
MARLENE SCHECHTER-CONNORS: Hello, and welcome to Pennsylvania Training and Technical 

Assistance Network's first mini-module.  We are proud to offer a series of trainings and workshops to 

enhance the skills of educational interpreters across the State of Pennsylvania who are working in 

classrooms to improve the quality of education for our students.  My name is Marlene Schechter-Connors 

and I work at the PaTTAN Pittsburgh office.  And I am happy to welcome you along with my colleagues 

Tom Clouse from PaTTAN Harrisburg and Susan Lindsey from PaTTAN King of Prussia.  We realized 

how important educational interpreters are in providing access to education for our students who are deaf 

or hard of hearing.  You know, one of my trainers, Anna Witter-Merithew, made a very interesting analogy 

to a weaving so that if the weaving has a lot of gaps in it, unfortunately, some of the information might fall 

through or something could fall through.  However, the tighter the weave--the tighter the weave, we can 

be assured to fill in those gaps.  So we want to begin a journey here in Pennsylvania, a communication 

journey.  And the purpose of this journey will be to improve our skills to that there will be greater access to 

the educational environment for our students who are in classrooms.  Our first mini-module is entitled 

Prosody - It Don't Mean a Thing if it ain't Got That Swing.  And only one person could've come up with a 

title as clever as that.  And that is Kevin Williams.  And not only will Kevin be with us today for our first 

mini-module, but he will be with us for our ten modules that we'll be offering throughout the year.  Let me 

tell you something about Kevin.  Many of you already know Kevin because you attended our Educational 

Interpreter Summer Institute of State College and everyone begged, begged to have him come back.  So 

we are thrilled that he's agreed to come and present trainings and workshops with us.  Kevin has a 

master's degree in teaching interpreting.  And he currently is the sign communication and curriculum 

specialist for Boys Town Research Hospital on a part-time basis.  And he also is blanking here because 

he is going to tell you a little bit more about something he's doing on a national basis working with 

educational interpreters.  He has served nationally as a consultant for issues related to educational 

interpreting.  And his most recent publication that he co-authored with Brenda Schick was The Levels of 

Educational Interpreting Working in Public Schools, and that appeared in The Journal Of Deaf Studies 4.2 

in the spring of 1999.  And as you know, Kevin also was the co-author of the EIPA, the Educational 

Interpreter Performance Assessment.  So without further ado, we are so happy to introduce Kevin and the 

first of our mini-modules, Prosody - It Don't Mean a Thing if it ain't Got That Swing. 

KEVIN WILLIAMS: Greetings and welcome.  It's good to be here with you and to really get to have an 

opportunity to discuss the real complex nature of language and cognition and the role that we as 

educational interpreters play in developing the literate abilities of young deaf lives.  What we do today and 

what we do tomorrow impacts these children's existence for the rest of their lives and I can't thank you 

enough for taking the time to be engaged in this journey with us, and that together collectively, we'll try to 

make the access of the educational environment just a more rich place and more accessible.  As I have 

been introduced, my name is Kevin Williams.  I'm currently the Director of The National Consortium on 

Educational Interpreting which is based at my new home in Key West, Florida.  I do consulting work for 

Boys Town National Research Hospital where I previously ran the EIPA Diagnostic Center.  I serve 



currently as rater for that assessment tool and an advocate and actually do a lot of consulting, hoping that 

as we move towards the national platform of looking at standards for educational interpreters, we'll do that 

in a very concise and integrated method.  So, thank you for being here today.  We're going to take a 

journey at looking at language and looking at how language is constructed because many of us, I think, in 

our sign language learning paths look at sign language as being signs only.  And what we know is that 

language is a very, very rich signal of communication, that it's very multi-tiered that language has not only 

content which is the science in language but it also has intent, which is the motivating factor behind the 

language.  And what Dr. Brenda Schick and I and others involved in looking at educational interpreting 

are seeing is we're doing a fairly good job at representing content but the intent signal of language is 

significantly lacking.  And I almost am at the point of postulating that that intent signal is more important 

than the content signal.  So if I can figure out why you're saying something, I'll be with you.  If I can't figure 

out the motivating reason why you're saying something, the what or the content that you're saying to me 

really may not have a significant impact or a lesser impact than what I intended it for to have.  Let's take a 

look at this first slide as we begin this journey together today.  I'm looking at language and as the title of 

this talk implied, we're going to be looking at prosody and the role that intonation and stress patterns play 

in language.  I like to think of language as kind of an ocean of existence that, wow, language is out there.  

So stop and think about today right now, there's all kinds of electronic signals going around us that we 

really aren't even able to tune into.  People have cellular messages, we now have wireless networks for 

our computers and, you know, and five years down the pike, all this technology is going to be old-

fashioned.  But what I know is that there's a huge sea of information and that's kind of like how I want us 

to be able to talk about language and think about language just as with my cell phone, I have to have a 

special signal for it to tune into.  Language uses very special signals for human beings to be able to 

access communication and content.  One of the really, really unique things about what you and I do in 

dealing with educational interpreting and dealing with children in educational settings is really attending to 

the special construction of language in those environments.  So really socially when we're interacting we 

use a very low amount of vocabulary.  We're very redundant.  We're very repetitive.  But when you get 

into that classroom situation, oh boy, we see all kinds of specialized vocabulary, unique language 

structures.  So not only do we use language but then we use language to learn about language.  So we're 

building the ability to build language and then we build what we're going to call metacognitive or an above 

language knowledge and we use language to build our cognition, but we also use language to develop 

what we're going to call metacognitive skills.  So we learn to think about our own thinking.  So Holy 

Toledo, what we do in the classroom, I argue repeatedly that some of the most difficult forms of 

translation.  So let's take a look back at our slide for just a second.  Let's think about the sea of language 

and communication.  I live in Key West and, boy, I look out across that vast ocean and I'm blessed to 

have a 27-foot sailboat.  And on the trailer that sailboat looks really pretty big, but you put it out into the 

ocean and it looks like nothing.  In--so as I stop and think about our role in communication and the 

vastness of language that we deal with, it's almost overwhelming.  So let's stop and think about what tools 



we as human beings use in language, you know, it's something that we need to stop.  What's very unique 

about you and I is that we can use language for very specific purposes.  We use language in a--in a 

manner that's--what we're going to call productive.  We use language not only to communicate but then 

we use language as well to move our society forward.  So that's very, very unique about us, is that our 

language is never static.  It always is moving society forward.  So let's stop and again look at this slide if 

language didn't have these attributes, what if words had no boundaries.  I--all the words just rammed 

together in a mish mash, a mush, if you will, and that's really hard to say if you have braces, so bear with 

me on this.  What if sentences or phrases had no boundaries, everything just smashed together?  What if 

paragraphs had no boundaries?  So I started off today on the journey of looking at language and I have 

opening slides where I script away all the devices that we use in print to help us understand what 

language is all about.  The second slide I imported for you, some other print devices that probably helped 

your job of decoding this scrambled message become a little bit easier.  And then lastly, I used what 

we're going to call typical conventions in print language to help you to really separate words, to see 

phrases and sentences, and then clausal boundaries and paragraph boundaries.  So what we know in 

print is that print is an attempt to replicate what we do through spoken language.  So folks, as we deal in 

educational environments, we're dealing in an environment that's English dominant.  The assumed 

language that's happening in that classroom is English.  So what we're--when we--you were dealing with 

the slides earlier in this presentation, you're dealing with kind of a code of English.  I will argue that you 

really weren't dealing with English literally, you're--were dealing with the codification of English.  And we 

use special print devices to help us to what in language we call parse, to separate words, to separate 

clauses, to build sentences, and then to build paragraphs and in broader discourse.  So what we know 

happens in speech is what we call segmentation.  We put together patterns in our speech to help learners 

learn or to facilitate our communication.  So if I spoke to you today in a very run-on manner it would be 

very difficult for you to attend to over a long period of time, wouldn't it?  It would make language and 

communication pretty downright yucky.  So today what we're going to be talking about is looking at how 

do we make a new form of what I want to call on our journey a new LRE.  We talk a lot about least 

restrictive environment for kids, special needs kids, and deaf and hard of hearing kids in the broad field of 

inclusion are special needs students.  Now, I don't think the deaf children are broken hearing kids.  That's 

just my personal philosophy.  I think that they're very, very unique learners and they have very unique 

learning styles and we are on a journey of learning more about their learning as we teach them.  So that's 

a unique thought all on its own.  So what we know is the classroom environment these children are 

embedded in is an English environment, and we're using sign language to engage with that language to 

impart education.  So what we know is we have to be very certain that the intonation patterns or the 

prosody that educators and children are using in the classrooms, those patterns are conveyed in our 

signing.  Otherwise, our signing will sound very monotone and not be very interesting and very difficult to 

understand.  So that's the goal that we're going to have in working together today.  We're going to be 

talking about this word prosody.  Sometimes it's pronounced prosody but prosody, prosodics, and how 



that language key or signal is like glue in our speech.  It helps us to understand a whole variety of 

different bits of information.  I'd like for you to just take a second to view this slide.  What we know as we 

look at the slide is little children are incredible.  I'm going to call them microcomputers.  Some people call 

them little scientist.  I also call them prophets. Boy, little kids teach me a lot.  They teach me a lot about 

behavior, about language, about thought.  We used to think for a long time that little infants were very 

much objects, you know, what we've got to begin looking at in the field of deaf education is making deaf 

kids subjects.  So we've got subjects and objects.  And one of the fearful things that I see in inclusion right 

now is that deaf kids according to Ramsey and others who have studied socialization and educations 

patterns in public school is deaf kids become objectified.  We teach to them and they don't have an 

opportunity to interact with us.  But we know in good families and in good development, those little babies 

are very much subject.  It takes them no time at all to take over that husband and wife or mommy-

mommy, daddy-daddy home as they come in and begin their life in that family unit.  So as we see by this 

one slide, let's look at what's happening.  We used to think, wow, little kids from birth until about eight, 

nine months, they just slept and pooped and pee, even cried and cooed, and did all of that stuff.  They 

are on their own acquisition journey.  This is an important factor for us.  These kids aren't learning 

language.  They're acquiring language and their little computers are on and they are trying to figure out 

what in the world is going on around them.  So we see that, wow, part of what kids are paying attention to 

at six months of age, they can tell us in the research when a sound is embedded in their language or 

natural to their language or when a sound, a speech sound is not natural to their language.  So already at 

six months of age, these little kids have cracked what we called the phonemic code.  So if you've got a 

child in an English speaking family, they will attend to English speaking sounds.  If a nonsense or another 

foreign language speaker comes into the home incidentally, they won't attend to the speech phonemes 

unless there's parallels.  So if a child is in a bilingual family where there's English and French, for 

example, happening, they can pay attention to both phonemic sets.  But if another third incidental or 

foreign sound comes in, they pay less attention to that.  So that's it, six months of age.  So already I kind 

of think of them as little computers.  They're hard drives who are up and running, they're beginning to load 

up their files and we're going to get their operating platform ready to go.  They're not ready to out port 

language yet but they're really on an import and loading up mechanism.  Now let's take a look at the next 

slide.  There's something that's very, very unique that happens, let's see if I can get it here.  Well, you 

know what, I don't have that slide in this talk.  What I know happens--so let me tell you face-to-face.  What 

I know happens is that seven months kids can begin to tell you about clausal boundaries, so a big shift 

happens in the sixth to seven month age where kids begin moving away from words and they can tell you 

when a clausal boundary is accurate or inaccurate.  So what I know is children aren't only paying 

attention to single units.  They're beginning to pay attention to entire strands of language.  That's even 

before they've started to export words, if you will.  So what we know is kids are doing an incredible degree 

of sleuthing.  They're detectives.  They're trying to figure out the patterns of language.  And one of the 

things that we know they're really, really, really attending to is intonation or prosody or tone.  So let's look 



at a very broad definition, folks, of what language really, really is.  There are a lot of very dense definitions 

of language but we're going to try to make it simpler for us.  So let's take a look if we can at this next slide.  

Very, very simply put, language really is just a set of patterns.  Now, I could be totally cruel and isolate an 

infant and use what I'll call Kevinese.  And believe it or not, if it's patterned, that child will develop 

Kevinese.  Now, the critical thing is is that when that child is removed from my environment and placed in 

a--other speaking environment, they'll be significantly language impaired or the environment is impaired 

by virtue of not being able to communicate with the child.  So what we see here is kind of an exclusion 

system.  And so what we know is that little brains are very, very ripe, they're ready.  They're very hungry.  

They're looking for patterns that make sense.  Now what we know in parenting is the more patterned a 

home environment is, the better a child's behavior is.  So what I know with patterns comes what we call 

prediction.  So how many of you have ever been knocked off your feet?  Have you ever had something 

happen to you that you just weren't expecting it?  It's very traumatic.  So that--in that incidence, your 

typical pattern was disrupted.  So back to thinking about language then, if we can take a peak back at the 

slide, we know that language--all simply language is is a set of patterns.  Now, we know that those 

patterns occur at different levels.  They happen at the word building level, at the phrase or clause building 

level, at the sentence level, and then they move up to the paragraph or what we're going to call discourse 

level.  So we talk about patterns and within those patterns we have to set boundaries, so something very 

important for us to think about because not only is starting and movement in sound and science, not only 

is that important but the pausing that we use in language is also important.  So if you listen to what I just 

said, I put very heavy pauses in that last utterance.  So the pausing that we use in language is also very 

important.  So what--the purpose of that was it told your brain, "Hey, hey, hey, pay attention to what he's 

saying here, it's important."  So language simply is, then, a set of patterns, if we can go back to the slide, 

it's a set of patterns, it has boundaries, then we call segmentation.  It's divided.  All right?  So it's much 

like a boundary but segmentation also is a cohesive device.  So we have word patterns, they have 

boundaries then we're going to have what we're going to call intonation patterns which helps us to glue 

series of words together.  And that is segmentation, prosody is what we're going to call 

suprasegmentation or that pattern that happens over and above the words themselves.  So segmenting 

words, we can have compounds, we can group words together syntactically but supra, meaning over and 

above, supra segmental means the tone will envelope that we use over the words.  So if you will, you can 

think about the words and then the words will be here and then the tonality, the supra segmentation 

happens above it.  So we have the words, they have patterns, they have pauses, we group them together 

into segments, then we move to the suprasegmental level which has specific cadences which it's like the 

glue, if you will, in language instead of being monotone where the patterns and the patterns and the 

boundaries and the boundaries are stripped away.  We impart tonal envelopes, we use pauses, we use 

shifts, pitch, all kinds of things to help our brains better access language.  When we move then finally into 

the very, very utmost level, if you will, of organization, we're going to call that discourse.  So we use very 

special cohesive devices in language that says, "Hey brain, all of that information in that last little block or 



that little blast of language, that had a specific purpose."  Now if you stop and think about prints, what I 

like to think about discourse in the sense is why in the world do we indent paragraphs?  We know that all 

the information inside that paragraph is united by theme.  Everything has a correlation or a relationship 

within that paragraph.  And so what we do with discourse is the very same thing in--within spoken 

discourse, excuse me, with prosody.  We do the very same thing.  We use the patterns of our speech to 

help the brain know, da, da, da, da, da, da, da, da, da, da, da, hmm, so then hmm means now or moving 

into a new bit of information.  So we've used a phrase in the field of interpreter education for quite a while 

called chunking.  Now, that's not an Asian emperor chunking, joke, get it?  Anyway, it's chunking.  We've 

talked about paragraph, little blocks of texts, and those chunks as we analyze should be what we're going 

to call at the discourse level.  So what we know then is language as I talked about earlier is not only 

content, the word and the boundaries, but its intent.  And again, boy, that intentional signal is so very 

important.  So let's take a moment and look at this next slide.  Now what I've tried to build for you is an 

awareness of what we're going to call top-down processing, but let's do this backwards, start at the 

bottom up.  So you'll be able to see what I've just outlined in speech by virtue of this graphic.  We start 

with patterns or particles so that we can have what we're going to call phonemic patterns which move to 

morphemic patterns.  So phonemes have no meaning on the realm, we move to morphemes which are 

words.  So we use the patterns of building blocks to phonemes to build word.  So pull or pu-uh-ull has 

three phonemes to become pull.  All right?  So we use those patterns then we group those patterns into 

what we call pu-ull morphemes and then we stick the morphemes together.  So then we begin grouping 

words that have pauses, patterns, pauses and then we begin the word in grouping.  So all patterns have 

some form of boundaries.  Now what we know is this is called articulation and what we know is--if you've 

heard a mushmouth speaker or someone who slurs their words all together.  What they're doing is what 

frequently language people called co-articulating, they're overlapping their words, they're misarticulating.  

Now you'll see some deaf children have misarticulations.  Now some degree of what we call clipping or 

co-articulation is natural in language but a high degree of it really is indicative of some language 

problems.  So let's go back to our slide.  We talk about patterns where I'm starting at the bottom again, 

talk about patterns and then boundaries and then we talk about segmentation, putting key terms together.  

Then we talked about the suprasegmental signal, the cohesive device over and above, and then 

discourse segmentation.  So this is going to lead us to--if we can look at the slide for just a bit longer, this 

is going to lead us to this notion of ELC, top-down processing.  So what we're going to be talking about 

throughout our journey together, all of these modules is looking at language in a very holistic manner, 

even though we're breaking down the attributes of language to help us to begin to think about those 

because what we're attempting to do is to build your competency in areas where you may have areas of 

needs and really identify what we're talking about in the measurements of the EIPA.  And we're talking 

about--developing a good LRE, let me get back to that notion, a language-rich environment.  So I started 

off earlier talking about LRE meaning least restrictive environment and I let that wane.  We're talking 

about a language-rich environment where children have rich access to not only content but intent.  Now 



the really difficult thing for us is that we're one and a classroom is a sea of communication and that's just 

one of the sad attributes of inclusion for deaf and hard of hearing kids.  It's never--let's understand 

something, right off the get-go, it is never equal access for that deaf or hard of hearing child.  We would 

like to think that it is.  We will work as hard as we possibly can to make that as rich as it can be but let's 

just dispel one myth.  That deaf child always has a degradation or reduction of input by virtue of their 

hearing loss and being in an acoustic auditory oral environment and having to go through the panel of 

what I call myself, a translator.  So what we're going to be looking at is, how do we make that--how do we 

make that signal LRE, language-rich, so that we can get that kid's attention?  Now, I don't know about you 

but I know the children.  I like to say they have the attention span of a fruit fly, here today gone today.  

They are just all over the place.  But the more I can dangle in front of them, something that's compelling, 

interesting, fascinating, colorful, warm, fussy, all of those things, the more I know, man, I can have them 

stay tuned in with me.  So we--oftentimes as we work with educational interpreters as I work with them, 

boy, I hear comments like, "The deaf child isn't paying any attention to me.  They're looking away."  And 

one of my first questions is I wonder what's happening in the signing environment, is it an LRE 

environment, is it language-rich, is it interesting, or is it what I'm going to call language impoverished.  So 

one of the things that we've got to realize that all language really is is a set of patterns and the more 

articulate I am, the more accurate and--here's an important thing, consistent that pattern is.  And if a--if a 

pattern is consistent, that child will what we call crack the code.  If something is non-patterned, it's 

chaotic.  And our brains by default have very little tolerance for confusion or chaos.  We as human beings 

are very dependent on stability and I'm going to go back to that notion, our ability to predict, so literally, 

when you and I are thinking in good healthy environments, we're not only thinking about what we're 

thinking about now but we're thinking about what comes next.  So we spend as much time and I as a 

communicator, I'm thinking about what's in my head and then what's going on in the communication 

heads of those around us.  So let's move forward.  In this next slide, let's take a moment to take a gander 

at this.  I do have these slides in this presentation, yippee.  Basically, what this is showing us--and this is 

just a study of broad languages.  This--as we get older, no surprise, as I get older, my brain gets less 

flexible.  And what I know is that kids--and this is something important for us to study and to really 

understand, it's very important for us in the field of early identification of hearing loss, parent-infant work, 

the quicker we find out that the ears are--and I'm going to use this word, impaired, I don't--I don't like that 

as an adjective for a child but if the ears are shut down, another channel is going to pick up.  We just 

know that the body is a strong mechanism of will to thrive and will to comprehend.  So if one system is 

decreased, what usually happens in healthy organisms is another system increases to balance that out.  

But I know that--you and I know as we get older, our--I call it we have a hitch in our giddy-up.  We're not--

we're not as fast in processing information.  It's important for us to stay engage but I know little kids pick 

things up faster than what I do.  It certainly is blowing me away with technology as little ones can talk 

about bandwidth and blah, blah, blah, blah, blah, blah, blah, and I'm still trying to figure out where I plug in 

the cord for my mouse and my computer.  And someday we probably--well, I now have a wireless mouse.  



So technology changes, kids change but what I know is kids developmentally go through what we call 

critical periods.  There are set times in their lives when they are more attuned to the language signal and 

they have what we call spurts of development.  And I like to think of it as the puzzle piece begins to fall 

together.  They get to understand language and a big part of that as they develop these spurts is 

understanding how language is used.  So I talked about earlier top-down processing.  Language is never-

-folks, language is never, never what we're going to call idiosyncratic.  It's not random.  It just doesn't 

happen.  It happens with a reason and if it happens with a reason, that's the intent signal of trying to 

figure out what's going in the environment.  So what the slide is talking about if we can take just another 

brief look at it is, wow, you and I as we get older have greater difficulty with this phonemic boundary kind 

of issue.  We have trouble really discerning separation of sounds.  So that's why--interesting, that's why 

it's harder for us as older folk to learn a foreign language.  Now, I was fortunate to learn sign language 

when I was in my early 20s, just after one of the very last critical periods of development.  Then I worked 

for a school for the deaf where I was totally immersed Monday through Saturday with deaf kids and for a 

part of my life, I'm an ordained minister.  I was Rev. Kev and I worked with the deaf church on Sunday.  

So I got to run the gamut of child language and then adult language, ASL, American Sign Language.  So 

that was an immersion factor for me which really helped.  But what we know is, wow, most of us are book 

learners and I'll just tell you candidly, that's where I started.  That's where I started.  I was a book learner 

but I engaged with the community so that I could get a sense about, wow, when I'm doing this, this is how 

the language is built.  When I'm doing this, this is how the language looks or sounds.  So I remember 

vividly ministering on one Sunday, it was like my fourth Sunday at church and one of the elders came up, 

deaf, and basically said--I'll have to put my mouse down.  He's looked at me and he said.  And it took me 

a long time to figure out what he meant by "You can't sign that here."  But what he meant was I couldn't 

use the school for the deaf language in the genre of church.  So what we know is that the motivating 

factor of the tone and the reason behind language that I was using Monday through Saturday was going 

to be different then the tone and the intent of the language that was occurring on Sunday.  And so I, as a 

language learner, had an error in my ability to accommodate a change of environments.  And one of the 

things, getting back a prosody, that we know happens is that how we talked and in settings is specific to 

the type of narrative structure or register of that environment.  So churches tend to be more formal, 

dormitories tend to be like home, they're school, dorm places where we're going to use more of a social 

type of register.  So that's what we're going to be looking at today.  So what we know is that children are 

very, very flexible so that's the point of this whole next slide is, wow, little kids could learn as many 

different languages as they were exposed to.  And that's incredible, that little brain is incredibly powerful.  

It, you know, I'm going to date this by saying it doesn't have a Pentium 4 processor.  It's way out there.  

They're constantly trying to figure out patterns.  If I can figure out a pattern, it happens again, I will 

internalize that pattern and then I will begin to use it in a productive manner but the older they get, the 

more rigid the brain gets.  So one of the fears that I have is in dealing in languages is, wow, what 

happens when a kid shuts down?  And all of the experience that--where we've been dealing with a 



student and all of a sudden this isn't happening anymore.  It's this.  We're not getting anywhere or what I 

know I need to do is I need to back up and figure out, "Okay.  How do I make this more LRE?"  So I may 

have an older child who needs more robust prosody and acquisition patterns and I have to juggle age and 

maturity and independence with the language accommodation and accessibility of building that language.  

And one of the things that I have to deal with is how do I engage my use of intonation, and that's what 

we'll be looking at today.  So let's take a look at this next slide, if you will.  Okay.  As we begin to think 

about children what we know is, wow, when that child comes home into the home setting, they're 

surrounded by all types of activities.  But what I know when my friends and if you've been around me 

before you've heard me say this thing, when I'm with my friends who say "Hey, we're pregnant.  We're 

going to have a child."  I kind of think, "Well, I'll see you in about 16, 17 years after you're done," because 

life changes drastically for that family.  All of a sudden now they're focused on that child.  That child is in 

healthy environment, immersed, and becomes a real focal point of that family consolation or unit.  Now, 

sadly we're seeing that not happen.  And as we look to society and see what's happening with suicidal 

struggles, it's that issue of parents not attending enough to their child.  Now, that's not a mommy, daddy 

home situation.  That's a quality.  So I know single-family homes where there's a mommy only or a daddy 

only and those children are thriving because that adult is really keeping that child centered in their lives.  

But when that happens, what I know is everything that happens in that home has a very child-friendly 

pattern of events that take place.  So in good patterning--or I'm sorry, it comes to this again.  In good 

parenting, what we know is there's a high degree of patterns in that environment and those patterns help 

children to be stable, but it helps them to predict what's going to be happening, who's going to be doing 

the action, and what will be said.  So there's a whole host of benefit to that stability of patterning in early 

environments.  So we know, wow, little kids come into the family unit, we start talking and we use what we 

call mothery is a very highly inflected, ooh, ahh, eeh, kind of speech and after awhile that child starts to 

babble.  Now what happens is this, pre-babbling, we're talking to that kid and that child may have a 

physical need.  They may fill their drawers.  They may have an ache or pain or they may want--they may 

be lonely.  And so their first attempt to communication is going to be [makes noise] crying.  We instantly 

come in good families, this is important because that bonding mechanism is very important but we use 

prosody, ooh, ahh, eeh, we massage that child with language.  We pick them up.  We bond with them.  

We use rhythm, cadence, that's a formal prosody.  Think about music and melody so we--where we don't 

shake the child, heaven forbid.  We--we're cooing and we're ooing and we're i-ing but in--and when we 

figure out what the kid needs in that little gaper's head, in their processors, they go, "One for me."  Then if 

they [makes noise] fill their drawers again "Oo-ooh."  They'll go "Hmm, ahh."  They'll use the same cry 

tone.  And what we know is that mothers are far more intuitive or online with their babies than fathers.  

Fathers say, "Honey, the kid is crying."  Mothers can say, "Well, duh, he or she is wet.  They're sleepy, 

they're frustrated, they're hungry," all of those kinds of things.  And what the child's beginning to realize is, 

"Hmm.  That was really cool.  I did [makes noise] I got this response.  If I do it again, I'll get the same 

response."  That's what a pattern is folks.  So we know is is that child begins to realize at a very young 



age, the power of interaction and that's in healthy families.  What we know in unhealthy situations where 

children are in orphanages and they're neglected, those bonding patterns, that cry response, when 

they're not attended to.  Those children has significant, social, and developmental scarring which may be 

apparent early on or it may show its ugly head later on in life or the child really has no ability to connect 

because it wasn't connected or plugged into society early on.  So thinking about Vygotsky and type of 

development, we're always social.  I love his research and looking at thought and cognition or social 

creations.  And so what we know is that this child early on, when they start babbling, they're listening to 

the sound or the prosody in the language.  So they're--if they have an event happened, they're 

surrounded, they're massaged by language and then they start to think about the tone.  They start to 

replicate it.  I may not understand the thing that their babble is [makes noise] but those [makes noise] 

those peaks and valleys, that tone has significant meaning for that child.  Then we begin to plug into 

words, "Oh, they want X."  So we say, "Oh, you're hungry.  Well, good.  Let's eat some more food or let's 

eat some food."  So on we go with the language journey, so we have the intent, we have tonality and 

sooner or later, little kids begin to export what we call words.  So their first word attempt may be just total 

mistake, may be total muscle play but we jump on that and we say, "Oh, that was mommy.  That was 

daddy.  That was whatever."  And we reinforce that, so the child even has a bigger, "I win" motivation.  

That's our language really is, folks, is a set of patterns that you and I in social context use to win, so in 

teaching that teacher I have right now, specific goals.  I'm very concerned about these goals. I have time, 

I have information.  I have--making sure I connect with an audience.  Now, I'm trying to organize my 

speech in a way that supports my goal of learning what intonation is.  So I have an, "I win," if I complete 

this talking I feel like, yeah, that was packaged in a way with content and intent that these people can 

walk away with and understand, I've done my job.  And therefore I've won.  All right.  Let's take a quick 

look at this next slide.  It was the one that I referred to earlier that, wow, kids move from paying attention 

to the boundaries of words to the boundaries of syntax.  So we see here that by seven months of age kids 

are able to show a preference to normal clausal boundaries and those boundaries have cadences.  They 

have movement and then pauses in tonality, and so already at seven months they move from words on 

up to stringing or stranding words together into syntax.  So let's take a look at what is human language.  

All it simply is is signs and symbols.  So in all forms of language and speech and in sign language, we 

have all types of signs and symbols so I'm going to have a stop and think about it as we do this word--as 

we do this journey together that signs, folks, are words.  And we get this really gray.  Signs are words.  

They're no different than an English word but they are distinctly separate in their production and in their 

language.  All right?  So when we're talking about a child in public education, one of the things that we 

have to realize is that children are really involved in a bilingual education journey.  Many of them are 

learning sign language and an attempt to learn some form of English.  Now, understand me here, some 

form of English through the educational process, through the educational interpreter.  That's a very big 

challenge.  Now, what we know is with severe to profoundly deaf children just the--if you will, the area or 

the domain where signs are going to be housed, it's going to be in a different spot, if you will, it's still in the 



language level but we--where I'm going with this is that hard of hearing kids have what we may call sign 

supportive speech.  They've got more of an overlap of their file system where severe to profound kids are 

going to have sign words and English words built in more of a separate nature.  And part of our struggle is 

with these kids is building the ability just like you and I in translating to build the bridges.  So back to our 

notion, what is human language?  It's simply signs and symbols, so it's body movement, its intonation 

which would be pitch.  Those kinds of things, it can be symbol systems as well so smiley face, think about 

computer language, the little things that we do when we send email.  So we have representational 

symbols which are iconic, again like that smiley face or the sad face.  We have representational symbols 

that are arbitrary, meaning that they just have meaning and you can't say why they have meaning.  

They're based--meaning-based on a shared set of conversational users or language users or community.  

Language is of what we know is very rule governed, it's not idiosyncratic and it is never random.  If 

language is random we call it gibberish.  All right.  So one of the fun things about Pig Latin is that it breaks 

some of the conventions of English.  Well, Pig Latin is fun but you wouldn't want to use Pig Latin if you will 

all the time because it's a gibberish code and I can't even use that.  I don't have the ability to even think in 

that.  All right.  What we know then--let's take a look at this last more heavy bullet of information.  So what 

you and I do as language users, we don't just view or listen to language.  We are really thinking about 

what's going on and how does that language relate what I'm seeing and hearing, how do those things 

clue together?  So again our bodies, our organisms are always looking for clues to descramble what's 

happening around us.  Now, if you stop and think about the horrific event of September 11th that 

happened here in the United States several years ago, that brought our countries--our country to its 

knees, but it specifically brought people in this state, in Pennsylvania where we're doing this broadcast 

right now to its knees because of the crash in the New York City.  What happened was planes don't fly in 

the buildings, huge metal structures are stable, they don't come crashing down.  So we were in a--in a 

state of what we're going to call shock of total disbelief, and in a sense we were in chaos because what 

was stable, what was predictable wasn't what was happening.  I don't know about you but I vividly 

remember watching that news clip of that jet airliner going time and time again into that building and just 

thinking holy cow.  I mean every time, "Holy Cow.  That plane just went into the building."  It was so non-

conventional, so chaotic.  And wow, after awhile I just have to say turn it off, I can't deal with this.  This is 

overwhelming to me.  Have you ever been overwhelmed?  It means your systems are being taxed.  In 

some situations we know I've been in them, you've been in them, where you get so overwhelmed, you 

just have to stop and walk away from it.  Sometimes you can return and makes sense out of it, sometimes 

you simply just can't.  So what we know is that we're constantly thinking about the environment around us 

and specifically what's happening related to that.  So stop, let's go back and think about September 11th.  

How many new words have we imparted or imported to our English language related to that event, 

terrorism, jihad, all the things that we weren't talking about that so much several years ago, but now it's 

become a critical part of what implosion if you know what a building imploding meant, I did.  But boy, I'm 

sure a lot more people knew that implosion meant that that building didn't blow up.  It imploded, it just 



collapsed from within.  So what we do is we see what's happening around us, and we try to obtain or we 

use language to describe what's happening.  Let's take a second if you will to look at this next slide as it 

goes in here.  We know that language has a variety of abilities, its communicative confidence meaning 

are through the air abilities or ability to talk to each other, or abilities to socially interact but next is 

grammatical competence.  How able am I to build my language and to use it for specific functions?  So in 

that sense how able am I to use bearing genres of language?  How able am I to talk about the language 

that I'm using so that might be a metacognitive.  I used that term before a metacognitive ability, am I able 

to get above--I'm sorry, metalinguistic ability, excuse me.  So metacognitively, I'm thinking about my 

thinking, I'm getting above my thought and then metalinguistically I'm thinking, gosh, how able am I to 

build my language with my knowledge of the world so that we have an, "I win," of successful path.  So if 

we come back to me here, what I'm doing is I'm thinking about the world, I'm developing my language, I'm 

thinking about the tone, I'm thinking about the environment and the setting, and I'm thinking what's my 

path, what do I want to have happened out there and how do I build my language to max.  I can be in 

spoken language, in English, or it can be in sign language as well, because, ASL sign language is of 

course a language, duh, but so is English and I'm going to go back to this point.  Wow, and I'm going to 

put this--put this out there, folks.  You can't sign English so just listen to me here.  I'm using English, it's 

an acoustic language, it uses phonology of English which a pitch frequency, this is the articulator.  When I 

pick up my hands, I'm using sign language.  And what I know is this is a different phonology, so different 

way of building that language and what I have to begin doing is gluing these two languages together as 

the interpreter.  Wow.  That's why when you're done working your brain is still exhausted or pooped up 

from just this constant bridging of languages.  So what we're--we know language has communication 

competence, it has grammatical competences.  Now, a very significant thing that we have to think about 

in the field of education is, are deaf children acquiring a language, or are they learning a language?  And 

that's going to relate back to that third bullet.  So let's just take a second and look at these three general 

observations.  In normal or natural, and let's get rid of that word, normal.  There are no homework 

moments folks, nothing is "normal", untypical, how about that?  Untypical are natural environments, 

languages acquired, look at that word, languages acquired during childhood.  So that means hearing-

hearing family, English is acquired or if they're in another country, it might be Spanish or French.  In a 

deaf-deaf family, some formal sign language is acquired.  In families where hearing moms and dads sign 

fluently, sign languages is acquired as well.  All right.  But the issue is that we know is most of the kiddos 

that are coming in the public education they're pretty language--I'm going to use impoverish and that's a 

whole another area that we'll deal with as we get our act cleaned up.  We've got to look at how do we 

have kids be ready to use us?  Now, we've got only bite off what we can chew here.  And we're going to--

we're going to be focusing this content on us but wow, let's go back and take a look at that slide.  One of 

the things that you and I deal with is we deal with children is they haven't acquired a language yet, the 

vast majority of them.  They still are and I'm going to use this term now, understand this word, they're 

retarded, they're idled back.  Now, I have a 1947 Triumph Roadster, it's a very old sports car.  It doesn't 



have a computer in it and I love it because I can open up the bonnet, the hood pretty strum.  I could open 

up the bonnet and I can work with the engine.  And I know that I can set or retard the spark that goes into 

that motor.  Now, what I know is if the spark is retarded, it slows it down, it slows down.  I can retard it so 

much that the motor begins to do this.  Now, in the sense what I know is I watch little kids who are 

language delayed.  Now, I'm not--in education we have a whole another meaning for retardation.  So let 

me move away from that word.  When I know--when kids are language delayed they're not hitting on all 

cylinders, they're really struggling with comprehension with word formation, with sentence formation 

because they haven't acquired that language.  One of the things we've got a dialogue with educators 

about is, hmm, does the curriculum accommodate their education?  By virtue of the IEP it is supposed to.  

However--so language is acquired during childhood.  Next, by the age of six--look at that, by the age of 

six, children have acquired most of what they need to know about their language to speak it fluently.  So 

by the age of six, they developed communication or communication competency.  So by six years of age, 

they pretty much know, they can tell you loud about language.  For example story structure, they can tell 

you about what a hero is, they can tell you stories have parts.  They have the beginning, then the body, 

then the end.  They can tell you a lot about language.  They maybe able to say, "Yeah, that's a thing.  

That's an action."  So already they not only have language they have metalinguistic.  They're able to talk 

to you about how language is organized, and boy, with programs like Sesame Street and some of this 

other early development languages.  Hearing kids now a ton.  I mean, they know today way more than I 

knew when I went into public school.  So what we know is, wow, they've got that whole repertoire.  So 

what education says is, "Great.  You've got that language, now, we'll teach you about the structure, the 

grammatical competence of language.  Then how to take that language and move it further ahead to 

specialized."  So this is one of the things that we as a field have to be thinking about as we look at kids in 

inclusive settings.  Now, the third part is very, very important.  Remember I--the third bullet on the slide.  I 

was talking to you about deaf children is subjects or objects.  And what we know is that to become a 

skilled user of a language, I have to be a subject.  Because if you remember a language has set of 

patterns and it has one underlying principle.  I win.  Now, you and I as human beings are very selfish 

organisms.  We want to survive.  We want to be in the sense, top dog.  Now, even if you were shy or 

you're not one of this very assertive kind of people I could still put you into a situation where you would 

become, not try or would become assertive, because we have this will to thrive, this will to survive.  We 

want to be a subject.  And sadly, my mom right now is in a nursing home, and some administrator came 

in without even telling my mom and basically moved without telling the roommate, moved the roommate 

to a different room.  That was very, very unsettling for both the women, my mother and this other party 

because they were not treated as subjects.  There was not an interaction, there was no discourse, 

dialogue about, it was high move.  Now, wow, think about how--have you ever been treated as an object?  

It really, really honks you, doesn't it?  It really, really bugs you.  I'm trying not use the word piss you off, 

but let's just use the word, it really gets under your skin.  We want to have control.  Now, what I know is, is 

that in order for me to acquire a language, I have to have some ability to impart change in that 



environment, all right?  So the more I have that ability, what we're seeing in new research, the more I 

have the ability to impart change, the more robust my language is.  The less ability I have to affect 

change in society, the more direct my speech is and a less complex and the shorter the utterance.  That's 

fascinating is you start to think about social implication here.  But what I know is what we're going.  

Language is not learned, the third bullet says language is not learned by imitation.  So what I know is 

wow, these kids have got to be getting out, they've got to be doing, they've got to be engaging.  So let me 

just give you a, in the classroom strategy.  We often times, as we're working with kids, we say, "I'm 

interpreting for the student."  One of the things we have to set as a premise for our work is our consumer 

of interpreting is the educator.  I'm not interpreting for the student, I'm interpreting for the teacher.  The 

teacher has very specific language and content goals for their children of which one or maybe more is the 

deaf student that I am sitting or standing between.  So that was a poorly articulated English sentence, but 

you understand that I'm not there to interpret for this child.  I'm there to interpret for the educator, and to 

impart the content to that educator's deaf student.  So as we dialogue with our educational partner, again, 

who's the teacher?  And one of the things that really bugs me is when we talk about my deaf student.  

Boy, please, they're not your deaf student.  Now, I understand the bonding thing.  We do have an affinity 

for these kids, but these kids belong to teachers in public schools.  The person who's panty is on the line 

by virtue of the IEP, that's the educator, one of the people.  So what I want to do is get the heck out of the 

road, as my grandma would say, and get these two entities bonded together.  So back to this notion of 

subject, I want to be working with my teaching partner to get them to engage with their deaf student.  But 

I'm also going to tell them or share with them while this deaf child may have less opportunity to use this 

content.  And if they don't use it, they'll lose it.  And they have to see and hear how this is used in a 

variety of settings to become literate, so I want to keep that awareness of, wow, how do we help this deaf 

kid to use the content?  So all this simple things like reminding the educator to call frequently on the deaf 

student, to have that deaf student talk about that information and in a manner of that that teacher can 

access that's by--maybe by virtue of my translation, and maybe by virtue that the child has 

comprehensible English speech, but to get them connected, so that teacher can see developmental 

patterns of language.  Because we know that if I just sit there and I impart.  Now, bless your hearts.  

You're sitting there right now and you're objects.  Guess who's the subject?  Now, we laugh, I got the big 

ass.  I mean, S.  Excuse me, I didn't mean to say that on tape.  Oh, well, the big S, the big subject is me.  

Now, it's very uncomfortable being the object role.  We all want to be a part of what the [inaudible] talks 

about, the social milieu of development.  And that's one of the very critical things that we've got to get 

emplace for deaf kids.  So that they not only learn language but they learn the intent in building language 

to successfully navigate intentional interaction in this course.  So we're going to move very quickly here 

into an area.  We're going to talk about literacy.  Now, in public school settings, we frequently talk about 

literacy as the ability to read and write, and that is a form of literacy.  So when we talk about literacy, 

we're talking about in public school settings.  We're talking about English environments.  Learning how to 

read and write that dominant language.  Well, I--there's another form of literacy which means knowing 



how to sign, sign language.  And then there's another component about learning how to translate from 

sign language into writing.  Now, what we know is--wow, one of the things that I've been thinking about is, 

when you and I are for example are finger spelling, it's an additional step to go from finger spelling to 

print.  So literally, this is the sign for that letter, or that letter.  This is the sign.  Now, literally, what we think 

is, is the kid sees this hand shape and they get to that letter.  Well I know with really early developing kids 

is they have to see it in print form.  So one of the things that I'm crazy about in education and trying to 

impart the interpreters is, wow, get this stuff up into the air.  Now, you're going to hear me talk about this 

later.  But first thing we need to really work with is let's abolish the chair.  So let's get up and be mobile in 

the classroom.  And we're going to talk about this related to prosody because it really, really impairs or 

retards, I'm going to go back to that word.  It diminishes our ability to represent the intonational single in 

language.  So one of the things I would encourage you to do, get up.  Negotiate that with your teaching 

partner.  But then begin having the ability--the whiteboard or to write on the chalkboard or ask the things 

be flipped up to the air.  So not only fingerspell but you can point to these things.  So let's get back to this 

notion of literacy.  What we're trying to develop is English literacy and sign language literacy.  But there's 

a huge part of literacy that's more than just being able to read and write.  And I think it's a form of literacy 

that almost supersedes print literacy.  And that form of literacy is social literacy.  So in filling in our 

overhead here, our slide, what is literacy?  Either literacy involves both language and social skills.  So 

language never happens without some social purpose.  So education is a social purpose.  You also know 

that when you're going to the lunch room, the form and vehicle of language shifts based on the social 

purpose.  So literacy is both social literacy, i.e. knowing how to act, what to say, how to say it, and then 

print literacy.  So as we think about this use of language, we know that, wow, if we think about social 

literacy, life is not chaos, it has set patterns.  You go into this environment, this happens.  A good 

example of that and I've used this before in other--in other presentations is, if you've ever churched 

hopped before.  That's a good indication of social literacy.  Go into the church and maybe that church is 

different than the church you came from, and the patterns are different.  And that's a little bit desettling.  

You had to learn how to stand up, when to stand up, when to greet, those kinds of things.  So it's set 

patterns.  It's recognizing the patterns.  Oh, oh, we're doing this.  That means I have to say or do this.  My 

funny story is we had to--my brother who is protestant like I am went to a catholic mass wedding.  And for 

some reason, the Protestants were sitting upfront and the Catholics were sitting behind.  And the 

Protestants, for some reason, in my brother's row decided, "Oh, we should stand up."  They thought it 

was sometime during the mass of the wedding that they would stand up.  So their row looked at each 

other, they all stood up.  And then the next row stood up and then the next row stood up, then the next 

row stood up.  Then they realize, oh, no, they shouldn't be standing.  So they sat down and then the next 

row.  So the priest said, "Gosh, this is the first time, I've ever had a wave during a wedding before."  So 

what we know is we have patterns based on knowledge of experiences in environment.  So we--it takes 

us a wire--a while to acquire those patterns.  We see them, we recognize them.  But then it takes a little 

while for that to become automated.  So for example, it's simple pattern.  You give the child something.  



Say, a cookie or a piece of candy, the parental response is, we call these scripts.  The parent is going to 

say, "Say, thank you."  So you and I know there's that pattern of interchange.  And I don't know about you 

but when I go to the grocery store and I spend a hundred fifty dollars and I get to walk out of my grocery 

store with three bags of food, well, I've just made a heavy investment.  And when that check out person 

doesn't say thank you to me, I might be a little bit miffed.  Not that they're getting my money but what I 

know is, is  that, wow, there's a pattern of interchange between you should be a little bit grateful that I'm 

shopping here because you have a job.  So could you say thank you.  So we know there are recognitions, 

there's acquisition of this patterns.  And then we use these patterns for I win situations.  Now, I--

sometimes, I'm a little bit lala, and on a flight that I was making for another presentation.  I showed up at 

the airport a week early.  So I'm standing in line and I have a ticket.  And I'm not due to fly out 'till the next 

week.  Now, behind me were 25 very angry people because they couldn't get to check in because I was 

impeding them.  Boy, oh, boy, I'll tell you what.  I did so much smooshing, you wouldn't believe it because 

I didn't want to get stoned.  So what I know is, oh, my gosh, I made a mistake.  So productively, how do I 

save face?  How do I get out of this steam?  So I built my language to help me socially, to ease up 

[inaudible] that I had just made.  And, yes, that is a true story.  So this is a model that we use in talking 

about language acquisition.  It's a model that is grounding--is the grounding or the backbone for the EIPA, 

but it's an actual, natural acquisition model.  And so we talk about language as a set of pragmatics.  It's 

the why we talk, it's a system [inaudible], it's the prosody, it's the how, it's the cohesion, the rhythm and 

the stress, and then it's the what we're going to think.  So this is--and we think about top down man, are 

we always top down processing, we always have a reason why we're talking.  We think about how we're 

going to say it and then what we're going to say.  That happens in an instant because of our acquisition of 

language.  And so today what we're going to be talking about specifically is focusing on everything 

happens with the reason and based on that reason, what tonality prosody am I going to use and impart in 

my language signal.  So let's get a better grip of what this funky word, prosody really is.  It's a language 

term.  But basically, it means this, it's the rhythm and stress patterns in language.  So if you want to think 

about cadence.  So let's stop and think about it.  If I said to you as hearing people, what's a waltz?  I have 

a background in music.  It's a one, two, three, one, two, three, one, two, three.  And there's a specific 

cadence versus--or a samba or a rumba which is going to be [makes noise] It's the cadence and patterns 

that's dictated by the specific genre.  So all of this is rhythm and stress patterns.  So I know in waltz, in 

three fourth time, it's one, two, three, one, two, three, one, two, three.  It's not--hear the difference?  I 

have set boundaries that says, "Oh, that has to be in music, three-fourth time which would be indicative of 

a waltz."  Don't ask me to dance with you because I'm a lousy dancer.  So we've talked about that notion 

of that language and prosody is--remember I use this thing about here are the words, and here is the 

tone, and then there's the reason, that's back to this model.  So at the lexical level--let me go back up to 

this slide one more time so that you can take a look at it.  Let's review this model.  So if we can come 

back to me now.  At the lexical level, we have words.  At the prosodic level, we have the cadence, the 

cohesion above the words that are related to the genre or the purpose.  The why that we're talking.  So as 



we look at--as we continued to look at the slide, prosody says that it is the segmenting signal over and 

above the words.  Sometimes, people want to call it intonation.  But, really, intonation is a part of prosody.  

So we use prosodics more just for intonational, more--for more than just intonational purposes.  It can be 

used for broader discourse markers as well.  What prosody does?  Is it shows us what I want to call, 

contrast or boundaries.  So you stop and think about little kids.  Stop thinking about you and I.  You and I 

don't like things to be gray.  We really want things in black and white, right?  We want to see the patterns.  

So stop and think about the last time you had to make a big decision.  You wanted things to be very clear 

so that you have the best ability to go, this is my route.  I want to look at this pattern, that boundaries, I 

want to look at this pattern, and these boundaries, I want to go, this is what I want.  When we get stuff 

that's gray, there's too much overlap.  There's too much confusion that happens.  And we can't make the 

proper discernment.  So prosody is a contrast signal.  It tells the brain boundary, boundary and that these 

things are related.  All right?  So these things have an attribute.  So what I know is--we stop and think 

about primary instruction.  Primary instruction has strong contrast, strong separation of content, strong 

primary building blocks.  So we use colors like blue, red, yellow, green.  Now, look at that there.  Each 

one of those is very distinct, and as I mark with my sign language, I give you very strong prosodic 

information that talked about the qualities of each of those colors.  They're not shades of, they are 

primary.  So what we know is that prosody, wow, it serves as a real contrast mechanism for kids to 

understand and then to build.  So we've got to build primary units to move them up on to more secondary 

or advanced concepts.  So what we talk about intonation, if you will.  Let's take a look at this next slide.  

Intonation is looking at a subset of prosody, basically is conveying grammatical information and attitude, 

and affect, that's related to prosody of course.  And we also can use prosody to build our words and what 

we're going to call inflection.  Now, we know that sign language is our highly-inflective languages, natural 

languages.  Natural sign language is our highly-inflective languages.  And what--that's a whole another 

study but what I know is that boy, built on one.  So let's go back if you're going to look at me.  What I 

know is, I can talk about something that's let's use the primary color blue.  We'll use blue.  Here's blue.  

Now, if I know that if I want to make that a very strong boundary, I can use intonation to tell you 

inflectively that it's bright blue.  Now, let's slow that down.  I'm going to watch, because here we're starting 

to talk about prosodic.  So if I say something is blue versus to something that's blue.  Wow, that woman 

has a blue dress on.  Now, listen to my speech, I didn't say that woman has a blue dress where the 

boundaries got overlapped.  I said, "That woman has a blue dress on."  Now, watch how I sign that.  I'm 

going to sign it wrong first.  I'm going to leave out the preposition on.  Now, I'm going to sign that correctly.  

One more time without hitting the microphone.  So what I know in intonation and in prosody, it's a 

movement pattern.  So let's look at.  If you'll join me, put your head down and just that simple sign blue.  

And that's where an adjustment to what we're going to call the movement pattern.  And that's a elongation 

of the syllable blue and blue.  So let's do that together.  So let's say that's blue, that's blue.  So you can 

feel there's a difference between saying, that's blue and--so the prosody of those two utterance is 

different.  And based, it's all of this, it's adjusting the syllable or the structure of the internal word, its 



elongating the sounds.  So what we know what language is like American Sign Language and some other 

spoken languages, they're inflective.  I can add onto the root word, add more meaning.  So that's 

inflective prosody.  And we're going to kind of slide that up to the side.  We're going to be talking primarily 

about is grammatical use of prosody in languages.  Okay.  Let's take a look at this next slide.  And we'll 

look at it and you can listen to me talk.  A good way maybe that you can think about prosody is, is thinking 

about have you ever gone into a hotel room and you check in to the hotel and you're ready to get your 

room and you get the key and you get the bell man to come.  And they come and they help out.  And you 

get into the room and you're all ready to settle down and all of a sudden, you can hear the people in the 

next room.  Sometimes that's good.  Sometimes, that's not so good.  So what you hear, I'd call it, kind of 

Charlie Brown's speech that kind of sounds like [makes noise].  Now, I'm really glad that you're looking at 

the slide and not looking at me at this point because I look ridiculous.  But what you know is, you can hear 

is something is happy [makes noise] versus something that's sad or angry [makes noise].  So in a sense, 

then that just blasted right into the microphone.  So in the sense, what I know is, is that prosody give us a 

lot of information not about the--it does about the words.  But it also gives us a sense of the framing of the 

language.  So pragmatics is the broad frame.  Prosody is the tone that we're going to be using.  So what 

we know is that prosody serves a variety of functions.  So it talks about helping us to discern four different 

things.  We can look at the slide.  Thank you, magic slide turner.  We see that we have prosody helps 

people discern grammatical structure, key information, attitudes and emotions, discourse and turn-taking.  

Now, let's look at the sentence that's in yellow at the top of that slide.  They're meeting together for lunch.  

Now, let's play with prosody.  And let's hear what that mic sound like.  So let me read that for you one 

more time so you have it in your short term memory.  They're meeting together for lunch.  So I'm just 

going to make that a phrase.  They're meeting together for lunch.  So what I know is that, when I'm using 

prosody for a non-inflected, just a statement, it's they're meeting together for lunch.  My tone stays an 

even cadence.  When I'm using prosody to mark it as a question in spoken English, it has an upward 

swing.  They're meeting together for lunch?  What word did I stress?  They're meeting together for lunch?  

And, you know, let me change the prosody again.  They're meeting together for lunch?  I changed the 

focus.  So what I like to call prosody is like, it's the zoom lens.  So let me do these two sentences again.  

They're meeting together for lunch?  They're meeting together for lunch?  Now, that gives--it gets into 

double kind of intonation whammy.  But what the first sentence said, it's, wow, there's something unique 

about the meeting for lunch.  The second sentence says, there's something more unique about them 

meeting for lunch because it's them.  They're meeting together for lunch?  So what we do is we use--I like 

prosody.  I kind of think of it as the flashlight over and above that language signal.  So I--they're meeting 

together for lunch.  My prosody goes there, meeting together for lunch?  Or they're meeting together for 

lunch.  I know that there's something grammatically different about those two phrases.  Key information is 

where I would put the stress.  So if--let's see.  Yes.  Like if someone says, "Are they meeting for dinner?"  

I'm going to say, "No.  They're meeting together for lunch."  They're meeting together for lunch, not 

dinner.  So I'm demarcating that last word.  Now, listen to me say that.  They're meeting together for 



lunch.  What I know is that, I elongate and I add this--I actually use some visual cues, and we do that in 

English.  We use head affirmation and body movement.  So we're not static.  So this part of us is over and 

above this articulator.  Now, guess what, this part of us is a part and parcel with this articulator, with their 

hands.  Attitudes and emotions, so let's go back to that second utterance, they're meeting together for 

lunch?  So I'm thinking like, I'm left out.  Why am I--why am I not involved in that group?  So there's 

attitudes, and discourse, and turn-taking.  They're meeting together for lunch, meaning, oh, Mike, do you 

like to join them?  So we listen to tone.  And we also use prosody for one other thing that's not on the 

slide.  It's kind of it's the tone--I'm going to call it genre or intonation, all right?  It demarcates that that 

sentence is really not what I mean.  Okay?  Now, let me explain by that.  So what I can use prosody to 

show you irony or to tell your head, don't pay so much attention to the words, pay attention more to the 

implied meaning.  I have very good friends who are so crazy in love with each other after years, and 

years, and years, and years of marriage.  They love each other to death, so every once in a while, they 

meet each other for lunch.  So what I know is, what that person--and there are sometimes that I'd have to 

say, "Can we have a lunch meeting because I know sometimes you meet together for lunch?"  Now, 

listen--look at me when I say it, oh, they're meeting together for lunch.  I'm giving you prosodic tone that 

says, "Will I just sit down here?"  That ain't--that ain't what it is.  It's more over and above that tone.  I've 

got an implied or a hidden agenda.  Now, what I know with that is, wow, that's a very kind of advance 

notion.  And if you hear that implied use of language after you master the primary basics.  So in the sense 

you might even think about it as being kind of like idiomatic and it is an idiom in the sense, they're not 

meeting together for lunch, they're meeting together for lunch.  So what we know is prosody helps people 

discern a variety of things.  Let's go back to look at this grammatical structure, key information, attitudes 

and emotion, discourse and turn-taking.  I talked about new ones and there's another one where we 

talked this about environmental sounds like, "Oh, wee, yahoo."  Those kinds of things that--are they--are 

they really language or what is it?  Is it really lexical?  It's the kind of stuff that you try to replicate on your 

computer when you're doing email and it doesn't replicate very well.  We do all kinds of things to try to 

adjust our words.  So all spoken languages try to replicate to some degree, intonational things that are 

happening around them.  All right, Prosody, what is it and how does it work?  So the four basic things 

we're going to be looking at during this training as we talk about the intent signal of language.  We're 

talking about use of facial expression, so face.  We're talking about use of stress.  Now, what I mean by 

stress is the rhythm patterns.  So remember blue versus blue, let's look at it one more time, blue versus 

blue.  Sign that with me, stress, sign it unstressed.  Let's go the sign red, if you use the initialize version, 

that's fine, unstressed, okay.  Let's use word mad or angry, let sign it stressed.  So we notice that there's 

adjustment to the first articulation.  There's a slow down, there's a hold, and then there's what we're going 

to call implosion, there's a pop to it.  So one of the things that as we're rating and we're watching 

interpreters work at the diagnostic center, we--you can really see this when you fast forward a videotape 

of us working, it'd be something I would encourage you all to be doing is monitoring yourself by using 

technology, videotaping lessons.  But you can see these differences in movements.  This movement 



holds, so if everything is very monotonous, when I fast forward monotonous signing, it's the monotonous.  

If I fast forward highly articulated signing, it's going to have those articulation patterns.  So well, we know 

facial expressions involved, we know that stress is involved, we know rhythm is involved, the cadence.  

So you can tell when somebody is getting ready to finish a thought, and getting ready for you to be able to 

maybe respond, the cadence, the speed, the formation of the--of the articulation or the narrative slows 

down, body movement.  We used a variety of body shifts.  Okay.  So let's talk about--let's break this down 

into many components.  So we know that prosody is what we call the super segmental signal.  It's the 

signal over and above the words.  The grammatical structure, it shows us question versus statement, 

imbedding and that's not what you do tonight after you get done here.  Go home and go to imbedding, it 

means being bound inside, supported by--all right?  Cohesion in boundaries, meaning how does these 

stuff all hang together and lastly register, so I know when I'm in a formal situation, remember I talked 

about church versus being in the dorm.  When I'm in a formal situation my cadence, my intonation 

patterns, my articulation, there, you know they're going to be different than if I'm just kind of hanging out 

and I'm just talking with people.  All right.  So how we build language is very multi-stranded based on 

intent, content, and the pragmatic setting.  So we just talked about grammatical structure.  Let's look at 

some sentences, so we can get you guys engaged in doing something.  And thank you again for just 

being who you are and for your gifts and your contributions.  Without you, I don't--I don't know what would 

happen.  Sometimes when I get this altogether, I get kind of freaked out like at National Conventions of 

Interpreters, I think, "Oh, my goodness, what if the roof collapsed right now?  What would happen 

tomorrow in classrooms?"  So thank you for taking the time to be an active learner.  Let's talk about--let' 

talk about grammatic structure.  Now, we--when we look at, Amy wants a raise and I'm going to be talking 

about a financial situation.  So when I--where you shift to sign language, we're going to do this together in 

English, then we're going to shift to sign language.  We're going to sign that pay increase, okay?  A raise.  

Now, look at how I didn't say--see the difference?  I co articulated those words.  I said these two things 

have meaning.  My prosody pattern was different.  I compounded those words versus--all right.  So let's 

go back to our native language, English, for all those of us who are here.  And let's say that together as a 

statement.  "Amy wants a raise."  Now you, "Amy wants a raise."  Now, let's make it emphatic, "Amy 

wants a raise?"  Now, ops, I made that what, I jumped down to a question form.  Let me go back and let's 

just make it emphatic, "Amy wants a raise".  Hear the difference?  I made an error, let me do it again.  

"Amy wants a raise."  And I even have an underline in my slide.  So, "Amy wants a raise."  Where is the 

whammy?  Where is the prosodic signal on that?  If I--let's just said, "Amy wants a raise."  It's Amy--

boom, so if you scope prosody, it's this movement pattern that happens in language.  Now, let me move it 

to that questioning, "Amy wants a raise?"  Now, listen to the imply, implied the information.  "Amy wants a 

raise?"  Let me change the flashlight focus, "Amy wants a raise?"  Now, those two sentences are very 

different, they're both questions but there's a different implication.  One is focused on pay increase, one is 

focused on Amy.  "Amy wants a raise?"  Versus, "Amy wants a raise?"  So the cadence pattern was very 

different.  All right?  Let's go back and let's try to--try this on together signing, ready?  So here's--let me 



model this statement.  Now, folks, we just--we avoid finger spelling like to play again.  Shame on us, so 

let's not be--let's not do this crazy made up names sign things.  Let's spell this one out.  How about it?  

Watch me one more time.  Now, look at my head, this is part of prosody, this is a verb of being, look at 

me.  So you sign that with me, I'll slow down, ready?  Go.  One more time.  Now, I'm going to turn that 

into a statement, okay?  We're going to make that very strong.  So--now, look what I did with the verb to 

want.  See this motion?  So sign that together with me, ready?  Now, notice my head is going at the same 

time.  I can't do this because I have an affirmative statement.  So this is, wow, [makes noise] hard, let's try 

it one more time.  Now, let's put this into a question form.  Now, look what I do with my sign.  Now--

because it went up but watch my sign articulation.  I brought the sign up and I brought my body forward to 

show you intonation peaking there.  So let sign that together.  One more time.  Now, I'm going to make 

that kind of a--kind of a statement, all right?  Now, we're going to be studying in our modules together how 

this face all works, right?  I got eyebrows going, I got mouth going, I got my body moving.  Right now, 

we're just thinking about prosody, just the signal of prosody.  But let's say, "Amy wants a raise?"  Now, 

look at me, I'm like [makes noise] now we do that in speech [makes noise].  So what I know is prosody, 

just like in speech, remember, I've been talking about the peaks and valleys?  Prosody moves up and 

down just like that.  Now that's one of the things, folks, get up out of your chair.  And then you're going to 

have to negotiate that.  But when you're sitting, you have this much signing space and when I watch us 

sign when we're seated in classrooms, our signs come way up into our facial area and, boy, this area is 

reserved for emphatic stress.  So let me give you some emphatic advice, "Thou shalt get rid of your chair 

if you can't."  Now, negotiate that.  We can't go into educational environments and be domanda.  But just 

talk about the fact that because vocal intonation goes up and down, sign language intonation also goes 

up and down.  Now, we talked about embedding.  So let's look at some embedded silly examples on our 

slide.  So if I could have the slide translation here.  Thank you.  So let's look at number five in our list.  

The three nuns working for St. Mary's want a raise.  Now, the embedded clause, if you will, is where they 

work.  The three nuns, working for St. Mary's, want a raise.  Now in print, how do we show that that was 

an embedded clause?  There are two little squiggles in there.  They are called commas.  Now, remember 

I said that prosody is a rhythm and stress patterns but it's also--it's not the speed, but it's the stop that's 

also important so that we don't get what we call run-on speech, all right?  So it's, "The three nuns working 

for St. Mary's, want a raise."  Now, let's make that emphatic.  "The three nuns, working for St. Mary's, 

want a raise."  So the focus of the emphasis becomes on that verb again.  "The three nuns working for St. 

Mary's, want a raise."  But now, listen to the cadence.  [makes noise].  So hear the pattern that goes on?  

There's that Hotel California talk again.  Now, let's make it a question.  [makes noise], hear that?  One 

more time, [makes noise], hear that intonation peak at the very end?  Let's add the English back.  "The 

three nuns working for St. Mary's want a raise?"  Now let's try to make this snide.  I might have to work on 

this one.  "The three nuns working for St. Mary's, want a raise?"  Now, my flashlight aimed at what part of 

that sentence?  Let me try it again.  "The three nuns working for St. Mary's, want a raise?"  Now, it wasn't 

a very good articulation but my flashlight aimed towards the "for St. Mary's."  So let me show you, I'm just 



going to model for you the first--so for sake of time, we're just going to model that first one, that 

embedding of the statement and then I'll model the second one for you as well.  But remember that 

embedding there's a pause and what those pauses do is say that is ancillary or supportive to the major 

clause.  So the major clause is like if we can look at those sentences again, let's look at number five.  The 

major clauses are the noun phrase, the three nuns, and the verb phrase, want a raise.  The subordinate 

clause is working for St. Mary's.  It's ancillary but it's supportive.  So if I were to sign that, it would look 

something like this.  Now, watch my body again, you should see a definitive movement when I mark my 

commas.  Watch my face.  Now, I'm going to get rid of all that prosody information and watch me again.  

It's far less clear.  So let's--let me--let's go to your right and then let's all try it on together.  So… Let's join 

together.  Now, if you don't use that exact cadence, what's most important, I'm going to keep my body still 

but I'm going to--still going to put the comma in.  Ready?  And what happened was my head took over 

and it helped you to discern, so without it again.  Imagine getting that constantly.  So what we know is that 

prosody really helps to throw into the ocean of that sea of words, it throws us a life ring to grab on to to 

figure out where we're going with that utterance, all right?  Now, we know in--for example in ASL, if 

you're--you've been studying American Sign Language, we have topic common structure.  So if I wanted 

to topicalize that in using more ASL syntax, I could say something align--along of--but look at my prosody 

again.  So what we know in topic, common structure which is what many of us learn when we're studying 

American Sign Language, it's very, very prosodically dependent, usually pay, that form of pay.  But--so 

you can still see the degree of intonation.  All right.  Let's look back at our slide finally.  Grammar.  Now, 

I'm going to--let's look at that utterance.  Wow.  Let's read that whole paragraph.  Now, this is--if I'm going 

to talk about genres, suppose I were Amy's supervisor and you were the boss.  And I am there to add 

advocate for Amy.  Now, what we know is that I'm going to be using a form of narrative structure called 

persuasion.  I'm going to try to convince you to go ahead and--for Amy.  So what I know is in my cadence 

I'm going to use very specific patterns to help to get my point across.  So it might sound something like 

this, "Amy wants a raise and she's been working for this company for three years for the same pay.  Her 

work is really good.  She's dependable.  She's always on time.  And, you know, cost of living have really 

increased and she's wanting to go back to college to get her degree and I think we should support her by 

giving her pay increase.  Now, what I've done with this is I have an opening statement.  I have support, 

support, support, support, support and then I close.  So what I know is that when you look at discourse, it 

has patterns and I'm going to focus you on--I would like to refer you to two authors who are doing some 

interesting work in the field of discourse analysis.  One of them is Cazden, C-A-Z-D-E-N.  The other one 

is Schleppegrell, S-C-H-L-E-P-P-E-G-R-E-L-L.  Boy, I hope I got that last one spelled right.  Schleppegrell 

and Cazden are looking at we use specific cadence and patterns.  So persuasion is generally opening 

statement, support, support, support, close.  So watch how I'm going to try to memorize this.  Give me a 

second.  Now, watch me try to sign this.  Now, see my cadence of how I was moving around with those 

intonation patterns?  I was using a variety of rhythm and stress patterns.  So I know that prosody is that 

glue that says in my mind my goal in that interaction with my supervisor is what?  "Let's try to get Amy a 



pay increase."  So I'm going to be building a lot of suprasegmental cues to this person I'm talking to that 

says I really am backing this person.  I believe in this person.  I want this to happen for them.  Okay.  So 

let's go on.  We've talked about that prosody indicates grammatical information.  Now, let's talk about key 

information, all right?  So let's take a second and let's look at key terms or phrases.  Let's look at 

sentence number one.  Now, if I were reading this, I--or I were speaking this I would say, Amy wants a 

raise.  She's not interested in more vacation time, she wants money.  Now, imagine, you know, that if 

you're in this situation, sometimes people will say, "Well, I can't give her vacation--we can't give her more 

money but we'll give her vacation."  I've been in situations where I've been trying to negotiate with powers 

that be about staff.  So what I want them to know is, "Uh-uh, she wants a what?  A raise.  She doesn't 

want more vacation.  She needs more dollars for everyday."  So let's look back.  It means, I might try to 

assign these kinds of things.  Now, this has kind of got me on the hot seat here because you're going to 

go, "Oh, you didn't sign it."  Just look at the overall intent, okay?  [makes noise] let me do it one more 

time.  All right.  So you can see then how I brought that train into the station at the end of that.  So I'm 

using specific rhythm and beat patterns to help you say, "It's not this.  It's what?  It's greenbacks, baby.  

Show me the money."  All right?  So let's look at the next one, a very typical science selection--lecture.  

Protons are positively charged, electrons are negatively charged.  Well, what we're going to be talking 

about later on is wow, these are two separate terms.  So these are opposites of each other, their 

contrasts in subject material.  So what we'll learn is we move through these modules as I have an 

obligatory, not an option.  I have an obligatory shift that has to happen.  But right now, what we're going to 

watch--well, we're not going to worry about the hula shift.  We're going watch about the use of stress that I 

say--that I put on these.  Now, this is a good--I'm going to--I'm going to go back to this thing.  In sign 

language, we don't have a specific word for proton or in my sign drawers, there isn't a sign in there for 

proton, but the language says it runs over to the dominant language which is English and it borrows and 

so it's this.  So frequently people will ask me this insane question.  Well, I know it's--you're going to spell it 

but what's the sign for that?  And my answer is this.  So it's--this is the same to saying, "Well, I know it's 

taco but what's the word for it?"  It's taco.  Make a run for the border.  We didn't have tacos.  If we didn't 

have tacos in society, we wouldn't have taco.  We wouldn't have borrowed that word from Spanish and 

made it English.  So when I'm asked well, what's the sign for, fingerspelling is the sign for.  That's how the 

lexicon is really going to grow.  So end of sermoner.  So we're going to fingerspell protons and we're also 

going to spell electrons, all right?  So it might look like something like this.  One more time.  All right.  So 

you can see how I'm using cadence to show this is different than this.  All right.  Discrimination is caused 

by ignorance.  It is basically a lack of education or miseducation.  If I'm either of these, I will tend to 

discriminate.  Wow.  That's a heavy, heavy sentence or heavy set of sentences.  And the whole notion 

behind that sentence, if I'm talking about key terms, I'm going to be talking about, wow, is discrimination 

positive?  Race, gender, sexual equality, all those things, anytime anybody is discriminated against, it's 

an imbalance in society and that imbalance by virtue of these texts is wow, it's caused by ignorance or 

miseducation.  So let me just give you the first kick-off phrase, so that you'll know that this is going to all 



hang together.  One more time.  So I'm going to--I'm going to leave these for you.  You'll have these now.  

You'll have a handout of these that you can begin to--if I look down at my notes and try to go ahead and 

sign through some of these, it's going to look like I'm reading my notes and not be signed very fluency.  

But let me--let me try--not very fluent.  Let me try and give it a shot here.  So you can see I ended…You 

can see the cadence of that utterance change as I went through it, said, "Hey, that's a whole block of 

text."  All right.  Now, let's change that.  That, whoo, you got kind of complex there and a little bit heavy.  

Let's go down to talking about speaker intent.  And this is a real easy way, folks, for us to talk about 

prosody.  So when we think a lot of times about intent or affect or motivating features, we used to think, 

"When deaf people get mat, they sign really big."  You know that question about how many angels dance 

on the head of a pin?  If you get a deaf person really, really angry, it's amazing how small their signing 

field really can become.  It's very compressed.  So let's use the sit, sit, sit example.  If you've been in a 

live training with me, I've used this before.  So if we're talking in a non-threatening manner just like young 

children… So sign that with me.  Now, let's up the ante and make it a little bit more of a command form.  

Now, let's look at that one more time.  I'll raise my signing so that you can see it.  So I have this 

movement hold, sit.  All right.  Now, I'm going to sign it one more time so that you can all see it and let's 

make it really strict.  Now, I'm having to deal with kind of a limited visual field by virtue of you all here and 

in a camera pointed at me, so my field may start out lower and move up generally signing pretty much 

bottoms out, right about the mouth.  That's maximal stress level in sign language.  Now, stop and think 

about if you're seated, it's really hard to move those signs and to show that kind of intonation which is why 

I'm on that campaign--the national campaign to band chairs for educational interpreters in public schools.  

So sit, sit, sit down.  So that movement moves up by using the same word, sit.  My intent was non-

threatening.  I'm going to up the threat.  My prosody changed.  I'm going to make it maximal.  So I used a 

lot of other features in there to show that intonation.  All right.  So let's move down to the very last slide.  It 

marks nuance in Language.  Remember I talked about their meeting for lunch together?  What I know is 

that prosody could be used to represent something that's ironical.  It's comical.  It's not true.  So, you 

know, we'll get that text cut when pigs fly.  Listen to that again.  We'll get that text cut when pigs fly.  It 

might look like something like this.  Let's come back to me and we'll sign that one more time.  Ready?  All 

right.  So, you can see I separated those phrases and I've given you an indication that this is kind of 

ironic, pigs don't fly.  And if they did, we get a text break.  Well, let's hope we see some flying pigs.  

Attitudes and emotion.  All right.  Let's look at that.  We've talked a little bit about that with sit, sit, sit.  This 

next slide, whoa, baby, you look hot in that dress.  Okay?  So, you come out, you're all decked out to go 

out and your husband, significant other, says, whoo.  Now, they didn't say this.  They said this.  Sign that 

with me.  And now we're getting rid of that dress and, ooh, baby, but I might look like something like that.  

One more time.  Ready?  All right.  So, I'm hoping that you're interpreting everyday is good.  Okay.  This 

can't be happening.  This can't be--well, what happens in sign language is very parallel to what happens 

in spoken English.  We have a shock factor.  That's negative.  So, sign that with me.  Now, maybe you 

won the lottery and they just called you and you're going to be a billionaire and you don't have to worry 



about educational interpreting ever again.  Just kidding.  Don't leave.  We need you.  So ready?  Has a 

different intonational pattern to it.  All right.  So then we also know that it is going to mark genres in 

storytelling, all right?  And we're going to be working with a story text as we move through these modules 

and I'll just introduce you to it.  And we're going to be talking about an otter and in the story of this lake 

where the otter lives.  The otter, the boy otter's name is White Paw and the girl otter's name--otter's name 

is Ripple.  So, this first one, "Here's a fish for you," said White Paw.  "Thank you, fond Ripple."  Now, why-

-what does fond mean?  We're not talking about a deer here.  We're talking about an affect.  So, "Here's a 

fish for you," said White Paw.  "Oh, thank you," fond Ripple.  So, I'm doing storytelling, I'm using that 

genre, I'm embedding those kinds of things.  So, watch how that might look in sign language.  One more 

time.  Maybe it was this Paw.  Now, what I'm adding is the intonational features from spoken English into 

my sign language, all right?  So, one of the things, too, is when we think about the genre storytelling, 

wow, one of the problems that I often encounter is interpreters will come to me with a problem and say, 

"What do I do with Dr. Seuss?  What do I do with Amelia Bedelia?  What do I do with nonsense things?"  

Well, my answer is, wow, what those books are focusing on is English structure.  English phonology and 

cadence and spokes--what I've got to say is that stuff doesn't translate.  It is nearly impossible unless you 

use a strong sign code to interpret that into sign language because there are acoustic rhyme place.  So, 

what I have to say is, wow, what might visual rhyme look like for deaf kids?  So, if there's rhyming in 

spoken language, guess what?  There's rhyming or poetry as well in American Sign Language, all right?  

And it's also--lastly, it marks the types of discourse language.  So, we're going to be talking about, in that 

sense, register those kinds of issues.  All right.  We are just going to touch on this, but I want to leave this 

for some thinking.  Remember I talked about the notion of prosody?  And remember I said, "I'm going to 

go to my boss.  I'm going to ask for a pay raise for her."  Let's look at the slide again and let's see what 

the slide has to say.  It's asking, "Okay, what are some of the different types of language?"  So, what one-

-what type of language was I using here?  I was using persuasion.  I was trying to convince him, if you 

will, of granting that raise.  So, what I know is, is that in spoken language, we have the ability to use a 

variety of genres that we call kind of rhetoric or discourse structures.  We build that language for a variety 

of functions.  What I would like for you to do is think about--so, persuasion, we've talked about 

enumeration.  I'm listing kinds of things.  I'm enumerating or expanding.  So, we might do first, second, 

third, fourth so, okay in order to change or in order to bake a cake, I need flour, I need eggs, I need milk 

or water.  I need some oil and I need a heat source.  All right.  So, that would be baking.  And advanced 

labeling is when I'm now--I'm taking the name for something and I'm changing the name.  So, I might be 

talking about, oh, let's see.  I might be talking about atoms and I might be talking about protons and 

neutrons and electrons and all those things and I'm going to say--and all those things are called elements.  

All right?  Or I could be using that same word for the different parts of chemistry, the different types of 

elements that we have available, that's called advanced labeling.  So, what we'll do is [makes noise] 

boom and then intonation says, "Hey, rename the file of that information."  Next, we're going to talk about 

reporting which is just a retelling.  Hypothetical has a very unique sign.  So, suppose [makes noise].  All 



right?  Recapitulation is a retelling of something that occurred.  It's the key facts.  It's going to just 

primarily be fact, fact, fact, fact, fact.  It's not going to have so much prosody and then that question tone 

we've talked about versus having a static or stationary intonation, it's going to have an upward swing.  

What we know is that prosody also shows if we can take a look at the slide, we can also see that prosody 

talks about register and we--probably most of us are pretty familiar with that term register.  And what we 

know is, in language studies, there are primarily five registers that are listed and so we're going to be 

talking about intimate, informal or casual, consultative, deliberate and frozen.  Now, intimate is a kind of 

lovey speech that you might use mother/child, father/child, mate to mate, those kind of ooh-aah cutesy 

kinds of things.  And frozen would be an example of [inaudible] like the structure never changes, the 

Lord's Prayer structure never changes.  So, what we know is that when we're dealing in education and 

when we're dealing socially, we hang out in three primary registers a ways of speaking.  So, you have this 

in your handout and what we know is that there are variety of patterns, there's a variety of intonation and 

those patterns and intonations say how much distance is between me and the primary agent in that 

environment.  So, if I want to be really, really embracive, I'm going to use a very low register.  I'm going to 

use a lot of pausing.  I'm going to use higher degrees of intonation.  I'm going to keep my words non-

complex, but if I want a high degree of separation, I'm going to make my speech much more exact.  I'm 

going to make my boundaries very, very distinct.  I'm going to use terms that differentiate me versus you, 

all right?  So, that's what discourse is all about.  It kind of shows the degree of separation or formality, if 

you will, or informality between individuals using a language.  We talked about environmental information 

as we bring this talk to a close.  Prosody also helps to--helps us to relate kind of environmental sounds 

that are happening like crash and bang.  Now, in language, we kind of call those onomatopoeic or 

onomatopoeia is a term you might not be familiar with.  And on your--in your handout, there's a really fun 

website that I found while I was building this talk that has all kinds of crazy kind of word place that we use 

for these kinds of terms, but if you watch deaf people, their language is replete when they're discussing 

things that are sound-wise, they show [makes noise].  They have all kinds of different tonal things that 

help, in their mind and in their experience, explain exactly what's happening in the environment.  So, if for 

example, a tonal thing, I laughed when I worked for the school for the deaf.  I don't know how deaf kids 

knew that jet airplanes went [makes noise] but inevitably, when I was talking with deaf kids, our school for 

the deaf was right in a flight pattern for deaf--for jets, so--but whenever they gave me not only the lexical 

stuff, but they kind of give me the [makes noise] tone that we will frequently engage even in speech when 

we're talking about aircraft.  So, is prosody enclosing?  Is prosody something that's universal?  No.  Some 

languages don't have prosody, but the vast majority of languages use prosody as a developmental tool 

and as a contrast signal in amongst speakers.  What we know is--so, stop and think about it.  Prosody for 

you and I, have you ever whined?  Have you ever done that really sick, "Ootie wittie wittie wattie sous, 

sweetie" kind of stuff?  That's the use of kind of prosody, all right?  When I call it whining.  And we use it 

as a binding feature and at times, it's also a separative feature.  Is it essential?  In my mind, it is.  I'm just 

going to tell you.  If I had to deal with monotone or robotic speech or I have LRE, Language Rich 



Environment, give me LRE all the time.  You can have stale white bread all you want, but I would like to 

thank you to have whole wheat multigrain something with crunch and munch and some pizzazz to it.  So, 

I want to take this time to thank you for being in the classroom, working with kids, working to build what 

we're going to call through the series a new LRE.  One of the things that I want us to be thinking about is 

when we're working and when we're signing, be so very mindful of why is the teachers saying this?  How 

are they saying it?  And then move to the lexical or the what strand.  If you get lost when you're 

interpreting, all of us do and you'll hear me say this throughout the series, I'm going to give you a new 

mantra, "Stop, breathe, think, and paraphrase."  Let's say that together again.  Stop, breathe, think, and 

paraphrase.  So, I've become lost in the translation.  You can talk to anybody in this field who's been 

involved in interpreting work.  All of us have become lost at times.  Stop yourself, breathe because we 

don't breathe well enough, think about what was just said and put it back into your words so that you can 

deliver a message that is representative of top-down, how--I'm sorry, why--top-down.  Why, how and 

what.  Thank you so much for your time. 

MARLENE SCHECHTER-CONNORS: Wow.  I have to say that every time I listen to Kevin and meet with 

Kevin as I'm sure you do, I am so grateful that he is willing to come and share the knowledge with us that 

will help us to improve our interpreting skills.  I love the fact that you share anecdotes, content, examples, 

model.  Thank you so much, Kevin, for sharing your expertise with--expertise with us.  So--especially 

today, we can focus on improving our prosody when we are working out there in those classrooms.  In 

addition--and also I want to say that it's been a fun first leg of the journey and I want you to look forward 

to many more adventures and journeys with us on our communication journey through this entire year.  I 

have to also add my thanks to you for coming after a long day of work.  I know it's difficult after school 

hours.  And I really appreciate your commitment to wanting to improve your skills.  So, thank you again.  

What I also wanted to add is that our next mini-module will be on October 11th.  We're trying to make 

them more frequent and available for you so that we can have a continuation.  All of the mini-modules will 

build on one another.  So, please try your best to attend all of them.  It's very important.  The title of the 

next mini-module, mini-module number 2 is "I Had Engagement While Interpreting, Putting on a Good 

Face."  And that will help with prosody as well and so you'll be able to see how everything connects 

together in our skill development.  In addition, on October 1st, which is this coming Saturday, we will 

actually focus on the EIPA and what it says and what it means for us and how you can take that 

information after knowing what's involved.  It will definitely add to your ability when you do come or when 

you retake your EIPA.  There will be a lot of demonstrations as well as discussion about all of the features 

that are important on the EIPA which means they are important in the classroom.  So, in closing, I want to 

say thank you once again to Kevin and all of you for coming today and, of course, a big thanks to the 

Pennsylvania Department of Education and also the Bureau of Special Education that helps to make all of 

these trainings possible.  So, thank you again for coming and have a wonderful evening. 


