
MARLENE SCHECHTER-CONNORS: Hello and welcome back to our mini-module series.  It's so exciting 

to know that the first two mini-modules had you all practicing and utilizing those skills when you return to 

your classroom.  So thanks again for being here and continuing to improve your skills in the classroom.  

Today, our mini-module is entitled The Use of Mouthing for Adverbs and Adjectives, as in Sooo Big, 

whew.  So we are going to really have fun today with Kevin Williams who is once again our presenter.  

And as you know, he is the founder and director of the National Consortium on Educational Interpreting 

and also does his consulting with Boys Town National Research Hospital and has been a wonderful 

addition to our PaTTAN training staff for this year working with our educational interpreters.  So without 

further adieu, I'd like to turn it over to Kevin Williams for today's mini-module. 

KEVIN WILLIAMS: Well, thank you.  And again, welcome back.  We're still glad to have you here with us 

and again very grateful for your expenditure of time and willingness to learn.  One of the things that I 

know that's really important about education is you can teach people.  But if people aren't willing to 

integrate what's they're being taught, it's kind of senseless.  So I want to thank you for taking the time to 

be here for your contribution of resources of your life.  And we'll make this time together I hope very, very 

beneficial for you.  So let's take a look again at our title.  We're going to be looking and working today 

mini-module number two that we worked on previous to this module.  Well, duh, sequentially this is 

number three.  So module number two looked at the use of the face, the upper use of the face.  And now, 

we're going to be looking at the use of what we're going to call the mouth or the lower zone or the lower 

facial zone.  Let me have you take just a moment to work at our abstract.  Again, this is the path that 

we're going to take on this journey as we work together as sign language interpreters working in public 

schools.  So I am will be still and I'll just give you a chance to read what we're going to be attending to 

during this module.  All right.  That should have been sufficient time for everybody to take a gander of 

that.  We're going to be talking today more about sign language and English.  And one of the things that 

we've been touching upon as we moved through these modules is the notion that sign language is what 

we call kind of a sequential language.  It's able to build more and more meaning because of the modality.  

Because it's a 3D language, it can do three dimensional things.  So sign language is natural sign 

languages will build.  I like to call them like an onion.  They'll build on the parameters.  And in module two, 

we talked about the upper facial features.  And some of us are really working with, is that grammar, is that 

affect, and those are journeys that we're all on as we develop what are natural cadence and what are 

natural prosody will sound like.  Really, my goal is, I don't want you to all signing like me.  I want you to 

sign like yourselves so that when we're out in the community, we become deaf Kevin, or deaf Marlene, or 

deaf Suzy, or deaf John, okay?  You will maintain and develop your own prosodic representation of 

languages.  You develop your sign language skills.  So what we're going to be talking about today is use 

of the mouth and how it is used as what we're going to call an inflective feature of sign language. So what 

I know--and remember, we talked about the upper face in module two that I said, "Wow, we can have one 

feature happening then we can have another feature happening then we can have another feature.  So 

maybe that's going to look like this.  One feature, one feature, one feature with all these head canting.  



Well, now we're going to add to the confusion and we're going--we're going to engage another part.  But 

what we're going to try to do during this module is really get your attention to focus on this mouth zone.  

All right.  So we'll be talking about the features of inflective languages, adverbs, and adjectives and how 

the mouth functions and we're going to explain those to you.  So you pretty much can sit back and relax 

and just embark with us on this journey.  I have taken the time to create a little fictional story about an 

author and we're going to be using that so that we have a rich text both with adjectives and adverbs and 

an opportunity to do some constructed dialogues.  So we'll read the story and we may extend the story 

throughout all of the modules.  So we're going to have a fun time in thinking about language and kind of a 

narrative setting if you will.  So what we know is that in languages, adjectives, and adverbs are very, very, 

important function.  Adjectives, of course, are modifiers of nouns while adverbs modify verb function.  

Now, one of the things that we need to stop and think about, I like to think about kind of a volume of 

behaviors in language, some kind of an odd person, I think a lot of odd language and I love to think about 

language.  I realize that it was--so we stop and think about the categories, there are more nouns than 

there are verbs.  Okay.  So there are more labels for things and there are fewer verb words to describe 

the action.  Now, that's the case.  Let's apply what we know if there are more nouns than verbs, then 

there are going to be more adjectives than adverbs, correct?  All right.  So what we're going to be talking 

about, again, as I said in module two, I'm going to be giving you very, very basic information about how 

the mouth functions.  You know, I want to straight up just tell you, I'm not a native signer.  I do not have 

deaf parents.  I have nobody deaf really in my family.  I have hearing loss myself, but I'm really just kind of 

a hard of understanding guy.  Sometimes I'm thick headed but actually, acoustically, I'm doing pretty 

okay.  So I'm a non-native signer.  And what I know is when I watch native signers sign, boy, they replete 

with all of these grammatical features.  So I'm going to introduce us to some of the primary agents that 

occur on the mouth just as I did with the primary building blocks about what happens in this upper zone of 

the face.  And then the journey goes back to you to analyze, to watch, to integrate.  One of the things, 

folks, that we absolutely have to do as a sign language interpreters and I know it's hard for us but we've 

got to be engaged with the community of deafness, with deaf individuals, adults and children, and be 

willing to just be still and be and get involved.  Now, I know some of us live in rural areas where there are 

not deaf people.  And we've got hills and valleys and trees and lakes and rivers between us.  So those 

are attributes of, I guess, why it's difficult for us to get engaged with the deaf community but they can't be 

reasons.  If we're involved working with the community, if we're involved in the living languages of English 

and sign language, if it hoops us then to be involved with both of those populations because from those 

populations we'll better learn how to use the language.  So let me just say if you were isolated from 

English, it would have had a significant impact on your English development.  And the same thing holds 

true with isolating yourself from adult role models or even child role models of language.  What we know 

about language is let's take a look at our next slide if I can, please.  Thank you.  We're going to be talking 

about this.  You and I predominantly work into sign language.  So the bulk of our day is taking spoken 

English and I use this word frequently.  I call it translating.  Now, I know that I probably would be called on 



the carpet in the field of linguistic setting and interpretation for using that word.  But if you heard me speak 

before, I'm just going to encourage you start talking about yourself as a translator.  Yes, I know that's not 

the correct term.  But when I talk with somebody who's a novice, who knows nothing about sign language, 

nothing about deafness and I talk about the fact that I'm the translator, what I've noticed is, wow, it helps 

their brain to really understand that I'm working from language A into language B.  So literally, what I 

know as a fact is that public schools assume that when we're interacting with deaf kids, they're thinking in 

English, I'm thinking in English.  And what we know is that's really, especially for kids severe to profound, 

probably isn't the case.  So, that's a whole another linguistics training.  But what I do is when I'm talking 

with folks, I say, "I'm translating between English and sign language."  So I'm using English words and 

there are sign language words and sign language words and sign language words.  So what I know is I 

just use the three dimensionality of a visual language.  And in literature, we call it a visual-gestural 

language.  And I'm trying to stay away from that term even though it's one you will find in print in reviews 

of the language, it is very rule glimmering as we know.  So we're going to embark on a journey of learning 

one of the more funky parts of sign language.  And that is the part that's hardest, I think, for us as 

interpreters.  What we know in English is we stop and think.  Let's go back to our slide for a second.  We 

know that English is a sequential language and what we mean by that and I'm going to back to what I said 

in module two, all languages are linear.  So at one point in our sign language studies, we said that, you 

know, English was a linear isolative language and that ASL was not a linear language.  Well, that's really 

incorrect; all languages are linear.  They've got to have some path or arrayal if you will on which to move.  

They have a word order.  All right.  What we know about sign language is that they're inflective.  And so, 

that's very different than what English does.  So if we can come back to me for just one moment, what I 

know is in English if I wanted to say to you, "That's a big house," viola, I have to say, "That's a big house."  

Now, I know in sign language I can say one more time.  Now, let's review really quickly.  Did you notice 

the topic?  Pause, affirmation, verb of being, secondary topic.  One more time.  Now, look at all that's 

happening in my face.  Now, what I know is that I can take the adjective big, and place it on the word 

house.  Now, I can do that in ASL because it is an inflected language.  Remember, we talked about the 

onion, house is one layer.  I'm going to add another layer of word order on.  That's because of the 

dimensionality of sign language.  Now let's hold on that notion, so hang on to the onion over here.  Let's 

talk about English.  What I know because it's sequential is, "That's a big house."  So the word order rule in 

English is the adjective precedes the noun.  What I can't do is take the noun and inflect it like a word in 

sign language.  So in sign language I can say--now in English, now I'm going to warn you here because 

this is going to get loud.  In English, I can say "She lives in a house."  So I probably just blew your 

speakers out.  I can't take the word house and inflect it like I could say, "She lives in a very--" we don't 

use the same order rules for inflection in English as we do in ASL.  Now, what I know is we are working 

from no matter how you sign, guess what type of sign language you're using.  American Sign Language.  

I don't care if you're getting your signs out of the yellow book, whatever lexicon you're using.  The base 

origin of our indigenous sign language is American Sign Language.  And it's time for us to start saying 



that, you know what, ASL is not a dirty word.  But when ASL interacts with English, it's going to work a lot 

more like what we tend or want to call PSE.  IE, it's going to follow English word order.  And there are 

times when I may use a sign such as versus the inflection.  But the interesting thing is I have that option 

in sign language, right?  So we're going to start thinking about, when do I use some of these modifiers?  

Now, you saw me do the hand modifier.  Watch my mouth and watch my face.  Now, I'm sorry, we're now 

focusing on the mouth zone and I'm an adult wearing a braces.  So I probably don't have the most 

pleasant working non-manual markers on my mouth but that's life.  So are you ready?  Here we go.  Now, 

you will--sometimes they call it in the literature and what I've got in our presentation is to call it chop.  

Now, watch, I'm going to--we're going to start talking about how do we get--because I know I'm working in 

English.  So how do I get these markers to merge?  Guess what, stay tuned, we'll talk about that.  So let's 

look back at our slide one more time.  What I know is when you and I are working in public school 

classrooms, we're going to be typically using or have more of an attention towards English word order.  

So by default, we're going to be using PSE.  All right.  So again, we really--in our maturity of 

understanding what languages are, I--I'm going to go on record here and talking about the fact we've 

really discredited what we call context signing or PSE or case if you will.  And we've talked about that it's--

that it's not anything.  Well, I strongly want to disagree.  I watched deaf people using what I would call a 

more PSE style signing.  I watched second, third, fourth generation deaf people who, if I had to categorize 

their signing, they are not using highly inflected ASL.  And that's not a negative thing.  But what I want to 

say is that, wow, all languages naturally scoot around.  So I'm beginning, I, me, myself, Kevin, beginning 

to wonder or ponder is the scooting around of syntax and degree of inflection representative of register in 

American Sign Language.  So, I, Kevin, when I have watched deaf adults presenting in very formal 

settings I have to sit back and say, "Wow, they're using more of a PSE style of signing."  I may take that 

deaf presenter out to the bar afterwards and way maybe sitting down and just having a great old time 

when I'm watching their signing scoot towards more American Sign Language.  So are they not using 

ASL?  Are they not using PSE?  I think as we study the literature that is out there, this is a very great 

thing.  And you know, this has been kind of a problem for us in the field of educational interpreting 

because I think how we've been signing to some degree has been derived by those that don't that you 

and I never really have the luxury of getting rid of the form of the source language which, again, we 

predominantly work from speech into sign language.  So we're going to be dealing with, okay, Kevin, 

that's all interesting.  Now, how do we do these kinds of things on the mouth?  But what I wanted us to get 

comfortable with is, wow, you know, we may not use a high, high degree of inflection in our signing.  And 

when I talk about inflection, I'm not talking about "House."  I'm talking about this multi-simultaneous type 

movement that happens on what I call root signs or base signs.  Okay.  So let's take a quick quiz if you 

will.  All right.  I want you to just stay focused right on this.  We're going to be focusing again on the 

mouth.  So help me answer this quiz.  These mouth features are: A. really tough on my lipstick.  Sorry, 

guys, if you're here.  B. used only by Madonna when she lip-syncs; C. reserved only for when I'm trying to 

open a jar, thread a needle, get that widgit back into the woozle, and when trying to get someone to 



guess "Mr. Ed" while playing the game Gestures; or D. important parts of natural sign languages.  Well, 

folks, if you guess D, guess what?  I don't have a prize for you but you win.  Great.  Let's do quiz number 

two, I can't do these things and mouth English at the same time.  Boy, I've heard that a bunch of times.  I 

can't do these things and mouth English at the same time because: A. God said so; B. my second set of 

lips is in the shop for repair; C. I tried once and someone thought I was having a heart-attack, threw me to 

the ground and began CPR (which really made mouthing very difficult); and E. I am thinking this is an 

either/or kind of thing.  If you guess D, guess what?  You're right and guess what, I still don't have a prize 

for you except we're on the right path together.  And finally, okay.  I'll try to use these darn things if A. God 

says to; B. The price of a gallon of gas falls to 79 cents; C. I get a date with the person who attempted to 

give me CPR; and D. Someone shows me how in the world to do this and when.  So welcome to the 

journey.  I am going to be your adult wear of bracers guide.  And I'm going to attempt to help you to 

integrate these little crazy things into your signing in a manner that is going to be, hopefully, fluent for you.  

Now, I know very, very well that when we're engaged in a classroom, we're engaged in a high degree of 

mouthing and marking the English that's happening in the classroom.  And I know too that we have to be 

mindful or we should be mindful of the degree of hearing or audition that deaf student has in that 

classroom.  So, that student may be hard of hearing and actually heavily monitoring the prosodic signal in 

the classroom.  Now, that's what I know hard of hearing kids really wide on that intonation.  They have a 

difficult time with discrimination, i.e. hearing all of these speech sounds.  So when I'm working, I have to 

have part of my brain thinking about what does deaf Johnny hear at this time and what does my signing 

have to look like to replicate what's happening in the environment.  So this degree of using these mouth 

markers is going to be dependent on the environment or the genre, the narrative that's happening as well 

as the deaf student that's embedded in that classroom.  Now, whose deaf student are they?  The deaf--

the teacher.  They're not my student.  I am their interpreter.  The student belongs to them.  Okay.  So let's 

take a gander at the next slide if you will.  I've already talked about the first big block of text.  I am fully 

aware of the fact that most of us are using spoken some form of mouthing if you will of non-voice spoken 

English while we're signing.  But what I want to postulate as I did earlier, this is not an either/or kind of 

thing.  So let's take a thought path for just a moment about, when did they occur in the work that we do in 

the classroom?  And if you know, you know what I know, it's a lot of work.  It's not easy to render and 

articulate translation.  That's why our brains are so tired out at the end of the day.  What we know is that 

these things can be registered specific.  In very formal situations, adverbs and adjectives tend to be 

lexicalized.  So what I mean by that is that they appear in the signs themselves.  So instead of inflecting 

the sign for house, I might say a big house.  So if you think about the example that I used earlier in 

module one, I talked about the back--the part of life I was a ref Kev and a big part of my life was spent on 

Sundays in the deaf church but Monday through Saturday, I worked at the school for the deaf.  Now, my 

first group of students that I got to work with in the residential side of the school for the deaf were 7th 

graders.  So these graders, highly animated, very active, very fluent, five of which had deaf parents, multi-

generational deaf kids.  So when I shifted out of that environment to the church, I had a real significant 



register change.  And I shared with you earlier the story of one of the elders coming out to me and saying 

in the church, you can't sign this way here.  And it took me quite a while and I had to enlist the health of 

somebody who is smarter than I in sign language, a sign language instructor.  And I said, "This is what's 

happening.  What's going on?"  And they educated me about register that in formal settings, signing tends 

to be more clearly crisply articulated and the use of adverbs and adjectives is far less.  I don't do a lot of 

the mouthing activity in a very formal environment.  All right.  So back to our slide.  We know that these 

things are register specific.  In formal situations, we tend to use signs.  We use words.  Now, somewhere 

in our head, folks, you have to re-file or add to your cognitive file for word the term sign.  All right.  

Because what a word is and what a sign are the function of them in English words and ASL words, they 

are the same thing.  So I talked about signs just like I talked about words.  All right.  So what I know is in a 

formal environment, I'm going to be using sign words to build my point versus using inflective, the onion 

principle.  All right.  In informal settings, I may see more inflection taking place.  So the next point is when 

else might I see these adverbs or adjectives take place.  Now, let's look at the--what I'm saying here on 

the slide, it says, any time something is highly--what?  Any time something is highly descriptive.  So what 

I know about descriptive language is I'm going to be using embellishments in that language to talk about 

how things are happening or what things looked like or how they are.  Well, when I talked about parts of 

speech, if I'm talking about how things happened, I'm talking about adverbs.  When I'm talking about 

descriptive reference to a noun, I'm talking about adjectives.  So when I'm working along and I get into a 

text that's highly descriptive, that's when you should have somebody in your language committee go, 

"Hey, Kevin, are you using some non-manual things here?"  Start analyzing for that.  So there are times--

well, as we study along, this is really part and parcel too with classifiers.  When do we use classifier 

predicates in signing?  So what I know is there are going to be some situations where you won't use a lot 

of non-manual markers.  There are going to be other situations where you're going to be using quite a 

few.  Now, the text that we're going to be sharing with you today and working with and we'll probably bring 

it along to other training so that we can keep just applying the skills versus dealing with new language, 

this text is highly descriptive.  We--I wrote basically a story that has a very descriptive genre setting to it.  

So we will see how we do as we get these things embedded within that text.  Now, the last bullet talks 

about any time there's constructed dialogue.  So generally, when I shift into the genre of talking about 

descriptive language, now, when I talk about constructed dialogue in sign languages, frequently, you will 

see the person actually take on first person agent.  They will begin to describe to you what's happening all 

around them.  And literally, there's some very fascinating work done in the area of neurocognition where 

we know that literally signers and those of us that can do this kind of visualizing thing, we're actually 

seeing things in our brain.  All right.  So, researchers like Kara and Emily and other people are really 

looking at what's happening in the head as deaf signers sign.  They're actually--are they thinking in 

pictures?  Well, you know, there's part of me that's thinking they're thinking more in moving analogues.  

They're thinking in moving images.  So I have a real challenge for us here and it's one that I--as I traveled, 

no one's--no one's taken me up on but there are--there are things--two things that I really want to know 



about.  This is--this is on a side, this is a freebie.  What I want to know about with deaf kids is, how do 

they think?  What is their language?  Now, what's their language of operation?  And that's what we're 

going to call the second thing, inner speech.  So it used to be that in computers, Macs and IBMs, DOS 

platform machines, the two of them had very different operating languages and they couldn't transfer 

information.  Now, over time, they become much more bosom buddies and more seamless in their 

interface.  So their languages, their operating languages have become either translatable to one another 

or less rigid, more flexible.  All right.  Now, that's true anytime languages overlap, you're going to have an 

interface or a flexibility in language.  That's just an artifact of kind of socialization.  But what I want to 

know, the question I have is, how do deaf kids think?  And what's their language--and you can do your 

own research on this.  What's their language of inner speech?  What's the language that they use to call 

up the files they have stored in their little noggin?  All right.  So there's a freebie, there's on the side.  But 

what I know is that deaf people and skilled translators will often times shift in to the active agent and then 

represent what's happening.  So for example, the painting of George Washington.  All right.  He's at the 

bow of the boat, he's looking.  The wind's whipping along.  He's cold.  He's got this jacket around him and 

the wind's blasting through.  You can kind of see I'm taking on a lot of the adjectival and adverbial 

experiences of that person.  I'm no longer, Kevin, the boring talking head.  I'm George Washington and 

the proud of boat leading the charge in that cold, cold ice filled water.  All right.  So what we're going to be 

talking about today is, then, okay, how do we better sense when to integrate these features of language?  

So we talked about descriptive language and then we're also going to then begin to study the individual 

parts.  So let's take a second and let's, in language land, look at our slide.  What we know in--about 

adjectives, I've already shared with you basically, is that they are category of words or set of items which 

talk about--they describe the attributes of nouns.  Now, let's get basic.  Nouns are people, places, and 

things.  All right.  Now, what we know is that in English, they tend to precede the noun, the big man.  All 

right.  So they can occur in the noun phrase, the big man.  They can also be after the verb.  So, that's 

what post-verbal means.  Post-verbal or predicate, the man is big.  They can also serve, what we kind of 

think, might feel more like an adjective in this sense, but it's--they're premodifying an intensifier, the very 

big.  And I'm sorry, I left the verb off, the very big man.  And then lastly, they can be a comparative or 

superlative form.  So good, better, best / big, bigger, biggest.  Okay.  And here's a new phrase for us all, 

periphrastically.  All right.  Interesting, more interesting, most interesting.  So what we know is just think of 

they're phrases, they're more than one word.  So instead of using the inflection of good, better, best, I'm 

putting words together.  Interesting, more, most.  So I'm using those intensifiers.  Okay.  So if we can 

come to me for a second, what we know then is there are very specific rules about when these types of 

speech which we call adjectives, which are modifiers of nouns when they occur.  All right.  So what I know 

is the rules that I just went through for English, also apply to what happens in American Sign Language.  

All right.  So we've done a lot of talk in sign language about ASL's a very different language and there's 

nothing like English and, sorry, but that's not the case, because languages have more in common than 

they do uncommon.  So what we know is languages are a set of patterns.  I can have ad nauseam 



patterns and have languages.  I'm going to have variations, but remember the brain really doesn't like just 

juggling a bundle of variations.  We like things nice and neat.  All right.  So what I've just talked about in 

English, the attributes, the placement, the lexicon of those adjectives and where those places in tactically 

are also options in American Sign Language.  Now, that's one way how we say, that's more English like 

signing and that's more ASL like signing, but it's still--what I'm going to argue, ASL like signing, especially 

when we're incorporating prosody and the other features of natural visual languages.  Now, what I do 

know that is unique about ASL is there are times that we can have the noun precede the adjective.  But, 

you know, that's not very, very typical.  So if I want to talk about the--that's possible.  But there are fairly 

rarified periods of time when that happens.  It is more that they--adjectives precede the noun.  All right.  

Then following after or in the post position.  Let's take a look at our slide.  And let's look at what we're 

going to call some facial features in ASL.  Now, I've tried to give you a phonemic representation using 

English of what these mouth things look like.  One of the--there are a lot of really good folks get out there 

and work for some of the good media resources; video, DVDs, CD-ROMs of deaf people using these 

features.  So trying to landlock them by using English phonology or even a picture doesn't do them 

justice.  But what I've tried to do is codify for you using English what these things look like or phonemically 

might sound like if we're using spoken English.  So we're going to be talking today about whew or whew 

and whew.  We're going to be talking about cha.  Now, hang on, I'll--you'll come back to me here in a 

second, but listen to me.  Cha, big.  Ya like bright.  [makes noise]  Purse lips [makes noise] very [makes 

noise] puffs, like sounds or crash for a quantifier [makes noise] what we call scads of, many, that's the 

sign.  Okay.  So let's come back.  So now, that I've sounded those out for you, here's what I'm talking 

about [makes noise].  Now, cha and large [makes noise] large [makes noise] do you think they might 

have a correlation?  I think so.  Ah, that's surprise.  Purse lips.  All right.  CS [makes noise] this is one that 

has actually some sound.  It's one that's used for very, and it's also a temporal marker that shows recently 

or just or barely.  Okay.  So you're driving along and you almost got cut off, thinking about your natural 

facial expressions.  Someone pulls in in front of you and go [makes noise].  There's that marker.  All right.  

[makes noise] tends to mean, it's kind of maximal.  It means many, it can be scads of [makes noise].  It 

can be used to represent something that's happening in the environment.  The noisy jet aircraft.  So let 

me go through these again.  Just watch me.  That's [makes noise].  Okay.  Now, there are a whole 

truckload more of these.  What we're going to look is we're going to play with these as the foundation.  

How do we get these quitters attached to spoken English?  Now, what I'd like for us to do is we're going to 

take a look briefly at another document that outlines all of the--not all, but some of the basic adjectives 

that you see in English or you'll find in English.  Now, this entire list is in your handout.  So what I would 

like for us to begin to do is to refer to this list and you can look at these terms and what I also want you to 

realize is that there are more adjectives than there are adverbs.  Now, for every adjective, there isn't a 

different facial expression.  All right.  There are a variety, and I've tried to give us the overarching facial 

behaviors that are going to apply to many of these terms.  Okay.  So what I'll do is I'll ask that we come 

back to me and then I'm going to take that list and what I will do is we're going to work together.  Thank 



you very much.  We're going to work together in kind of talking about what that list means.  Now, we're 

talking about some adjectives, somebody who is able.  I'm going to give us another marker or something 

that's what we're going to call typical.  Sometimes, this functions as an adverb but it's also one that's a 

marker that is something that's standard [makes noise].  Now, you'll notice in your handout or in this slide 

as we talk about this later, I'd like to call it hody-doe mouth.  It's [makes noise].  This is [makes noise].  So 

think about bebop language.  That means--you know, that means everything is typical.  So if somebody is 

able, I--he's a very able person.  So let's--now, very able.  And we're going to learn is that very feels like 

an adjective but actually it's an adverb.  But let's watch, he's a very able person.  Now, I'm going to 

lexicalize very, so.  Now, I'm using this side, if you--sign, verb, able or if you want to use competent, that's 

another semantic choice that we have for that term.  He's a very able person.  Now, watch, I'm going to 

be doing some mouthing.  Let me just tell you, there are times, folks, it's okay to use an adverb or an 

adjective and stop mouthing.  It really is.  There's not going to be a lightning bolt coming out of heaven 

and striking you dead because you changed your modifier.  So watch.  Now, one more time.  Now, did 

you see how I tuck that little sucker right in there prior to saying able?  Now, if you wanted to do--I can 

also do that as well.  Because what I know with adjectives and adverbs is they have a little pause and 

elongation before they get to the mouth--to the word that they're modifying.  All right.  So mmm, that's 

someone's very able.  All right.  It's an--he's an able participant.  And acid, ugh.  Now, what I know from 

acid is like [makes noise] ugh.  So, that's kind of if it's an acid taste, so that's a [makes noise].  Look at 

that marker, that's a [makes noise] acid taste.  All right.  Angry.  Now, let's think about, wow, he's very 

angry.  There's that scads of sign that I talked about [makes noise].  Now, if that--remember we talked 

about the ya marker?  Ya.  We talked about something that's very, so I can--I used ah for ah, for like I 

used it for yellow.  So if I look at someone like right now, hot colors, like hot yellow is really popular in cars 

and a friend of mine just bought a brand new Dodge or a Nissan convertible sports car and this sucker is, 

it's, wow, it's more than banana.  It's yellow.  And what I'm saying is, it's very bright yellow.  So if I'm going 

to talk about angry that he's an angry--he's an angry man.  Now, I've also intensified that to show that he's 

very, very angry.  Let's see.  Let's go through our list.  So let's go to number 52 in your list.  Well, I see 

something that's frequent, something that happens over and over and over again.  So if it's something 

that's typical, I'm going to go to my hody-doe mouth.  Mmm.  So, okay.  He's a frequent flyer.  Meaning, 

mmm.  Now, he is mmm and I use that mouth marker to mark what's taking place.  All right.  Let's see.  A 

word that isn't on our list is recent.  All right.  If, oh gosh, he's a recent recipient of a hearing aid.  All right.  

So now, I'm--this almost becomes an adverb, recently received.  All right.  That's what I'm actually 

signing.  So we're going to see a parallel between adjectives and adverbs [makes noise] and I'm using 

that marker.  So now, watch the sign or the sentence and tell me what's the difference.  One says that he 

just got it, the other sentence, mmm, he has one and it might be followed by, watch this.  It's not ah or far 

or ah long ago.  It's not [makes noise].  It's--the marker that we're going to use for typical, something that 

typically occurs.  All right.  So let's--let me go back to my slide handout.  We're going back to the slides.  

And let me review for you.  Take a look back at the slide that talks about adjectives.  Let's look down at 



the list.  We talked about /woo/, the /cha/ or /uh/--/ya/ I'm sorry, pursed lips or thin, CS for very and pause 

sounds.  Now, the one that I didn't get integrated very well is thin.  All right.  Something that is skinny.  All 

right.  So, if I wanted to talk about a very thin--there's a very fine line between X and Y.  All right.  So, 

there is a very fine line between, let's see, oh, I'm drawing a blank.  I'm not going to come up with a great 

example.  There's a fine line--if I want to talk about very fine…all right.  So if I were talking about a very 

narrow tributary to a river, I might talk about the river which is--let's talk about a large river, so let's sign 

river.  All right.  Let's make it a large river.  And it has a very small tributary.  All right.  So all I know, is, 

wow, small--it has a small--that feeds into the large river that flows through.  So, what we've just talked 

about is, adjectives that are /woo/, so--all right.  So let me put that in English.  All right.  Now, that looked 

more like signed English but, boy, did you see all the intonation, did you see the adjectives that I was 

placing upon my face?  Now, what we're going to--I am again, giving you an introduction and I surely 

hope you didn't come thinking, "Oh, when I leave this two-hour training, I'm going to be able to integrate 

these."  But the first step along a journey is knowing, "Okay, when do I use adjectives or adverbs?"  It's 

going to be somewhat register-dependent.  It's going to be on the degree of description that happens in 

the language.  And, I can kind of tuck these in either preceding my mouthing, I can stop mouthing or I can 

put them in after the mouthing.  Now, when you take your EIPA, people will frequently say, "Well, are you 

watching for all these mouthing stuff?"  Here's what I would encourage you to do.  Get around deaf folks.  

Now, I know you've heard me say that and I know you're probably tired, but what I would like for you to do 

is, you can do this on videotape.  And I'll tell you, your state has got great resources for videotape lovers, 

it will cost you nothing to sit down.  But watch how deaf people mouth.  You'll see them--we're going to 

talk about--you'll see them using English articulation, you're going to see them tucking these things in.  So 

are we watching for just hyperanimation?  What we really agreed upon in amongst the raters of the 

diagnostic center is if a deaf person were rendering this text using what we would call the typical deaf 

mouth, what would that look like?  Now, one thing you have to realize too is when your videotape comes 

to the diagnostic center for the EIPA, there is always a deaf individual on that team, always, during the 

signing portion of the tape.  So there may be two deaf people and one hearing person, or there may be 

two hearing people and one deaf person.  But collectively, we approach these tapes and we watch for 

specific behaviors and not surprisingly, deaf people are very sensitive to how that mouth is functioning.  

So we're not watching for wild articulations of all of these and, jeez if you missed one or two, it's not the 

end of the world, but what we want you to begin doing is thinking about, "Oh, okay, I'm in the descriptive 

part of this text, where can I slide these things in?"  And it's going to take some practice for us because 

we're more typically used to using spoken English.  So, let's take a second here and I want you, in your 

handout, to look for the part--this slide.  We're going to shift over to our narrative.  Okay?  Now, what 

we're going to do is, here it is, in your PowerPoint, and in your packet.  We also have it though in another 

form that we're going to shift you now on this broadcast.  And so you can see that narrative in front of you.  

Okay?  What I would like for you to do is take a look at that and what we've done for you is in red, we've 

tried to identify all of the adjectives that occur in that story.  Now, what--you will have the entire little 



narrative in your packet to practice.  What we're going to do though is I'm going to do some modeling of 

the first and possibly, the second paragraph, trying to integrate these things in--into this.  Now, I'm just 

going to tell you, I'm doing this on the fly much like you're going to be doing this on the fly.  Even though I 

wrote the story, I'll be honest, I'm even practicing embedding these things into the sign language.  So I'm 

going to do the very same thing and task that you are called upon to do within the classroom.  So what 

we're going to do is, we're going to have somebody read the story and I want to think--or thank Marlene.  

And so what we're going to do is we're going to shift audio over, you'll begin to hear her voice and what 

I'm going to do then is render a translation of that using more of a--of a PSC style signing.  Forwarding 

the clip. 

MARLENE SCHECHTER-CONNORS: The Adventures of White-Paw: Otter of Lindenwold.  The sleek 

black otter, White-Paw, cautiously poked his head out of his den.  His mate, Ripple, snoozed lazily in the 

dark, cool burrow below.  The fall air was turning chilly, and as the hazy sun poked its face above the 

treetops, wispy strands of mist are gracefully lifting off Lake Lindenwold.  Cautiously, White-Paw sniffed 

the morning air.  His keen, yet, small black eyes surveyed the territory he called home. 

KEVIN WILLIAMS: Okay.  Let's switch back to me being on and our magic voice to be off.  Now, you saw 

me do some interpreting things.  Did you see some errors?  Yeah.  So, but did you see some integration 

of these features?  Yes.  So what we're going to do is one more time.  I'm going to attempt to do a 

modeling and then try to do the impossible to remember exactly what and how I signed.  So, let's walk 

through and I'll have you watch the chunk of text that I just produced.  You're going to see me do kind of 

take on the character of that otter, White-Paw, I poked my head out of the burrow and we're going to--in 

later modules, we're going to learn how to know how to use these classifiers and that's the model space, I 

poked my head out, and all of a sudden, remember we talked about in the previous module, head, eye 

gaze, I'm looking around, I am that person, I shifted voice several times, but you also saw me using a 

variety of facial features and talking about the sleek, black otter and all of the different attributes that 

occurred, some of them being adverbial which we'll study here in just a second.  So, what we're going to 

do is one more time, we'll shift over our sound over to our magic voice.  And I want to thank Marlene, my 

trusted friend and helper.  And I will have another rendering of this text, and you can watch this again.  

And then what we're going to do is just let you have a few moments to play with that text on your own, 

and at the very end of this module, what we will do is render a nice steady reading of the entire text, so 

that you will have an ability to try on this entire thing.  Maybe just identifying only the adverbs and 

adjectives and trying to get those facial features activated and running.  So, we'll switch over voices and 

we'll watch Kevin try again to render this translation. 

MARLENE SCHECHTER-CONNORS: The Adventures of White-Paw: Otter of Lindenwold.  The sleek, 

black otter, White-Paw cautiously poked his head out of his den.  His mate, Ripple, snoozed lazily in the 

dark, cool, burrow below.  The fall air was turning chilly.  And as the lazy sun poked its face above the 



treetops, wispy strands of mist were gracefully lifting off Lake Lindenwold.  Cautiously, White-Paw sniffed 

the morning air.  His keen, yet, small black eyes surveyed the territory he called home. 

KEVIN WILLIAMS: Technology, hey, technology.  Thank you so much for that reading.  Now, what we're 

going to be doing is we're going to give you the opportunity to look through this text and we're going to 

take a bit of a timeout here, and what we're going to do is allow you, as you look at the text on your 

screen, as you look at the text in your handout, is to try to sign just that part.  All right.  So which--what I'd 

like for you to try to do is possibly pair up.  All right.  One person and you're going to spread out a little bit 

or you may want to do this, assign one person to quietly read at a slow to moderate pace and try some of 

these features on.  Now, let's take a second, please, and look at the text that we have in front of you 

again.  Okay.  So, in your handout, we have identified some of these adjectives that we've just talked 

about.  All right.  So, if we're talking about something that's oh, sleek, smooth, so what's interesting about 

these non-manual markers is that, they tend to follow a lot of attributes of English.  So, we're talking 

about, /oo/, smooth, large /jah/, remember.  There's a real parallel to some of these ASL markers and 

English.  Now, and I found that really represented in much linguistic text about American Sign Language.  

But yet the more I think about that, the more I think, there maybe a strong degree of truth.  So, what I'm 

going to do now is shut my yap. I want you to take a moment to look at this text, and then I want you to 

decide someone in your group who could be a reader, and we're going to take about a five-minute section 

of time, and have you work through that text.  All right.  Just work on the first paragraph.  Okay.  Ready?  

Let's begin…Okay.  Good work.  Thank you so much for trying and stayed on task.  Now, it is going to 

take some time and time and time to practice these kinds of things and to ease into them.  So, what we're 

going to do is we're going to go ahead and I'm going to ask magic voice to render that text, just the first 

paragraph, one more time.  And what I would like for you to do is while that text is being rendered to give 

it a shot in interpreting.  So I will sign along, I'll turn my mic off, and you sign with me, but let's all try this 

together.  Okay.  Ready?  So, let's give it a shot.  If you don't want to look at me, I don't blame you.  So 

you can position yourself however you want, but I do want you to try.  Okay.  Don't just sit there and 

watch.  You've got to be a doer.  All right.  Great.  You ready?  Let's go. 

MARLENE SCHECHTER-CONNORS: The Adventures of White-Paw Otter of Lindenwold.  The sleek, 

black otter, White-Paw, cautiously poked his head out of his den.  His mate, Ripple, snoozed lazily in the 

dark, cool burrow below.  The fall air was turning chilly, and as the lazy sun poked its face above the 

treetops, wispy strands of mist were gracefully lifting off Lake Lindenwold.  Cautiously, White-Paw sniffed 

the morning air.  His keen, yet, small black eyes surveyed the territory he called home. 

KEVIN WILLIAMS: Rock on.  Good job.  All right.  So, what we see is just trying to get some of these 

things in, takes a little bit of time.  But what we realize, the thing that I've noticed is, wow, American Sign 

Language uses this feature of inflection as kind of a compression.  So, when things get really, really fast 

and rapid, while I'm watching sign language interpreters who are very proficient, and things get really, 

really fast and complex if they're very able, they start compressing the signal.  They're onions get bigger.  



All right.  Because they're building this way versus having to add, there's more simultaneity that's going 

on, that's what I'm trying to say.  So, what we're going to be doing, hang with me here just a second, is 

we're going to shift particles of speech.  And we're going to begin looking--let's turn in our handout to 

adverbs.  There we are.  Adverbs.  What we're talking about is the part of speech that modifies nouns, uh-

uh, that modify verbs.  So adverbs are those things that inflect or modify what we call action words in 

English or any language, a verb.  All right.  So they specify, as the handout says, they specify the mode of 

action.  So, basically they describe the type of action.  Now, I've highlighted in that sea of words some 

important things for us to notice, that they are signaled by an LY, frequently.  Many of them help us to--in 

or to understand time information such as soon.  Adverbs--also then adverb phrases generally follow a 

question of how, when, where, and why.  So, when I'm thinking about when do I engage these critters and 

I just come up of using my face for describing grammar, and I have a WH question.  What I know is when 

I'm done with my WH question, what, where, when, how, why, they're asking for descriptive, and I can 

pretty well predict that I'm going to either use adjectives, adverbs, or both.  All right.  They also function as 

intensifiers, talking about the quality of something, very or awfully, they can be negative particles, so I 

didn't highlight that as not or no, or opposites, counter and anti, and there are also auxiliary verbs.  Now, 

what we're most familiar with is in language, we think that mostly they are marked by LY and that's true.  

So a general rule of thumbs, how do you know if it's an adverb, you'll look for the LY ending.  Now, let's 

take a look at our slide, in the next slide that I've got up here in adverbs placement in English.  So very 

much just like placement in--of adjectives in English, they tend to precede the adverb precedes the verb.  

They've talked about what's going to be happening.  Now, adverbs in ASL are very much agglutinative.  

Now, what I mean by that is think about agglutinative, they are glued onto something.  All right.  So what 

happens is, is the verb sign takes on the characteristic of the adverb.  So if I wanted to talk about driving, 

let me come back to me here, yay, technology is great, I'm driving along.  If I'm driving carelessly--and 

now let's think about we know already the sign for something in the adjective very, close, near, that's the 

same kind of adverb.  I'm driving very--I think of pensively, how about that, pensively?  It's one of those 

yucky, rainy, ice storms.  You got to get home.  How are you driving?  You're driving--you're not driving 

like this…You're not driving carelessly.  All right.  You're driving very carefully.  So what I know is that 

those--you'll notice that I modified the pace and I also modified the sign itself.  So I know that adverbs 

tend to get stuck on the verb describing the type of movement.  Now, what we're going to talk about is this 

then becomes another level of complexity when we go to talk about classifiers, because classifiers 

frequently show verb action or the attributes of something.  So remember, when we get into descriptive 

language, what I said earlier was, you can predict adjectives and adverbs, therefore, you can predict 

using this modifier.  And also what we know is when you get into highly descriptive language, that's when 

classifiers kick in, classifier predicates which take the place of prepositions, they also describe the noun.  

So we'll learn about those in another module.  Now, let's work at this list that I've got in our handout.  Now 

again, I'm going to go back and give this disclaimer.  I'm a hearing signer, this list is not in anyway 

exhaustive, talk to deaf people about these, go to resources that are deaf-produced, this is just an 



opportunity for you to get a snippet of what can be integrated for a better LRE Interpretation, a Language-

Rich Environment Interpretation in public school settings.  So I already modeled the first one.  So what 

we'll do is, I'm going to have you kind of, dual task.  I want you to be watching me, and you can have your 

handout then in front of you.  So the first one that we're going to be talking about is--hello, I'm back.  So, 

it's something that's recently near or almost.  So if I'm almost done I'm--now, I can--I can get rid of almost, 

and I can say, oops, sorry, signed almost--duh.  And for me, lexically, I've got to add the almost.  So are 

you done?  Now, here's a sign soon…All right.  Now, why am I going very soon?  So if you're asking do 

you--are you done with that--are you done with your homework?  Are you going to be done with it…Very 

soon.  So let's try that with me now, this maybe a new sign, for you.  We know this sign.  All right…this is 

another sign for soon.  So if you're more comfortable going…fine, if you're--if you want to try something 

new, do both.  So, like something that's very soon.  Now, you'll notice that--look at my--look at my--I 

brought my production up, and talked and I took on a whole genre--facial body genre to modify that.  /Uh/, 

now, /uh/, I--again, I think that there's a correlation between some of these non-manual markers and 

some of the markers that are found in ASL.  Now I wonder if this is in education, in realization of print.  

But if we talk about things that are /uh/ it sure looks a lot like far, /uh/, /uh/ something that's long away.  All 

right.  So if I--remember, let's talk about the adjective, we've talked earlier about, "When did you get your 

hearing aid?"  Now, I'm going to talk about recently now, and recently past, and then a long time ago.  All 

righty.  So watch my signing.  I'm going to move us through this.  Now, I'm going to sign slowly, so please 

feel free to sign with me.  And ready?  So this is what I'm going to sign…That's the--and then I'm going to 

add a marker to it, so what I'm going to talk about is, I got my hearing aid recently, very recently, and then 

distant past, far past.  We'll do it that way.  Okay.  So then, that is four times.  Everybody with me now?  

Okay.  Ready?  Here we go…Let's do it very recently.  So--let's one more time, I got it recently…Now, 

let's mark it for very recently…Now, what I know is, is that we have a variety of movements that we can 

put on signs, so I'm stuck here, now, what I know is that in sign language, when I use a really strong 

marker--now I can't--remember I talked about--let me go back to the previous production…All right.  Now, 

I can't use this marker to show intensified, I'm going to do this wrong, watch…Aww.  All right.  Well, I 

know is that this--that sign language has a rule that when things are really intense, they freeze.  So 

here's--here it is, incorrect production, I'm going to sign slowly, sign with me, shadow sign.  Ready…All 

right.  So what I'm signing is, instead of going [makes noise] what I'm marking is very strong temporal 

marker for recent.  Now, I'm got my hearing aid a while ago just a little while ago.  Now, let's think about 

what I know is, remember that ho de do sign that I talked about [makes noise]?  What we're going to use 

is the moderate time frame--time marker.  So adjectives and adverbs have a lot of the same kind of 

mouthing function.  All right.  So let's talk about something that's moderate…One more time…I got my 

hearing aid a little while ago.  This is a true story from EI.  But, watch one more time…So there, /uh/ now, 

let's talk about something that happened a long time ago.  I used this marker, moderate marker.  Now, 

let's talk about a long time ago…/Uh/ as in /uh/.  All right.  So that's past tense, /uh/.  Let's think about, if 

someone lives very far away.  Okay.  So my mom is in Wisconsin.  I live in Florida…Ready?  Watch one 



more time.  Don't worry about the sign for Wisconsin, but watch my mouth…Now, I used kind of a lock 

and replace it with my fingers spelling, it appeared in a very funny high place but it agreed with where.  

That very far place--away place.  Let's do that together.  All right.  So my mom lives far Wisconsin.  That's 

what we're going to sign, ready?  And we're going to be using the /uh/, altogether.  All set?  Let's give it a 

try…Now, let's do that one more time.  Watch my head doing, folks, it's nodding because that is an 

affirmative statement.  So intonationally, talking about prosody, marking that as a true verb of being, 

active clause, we're going to need to have this head nod, so let's do it one more time…All right.  So /uh/ 

far away, /stuh/ now this sign who--I'm not saying the /stuh/ marker as much today as I did 20 years ago 

when I hang out with deaf people who are older.  But this marker is one that was used for wow, 

something that was really brutally intense.  And it's always negative.  So I wanted to talk about something 

that was repetitive, so it--oh, gosh.  So let's talk about the length of war.  All right.  So this is a sign I could 

use--I've seen some people initializing it but war.  Many people at odds with each other, so war, let's sign 

that together.  Ready?  War, back and forth.  Now, watch.  I'm going to modify this and talk about how 

ongoing, and I'm going to give you other information about this warfare.  You ready?  And I'm going to use 

this /stuh/ marker…That /stuh/ marker talks about how long and how brutal that warfare really is.  So, our 

poor guys that are in Iraq and our women that are in Iraq and fighting in the Middle East, boy, that is--I'm 

going to use this--I'm going to switch from the war scientist struggle.  All right.  So, what we know as while 

there's not a revert warfare, but there's a huge struggle of…There's the integration of that marker so we 

would put it into that text.  Here's my ho de do mouth…My honk--if you want to call it hunky-dory, 

whatever you want.  I call it ho de do and I didn't quite know how to put that into print from, so, it looks like 

Jody, Rody, whatever, Rody, ho de do mouth.  It's typical.  So, I arrived at work and I made my copy and I 

opened my e-mail…Now, what I'm saying is let's say--I'm going to slow this down.  Watch me again.  

Now, did I stop mouthing my English?  Did I stick these typical markers in?  Yeah.  All right.  Now, let's try 

to do that together.  Here's typical.  [makes noise].  All right.  So, I'm going to sign it slowly, you sign with 

me, okay?  Are you ready?  All right.  Now, watch what I'm going to do.  All I'm going to do is make a 

transition.  All right.  But this transition is going to be very, very evident.  All right.  And I'm going to use--

I'm going to jump down to like this /puh/ or /pow/ marker.  I'm going to go to /pow/ okay?  A change of 

event.  So, watch…Wow.  So, watch me one more time.  I'll get this kind of cleaned up…And I'm going to 

get rid of the sign.  Watch me in this…All of a sudden, we use these adverbs to show suddenly, ironically, 

tragically, those are all adverbs.  They show a change in the state of being.  So, a lot of times they're also 

used for discourse markers.  Now, if I use this ho de do mouth enough, I…and extended dialog, 

somewhere in your brain, you are kind of going--there's going to be a but coming.  Have you ever gone 

into a situation where you know--you're going to a situation where like, hey, did this really good and that 

was really nice and boy, I like how you did and then, you're always waiting for the--all right.  Now, using 

this marker help our brain to better predict what's going to happen next.  Now, again, remember none of 

us like to be what I call sucker punched.  We don't like to be caught off guard.  All right.  So, let me--let 

me take all these markers away and watch what my signing kind of looks like…I have a flying arrow.  That 



wasn't my mother, it was my boss.  One more time.  Ready?  Let's go.  See, I'm not perfect…White 

bread.  Let's go to whole wheat, multi-grain, good bakery style.  All right.  Now, I shifted in this some 

constructive dialog.  I did a variety of different things that showed you agent, action.  I used a lot of these 

facial features--facial features that we just talked about.  And I made a jump down to that /paw/.  All right.  

It's not /pah/.  It's /paw/.  So, if it helps you--/paw/ is something that--it generally indicates a big dramatic 

change.  So, we went from [makes noise] everything was fine, when all of a sudden, suddenly, the 

building was ablaze.  And you might be, you know--here, here's one…Now, it says you just sped the flat 

machine for a long period of time when all of a sudden, /paw/, you became a lucky winter--winner.  All 

right.  Now, let's go back up.  I want to catch this marker.  Now, let me give everybody a little bit of 

warning.  I don't know--this marker is used very reservedly in sign language.  And for some reason, it's 

the marker that I see when I'm analyzing video tapes very, very often as a more positive attribute marker.  

All right.  I've seen--used to mark very.  All right.  This marker is always negative.  It means, I'm very tired-

-it can mean very in a--I'm worn out, but I generally see that marker.  Now, tense mean carelessly, 

apathetically.  In a negative form, ignorantly.  All right.  It's never a very positive thing.  So, if I'm--if you 

write properly, you're writing properly, all right.  So, watch this.  If I'm writing carefully, all right, here's a 

note that you can make.  I see this also--remember we talked about cautiously and we're driving that ice 

storm.  This marker is one also for carefully.  So, you're writing carefully.  Now, I can say you're…or I can 

say…Now, let's--you're writing what, properly.  Let's put that on the verb to write.  Are you ready?  Let's 

give it a try.  Now, watch, let's do it again…Now, watch my signing and watch how I give a little bit of time 

to get everything tucked in together…So, as I begin the sign, I have a bit of a pause so that I can begin 

the articulation…Now, I'm still saying…I'm saying write but what else am I doing with my mouth?  I'm 

already kind of getting into the carefully sign.  So, what I know is the more I go about zipping these 

features in and out of language, again, there--it's not an either or kind of thing.  They can cohabitate with 

you're spoken English mouth.  So, the last one, we're going to look at it as /puh/.  All right.  This is one 

that many of us are really familiar with and it means finally, at last, okay, I did it.  I accomplished it.  And it 

tends to follow something like this other adverbial of /uh/so, for a very long time, remember we talked 

about--let's modify /stuh/ /stuh/ Let's modify this for a long time. So, this is long and very hard.  Let's just 

make it long.  /Fuh/--we're going to use that long /uh/.  Now, let's modify the--then it's going to be the 

/puh/.  /Puh/. /puh/.  And I think it said, exclamation of /puh/, It's finally occurred.  So, any time you've got 

an exclamative /puh/, at last, finally, all right.  So, if you've got someone who's struggling with the notion 

/puh/, you finally got it, they've been working and working and finally passed the test.  That's when you 

would integrate that phrase.  Okay.  In language, let me give you a list.  I've got a list here in our 

PowerPoint slide, if we can switch to that.  I have some typically occurring adverbs.  Now, you'll notice 

that most of these are ending in -ly.  So, we got accidentally, angrily, anxiously, badly.  What I'm going to 

ask that you do, and we're going to rather do to this on your own.  Let's just take a minute to look at your 

list then go back and look at the slide of different facial features.  Work in a small cluster and see how 

many of these facial attributes you can get plugged into some of these words.  So, you might want to 



break the list down to about five or six and try to see and then work with a partner for five or six.  And 

what we're going to do, we're going to stop for about four minutes here, so that you can look at some of 

these words and think about what facial modifiers from the list and you know what, there maybe someone 

in your group, or someone's in your group that know more of these facial features and can begin to 

pepper those into your--into your working group.  So, if we can just come back to me.  So, let's look at the 

first word which is accidentally.  All right.  So, I'm going to go back and I'm going to look at my words and 

I'm going to say, okay.  Wow, that could be--it could be a--it's a change of state.  It's a /pow/, isn't it?  So, 

if something's accidentally, it's not planned, so, I've seen two signs for that.  If something that's /uh/, /puh/, 

happened, or /puh/, all right?  It's, "Woops."  So, you'll see this rocking sign which is different than wrong 

it's /pow/, all right?  So, what I'd like for you to do, we're going to work for about four or five minutes.  

We're just going to let you play around with--let's go to your list in your handout.  Let's look at some of 

these words.  Let's work together to see if we can apply some of these non-manual markers to some of 

the signs, okay?  Go ahead and start…Okay.  Welcome back.  We're here with technology and it's great 

to see you guys engaged and giving this a shot.  I know this is--it's a stretch.  We got upper face going, 

lower face going and it's, whoa--I'll just tell you, it just takes a while to get this integrated for--I am a very--

and also, I happen to a really good piano player, you know.  It took me a long time to be able to play and 

read music and then talk to somebody, because what I was doing was, I was taking in all of these 

information and making all of this, and then I had to try--so, inevitably, I would talk like I would play the 

piano or I would be playing the piano like I was trying to talk, and it took me a long time to be able to 

separate and categorize in a motor sense, those skills.  Now, you know, I'm just going to give you the 

sad, real meal deal as a friend of mine would say.  Some of us are older, and there is so much truth that I 

know personally, that sometimes it takes us people who are on the more mature side of the earth, a little 

longer to access things than those young Buckaroos and Buckaresses if you will, to pick up these things.  

So, it's going to take you a while and, you know, don't get frustrated.  You're just gong have other try it on, 

work with a mentor.  This is a great opportunity for you to even get deaf people engaged, and they should 

be engaged along the whole line.  So, let's take a look if you will, now at our handout as we move along 

thinking about adverbs.  As I mentioned earlier, a very typical pattern of adverbs is that they end in an -ly, 

a suffix, all right?  But that's not always the case.  So, another group of adverbs that we see, are those 

that are temporal or time markers as well.  They show again, a change of stage or a transition of being.  

So, again, they affect the overall voice of the verb that's going to occur.  Okay.  So, what we're going to 

do now is if we can come back to me for just a second.  What we're going to do now is a repetition of the 

activity that we did earlier with the otter and Lake Lindenwold and the story.  But now, we're going to 

really kind of get our head wrapped around adverbs.  So, what we're going to do is, we're going to change 

the medium of what you're viewing right now and we're going to see the list of that story, and look in red 

for the adverbs that are identified.  So, take a second please, and look through that very first 

paragraph…Now, what you know is, you can refer to the materials in your handout packet as well, that 

will be color-coded.  You can readily tell that there are more adjectives in this little narrative than there are 



adverbs.  Why is that?  Because the category of nouns is a larger body of tools if you will, than the 

category of verbs.  So, nouns are far more in a sense, multifaceted.  They're just more abundant than 

verb forms.  So, you're going to see pure adverbs in this little narration.  So, what we're going to do is, 

we're going to have our magic voice come back on and I'm going to render a translation of this, 

incorporating some of the adverbs that we've been talking about.  So, what we'll do is, I'll render the 

translation and then guess what, we're going to have you the same little snippet.  Now see, what I want 

us to get comfortable in doing is, "Wow, it doesn't take much language as in volume for a lot of behaviors 

to occur."  And I think one of the errors that we make when we do our training is, we bite off way too much 

text and we don't get the behaviors automated enough.  We're constantly--so, let's go back to our model.  

If there's a high degree of variance in the text, the lexical stuff, it draws our focus away from this 

immediate few trainings of looking at intonation and prosodic features that are related to overall 

pragmatics.  So, what we're doing is, trying to help you to see, "Wow, there's an easy way to train."  It 

doesn't take 48 hours of videotape, it takes four minutes of good videotape, of teaching or audiotape of 

some reading for you to get an opportunity to practice some of these skills.  You want to get them 

automated.  One of the things that we see happening is, you've got to have enough vocabulary folks, to 

have what I call, the horsepower or the bandwidth if you will, to be thinking about these intonational 

things.  So, if you're a very, very, very new signer, I'm just going to tell you, it's going to very hard for you 

to attend to prosody because you're thinking about what's the parallel or what's the same semantic word 

in sign language as that English word that I just heard.  So, a lot of your bandwidth, your thought is tied 

up in trying to access vocabulary.  So, if you've heard me speak before, I talk about, you've go your head 

in your sign language drawer.  So, the more automated and ready your skills are, the more you're able to 

think about, "I know that, I know that, I know that.  It's not a big deal, let's think about something else."  

So, if you're a newbie and you want to practice these skills--no, no, let me go back to that.  If you're a 

newbie and when you practice these skills, it's not an option, all right?  So, if you're a new signer and you 

when you practice these skills, start off with a text, get comfortable with rendering the text, so that it's 

fluent, i.e., fluent in your production, your articulation.  Then, start really hammering in on the prosodic 

things that we presented.  So, again, what we're going to be hearing is that same paragraph.  You're 

going to watch me render this one more time.  You know what, it may look a little different than the 

previous times.  That's called real life translation work.  I'm going to try to use my long-term memory, if I 

have any left, to try to render that as accurately as I can to the previous renditions.  So, what I'll do now is 

we'll switch over, you'll watch me, and then we're going to give you another period of time to do the very 

same thing.  So, are you ready? 

MARLENE SCHECHTER-CONNORS: The Adventures of White-Paw: Otter of Lindenwold.  The sleek, 

black otter, White-Paw, cautiously poked his head out of his den.  His mate, Ripple, snoozed lazily in the 

dark, cool burrow below.  The fall air was turning chilly.  And as the hazy sun poked its face above the 

tree tops, wispy strands of mist were gracefully lifting off Lake Lindenwold.  Cautiously, White-Paw sniffed 

the morning air.  His keen yet small black eyes, surveyed the territory he called home. 



KEVIN WILLIAMS: Okay.  That was Kevin's rendition of that text, pros, cons, there it was.  So, now, now 

that I put that out there, you ought to feel like, "Hey, I saw some errors on that."  Guess what, that's a 

couple of translation work.  It's not going to always be perfect.  Let me drive home another point here.  

Translation is always less than the original, always.  I don't care if you're R-I-D-N-A-D-E-I-P-A-E-I-E-I-O, 

up the Yazoo the translation is always less than the original period, because there is a filter between 

source and target, all right?  It's very, very, very, very difficult to come with equivalence, and argue with 

almost impossible.  So, you know what, we are going to go for the best that we can do.  So, what we're 

going to do is, we're going to turn this back to you, we're going to have another reading of this, but this 

time, this is your opportunity to try those things on.  So, in your handout, look at that first paragraph we're 

targeting now, there are four adverbs that are in your first paragraph.  Take a minute to look at those.  

Compose yourself, and we're going to get ready to--a light breather, stand up if you can, let's get up, let's 

get comfortable, and let's give this a shot.  Everybody come on, stand up, wiggle yourself around, get 

yourself comfortable here.  All right, ready?  Magic voice, here we go. 

MARLENE SCHECHTER-CONNORS: The Adventures of White-Paw: Otter of Lindenwold.  The sleek 

black otter, White-paw cautiously poked his head out of his den.  His mate, Ripple snoozed lazily in the 

dark, cool burrow below.  The fall air was turning chilly.  And as the hazy sun poked its face above the 

tree tops, wispy strands of mist were gracefully lifting off Lake Lindenwold.  Cautiously, White-Paw sniffed 

the morning air.  His keen yet small black eyes, surveyed the territory he called home. 

KEVIN WILLIAMS: Okay.  Thank you magic voice, that was wonderful.  And thank you for trying that on 

and doing the job that you did.  It was terrific.  All right.  Let's go ahead and let's refer back then to our 

handout.  There's one other feature that we've kind of talked about in the sense of constructive narrative, 

where I take on the attributes of the actor, all right?  So, what--we've already kind of model that, when I 

became White-Paul, I--White-Paw, I poked my head back up, I poked my head back up out of that 

burrow, I looked around, I sniffed the air, I viewed the sun, I surveyed my home.  So in a sense, I became 

that actor, and so in the sense, what we call that is, a constructive narrative.  Hopefully, we could feel the 

cool, fall air, you could do kind of see the mist rising up out of the lake.  All right.  Now, let's take this next 

paragraph, and what we're going to look at, we're going to look at a constructive narrative, and that's in 

your handout.  So, let's take a look down.  Now, white paw instinctively raised his head.  Now, there's an 

adverb, instinctively.  Raised his head, his small eyes rapidly, there's another one, scanning the horizon, 

his small wet nose scanning the air like a radar.  There, his eye caught the blur of charging energy, he led 

out a bark of warning.  Below, Ripple charged into full alertness.  All right.  Now, what we have happening 

in just that little snippet is, a lot of action and a lot of change of state.  So, all of a sudden, we have White-

Paw scanning the environment, and we see the word, if you look back down at your text, you see the 

word, "There!"  Meaning, "Wow, there's a change of state."  So, "There!  His eyes caught the blur or 

charging energy."  So, all of a sudden, we go from something that's [makes noise] to [makes noise] /ugh/, 

there, there, there it is.  So, all of a sudden, we have a very strong change of venue in the story.  There's 

a--there's a change of energy.  All of a sudden, the flashlight goes from [makes noise] to full high beam.  



And all of a sudden, we--our eye gaze or our thought gaze is directed towards this new form of threat.  

Now, we're going to have another change.  We're talking about, "Below, what was Ripple doing?"  Ripple 

was slumbering, so she maybe [inaudible] otter, so you see ferrets, they're curled up, they're on their 

back, wherever, however they are.  She's sound asleep, but there is another change of state--verb in 

there.  She did what?  She charged into full alertness.  So, we've got this verb phrase of energy of change 

of state, okay?  So, let's just--let's just stop and think for just a second of these two changes of state.  So, 

let's become Ripple.  I'm sorry, let's become first, White-Paw.  Let's stick our heads out of the den.  Now, I 

know, this is going to seem really weird, but what I want you to do is, don't look at the person next to you, 

they're not there, look at me.  And what I want you to do is, mirror my facial expressions.  So, try this on.  

Okay.  We're going to look up out of our den, and we're going to have a, /mmm/ then we're going to talk 

about the state of change, are you ready?  So, let's go…Let's do that one more time.  Let's make this a 

little bit longer…All right.  Now, all of sudden, I've given you a lot of--you ought to be hearing if you--I love 

old cartoons because of the orchestration that happens [makes noise] like the Wicked Witch, you know.  

Think about [makes noise] here comes Myra Gulch in her bike, you know, and then it's the Wicked Witch 

of the West.  So, all this music is a form of prosody if you will, animation.  So, we're in a very animated 

setting here of White-Paw and his adventures.  Now--so, what we're going to do is, we've just talked 

about, /mmm/, /aw/, /aw/.  So, what we're going to do is, show this transition where you have actually kind 

of a preposition of below, but we're going to have a transition into another state.  So, we're going into a 

strong transition.  So, we're going to have something like this, we're going to have, /ugh/…A new topic, so 

we're going to, /ugh/…but--I may put in that but, /buh/, but I'm going to give you some type of marking.  

Now, just watch me, and I'm going to do this one time and then you mirror me.  I'm going to get us from 

this change of state A to change of state B, okay?  So, we've got someone that--but they're slumbering 

lazily and they charge to life, all right?  We're not going to worry about the words, let's just watch the 

intonation that I'm going to present…Okay.  No words.  Now, when this is done well, this is when people 

used to say "Oh, that's sign language, it's just pantomime."  Whoa, what I just gave you is a ton of 

grammar, and in--for free, pretty good deal, huh?  Okay.  So, here we go.  Let's watch again.  We're going 

to go transition A to transition B, so we're going to go from looking, the shock, we're going to transition in 

narrative form to below lazy alert, got it?  Good.  Go…One more time, ready?  Let's do it…Okay.  There 

is, just all of those kinds of adverbial, adjectival things.  Now, what I'm going to do is, I'm going to ask our 

magic voice to read just that little bit of text again.  And I'm going to have me, magic signer?  I don't think 

so.  We'll have me represent an interpretation of that, and I'm going to integrate what we just did, all right?  

And then, when I'm done, we'll have a bit of a pause, and then I'm going to have magic voice just read the 

first little bit of that--excuse me, so, that you can get a chance to try it on, okay?  Ready?  All right. 

MARLENE SCHECHTER-CONNORS: White-Paw instinctively raised his head.  His small eyes rapidly 

scanning the horizon.  His small wet nose scanning the air like radar.  There, his eye caught the blur of 

charging energy.  He led out a bark of warning.  Below, Ripple charged into full alertness. 



KEVIN WILLIAMS: Okay.  Thank you for--we're switching between microphones here.  So, there, you saw 

me basically, integrating a lot of what we just talked about, and a lot of the adverbial, and still maintained 

a lot of my English.  Now, what we're going to do, I'm going to Mr. Magic Voice, so we're going to have to 

switch back.  And I'm just going to read this one more time.  So, let's review.  We're going to talk about, 

/mmm/, he was looking around, he, /ugh/, noticed something coming.  I'm going to use a transition 

marker.  Now, you saw me default in my interpretation to this, and now.  Now, this marker generally is 

/uh/.  Now, something that I've noticed lately is a lot of interpreters are doing this, which puts deaf people 

on hold.  So, watch--I'm going to use this transition marker, and it means /aw/, if it is like the hold, but I 

don't want them on hold, I'm using this in my narrative flow, so watch me…Sign that with me, are you 

ready?  Let's go…Now, notice I didn't do this, I didn't put them on hold.  I put the narration on hold, and I 

said, this transition--okay.  She charged to life.  So, are you ready?  Let's give this a try.  Get back up, 

you're probably fanny weary, wiggle about, and let's give this a shot.  Are you ready?  White-Paw 

instinctively raised his head.  His small eyes rapidly scanning the horizon.  His small wet nose scanning 

the air like a radar.  There, his eye caught the blur of charging energy.  He let out of bark of warning.  

Below, Ripple charged into full alertness.  Okay.  Great work.  Heave a seat, get yourself comfortable.  

What we're going to do very quickly, is we're going to talk about a parameter of signing or use of the 

mouth that's--what we're pretty much comfortable with doing, and that's what we're going to call English 

mouthing.  But also, this is a parameter that we use when really are mouthing specific English words.  So, 

let's look at our handouts together if we can, talking about English specificity.  So, what in the world is 

that?  Now, in sign language education, most of us learn signs have four parts.  There are four phonologic 

parameters, handshape, palm orientation, location, and movement.  Now, what I know is that, "Wow, this 

mouth movement, it's very rare that I'll do something manual only."  Okay?  That there is a component of 

many, many signs that is an articulation component that happens here.  Now, we talked about some of 

those adjectival things, so, I can't talk about something that's sad.  It's something that's--all right?  So, we 

know for aspects of signs, definitely, there's a mouth.  But we also know--we're going to look at the fact 

that the mouth is frequently used to mark uniqueness in an interpretation of an English term, all right?  

So, I was working at a--at a conference several years ago, where a deaf presenter was presenting his 

research, and I was the--working with the team, I was one of the interpreters translating from sign 

language back into spoken English, and, you know, we've done our job, we prepped, we talked, we were 

in a good team situation, and on we went with this talk, and the presenter was talking about his research, 

but he had a very interesting construction or design to his research.  It wasn't a typical type of design.  

And so, what he was--what he presented was something that looked like this.  Now, I'm going to be 

looking at you like the audience, and then I am going to place myself the interpreter over here.  So, if see 

me do this eye gaze, I'm the deaf person looking at Kevin the translator and then I'll come back, okay?  

So, what I--what I'm going to do is, try to replicate what this researcher did, and watch my use of eye 

gaze, okay?  Are you ready?  Now, you saw me look over--look over, as if I were the deaf person, and I 

used a mouthing and I kind of gave to me, Kevin the interpreter, this word of--what I knew what he was 



saying was, paradigm, structure or a system.  But what he wanted to come out of my mouth at that exact 

moment in a scientific comprehence was not system.  He wanted the scientific term, paradigm, of which 

he used the sign.  Now, I'm going to argue, this is lexical specificity in American Sign Language.  I use the 

semantically correct sign, and I strongly mark it with this.  Now, I knew that in the situation because we 

had prepped, we had practiced, I knew that's what was going to be coming up in a situation if I am now, 

but I'm switching roles and I'm an educational interpreter, and I want to then bring to you this new unique 

terms.  I'm going to do that first, by finger spelling.  Now, let me just give you heads up on this, folks.  

You've got to really be spelling like eight to twelve times a word over, and over, and over again, for a kid 

to grasp onto the shape, just the shape, and then some of the particles within.  So, we're--man, we just 

finger spell once or twice, and you're going to hear this later on in another lecture, but what I'm going to 

do is, I--if I'm working in a situation in a classroom, where there are some very unique vocabulary, what I'll 

do is bomb that kid with the finger spelling, I like to have it up in the air if I can somewhere, in my own 

space, interpreter board or white board, I get it up there.  And then, after that child or teen becomes 

comfortable with the term, I may start using a mouthing strategy.  And then, I may go back and forth 

between these two.  So, I know that the mouth functions for what we call, English specificity.  So, if we 

can go back to our slide, what I know is that key English terms are coupled with their sign glosses, and 

then as I reiterated, key English terms then are coupled with finger spelling.  So, I'm going to look at just 

this last text.  So, let's together just take a look at this.  There are several different types of measurements 

we could make on this ball.  We can figure circumference of the ball by measuring around the center of--I 

forgot an article, center of the sphere.  All right.  So, now, there's a unique change of terminology in here.  

So, I've got ball, ball, ball, then we do a kind of higher order thing, a sphere.  So, in my translation work, if 

I'm talking about--if we can come back to me for just a second.  If we're talking about ball, ball, ball, and 

then all of a sudden, we're going to change to sphere, it might look something like this…All right.  So, you 

saw an interpretation where I bombed and integrated, I moved from ball, I moved the sphere, I spelled all 

of those terms, but I was using a high degree of mouthing as I was using that modeling.  So, as we bring 

this to a close, I want to again, thank you for being here, and I want to just stress the fact that in creating 

an LRE, it's not an either or, we need to integrate as much of these non-manual features as we possibly 

can.  So, I want to thank you for your time, I want to thank you for your commitment.  We are going to 

render a final reading for you of this entire story of the otter, so that you have an opportunity to participate 

and actually, try on a full interpretation.  So, if you want to take a moment to pull that sheet out quickly, 

take a review of it.  I then, am going to render the story that I wrote all by myself about this little otter, 

okay?  So, just take a second.  If you're going to be translating this, let's stand up, let's get ourselves 

comfortable.  Specifically, let's take a second and center ourselves.  Think about, "When am I hearing 

language that's descriptive?  When am I talking about the attributes or how something looks like a noun?  

When am I talking about the actions?  When can I show those as me being the actor, or when can I show 

those as being modified within my signs?"  Okay.  Are you ready?  Take a breath, and here we go.  The 

Adventures of White-Paw: Otter of Lindenwold.  The sleek, black otter, White-Paw, cautiously poked his 



head out of his den.  His mate, Ripple, snoozed lazily in the dark, cool burrow below.  The fall air was 

turning chilly.  And as the hazy sun poked its face above the tree tops, wispy strands of mist were 

gracefully listing--lifting off Lake Lindenwold.  Cautiously, White-Paw sniffed the morning air.  His keen yet 

small black eyes, surveyed the territory he called home.  The previous night had given White-Paw and 

Ripple great reason to be cautious, although Ripple's current lazy slumber would belie this fact.  You see, 

just as the fireball sun was ready to hide behind the trees, an odd sound and even odor scent crept into 

the two otters' territory.  An unfamiliar den, odd-barking, pierced-yapping, and crushing branches warned 

of an upcoming alien terror that White-Paw and Ripple had never experienced.  The plight of the pack of 

eight wild dogs had steadily worsened.  Rather than being a small pack, new dogs had joined the group.  

This had made scavenging for food even more difficult.  It also meant that eight hungry stomachs 

demanded their share of the kill.  So, tempers frequently ran hot amongst the group.  Red Color was the 

alpha of this pack of k9 marauders.  His burly mass, coarse hair, and large flanks were physical evidence 

of the strength and power of his breed.  His remote owners would scarcely recognize their once docile 

and loving companion.  Memories of the warm heart, caressing hands, and frenzy joyous walks were all 

but erased by the brutal existence he now faced.  Suddenly, he caught the distinct smell of musk, a smell 

that meant a chance to possibly quiet the gnawing emptiness in his belly.  He instinctively crouched and 

began to eye the horizon.  Stealthily, he crawled towards a higher part of the clearing.  There, there, near 

the lake, were the glistening black coats of two playful otters.  They wrestled and played without a care in 

the world, until they heard the bang howls and hammering paws coming rapidly towards them.  All right.  

Again, thank you for this opportunity to be with you.  Thank you for this opportunity to train as you work 

through this text time and time again, try simply not to worry so much about the signs, but to focus your 

energy on getting a lot of the non-manual informations and the attributes of those nouns and verbs 

integrated into that rendition.  Thank you. 

MARLENE SCHECHTER-CONNORS: What a [inaudible] job you all did I bet out there, implementing, 

applying your knowledge of adjective and adverbs.  That was a wonderful, wonderful workshop, and 

again, we thank you Kevin for sharing your knowledge with us.  And also, the fact that you are so willing 

to put yourself out there and model in your translations as you reference them, and we really appreciate 

you doing that because that is--that is so helpful and I'm sure you all agree for all of us.  So, I want to 

thank not only Kevin, but I want to thank all of you again for coming after a long day of work and rolling up 

your sleeves and getting to work here on improving your skills.  And of course, we do want to thank 

Pattan Pittsburgh, Harrisburg, King of Prussia, as well as the Pennsylvania Department of Ed and The 

Bureau of Special Ed for supporting us in our endeavor to improve our skills and continue improving our 

skills.  My name is Marlene Schechter Connors, and once again, I thank you for welcoming us into your 

places of work and we wish you a good, goodnight. 


