
MARLENE SCHECHTER-CONNORS: Hello, and welcome to our second mini module for Educational 

Interpreters entitled, I Had Engagement While Interpreting, Putting on a Good Face.  Did you notice the 

prosody I used?  If you were with us in mini module #1, you would know what prosody means.  Just a 

little plug for ourselves here at the Pennsylvania Training and Technical Assistance Network, where we 

are glad, happy, thrilled to provide you with these Educational Interpreting mini modules.  As we continue 

our journey, our language, sign language, educational interpreting journey, it is important to let you know 

that all of the critical information shared throughout all of our mini modules will actually become 

synthesized altogether, when we meet face to face on October 22nd for a Weekend With the Experts, 

and also November 19th and November 20th at State College when we come together with Kevin 

Williams once again for a working weekend.  And he informed me, he means working weekend.  I want 

to, again, introduce our speaker, Kevin Williams.  He is the founder and director of the National 

Consortium on Educational Interpreting.  As well, as the consultant for Boys Town in Boys Town 

University Research Hospital and also a consultant for education issues regarding students who are deaf 

or hard of hearing and educational interpreting.  So, once again, we are thrilled that Kevin will be working 

with us today, discussing I Had Engagement While Interpreting and Putting on a Good Face.  Welcome.  

And let's get to work. 

KEVIN WILLIAMS: Thank you for that kind introduction and I'm so very, very glad to be back working with 

you again.  Let's take just a second and I want you to see where we're going to be going, give you the 

pathway on today's journey.  So, we'll take a look at the abstract right now for this presentation.  What 

we're going to be working on and what I'm really diligently attempting to do is to really synthesize the 

whole complexity of language, tear it apart as we do these mini modules and then put it back together 

again in a manner that will help you to translate or to do interpreting work better.  So, I'm going to remain 

silent for a second and just give you the opportunity, if you will, to review the abstract.  Okay.  That'll be 

enough time.  So, again welcome.  And I'm glad that we're together and we get a chance to do some work 

along this communication journey.  We've been talking an awful lot about intonation and the role that 

intonation plays because I and many, many others in the field of Educational Interpreting realized how 

complex the patterns of Educational Speak if you will.  Education is really are.  It's a very, very different 

form of articulation that--than what happens in a typical home environment.  So, we know that the density 

of language is more complex in educational settings.  And in educational environments, we're always 

thinking about the form.  It's very rare that communication happens within educational settings where 

there isn't some direction towards the vehicle of that language, i.e. the syntax or the form.  So, what we're 

going to be looking at today as we work together is continuing our notion of what prosody does, but we're 

going to be thinking about how prosody affects grammaticality or the grammar of language.  And the 

facial--the area that we're going to be focusing on today is use of the face.  So, we know in studying 

natural sign languages, and I'm very grateful for all the sign language linguists who spent arduous hours 

analyzing American Sign Language.  We're very indebted to them.  But we know that the base can readily 

be divided into two fields.  So, if we think about the face, we have an upper field and the lower field.  So, 



in this module, in module two, we're going to be looking at the upper use of the face and as well as the 

entire engagement of head.  So, as we think about this, I want to just lay a premise here that, "Wow, use 

of face is a highly stylized art."  And I'm going to be painting these grammatical rules with the broad paint 

brush, i.e. I'm going to be giving you generalizations.  I'll try to indicate when these things typically 

happen.  So, there are times like within all languages or music or anything else that's very heavily 

patterned, that we twist or we play with the rules a bit.  So, as we work through this material, I'm going to 

be giving you basically foundational information, and you'll find as you mature with these skills or as you 

examine your maturity at this point that, "Wow, I'm doing this or I'm not doing that."  It doesn't necessarily 

mean that you're doing something incorrect.  It may mean that, wow, you've then able now to modify that 

rule or you've already found in your language maturity that you may have a few exceptions to that rule.  

So, let's take a look now at the next slide.  This is a recap of what we talked about in the earlier 

presentation, module one.  So, we talked about prosody.  And prosody is basically the rhythm and stress 

patterns in language.  That language through-the-air communication, Lord willing, is never monotone.  

That it has a lots of what we called Suprasegmental Information.  So, we have information over and 

above the words being used.  And as the abstract stated at the beginning of this talk, we spent a lot of 

time thinking about what's the sign for it, what's the sign or am I signing this correctly.  And what I know 

and what I'm convinced in, when I watched young viewers of sign language interpreting and older viewers 

of sign language interpreting, they are heavily drafting on the intonational cues of that language.  Just like 

you and I draft on the intonational cues in spoken English.  So, what we're going to be looking at today is 

prosody and the role that prosody plays in grammar.  So, back to our slide, we're going to be focusing on 

the fact that prosody helps people to discern grammatical structure and basically as well discourse and 

turn-taking.  So, when do we know that the syntax of a sentence is a statement or when do we know that 

the syntax or the structure of that sentence is asking for some type of a response from the environment or 

from the communication partner.  And also, when do we know that it's, "Hey, it's my turn to talk."  So, we 

have very, very strong but yet, they're somewhat implicit rules of how we do language and interchange.  

And oftentimes, children really struggle with learning these, again, implicit rules.  We're going to make this 

information explicit to you so that you can explicitly, as much as possible, mark these things and help 

these features of language to become more salient or obvious to kids.  So, let's take a look at our next 

slide.  We learned in module one, and hopefully you took advantage of that module.  If not, we'll make it 

available for you or it is available for your future learning.  We will be talking or we have talked about the 

use of prosody and how it's demonstrated in language.  So, what we know in all languages, prosody or 

rhythm and stress patterns in language is demonstrated by facial expression.  By use of stress, and I 

don't mean the stress that we all feel when we're stuck in traffic and we're trying to get somewhere.  I'm 

talking about the rhythm, the stress or the emphasis patterns that we use in language.  So, stress, I just 

used the other word, rhythm, it's the cadence that we find in language.  And lastly, it's body movement.  

Now, what we know about American English especially for adult and then--and oftentimes male users, the 

use of prosody is fairly minimal in English compared to other spoken languages.  So, for example if you 



overhear neither speakers is Spanish, again, this is somewhat topic-dependent, but they have a higher 

degree of prosody going on in their language than oftentimes what we have in spoken English.  But what 

we're going to be focusing on during this module is what type of grammatical information is coming 

through the air for children in academic cadence, and how do we make those patterns ever so clear so 

that they understand not only the content, but they understand the intent of that language as well.  So, 

again, in a quick review, we know that prosody is facial expression, stress, rhythm and stress and body 

movement.  So, what we're going to be seeing is, we're going to have manual things happening and then 

frequently, we call these non-manual markers and it just--I think we think of them as something that's 

totally separate at times when you use this non-particle word meaning not, but all we're talking about is 

they're not used--they're not on the hands, they're represented on the face, but what I'm going to argue is, 

is that, wow, grammaticality and prosody is somewhat of a manual function because of the rhythm and 

stress patterns and the cadence that we put into language.  Now, as I got ready to do this talk, I thought, 

okay, we're going to be talking about grammatical use of the face, and I got to be pondering about what 

does grammaticality really mean.  And when we talked about representing grammar for children, what are 

we talking about?  So, let's take a second to look at our next slide here.  Now, as I went out and I was 

presenting or--I'm sorry, as I was preparing to make this presentation, I went out to the internet and I 

began trying to search sites for just some very nice concrete concise definitions of what grammar is.  And 

ironically, I came up with that first bullet.  So, let's go back to the slide.  If you look at the slide, the comic 

thing about the first bullet and I brought it to you in entirety is it's agrammatical.  It was a definition on 

grammar that had a grammatic error in it.  So, if you read that, you'll see that there's a prepositional 

phrase that treats of the principles of language.  Well, as I read that, it threw me off as a reader.  I went, 

"Whoa, that doesn't make any sense."  Now, even though I have a fairly descent degree of education and 

world experience, that threw me.  I had to stop, step back and look at that, but then I had to go to my 

metalanguage toolbox.  What I know about this language that we call English and look at that again and 

go, they just probably had a typo in there.  Let me strike that word in my brain and let me read it again 

and let me see if it does make sense and it did.  So basically, what we're looking at with that first definition 

is the application of rules in the language that help us to have conventional speech or writing.  So, 

grammars basically are the patterns that societies used on their language to help those language pattern, 

or I'm sorry, to help that language make sense.  So, what we see in the second bullet, it talks about 

systems of the deflection and syntax, word order, and word formation of a language.  That's part of 

grammar as well.  But let's look at that third bullet.  The system of rules that are implicit in a language as a 

mechanism for generating all sentences possible.  Now, that's really important for us in the field of 

educational interpreting because what it says is two things.  First of all, that these rules are difficult at 

times to discern because they're implicit, and that's a big rule, folks, of educational interpreting, helping 

that implicit information become explicit.  So, just as you're spending time now as adult learners of a 

second language, sign language and how to interpret between English and sign language, children in 

public school settings are learning about their grammar.  They're having to learn an explicit--I'm sorry, an 



implicit rather kind of act explicitly.  Someone is teaching them the rules of how to build their language 

because what we know if you look at the second clause in that third bullet, we see that grammar is 

viewed as a mechanism for generating all sentences possible in that language.  So, in module one, we 

talked about that language is a sea.  It's a vast sea of information of all kinds of particles, nouns, verbs, 

adjectives, articles, all of the components of language.  What we know is that really language though is a 

close set and it can't be so totally infinite.  If it were totally infinite, it would overwhelm us.  So, what we 

know because, again, we like language patterns.  I'm going to keep going back to that word.  You'll be 

sick of it by the end of module 10.  But what we know is that language is a set of patterns.  And what we 

do is we use a fairly small group of words, but we move those words around and use those words as a 

vehicle to serve different functions.  So, the terms stay the same, but the form and intent varies.  So, 

that's what we call productivity in language.  I can change the syntax or the word order and I have a brand 

new sentence when I use particles of grammar.  So, the--I'm sure you've played word games.  I frequently 

look at words and I think, "How many words can I spell from one word?"  So, I look at a single word and I 

break the word apart and I use all my sound rules and I come up with list of words.  Teachers frequently 

do that with kids in schools.  Sometimes, it's fun as well to take a sentence and think, "How many different 

sentences can I make from one particular sentence?"  And that's generative grammar, how you can 

reconstruct an utterance and change the meaning.  Now, in English, we have specific rules for how to do 

that.  We know that there are sentences that we can build that will be allowable, and then there are 

sentences that are not allowed in language.  So, part of an educator's role is to impart those rules to 

children.  Now, you and I as users of a language oftentimes can say, "No, you can't say that."  But we 

struggle sometimes at saying why we can't say that.  So, that's a real another important reason why we 

as educational interpreters and educators need to be working closely together because educators 

frequently very, very significantly understand the design of grammars, and they can explain those 

language rules in a very, very clear and concise manner.  Now, I'm going to try to simplify our notion of 

grammar.  Let's look at bullet number four, if you will.  I like the notion of thinking of grammar is much like 

a flashlight.  That flashlight beam that we shine on the sentence that helps our brain to make some sense 

of over and above the words.  So, what our goal and what my goal is, today is to make sure that the 

double D batteries you have in your flashlight are brand new and fresh and strong.  I don't want you 

stumbling down a path about understanding grammaticality in language.  I want you to clearly understand 

it so that you can then impart that same beam to students.  So, we--what happens at times without 

grammar is things become fuzzy.  They become gray.  They become confusing.  So, stop and think of the 

parallel to vision.  If I don't have a clear sense of my path, I can fall off the path.  I might not turn correctly.  

I might bump into something.  I might bump into someone.  So, grammars help us to parse, direct and to 

aim the flashlight beam on what topically is important.  They are the intent signal of language.  As I said, 

we're going to be looking at the upper zone of the face.  So, we're going to be looking at the grammatical 

use of eyebrows, eyes and head movement.  The next module, module three, we'll be talking about how 

the lower zone of the face, the mouth, functions for adverbs and adjectives and English specificity.  So, 



stay tuned, you're going to have more information about, in part three, about how these part of the face 

works with this part.  Now, at times, I'm going to warn you as we go through this journey, you're going to 

feel like you're doing this crazy game and that's normal.  It's just going to take you a lot of practice to try to 

get these things engaged.  I'm going to give you one, I guess, just word of advice, just right off the bat, 

and this is not a cosmetic thing, but one of the things I will really caution you about is your hairstyle.  So, 

women particularly if you are somebody that is partial to having bangs on your hair, I would really 

encourage you to keep your hair cropped above your eyebrow line.  If you're one of the whoosh kind of 

hairstyles, make sure your whoosh stays over.  So, as we watch interpreters work and you see all of a 

sudden, this curtain comes sliding across the face and then the interpreter does this whoosh back, it's 

very, very distracting.  I like to kind of think of it as an allergy.  I went to Wendy's the other day in Key 

West where I live, and I stepped up to the window to order some food and the person said, "May I help 

you?"  And they had just gotten a tongue piercing.  Oh, I got to tell you, my appetite went about right out 

the window right then and there.  It was very disturbing.  Now, what I have to say is what we have to 

present to students has to be really grammatically and linguistically clear.  So, when we moved on further, 

I'm going to harp a little about nail length and color and jewelry and some of these other things.  Be 

festive, look good, but make sure you're not obstructing the fields of grammar and of language that are 

really necessary for children to have a better access to the communication environment.  So, end of 

sermon, and let's look again at our--at our slide.  When we talk about use of eyebrows for grammatical 

purposes, today during this talk, we're going to use four basic benchmarks or components of grammatical 

use of eyes.  We're going to talk about Yes/No questions, we're going to talk about WH questions so who, 

what, where, when and why and how and what for so clausal kinds of things.  And we're going to talk 

about topic comments, structure and conditionals and imbedding.  So, these--maybe some of these terms 

may be new to you.  I'm sure most of you are familiar with Yes/No and WH kind of questions.  But we'll 

spend some time looking at other vehicles of grammar that help us to fine-tune that flashlight beam on the 

content or the--I'm sorry, on the intent of an utterance.  So, we're going to be talking again about Yes/No 

questions, WH questions, topic comment, structure and conditionals.  Now, one of the things that I'll just 

warn you about in education is good teaching.  Good classroom discourse has an abundance of WH type 

markers.  Poor education has Yes/No kinds of responses.  So, what I want a kid to think, what I want 

them to get into what I call the files of their head, I want to give them some time.  I want them to be 

composing maybe some new idea, a teacher or if I'm teaching, I'm going to use a WH type of formulation 

type question.  So, of the things that we'll be talking about is making sure that these markers are clear 

and I'm just going to pre-empt this by saying one of the things we need to be cautious about is using WH 

questions with little teeny kids because sometimes it has an affective look to it.  And we'll talk about that 

in just a minute.  So, let's move on and let's take a brief look at our next slide.  Okay.  As we look at this, 

you're going to say, "Wow, those definitions between Yes/No and WH look fairly parallel."  But there's one 

specific difference and that's the marker of the eyebrow.  So, let me take my glasses off.  Now, again, I--

you can see my eyebrows, but if I were doing interpreting in a classroom, I may elect to use a glass--or a 



glass frame that doesn't have this dark of a marking.  So, when I'm talking about a Yes/No utterance, 

what I typically see happening in the deaf community is the eyebrows go up and the head tends to go 

back.  So, this is the non-manual marking.  So, let's say the phrase, "Are you hungry?"  Now, in English, I 

kind of came forward.  So, then again--here again is, is it forward, is it back?  That's really not the 

important issue, but the important issue is there is head modulation.  So, if you're forward, Yes/No, you're 

not going to be penalized.  There aren't--there aren't grammar cops out there that are going to knock you 

in the head and say, "Well, you didn't go back, you went forward."  The most important marker is look at 

my eyebrow, so, "Are you hungry?  Or are you hungry?"  So, a lot of these we're going to start seeing is, 

"Wow, there's not only a grammatical signal, but are you hungry?  Are you hungry?  Or are you hungry?"  

It's also going to have some intonational overlaps so that's the complexity of prosody as we start looking 

at language.  It generally serves a multitude of purposes.  But let's get back to Yes/No question marking.  

So, are you hungry?  Let's just do a simple activity.  So, I'm going to simplify the lexical component of this.  

So, we're going to mark "are" just simply by the head mark and a nod.  Now, that's one thing we'll talk 

about in just a minute.  Verbs of being, when we studied sign language or early studies of sign language 

said, ASL doesn't have manual verbs of being.  Well, what we weren't accounting for was that the head 

actually becomes a grammatical sign.  So, verbs of being, am, are, is, was, were, are indicated by this 

marker.  And one of the things, boy, I see us doing and one thing--a simple test for you to do.  Am I using 

these markers correctly?  Videotape yourself.  Now, I know that you--all of us absolutely hate seeing 

ourselves in medium.  Either listening or watching or worse, both, but guess what, it's really very 

beneficial.  So, after we produced module one, we asked people about, "Wow, how did that look?  Did it 

go okay?  How did people feel?"  We got feedback back so that we could do a better job.  That's the 

whole intent of watching yourself on tape.  Yes, you're going to say, "Oh, your ears stick out."  I have to 

thank my mom for that, and, "Ooh, boy, I look--I got to lose some weight, double chin."  Don't worry about 

those things right now, okay, that's natural.  But what I want you to watch is your use of eye movement 

and your head nod.  Now, as I mentioned earlier, in module one, one of the things that we do when we're 

rating a tape at the EIPA Diagnostic Center, a lot of times we get a tape and it's not rewound or we want 

to move to a section in the tape where we know behavior X is going to take place, and we know exactly 

because we've seen now 2,600 interpreters to date on these tapes, we know where to go to look for these 

different behaviors.  What we're watching for is a lot of this, fast forwarding through that tape.  If I see an 

interpreter doing this, I know that I've got somebody that's not attending, either not attending or doesn't 

know how to produce that prosody strand of language because we should be doing a great deal of 

moving around.  Now, in module one, I also talked about let's get up and get out of the chair, and this is a 

still for using grammaticality in sign language because it's a visual moving language.  The more ability we 

have to move around, the better off we are.  And we'll talk in later models--modules about how to correctly 

carry your body posture and some of these kind of ergonomic issues so that you as an educational 

interpreter stay healthy.  We can't--we can't afford to have people hurting themselves with carpal tunnel 

and another kind of repetitive injuries.  Now, let's go back to the slide real quickly please.  Look at the 



note to self at the bottom of the slide.  Take a second to read that.  Just as we know in spoken languages, 

I can foretell when a question is going to be asked because generally, the speaker will take a breathe 

that's different than the statement or they will use a word that let's me know, "Okay, here comes a 

question."  So, what we need to be doing is, so let's go back to that simple sentence that we never did 

sign, are you hungry?  Sorry about that.  So, let's mark that.  One more time, sign with me this time, 

please.  Now, look at my head nod.  Now, watch, I'm going to slow this way down.  Now, watch my entire 

body.  I'm going to try to do this in slow motion.  What I know happens is, is the marker occurs prior to the 

utterance, it stays completely through the utterance, the last sign is held.  So, watch what I do again.  

Watch my sign for hungry.  That sign is staying put right here and what that marks acoustically, visually in 

the head is the same pitch that happens in spoken languages.  So, are you hungry?  Versus different of--

that's different than, I am hungry.  That's a different prosody.  So, the grammaticality of, are you hungry, 

then [makes noise] indicates prosodically that I've just issued a question.  There's a valley, I need a 

response.  So, the same thing happens when I hold the sign at the very end of the utterance.  So, if you're 

interested in looking at the patterns of sign language on an independent study, you can look at some 

work done by Scott Liddell and others who have talked about the movement hold structure of sign 

language.  It's much like as we talked about stress patterns in language, and it's how really people 

discern in spoken language and in sign language whether or not we're really native or not native.  So, my 

daddy used to talk about, "Well, that person doesn't speak very good English because they put their 

accent on the wrong syllable."  So, things like prosody and cadence help us to discern, wow, that person--

high compliment is, as a hearing person, if someone comes up to you and says, "Gee, do you have deaf 

parents?  Do you have a deaf sibling?  Is your significant other deaf?"  So, that means, boy, that's not like 

you sign pretty that means you sign in a very grammatical way.  Now, one of the things that I--I'll just say I 

laughed because sometimes, well, it's not really funny, but in classrooms at times, we as educational 

interpreters struggle because the interpreter--the interpreter is highly animated because of grammar and 

maybe the teacher is not so animated.  And I've heard interpreters who have come to me and said, "Wow, 

the teacher has asked me somewhat to tone it down."  So, how we respond to those issues is it's--I'm not 

being animated, I'm not hamming it up.  I'm being grammatical.  So, if you talk to people who see deaf 

adult sign, one of the comments that you frequently hear them make is, "Well, that deaf person is so 

expressive."  It's not a degree of expressiveness, I'm sure they are being expressive, they're being very 

grammatical.  So, what we can readily see is the prosody that's happening in the language.  It makes our 

job easier because we can segment what's happening around us.  So, getting back to grammaticality, 

Yes/No questions have a eyebrow, look at my face, up, all right.  So, Yes/No questions, eyebrow up, 

body forward or back, last sign is held.  Let's review our slide and let's look at WH questions.  WH 

questions which are who, what, where, when, why, how and what for, tend to have an eyebrow furl and 

down.  Now, you're going to see I frequently find myself cocking my head a little bit to the side.  Now, here 

it is.  So, if I ask, "Who's hungry?"  One more time.  Now, I--what's this thing winding around?  Who is, I 

know that that's plural.  So, in that sense, I'm going to mark it that way or I'm going to use another little 



trick.  Watch my index finger when I'm signing this.  Ready?  See it wiggling around?  It becomes a 

question mark.  Now, one little warning with this is you want to be careful in not overusing that.  So, you're 

learning a new skill, all right.  So, what I know and when I talk with deaf individuals, what I know is when 

they use that form of this little question so if I did this.  Whoa, all of a sudden I've just changed the 

prosody of that sentence.  I've changed the whole, if you will, register of that sentence.  Watch me sign it 

correctly.  All right.  This sign tends to put people on the spot because it fires off at them.  All right.  So, 

back to the WH, it tends to be an eyebrow furl, and the body tends to come forward and just like our 

friend, the Yes/No question that last sign gets held.  So if I ask, "Who is President?"  Now, my hands are 

stuck in the last--I didn't do--see how I odd that does?  Sign it in an odd matter with me.  Ready?  You 

kind of feel like you're falling off your bike in a way.  So, let's sign it together correctly.  All right.  Now, 

again, let's talk about and focus on use.  When I watched deaf parents who have young deaf children, 

one of the things that I'll see with little, little ones is, let's look at my face.  Do I look happy?  So, 

sometimes this WH marker to little tiny viewers of sign language is kind of scary.  Are you cross?  Are you 

angry?  So, when you're working with little tiny deaf children in public school settings, make sure that 

you're not whamming down your WH marker.  And I've even seen some deaf people use kind of this 

mixture of WH plus Yes/No.  So, as much as you possibly can, watch deaf people interacting with young 

deaf children.  They keep their signing very grammatically clear but it's very, very soft.  They're use of 

prosody is not very abrupt.  All right?  It's very, very calming.  So, if--let me ask, "Are you hungry?"  And 

let's see, that's not going to--"Who hurt you?"  We ask that question to a young deaf child.  Now, I'm going 

to do it a little bit too hard, harsh, if you will.  See how that can look like you're angry?  So, let's soften 

that.  Let's work on that together, okay?  Ready?  Put your pens down.  Let's sign.  Ready?  Go.  It's kind 

of hard to sign if there's not somebody right there to watch you, isn't it?  Okay.  Let's take a look at some 

typical Yes/No questions, and we're going to practice these.  Now, I'm excited that these modules that 

we're putting together are going to be kind of an overlap of theory, and coming soon will be support 

materials for you to do additional practice.  So, we're looking at how to develop modules that are 

supported by this content information so that you can analyze hearing speakers and deaf signers, and so 

just realize that this effort is just the first step in helping us to develop our skills.  One of the things since I 

worked with our--the council--the CIT, the Conference of Interpreter Educators or translate--Trainers--

Conference of Interpreter Trainers.  Sorry guys, I just wrecked that name.  CIT, the Conference of 

Interpreter Trainers.  One of the things that we know is in the curricula of teaching interpretation, there is 

very, very little about translating for deaf children.  And I'm just going to make this premise and make the 

statement loud and clear.  Interpreting for kids is very, very different than interpreting for adults.  It's a 

very, very finite skill.  So, stay tuned, more stuff is coming down the proverbial pipe.  Let's take a gander 

at our slide.  Let's just--I--what--I'm going to do some--we're going to work through these.  I'm going to do 

some very simple modeling.  I want you to sign with me.  So, you can just watch me.  Now, this is not--

folks, this is not a sign cop activity.  All right.  Now, I may use a little different sign than you but let me just 

assure you that semantically my signs are probably correct.  It may not be the sign that you choose but 



that's just okay.  All right?  Now, we fight a lot of wars.  Now, listen to me here.  We fight a lot of wars 

about, "That's not the sign for blah, blah, blah."  Now, I'm talking about if some signs have just a little 

variance in meaning, it's not a big deal.  If kids can figure out why you're talking by virtue of how you're 

talking then what you say has very really lesser degree of impact on them.  They'll figure out the errors.  

Have you ever been listening to someone that has a production error, and you have to retract or replay 

what they say?  That's what deaf kids do visually in their mind.  So, let's take a look, again, at our list of 

Yes/No questions.  "Do you have your homework?  Is Spain a Communist country?  Should New Orleans 

be rebuilt?  Is three-quarters greater or lesser than one-half?  If plants are living things, do they feel 

pain?"  All right.  So, in print, we use that conventional question marker that helps us to understand if it's a 

statement or if it's a question.  And again, we use--in speech, we use infliction.  We use prosody of that 

last word.  So, "Do you have your homework?" goes up.  So, what we're going to want to do on 

homework is hang on to that sign.  Now, one of the things that I frequently see deaf people doing when 

they're signing a more English style of sign language instead of those little, what I'm going to call functor 

or functional words like do.  Those are verbs of being so we want to nod.  But I watched deaf people, and 

they frequently, instead of doing what I see a lot of us doing, this--the big hula do sign.  They do, "Do".  

Now, what I love about using that fingerspelling that deaf people have shown me, it's really fluent when I 

do these, "Do you."  All right?  So, let's just sign the signs together on this one.  Do you--do you have your 

homework?  Now, in my voice, I used no prosody.  But look at my face.  Now, I don't know about you but 

there had been times that I've been thinking in my sign language head and someone's been watching me 

and they look at you like, "What are you doing over there?"  So, in our home that's frequently happened 

where my significant other looks at me like, "What are you thinking?  I can see your thoughts because I'm 

processing the grammar in my head."  So, here we go again.  "Do you have your homework?"  Let's just 

look at the words.  Do you have your homework?  Now, I'm going to slow this down.  I'm not going to use 

my voice.  Now, that's one thing I would encourage you to do.  When you're signing and you're practicing, 

don't speak.  Now, I know in some situations where we've got hard of hearing kids and we've got kids on 

amplification, yada, yada, yada, we use what we call sign supported speech.  But what I know, now, listen 

to me here.  And we've got to get this information out to educational audiologist.  We've got to get this 

information out to program administrators.  This is the first wave but when you speak and you sign 

simultaneously, first of all, you tend to mock up your sign language, and secondly, you tend to carry your 

prosody in your speech and not your signing.  So, what I would encourage you to do as you build your 

grammaticality in sign language, you're already grammatical in English, let's hope.  So, let's shut our 

voices off and let's practice grammaticality in sign language.  Ready?  One more time.  Now, note that 

that marker and my body posture was maintained throughout the whole utterance.  We don't want it to 

look like this.  See how the intonation lags or it wanes throughout that utterance.  One more time.  Sign 

with me correctly.  Ready?  Go.  And a lot of times to show that intonational [makes noise] what we'll do is 

we'll actually add a little bit of an advance thrust to the head.  All right.  So, we're talking about eyes and 

then this head movement forward.  Okay.  Let's take a look at a parallel sentence.  The second sentence 



on our slide and it says, "Is Spain a Communist country?"  All right, so we have--in this sentence, we have 

a proper noun, Spain.  It's an obligatory fingerspelling.  So, we're going to produce Spain.  Now, one of 

the things that we're going to talk about fingerspelling is, look at my posture here.  I'm not way up high.  

I'm not way out.  And I'm also not moving around a great deal.  Now, there's a big difference between 

pedagogic or teaching style fingerspelling, which is what we're doing in educational interpreting versus 

the social hook kind of fingerspelling that happens out on the playground or with deaf adults.  All right.  

So, what we're going to want to do is make sure that those letters are produced very clearly and 

succinctly and with--and not a whole lot of movement.  If you're going to have a path, it's a very minimal 

outward movement.  All right?  So, "Is Spain a Communist?"  Now, this may be a new sign for some of 

you but it's the sickle hook, communist, communist country.  So, here we go.  Let me sign it for you.  And 

again is, I watched--it's just like that functor word, do, that verb of being, is.  But I have to have this head 

movement as well.  So, here we go.  Ready?  Now, you saw a little bit of co-articulation.  I went from 

communist to country.  That's not so bothersome because the prosody is there.  Let me try to clean up my 

own signing.  Now, if you want to add that wiggle at the end, what I call the wig question mark.  That's 

fine.  Let's do that together.  But notice that my body posture and my head maintains the same position.  

Let's take a look, the next sentence is this, "Should New Orleans--New Orleans be rebuilt?"  All right.  So, 

in this moment of time, we know that New Orleans just recently went through a horrible hurricane and a 

high degree of flooding, and it's leaving people asking this question that looks like this.  Another sign that 

you might see to show that same concept would look like this.  So, it looks like house up.  Now, you'll 

notice my face, I have a WH marker but you can hear a note of speculation, can't you, in my voice?  All 

right.  In my sign voice.  So, let's sign that together.  Okay.  Very good.  Let's look at our math sentence.  

"Is three-quarters greater or lesser than one-half?"  Well, this is--seems like a simple sentence, doesn't it?  

But it's going to be somewhat complex.  And we're going to learn in other modules about how to use body 

shift, but right now, what I want you to really look at is my use of face.  It's a Yes/No question.  So, what 

we're going to--let's pick on some of the words in here.  So, let's look at the sentence one more time.  "Is 

three-quarters greater or lesser than one-half?"  So, let's--let me introduce the signs that I'm going to use 

to represent this.  We're going to do the fractions, three-fourth, one-half, and I'm going to use--I can use 

more--I can use greater or I can use more, and I can use less or smaller.  Both of those are quantitative 

markers that would really--would apply to that notion.  So, let's--for simple, because I know in your head, 

you're going to think of the sign first.  Let's use the sign, okay?  Ready?  So, "Is three-quarters greater or 

lesser than one-half?"   All right.  Now, I'm going to shut my voice off.  Now, that I know the sentence.  

Ready?  Watch.  Now, look what I do with my face.  I added another oomph to it.  So, sign with me.  I'm 

going to sign very slowly.  Ready?  Let's go.  So, for such a simple math statement, I have a lot of 

prosody going on, don't I?  All right.  Very last Yes/No question we're going to look at is this, "If plants are 

living things, do they feel pain?"  All right.  So, we have kind of a--we're going to call an imbedded or a 

compound sentence here.  We have a dependent and an independent clause.  So, "If plants are living 

things" is a dependent clause based on "do they feel pain?"  So, here's what we're going to do.  Watch 



me sign that.  There's a lot going on right there.  Watch me sign this one more time.  Now, wow, did you 

notice my face?  It was marked that whole time but wasn't I doing some other things to shine the flashlight 

of intonation on that sentence?  I'm going to sign it very slowly.  You sign with me, okay?  Ready?  Let's 

go.  Now, I'm looking at you in the audience making eye contact but primarily, if I were signing that, I'm 

going to look at my sentence.  Ready?  So, watch me one more time.  Now, I used this sign for "they" 

because I know that plant is plural.  All right.  So, I'm really thinking a lot about the language that I'm 

using.  All right.  So, we've got some other Yes/No questions in your materials, in your handouts.  We're 

going to leave this next set for you to do on an independent stud so that you maybe want to hang around 

afterwards and try these on for yourselves.  So, again, that rule for Yes/No is eyebrows up, if you do head 

forward, head back, but it's not only head, it's kind of see how I'm moving my torso back and forth?  It's 

those kind of mechanics plus the last sign then is held following the spoken prosody of English.  Let's take 

a gander at some WH questions.  All right.  So, we know these things are the questions of who, what, 

where, when and why.  They're the WHOAEEY kinds of questions, aren't they?  All right.  So, "Who has 

finished their homework?"  Let's try that on.  So, now, here's a funny thing about English.  In English, we 

can use have as a past tense marker.  Have, has, had.  All right.  Present and past.  In sign language, 

this use of "to have" is possessive.  All right.  Now, what we've seen because English and sign language 

is commingling a lot more, deaf people are getting more and more comfortable with seeing this as a 

temporal or a tense marker.  All right.  But I'm going to--for this training, for right now, I want you to look at 

my face, but what I'm going to do is I'm going to strike that and it's going to look something like this.  Now, 

see, I've got this kind of skeptical plus WH going.  So, watch one more time.  Now, look at--did you see 

how I went [makes noise] on homework?  I'm kind of adding, non-manually, that question marker.  Sign 

that again with me.  Ready?  Let's go.  Or not again, but sign it for the first time with me.  Ready?  One 

more time, I'll try to be a little bit more slow.  All right.  Now, what I know and we're going to talk about 

segmenting later on.  So, "Who's finished their homework?"  There's a question, what I know is that that 

teacher is initiating a valley, and what's going to come next is probably some form of related statement 

related to that.  So, as I come from here, I expect to see movements.  So, you see how all of a sudden we 

start seeing torso movements?  So, let me give you an example of that.  So, you see how I made a whole 

host of different movements of my torso that were related to the structure or the cadence in a broader 

sense of language.  So, again, we're going to back down to the building blocks and as we move through 

this modules--through these modules, we'll build you up so that you'll be able to represent all the stuff 

synthesized in a very pragmatic manner.  All right.  So, let's look at the second sentence, if you will.  

"Which religion is the most popular in Spain?"  I don't know why they have this thing about Spain right 

now but anyway, we will follow along.  So, "Which religion is the most popular in Spain?"  All right.  I'm 

going to sign that without my voice on.  Are you ready?  So, here's maybe a new sign for you, popular, 

many coming to one, popular.  Okay.  Okay.  Now, that's not part of the signing but look at my face.  

Ready?  Let's sign that together.  Did you see the prosody that I used especially on "which" word?  All 

right.  That most, that oomph, that stress there said make it a hierarchy, pick the most, the maximal.  So, 



let's do this one more time together.  Ready?  Let's go.  Okay.  Great.  Let's see.  Let's look at our 

sentence talking about New Orleans again.  "If New Orleans should be rebuilt, how can they prevent 

future flooding?"  That's a great WH question.  These are the kinds of things that good teachers do in 

classrooms.  They want kids thinking about, "Hmm, should they give everybody a rubber raft?"  That's 

probably not a really good solution to really solve the problem.  But you know what, kids will put things 

out.  And that's one of the really interesting things about community use of language is that kids may 

come up with their notion.  And in a collective situation, let's say, "Let's--I think they should all get rubber 

rafts and that will solve the problem."  And someone is going to look at them and go, "Well, no."  And kids 

are pretty direct, they're going to go, "That's kind of a silly idea.  What about, blah, blah, blah?"  And so 

what we found out happening in good healthy classrooms, remember we talked in the first module about 

subject versus object.  These kids move in the subject rule and they start talking about what's truth.  

They'd recreate knowledge.   They mold it.  They sculpt it.  That's a real important thing when we talk 

about good education.  So, let's get back to New Orleans and get off the beaten path here.  "If New 

Orleans should be rebuilt, how can they prevent future flooding?"  So, watch my sentence.  One more 

time.  Ready?  Watch.  So, I'm going to sign this very slowly, there may be some new words in there for 

you.  Let's sign that together.  Ready?  Let's sign.  Now, that sentence is kind of a--it's not kind of, that 

sentence is a conditional.  It has a dependent and then an independent clause.  So, "If New Orleans 

should rebuild" is the supposition.  Now, so what I've got going is a Yes/No plus the WH.  So, watch.  See 

my eyebrows that are up?  Now, I'm going to do a shift to my WH because there's a coma in that 

sentence, correct?  Sorry, I had an error.  Let's watch me one more time.  Okay?  All right.  So, my 

conditional started with the supposition and ended with the WH question.  We'll learn more about those 

later.  So, I threw a difficult one in there to get you thinking.  Okay.  So, I think we've expended--we have 

expended enough time in talking about the familiarity between Yes/No and then WH markers.  And we'll 

practice with some more of those later.  But I want to us to move through the content of this lesson.  So, 

let's take a look at our next slide.  We're going to jump over some of the WH questions.  But now, let's 

look at the use of eyebrows for grammatical purposes.  We're going to look at two additional.  We talked--

just finished talking about use of the eyebrow and the head for Yes/No and for WH.  But now, we're going 

to be looking at use of the eyebrow for what we call topic comment and conditionals or imbedding.  So, 

that New Orleans sentence we just did was kind of a conditional.  I slid that in as a transition.  All right.  

Now, think about your flashlight beam on vocabulary.  So, again, let's go back to our model, and I want 

you to be equally sick of this EIPA or language acquisition model as you are of the word pattern because 

they both are very important to what we do.  We all speak with a reason.  We have a why, we have the 

how, we have the what that we say.  So, what we're talking about in the flashlight is these two things unify 

and become the flashlight to illuminate this structure here to support the intent of the speaker.  All right.  

So, let's take a second, I'll be still as my grandma would say, and I'll let you just read the definitions for 

topic comment and then for conditionals and imbedding.  Okay.  That should be enough time for 

everybody to have reviewed that.  What we're going to see then is we're talking in this topic comment and 



the use of conditionals or imbedding, we're seeing but we're going to start calling more complex grammar.  

We're not just talking about single utterances.  With topic comment, we can be single typical subject-verb-

object kind of SVO constructions, what we're talking about is also then using some imbedding where if 

you think about imbedding for example right now, we know in the war that's happening in the Middle East, 

we have reporters imbedded there.  So, there's all this happening and there's an imbedding of somebody 

that's kind of telling us in a sense what's happening there, in a sense supporting what's going on there by 

making that very clear.  So, what I know is in an imbedded structure and in utterance that imbedding is 

what we're going to call subordinate or underneath but supportive of the main ideas.  Okay.  So, we're 

talking--we're moving up into more complex grammar.  So, those of us who work in elementary settings, 

early elementary, we tend to use very, what we call simple grammar, subject-verb-objects.  Okay.  We 

keep our utterance length fairly short.  We don't give kids these huge winding strands.  We break those 

strands up.  We use also another feature that we need to be mindful of when we're working with young 

children is a lot of repetitiveness in elementary settings.  Again, that's a--teachers learn that, "Wow, to 

help kids see patterns, you have to say it time and time and time again."  Okay.  So, they use the very 

same cadence so the kids can understand and grasp the form.  So, one of the very unique things that we 

do in Educational Interpreting is it's very rare folks for us to ignore the form of English structure when 

we're working in public schools.  If you've been one of those folks who have been fortunate enough to go 

through a interpreter training program in translation and interpretation work, what we are taught--

accurately taught is to, when appropriate--now here's the issue.  When appropriate, take the source-

language, strip the form, go to the target language, make the semantic adjustments at the lexical level.  

I.e., go to the sign words if we're working in the sign language, go to the sign words that have the same 

meaning and then think of the intent and render the product in the target language.  Now, what we have 

to realize in public schools is guess what the target language is.  It is learning the form and structure of 

English.  Now, not every waking moment for kids in public schools is an English lesson.  So part of what 

we have to do is to be thinking when we're pragmatically analyzing this is what's the intent.  When might I 

be able to use a variable ASL word order?  Oh.  When must I follow that very strict representation of 

English patterning?  Okay?  So we'll learn more about that as we move through these modules.  Let's 

take a look though at our next slide and let's look at grammaticality.  All right.  Now, you may be looking at 

the first bullet and think, "Amen, brother.  Preach on.  My brain is way tired."  All right?  I laugh.  People I 

know, when they--when you're done interpreting--when I'm done interpreting, people will come up and 

say, "Boy, your hands must be really tired."  Well, generally my hands are fine but my brain kind of feels 

like mashed potatoes and I don't want you to talk to me very much because I'm just tired out.  So let's talk 

about that in sign language.  And I'm going to use a topic-comment.  And what we're going to do, topic-

comment looks like this.  Topic marker, comment.  Topic marker, comment.  All right?  So it's going to 

sound like--if I were using intonation, it sounds like [makes noise].  Now, my brain is tired.  The topic is, 

"My brain is tired."  All right?  Watch me again.  Voice off.  Sign along with me, will you?  My brain is tired.  

My brain is tired.  Okay.  Let's look at the next sentence, if you will.  And we're going to start thinking 



about using these patterns.  My ears are too big.  Well, maybe someday my mom will see this production 

and I have to test my ears to my mom.  So thanks mom.  All right?  My ears are too big.  So--all right.  So 

let's look at that one more time.  All right.  All right.  So sign that with me.  Ready?  Now, I use the 

modifier too or the quantifier too much, too much, large.  I could use this version of large.  All right.  Watch 

me one more time.  All right.  Now, let's look at the next sentence.  That new wall color does not look 

good.  Okay?  So, wow, that new wall color does not look good.  Now, let's think about how we might sign 

that, will you?  Let's--I'm going to move my microphone up here just a little bit.  Okay.  So--all right.  One 

more time.  I'm going to sign that, "That new wall color does not look good."  Now, watch.  Okay.  So sign 

along with me.  Ready?  Now, if you do wall or you want to use a fingerspell about a version of that, that's 

fine.  I'm going to use this one this time through.  Ready?  Let's go.  So what we should have happening 

is--watch.  I'm going to strip away the signs and give you sign prosody only.  Now, one of the things--so 

that's very important about topic-comment; now, we're going to talk about--later about cadence and 

clause and pause and those kinds of issues, is learning when to stop and start.  What you don't want to 

do is this.  Watch me one more time.  Let me put the pause back in and sign with me.  Ready?  All right.  

Let's move down to the next one.  In--on our handout, I've tried to give you a little bit of a heads up 

warning if you will.  One of the things that we see frequently happening in evaluating EIPA videotapes is 

that you and I are not always really great about indicating subjects, especially when the subject in English 

is a preposition.  Now, if you will look at, please, that sentence, marrow is living because it has red blood 

cells.  Now, I've highlighted for you two words.  So look at the slide one more time.  It's, "Marrow is living 

because it has red blood cells."  So what we know in sign language in all languages is that there are 

specific pronouns that we call deictic pronouns, D-E-I-C-T-I-C, deitic.  And it's where we get in sign 

language our word for index.  And what those deictic pronouns do is they point the fickle finger of fate 

back at the topic.  So marrow blah, blah, blah, blah, blah, because it blah, blah, blah, blah, blah.  All right.  

So what I have to make sure happens is is that prosody is used so that that it makes sense.  What it?  

Who it?  What it?  All right?  So let's look.  Marrow, there we go again.  We've got a proper noun.  Now, 

you're going to hear me say this throughout these tapes.  And let me lay down a cardinal rule, thou shalt 

not make up signs.  I don't walk around in my land of English and make up English words because that 

would be frankly quite stupid and people would look at me as a very strange human being if I tried to 

impart my made-up English with them.  We don't want to do that with kids.  We're dealing with the 

language, with the history, with the culture, with the community.  We don't just go in and make things up.  

Now, what we know and we're going to learn later on in the lesson is fingerspelling's very important.  And 

the more we spell, the more English literate deaf kids are.  So when people say, "What's the sign for 

marrow?"  Our response is this.  That's the sign for that term from English.  It is a fingerspelled low 

barrowing, marrow.  All right?  That's the word.  In module one I talked about taco.  It's that same concept.  

All right?  When we have something, we--in our environment and we don't have a label in our language 

drawer, we trod over to the most--next dominant language in the environment and we borrow their term.  

So when you make a run for the border, you know, 30 years ago we didn't have Taco Bell here.  Imagine 



that.  So we didn't have a necessity for the work taco unless you're in an English--Spanish-speaking 

home where they might serve that food.  But now universally we have all this food going on and the 

culture.  And so what the language did was, "Hmm.  I'm in my English drawer.  I don't have a noun label 

for that.  It's not a bun.  That won't work.  No.  It's not a tube.  It's not a cannoli.  It's--well, what do you call 

it?  "Taco."  Okay.  We'll call it taco too."  So the same thing happens.  So back to our intent of looking at 

grammaticality.  Marrow is living because it has red blood cells.  All right.  So topic-comment structure.  

Marrow is living because it has red blood cells.  Now, I'm going to say this one more time and then the 

third time through, we'll shut--I'm going to shut my voice off and you can sign along.  If you want to sign 

along now, fine.  So, ready?  Here we go.  Marrow is living because it has red blood cells.  Now, let me 

show you a little trick that sometimes I use.  If I know what these topic-comment structures tell us is that, 

"Hey.  When I use a topic, we're going to talk more topic," I'm sorry.  When I use a topic-comment 

structure, we're going to talk more about that topic.  All right?  It shines that old flashlight lens right on that 

topicalization.  So if I don't topicalize, I know that I'm just making a general statement.  But if I want to say, 

"Hey.  Brain, pay attention."  So in marrow, marrow is a living--is living because it has red blood cells.  We 

know that I'm going to continue talking about the topic of bone marrow.  All right.  So watch what I do.  

Now, this means I've done my homework.  Now, a lot of times what I'll do is when I know there's going to 

be these reference back and I've got a key spelling term, here's what I do.  And you watch me and see if 

you can figure this out.  You ready?  Here we go.  Now, what did I just do with my spelling that was 

different?  I shifted my hand and I put it out here.  So I use that referent back and I told that little receptive 

brain, "Hey.  That word's important." So sign that with me.  Let's try it.  Shift your dominant.  So if you're 

right-dominant in spelling, shift to your left.  If you're left-dominant, shift to your right.  I'm right-dominant, 

so I'm shifting to my left.  You ready?  Let's do this slowly.  Watch my face.  That's the most important 

thing.  Ready?  Let's go.  Now, see that my head is nodding and also notice that I'm looking at that object.  

In a sense, I've used what we call a locative or a locational space that says, "Hey.  When I look over here 

what am I talking about?  'Marrow.'"  But watch my face.  I'm going to strip my signs all away and I'm just 

going to use prosody.  Ready?  There was that entire prosodic, nonmanual envelope that said, "Marrow is 

living.  Why?  Because it has red blood cells."  Okay.  Let's now take a shift.  We're going to leave some 

sentences for you to practice with on an independent manner.  If you will please look though on your 

handout, I've given you sentences where I have marked those use of deictic pronouns.  So, "Aluminum 

makes a better racing bike frame because it is light."  Now, let's stop and think about that sentence.  

Aluminum makes a better racing bike frame because it is light.  Now, there are two nouns within that 

sentence.  And it is a referential pronoun.  So if I don't use deictic stress, am I talking about luminum-

aluminum or am I talking about the bike frame?  So let's look at that sentence just by virtue of looking at 

the print.  Again, so what we're going to see, if we can go back to the slide and thank you so much, is 

aluminum is the word that's highlighted.  Okay.  So that--so if I said, "Aluminum makes a better bike--

racing bike frame because it's light."  Now, listen to me again.  Aluminum makes a better racing bike 

frame because it's light.  Now, I'm going to get rid of the English.  [makes noise].  Now, what I've said 



was, [makes noise].  What prosody does, and I used it--this is a topicalization if you will.  Aluminum, topic, 

da, da, da, da, da, da, da, da, da, da, da, da, da, da, da, da, da, da, the common phrase because topic, 

da, da, da, is light.  Those two topics are conjoined the topics.  So if I had to use a tree structure it would 

have a hierarchy so that my brain knew that aluminum and it were similar.  They're actually the same.  All 

right?  So it's--it is a deictic pronoun pointing back to the topic.  So I've given you highlighted terms in fish, 

the next sentence, fish and they, nuts and vegetables, they.  All right?  So what I want you to see is, 

"Wow.  Teachers more so than in social language use this form of deictic direction in their teaching."  

They set out a preposition or an assumption, presumption, and then they talk about that articulation.  

They give you--they fill it out if you will.  So what we're going to be talking about in upcoming modules is, 

"Okay.  How do we take that deictic pronoun, how do we use stress, and then how do we better really--

how do we better visually map that out?"  All right.  Let's look at the notion of embedding.  Let's take a 

look at our slide if we can, please.  Now, when we talk about--just leave this slide up for a while.  When 

we talk about that notion of embedding; look amongst all of those sentences that I have up there.  Oop.  I 

have a boo-boo on the third bullet.  Sorry about that.  You can strike that little backslash.  But as we look 

at those sentences what is the pattern that you see amongst those five sentences on your screen?  What 

is the syntactic pattern that you see across of them--across the five of them?  What I've tried to replicate 

here is, if you will, is in the center of those phrases, for example the first one says, "The dog, the one with 

the brown ear, is cute."  I have embedded information that is not the primary information.  It is what we 

call subordinate.  It's underneath.  All right?  It is supportive of the primary strand.  And we know that that 

embedded utterance tends to be a dependent clause.  So I could say, "The dog is cute."  So I'm building 

those together, "The dog is cute."  So there in a sense I have a topic commonsense, don't I?  The dog is 

cute.  Now, I can't say, "The one with the brown ear." and allow that critter to live independently because 

it is a dependent clause.  So, "The dog, the one with the brown ear, is cute."  Now, listen.  I'm going to 

strip away the words.  Listen to my cadence.  [makes noise].  One more time.  [makes noise]  What we 

know about these embeddings is listen to my beat.  [claps]  Let's clap that out together and--don't worry 

about how many claps.  Let me do it one more time.  [claps]  There's that notion of cadence.  Do that with 

me.  Ready?  Let's go.  [claps]  Now, there is a very distinct pause boundary, wasn't there, in that 

utterance.  Let me do that for you again and I'll point it out.  [claps]  So what we know at the sentence 

level, when we get up to rates of complexity is we tend, in longer sentences, to slow down when we get to 

that end clause.  Now, what I know is that's a pattern.  And why?  I want to point this out now.  Now, listen 

to me here, and you might want to make a little note on your handout is if that happens at the sentence 

level and it's a pattern, it's going to happen at the discourse or the paragraph level as well.  So stop and 

think about it.  As we wind down a thought, we tend to make our sentences have a bit of a different 

cadence.  So you--next time you're in your classroom, watch when the teacher's getting ready to end their 

lesson, kids will start to close their books, put stuff in their backpack, do all kinds of fidgety things.  How 

do they know how to do that?  Of course we know that everyone's, "Come on.  Hurry up." just like you 

guys are because we're going to go a long monologue here.  Sorry.  But they're also listening for cues.  



Let's say, "Hey.  Wow, we're done." you know.  Have you ever been in a classroom where the teacher 

gets done early?  The students are kind of like, "Wow."  They start fidgeting and then they realize, "Wow.  

Gee.  We've already got some free time here now or some extra study time."  So let's try to sign this 

together.  Now, let me give you the cadence again.  The dog, the one with a brown ear, is cute.  And that 

looks like this.  One more time now.  Watch my body.  I'm doing something specific with those commas.  

And I'm doing it with the torso and the head.  Ready?  Now, sign that with me.  And if you need to stand 

up, this is where, "Wow.  I don't really like sitting because it's hard to do some of these shifts."  So let's 

sign this together.  What we're going to do is we're going to talk about the dog.  We're going to use then a 

side.  Okay.  So what we're going to learn is that this torso shift is kind of like a by the way.  I'm shining 

my flashlight to subordinate information or something that's off track.  Now, in this case it's not off track 

but it is subordinate.  So, "The dog, the one with the brown ear, is cute."  All right.  So watch me sign but 

watch my sign speed.  You ready?  See how I did the very same thing with my signing as I did with the 

[makes noise].  So sign that with me.  Ready?  Oops.  I did a body shift first.  Let's not do a body shift.  

You ready?  Let's do it again.  Now, what we know is if I did, "The dog," that's fine.  All right?  But what I 

had showed you was this, this, this.  So I started out this way.  But if you do that, dog, to shift back.  All 

right?  There isn't a grammar god that's going to strike you dead.  I promise.  Okay?  We're worse to each 

other then the grammar gods are.  So that's that sentence.  The let's look at, "The bike, the one with a flat 

tire, is mine.  If you ever get to come down to Key West, and I hope that you will, where we're all one 

human family, we bike an awful lot and inevitably,I'll go out to get on my bicycle and that darn thing has 

got a flat tire.  So that's going to look like this.  It's going to sound like [makes noise].  I'll speed it up.  

[makes noise].  All right.  So that's prosody.  Remember, we talked about like hotel talk, that's what it 

sounds like.  Let me go ahead and sign that for you.  One more time.  Now, I added another particle to 

that language that we're going to learn about in the next module.  Watch me one more time.  All right.  So 

don't worry about this one right now but watch my body and watch my eyes.  Let's sign together.  Are you 

ready?  Now, if your want to use the with sign, let's go that way.  Ready?  Okay.  Good.  All right.  So 

we're beginning to see this kind of shift in cadence.  All right.  Let's look at the next sentence.  What we're 

going to do is we're looking at grammaticality and we're going to start thinking too a little bit about visual 

mapping of language.  All right?  Because when you stop and think about language, all languages are 

linear.  All right?  So we use to say--someone said that, "Oh.  Sign language isn't a linear language."  It is 

a linear language.  All languages have an order to them.  So therefore all languages are linear.  That 

linearity though, that structure of language tells us a little bit about what's going to be in the content of 

language.  So starting in 1998 and for every following year the price of gasoline has gone up.  Now, what 

I know is I just say, "Starting in 1998 the price of gasoline has gone up." correct?  That would be a 

complete sentence.  But I've given you additional subordinate or supporting information, "And for every 

following year."  So I know that, "Wow.  In my sign language, brain, I've got to begin thinking about, 'Okay.  

I have a conditional which sounds like this.  [makes noise]  All right?  So it would look something like this.  

Now, just watch.  All right.  Now, watch me one more time.  Now, you can use a variety of different signs.  



So, "Starting in 1998," I put this marker here.  Now, what we learned frequently in sign language, did you 

see how I moved over?  I showed you the first indi--the first part of the dependent clause--the 

independent clause, the dependent clause, the end of the dependent--independent clause.  Let me get 

that right.  So the independent clause, the dependent clause and the independent clause.  All right.  So, 

"Starting in 1998," I'm going to set this here.  Now, in typical interpreter training we are taught to do this 

kind of motion for past, present, future.  Well, I know in classrooms though is that teachers frequently use 

this type of motion to show sequence.  So that's what we're going to try to impart here.  All right?  So, 

"Starting in 1998."  Now if you want to say, "Starting in the year 1998." that's fine.  "Starting in 1998 and 

for every year," if I want to use the typical after sign, what I'm going to do is after, after, after.  I could do 

that.  You saw me use this next year, next year, next year sign.  That's also semantically appropriate.  So 

if I wanted to talk about, "Starting in the year 1998 and for every year," next, next, next, or happen, 

happen, happen.  You can use anyone of those.  Okay?  So, "Starting in the year 1998, for every year," 

next, next, next, pause, almost a new topic, "Gasoline prices have gone up."  Now, I use this sign.  I could 

also use this sign but in the sense that last topic phrase had a subtopic-comment.  All right?  So, "The 

price of gasoline went up."  I'm going to shut up my voice.  Watch me sign this one more time.  Ready?  

Watch.  Now, I'm going to take away my signs.  Watch this.  There's a nonmanual envelope for that 

utterance.  Let's--let me sign it one more time then you copy me.  And then you can copy me this time if 

you so choose.  Ready?  I'll sign it slowly.  Sign with me.  Ready?  Let's go.  Now, look at my last clause 

again.  I used a subtopic-comment.  So I'm constantly thinking about, "Wow.  Where is that lens of the 

flashlight?  What's the important thing?  So, really, is in 1998, is that the most salient thing?"  Uh-huh.  

The real topic, even though that is a partial topic, the real topic is what, the price of gasoline or gasoline if 

you use that sign, the price of gasoline.  Okay.  I'm going to leave the rest of these conditionals and these 

embedded phrases for you to do some practice on.  So let's take another look at, in closing, talking about 

training and prosody.  Let's take a look at our slide.  We know that prosody helps people discern 

grammatical structure, key information, attitudes and emotions, discourse and turn-taking, and 

environmental information.  We're going to take a minute before we wind these things down to look at the 

attitudes and the emotion component of using eye gaze.  So what we know is use of eye--not eye gaze 

necessarily, excuse me, but the use of eyebrows for affect.   Now, we talked about grammar.  And during 

grammar, affect snuck in, so like doubt and speculation.  Affect is the ham in all of us.  It's the emotive 

part in all of us.  Now, what I've noticed developmentally is that frequently we develop these affective 

markers first.  It seems that it's one of the really pre--earlier emerging skills as we develop our abilities in 

sign language because inside of every one of us is a little armored canned ham wanting to come out and 

play.  So all of us are pretty decent at doing drama.  So what we're going to be talking about in this next 

little section of this lesson is looking at the use of eyebrows for doubts, speculations, cynicism, surprise, 

sternness and anger, fear, and affirmation or disagreement.  Now, I've listed--let's take a look at your list 

again, these five things.  I've listed this, and again, I'm just giving you a few.  These are not all by any 

structure the imagination. They are not all of the facial descriptors that occur but they are the typical or 



dominant ones on which you can use modification.  You can adjust your facial expression.  So just like we 

add meaning.  I call sign language--it looks like an onion to me.  We've got a root sign then we add all of 

these meanings upon it.  It's--that's the notion of an inflected language.  What happens with facial 

grammar is the very same thing.  There are a lot of times there's a primary facial feature.  There's a 

secondary.  There might be even a third.  So, wow, there may be times that you're in a conference where 

a sign language interpreter or a translator is working from sign language into spoken English.  And the 

volley of signing may seem very short but as they basically decompress or unpack that very bundled 

message, the strand or utterance in the sequential-ness of English seems to be very long.  So what we're 

going to look at is then use of the face for affect or emotions.  This should be a little bit easier for us, I 

think, than thinking about grammar.  But again, just so that you know, we're still focusing on primarily the 

upper use of the face.  Okay?  Everybody hanging with me so far?  Let's take a look at the first sentence.  

"No way.  School's not closed tomorrow.  All right?  So imagine, you know, someone's trying to pull your 

bluff and you come up and they say, "No way.  School's not closed tomorrow."  Now, look at my face in 

English.  "No way.  School is not closed tomorrow."  Why am I doing this kind of furrowed thing?  All right?  

I'm showing [makes noise] doubt and speculation.  I may even use this marker [makes noise].  If you have 

braces, this is a messy marker to use.  So, [makes noise] "School's not closed tomorrow.  No way."  All 

right.  So one of the things I frequently see this, "No way."  We use--interpreters tend to want to go.  But I 

watch them people go.  Now, you know what?  These little uses of social phatic, these buzz-phrases that 

happen in public schools, man, get those to deaf kids so that they can use them too.  It's really a cool 

thing to feel part of the en masse, to know how to use those terms.  So part of what we do in educational 

interpreting, folks, is kind of like a cultural ambassador.  I think a lot of us had this mistaken notion that all 

we do is we sit in a classroom and we translate, wow, or an agent to that public school district.  We're an 

agent of that classroom.  We are the translator for the educator.  We are working to impart not only to that 

deaf kid but you know what, we have a responsibility, by virtue of our role, to everybody in that classroom.  

Now, that's an uncomfortable thing and a new thing for us to think about.  But the fact is if Hilary Clinton is 

right, and I think she is, it takes a community to raise a child, it takes a community--a classroom to raise 

these children because we co-articulate, we share, we talk about, we cross-fertilize information.  All right.  

So back to our role.  Let's talk about affect.  So I'm going back to this, "No way."  These little fun things 

that are a part and parcel of culture are really cool to impart to deaf people and then it helps them to be 

more bicultural.  And you know what?  When I impart to them, deaf people impart their culture back to 

me.  So it's a very, very--kind of a bartering way of living.  I often times talk about--when I get--I feel like 

it's such an honor to get to work with deaf people.  I feel like it's such an honor to be able to use the 

language that has such a rich history.  I feel like it's such an honor.  I talk to people that don't or aren't 

familiar with the deaf community and then they say, "Boy, in a lot of ways I find or I feel like I've found a 

secret garden or an invisible door into a world that most people just pass by."  And, you know, as we 

move through this whole notion of improving our skills, I just hope that you maintain that joy of discovery 

and that--the joy of human spirit and of struggle and of learning and of improvement.  We're working on 



that for ourselves.  But remember, boy, we're all in this together.  And as I often talk with people, when I'm 

doing well, you're doing well.  When you're doing well, students are doing well.  When students are doing 

well, so are you.  So in a very kind of Buddhist sense, if you will, there's that equation of balance.  And so 

thanks.  I'll just add an early thanks.  Thanks for being here as a contributor to this workshop and as a 

contributor to the access of deaf kids in public schools.  Let's get back to, "No way." back to the topic at 

hand, Kevin.  "No way.  School's not closed tomorrow."  All right.  Now, look at my face.  I'm just going to 

use face.  All right.  All right.  You think that looks weird.  You should try doing it without signing.  So let's 

do it together.  Now you may have a different set of facial expressions.  You know what?  That's what 

makes us all unique as human beings.  Each one of us talks or signs a little bit differently.  This is a 

general pattern.  Okay?  So let's--that was like, "No.  That's just not happening."  All right?  Now, let me 

ask you a question that's skeptical.  Do you think gas prices will stay above three dollars for long.  All 

right?  So do you think gas prices will stay above three bucks for long?  Boy, I'm asking you kind of an 

affect of like, "Oh.  That question.  I don't know about you but, boy, filling up the cars is going to be a 

costly undertaking.  So watch me sign this.  One more time.  Now, look at--I'm asking what type of a 

question?  I'm asking a yes/no question.  But look at my head posture.  I've got a mixture of facial features 

happening here.  So let's sign that together.  Ready?  Let's go.  Okay.  Great.  Now let's--I'm going to give 

you some skepticism in that third sentence.  "Separation of church and state while Bush is president?  I 

don't think so."  All right.  So there's a real struggle right now in society.  There's some very strong 

feelings about how active should the church and government be in the running of daily affairs.  Hot topic.  

So I'm going to take on the stance that, "Wow.  Will these things be pulled apart because historically we 

have seen a merger of the two?"  I'm going to take on a skeptical role, that these things won't be 

separated.  All right.  So watch.  Now, let me give you this in just spoken prosody.  [makes noise]  One 

more time.  All right.  Now, watch me sign this.  One more time.  Now, did you see what I did?  And we're 

starting to think too a little bit about body placement.  Let's look at my face again.  See my eyebrows go 

up again?  One more time.  I have a stronger marker.  Hold.  All right.  Let's sign that very slowly together.  

That's a pretty complex utterance.  So, ready?  Let's go.  All right.  Now, my body went--an embedded 

clause back.  Most important thing is I set these things up.  I gave you some ancillary or subordinate 

information and then I made the return comment of it.  All right.  So there's a lot of grammaticality 

happening in that utterance.  Let me strip everything away and watch what it looks like.  One more time.  

It's hard for me to even sign it that way.  Ready?  You see how that was so very, very run-on?  Let me put 

the patterns back in.  Let me put that flashlight in with really strong double D batteries.  Ready?  Here we 

go.  So, boy, oh boy, we talked earlier about LRE, creating a language-rich environment which if you had 

to depend on an interpretation which would you like to see?  Or which ones more language-rich?  I vote 

for B.  Okay?  All right.  I'm going to leave the rest for these for you to practice because you can start 

thinking about a variety of different affects, doubts, speculation, and cynicism.  Surprise is one that we 

have listed for you.  So let's stop and think about, "I just got a ticket."  Let's play with that one.  Like, "Oh, 

boy.  So here in Pennsylvania, The Rolling Stones were just in concert."  So, "Wow.  I just got a ticket.  



Oh, wow.  I get to go to the concert."  Let's sign that together.  Okay.  Now, let's make up the bad time.  "I 

was driving too fast on the way to the concert and," sign with me.  Now, let's do it the positive way.  Now, 

look at what I'm doing.  "I just got a ticket."  Hear an intonation in English?  Do it with me.  Ready?  Now, 

let's do it negative.  "I just got a ticket."  See how prosody works?  The same words but very different 

intent.  And the only thing--let's go back to our model.  Same words, "I just got a ticket."  Very different 

intent by virtue of our flashlight, how we followed the bouncing ball.  Remember that old program where 

you follow the bouncing ball along the words?  That's what prosody does, is it helps us to understand 

language.  Okay.  Now, let's--I do want to touch on this last one, looking at sternness and anger.  So if we 

can take a look at that slide.  This cadence.  All right?  We know that teachers at times have to take 

control of the things.  All right?  Now, an interesting thing is the next time--we talked in the previous 

module about register, and that's the degree of formality and it's also kind of how we keep our boundaries 

of separation and control.  So when I'm in a more formal situation, I have more--I have you subdued.  

When I move into an informal situation, we have far more opportunities for interaction.  Now, the next time 

you're in a classroom and the teacher loses control of the class, we've all been there, right?  We've all 

seen, uh-oh, some chaos breaks out.  Stop and think.  Quickly think about why, what just happened?  

Generally what happens is that teachers become a little bit too casual in their interaction style and kids--

and--remember we talked about communication as I win?  They start climbing up out of the trench and 

they go for it and, "Chaos breaks lose."  What happens to the teacher?  Discourse immediately one stuff 

starts to fall apart.  They take the range and they yank the class back and they move into a very stern 

type of discourse, don't they?  They basically say, "Okay.  That's enough."  [makes noise]  All right.  Now, 

they don't say this, "Okay.  That's enough."  That would be an odd intonation.  They say, "Okay.  That's 

enough."  So, again, here's an example where it's very difficult to separate this nonmanual from the 

manual use of prosody.  So let's say, "Okay.  That's enough."  Let's just do that sentence, seeing how it 

went down that path.  Say--ready?"  Let's watch me together.  So--let's do that one more time.  Okay.  

Now, some people would say, "Well, it should be okay.  Finish, finish, finish."  Let's use that--let's use 

those words.  Let's get back to, "Okay.  That's enough."  Now, you have a very strong sense of, "Don't 

push me any further."  All right.  So if you do that one more time.  Look at my eye gaze.  Look at my eye 

posture.  Look at my head posture.  And what I know is if I come forward, when I'm using affect, that's 

kind of a threat.  All right.  So that's one of the good things about getting up and out of your chair.  

Because when we sit, guess what our body posture tends to be.  We're in passive voice.  We're leaning 

back.  All right.  That's passive voice.  When I want to use an active voice, I've got to move forward.  

When I want to use a really direct active voice, I have to move even more forward.  And that posture, 

you'd fall out of the chair if you're seated.  So let's put on that posture one more time.  You ready?  One 

more time.  You ready?  Let's do it together.  All right.  Now, again, let's not worry about it.  Oh.  I wouldn't 

have signed it that way.  Think about the grammaticality of that utterance.  It's far better than this.  There's 

no consequence at all to that.  All right?  So the intent is--if you do that one more time, what's the implicit 

intent?  There will be a sanction.  All right?  This doesn't show that.  There's no sanction and warning 



there because prosody isn't [makes noise].  You now think about your upbringing or your job as a parent.  

Okay.  Let's look lastly at the use of the head.  Now, we've been talking about this head movement.  Now, 

you'll notice on our slide it kind of looks like, remember the little bobbing bird that would sip water?  I 

remember as a little kid, we used to have one of those things and I begged my dad to get it out and make 

it go.  I thought that was so totally cool.  You may not, if you're young, have any idea what I'm talking 

about, so I just dated myself but, oh, well, that's life.  Okay.  So what I know is that we've seen my head 

as you've watched me and as you've practiced, you've seen my head doing a lot of these types of 

movement.  All right.  So the head, if we can look real quickly back at that slide, shows these things, 

stress and emphasis, affirmative, negative, shifts in actual speakers in the environment so I can mark in 

the classroom turn-taking and who's talking, shifts in speakers in what were called constructive dialogue.  

And we're going to play with that as we go on.  So in sign language, because of the dimensionality, there 

are times that we literally take on the character and we will really visualize, if you will, what's happening.  

Shifts in voice from active to narrator.  So I just showed you one of those active to narrator by moving my 

body forward.  So if I move my body back, that tends to be a narrative--narrator or a more passive role.  If 

I move my body forward, that tends to be a more active or first person address role.  And then shifts in 

narrative focus, i.e., discourse boundaries.  So let's think about that as we come back together.  So we 

talked about--and in just that last utterance, so if you do that, what did my head do?  It became the 

bouncing ball of saying, boom, boom, boom.  All right?  So again, really one of the things I want you to 

do, as we go through these modules, is to videotape yourself pre and post.  So again, if you can 

videotape yourself frequently, watch for these behaviors, rethink of this material and then try to get it 

imported to your signing skills and then re-videotape.  Hopefully we're going to see some success.  Now, 

one of the things that I would encourage you to do is if you videotape yourself, videotape yourself may be 

in about, oh, four to five minutes of really good substance.  All right?  Then just to use that block of text 

and try to apply to just that little short snippet the things that we've been talking about.  All right.  So you 

don't have to worry about the words.  You can think more about the prosody and those kinds of things 

because then you're like, "Oh.  I know this text.  I know this text."  Okay.  So use of head for stress and 

emphasis.  Affirmative and negative, I've already talked about verbs of being, I--things are or they are not.  

A very simple but yet very important analysis that you can do is watch your use of head movement.  Boy, 

one of the things I can see interpreters and frequently we see these interpreters moving and they've got 

grammar but it's like they have been fused.  There isn't anything happening with the head and the torso.  

All right?  So we want to make sure that that is engaged.  Now, let's look--the third bullet talks about shifts 

in speakers.  So you've got your handout there in front of you and so we look--see that shifts in speaker in 

environment are marking speakers in the classroom.  Frequently, that's done by this.  If we can just shift 

back to me while I--so I watch interpreters work.  They will use--basically, because if we're standing, we're 

going to have this eye gaze because I'm above you, I'm looking at you, and then this eye gaze for whom?  

The students looking up.  Now, one strategy that I've learned and I've watched other really competent 

interpreters do, if I'm translating it, I'm marking speakers in the classroom.  A lot of times I'll go, "I've seen 



interpreters do this broad index.  What happens to the kid's eye gaze?"  They tend to follow your finger 

and then you're literally like, "Wohoo." trains running along.  Hello?  Look back at me.  Hello?  All right.  

So what I watch skilled interpreters do is something like this, "Teacher's talking.  Teacher's talking."  And 

then I'm going to say, "John, la la la la la."  All right.  So let's do that together.  "Teacher's talking.  

Teacher's talking.  John."  Look at my arc."  I have a little bit of an eye gaze and just a little referential 

point.  This little referential point does not seem to look like this one does.  All right.  So let's do that 

together.  One more time.  "Teacher talking.  Teacher talking.  John."  Do an eye gaze shift.  Now, a lot of 

times I know that John may be asking a question.  So that's when I'm going to use this little question mark 

volley and then I'm going to back to, "Teacher talking.  All right?  So watch my body mechanism again.  

So in a very simple manner I've marked a lot of what's happening within the discourse of that classroom.  

And I've not really called that student's attention to move away from me.  All right?  Now, I'm just going to 

just put this out here and this is something that you really do need to discuss with your IEP team and with 

teachers of the deaf and educational audiologist.  But one of the things related to this just with peripheral 

vision with deaf kids, see if you can get that kid embedded further back in the classroom so that they can 

use peripheral vision and make things a lot easier for them to figure out what's going on.  And the thing 

that I've noticed just in the--a helpful tip is that if I've got a kid further away from me, they don't feel like I'm 

in their face.  They can feel like they can in a sense hide in the classroom just like their peers do.  All 

right.  So it's not different.  They get to be embedded, they're normalized, and it further supports my role 

as being the interpreter for whom, topic-comment, the teacher.  All right.  So let's talk about shifts in 

speakers in constructive dialogue when we're talking about using narrator voice versus active voice.  So if 

I were talking about Winnie-the-Pooh.  So I'm not going to sign all this.  Watch my body posture.  So Pooh 

and Eeyore made their way through the enchanted forest.  As the sun set, Eeyore said to Pooh, "I think 

we're lost."  'Oh.  I think we're lost too.'"  So Pooh and Eeyore sat and pondered their next move.  Now, all 

I've done is I've gone back a little bit for narrator voice, forward, over to the side, new narrator voice, back.  

So anytime I make the shift, I am now my favorite Pooh character, Eeyore.  When I make the shift over 

here, I'm Pooh.  Now, what we're going to--I'm not in Pooh.  I am Pooh.  So what we're going to start 

studying as we move through these modules is, "Wow.  That's okay when we've got two [inaudible] or two 

places.  How do I show more?  Stay tuned because that's coming up.  All right.  So what I'm going to do is 

shifts in voice from active to narrator.  You saw how I went back from active to narrator.  I was--the 

constructive dialogue, constructive dialogue, and then lastly, remember I talked about when that--in a 

sentence, how we changed the cadence and we bring the cadence into very finite articulation at the 

sentence level or the phrase level?  That happens at the end of discourse.  And what you'll get is the 

teacher starting to talk more like this.  All right.  So the head begins to help me to see da, da, da, da, da, 

bouncing ball, bouncing ball, bouncing ball, dat, dat, dat, dat, dat, dat, dat, dat, dat, dat, da, da, da, da, 

da, da, da, da.  All right.  And so use of head is very important in indicating where we are in the utterance.  

So today on this very long communication journey of studying about, oh, four inches by four inches and 

then the total head, we've given you a lot of information about how grammaticality in the upper zone of 



the face takes place.  Again, I want to thank you for being here.  I want to thank you for being there.  I 

want to thank you for being the port of accessibility, if you will, for these deaf and hard of hearing children.  

One of the things that I have to make your mindful of is that for most of these kids, you may be the most 

robust language signal that they see during their waking moments.  So the more grammatical we are, the 

more grammatical they'll be as well.  I want to thank you again for your contributions and I want to thank 

you for those contributions that you put forth today as the platform to move us forward to tomorrow.  

Thank you, very, very much. 

MARLENE SCHECHTER-CONNORS: Woo.  I'll use some affect to say fantastic.  Thank you so much 

Kevin for the wonderful job once again in sharing your expertise with us.  It's just fantastic.  And speaking 

about sharing any expertise with us, I want to be sure, I can't remember if I mentioned this on for module 

number one but I wanted to remind all of you out there to be sure that you're documenting your 

professional development activities.  It's important that we have documentation that you're here.  

Sometime it may be with your supervisor, your district, on our web-based system but please be sure that 

you're documenting all of the hard work that you're putting forth to improve your skills as educational 

interpreters in the classroom.  We all remember what this is for and that's our students out there who are 

deaf or hard of hearing so that we can help--not help but of course be part of their academic 

development.  So thank you once again for being with us.  And I can't neglect to thank all of the sites that 

are with us today out there.  There are many of you.  And also thanking the support of your directors, the 

special ed directors, the--also all of the people from PaTTAN, the Department if Education, and also the 

Bureau of Special Ed.  So once again, we thank you and I do want to remind you to look forward to the 

next mini modules that are ahead.  And I'd like to just quickly remind you of the dates that you can jot 

down.  We'll look forward.  Most of them will be broadcasted on a Tuesday from now on.  So the next one 

will be October 25th, The Use of Mouthing for Adverbs and Adjectives.  So big.  So big.  And after that, 

we have our mini module number four on November 22nd, Using Cadence in Sign Language, the cause, 

clause, and pause that Kevin has already referred to.  I really look forward to that one.  As well as the 

December 6th mini module which will be Verb Agreement.  There's nothing worse than those 

unreasonable verbs.  And then we have January 10th, mini module number six, The Use of Space for 

Categorization and Sequencing.  That's cut, paste, and glide.  And then we have February 7th, mini 

module number seven, The Use of Fingerspelling.  [inaudible] spell that word.  That's a biggie that I know 

Kevin has referred to quite frequently related to our vocabulary development.  And also March 7th, 

Creating Active Discourse with Classifiers.  Real space, "Look, ma, no hands."  April 11th, we have mini 

module number nine, classify--excuse me.  I just said that one.  No, I didn't.  Mini module number nine, 

that's also classifiers that we're going to model in the space that we use while we're interpreting.  Wow, 

that looks just like the real picture.  And then on May 9th, we'll close our mini modules with Discourse, 

Marking, and Cohesion.  I can see clearly now.  So stay tuned and also we'll see you at the Weekend with 

the Experts on October 22nd.  That will be at our PaTTAN sites, all three, King of Prussia, PaTTAN 

Pittsburg, and PaTTAN Harrisburg.  And then on November 19th and November 20th, we're going to put 



it all together.  We're going to synthesize all the learning we have done, putting it all together in the 

classroom.  We're going to work on sign-to-voice and voice-to-sign interpreting.  And that will be with 

Kevin as well in State College, Pennsylvania.  You can find out additional information as well as abstracts 

on our PaTTAN website which is www.pattan, P-A-T-T-A-N .net.  So once again, we thank you for being 

with us and please continue the wonderful job you're doing in the classroom.  Have a safe trip back home. 


