: Good morning.  I'd like to welcome everyone to today's session that's part of the 

Series of the 2013 and '14, Pennsylvania Community of Practice on Secondary Transition.  Today's topic 

is Effective Practices, looking at Accessible Instructional Materials.  I want to start by saying that while this 

session today is sponsored by the Pennsylvania Community of Practice on Transition which is made up 

of the five department leads in the state as well as representatives from the employment sector, higher 

education, youth, and families.  It is primary sponsored through the Pennsylvania Training and Technical 

Assistance Network or the PaTTAN system.  PaTTAN is a effort sponsored and supported through the 

Bureau of Special Education, to build the capacity of local educational agencies to serve students who 

receive special education services.  As part of our involvement in working with students across the state, 

it is our goal to ensure that all students are educated in that least restrictive environment.  And for those 

of us in secondary transition, that is something that I think that we naturally do as we prepare youth and 

young adults to be successful once they leave school.  As you are connecting today and looking at 

materials and resources, I want to just take in for a minute and show you where the handouts can be 

found for today's session.  So, if you go to the website which is on your screen, which is 

secondarytransition.org, and if you scroll down to the hot topics and upcoming events tab.  Sorry, just 

bear with me one second.  Computer is acting up a little bit today.  As I'm doing that, as I'm reconnecting, 

just wanted to let folks know who I am, my name Michael Stoehr, and I work in the PaTTAN system, out 

of the PaTTAN Pittsburgh office.  Okay.  There we go.  Sorry about that.  Okay.  So, again, we're on the 

secondarytransition.org site, you're clicking on hot topics and upcoming events.  And then you will scroll 

down to the series that we have, and you'll find today's date which is March 5th, and you'll click on the 

Accessible Instructional Materials tab, and that will take you actually to three resources.  One is the 

PowerPoint for today's session, and then there are two additional documents, accessible--I'm sorry, 

assistive technology and it's used in the IEP, and then Accessible Instructional Materials and guide.  Both 

of those are PaTTAN publications, but we have them posted here.  And these are also posted on the 

PaTTAN website, under the handouts for today's session.  Okay.  Wanted to introduce today's presenter, 

today, we are really thrilled to have Susan Gill who is an Educational Consultant under the PaTTAN King 

of Prussia office.  And Susan works in a number of initiatives including the Assistive Technology Initiative, 

Inclusive Practices Initiative, as well as the Secondary Transition Initiative.  So with that, I'm going to turn 

the presentation over to Susan.  But before I do that, I just want to remind folks, if you do have any 

questions today, please feel free to type those in, in the question panel of your go to webinar control 

panel.  Also, throughout the day, Susan may be asking you to raise your hand in response to the question 

she'll be asking, and again you can find that in your navigational panel of the go to webinar section.  And 

with that, I'm going to go ahead and change presenter over to Susan.  So, please give us one second.  

And--okay.  Susan, you may need to unmute on your end too on your microphone.  We're not hearing 

you.  If you can unmute… 

SUSAN GILL: Okay.  Can you hear me? 



MICHAEL STOEHR: I can now.  You sound good.  All right.  You can go ahead and redo it.  I think you're 

ready to go. 

SUSAN GILL: Hi.  I apologize.  Okay.  Hello, everybody.  I'm very happy to be here, talking about this 

particular topic today.  As Michael said, I have--I work on the Assistive Technology Initiative across the 

PaTTAN system.  I've been working in Assistive Technology for a very long time, and a number of years 

ago when my--when I was asked to join the Transition Initiative, I did and I did so with enthusiasm but 

really had no idea at that time how much my work on transition would change and add to my perspective 

in assistive technology.  And my thought as I--my way of thinking as I address this topic and really any 

topic in--when I'm talking about assistive technology is that transition is really the reason that we do 

special education.  And yes, we start to--we are required to begin to address it in very systematic ways, 

when students reach a certain age, however, thinking about how students would use the skills that they 

have, will use their education to--in college and in career readiness and employment and independent 

living is--to my mind starts even before we start looking at transition IEPs.  So today, my intent is to clarify 

what we mean by Accessible Instructional Materials which I have found to be a term that not everyone 

really understands, and there's some misconceptions about.  And in clarifying that, I--we'll take a few 

moments to just underscore some of the requirements that we have in state and federal law to address 

the need for Accessible Instructional Materials.  As I--we move through the presentation, my intent is also 

to provide resources to you for learning more about AIM as--which is the acronym for Accessible 

Instructional Materials, and tools for providing AIM to students.  I have--I will--hope to show you a broad 

range of tools because there is no one tool or even one family of tools that will be right for every--for each 

student, and we'll talk more about that.  And then I'd like just very, very briefly to extend our discussion of 

Accessible Instructional Materials to include considerations and transition planning for students with a 

broader range of needs than you may be thinking.  For instance, what does--what do--does Accessible 

Instructional Materials mean for students who are not readers at all or students with more complex needs.  

So, I'm hoping to touch on all of those things.  And as Michael said, we do welcome your questions if you 

have a clarifying question, we'll do our best to see on that.  Okay.  Let me make sure I can make my--

there.  Okay.  So, Accessible Instructional Materials, I think that we really need to talk about what we 

mean by Accessible Instructional Materials, why we use them, why you should be thinking about them, 

and thinking about them early and both who are the students that we're talking about and how this--how 

you might move forward in addressing the students needs for Accessible Instructional Materials.  So, we'll 

start with just what are Accessible Instructional Materials?  And I have to--this is a great point of 

clarification that I find that most--many educators, if not most, think of Accessible Instructional Materials 

as "Oh, that's what we provide for students who are blind and visually impaired."  And they would be 

correct in that, but I want people to be able to think beyond Braille to really be--how are we providing 

texts, textbooks, and other printed materials to all students who have difficulty accessing it.  And when 

you think about the role of textbooks in providing access to general ed curriculum, when you think about 

the role of textbooks in education in general, in meeting the standards that it's--texts plays a huge role, 



and it isn't just one category of students for whom we need to think about how will they access those 

texts.  So, I'm hoping to broaden your thinking about that.  I'm going to need to find AIM, borrowing from a 

source that will be dipping deeper into the National Center for Accessible Instructional Materials, and the 

source aim.cast.org describe Accessible Instructional Materials as specialized formats of curricular 

content that can be used by and with learners who are unable to read or use standard print materials.  

So, when you look at this definition, so to speak, of AIM, it's got a lot in it.  One is, we're talking about 

curricular content by that we--when we talk about that, we are called upon really, and with chapter four to 

meet the Pennsylvania Core Standards that access to curricular content is important for all students.  

We'll talk more about what the specialized formats are.  But I want you to see here also that we're going 

to be talking about how they can be used by learners as well as with learners.  And so I want people to 

understand the educators' roles in providing Accessible Instructional Materials.  That it's not just 

something that you give a student, and that's that.  So, let's move on from here.  We are talking about 

Braille.  Specialized formats do by definition include Braille, and also large print.  Large Prints are for 

students who have--who have the visual impairment, or who have low vision.  Large print is going to be 

very important.  I should say and I'll probably say it again that if you have students who are using large 

print, then it is entirely likely that they in some instances can benefit from another format, audio, and 

certainly digital.  So even your students who are using Braille, using large print are--really need to look at 

this idea of digital specialized formats, because all of us in order to be, you know, successful citizens or 

medium to be able to handle digital materials.  So, I'm going to pause here and let--just kind of give you a 

background on AIM.  This is a short video.  It's just about--it's a--looks like it's about three minutes, and it 

is--comes from the--again, from the National AIM Center.  And we will be going into the National AIM 

Center at one point where I will show you where you can find this video too, show and use with others.  

So let's just look at a very basic description of AIM.  This video is called AIM Simply Said. 

[VIDEO BEGINS] 

MAN: Reading, something most of us do everyday.  We read for pleasure, to get information, to do our 

assignments, and we read at work to do our jobs.  Text is all around us and we use it everyday to help us 

navigate our way through the world.  But when a disability makes it difficult to access text, we may need a 

little help.  Fortunately, help is available.  Welcome to understanding an Accessible Instructional 

Materials, inspired by commoncraft.com.  Sometimes children have disabilities that prevent them from 

accessing print in the same way their peers can.  Someone with a visual impairment might not be able to 

see the print in a book.  A person with a physical impairment might not be able to turn the pages of a 

book or be in a good position to read.  And someone with a reading disability like dyslexia might not be 

able to figure out what the words really mean.  To succeed in school, these students need learning 

materials presented in a way that works for them.  We're going to talk about two parts of AIM, the content, 

and a way to interact with the content.  First, let's talk about the content.  These types of learning 

materials are called Accessible Instructional Materials or AIM.  If elementary and secondary students with 

disabilities need AIM, and schools are required to provide this in a timely manner.  If you think your child 



needs Accessible Instructional Materials, bring it up with your IEP team.  You and the other members of 

the IEP team determine if a student needs to receive the same content as other children in one or more 

specialized formats.  There are four different specialized formats available, Braille, large print, audio, and 

digital text.  The right formats are chosen based on our student while accessing information contained in 

printed materials, which format let's them work as independently as possible, which format will help the 

student develop literacy skills, and which format will let them successfully participate and make progress 

in general education curriculum and an IEP goals.  We have some information about the content.  Now, 

let's talk about ways to interact with the content.  The IEP team determines what else is needed.  It could 

be technology, such as a digital audio player, training for students, family, and school staff, 

accommodations such as a quiet place to listen to audio files, or specialized instruction to learn how to 

use audio, Braille, or other formats, coordinated services between teachers, physical therapist, 

occupational therapist, and others, or support services to maintain equipment and support the use of 

technology.  So now you know a little more about Accessible Instructional Materials, but you may have 

some specific questions about AIM.  There are many resources available to help you learn more.  These 

include Accessible Instructional Materials, AIM, Basics for Families, Accessible Instructional Materials, 

AIM, A Technical Guide for Families and Advocates.  The AIM navigator is free online tool to help teams 

make decisions about a student's need for AIM and have them meet that need, and many more.  This has 

been Accessible Instructional Materials in Simple Language, brought to you by the Pacer Center. 

[VIDEO ENDS] 

SUSAN GILL: Okay.  As before we move off of this particular video, I just want to pause and underscore 

a few ideas that you--that you heard here.  One is that it's--it referred to a number of resources at the 

National Accessible Instructional Materials Center, and we will be going into that center, and I'll show you 

where to find those materials as well as where to find this video.  One of the things that was discussed in 

this--in this video was, as we talked about the various formats, it also talked about just the use of prints.  

And you've heard mentioned that students need to be able to use prints to succeed in school.  But I think 

more importantly, we also heard a reminder of what we all know, that we use print everyday to navigate 

our way through the world.  And so this really is an important skill.  The third point that's from that video 

are three different purposes that AIM might serve, and one is to increase a student's independence.  It 

also talked about developing literacy skills.  So before I move on, I need to say, and I'll probably say it 

again, that the provision of Braille, large print, audio, or digital, the provision of AIM does not replace 

literacy instruction.  It can certainly support students in developing those literacy skills.  It should not get in 

the way of students developing literacy skills.  But one of the greatest myths to dispel is one we hear all 

the time which is providing this other format is like cheating, and that simply is not the case.  Teams have 

the obligation to provide access to print for students even while the student is developing literacy skills or 

have in--have individual goals to improve their literacy, their reading skills.  So, I think that's really 

important.  I think that--finally, I just want to underscore this notion of the power of digital tools and you'll 

be seeing much more along those lines, that students use--we all use digital tools in so many ways but 



students can use the digital forms of AIM in ways that provide access to print for school, for leisure.  

Actually, in this--we have--you'll see a picture on the upper right of students who are just listening to 

something, presumably listening to a book, might be text--might be a textbook, it might be leisure reading, 

they're there in the library, just using an MP3 with simple ordinary tools using their--maybe an iPad or an 

MP3 player that all of us more, you know, are using things like Kindles and Nooks, and iPads to make our 

own access to print easier in particular environments or situations.  And certainly students who have--who 

are blind or visually impaired may--could benefit from the use of DAISY readers of--you'd see on the 

lower right like tools, small portable tools that give them access to auditory--auditory access to text with 

the addition of really useful navigation tools that make it a lot easier to go to a particular page or particular 

paragraph.  But then all of these are digital tools that--many of these are what we're all using and to use 

them for students who have print disabilities is really supporting use their life skill.  So why are we talking 

about AIM?  IDEA 2004 required that textbooks and related core instructional materials be provided to 

students with print disabilities in specialized formats in a timely manner.  This exact federal language was 

adapted in Pennsylvania chapters 14 and 711 so that--unbeknownst to many of us who are developing 

IEPs that every student who may need Accessible Instructional Materials due to what is described to as a 

print disability, which I'll get into more specifically.  The--all teams need to be addressing this.  So we've 

talked about what the specialized formats are, Braille, large print, audio, and digital.  It's a--I want to point 

out textbooks and related core instructional materials.  So our obligation to provide access to--for 

students is not just--does not just extend to the textbooks that are assigned as part of the curriculum, but 

also any related core instructional materials which means every--the other print materials that are being 

assigned as part of the curriculum.  So it's not just books that we're talking about here.  I think that one of 

the things you heard in the short video was this notion of in a timely manner, and Pennsylvania defines in 

a timely manner as at the same point that other students are receiving--are receiving those textbooks so 

this is your reference to the state and federal law that says why we need to provide AIM.  So who are 

these students with print disabilities as the language says?  By definition, students with print disabilities 

are persons who are certified by competent authority as unable to read printed materials because of the 

following disabilities.  We've mentioned blindness, visual impairment.  Very often people don't think about 

students with physical limitations who may be able to read--may--and we don't think of them as not being 

able to access their textbooks and other materials but if you can't independently turn those pages or hold 

the book, then you're not really being provided--providing that student with access to print, so blindness, 

visual impairment, physical limitations, and reading disability due to organic dysfunction.  If you're thinking 

what does that mean?  Then you're thinking what everyone who reads that thinks.  It is often referred to 

us clear as mud.  Actually, it is language that IDEA borrows from the Library of Congress regulations that 

date all the way back originally to An Act to Provide Books for the Adult Blind in 1931.  So IDEA adapts 

federal language from--language from other places here and so we need to take a moment to trans that 

in--translate that into language that we all understand as educators.  So the definition refers actually to 

illegibility that was established in 1931 for exemption from federal copyright, just the--just restrictions, so 



I'm going to go back for a moment.  So essentially what that act in 1931 did was say people with these 

disabilities--and--well, it has been--it has been reauthorized, so to speak.  They didn't say organic 

dysfunction in 1931.  This is an updated language but it is not updated to the point where the language is 

exact--is going to align perfectly with IDEA, which is why I'm spending a few moments on this.  So again, 

the definition refers to eligibility for exemption from federal copyright restrictions.  Here's what's important, 

is eligibility for materials, so eligibility for copyright exemption meaning that these students with, you 

know, who meet these definitions are eligible for materials from certain federally funded sources, who are 

eligible that they can--they can--are exempt from copyright restrictions so you can provide something, you 

know, copy something for them.  That really defines eligibility for materials from some AIM sources that 

we'll be talking about but it does not define the need for AIM.  So these eligibility definitions and then 

whether someone needs AIM are not synonymous.  So I'm going back here again.  This list that says 

these are the students who are students with print disabilities.  It is our job to extend this definition but 

ultimately, all--any of our students with IEPs who need access to their instructional materials, who need 

AIM, need to be provided with AIM regardless of the source where we get the [inaudible] where we get 

those materials.  So I'll talk more about the--that as we move on.  So eligibility is not the same as need.  

We're going to be talking here about need.  As I said, these disabilities from federal law as described 

don't directly correlate with IDEA disability categories and--but those remain unchanged so this is what's 

important for you to know is students with IEPs who need AIM should be provided with AIM, period.  

There's no eligibility criteria for AIM in IEP development.  It's about need.  Does the student need it?  If 

we--if the student needs it, we provide it regardless of the sources they may be eligible for.  But 

understanding the statutes that are referenced to an IDEA is going to be really helpful for you but 

particularly for district schools, LEAs in obtaining copyright protected materials in those alternate formats 

from some of the federal and state-funded sources who say you must meet these eligibility criteria.  But 

students with IEPs who need AIM have to be provided with AIM regardless of any eligibility status.  One 

of the ways that it has been described to me by a number of people who know a great deal more about 

this than you or I is that really, civil rights will trump copyright law every time.  So I think that's probably a 

pretty good way of looking at.  So how do--what should be our operational definition of who the students 

are who need AIM?  If the student is unable to read grade level print instructional materials at a sufficient 

rate with adequate comprehension, or cannot do this independently, or can't do this across environments 

and tasks, then the student may need AIM.  This definition is--this interpretation of the definition comes 

directly from the Pennsylvania Guidelines for the Provision of Accessible Instruction Materials, which I will 

refer you to later.  So this is our operational definition.  Can a student read at a sufficient rate with 

adequate comprehension?  Can they--can they do this independently?  Can they do this across the 

environments and tasks?  Okay.  So who are these students?  So think about this.  Are--these are, you 

know, who do you think these students are?  Are they students who are blind or visually impaired?  You 

would probably say yes to that.  Students with physical disabilities who cannot manipulate textbooks and 

pages?  Sure.  How about students with physical disabilities who can manipulate textbooks and pages up 



until they get a bit fatigued at about 1:00 P.M.?  Sure.  They may need, you know, they may--they may 

need access--a different format at a point when they become fatigued, the same may be true for students 

blind or visually impaired at one part of the day or in one particular setting with a particular kind of lighting, 

students may need one format where at another time, they may need another.  So the answer to who are 

these students is varied and what they need is also--can be varied.  How about students with learning 

disabilities who cannot read?  Certainly.  Students with disabilities who can't access the required texts 

can't--therefore can't access the general ed curriculum because they are unable to read whether we're 

talking about reading just below grade level, reading somewhat below grade level or significantly below 

grade level may need AIM.  So I think that if I were looking at you in a large group, I'd probably see head 

nodding here.  Do you know that student who is in tenth grade who reads at a second grade level?  How 

about that student who is in sixth grade who reads at a third grade level?  How about that student who is 

twenty who reads at a fifth grade level?  This disparity in reading below grade level to the extent that it 

renders the student unable to access the texts that we need them to access, that we need them to be 

able to engage with as part of their--as part of the curriculum, as part of meeting their IEP goals then 

those are the students for whom maybe considering AIM.  And certainly I want you to--I want to point out 

here this notion as well other disabilities.  Other disability categories have not been mentioned.  However, 

the same questions that--the same--the same questions and answers would apply that if you--if the 

student needs to access--need--is unable to access their print materials for whatever reason, you may 

need to consider AIM.  And we're--I'm going to--have you noticed that I keep saying may?  Because who 

decides is really important, I don't decide that.  The feds don't decide that.  The IEP team makes AIM 

decisions in the same way they make decisions about everything else in the IEP.  So the IEP team needs 

to make decisions about the need for AIM whether a student needs accessible instruction materials.  The 

IEP team then also will make decisions regarding the selection of the formats.  Does the student need to 

be using text to speech?  Does the student need large print?  Does the student need--these are IEP team 

decisions.  Further view, the IEP team makes decisions about the use of those Accessible Instruction 

Materials, where they need to be provided, what supports need to be provided or training in order for the 

student to be able to use them.  All of these are IEP team decisions.  The LEA needs to provide support 

to the IEP team in the acquisition of those materials and when we say acquisition, it's about where do I 

get them?  What do I do?  And it is the IEP team's decision to develop that IEP in all of those ways and 

the LEA should support the IEP team in the acquisition of those.  We'll talk a little bit more about that.  

Okay.  You might be thinking at this point "Well, how do teams decide this?"  Here's what it takes to 

decide this.  It takes--for an IEP team needs to have awareness of what accessible instruction materials 

are and how student could benefit it and some knowledge about it which really is the intent of this 

particular webinar, is to provide this all of you with enough awareness and knowledge to be able to 

support the IEP teams you're working with, for some of you to be able to provide some training in 

technical assistance to those people to--for those of you who may be--who may be parents to know 

enough--to know some questions to ask so we can get the support from who were IEP team.  So, you 



really do need this awareness and knowledge and you need to extend then that awareness and 

knowledge into thoughtful EIP development and there are particular places where that is--where that is 

going to occur that we'll talk about.  One is that page, that considerations page that people flip through so 

quickly in IEP development.  It's a place to pause, and we'll talk a bit about that.  And certainly, there are 

multiple points in the IEP where consideration of what the students post secondary transition goals are 

and how the IEP supports and addresses the support to student and meeting those goals.  We need to 

wok those into the--into IEP development as well.  All right.  So, I wanted to, at this point, give you some--

go back to some resources that are going to assist you in--particularly in that first area which is 

awareness and knowledge about AIM and I've already talked about the National Center on Accessible 

Instruction Materials.  And we're going to take the time here to go into that website to show you some 

really terrific resources that hopefully you will go back to or show others about.  So we're going to be 

going into the website which is aim.cast.org, one of those really easy ones to remember.  While we're 

there, I did promise I'd show you where you can find that AIM Simply Said video but we're also going to 

be looking at a couple of particular tools that are--can be very, very helpful to IEP teams.  One is the AIM 

Explorer and another is the AIM Navigator.  So I'll tell you a little bit more about these as we go into the 

website which is exactly what we're going to be doing here.  So, it takes a moment.  Okay.  All right.  

Welcome to the National Center on Accessible Instructional Materials.  I'm going to show you a number of 

things about this website in general before we go on.  It is absolutely the mother load of resources at 

awareness and much deeper level on everything AIM.  So I'm going to show you a few things that are 

here.  First, for those of you who--I'm going to make this a little bit--go up a little higher.  For those of you 

who are new to some of the primary concepts of AIM, one of which we'll talk--we will begin to talk about 

over and over which is the concept of text to speech when we talk about digital access, what we really are 

talking about is ways for students for--or young people to be able to access text websites, et cetera, with--

by listening--by looking and listening.  So this National AIM Center breaks things down really nicely into 

resources for learning about AIM, resources for experiencing AIM, which we will do to a certain degree 

and there are lots of resources we won't go into on collaborating with the AIM community.  There are 

student stories, some really terrific resources there.  Okay.  I'm going to start out here by going below this, 

learn, experience, collaborate bar and I'm just going to see if I can make this a little bit bigger for you, 

although we'll see less of it for--less of the page.  Hopefully you'll be able to see a little bit better.  So, I 

just made my screen a little bit bigger which is a great digital tool for providing access to somebody who 

may not be able to see something.  To get started the All About AIM video is located right here, so if you 

want to go back to it now you know aim.cast.org right under the learn button, you can go here it's also 

available on YouTube.  For my purposes today, I downloaded it ahead of time from YouTube so I wasn't 

streaming it from the web that's something you can also do.  So, there's a lot of getting started materials.  

Let me show you something here.  We're going to be looking at a couple of things in this learn category.  

And what I want to do with that is to show you one of these tools that is built right into this very accessible 

website is that I can select any text and click to read the selected text. 



WOMAN: Learn about the basic of AIM, AIM-related policy, and creating accessible media. 

SUSAN GILL: So, you've just had your first experience with AIM during this webinar.  Text-to-Speech is 

hugely powerful.  It is built into so many of the things that you're using already.  I just--this website has 

this terrific bar that I can use to listen--select any text.  You'll seem--overtime, I think more and more 

websites will have this but certainly the AIM Center is going to have it.  So, that's built in right here.  If I 

didn't have that, let's say I want to watch this video and see if I can do this, oops.  I did not mean to do 

that.  Sorry, folks.  Let's go back to where I was.  Okay.  What--one of the things that--if you want it on a 

website that doesn't--that has--oh, I hit--I just hit the wrong key.  What I wanted to do was to read this just 

with my computer which I'm going to get one more.  I hit command. 

WOMAN: Watch this video without the basics of AIM. 

SUSAN GILL: Okay.  I did not use this tool at that time.  I used the text-to-speech that is built in to my 

computer which happens to be a Mac.  I assure you that every computer has text-to-speech built into it.  

It's a great way to provide access to the web.  It is a great tool to support students in being able to access 

websites, anything that comes up on their computer, Word documents, PDFs, it is using text-to-speech 

which is probably--it's an incredibly under utilized tool in schools.  Interestingly, I think that we are all 

using it more and more with our smartphones and not--and perhaps with our iPads and other mobile 

devices and not necessarily extending that to students.  So, before I go into this website, there, you've 

just had two tips, one is many websites will let your read the content, but the other is regardless of what 

computer you use, your operating system has something in it that will allow you to read out loud.  Your 

mobile device also has that, so that might be something you want to check into.  Okay.  So, I'm just going 

to click on this learn page, so you can see that we have resources here that are, you know, what are AIM 

and why provide AIM, which are pretty much things that I have already covered here, including how our 

decisions made and who needs AIM, pretty much the structure of what we talked about here, so you can 

always go back there.  Some of the materials that were mentioned in the short video are available at the 

AIM Center Quick Starts including AIM for Families is the place where you can go and get the Pacer 

Center resources that where--that were shown at the end of our short video.  And we'll also be talking 

about the connections of--between AIM and the Assistive Technology.  So, I'm going to move up again 

and go back here to my experience bar and point out to you that on this website there are many webinars 

archived to teach you not just the general information that I'm trying to get across about AIM but also 

specific information, how to information.  So, you're absolutely going to find that really, really, really 

useful.  I'm going to also point out a product here that is I believe AIM Implementation Guide.  All right.  

So, I'm going to back and show you again where I went, here, teaching and training resources, although I 

think you can find it in a number of places.  If you click on this AIM Implementation Guide, this is a place 

particularly for those of you who are in a position to train and teach others, which I know many of you on 

this webinar are, you want to know about this page.  I am not going to show you this four-minute video or 

the longer video but you need to know about it.  The short story about the AIM Implementation Guide is 



this, it is materials including video, and a guide called the Text-to-Speech and Accessible Instructional 

Materials: An Implementation Guide for the Use of Text-to-Speech and AIM in Secondary Classrooms.  

The entire package which is hugely useful and informative provides for us the resources that came out of 

a project that was one in Missouri.  The short video is this AIM Implementation Video at 18 minutes and 

the Student's Speak Out Excerpt, which is excerpts from the AIM Implementation Video are interviews 

with high school students from Missouri.  These students were identified at the end of their--they were 

identified in their junior year of high school as students with variety of disabilities most of them--some--

most of them learning disabilities, so there are students with--essentially, what we would refer to as high 

incidence disabilities, attention deficit, learning disabilities, a combination of a number of disabilities that 

you may be very familiar with.  These students were identified in the--late in their junior year as at risk of 

dropping out.  And they were provided with digital tools.  They were provided with access to--at that time 

it was laptops loaded with software that--called Read & Write Gold, which we mentioned again.  Read & 

Write Gold for those of you who don't know about it is comparable to a program you may know about 

called Kurzweil.  These students having been identified at the end of their junior year as at risk of 

dropping out were provided with these tools that they used for a year, and these moving, moving 

interviews.  The students tell about the effect of having all of these digitals tools, having been able to 

access their textbooks to use the study supports that are right in for reading and writing, they're built right 

into most many of these AIM tools.  I'm going to skip to the end and tell you that everyone of these 

students graduated, that most of the students went on to secondary--postsecondary education.  A couple 

of them went--one went directly into an internship and employment.  A couple went directly into the 

military, but every single one of these students was a success story.  They're a success story because 

the provision of these digital tools in high school was exactly what we don't typically do.  What we 

typically, and when I say we, I don't mean just we in Pennsylvania.  I mean what typically happens in high 

schools is that students are not provided with the access to the tools that are--that are accommodations 

they can use in postsecondary education and employment.  And instead, we tend to provide those 

students with human help, meaning someone to read something to them, someone to--someone to take 

notes for them, someone to recount something that's been written to do a synopsis that we actually have 

it--have more of a tendency to provide students with human tools than we do with the tools that they can 

use later.  And if that sounds familiar to you, then you need to experience the Student's Speak Out video 

and the AIM Implementation video and really dip into this AIM Implementation Guide because it is a 

fabulous resource and huge motivation to change practice.  So, I needed people to see this without our--

going into the 18-minute video, which I happen, you know, to show to groups before because it's just that 

good.  So, all right.  So, that's the aiming for--it's the--called AIM Implementation Guide.  You might want 

to write that down because I've always thought it's kind of a fun name for the--where--I mean, it seems 

like it should be one of these other names.  So--but that's the name of it and you can find that in--under 

this Experience section.  So, we went--I went from the top, from Experience.  If I click back to home, you 

could also get there here from clicking in this box Experience, takes us to the same place which takes us 



to the tools that I'm showing you next.  We were--had just been talking about how do IEP teams decide.  I 

mean it's the IEP team's decision as to whether the student needs AIM and what those format should be 

and how it should roll into the IEP.  So, I'd like to show you a couple of decision-making tools.  I'm going 

to first show you AIM Explorer and then AIM Navigator, so they're not in the order that they are here.  So 

the AIM Explorer is a free downloadable simulation tool, okay, simulation.  Write that down on your notes.  

It's a simulation tool.  It is not an assessment.  It's really easy to think that it's a--to think that I'm showing 

it to you because it's a way to decide.  It is a simulation tool that enables teams to explore the settings 

and features found in text readers and supporting--supported reading software.  So, when it says it is a 

free downloadable tool that means you do have to download it ahead of time, which I did.  It's an Adobe 

AIR application and I'm going to go into it now.  At this point, when I talk about the power of text-to-

speech and the only text-to-speech experience you have thus far in this webinar has been that, you know, 

one little line that I had read out loud.  What I have found overtime is I can talk about text-to-speech and 

say, "Oh, you might be familiar with Kurzweil, you might be familiar with Read & Write Gold.  Text-to-

Speech is when the text on the monitor or screen is read out loud by software or an app which ever the 

case maybe.  What I found is that if people don't experience it, they really don't know necessarily what I'm 

talking about.  So, my reason for going into the AIM Explorer with this group and others is this, that I 

assure you that when I've done this with the group, people look at the simulation tool and say things like, 

"Oh, that would be good for so and so."  So, let's talk about the purpose of this tool.  It combines grade-

leveled text and we're going to choose a grade-leveled text that is loaded in here.  You can't load it.  It's 

just some samples.  And some of the features that are common with text readers and those are 

magnification, text and background colors, text-to-speech.  We're going to go there and it's designed to be 

used by a reader, so someone like yourself, a teacher, a para, a family member working collaboratively 

with an educator, tutor, parent, or assistive technology specialist as a guide, so you can do this yourself.  

You might do this sitting next to a student.  Again, it's not an assessment.  So, you can create an account 

to save your settings but we're exploring without an account.  So, here we go into the AIM Explorer.  

Because we're not using account, our information will be--not be saved.  So, I'm going to begin.  It first 

asks me what reading level I'd like to explore, so it is preloaded with leveled--with finite leveled text, so I 

can't make it be the text I want it to be.  It's just an exploration of the experience.  I'm going to choose 

ninth grade text.  What I want to explore--I'm going to choose this because I want you to experience them, 

enlarging text and graphics, changing the colors of the text and background, just so you have a sense of 

some of the other features that are helpful when--in the digital provision of AIM, and hearing and seeing 

the text, meaning read aloud and highlighted.  I could also look at highlighting without having it read aloud 

but I'm not interested in that at the moment nor am I going to go so far as to see the effects of changing 

the layout of the text.  And I'm going to begin.  So, here we have a standard piece of text at the ninth 

grade level.  This happens to be an Aesop's Fable.  So, maybe you can--maybe you can read this 

because you're sitting at your computer.  If you happen to be viewing this with a group, I'm pretty sure you 

can't do this but you'd be sitting with the student and we're going to look at the effect of magnification.  



So, I'm going to look--I always say start small.  So we're going to be looking at the difference and one of 

the things to keep in mind about text with students who are reading below grade level or actually even 

students--very often students with reading in a slightly below grade level is--keep in mind that when you 

learn to read, the font was really big, premier readers, first, second grade, your kids' books, large print, 

not because they have an acuity problem but because it provides assistance into--not as readers in 

recognizing--in word recognition and in recognizing the shape of words and text, so large print can be 

helpful for some people even if they don't have a visual acuity problem but certainly if you have visual 

acuity problem.  So let's look at this at 2x, at 3x.  Here's a very important point.  There is a point with 

large--with enlarging print where you may say, "Oh, this is a better size but I can't see the whole thing."  

For some people they need that size and you are going to have to navigate through the whole thing but 

you might for another person say "This is, you know, we need to see as large as we can while still seeing 

the whole.  The student needs to, you know, see from the beginning to the end."  So, for our demo today, 

I'm going to stick with 2x and I'm going to say I'm comfortable with this text.  And so, now I have 

maintained this 2x magnification, so you've now explored the effects of magnification for yourself or with 

your student.  We can also look at text colors that can make a difference.  Now, even though I have had 

students who love being--are, you know, hooked by reading things in their favorite colors.  You may 

notice that for most of us this did not make it easier, might make it more engaging for somebody which is 

not something to be ignored.  But let's--I'm going to stay over here on the left.  What you're experiencing 

here in the--going from black and white--black on white to white on black is what we were for a twist 

changing the polarity which really can be hugely helpful to many people.  Sometimes yellow on black is 

better.  Sometimes this yellow on blue can be better.  For our purposes here, I'm going to stick with black 

on white and move on.  So, here we have black on white 2x magnification.  I'm at the point where I'm 

going to look at the read aloud settings.  I have some choices I can choose human speech, synthetic 

male, synthetic female.  Here's where I want you to make a note.  Most of us as adults and actually there 

has been research done on this that we have a tendency to say, "Oh, I hate that synthetic speech."  

Students will never understand that.  They won't like it.  Or my student has to have human speech.  There 

are indeed students whose comprehension is going to be enhanced or whose comprehension is going to 

better with human speech than it is with synthetic.  That may occur.  However, it's something that I would 

recommend people make a database decision on, actually try it because what the research shows us is 

that we adults tend to like human voice better and our young people may tend to not care as much and 

they have lots more experience listening to synthetic speech.  So I'm going to go with synthetic male here 

and try it. 

MAN: A very thin wolf was almost dead with hunger when he happened to meet a dog who was passing 

by. 

SUSAN GILL: Okay.  Now, I might say that I need it slower.  So here's another feature that you can 

adjust.  And I'm going to try it slow. 



MAN: A very thin wolf was almost dead with hunger when he happened to meet a dog who was passing 

by. 

SUSAN GILL: Now one of the thing… 

MAN: "Ah, Cousin." 

SUSAN GILL: One of the things I would like to point out about the speed is this.  Speed--slowing down 

the speed can be helpful for comprehension for some, and more comfortable for some of your students.  

For some, slowing down the speed is a hindrance.  I'm going to try fast here. 

MAN: A very thin wolf was almost dead with hunger when he happened to meet a dog who was… 

SUSAN GILL: Okay.  Now, if you're thinking no one can understand that, interestingly you would be 

wrong.  With practice, you will find that our--many of our students who are blind or visually impaired who 

use auditory--who access their materials in an auditory manner become very skilled listeners and actually 

do--can do very well with fast.  So this is a great way to experience all of these.  I'm going to stick with 

slow for now and I'm going to stick--I'm going to--well, we could try--I'm going to move on because I think 

you get the idea that we could try something else.  But what I'm doing--my choices here are, I can keep 

playing it, play all of it, play what I've selected, stop.  I can adjust the volume, which is another truly 

helpful feature.  Know what kind of volume someone has and know that headphones can be a terrific 

thing in a classroom.  You can make the decision here along with your student that having the text out 

loud may not be helping.  Either way you're going to arrive at something and when you're comfortable 

with your choice, you press the button and you explored--okay.  So now, we're on highlighting.  Now, I'm 

going to experience the various means of highlighting.  All of which are for the--for the sighted AIM users, 

this is a feature that is rolled into most text-to-speech programs.  So it's an important one to know about.  

So let's take a look at highlighting single word.  I'm going to try this. 

MAN: A very thin wolf was almost dead with hunger when he happened to meet… 

SUSAN GILL: Okay.  So, that's single word.  It may--for some people may do better with trying it. 

MAN: A very thin wolf was almost dead with hunger when he happened to meet a dog who was passing 

by.  "Ah, Cousin," said the dog.  "I knew how it would be." 

SUSAN GILL: Okay.  So what you see here are the differences in the different kinds of highlighting.  And 

we have found that there's evidence that the use of highlighting can be extremely helpful in keeping 

people engaged, keeping our young people engaged with the content that they are--that they will continue 

to look while they're listening.  Literally, the use of the highlighter can draw the students' eyes from left to 

right, so even if the student--this is ninth grade stuff.  Even if the student is reading at a second--first or 

second grade level and is not decoding these, the use of the highlighter keeps the student engaged with 

the text and following along.  If anybody has ever tried to listen, told themselves that they would listen to--

for traffic or weather in their car on the way home and then realized that as they were thinking about 



something else, traffic and weather have played out loud in your car two or three times while you weren't 

noticing then you know how difficult it can be for sighted people to attend to audio only.  So this is a great 

way to figure out, to explore what some of these features are.  So then in the end you can make setting 

adjustments and at the end of the Explorer you can fit--you can try them all out and make adjustments to 

the settings. 

MAN: You will now read two different passages of text, one… 

SUSAN GILL: And two different passages come up at the end of the AIM Explorer experience so that you 

can check out and further adjust these things, so that the decisions aren't just based on these one or two 

lines of the fable that you've now heard over and over.  If I continue with this, we actually get to try it out.  

I have found that this is a fabulous tool to use with IEP team members.  Because when we say text-to-

speech, a lot of people don't realize how feature latent it is and what a difference it can make.  And as I 

said, I will hear people say out loud, "Oh, that would be good for so and so.  I see that makes a 

difference."  And so sometimes in this process of coming to a decision, a tool like the Explorer that really 

rate--makes the team members aware of just what it is you're talking about is--can be really helpful.  The 

reason that you need these kinds of tools in your arsenal is simply because what we hear a lot of the time 

is but listening, you know, listening to the text.  That seems like cheating to me.  And that is just 

something that is--it's a misunderstanding that we just need to continue to combat.  I'm going to pause 

here just for a moment before going into the AIM Navigator and I'm just going to look over at my 

colleague Mark here just to see if there are any questions that I need to--Mark, shall I move on to 

Navigator and then address a list of questions? 

MARK STECIW: No.  I think that it might be good to… 

SUSAN GILL: To pause? 

MARK STECIW: Yes.  Why don't you… 

SUSAN GILL: Okay. 

MARK STECIW: There's a--there's a couple of long questions. 

SUSAN GILL: Okay. 

MARK STECIW: That's what I need. 

SUSAN GILL: Okay.  All right.  So Mark is--Mark Steciw is here with me helping me to make sure that 

I've--I'm attending to questions.  One of them is, are the generally more web pages like this one meaning 

aim.cast.org on the--on the web that will be--or using or integrating this kind of technology.  If I were to go 

to college or university web page and the viewer has access to those action box.  Great question.  There 

are over time more and more web pages that may have those kinds of tools on them although college 

and universities may not have those tools on them, college and universities are obligated like--as our 



schools to have their--to make their websites accessible.  So, that is actually an ADA issue.  So if the--I'm 

assuming the person is asking this, is looking at colleges or looking, you know, or talking about--thinking 

about a young person using the web at a particular college where in general while they're in college.  If a 

web page doesn't have these tools, it is--web pages need to be built in a way that is accessible so that 

you can use the tools like I did.  What you saw is I used the building tool to read one sentence but I used 

my computer tool to read another.  So although the tools may not be apparent, your ability to read the 

web--the web can be read with a variety of tools and websites need to be created and college websites 

are created in a way that allows that.  So I'm hoping that that answers that question.  Great question.  

Here, somebody is saying what is CAST?  CAST is--it's one of those things that use--I could tell you what 

it means but it--it's really just CAST now.  Hardly anybody says the Center for Applied Special 

Technologies.  It is--CAST is an organization that is--been on the forefront of UDL primarily and 

Accessible Instructional Materials.  CAST has the federal grant to host the National Center on Accessible 

Instructional Materials.  CAST's website is--you will find these accessibility tools on--right on the web 

page which is just cast.org.  They also host another fabulous website, one of my personal famous--

favorites which is the National UDL Center, also worth looking into.  But that is probably in a nutshell the 

way to describe CAST.  They have been a player in the development of all of the Accessible Instructional 

Materials on tools, not just on their website but for those of you who are familiar with the NIMAC and 

NIMAS.  They are--they are partners with the Office of Special Education Programs in supporting the 

growth of AIM and UDL.  So that--and that's my quick answer to what is CAST.  The third question here.  

For College Board, it's often difficult to have a student use their technology, for instance, Kurzweil Snap 

and Read while they're using and they're--and what they're used to using has success.  Of the typically 

given a human reader, many students don't like this as they're not used to person's voice and tone 

pronunciations that are different.  Are there any suggestions for wording that the College Board would 

approve to allow students to use their AT already placed for text-to-speech.  Even when noted in the OVR 

testing, it isn't approved.  This is a fabulous question that actually pretty succinctly describes a situation--

excuse me, a situation that we see across the country across the board as tests have become--have 

been administered electronically even as we move as the department--US Department of Ed is 

supporting projects that are moving toward online, high stakes testing at the, you know, K-12 level.  The 

issue of access to students AT is a huge one and it's been played out in--it's actually been played out in 

courts and probably will continue to be.  The wording and with regard to, you know, the SAT or the ACT 

or other tests like that much like the dilemma with the--you know, even like the PSSA and, you know, new 

generation assessments.  The difficulty with accessibility is in--is balancing accessibility with test security.  

And when someone has access--when these organizations provide access to--allow someone to use their 

own technology, they are opening the test up for, you know, that it can be copied, that it could be stored.  

I am not making excuses for that.  I am saying that I would--I would say that we've made great strides in 

these tests having these various features but the issue of students using their own technology is a huge 

one.  And I would--I would say you--that we need all of us to continue to be to ask for that knowing it may 



not be granted because those requests are become data of how often that is requested.  So I'm really 

sorry to say that there's not a trick to that.  It becomes even more complicated for people who use very 

sophisticated access technology who aren't just using text-to-speech but who need to use, for instance, 

their AAC devices, a means of access.  It's a real problem.  But--so I would say be succinct.  And this is 

another job of the IEP team is that--is when you're talking about accommodations when we're--when 

we're empowering students to know what accommodations work with them to be able to be very clear 

about, this is what works for me, this is why this doesn't, and to continue to request it.  But I can't--I 

cannot say what will work for the College Board or for any other--or for any other particular area.  Okay.  

Mark handed me another question. 

MARK STECIW: No, that was just the continuation. 

SUSAN GILL: Oh, that was a continuation of this.  So I'm good for now.  Okay.  Good. 

MARK STECIW: Just one more [inaudible] 

SUSAN GILL: Okay.  Mark is handing me one more question.  And I'm reading here.  I'm assuming that 

these features are now available with digital texts.  Most elementary and high school textbooks reading 

program is available digitally.  Where would I find that this specific text is available digitally?  It is a great--

that's a great question.  And I am going to show one other thing on the National AIM Center before we 

move on to talking about finding this digitally.  But just for fear that I don't--that I'll get to a point of not 

really answering this person's specific question, I'm going to say what I will say again later.  Contact the 

publisher.  Your first line of questioning for is this text available digitally is the publisher.  We'll talk a little 

bit more about that, but that's the answer to this question.  And as I said with--as I already mentioned with 

the access to tests, the more people, the more calls that are made, the more people make this context, 

the more these issues will be addressed.  So I think we have a great advocacy charge to always ask.  But 

the answer to your question as well is that the first place to go is directly contact the publisher.  So we'll 

talk more about that.  Okay.  Mark will be paying attention to questions.  I'm going to move on but that 

doesn't mean we won't answer more questions again, okay?  I'm going to take a much, much refer look 

here at the AIM Navigator, the second tool that I said that I would be showing you.  Again, it is under in 

this experience section on the website, right?  So I'm going to scroll down under Decision-Making Tools 

and Resources, which I should remind you is what we were talking about.  How do we make those 

decisions?  The AIM Navigator is not something unique to demo.  It's an online application that facilitates 

the process of decision-making for IEP teams.  So I don't necessarily think that an IEP team needs to use 

the AIM Navigator necessarily all of the time, but I think for people who are posting these questions for 

IEP teams or if you have a particularly puzzling case of, should--you know, oh, does this help, does it not, 

should we be using it?  I think that the AIM Navigator is a fabulous tool and there are--it's always here and 

it's great.  So let's go to the AIM Navigator.  It's not as pretty but I'm going to show you the sections, 

getting started or just in the need for AIM, the selection of the format, the acquisition, where do I get the 

format and the use, the other supports that may need to be build into the IEP.  So what I like about this is-



-I'm going to go into getting started.  You can actually enter information on the student and it will be 

saved, you know, server side that it will be saved for the team to go back to.  I am not--I'm going to just 

pretend that we've done that.  But look, when we have the student grade, age, and an email address of 

the person whose--it's optional but it's a--and the team members completing the student summary.  It's 

optional but you are going to wind up with the summary that winds up being a great piece of information 

that you can use to rolls--to roll into present information you need for present levels, just a really terrific 

document.  But it's actually the experience more than the document that I like.  Under Determination of 

Need, you choose the statement that best describes the student that they can use standard print-based 

materials, that they require exactly the same content and a specialized format, and we know what those 

are or--and I love that they have this in there, that the student requires modified content.  By definition, by 

federal definition, when we talk about AIM, it's defined to mean the exact same content that we're talking 

just about access.  But I don't think that we can really talk about access without also talking about 

modified content.  And I love that the Navigator has rolled this in.  So anything, I'm going to use this 

example as a way to show you one of the features of the AIM Navigator.  When I click that, it essentially 

is this piece that goes into the report that says evidence indicates.  Now, you are asked as a team to be 

talking about this and thus the evidence you have indicate this.  So, let's go over here and as always help 

me decide, maybe you don't remember what's specialized formats are.  You can pull down.  Maybe you 

want to go to this, what's the difference between a specialized format and an alternative material?  We 

know what's specialized format.  It's exactly the same content as the printed material, okay?  An 

alternative material may address the same goals, but the content of the material is modified or changed in 

some way, usually made less complex.  I think that we do need to take these things into consideration.  I 

love that the--that the AIM Navigator does.  So, let's just move on.  All right.  Okay.  We go to the Student 

Summary.  Okay.  Now--oh, we can have--we can go to Determination of Need.  We can go to the 

Selection.  Here we are actually going to say--we actually used to say okay and teens don't often do this.  

What are the print materials and name them.  So that we are making a decision which of these; all of 

them, some of them, this class, but not this class?  I love that it does that.  And it clarifies some of these 

definitions.  Acquisition, we talked about that copyright criteria.  And so, if the student needs that criteria 

or the student doesn't, it does help you here, the criteria of the, you know, student with the--who's blind or 

visually impaired has a physical disability or reading disability due to organic dysfunction.  Chapter 14 

Pennsylvania Special Education law does not provide any further clarification of that and that's good.  The 

team needs to make these determinations.  So, really, you're just saying, hey, I have a student who--for 

instance, maybe we're talking about a student who was applying 504 Plan.  And therefore they, you know, 

aren't served under IDEA.  So you may say then that that doesn't mean they no need copyright criteria for 

specialized formats, but we may say that they're--yeah, but the student isn't served under IDEA.  These 

acquisition pieces then help us save to the summary and it helps point us to the right acquisition to some 

possible acquisition sources.  So I'm not going to go further into AIM Navigator, but it is a great step by 

step tool that while you're asking the questions you don't even need to feel like you're particularly expert 



because it help--those help me decide as well as tell me more.  It links back to the site to give you one 

particular topic, more information that you need.  So, that's the AIM Navigator.  Okay.  So these are two of 

the really powerful tools and I've also showed you a couple of powerful videos that are on National Center 

on AIM and I really do think that it's worth you're going back there.  Okay.  So we've gone through these.  

These were my screenshots.  I just want to tell you about something--I'm going to pause and say that I 

put the slide in late last night.  It is not in your handout, so you just might want to jot something down 

here.  For those of you who may be involved in making these determinations of accommodations for 

many students, maybe even for one, another good source is something that is a free download from a 

company called Don Johnston.  There's a--it's Johnston.  There's Tenet.  It's called the Profile for 

Accommodations in Reading.  And you--so it's a free download and it helps as a tool for teens to each 

determine the most suitable reading accommodations for student--specific student by assessing their 

individual needs.  And anyone in the team can administer it.  So you actually--it is something that you 

really--unlike the Explorer where you can--you can--students next to you and you're getting opinions, it is 

much more systematized.  It's a fabulous tool.  It was written by Denise DeCoste.  I would recommend 

this in particular for LEA's who are looking for a way to systematize how they make determinations about 

who gets--who needs reading accommodations for testing.  Having said that, the really important thing is 

we know in an IEP development to remember about accommodations for testing is that they're supposed 

to be the accommodations that we use in instruction.  So this doesn't just go to testing.  This goes to 

accommodations where you use in providing instruction in content areas.  And again, I will say this is not 

to replace reading instruction.  So you might want to jot this down.  It's really terrific tool.  Okay.  Now, 

we'll talk about the AIM and Assistive Technology Connection.  You probably know what assistive 

technology is and you probably figured out that as soon as we talk about AIM, we are talking about 

assistive technology because assistive--you might think, oh, but large print it's not assistive technology.  

Well, you know what, it seems to be something that increases, maintains, or improves the functional 

capabilities of the young person for whom we're developing an IEP and that's the definition of assistive 

technology.  And I like to make it a point that we're talking about function, increasing function.  So even 

though a student is continuing to benefit from reading instruction, the--these tools to be able to access 

print, which is prolific everywhere in our lives, which has connections to every post secondary outcome 

that that is a functional skill.  And that AT also serves this.  So, there is a strong AIM and AT connections.  

So, when I say how the teams decide and you've seen the slide before, awareness and knowledge about 

AIM and thought for IEP development.  It's a good time for us to look at that.  I told you we were going to 

go to that consideration page.  So here's a place to make a note because I looked across at my colleague 

Mark Steciw before we started and I said, "I forgot to put something about."  So this is a, wake up, use 

your pens, this is what we need.  I'm going to be talking about AT consideration for a moment.  But before 

AT consideration on that often overlooked to consideration page, is a question that asks about whether 

student is blind or visually impaired.  The intent of that question is specifically to ensure that students are-

-who are visually impairment students, who are blind or visually impaired are being provided with Braille, 



a means to--a literacy tool and not just merely being--the Braille being bypassed and going to something 

like text-to-speech.  It's a hugely important consideration and it certainly is a consideration that the result 

of that consideration which is made with the input of the teacher of the visually impaired or maybe the red 

flag for we need a TVI on our team in order to answer this question because that results in learning media 

assessment and the learning media assessment is a wonderful tool.  It's a wonderful process that really 

does--it is led by the TVI.  It incorporates the input of team members but it is the way to decide what 

formats and what--and what situations.  And that question then is echoed here at the AT consideration.  I 

like to remind people that this question, in fact all of the questions on that page are supposed to be asked 

every--for every student within IEP, not just some students, not just students who already have AT or 

students who have a disability who we can go that usually in the AT, but we need to pause and ask this to 

every student with the IEP.  That is specifically what IDEA says.  It's a requirement.  Beyond being the 

requirement, it's a fabulous opportunity.  It's not defined what is AT consideration.  The process isn't 

defined, but it is suits that someone has knowledge about the issue or access to someone who can guide 

the team.  Now, my outcome here in this webinar was knowledge about AIM here.  So, any of you sitting 

in that IEP team now probably will qualify somebody who has some knowledge about the issue.  And one 

of the greatest things is someone who has some knowledge about the issue that can do--point to these 

resources but also tap someone who has more knowledge who can guide the team.  So, AT 

consideration is a place where you need to pause and talk about who needs AT.  Well, the decisions 

about who needs AT are the same as the decisions about AIM.  Decisions are made--are not made 

based on the nature of sobriety of a student's disability and it's not just for certain types of learners and an 

individual learner may need a range of AT options for variety of tasks.  And, you know what, this is 

entirely true in AIM as well.  So, it's a great--it's the first place in an IEP development process to have 

these conversations.  We are helped a great deal by our Annotated IEP which you--I know that most of 

you are familiar with.  You can download it from the PaTTAN website.  I have included here the questions 

from our Annotated IEP that there is a guide at this AT consideration.  So, take a look at them because I 

think that the first three go directly to questions about AIM.  Does the student need AT to meaningfully 

participate in the general curriculum?  Well, access to print is whether that print is a textbook, whether 

that print is a handout, a worksheet, whether it's something that's on the white board, whether it's 

something that is a computer program that students use, whether it is the flip chart that use in a group 

activity.  This print is a huge way of accessing the general curriculum.  I'd say primary way.  Participate in 

academic or functional activities.  AIM is really supposed to be about participating in academic activities 

but let's functional--we really define functional, not broadly enough.  Reading, accessing print is a 

functional skill.  As what's stated in that original video that you saw that we use print every day to navigate 

our way through the world.  It's a functional skill.  And, of course, the third question is specifically print 

materials.  So, these are the questions that are supposed to be asked at consideration.  And when you're 

asking those, you really have to think about how important our print materials to instruction.  They should 

be hugely important to achievement, hugely important.  How important are they for post secondary 



education and training?  Here is what we know.  I'm like--I'm like a broken record on this one with people 

who know me.  We know that our students, not just in Pennsylvania but certainly in Pennsylvania are 

students who are graduating from our programs with IEPs tend not to have the experience and skill in 

using the tools that are allowable accommodations in post secondary education.  Text-to-Speech and 

other tools like that are allowable accommodations and are so frequently used by students with qualifying 

disabilities and post--you know, students who have qualified for accommodations in post secondary 

education that for some institute--higher education institutions, we can name what tool they use.  Oh, 

such and such uses, you know, this state university uses Read and Write Gold.  This one uses Kurzweil.  

We need to take those things into consideration and have our students be really skilled in use of those 

things so that they don't have to go and learn them before they can participate in--some students are 

going and learning them while they're busy almost failing classes because they're learning the tools.  

Okay.  How important are print materials to employment?  Hugely.  There are AIM tools that allow--will 

allow people--someone to read manuals, signs on the fly, things like that.  Access to print for someone 

who isn't really--who isn't just strong reader or who is a non-reader, there are tools that allow that and 

they are in many, many cases allowable accommodations in employment.  An independent living, we 

read signs all the time.  Unfortunately, our treatment of reading--functional reading tends to assume that 

all people are doing--is reading signs and we do site word kinds of things.  So, in the--for independent 

living for, you know, to be able to read for pleasure, to listen, to read about something that's your favorite, 

you know, your favorite topic whether it would be, you know, baseball or, you know, stuff car racing or to 

be able to listen to some of the things described on Pinterest.  I mean, the--these are great independent 

living skills.  I always like to point out that instructional interactions between students and teachers are 

framed by instructional materials.  So, Accessible Instructional Materials are not just things we provide 

and say, "Here, you know, you can have this for homework.  Here, you can look at this."  But that our 

actual instruction needs to incorporate the supports and the use of these instructional materials and that 

those learning materials are a broad range.  They might--all of these things, textbooks, apps, devices, 

web-based content, videos, multimedia.  I'm just going to pause here to mention something I saw on a 

video two days ago.  There is--I saw a video recently that was encouraging us to be the classroom or the 

home or the school or the district that turns on close captioning all the time because it's there.  And the 

evidence suggests that it supports--it supports reading--the development of reading skills.  Fascinating 

idea that if you go to--if you use videos and multimedia as a support for content that to do that internal 

and close captions means that it's still--you're still providing the experience with the print and it's a really 

cool idea.  So, we have all these learning materials.  And just for one moment, I'm just going to say that 

even though we know that print is a predominant media and text uses a functional skill that print materials 

on a range of topics written in a range of levels are scarce for our students who have intellectual 

disabilities.  So, adapting and creating materials is really necessary but these students need to have rich--

need to have access to rich instructional materials, access to standards aligned content.  And because it's 

a life skill, because--I mean, for many more reasons then that's what we are charged to do by Chapter 14.  



So, this notion of adapting and creating materials, I just wanted to give people a couple of quick 

resources that--about online sources of text.  We are going to talk about Bookshare a little bit more in just 

a moment.  But for your students with the most complex needs, we look at things like Tarheel Reader and 

the UDL Book Builder, which actually is on that--you can find on--and I mentioned it, funny, the CAST 

website and the National UDL Center.  That--but one of the things that we--that you can--we can do is 

use PowerPoint, the tool that everybody's got and create, you know, adapt our content and provide rich 

illustrations straight from the, you know, maybe straight from the instructional materials that everyone else 

is using.  But that one of the things that we're not doing often enough is providing adapted text to our 

students so that they are still having access to content.  So this is the stuff of a whole other presentation, 

but I just want people to have a few resources one must want.  So how does the IEP reflect the need for 

access to print?  We talked about starting at the point of consideration.  We already talked about putting 

the information that we gather into present levels.  There may be goals that are--that--around the use of 

print.  There may be goals certainly specially designed instruction around other goals and certainly 

making sure at the point where you--at the--this point in the IEP that the IEP does reflect measurable 

annual goals and the provision of accommodations or specially designed instruction that give our 

students access, continual access and experiences with print and the tools to access it in a way that 

leads them to their post secondary--their transition goals.  Oops.  Okay.  Resources, more resources.  I 

have often said some of you have seen this slide before, the--your IU assistive technology consultants, 

their brains look like this.  They are resources for you to find out more.  Today and for the first time here I 

am going so far--I don't know why this isn't clicking right.  I'm also saying that your IU transition 

consultants, they have brains that look like this.  Your IU transition consultants, your IU AT consultants 

should be talking together about these things but in those--it's in those collaborative conversations that 

some of the most meaningful--the most meaningful assistance in making these determinations wherein 

providing, you know, get--bringing additional information to your teams workout.  Okay.  How do we 

obtain AIM?  Sources of AIM, the first source is to contact publishers to determine if an alternate format 

needs to be purchased or if there is lots of times your district has purchased a textbook series and in--that 

is available electronically or even if it's available as a PDF, this is the first place to go.  Because your 

business offices already have in their purchase orders fine print that says that this essentially partners 

with publishers to say you, you know, that essentially that you're going to help us provide an accessible--

an accessible format to students.  So I've really understated that but I really didn't think that this was the 

time necessarily to go into NIMAS and NIMAC although I'd be happy to answer questions about that at 

the end if there are--if there are questions.  One other thing and you should probably write this down.  

When you call the publisher, whether your classroom teacher or a, you know, supervisor or whoever it is, 

is contacting the publisher, it's going to be better to contact the publisher if you are the customer, 

meaning that families can also contact publishers but the chances are that because you have an act--

because it's the school who's made the purchase that you'll get that someone from the school will get 

further.  However, here's how to get further.  Don't take no for an answer.  These publishing companies, 



it's not that they want to say no, it's that they've got a lot of people answering phones in different 

positions.  And I cannot say that everybody in a particular publishing house knows about AIM.  Somebody 

does though.  I assure you that somebody does and so keep asking, ask to talk with someone else.  

Okay.  Then you can search repositories some of the places on the programs that provide alternate 

format.  One place that you can--that you can search is the NIMAC, which I haven't gotten into here and it 

is actually not usually my first choice.  I'm going to go look at Bookshare.  And if you don't--if your school 

does not have a Bookshare--a Bookshare account, Bookshare is free to students, actually students up to 

age 25 I believe.  And your school should have an account and--so find out from your supervisor, from 

your principal if you have an account.  Look in--look into it.  You can ask your AT person more about 

Bookshare, but every LEA should have a Bookshare account.  I'll tell you a little bit about--more about 

Bookshare but I'll tell you that Learning Ally which used to be RFB&D, Readings for Blind and Dyslexic 

Provides is a source for human voice auditory book.  So, that's another good one.  American Printing 

House for the Blind is a source.  I'm also going to tell you a little bit about the PaTTAN AIM Center.  So 

see if you have a Bookshare account.  Get a Bookshare account.  The Bookshare website has--I believe I 

have.  This is bookshare.org.  Their--it looks like I cut off the top of the website here, they have a lot of 

online webinars.  It's a very easy place to get answers to questions and--is it--is it at the top?  I don't see it 

online but--okay.  Anyway, wonderful, accessible online library, which I just want to point out, does have 

textbooks, does have trade books, does have almost everything in your school library, also newspapers 

and magazines, periodicals, lots of these, Newbery award winners, bestsellers, fabulous, fabulous 

resource, everyone should check in to Bookshare.  I want to tell you about the PaTTAN website.  There 

are two places to find out things about the PaTTAN website.  And the first is if you just go under 

Educational Initiatives and go to Accessible Instructional Materials, what I want to point out--this page isn't 

live, but I'll go live in a moment.  You have--if you're thinking way or want to--did she say something about 

our business--our business office putting fine print in there?  That's the language for the use in all 

textbook purchases.  You can find that resource here.  One of your handouts is a--obtaining Accessible 

Instructional Materials which is a guide, is PaTTAN publication.  It is available here from this page.  I also 

mentioned Pennsylvania's guidelines for the provision of Accessible Instructional Materials, and they--

those we can find from this page as well as an FAQ.  So there's a lot of good information right at this site.  

The AIM Guidelines you can view with the website or you can download.  They're available in PDF or 

Talking Digital Book.  And I just want you to know what I--this is an old screenshot.  They have been 

updated with new links.  But this is what it looks like and I want you to see some things that you will find in 

there.  There is--there are resources to help you determine sources or AIM.  There's appendices and 

tables.  Did I miss something here?  Lots of supports for your district or school.  Clarification of, you know, 

NIMAS and NIMAC which is--AIM is not--does not equal to NIMAC and NIMAS and I could tell--NIMAC is 

essentially a National Instructional Materials Access Center.  It's a great big repository of files the 

publishers provide.  The NIMAS is a standard file format that they put it in.  Everything you want is not 

there.  It is--it's a wonderful resource.  But when I talk about AIM--when I--I am on purpose barely 



mentioning NIMAS and NIMAC because people think that it is more of a solution than it is.  But I'll be 

happy to answer questions about it if you have them.  So these are just some of the great appendices 

that are in that document, questions to ask when determining the need for AIM, locating and obtaining 

AIM for students, you have all these resources.  And again, your IU AT consultants know a great deal 

about this.  I am going to go out here for a moment to our website.  Mark is reminding me of the time.  So 

here is the Accessible Instructional Materials page which I showed you.  I need you also to know about 

the AIM Center.  The link was on the slide that I was on a moment ago.  So if you go under resources, 

you're going to go the PaTTAN AIM Center.  This is a service that supports LEAs in providing the ultimate 

format.  So you can request digital text but if you're requesting--if you--your AIMs and PaTTAN AIM 

Center is a great resources.  It's not your first resource.  It is a resource that is designed if you don't find 

what you need at Bookshare.  So it's saying if you're requesting digital text, go to Bookshare before 

submitting an order form.  So Bookshare was on that list first.  AIM--we don't provide audio format, so it 

does say go to Learning Ally.  For hard copy Braille, large print, and accessible PDF, you can search the 

AIM Center to find what's available first.  So this is a fabulous, fabulous resource.  It is not your first 

resource.  It is there for when going to the publisher, going to Bookshare, Learning Ally, going to the 

NIMAC, does not result in the student who must have AIM being provided with AIM.  The purpose of this--

the purpose of the PaTTAN AIM Center is to support LEAs and providing AIM in a timely manner when 

the places that we're telling you to go, the places that are--the right places to go first are don't--where you 

don't come up with what you need.  So I really think that with that whole list it probably is pretty safe to 

say that we've got a cover there.  Let me go back here to our resources.  So the National AIM Center, 

we've talked a lot about.  We've talked about the PaTTAN AIM page.  We've talked about PaTTAN AIM 

Center.  And now is the time when I think I'm going to look to Mark to see, are there any other questions? 

MARK STECIW: No, nothing else to [inaudible] 

SUSAN GILL: Really.  I'd either put everyone to sleep or I've been so crystal clear, they can't believe how 

much they now understand. 

MARK STECIW: [inaudible] 

SUSAN GILL: Well, so here we--you know where your resources are.  If there's something that I've 

mentioned that you want to know more about, that really is the reason why we put this contact 

information.  One of the things I was going to do, I said to Mark there are a couple changes that I 

[inaudible] that I didn't is I need to tell you that for today's webinar Michael and I are the contact 

information.  However, depending on where you are in the state, I'm going to give you some other names 

as well.  For the--in the eastern region of the state, I am your contact as is Mark Steciw.  In the central 

part of the state, and really the person who I would say has more information about AIM than any of us in 

the PaTTAN system, your contact would be Frank Irzyk in the PaTTAN Harrisburg Office.  And I think 

most--many of you may know who he is, but I'm going to spell his name.  His name is--his first name is 

Frank which means that his email address at--let's do this.  I've got time, look at this.  Let's just go in here 



and add him.  So Frank Irzyk is firzyk@pattan.net.  Okay.  And in the western part of the state, your 

resource one person would be Scott Dougherty.  Oops.  And another would be Lynn Fox.  And their 

addresses would be first initial, last name.  So they're going to be great resources.  If anybody has any 

questions, you can be submitting them right now as I'm adding these so that you actually have--look, I've 

just moved Michael right off the page.  He's probably really very happy about the questions that won't 

come to him as a result of my move--of this move.  Okay.  So, okay.  So in the eastern part of the state, 

myself.  If you're working with students who are blind and visually impaired, the person is Mark Steciw.  

Or you can contact me and I can always point you to Mark working here in the same office.  Everybody 

gets to see my typing skills.  And it's great.  Now, I'm somehow off the--okay.  Mark, do we have any 

questions or are we going to wrap up? 

MARK STECIW: No, just lots of thanks and somebody's asking about the handouts and then that was 

answered. 

SUSAN GILL: Okay. 

MARK STECIW: Very crystal clear, thanks for the questions.  Does OVR assist students with post 

secondary AIM? 

SUSAN GILL: That's a good question.  Question--I'll repeat the question that came in.  Does OVR assist 

students with post secondary AIM?  I'm going to say a qualified yes.  One of the things that OVR can--

OVR is best able in all cases to assist students in post secondary when they are exiting school with a 

clear--a clear--with clear knowledge of what works for them and what they need.  And that really means--

so OVR is going to best be able to assist people in post secondary when we have--when the students 

have a great awareness of the tools that they need and the ability to self-advocate for the use of those 

tools.  Having said that in post secondary, while OVR may be a resource, the other potential resource 

certainly is going to be the office for students with disabilities which goes by various names and various 

institutions.  But the people in an any post secondary institution, the people from the--whatever the office 

of student--is for office of learning services, office for students with disabilities, whatever they call it, those 

are people who tend to know a great deal about AIM at their institution.  And I will also end by saying that 

post secondary institutions are nothing but clear about their obligation to make sure that students have 

access to their books and website and things like that.  But their obligation is not to teach the students the 

tools.  That's ours.  So I think that that's probably a great point to end on. 

MARK STECIW: Just a couple comments, Susan, if you can catch on.  Somebody is asking about how to 

obtain a copy of the updated PowerPoint and I think the updated one will be the one that helps. 

SUSAN GILL: Yes.  The question is a copy of the updated PowerPoint.  I will talk to Michael about 

posting it.  It really is the point that I do have at two slides. 

MARK STECIW: Yeah, I think people were looking for it. 



SUSAN GILL: But I'm sure it's worth the effort. 

MARK STECIW: Right.  I think, Susan, they were also looking for the link of the video that you showed. 

So we can do that.  I mean, that's fine. 

SUSAN GILL: All right.  That would be fine.  I'll work with Michael on that and if there's something that--I 

notice that I did not have links to some of the resources when I--on my brief--my brief talk about students 

with intellectual disability students, you know, accessible learning materials for them.  If people have 

questions about that, I'd be happy to answer any email.  I've been really--we've been--particularly with 

one of the projects we're working on PaTTAN called Project MAX, we have really got PaTTAN into a lot of 

exploration and conversations about what it takes to provide access, and good thinking about ways to 

modify materials for those students.  So I'd be happy to answer questions about that if someone wants to 

email me. 

MARK STECIW: Another comment, which I think is [inaudible] 

SUSAN GILL: Mark, for those who may not have heard Mark, someone's comment was that they're going 

to document the--some of these resources on the summary performance with their graduating seniors.  

Michael, do you have anything you'd like to add as we wrap up here? 

Michael Stoehr: Yeah, just that the materials for today as we've talked about at the very beginning of 

today's broadcast will be found on the PaTTAN website but then also on secondarytransition.org.  We are 

also recording today's session, and it will be in--available at about 46 weeks and it will be closed 

captioned.  And again, you'll be able to find it also at the PaTTAN and the secondarytransition.org 

website.  And as Susan said, we'll work together to just get the most updated materials posted.  And 

Susan, I want to thank you for your presentation today.  There was a lot of really positive feedback.  I 

think that it was extremely well received presentation.  And it really seems to be feeling the need that's 

out there that we could definitely hear when we were in school.  So, thank you so much for presenting 

today. 

SUSAN GILL: Thank you, everybody.  And everybody have a nice day. 

MICHAEL STOEHR: All right.  Great.  Thank you all.  Thanks again. 


