
MARLENE SCHECHTER-CONNORS: Hello, and welcome to Mini Module #9.  What a journey we've 

been taking and now we are to part two of classifiers.  As you know, we learned all about classifiers and 

the theory behind use of classifiers.  And today, we'll practice using classifiers and modeling space with 

Kevin Williams once again.  I'm Marlene Schechter-Connors from PaTTAN, Pittsburgh along with Susan 

Lindsey and Tom Clouse, welcoming you one again.  So, we look forward to our next leg of the journey 

with classifiers.  I'll have a few more announcements at the end of out Mini Module for today.  So, sit 

back, rollup your sleeves, get ready to work and enjoy.  Ready, Kevin? 

KEVIN WILLIAMS: I'm ready.  Welcome back.  It's so good again to be here and working with you in 

Pennsylvania.  Thank you for your hospitality, and thank you for again, all of your efforts on behalf of the 

field of education especially helping deaf children garner good places in educational settings.  What we're 

going to be talking about today, and let's just take a second if you will, and let's just look at the slide for 

our abstract for the talk.  What we're going to be focusing on today is the use of classifiers.  The previous 

workshop, we talked about using the form of classifiers when you or I are the actor, the handle form.  And 

so, today what we're going to be looking at is how do we create model spaces, so that what we create in 

our interpretation almost becomes a mini set, just like Hollywood of what students are thinking about at 

that particular moment within the curricular content.  So, we're going to be talking specifically about how 

to use the category of class, classifiers, and what we call SAS classifiers.  So, we've talked earlier about 

handle forms, and we're going to touch very briefly on this, so that we're really comfortable about what 

we're talking about.  And then--excuse me--the majority of our time together today is going to be playing 

with these things, and seeing how they integrate within our--how they can integrate within our 

interpretations.  All right.  So, let's look back again at our overhead and our slides.  What we know is that 

the whole category of classifiers are a group, or a grammatical group in the language, in all languages 

that develop out of language communities perceptions of what was happening in their world.  So, one of 

the things that we talked about in Mini Module 8, when we introduced the notion of classifiers is that 

classifiers aren't--something that are not just idiosyncratic to American Sign Language.  They're not just 

idiosyncratic to sign languages.  They are a part in parcel to all languages.  Languages use them to a 

varying degree.  So, in English, we talked about the pronoun, she, categorizes all that is feminine and 

animate.  All right.  Now, we can stretch the use of that to inanimate.  So, for example, for some odd 

reason, goats tend to be called sheep.  Now, I don't know why that is, but generally, the rule of thumb is 

that she represents the feminine animate.  Now, classifiers in English, we also talked about words like 

school or flock or herd or pint.  Now, there aren't a great deal of classifiers in English, but there are a 

great deal of classifiers in American Sign Language.  Now, let's stop and think, why is that?  What was 

the point?  Excuse me.  What was the point to try to drive home in Module 8 about the motivating 

principles of Natural Visual Languages.  We used to be afraid to talk about it, but sign languages are very 

iconic.  All right.  And iconicity while it is now--let's understand this one thing.  Iconicity has to be learned.  

The rules of iconicity have to be learned.  It's not just something that kids naturally will pick up.  If they are 

exposed and they're pragmatically embedded, yes, they can.  But, we do need at times to induce more 



direct instruction or--what I'm going to call guided observation.  All right.  Will I actually become the 

language guy?  That's what teaching is all about.  That's what--believe it or not, educational interpreting is 

also about as we work with our educational partner to guide the cognition and the focus of that child.  So, 

we talked about the fact that this is iconic.  Now, I asked you to do some home work, and I hope that you 

did.  If you didn't, shame, shame, shame.  I asked you to go out and ask people, what does this mean.  

And what I hope you found out on that journey was, "Wow, even though this is very iconic to us, it looks 

like a what, a tree.  We can't even think about this without thinking about a tree anymore."  But the 

iconicity to those who don't know the language or the motivating factors of the iconicity of American Sign 

Language, they may not come anywhere close to representing this as a tree.  All right.  So, what we know 

is that iconicity is motivating.  It is something that is very universal in all natural sign languages, but it 

also, as I talked about in the last module, it varies across sign language community.  So, iconicity in 

German, iconicity in Chinese, iconicity in Russian sign language, in American sign language.  Iconicity is 

a motivating factor, but it is variant across those communities.  Now, I have an interesting story I wanted 

to share with you.  I have some deaf friends who--deaf family, deaf mom and dad and four deaf children.  

All of the--all of the children were very, very athletically involved.  But one of the sons was an incredible, 

incredible wrestler, and this was many years ago.  But the world games for the deaf or the Deaflympics 

were being held in Germany.  And the son was a star, US wrestler.  And so, the whole family went over to 

Germany and they did the games, and actually he medaled as a wrestler.  When the wrestling 

competition was done, they happened to go and watch competitive swimming.  And the youngest boy 

came back and I happened to be his dorm RA or dorm dad at the time, and he came back after this event 

and told me the story and he said, "Wow, it's really interesting because they're signing.  We can 

understand some of it, but sometimes we couldn't understand some of it, and, you know, sometimes we 

get along great and then sometimes we all kind of got stuck," and he was animated about, he'd had a real 

world experience with language, and it was a really great education for him.  So, I begin to ask him, "Well, 

give me some examples."  And he said, "The family had gone to watch the swimming competition.  And 

what had happened, there was a variety of competitors and interestingly, the person who was doing the 

scoring at that time or signaling for the scoring happened to be German."  And what's--what happened 

was this, and let me just switch into America Sign Language.  So, what happened was the US--and we 

looked at the scorekeeper who announced the US judge or the US swimmer had placed first.  The 

iconicity or the sign that our family saw was very close our US sign for what?  Swine pig.  All right.  So, 

the dad who was not shy went up to the German reporter person and just got in to this conversation 

about, you know, how dare you, blah, blah, blah, blah.  And the German individual said--and he spelled 

the word in English.  So, the US sign in Germany at that time looked like the Uncle Sam's beard of the old 

war posters what were recruiting people to go to war.  So, there's an example where, wow, both 

languages highly iconic but not parallel.  So, what we want to emphasize is what--this is a whole--this 

deaf dad went, "Oh, sorry.  I didn't know."  Okay.  He had a guided observation about his very own 

language, which is an interesting thing.  I've had that happened with English.  I sure you have as well.  



So, what we're going to be talking about today are classifiers, and we're going to play with them as much 

as we possibly can in this module.  Now, let me remind you one more time, and I'm very grateful to 

PaTTAN, to the state of Pennsylvania, to each one of you for your engagement here because this is 

basically the theory of a backbone of materials that we're hoping to produce and put out for people to use 

and to better comprehend the components of translation.  We're leading to Module 10, where we're going 

to look at discourse patterns, and the overall gestalt in how educators shift their content.  But what we've 

done through Module 1 through 9, is really look at the nuts and bolts of what needs to be in an 

interpretation, theoretically and linguistically.  Then we're going to look at the organization of this course in 

the very last module, and try to tie all of these things in together.  So, thank you for being along on this 

journey.  Let's take a look at our next slide, and what we're going to do--this, we've talked about before, 

but I actually added one more classifier at the very end, so you might want to scroll all the way down to 

the very end, and you might want to circle that because it's different than what was in the material that 

you had in Module 8.  It's an addition to that.  So, if you will, just keep that out on your desktops, so that 

you can refer to that as a handout.  And let's go back one more time, and I'm just going to model very 

quickly what I mean by these handshapes because when we're going through these, I want you to talk 

about--I may say, "Use a B handshape.  Use the A handshape.  Use a--the two-handed L handshape."  

And you've just--when we're doing this, you got to have a sense of how to talk about the tools of 

classifiers.  So, again, let's review that list and if you can look at me, we're ready and off to go.  So, if you 

please feel free to sign along with me as we--as we practice these.  Don't worry.  It's just A..CL.  

Remember we talked about this before.  That just represents A classifier.  So, this is a coding system 

from Stokoe and other people who looked and analyzed ASL and they came up with these kind of logging 

schemas so that they could document what the language was doing.  But I find it really, really, handy 

when I'm dealing with something I may have a picture, and when I'm teaching or when I'm studying about 

how I might want to set something up or in my early days with classifiers, I would look at that image and 

I'd write down what classifier might be used.  So, that might be a great way for you to buddy up with 

somebody.  Go out.  Man, a great resource focus--folks is out on the internet.  So, you know, we talked in 

the last module about rainforest and stratus and things like that.  Go out to the rainforest.  Get pictures, 

download them, print them out.  They're free.  They're public domain.  And begin just making your own 

classifier log book.  So, if this is new to you, that'd be a great way for you to be able to develop your own 

reference, so you could tab this A..Classifier and you can have several examples that would help you.  

Now, the other really neat thing is you could also do this with the kids that you're working with in the 

educational setting, both hearing and deaf.  What a great thing for--to teach little tiny elementary kids.  All 

right.  This is the fun stuff of sign language.  And like I said in Module 8, it's the theory that help me kind of 

go, "Oh, my gosh, this whole language is very--this is a word sensical.  This all make sense.  This all 

works to me."  All right.  So, let's get ready and let's begin.  So, the A classifier.  You can call it the 

thumbs up or if you want to call the 10, but it's the A handshape.  So, it's the sign that we use, like I talked 

about to establish, to compete, to blame.  So, do you ever think about that?  This one thing I have on me, 



I put onto you.  That's the sign for blame.  The thing that you have, you put on me.  There's a sign for 

blame.  So, the A classifier.  If I talk about something, watch this.  The A classifier.  The B handshape.  

Now, I--as I mentioned in the last module, we can do this in the B or we can call it a Closed 5.  So, if you 

want to bracket and write a note to yourself that this is also a Closed 5, please do that.  But see, it's not 

Open 5 because that has another use or another meaning.  It's a Closed 5 or the B handshape.  So, 

book, there's an obvious one.  Two write.  Now, remember we talked about figure ground.  If you really 

are interested in studying figure ground, what you're going to find is the ground your non dominant 

handshape in ASL linguistics, very limited number of uses.  Your dominant hand or your figure hand has 

many, many different handshapes.  Okay.  Limited handshapes, a lot more handshapes.  All right.  A 

whole another course in ASL linguistics, but to write, book, paper, all right.  So, it's something that it is flat.  

It's a flat surface.  So, one of these is a class which is this, a group something.  So, I said, my hearing to 

compete means this thing and this thing.  So, I have to know.  So, here in Pennsylvania, right now, that's 

what I've signed, came from.  So, we're having a football game.  What I know is that this is representative 

of one team.  This is representative of another team.  So, this is an example of a class classifier.  This is 

an example of what I'm going to call a SAS, a size and shape specifier.  So, I'm talking about something 

that is flat.  All right.  So, we talked about paper, house, what else might have that, newspaper can have 

it, window, those would all be this handshape.  All right.  And what I'm doing is I'm describing the way 

something looks.  I could be--if you've ever driven across the State of Nebraska where I used to live or 

Kansas or Arizona or New Mexico, you see the road doing this.  All right.  It goes off into the distance.  It's 

just flat and it goes, oh, what's this marker, non-manual for far away.  Flat surface that goes way out 

there.  See, how all this builds together.  Let's look at this handshape.  This is flat and broad.  This is flat 

and narrow.  So, we talked about Band-Aid.  An old sign that I'm not seeing a lot any longer, thief or 

thieve, or the bandana.  We cheat a little bit in one of our animal kingdom friends is called a raccoon.  

One of the signs for Halloween is either this or is this.  It uses this handshape. So, it means something 

that is flat and thin.  Now, you'll sometimes see that [inaudible] is a verb sign [inaudible] got you.  It might 

be a new one.  Sometimes kids, they bond, they're back and forth.  They're not fighting but they're--looks 

like cats fighting.  All right.  What this is like it's the post stamp, and it's, wow, where we get the sign for 

stamp.  So, we ought to be [inaudible] man, these handshapes are all over American Sign Language.  

Duh, yes, they are.  C handshape.  So, we talked about cup.  All right.  Anything that is cylindrical, a 

cylinder, a cup.  I talked about, I--in the last module, I ordered a poster, and it came, and I can take this if 

I want to show something that's really large.  It can be a tube.  It can be a column.  All right.  But, what I 

know is when I keep my fingers together, it's a cylinder.  If I open my fingers up, what handshape now do 

I have?  I have a sphere, right.  So, what I know is when I'm talking cylindrical things, it looks like this.  

Now, we talked about the conflict that manually coded English systems and natural indigenous sign 

language sometimes happen over this very issue.  So, I was reviewing a book on Manually coded English 

signs.  And this was a sign in one of these MCE systems.  Guess what this sign was.  Ceiling.  Now, this 

is where--theoretically, I kind of have to go timeout.  We have a real morphologic problem here.  If this is 



flat, why is this English?  You see what I'm saying?  Because my mind, when I'm thinking of these things, 

I see, steam pipe, I see cylindrical item running along a flat surface.  Now, let me just tell you that little 

teenee kids growing up with MCE may not see steam pipe running along flat surface or cylindrical item 

running along flat surface.  They may have lack that sign and to mean that noun referent, something 

that's above my head.  So, can deaf kids learn MCE systems?  Yes.  But the problematic thing for me is, 

"Wow, they get stuck."  All of a sudden, "Can I play with the sign?"  No.  Its locked into one noun referent.  

And so, in the sense, the system loses it's productivity.  So if I said something like this, now that you 

understand this, we're talking about--if I had to say something about--now, see how descriptive that was?  

The pipes were banging in my old home, and all I did was use a series of noun referents and some 

complex classifiers.  So that's what we're going to play with today.  I gave you a model representation of--

I didn't use any handle forms in there.  Now, let me use a handle form.  What's this?  A handle form.  

Okay.  So I just gave you a nice perspective shift using model space and handle forms.  So, when I'm 

talking about something--we'll talk more about this in the next few slides, when I'm setting up my 

Hollywood set, I'm going to use model, I'm going to use SAS, I'm going to use class classifiers.  When I 

interact with the set myself, I shift over to using predominantly handle forms.  Okay.  So those are the 

rules.  So we'll get that imprint so that we understand that better as we move on.  So, here's our C 

classifier, it represents cylinder and it has girth to it.  All right.  Okay.  So, with classifiers, one of the great 

things about classifiers is that we can take referent scale from something small and blow it up, or 

something large and narrow it down.  And that's we're going to be practicing with today on this model 

space.  So let's go back to that hearing aid battery of mine.  All right.  So my--I'm going to use sign 

language to talk with you about my hearing aid, and my fumbling around with the battery, and how battery 

companies have come up with this neat idea of how to help us.  Okay.  Ready?  So, what I can do is I can 

play with the perspective, my battery went from being this tiny to being this big and taped tabbed back 

and forth.  Now, even though I'm a pretty good user of American Sign Language, I had a little bit of 

degree of disfluency in putting that together.  So, just as indicative that, wow, these things just take some 

practice.  So there are times that when I am in an educational setting, and I know I'm going to use these 

complex model space, believe me, I practice rendering these text, and setting up these stages, so that I 

don't mumble around, so they I don't misrepresent something.  So, let's get back to this F--this F-

handshape, round and black coin, eyes rolling in head, looking down, looking up, buttons, hearing aid 

battery, those kinds of things.  G-handshape, this one is also--is this a class or a SAS handshape?  It 

would be a size--and if it's describing size and shape, it is a--what we call SAS.  All right.  So, here is a 

SAS, there's a SAS everywhere, so SAS, SAS.  And we're going to the G handshape now, that's also a 

SAS.  So, if I'm talking about my credit card, my checkbook, a sign.  All right.  Now, this one is used 

frequently for perspective shifts.  So, I can talk about--oh, I could talk about--in talking about a reference 

of, I was driving.  Here's--now, what I just did was, was this sign really this big?  No.  I used perspective, 

what I said that it was rectangular and it was flat.  And it said that I could go this way to Tampa, this way 

to Fort Lauderdale, and then I kind of changed perspectives.  I went back into which form I--am I using.  



I'm using a handle form because now I am driving.  I'm driving, and all of a sudden the sign went, what?  I 

cheated, and I used the thin, flat handshape.  I could have said this, but for some reason my ASL gut 

says, "This one works better." as I saw the sign go--what?  Overhead and too late, I missed my fork in the 

road or my turn.  All right.  So, the G handshape is a SAS.  L handshape, we talked about this takes over 

where this takes--leaves of.  SAS, SAS, also SAS, size and shapes specifier.  So if I'm talking about a 

CD, now let's play with that image, sign with me.  Okay.  Ready?  Make a CD.  What do you know is in 

the middle of that CD or your DVD, what's in the middle of that?  Look at it, it has a what?  Now, let's do 

that together.  Ready?  I'm giving you--I'm going to give you--I'm going to model the--a very key rule up 

here, key rule for using classifiers, so watch.  That rule is I have to tell you what the classifier is, I have to 

name the noun, right that down, folks.  You just can't classifier, classifier, classifier without giving the noun 

referent.  Okay.  You can't do that.  So it would look something like this.  What are we talking about here?  

My--I have no idea, but if I say--what happened to the CD?  It did this, but I can represent it by using this 

classifier.  It did what?  It--now, look at, I named that.  What did I--I used what classifier?  What happens 

to this?  It did what?  All right.  So, what I want you to do is I'm going to lead you through this, what we're 

going to say is my car, the D-A-S-H, dash CD sun warp.  Ready?  So let's do just that.  My car dash cd 

sun warp.  Everybody ready?  Now, I purposefully used this hand for my CD, this is called language 

planning.  Now, watch, I'm going to do it wrong, and watch how it became a little bit less clear.  What I 

want to do is--remember we talked about dominant, non-dominant hand figure ground?  This is figure 

ground, so I'm setting up the ground, I'm going to talk about the figure having effect on the ground, and 

some type of a causative.  So, I made a determined shift to use my left hand, and I'm going to do it not 

using the correct hand, and watch what happens.  I've lost what?  It's still there kind of, but I have lost the 

referent.  All right.  So, one of the things that we're going to want to play with as we move through this, 

and I've got it in one of the rules as we want to maintain one of the reference points as we negotiate the 

complexity of what's happening, it's like a guided tour.  We have dashboard, we have CD, we have sun, 

we have sunshine on, we have warp.  So let's do that one more time, use your left hand, so what I'm 

going to say is dash.  So let's just start there, let's use a classifier B.  Dash, spell with your right hand or 

your dominant hand, CD, use the L classifier, on, remember these things show preposition, it's on.  Now, 

release the D, go to sun, put sunshine, verb agreement shines on to what?  I don't have to rename it 

because I've named it once, CD.  Now, I'm taking your focus from this, now we're looking close range at 

this, what happens to it if it sits in the sun.  Bummer.  All right.  So let's do that one more time, we're going 

to talk about my car dash CD sun warp.  Ready?  Let's disintegrate.  Let's go.  Now--good.  Now, hold, 

don't--get back to your--if you put your hand down, hold, now pick this thing up and look at it.  I'm not 

going to use this, pick it up.  Now, try to put it in your in dash CD player.  Now, watch what I'm going to 

do, I'm going to describe this, I'm going to go back to our G classifier.  What am I talking about?  The port, 

the door on your radio, right?  Now, I'm going to go--I'm going to make up--I can use this, but watch what I 

do.  If I've talked about this, this, and this, here's where we cheat a little bit, so--so we can perspective 

shift back and forth, all I did was use that series in that--in that narrative.  We talked about this, this, this, 



and a SAS for this.  All right.  If we got--supposed I got the sucker in there, warped and it got stuck.  

Watch, I'm going to use this.  All right.  Now, we talked about this as being flat and thin.  Now, in 

perspective, I made that become my, what?  My screwdriver.  Okay.  Everybody having fun?  See, how 

these things are just all over sign language, and they make things so graphic, so visually clear.  All right.  

Let's go now to the B handshape.  Now, we're going to talk about this as a two-legged animal or person 

walking or standing.  So, what I'm going to do is I'm going to invert, it's going to look like this kind of a 

handshape.  Here it is standing.  Now, you could you use this to stand and walk.  Now, this'll tell you, 

when you're doing a lot--if you're talking about a lot of walking activity, most deaf people don't use this, or 

just the general I walked--I walked around.  They use this handshape, which in our list says, indicates a 

person or upright linear.  This is the one [inaudible] and they'll do this versus this.  This one draw specific 

attention to how generally I was walking.  So, if I was walking around suspiciously, but I still wanted to fall 

to this, but this is one that we use for stand, for jump, it can represent any type of inanimate object that's 

two-legged.  All right.  If we need to do four-legged, we would do the two-handed.  All right.  So, do that 

with me.  Now, I tend to do my non-dominant in the front, and you may do it the other way around, but it 

feels right to me to have my non-dominant hand as the lead.  So, if I'm talking about the horses galloping, 

I now take two-leg, two-leg, put them together, and it's where we have this kind of a transition.  All right.  

We have this type of a representation, excuse me, of a four-legged animal moving along.  Now, this sign, 

this sign, maybe you don't know what that means.  Now, this sign tends to mean either, too croak, it's a 

very low register sign, but also can mean like…it knocked me right off my feet.  Now, even though I'm not 

a four-legged animal, this sign can mean to very sick but it also can mean to die.  All right.  And it's from 

this B classifier.  All right.  S, two-handed, we talked about this meaning yes.  So have you ever been so 

embarrassed something happens to you and want to go right through the floor, that handshape--that sign, 

that ASL sign of like…oh, my gosh.  Okay.  So someone--you're talking, have you ever done this?  You're 

talking about somebody and unbeknownst to you the person that is behind you [inaudible]…I wanted to 

crawl in my shell for I was beet red, red-faced.  All right.  So I used those two signs.  All right.  S.  Let's 

talk about the bent B classifier.  The two-legged animal, person, sitting, crouching.  So why we get this 

sign for a chair?  Now, let's take that sign apart.  What this?  What classifier is this?  It is which one?  Is it 

the B or the U?  It's the U handshape obviously.  And that indicates narrow and flat.  All right.  So we have 

chair and then we have that flat structure and we have bent and then the preposition I'm.  So when I talk 

about these being very complex signs, I have a noun referent--noun referent preposition.  So classifiers 

linguistically are what we call very dense.  They're heavy.  They have a lot of embedded meaning in them.  

So for example--that's one reason why when signing resistance and these things butt heads, the reason 

is this, holy cow, there's--these things are so heavy.  They're so rich that they get simplified or they get 

stacked in these signing resistance and they become what we call nonproductive.  Now, I can talk about--

watch what I do with chair by talking about something like this…now, see how I'm playing with the 

morphology?  Sign that with me, okay?  I can't buy a sofa, /ch/, I have to buy a love seat, more small.  So 

do that with me.  Ready?  Let's go…okay.  The highly of giving your all kinds of size and shape 



information, highly descriptive, I set them up in model form.  So here we got the bent CL.  I focused on 

this.  This thing is something that's seated, all right?  So I could talk about…so I sat and sometimes, 

I…my legs in the water.  All right.  The BCL, the X handshape.  To hook.  All right.  The one CL we've 

talked about already.  To meet.  But I just used it just a moment ago.  Watch and identify where I used 

this in a stylized manner…jeez.  So this is that one CL, now let's look at--I can talk about meet, I can talk 

about two CL being two people meeting or what's this sign?  It is the sign that we use for funeral.  I 

remember trying to figure out why is that signed with the B thinking of what, that it's the letter B but it's F.  

Why isn't it signed this way?  This is early on in my sign language acquisition or learning period.  When 

someone finally began to explain the code, oh, oh, oh.  Okay.  I start thinking about the language in a 

more iconic manner.  So it's a sign that we would use for funeral.  Three.  All right.  Generally means, 

three reference of--we can use the three to meet, we can talk about three-on-three basketball kinds of 

things so this handshape, four is the same way, five is the same way.  So we can use--we can actually 

give a more specific information on the pronoun, it or they.  All right.  So the plural pronoun, they, them, 

those, if I wanted to talk about in a group of individuals.  Now, let's look at the vehicle handshape, we've 

talked about this before.  This tends to mean a car, it can be a boat, it can be anything that travels and 

that tends to be earthbound.  Now, there are--there's an exception to that.  So like snowmobile would be 

one and it tends to have size to it.  I've seen this used at times for bicycle but it isn't used for unicycle, all 

right?  It tends to have size.  Now, if I want to get this thing up and off the ground, there is a time that we 

use this handshape.  And it looks like this.  I add an impeller to it and I have this sign that we call 

helicopter, all right?  So the sign that we go ask for to crash…two vehicles crashing together.  All right.  

So there's three CL, we talked about this being fluid, running out.  Now, I used this in my hearing-aid 

story…I know it's not fluid but I know the sound comes in a stream.  So this represents any type of 

stream, all right?  So…now, look at that sign.  It's from the idea of something that's in the stream coming 

in.  It's where we get the sign for /buh/ sound and noise and I just showed that to you by referent of the 

aircraft.  So they create an airfoil, that the specific aeronautic term that I don't know that comes off and it's 

very noisy, all right?  So that's--there's that fluid sign.  We're going to talk about--we talked about this as 

being football but I can also use this as this sign…so I can have a--different ranks in the military by using 

this.  It's also a sign that we use for jail, all right?  And it represents things that are upright and thin.  So if 

I'm talking about, why is this the sign--one of our signs for American?  There's a lot of people that will say, 

"Oh, because it's the melting pot."  Well, one of the reasons why is that we have log fences.  So part of 

our heritage is the fact that we would have a lot of--and that you still see those here in Pennsylvania in 

some those--in some of the farms.  We have this fence.  That's our sign for American.  Their sign for 

American, Germany, different form of iconicity.  All right.  We can talk about this one, a bent, many people 

or animals seated, they're hunkered down.  And we talked about the five handshape being SCADS-OF.  

Now, one of those signs, for example, I can talk about…I'm going to talk over that, Ford, Chevy, trouble 

now, what car, make, make production line, production line, production line, cars [makes noise] rows of, 

rows of holy cow, SCADS.  Let's go back and do that one more time.  We're going to do Ford, Chevy, car, 



make, make, production line, row, row, row, SCADS.  Let's get some of these integrated.  Ready?  Let's 

go.  Ford, Chevrolet, who, trouble, car, make, make, make, production line, production line, production 

line, car, [makes noise] meaning many duplications.  So again, [makes noise].  Now, take this sign 

[makes noise] SCADS, I'm going to turn my voice off, let's sign that together.  Are you ready?  Now, I'm 

going to--I'm going to take away this referent when I talk about--I know once I name that noun, this is a 

discourse parameter.  Once I name the noun and if it's--we're talking about the same noun, and now, 

watch my rhythm.  I've used the same rhythm to help you to understand, it is a car.  Now, I did car, make, 

make, this is car park.  I'm going to get rid of the second marking for a car, that noun.  Are you ready?  

Let's watch this one more time.  [makes noise] I have no trouble recognizing that this is a vehicle referent 

for noun.  All right.  So what we're going to do in the remainder of our time together, now, that we've gone 

through all of these again.  Let's go back to our handout and let's talk just a little about theory then we're 

going to jump in to Bump in the Night, then we're going to do some Cloudy with a Chance of Meatballs 

together.  So what we're doing is--what we'd want to setup is that Hollywood stage.  We want to give 

perspective from as many angles as possible.  Now, what we want to do is take the I and bring it to the 

salient feature or action.  So a lot of times we start wide angle and we work inward, all right?  So 

classifiers are used for descriptive saliency.  Write that down.  Classifiers are used for descriptive 

saliency.  They're highly used for prepositional relationships.  They cause the brain to focus in on specific 

information, attributes and location, all right?  One of the things that's very, very important for us to do is 

to begin to think visually.  What does that look like?  So what--a good practice activity would be to just 

come up with imprint lists of different noun items.  So I--for example, I'm working with Mar and we're 

mentoring together and we're practicing.  And I say, "Okay, Mar, here's your--here's your word.  I want 

you to describe this to me only using classifiers.  Copying machine."  All right.  So what I want Mar to do 

is think about how would I talk about this thing, that it has a lid on the top of it, that I lifted up, I put a paper 

on it, boom.  Okay.  Great.  "Now, Mar, I'm going to talk to you about what do you when the machine gets 

stuck?"  Now, I've changed the focus.  I've changed the saliency.  I asked her specifically what do you do 

when things get stuck?  That's a really good cue that Mar should shift to using which form of classifiers, 

HANDLE forms.  So Mar might do something like this…now, use the SASS.  So when I'm talking about 

HANDLE forms, I tend to use HANDLEs and SASSes a lot.  Now, I'm going to shift.  I'm going to use a 

model.  Have you ever gotten a paper struck in a doggone copy machine?  Never is a tech person 

around.  Now, there's the sign.  What's the sign?  To run, what is the ideology of that sign?  It probably is 

related to a run from what machine [makes noise] a printing press.  So what I love about thinking about 

sign language from a classifier perspective is, why--I love thinking about why are those signs that way 

and I love trying to figure out where do I think that sign came from, right?  It's now different than studying 

the ideology or the--or the creation or the borrowing of words in English.  I think it's a fascinating activity.  

All right.  So one of the things, the more I know about copiers--now, obviously, I am very experienced in 

paper jams with copiers like lots and lots of history when I've tried to produce things for handouts and 

talks and things.  So the more we know about stuff, the better off we are.  There's another great book, set 



of books that I would encourage you to think about getting.  One--they're for kids and they're called, How 

Things Work.  And you can go to your favorite bookstore or you can Google for that or you can go to 

amazon.com, they're called, How Things Work.  And there's a series of them out now.  And what they do 

is they just show kids the insides of machines.  So one of my favorite ones is how--and little kids are really 

curious.  They love to take things apart.  So what a great activity to work with them in a young age in how 

to talk about, "Wow, this is the vacuum cleaner, how do you think that thing works?"  Well, the inside of 

this--so that's probably a dumb example but there are other examples that are in this book and they're 

great for getting you to use classifier handshapes.  All right.  Let's look at some general rules for usage 

and then we're going to dive in and get ready to go.  Everybody with me?  Great.  Thanks.  So general 

rules.  You must know which one--which classifier to use when you're talking about the object, duh.  Now, 

again, we're talking about object saliency.  So the broader the vantage point, the more--think about--write 

on your paper, wide-angle lens.  So write that down.  Wide-angle lens.  The wider angle lens you're going 

to use, the more apt you are to use CLASS and some SASS--HANDLE--SASS forms, not HANDLE, 

CLASS and SASS forms, the wide angle, all right?  The closer the vantage point, especially when I take 

on the action, we are going to start seeing HANDLE forms and some SASS forms, all right?  So 

whenever I am taking on the actor, remember, I talked about turning the heat up on my radiator, I 

switched to using HANDLE forms but I also used some SASS forms to talk about the noun that I was 

modifying or modulating.  So let's look at the next line.  Make sure--next slide, make sure you identify the 

noun.  You just can't classifier, classifier, classifier, classifier without the referent.  We talked about that, 

remember the CD, I want to know what that is because if I just do this, this also could be a tortilla, this 

also could be a small pizza, all right?  This could be anything that would be round, this could be a doily.  

This could be a puddle.  So my puppy had an accident and--on the floor.  Ooh, all right.  So name the 

noun referent.  Excuse me.  If the--and that's specifically important when the noun is not--is not in the 

environment.  If the noun is there, then you can index it, index then describe, all right?  But I'm going to 

say in educational settings, even if the noun referent is in space, help the kid out by naming the referent 

again, all right?  So we--I've watched interpreters, even though I'm hearing that information in the source 

message, what a lot of times teachers will do is, instead of talking about the proper noun, they start 

calling it, it or that, all right?  What I do is when I'm interpreting, I continue to use the proper noun then I'll 

default some other pronoun but I go back and forth because I know I'm interpreting.  I know this is an 

interpretation.  I want to make sure that the subject is very, very clear.  All right.  So select the SASS or 

CLASS, if you're using a general noun referent and then very, very lastly, what we're talking about is this 

figure ground distribution.  We want to start or we want to work with the most salient feature, all right?  So 

sometimes we have to start broad and get to the salient features.  So I--let me just tell you a quick story 

that demonstrates this.  So you see how I talked about the toaster in general I gave.  But then I moved 

this to…what I really like about it-- the best was that it had a picture of Mickey Mouse on that toaster.  

Okay.  So here, we're getting ready to do some activities where you are going to do some analysis.  So 

what I'm going to have you do is this, we talked about Bump in the Night, the last time and we used the 



HANDLE forms where I was the actor.  Remember, I fidgeted around, I had to find my glasses, I tried the 

door, I opened the drawer, I did all of those things.  Now, what I want you to do is this, I want you to go to 

your text, and we're going to take about three to five minutes and we're going to pause.  What I want you 

to do is go through this now and analyze it for using CLASS and SASS forms.  Don't get rid of the 

HANDLE forms but now re-analyze this or how do I show, how do I set up a stage or how do I model this?  

So what I--what we're going to do is I'm going to show you and then after about five minutes, the next--or 

the couple of slides where I've got some of these things highlighted and then, we're going to have a 

wonderful narrator reread this and we'll try to get this incorporated and then lastly, we're going into this 

fun book of Cloudy With A Chance Of Meatballs.  So I hope you've had a chance to go out and get that 

text.  And you can use--if you don't like--I'm the one who doesn't like to write a lot on my books but I use 

Post 'ems a ton.  So I'll put Post 'ems all throughout the year as I try to think about how might I sign these 

kinds of things.  All right.  So we're going to stop, we're going to give you about a five-minute break and 

let's analyze, Bump in the Night for use of CLASS and SASS classifiers.  Are you ready?  Let's go.  Okay.  

I think we're ready to come back and start working on this activity.  So let's look at--let's look at the 

overhead that I prepared and I've tried to highlight for you where I think we can integrate some of the 

SASS and CLASS information.  All right.  So we pretty much made it through that whole paragraph and I 

didn't give any--I primarily had HANDLE forms through there.  Now, if I wanted to describe like the shape 

of the clock, which classifier might I use, which form?  I would use the SASS handshape.  So if I wanted 

to talk, if you can look at me again, if I wanted to talk about that alarm clock and how that alarm clock 

look, I could talk about that, I looked over and the clock was digital.  I could set it up that way or I could--I 

looked over and it was…I could do those kinds of things.  But I--in this we--I didn't tuck it in but I can.  

Anytime I want to describe something, I'm going to use--tend to use what we're going to call that SASS 

form.  Now, let's look at the next paragraph now.  Look at where I have highlighted several of the items in 

the text that I think could incorporate some classifiers.  All right.  And as I'm looking at this, I'm realizing, 

you know what, I forgot to model the one classifier that I added to your piece of paper earlier.  So let me 

get back to doing this and then we'll go back to the slide one more time.  So I apologize.  I can use--I put 

it in here as a bent five handshape, go back to your handout that talks about classifiers.  I'm sorry.  Look 

all the way at the bottom, all right?  What I frequently see happening, when I'm talking about things that 

are placed in space or layout, I sometimes see us using this handshape but I frequently--even a little bit 

more frequently see deaf people talking about…so in talking about the layout of a community or a 

neighborhood, so…if--all right  Okay.  So this one is not wrong but I see geographically so if I talk about, 

you know, like…now, language is this really funny thing, you know, like, Kevin your gut says or this feels 

like or blah, blah, blah, this is one of those that I can't linguistically give you the rule why, I prefer one--

excuse me, over the other.  And I apologize, but it's just I think a colloquial or a more--not colloquially or--

but a more accepted usage form within the deaf community.  All right.  So let's go back to our handout 

because we're going to use that again.  So here's your analysis activity.  Just listen to me.  That five 

clump handshape, we'll call it, the five clump handshape, where might I use that in this little text?  I could 



use this right when I'm talking about there parked two doors down, was a strange car.  So two doors 

down means what?  Are there two doors?  There are two houses down, all right?  So let me--let's go 

through each one of these highlighted, all right?  And let's see what this--what this looks like.  Let's go 

back to me.  The first one I have highlighted is open the mini blinds, now the verb to open, there would 

be, what I'm going to call a HANDLE form.  So stop, close your eyes, think about mini blinds.  How do I 

open them up?  There are two ways or two HANDLE forms that I'm aware of, of how I might open a mini 

blind.  So tell me what ones they are in your mind.  They might look something like this…or it might look 

something like this…what am I doing?  I--what's--this is the rod, this is the string.  So the more world 

knowledge I have or if I've got the referent there, I want to make that choice, all right?  So I opened up the 

mini blinds.  Now, where I'm going to go, what do you know about mini blinds?  Tell me about the attribute 

of mini blinds.  They are comprised of what?  You call each one of those things a blind or a slat.  Now, I 

know that they are thin objects.  Now, if I want to talk about one of the slats, I would do something like 

this, I would use this.  So if you came up and you said, "Yeah, that's a classifier I want to use," that's 

good.  But I'm going to take you in really close.  So don't you hate it when one of the slats does this?  Or 

all of them close down and the one closes up?  This bugs me.  All right.  Now, I'm going to take ours--

we're in a little too close.  I'm going to take our perspective out a little bit and I'm going to talk about the 

whole set.  If I've got a whole set of thin lines, which classifier might I use?  If I were talking about an 

animal in a contraption in a whole set thin bars, what handshape would you use?  Right?  All right.  So 

let's get to that.  Now, I'm going to talk about--let's put them together just like we do for fence.  Let's put 

the blind out there, are you ready?  Now, what do I know about the blind?  Is it opened or closed?  It's 

closed.  What do my hands--what's my handshape look like right now?  Open or closed?  It looks open, 

doesn't it?  So I could peek through here, right?  How do I get them closed?  So play with me, open, 

close, open, close.  All right.  So here they are.  Now let's play with this image.  I'm going to put them 

down.  I'm going to cheat a little bit.  Here they are up.  Now, I'm going to put them down, grab the string, 

it's not--but you grab it, you let it go and they go [makes noise] right?  Now let's--Marlene is going to grab 

the string for me, Mar, pull up the blinds.  Okay.  Mar, put the blind down.  Don't you hate it when this 

happens?  Mar, yank the cord.  Mar, pull them all the way up, okay?  Okay.  Now, yank it again.  Pull it 

up--okay, yank [makes noise] all right.  Do that with me, up, now let's make them come down crooked.  

Come on.  Pull them back up.  Make the other side come down crooked.  Pull them back up.  Now, make 

them come all the way down and you add the [makes noise] all right.  Great.  Now, I'm up close to the 

blinds.  It's night time, so what I know about the blinds, they are what?  They are closed.  Now, here is 

where we get into play with perspective.  Grab--now, be careful with this, grab your handle.  Grab the 

handle of the mini blind.  Now, I'm going to grab the handle, that's the loose side from Target--Kmart bar 

mini blind.  And I'm going to open them up.  Now, watch what I do…I'm going to close them.  See what I 

mean?  You got to practice with these things, don't they look mimetic?  Wow, do it with me, open up, 

close them.  All right.  So I'm going to go to the window and I'm going to open up the mini blinds and then 

I'm going to peek out, all right?  So I'm the actor again and there two houses down is parked a strange 



car.  That's going to look--I'm going to give you a variety of translations for that.  So…so there--sign, now 

sign slowly.  Ready?  Let's go this--through this together.  Blind, walk out, /huh/ house, I got to name the 

noun, remember, house, boom, boom.  It's set up.  There, noun again, car, parked, if you want to talk 

about strange or I didn't know that car.  Let's do it one more time.  Open, look through, house, two doors 

down, house, look at how I'm moving this.  I set it up non-dominant, dominant.  Now, while I'm changing 

reference, am I taking about the house anymore?  No.  Adding space, there, noun, named, classifier, 

parked, all right?  Now, there's another way--another way we practiced that I could say open the blind, 

houses…now, why did I use this handshape?  I'm drawing attention to flat, flat, next, next.  Now, so let's 

come back in.  I'm stumped.  Close the blind, all right.  Great.  So now, we just got that much.  Now, let's 

go down to the next--let's look at our slide if we can again.  I'm going to look at my cell phone which I'm 

going to flip open.  All right.  Now, let's stop for a second, it is a flat yet small object.  Which of those 

SASS handshapes do we want to go to?  If I defaulted to the B handshape, that might be a little too large.  

Which handshape can I use that would be flat yet thin?  All right.  Let's come back to me.  So we should 

be thinking about, "Oh, yeah, Kevin, I want to use the U handshape."  All right.  So now, here's what that 

might look like if I talked about this, see how big this is?  Wow, I mean, I've got, "Hello."  That's a little 

awkward.  But if I talked about this, I can instantly go to what form is this now.  This is a HANDLE form.  

So I flipped it open and now I'm going to turn it on, all right?  Boom.  There's verb agreement.  So I flipped 

it open and I turned it on and what did it do?  It gave me much needed light.  So I can flip it open and I 

could turn it around and I could move.  I could shine that light out.  So let's do that together.  Let's flip it 

open.  Flip, let's turn it on, boom, maybe yours is green, mine is green, maybe yours is red or orange.  All 

of a sudden, it illuminated.  Now, let's turn to a HANDLE form, let's turn it around and let's shine it around, 

okay?  Wow, there it is.  Now, we won't switch off of me, we won't switch the camera but let's look at the 

very last utterance.  Carefully, I made my way down the hall and down the steps.  Now, we use the 

HANDLE form in that, the last time we were together where I was talking about, I carefully.  So when I'm 

doing these kinds of things, I know, wow, what am I doing?  I'm touching the walls and making sure I'm 

okay.  Now, here's what I want you to do.  I want you to close your eyes and I want you to think about I 

carefully made my way down the hall and down the steps.  What I want you to imagine is you're watching 

a movie, the camera angle has moved all the way to the back of the hall.  You see the person's back 

moving away from you down the hall and then, down the steps, down, down, down.  You see their head 

down, down, they disappear.  All right.  There's our vantage point.  Now, look at the walls, what classifier 

am I going to use to construct that?  I'm going to use the B handshape.  There's the hall, all right?  So I 

carefully made my way, I'm walking, I could use this, but remember how I said that's kind of an awkward 

form, here it is.  I carefully made my way down the hall.  Now, I'm going to cheat a little bit.  Watch what I 

do, I will lean at the sign steps so I carefully make my way down the hall and then I…now I just moved 

this through that scene.  Let's do that together.  So…now, let's stop.  The next step, creaks.  It makes 

noise.  I have to be really careful.  I'm going to probably want to step over that.  Now, I'm going to change 

perspective.  If I have to talk about the next step, go to yourself.  So here we are, everyone here?  Now, 



go to yourself, look down at that step, that step, what's it do?  Okay.  So, I'm going to go down, I go down, 

that step and I'm raising it up, so that they--you can see me.  So, that step, I probably would want this 

down, but that step, it does what?  /Ik/, /ik/, /ik/, it creaks.  So, I'm going to do this, look at my hands.  I'm 

going to…or…and there I go.  So, I just changed perspective back.  Let's just do that.  We're going to go 

down, down, down, come back to me, look at the step, uh-oh.  I'm going to shift to the--step over and then 

move back to the model.  So, we're going model, a much more--I--where I'm imitating the actor and the 

action, I might predict the HANDLE form in there.  I might grab on and step over and then back to model.  

So, are you ready?  Let's set up our hall.  Then we're going down the steps, we'll shift perspective, then 

shift back, ready?  Okay, great.  Now there, I carefully made my way down the hall.  Now, what we're 

going to do is, I'm not going to go to the rest of these.  I'm going to show though, look.  Look at your 

overhead and look how I have highlighted what I think might be some SASS or model opportunities for 

you to use.  So, I've highlighted, shut my cell phone, rolling pin, in the first paragraph.  Next down, curtain 

moving, window open, leaning against the window seat, I hurled around and my glasses nearly slid off my 

nose.  So, I'm going to--if we can come back to me, I'll show you those.  There might be some other ones, 

but I--here's what I would come up with…I hurled around.  Now, last time we talked about, I hurled and I 

still--I incorporated both of these, I had my rolling pin in hand.  Now, glasses, what--there's another SASS 

sign.  Okay.  So, there are some of the options to put that in.  Woo.  Okay.  Let's get away from Bump in 

the Night.  We've got a few minutes left with our time together and--oh, okay, yeah, Mar--let's go back to 

our narrator.  What I'm going to do is this, let's start with that second set, where we start with I shut my 

cell phone and I'm going to have Mar go head and read that for us.  And I'll try the model incorporating 

those things that we just kind of went through.  And we'll see what it looks like.  This is--I'm flying by the 

sheet of my pants here.  So, if you will read Mar, just these three paragraphs for me, and I'll go ahead and 

render that translation.  Okay, are you ready?  Let's go. 

MARLENE SCHECHTER-CONNORS: I shut my cell phone, tucked it into my row pocket and grabbed a 

rolling pin from the drawer, sliding it closed carefully.  I quietly walked to the back door, rolling pin in hand.  

I tried the door and it was still secure.  Just that, I noticed the curtain moving in the dining room.  We had 

left the window open.  Quietly, I made my way to the window and cracked it shut, leaning against the 

window seat, peering out through the sheer into the black backyard.  Suddenly, a hand was on my 

shoulder.  I hurled around raising the pin over me, ready to strike.  The hand pushed me away, my 

glasses nearly slid off my nose, and I pushed them upward.  "Jeez, dad, I just forgot my keys," said my 

college-aged son who was making a surprise visit home. 

KEVIN WILLIAMS: Okay.  So in that, I set up a mini Hollywood chiller of what's the, you know, the screen 

don't ever take a shower again thing, aah.  Okay.  See, how much more suspense was in there?  Mar, I'm 

going to ask you to read that one more time and I'm going to render this thing without any classifiers.  And 

let's see what it looks like.  Are you ready to go?  Let's try it. 



MARLENE SCHECHTER-CONNORS: I shut my cell phone, tucked it into my row pocket, and grabbed a 

rolling pin from the drawer, sliding it closed carefully.  I quietly walked to the back door, rolling pin in hand.  

I tried the door, oh, and it was still secure.  Just then, I noticed the curtain moving in the dining room.  We 

had left the window open.  Quietly, I made my way to the window and cracked it shut, leaning against the 

window seat, peering out through the sheer into the black backyard.  Suddenly, a hand was on my 

shoulder.  I hurled around raising the pin over me, ready to strike.  The hand pushed me away, my 

glasses nearly slid off my nose, and I pushed them upward.  "Jeez, dad, I just forgot my keys," said my 

college-aged son who was making a surprise visit home. 

KEVIN WILLIAMS: Now, from that text--thank you, Mar.  From that text, I stripped away or tried to strip 

away as much verb agreements, as much use of classifier, use--much use of indicating who was 

narrating, who was subject and it became pretty static, didn't it?  It did not have the same degree of 

structure of schema, of scaffold, that's what we've been talking about.  The visual perception things that 

help us to categorize, to organize and even more importantly--listen to me here, even more importantly to 

predict.  Now, one of the things that you're given in feedback form from the EIPA, we talked about 

analysis.  Well, one of the things that we have to do in language is, think ahead, think ahead, think ahead, 

think ahead.  So, when I am actively involved in any type of a narrative interchange, I'm constantly 

thinking about what's coming up next, what's coming up next.  And what happens for me is, it eases my 

load on processing.  So yesterday, I had a really important meeting here in Pennsylvania with a group of 

individuals, and we were talking about some heavy issues.  The more I predicted, the more at ease I felt 

because I had a sense about where the subject would go and I had a sense as part of that, of where I 

wanted that discussion to go.  So, the more I actively engaged in that dialogue with prediction, that's what 

the other conversational partners were doing, and we moved to a collective kind of schema or structure in 

our narration.  All right.  So, the more we can put these things in these visual schemas in our 

interpretations, the easier it is I know, for kids to process.  All right.  Enough talk you had Kevin, let's start 

looking at Cloudy with a Chance of Meatballs.  So, if you have your book with you, get that out now.  If 

you don't have a copy of this, Aladdin Publishing, really inexpensive, the other really great book is a sister 

text to that.  If you live in Pennsylvania, you better own this one.  It's Pickles to Pittsburgh, all right?  And 

you--what's really fun is, get this book and see how long it takes you to figure out how the author came up 

with this title.  It took me a long time to figure it out.  There's a little bit of suspense for your homework.  All 

right, let's go to Cloudy with a Chance of Meatballs.  And Mar, if you shift this over to the book, please?  

There it is.  Now, last time we were together, we looked at this picture per HANDLE forms.  And what we 

talked about in the HANDLE forms, remember I talked about perspective.  That first and foremost, we see 

the action of grandpa.  And when we were talking about the HANDLE forms, everyone here with me, grab 

your spatula, raise it up just like grandpa has.  Okay.  There's the HANDLE form.  Now, let's look over to 

the two kids seated at the table.  So, Mar, if you can slide the book a little bit over to all of our left a tad, 

we should be able to see the two kids sitting at the table.  Oh, they're not in that picture.  Let's not--this is 

a bit of a different picture.  I'm sorry.  So, look back though, at the mom, she's still back in the foreground.  



So, I've got the mother whose going [makes noise] I've got grandpa in HANDLE form that's got that 

spatula.  Now, look at--what is the--what--the salient verb activity.  What does the illustrator want your 

eyes to notice?  It should be really obvious, what's happening there?  I have a cat being chased by a dog.  

Well, let me put that into active voice.  I have a dog chasing a cat.  But what's happening to that?  What 

are the prepositions in this story?  The cat--oh, I'm sorry, the dog is running blank the legs of grandpa.  

The dog is running, the preposition would be, between the legs of grandpa.  And the cat knocked over the 

chair, right?  All right.  So, let's come back to me, keep your picture open if you have it.  All right.  Let's 

stop for just a second.  Let's look at grandpa.  Grandpa is a two-legged standing person.  Look at your list 

of classifiers.  Which classifier will you use to show grandpa standing?  I would argue you could use the 

upside-down V, the two downward handshape for the classifier.  Now, we've got the dog running between 

the legs.  What classifier would we use, the one that shows crouching, or running, or moving animal?  We 

called that--look at your list, it's called the bent-V classifier, right?  So, all we're going to talk about--now, 

we're going to focus on the salient thing.  We're not going to say cat in the front and dog chase, we're 

going to talk about grandpa standing and the dog between the legs, and then we're going to look at the 

chair being tipped over, all right?  That's what we're going to practice right now.  So, we can have the 

camera come back to me.  So, we're going to--let's--we need to represent grandpa, right?  So, we're 

going to talk about grandpa.  Now, watch what I do with my hands.  Now, why--think back, why did I use 

this hand?  I gave you a reason earlier in this talk.  Why?  Because I've got to use--this is more my anchor 

hand, this is my action hand.  So literally--this is why we've got to practice these things, folks.  This 

doesn't come automatically.  So, here it is.  Grandpa, stand.  So, do--just do that much.  Ready?  Now, 

dog.  Go to this classifier handshape.  Now, what happens--how am I going to show between the legs?  

Let's do that verb and prepositional movement again.  Add the adverbial marker for, woo, ready?  So, let's 

[inaudible] that much of the scenario up again, are you ready?  All right.  Now, let's change perspective.  

Your grandpa, remember Kevin dangling his feet over the dock?  What classifier did I hint, use for that?  

Your grandpa, the dog's just now going to your legs, shift perspectives.  What we're going to talk about is 

[makes noise] all right?  [makes noise] and the dog goes [makes noise] through.  So, let's try that, just 

that much.  List grandpa V classifier, dog, bent-V and then we're going to shift perspectives.  So, are you 

ready?  All right.  Now, the cat's running along, I'm going to change perspective.  The cat's running along.  

All right?  Now, I'm really focused on that.  Could I say [makes noise] yeah, I can.  But what I'm going to 

talk about is a preposition, so watch now…Watch me again…Now, what did I just tell you by this?  The 

chair which is close by, the cat [makes noise] now, did I re-reference this?  I didn't have to, because I'd 

earlier--I marked it earlier.  So, what I'm going to do, let's--I'm going to talk you through this.  Are you 

ready?  Cat.  Get ready.  Two-handed B [inaudible] bounced and he bounced and he bounced, bounced, 

bounced, bounced, index, chair, elbow, boom, boom, boom.  Seat, boom.  All right.  Let's do that one 

more time.  Are you ready?  I'm not going to speak you through it.  Here we go…All right.  Now, let's put it 

altogether.  What we're going to say is, grandpa.  Grandpa was standing there cooking when the dog ran 

between his legs and the cat was running away and banged in the chair and knocked it over.  All we're 



going to talk about is this.  We're going to talk about--look at the picture.  Now, we're going to talk about 

this over again.  Let's just talk about the classifier action.  So, we're going to start with just the particles of 

grandpa, VCL, those kinds of things.  Ready?  Let's go together…Now, let's give a bit of perspective.  

Who's behind me?  Obviously, now I'm the cat, right?  One more time.  Are you ready?  Come on, let's do 

it…Wow, good work.  Pretty tough though, isn't it?  You ought to feel like, woo, my brain's a little bit tired, 

let's check out the next picture.  Are you ready?  Let's go.  And I want to thank Mar, she's my wonderful 

technician that's getting us through this Cloudy with a Chance of Meatballs.  Let's do the tree picture, Mar, 

that's a good one.  All right.  So, as Mar gets us all set and ready to go.  Remember we talked about the 

classifier for a tree?  I can take these noun reference and I can play with them to show how prepositional 

relationships work.  So, we might not think of this necessarily as a tree, but yet, it really is a strong model 

representation of trunk-like and then--and then the limbs.  And we know that it's built this way because of 

this classifier and this, representing some girth, all right?  So, here's our sign for tree.  Let's take a look at 

this picture.  In the Town of Choose and Swallows, it rains food.  Well, grandpa, I'd weigh a thousand 

pounds if I lived in that town.  But look at how fun, in the town, it's raining food.  Now, look at what's stuck 

all over that tree.  Now, let's look at the handshape.  We're going to definitely talk about the handshape of 

the tree, but let's look at other predominant nouns that are in there.  I could talk about the kid who's 

holding the cup, and that would obviously be what handshape?  That obviously would be the C 

handshape.  Now, let's look over just a bit to the kids' right, there are birds seated on the bird bath, so on 

that one, I could use the bowl handshape or the open five handshape, two-handed open five handshape 

for the bowl, and then I would use the bent-V handshape for the bird sitting around the edge, all right?  

So, just imagine, come out with the bowl and then sign bird and then use the V handshape that you would 

use to sit on a chair, they'd be sitting around the bowl of the bird bath.  Now--but let's go--let's look at the 

tree.  What handshape is the most predominant, or what--I'm sorry.  What geometric shape is the most 

predominant shape of the things hanging or pierced on that tree?  Are they thick or are they thin?  Really?  

They're thin, aren't they?  So, a piece of bread's pretty thin, definitely fried eggs are thin, all right?  So, 

you--automatically, you should have come up with which handshapes in your classifier list.  Take a look.  

The first one that I would think would come out would be the B handshape, the B Classifier would 

definitely be one.  And that would really be a handy one, no pun intended, to represent the bread, right?  

Now, let's look at what--if we had to talk about the eggs that are on there, remember, we would use the 

handshape.  Think about the handshape we used to talk about the CD and then I also said I could use it if 

my puppy had an accident and left a little piddle poddle, it could be the L, the two-handed L shape.  So, 

let's come back to me on the--on the camera Mar, and let's talk about that tree.  All right.  So, we've got 

the tree, now, I'm going to cheat with perspectives on this, okay?  So, I'm going to talk about these things 

and what's happening if things are--now, I've changed perspective simply because it's really hard for me 

with this five handshape, try to do it with the B handshape.  It's hard, isn't it?  It's awkward.  So, I changed 

scale.  Remember, we can change scale?  I've taken thick and flat and I made it smaller.  So, if I want to 

focus in on one branch, let's get to one branch.  What thinker, what thinker would I use?  Now, let's talk 



about the--we can talk about the bread.  Now, put your piece of bread on the branch.  Feel how much 

easier that is?  Let's go back to the whole tree.  I'm going to change perspective, I'm going to come out a 

little bit.  I'm talking about, go to the one finger, now change your handshape to the B.  All right.  Now, we 

could talk about that there are eggs on here.  Now, this is kind of a tricky one, all right?  Now, I can talk 

about the tree and the branch and eggs.  Let's do that again.  The tree--let's move our focus in to the 

branch, let's name the noun, egg, let's use our C--our LCL [makes noise] okay?  One more time.  Tree, 

branch, name the noun, egg [makes noise] that will work fine.  But I'll--let--watch, I'm going to use another 

one that we're going to cheat a little bit and use as well.  Ready?  Now, how did I get to cheat with that?  I 

could say--but all I wanted you to focus on is, how are those eggs, are they this?  All right.  So, let's play 

with this again.  Let's just do the egg.  Tree, branch, egg, /whop/.  Let's do it again.  This sounds like an 

exercise.  Tree, branch, egg, /whop/, all right?  Now, tree, branch, bread, spear, tree, branch, bread, 

spear.  One more time.  Tree, branch, bread, spear.  Let's go back to egg, ready?  Tree, branch, egg, 

/whop/, all right?  So now, watch--I'm going to take on the persona of the tree.  That's not in the book, but 

this is the fun thing about how you can add these different types of flavors to the story.  Suppose this is a 

magic tree and it has feeling, and it has ability, so watch…Dangers of glasses…Now, see how it just 

changed perspective back, and you can do a lot more action that's not part of the book.  But come on, 

become the tree with me.  Here we are.  Everyday--let's not even worry about the words.  Everyday it 

rains and the boom bumps your branches.  Come on, everybody plays, ready?  Go.  Ugh, the food's 

hitting me, ugh, ugh, ugh, heavy, heavy, heavy, heavy, heavy, heavy, the people come and that person 

takes a little bit and they eat a little bit.  That person takes a little bit, they eat a little bit.  Here comes, he 

takes [makes noise] so, I could talk about rain, rain, drain [makes noise] eat, eat, eat [makes noise] 

everyday [makes noise] now, when I use that huge schematic, if I said this--watch, watch me set this up 

again…Now, all I said is everyday in my life, this, this, this, this, this, this, but the schematic means what?  

Everyday what happens?  Because I visually set up the schematic everyday, it rains food and people 

come and eat it.  Now, see how I brought that focus down and added that type of animation?  Wow.  Isn't 

that--it makes it fun.  So, we're going to--let's just do the back and forth of the tree.  He's loaded, he's 

unloaded.  He's loaded, he's unloaded.  That's how we will add these kind of perspective things.  Let's do 

one more together.  Mar, pick a picture out for us.  Oh, yeah, let's do this one.  This would be great.  In 

your book, if you got your book handy, we're going to go to the street sweepers in the City of Choose and 

Swallow.  These are trucks that have a fork on one side and a spoon on the other side and a Tupperware 

burping bowl for the bin.  So, let's take a look at the back.  All right.  So, I'm going to--as we look at the 

picture, let's think about, we're going to definitely have to use a lot of model space as we represent this.  

Look at the front, the most salient thing again is what?  We're talking about picking up food.  So, I can't 

pick up things until I have the ground.  So, remember, figure ground, what's the ground that has to be 

there first?  Which noun has to be there first?  We have to put the food on the plate.  So, the plate is 

going to be our ground.  The figure is going to be the what?  It's going to be the fork and the spoon 

shuffling the food on.  Okay.  So, again, here is this notion of building components into figure ground.  So, 



we're going to set the plate.  Now, if I wanted to talk about they had a special truck, which classifier would 

I use?  Let's just think about, what's the vehicle classifier?  It's that horizontal three handshape, all right?  

Now, so, three handshape.  So, what I want you to do folks is this--don't come back to me.  I want you--

we're going to talk about the truck.  I want you, with your left hand with your fingers pointing outwards set 

up the truck.  Now, what's on the backend of that truck?  What does it have?  It's got a bowl, doesn't it?  

With your right hand at the--at the butt of your thumb, at the butt of your palm, right by your wrist, what I 

want you to do is sign bowl, all right?  You'll see me do this as a second, but I want you to use your 

visualizers.  Take your hand, your fingers are pointing outward, back by your thumb where that 

Tupperware burping bowl is, sign bowl.  So, when--now that I'm done, I have left hand, I've got my tree 

classifier, my right hand now has--is in a C handshape.  So, I signed bowl.  Now, I'm going to go to the lid.  

Here's what I want you to do, don't let go of the truck.  Move your hand to the top and use either the L 

Classifier, like we talked about moon, The LCL, the one we used for CD, set it on the top and lift it up and 

down or use the B Classifier and lift that up and down.  All right.  Now, let's come back to me and let's see 

how we did on our own and try to model that.  Three Classifier, in the back of the truck is what?  The 

bowl.  On the bowl, there is a--what we call a lid.  Now, I could use this handshape.  See how I kept this?  

Now, I'm going to do it wrong.  Watch.  Really, really I lose--I lose--we say lose perspective, we lose the 

prepositional relationship.  Truck, bowl, ready?  Truck, bowl, I can use the LCL, let's do that one first.  I 

put it on there.  And now, if you look at your picture, you realize that that lid does something.  Remember 

the old fashion step on the four handle and your trash can lid opens up?  This thing pops up and it pops 

down.  Pops up, pops down.  All right.  So, we got the bowl, now I can use the LCL or I could use the BCL 

or the open five--I'm sorry closed five, open and closed.  All right.  So, there's the truck.  Now, let's go 

back to the front of the truck.  Where is the front of our truck?  All right?  Now, I always--when I want to 

draw attention to things like this, I'll say things like--all right?  That's one of the discourse markers.  When 

I'm doing attention specially with little kids I get them like, hey, hey, hey, this is really cool.  Look at this.  

And at the front of the truck is the what?  There's the ground.  On either side, I've got the--so, there we 

got.  We have the plate, we have the spoon.  All right.  So now, so we've got the truck, let's move the 

truck along.  All right.  Now, let's talk about--come on, are you ready?  Get with me, get your truck on 

[makes noise] I'm going along.  Look, down the street there's some food.  Now, I'm going to probably take 

my plate and I'm going to lower it down.  Now let's have some fun with this.  Let's get back in the truck 

[makes noise] be the driver.  What HANDLE--I'm using--what HANDLE formula I'm using?  I'm using a 

handle bar [makes noise] hey, Mar, look, food [makes noise] ready?  So, let's drive along, let's stop, there 

is the food out there.  Now, lower your plate.  Move your truck forward.  Engage hand--engage your 

pedals.  Now, look what I used.  Isn't that funny?  Isn't that the sign for fork and spoon?  Hmm, go figure.  

[makes noise] boom.  Now, become the Choose and Swallow food collector.  Now, I've got to start talking 

about something where.  Hurry up and tell me because I'm getting food in my head.  I got to talk about 

what's happening behind me, right?  So [makes noise] now, here's how we're going to make up a 

paradigm or perspective shift.  And I let go of it.  And I've changed perspective, right?  Whoa, that was 



hard, so let's do it again.  What we're going to do is, we're going to raise the plate.  Then I'm going to 

index, point to the back, go to the bowl, lift up the lid.  Now, we got to talk about getting the food into the 

bowl.  So, raise that up, jiggle it if you want to.  Now, get back and look at the food is--ready?  Let's do 

that together.  Let's put the plate down.  Let's paddle the food onto the plate.  Let's become the driver.  

Let's raise the plate up.  Let's do the index, it's going to move us to the back…Now, I'm going to do a 

perspective shift…There we go.  So, as we bring this module to a close, one thing that we learned is 

wow, there are all kinds of morphologic ways to give visual schema to our interpretations.  They're fun, 

they make them colorful.  But they're more than fun and colorful.  They give us schema, they heightened 

the degrees of patronizations, they give that content saliency, and I guarantee you, when you impart 

those into your interpretation, they increase the child's attention and retention of content.  Now, those--

listen to me again, attention and retention.  Aren't those two issues that I hear over and over and over 

again about tough kids in school?  They don't pay any attention to me and I do it, and they don't 

remember.  When I hear that and I'm doing consulting, one of the first questions is, is, how rich and 

colorful and how accessible and organized is the interpretation the child seen?  So, I want to thank you 

for spending now nine modules together with me, putting up with me, and learning this content of 

American Sign Language and translating for kids and all the other attributes that we've talked about.  I 

wish you the best as we bring this to a close, and I'm going to turn this back to my colleague, Mar, who 

has some announcements pertinent to you folks here in Pennsylvania. 

MARLENE SCHECHTER-CONNORS: Thanks again for such a fun, mini module, Kevin.  Number nine 

might have been your very best.  Although it's hard to judge which one's better than which because 

they're all wonderful.  And we can look forward to the last mini module which is really putting everything 

together.  Taking a look at the discourse that happens in the classroom, and then putting everything 

together.  And that will take place on May 9th.  So, we can look forward to that.  In addition, I want you to 

know that this summer, we will be having our summer institute and that will be on July 10th through the 

14th.  I hope I'm correct.  I will verify that.  Please check our website, our PaTTAN website for our 

summer institute, and also, we will be having our institute for teachers who are deaf or hard of hearing.  

And this year on August 3rd and 4th, we will be having a speaker, Nancy Sheets from Georgia, Dr. Nancy 

Sheets, and she'll be talking about effective execution of lessons to our student who are deaf or hard 

hearing using sign language.  And that may be something you also might be interested in attending.  

Again, that's the first week in August.  There also will be PEDSTA or State Organization, Pennsylvania 

Educators for students who are deaf or hard hearing.  That's not a PaTTAN sponsored event, however, 

we certainly are excited about it because it brings us together and sharing ideas, that will be Wednesday, 

the 3rd.  And on Monday and Tuesday of that week, July 31st and August 1st, that's when we have Great 

Start.  And that also has sessions that really can benefit you in learning more about the students with 

whom you work who are deaf and--deaf and heard of hearing, deaf or hard of hearing, and they are our 

young students.  So, we could be off to a great start then.  So, please check the website for all of the 

official dates and announcements and description that's at www.pattan.net, and find out about even more 



exciting events that we can attend.  In addition, on May 6th, Frances Beaurivage, our friend and Kevin's 

friend as well, will be presenting a really exciting workshop dealing with content and vocabulary.  And how 

to again, more effectively interpret in the classroom when we--we have to focus on specific content, and 

there'll be a deaf presenter along with her, so we can look forward to that as well.  Again, make sure 

you're recording all of your efforts on our EIRS or Educational Interpreter Recording or Record System 

and we look forward to seeing you at our very last mini module on May--let me check, 9th.  Thanks again, 

and have a safe trip home.  Bye, bye. 


