
>> Hello everyone and good afternoon. Welcome to our webinar for today. My name is Marlene 

Schechter and I'm from the PaTTAN Pittsburgh office. And we're thrilled to have our second part of the 

series for Expanding the Literacy Toolkit: Interventions to Promote the Literacy Achievement for 

Students Who are Deaf and Hard of Hearing. Again, we are focusing on comprehension and today, we're 

going to be showing you the flashlight onto building comprehension with main idea identification along 

with summarizing. And as we all know, this is certainly an area that our students, particularly those who 

are deaf or hard of hearing can definitely benefit from all the knowledge and all of the strategies and 

information that we can give them. Just to remind you, as I said this is the second part of the three part 

series. And the last part for this year will be Content Engagement Toolkit Building Comprehension with 

Quality Questioning. And we'll be emphasizing on instructional interventions that emphasize the use of 

quality questions and also assessment that's related to student use of content engagement strategies. 

So, you can certainly look forward to that on February 20th and that tool will be from 4 to 6 p.m. If you 

do require the use of captioning in the chat box, I have placed the link for you so that you can in fact 

type it in and you can access the captions during that presentation. As with our other toolkits, they will 

all be posted on our PaTTAN website under the deaf, hard of hearing initiative. It will be archived and all 

the handouts will be there as well. And they will be captioned too. One additional comment that we've 

learned from our past, well now it's been four webinars is there are two sets of handouts that you 

should have downloaded when you went on to the PaTTAN calendar. The first one is a PowerPoint and 

the second one is the packet itself, the toolkit materials that you'll be using and that Lana will be 

referencing throughout the presentation. So, without further ado-- also, if you do have questions, you're 

more than-- we'll be more than glad to take as many as we can in order to keep the flow. If not, we will 

answer them all after the fact. And lastly before we begin, we have organized at this time Act 48 

SurveyMonkey will be given throughout the presentation, meaning that you will have five multiple 

choice questions that will be given and then we will discuss the answers. We'll see formative assessment 

rise, how you're doing. We do a check for understanding. And then we will have you write down the 

answers as we go through each of the five so that at the end, when you click on the SurveyMonkey you 

can in fact put that code, meaning the five answers in as accountability that you in fact have attended 

this webinar. So without further ado, welcome to Lana Edwards Santoro who I'm sure she will continue 

to introduce herself. You've all met her before but I don't want to waste any more of her precious time. 

So, Lana, thank you so much. We're excited to hear what you have to say.  

>> Yeah. Thanks, Mar. I'm excited to join you today and thrilled that you're all participating in our toolkit 

this afternoon. And I'm so excited about it because for all students and specifically for students who are 

deaf and hard of hearing, main idea identification and summarizing are critical strategies for reading 

comprehension. But not only are they critical strategies, they're high mileage strategies. So I think 

whatever your classroom setting, whether you're teaching in a whole classroom context might-- it may 

be an itinerant setting or even working as a paraprofessional, this particular webinar will have 

applicability for you because main idea identification and summarizing are central to reading. So, if we 

can get students focused on these two strategies, we'll really be able to help them with their reading 

comprehension and some pretty profound ways. So, of all the toolkits, not that anything is less 

important in terms of content, I really think there are some wonderful takeaways and practical 

applications for all of those participating. They some-- really thrilled to share those with you. So, let's 



take a look at the agenda and I'll tell you what we'll be talking about during our two hours. I want to 

start by framing a little bit of context for you. We've got two comprehension toolkits. One is the toolkit 

and webinar that you're participating in today. And we have the second one coming up in February. And 

I want to show you how those two things connect just so you have a sense of how the content 

(inaudible). And it-- part of that framework I want to discuss the research specifically to students who 

are deaf and hard of hearing to explain why these areas are so critical for student instruction and 

reading. So, we'll take a look at what we know from the research, but also what the research says we 

can do in terms of what is effective instruction for students who are deaf and hard of hearing 

specifically. I want to take a few brief moments to reinforce the importance of explicit instruction. 

We've talked about that in every webinar so far but it has important application to today. And I just 

want to reinforce some highlights there. Then the bulk of our time will be spent on discussing how to 

teach students main idea identification and summarizing. And for each of those two areas, we're going 

to discuss the instructional language that you can use during your academic instruction to help students 

understand what these two important strategies are. I'll show you what that strategy instruction will 

look like. And as I do that, I'm going to present a variety of examples so that you can take away 

components of a strategy that will address your student learning needs. So, there will be several 

examples and some might be ready to go take ways. And others you might be able to merge a couple of 

strategies to make something work for your students. We'll also talk about how to practice each of the 

strategies for additional reinforcement. And finally, I want to share some assessment examples. And 

we'll conclude as always with a brief sum up and toolkit takeaways. Sorry. So, here we go. We'll 

conclude then with some time today for you to review how to verify Act 48 and complete the survey. So, 

I will be saving a little extra time on this webinar for Mar to sum up and to make sure everything is clear 

in terms of concluding what you need to do to get the credit you need. So, I will monitor our time 

carefully. And given that I have so many examples to share, there might be some where I just show you 

briefly and then others I'll spend some more time discussing. So, that will be just strategic in terms of 

our overall time management plan as we work through the content together. So, let me give you some 

context. We will be spending some time talking about reading comprehension and we've already talked 

about a few of these components already in our other webinars, particularly a fluency for those of you 

who joined us last academic year. We've talked about fluency itself. We talked a little bit about decoding 

one of our other webinars in terms of word strategies, word learning strategies. But now, we have a 

couple of webinars that are going to focus right here on metacognition. So, what we'll deal with today in 

terms of main idea identification and summarizing some important reading strategies that involve 

helping students learn how to read for the purpose of learning. So, we're really taking a shift, we're not 

talking about strategy or content where students are learning to read per se, we're really making a shift 

for these final two webinars and emphasizing how to teach students reading strategies so that they can 

learn and understand their text. And that's a really big shift to take. So, just knowing that the content 

will be different than some of our other webinars. So, when I talk about metacognition and reading to 

learn, I'm thinking about things like this, helping students understand the purpose for reading. I'm also 

thinking about helping them identify the important aspects in main ideas of a passage. So, reading to 

learn requires figuring out what the main message is. That's a metacognition, you know, reading for 

greater understanding and then awareness of that you're identifying the main idea and picking up just 

what you read. I'm also thinking about how students focus their attention when reading on major 



components versus trivial things. So, that's also a part of reading to learn. It's also including monitoring, 

monitoring comprehension and figuring out if understanding is occurring. So, as I'm reading, am I 

figuring this out? Do I understand what the big idea is? Am I focused on the details? Can I tell back when 

I'm reading to a friend or my teacher? That requires this level of reading to learn and metacognition. So, 

I just wanted you to be aware that we're talking a shift into this particular area of reading that includes 

strategies. It includes engagements, and it includes this monitoring for understanding. So, when I put 

these two things together, we're going to be talking about strategies today. Identifying main ideas and 

details and summarizing. I also have retelling, if you notice, listed in the box under strategies because 

retelling is the gateway to identifying main ideas and details and summarizing. And I'll talk about that 

more when I preview the content. Next component of reading to learn will be when we conclude our 

training series in February, and that's when we're focused on the engagement piece. And that includes 

question asking and answering, helping students prove their answers, find the evidence to the answers, 

so using text in an active engaging way. And that's how we'll conclude. So, it's nice, it's part of our 

comprehension component of the training series that we're now emphasizing reading to learn. Today, 

include strategies and then in February it's the content engagement. So, I just wanted to give you some 

context in how this content differs a little bit to some of the other things that we've talked. So now let's 

take a look at what the research says for students who are deaf and hard of hearing when it comes to 

comprehension. Some of the primary findings out a recent synthesis of other studies on reading 

instruction have revealed I'm sure things that aren't surprising to you, for those of you who worked 

directly with students who are deaf and hard of hearing. Those things are that students often come with 

a lack of awareness and text organization which is really important and will become a critical aspect of 

helping kids sort through main idea in details and figure out the text. So, that can be a barrier but today, 

we're going to talk about how to address it. Students who are deaf and hard of hearing often have a 

limited number of comprehension strategies, so they don't have a broad repertoire of what helps them 

read to learn. They might have a strategy or two, and I hope this makes sense, but they don't have a 

broad range and flexible use of those strategies. So, they don't know when to use a certain strategy for 

example. It might get bugged down and lost in trying to figure out how to read to learn or what to focus 

on. As part of that, there's also a struggle to monitor their comprehension. And so, I often think about 

the importance of the self talk that occurs internally as an internal dialog when you're reading. And 

students who are deaf and hard of hearing, for I think reasons that are quite apparent, don't really 

develop that internal self talk or dialog about the text. And so, that's one of the things that we can help 

them with by teaching strategies because the strategy instruction, which we'll talk about specifically 

main identification and summarizing, teaches what to start to think about and think about in self talk 

internally when you're reading. And so, we will be able to address some of these, some of these 

difficulties and challenges. Fortunately, updated research, current research is also revealing some 

positive and interesting things about students who are deaf and hard of hearing and the instruction that 

makes a difference in their learning related to reading comprehension. One of the things that is 

emerging from research is that there are multiple ways we can improve comprehension for students 

who are deaf and hard of hearing. So, the good news and takeaway today for I think anyone 

participating is that there is not just one route. And that's why I want to show you what main idea 

identification is for example but I want to show you many different ways to get at it because you will 

know your students and what their learning needs are through your assessment and ongoing work with 



them and we'll be able to customize the strategy to match learning needs. So, I think that's a positive 

finding from the research and it really supports our understanding of reading comprehension 

instruction. A second finding is I think very interesting. We're learning that for students who are deaf 

and hard in hearing, the demonstration and practice of comprehension strategies really does improve 

reading comprehension. So there have been studies that have just focused on reading comprehension 

strategies. And we've seen in those studies that instruction that show students how the strategy works, 

which is what we're going to talk about today, and then has students practice that strategy. So, it's not a 

one time thing or even a one unit thing, practice is an ongoing thing. That has dramatic impact on 

student reading comprehension for students who are deaf and hard of hearing. So, you'll see in the 

presentation today these parts of what the research says were reflected. We want to show kids 

demonstrate model what works. And then we also want to make sure we're really practicing even after 

our initial instruction. And for those in itinerant setting or maybe if you're working as a paraprofessional, 

I want you to really focus in on this practice component because in addition to any work you can do to 

help support implementation or initial presentation of the strategy, there's wonderful and very 

important work and practice. And I think that's it, that's a critical takeaway. Another little piece here is 

that I think traditional instruction has really focused in on. And I think you might be aware of this and 

even curriculum and reading programs have traditionally been written this way, but this is changing, 

that we simply ask questions to students after reading for comprehension. It's sort of read, let's ask 

questions or talk about questions. And so, what we know from the research with students who are deaf 

and hard of hearing is that that is not enough. Question asking is certainly important and we'll be 

spending time in February talking about that in quality question asking and answering but that's not 

enough and that's why we really want to emphasize strategy instruction today, main idea identification 

and summarizing. As you see with the red highlight, it was interesting, the summary of some of the 

research on reading comprehension was to deaf, hard of hearing specifically targeted summarizing as a 

strategy that was effective. So all of these links together and I think there are things we can do to really 

help address the difficulty students have with reading comprehension, particularly knowing how to use 

strategy and when to use strategy. And number two, that monitoring piece, developing that internal 

dialog and what to do when reading to check for understanding. So, let me move forward a little bit. And 

now, I'm going to get specific to main idea identification and summarizing. And I want to present this in 

context still with the content engagement and just show you a general sketch of the developmental 

sequence of these things. So, content engagement. So, our work to have students answer questions, ask 

questions, use the text to find information, we teach that on ongoing basis across the curriculum. This is 

from K through fifth grade, sixth grade, developmentally appropriate. These things are an ongoing 

practice of instruction. And again, that's not our emphasis today but I sort of think of it as a 

developmental continuum and content engagement is an ongoing process of instruction. Using the-- 

using text structure for retelling is often something we work with young students on initially. So-- and I'll 

show you standards in just a minute. But, in the earlier grades, kindergarten, first grade, second grade, 

what we want students to do initially is to retell the text. We want them to retell it back, all the 

information, main ideas, details, everything. We start with retelling because it's often easier to say 

everything back. And when we're working on retelling, we're working on organization, sequencing, so 

those skills come into play with retelling but that's sort of an initial phase of the sequence. The next part 

then developmentally or the developmental scope and sequence of instruction is the identification of 



main idea in details. So once we're able to have students sort of do this retelling, we then teach the 

strategy of how do you identify the main idea in what you're reading and how do you identify the 

details. So that is through the next piece. Follow that-- following that is summarizing because 

summarizing requires the use of main idea in details. And I'll show you a little bit later-- but with 

summarizing, you really can't have a great summary if you aren't able to convey main idea in details. So, 

that sort of comes later and when we look at the standards you'll see summarizing listed in the 

standards in our upper elementary grades which sort of make sense. Now, I want to make a very clear 

interpretation. The developmental sequence I'm presenting on the screen is general. It is a gist, just to 

give you an idea. What I don't want to have happen is that someone will focus on retelling and retelling 

and retelling and not have kids sort of start to learn main idea in details and require a mastery per se, a 

very strict mastery of one of those skills before moving to the other. I think you'll have a sense of when 

students are ready to make these shifts. But I wanted to show by illustration that there is this 

overlapping natural kind of ebbing of these strategies across the curriculum. So as maybe students are 

still retelling, you begin working on main idea and details. As you're still practicing main idea and details, 

you're able to introduce summarizing. So, just to give you a sense of how these things are presented. So, 

let's take a look at the standards so you'll have a context of where things are. I'm showing an actual copy 

of the Pennsylvania Common Core Standards for grades Pre K through 5. Right on your monitor you'll 

see reading informational text. And oh my goodness, look at the far left column, it's key idea and details, 

main idea. And so, some of the other content that we've talked about together has been more 

integrated in the standards. This is an example of content today that is directly explicitly addressed in 

the standards. So, if you look across this first top row you'll see what I mentioned about retelling. I don't 

think I have my animation ready to underline retell for you. But if you look for pre K, if you look for 

kindergarten, first grade, you'll see retell explicitly addressed. Identify the main idea and retell key 

details of text. So, you can see where I was coming from with that overlap of retelling and then main 

idea in details. The other thing I want you to look at is summarize. You'll see that summarize is 

mentioned for grades four and five. And so, you can then see how that's added as addition for that 

particular standard for the upper elementary grades. Key ideas and detail also relates to text analysis. 

So, even next webinar in February we're talking about content engagement. I'm going to bring back 

these standards. I'm going to show you that they also connect to main idea in details. So, what we're 

talking about today will build to the content for our next webinar. Reading literature is similar. We've 

got a column if you look at the first row for key ideas and details. It says theme. Theme is the main idea. 

So, that's one of the reinforcing outcomes I want you to take away with is that you can use main idea in 

detail instruction to teach theme. So, you just need to teach students that when they find the main idea 

the inference of that main idea is the theme when it's applied to reading literature. So, same, you'll see 

retell listed for the early grades, summarizing listed for the later grades. And then I circled things like 

central message, lesson moral, theme and that's all main idea. So, just to give you a sense of how 

everything relates. And just like the informational text, key ideas and details, text analysis of actual text 

engagement or content engagement, ask and answering questions about texts, finding answers in the 

text. That's all for the webinar up and coming in February but it relies centrally on main idea and details. 

So, I have two outcomes for you as participants. One is I hope that you walk away with some materials 

to use in your instruction as we get into your-- into the examples. But the second is if you're already 

doing some of the strategies I hope you can refine the instruction based on our discussion today, but I 



also hope you might be able to walk away with a clarity and deeper understanding of what main idea 

identification and summarizing are about. How are they similar? What are they? How do they relate to 

each other? How do those things build an instruction? Because when you're doing main idea 

identification and summarizing, you need to be very clear about your instruction and what are the 

component skills involved because these are so complicated strategies for students. And I want to 

reinforce that, that these are very complicated and very difficult strategies for students to learn, any 

student. But with students who are deaf, hard of hearing, you have the additional challenge of students 

who don't know how to use strategies and students who don't have the internal self talk to monitor 

their understanding. So, it's really important in instruction. And I want you to understand what's 

involved in it. This is the main idea for teaching. Main idea identification and summarizing are strategies. 

They're strategies. I think of strategies like a piece of rope. So, the strategy itself is the rope but when 

you take apart the threads of that rope, untwine it, those bottom pieces that will braid into a solid rope 

are the skills. And I'll show you the skills that students use when they are identifying the main idea and 

the skills that students use when they are summarizing. So, think of this as a rope but know that you are 

teaching strategies. This is a strategy students can use on reading to help them monitor their 

understanding. So, with main idea identification as a strategy, think about it, what do students need to 

do to be able to identify the main idea, and those are the skills, those are the threads, the components 

of the rope that would braid into the larger cohesive rope, literal comprehension. So, to identify the 

main idea, students need to be able to have a literal understanding of the passage. They need to know 

what's happening. They need to know who the passage is about. They need to be able to categorize. So, 

main idea requires a separation of important content from the part to the details. So that's why in the 

earlier grades, that categorizing is so important. So, this belongs in this pile, this belongs in this pile, this 

is like this, this belongs with this color. It's really a critical sort of warm-up to working with a much more 

complicated strategy and retelling. Retelling though I think of it as a strategy, I put it down here as a skill 

because it's something that will help lead kids to be able to work on main idea identification. So, here's-- 

and just an aside, we'll talk about assessment later. But just mark this slide. I think this is important to 

come back to. If you have a student who struggles identifying the main idea, you could explore what 

skills they might have difficulty with and then you could help improve your instruction by teaching those 

skills as you move forward. So, summarizing has more skills. It's more complicated. It requires literal 

comprehension, retelling, main idea identification. It also requires sequencing, categorizing, text 

structure and even writing short phrases or sentences because summarizing is expressive. We often 

write summaries, that's why writing is included as a skill. But we also-- we can tell them too. We can tell 

them back expressively either through oral language or through signing. So, I'm going to pause here and 

have you respond to a comprehension question. A (inaudible), excuse me, a comprehension multiple 

choice question just to make sure you're with me. Summarizing is A, is it a skill, a strategy, a main idea or 

detail? So, pick which answer is correct and I'll pause until we get a response. ( Pause ) And just let me 

know when you post the poll and I'll share the results. ( Inaudible Remark )  

>> OK, we have 78 percent that have voted. So, I am going to close the poll in just a couple of minutes. 

So, please get your answers in. And only 80 percent of you have voted but I am going to close the poll 

and then I will share the results with all of you. And this is what we have. And, Lana, can you see that?  



>> I'm-- I can't see it. I'm sorry. No.  

>> You can't see it. So, let me tell you that the answers are 16 percent said it's a skill, that summarizing is 

a skill. 81 percent it's a strategy, 3 percent said it's a main idea, and 1 percent that it's a detail.  

>> OK.  

>> How'd they do?  

>> Great, I think-- I think we did-- yeah, we almost have consensus. Yes, yes summarizing is a strategy. 

And like I just mentioned, some skills will (inaudible) up into that rope and become that strategy. So, 

summarizing is a bigger category. It's a, you know, a bigger entity. And then some skills make up that 

entity. And you'll see more involved in that as I move forward but for purposes of today, know that main 

idea instruction identification and summarizing are both strategies that students that can use when they 

are reading text. Great. So, let me continue here. I think I might also have a pause point. Oh, and by the 

way, let me bounce back, record B in your notes. For those of you participating, make sure you keep 

track of the answers of our multiple choice so that you're able to fill out the answers as part of the code 

when you complete the survey for your Act 48 credit. So, record B for number one. So, main idea 

identification and summarizing are two sides of the same coin. And I'll show you how that is in a little 

while but I want you to know that, excuse me, main idea and details is really an identification, right? We 

have to identify that's a process of figuring out which is the main idea from the parts, the parts from the 

(inaudible), you know, the gist. And then summarizing is used. Summarizing uses the main idea and 

details. So, that's the critical distinction. Summarizing uses main idea and details. Sometimes it's through 

writing, sometimes it's through telling back, sometimes it's by filling autographic organizer, but a good 

summary uses the main idea and details. So, that's a really critical distinction. One of the things we need 

to do to help students prepare for main idea and summarizing is beginning to find these things in the 

text. So, I just wanted to mention many of you do this but use a selective underlining and/or highlighting 

approach to help students start to pay attention to these things maybe as you start your instruction or 

before you even begin instruction. So, this would be a fabulous strategy for whole class instruction, 

small group instruction. If you work with students on an itinerate basis, if you have a limited amount of 

time teaching them and selective underlying strategy where they are highlighting main ideas and details 

or hierarchy of ideas in their text is a fabulous way to get them grounded and ready for main idea and 

summarizing. So, example of this might be framing things like boxing the most important things, circling 

things like-- those would be main details or most relevant details, and then underlining maybe more 

minor details. And if students aren't ready for that three level, that three levels of information, it could 

just be find the main idea, put a box around it and circle the details in the text that they're reading. 

Color coding works too. So, you could use certain highlighting structure consistently to help them find 

those things in text. This is a great warm up. And I just have a couple of examples here of social studies 

text and how that might relate. So, you can see, they're called power ideas. It's called a power thinking 

strategy. So, you could tell student fact if you wanted and say, OK, power ideas or power 1 ideas are the 

most important and that's your main idea to your topic. You power 2 idea is a subtopic of your first 

power idea. And then power 3 is that sub subtopic. Again, if students aren't ready for those three, that 

three level hierarchy, you could certainly begin with the two level hierarchy and main idea and details. 



And you can come back to these examples. But I wanted to tell you warm up. A way to get started with 

summarizing and main idea instruction is just to begin with that selective underlining and highlight. I'm 

going to pause right here to see if I have any questions so far. I've covered information about the 

research. We've talked about how to think conceptually about main idea identification and 

summarizing. And I just gave you a first thought for how to get students into this through some selective 

underlining. After this pause point, I'm going to move ahead and review explicit instruction and then 

we're going to jump right into main idea. So Mar, any questions so far?  

>> We actually had a very nice comment about reference regarding metacognition. And that will be in 

the follow-up notes that we share with all of the participants. And then just a couple of questions about 

the poll but we've answered those (inaudible) 'cause you're helping me. So, we're good to go.  

>> OK, fabulous. Thank you.  

>> I'm a great role, thank you.  

>> Yeah, thanks for helping me keep things moving. So, let me just clarify a little bit about how explicit 

instruction plays a role in main idea identification and summarizing. When I present main idea 

identification and summarizing, there are three things I want you to pay attention to. The instructional 

language itself, which depending on your student's language needs you will either convey through 

speech or sign. Then, I'm going to show you examples of what the strategy instruction looks like, a 

variety of examples because as we learn from the research earlier, one, there's not one best approach 

that fits all. We need to tailor it-- tailor this to fit student learning needs and the objectives of learning. 

And then finally, practice, practice options for each. For all three, explicit instruction is going to be 

important. So, how we initially teach and demonstrate that strategy is going to require clear direct 

language, whether it's spoken or signed. When we help students learn the strategy with whatever 

example you select, I would say focus your instruction on one example of the strategy and not mix it up 

too much because you really want kids to use a strategy. You're going to teach that directly. And then 

there are lots of practice options. And when you teach a practice, you want to show students how to do 

that practice and then review that accordingly. So, teaching is directly as critical. And from my 

perspective that instructional language and the focus for main idea instruction and summaries has to 

match student learning needs and objectives. So, main idea identification, I'll show you when we start 

how you might tailor and break it down if students need a more basic level of instruction. So, all these 

things which we'll get through sort of my framework when we talk about each strategy has to be aligned 

and leveled. So, we'll take a level out of the toolkit and make sure that our learning objectives, you 

know, the standards, student learning focus is aligned and matches the instructional language, what we 

use in our instruction. That instructional language matches the graphic organizer and instructional 

materials you use which matches and aligns with the instructional language and tasks you include in 

practice and it aligns with your assessment. So across the board you should be able to lay out all these 

pieces of your instruction through instructional planning, just make sure it's consistent. And I'll kind of 

fill you in on this as we go and help you learn some examples. But let's get going. Let's talk about 

identifying the main idea and what this is about. So, you know, here's what usually happens and you 

probably see that. When you ask the students to identify the main idea, you probably get something like 



this. Kids who get focused in on the minutia, the trivial, the interesting facts just because they stand out 

or it might have a number in it, so because a number is in written in the text, it's different. So, that's an 

important detail. And for students who are deaf and hard in hearing and who are learning and still 

learning to read and now through that process we're having them read to learn, sometimes details that 

match or seem to relate to each other will jump out at them as the main idea. And so, they're sort of 

distracted by important details but details nonetheless thinking that it could be a main idea. And so, 

what we want to help students do is to sort that out. We want them to have a strategy that helps them 

isolate the main idea from important details. There are certainly many other right, you know, levels of 

details on a text. But the bottom line, we want them to be able to find that main idea sorted out from 

the most important details. So remember again with main idea identification, that there's some skills 

involved, already sorting. I used that word when I described what students typically do and what we 

want them to do, sortings, categorizing. We need to continue to work on literal comprehension making 

sure students understand what they read or they won't be able to practice the strategy. And continue 

practice on retelling because that will then develop the content involved in identifying main idea and 

details. So, my first part of instruction. Remember I talked about instructional language. We're going 

look at-- we're going to look at the strategy itself and then we're going to talk about practice. So the first 

part, when you teach main idea identification, you need to come up with some clear instructional 

language for students that aligns with their learning needs. So, things like this. I'm giving you some ideas 

here. When we are looking for the main idea, we want to tell about the parts. The parts are the details. 

We want to tell about the parts in just a few words. When you tell about all the parts and just a few 

words, you tell the main idea. So, you might play with this. Play with this language but you want-- it 

doesn't have to be exactly this by any means, but what you convey to your students again and again and 

again in instruction is what the main idea is. And I think that's really hard to define for kids, right, 'cause 

main idea is sort of this-- how do you really describe it? So, you need to be able to define main idea very 

clearly for students in your instruction. And this is something even as an itinerant or paraprofessional 

you can reinforce with students if you're working with them and they come to you with a, you know, an 

exercise in class where they have to find main idea. Have this in your toolkit and be able to help them 

understand what they're looking for. It's great instructional language to use. So, I just did an overview of 

good instructional language for the main idea. So let me kind of check your understanding of that. So, 

what tells about the parts of a story? Do main ideas tell about the parts of the story? Does the gist tell 

about parts of the story? Do details tell the parts of the story or finally, do retells tell about the parts of 

a story? You're free if you have a printout to go back and look at slide 28 and answer the question. 

We're trying to define main idea clearly in our instructional language and this multiple choice question is 

getting at that. I'll wait a few minutes and then, Mar, when you're ready let me know the percentage 

breakdowns and I'll clarify if needed and we'll continue on. ( Pause )  

>> Sounds good. The voting is taking place and about 64 percent have voted thus far. I did discover that 

a few people who are on their iPads are unable to vote so that might skew our numbers. So hopefully 

you are still voting, let me say, on your hard copy. We now have about 77 percent. Oh, we're up to 80 

something that have voted. ( Pause ) OK, we have approximately 84 percent who have voted. And I am 

going to now close the voting so that we can see. What we-- we can share in fact the outcome here. Oh, 

what we have here, main ideas tell about the parts of a story and that's 53 percent. The gist is 1 percent. 



Details, 45 percent, and retell 1 percent. Main ideas, A, and details, C, are pretty well split, Lana. So, why 

not to do some revisiting.  

>> Yeah, let's revisit that. I understand for those of you who feel that (inaudible) I guess where you're 

coming from. But let's look at this as the probably the best answer. The details are the parts. So the 

details tell the parts of the story. Let me go back. So, the main idea tells about all the parts in just a few 

words. The main idea tells about all the parts in just a few words, and the details are the parts. So the 

details are the pieces. And the main idea takes all the pieces lined up and tells about them. So the main 

idea is the overarching thing, the details are the parts or the pieces. And so yeah, with this one I wanted 

just to get at that the details are the parts. I can see why you would select main idea for sure. I do 

because main idea is the gist. So, it's-- if the gist is a part, right? But the way I want to break this down 

and have students start to think about it are the details are parts. The details are parts. They are the 

pieces. So for our purposes, record C, keep track of C as your answer to number two so you have that 

ready when you check out and complete the survey at the end of the webinar. So here, I've got some 

examples of what instructional language might look like. I just think this is helpful to having your toolkit. 

I won't spend too much time with it. I want you to be able to have a spot to come back to and look this 

up if you're thinking about how do I explain the main idea to students if you need to. So, one way you 

can explain it is the main idea can be summed up, excuse me, in one sentence, right? The main idea tells 

about all the parts. I have in a red box another idea of something you could say or sign when you're 

introducing the main idea identification. You might and say or signed something related to this. We are 

going to figure out the main idea of a group of sentences. There are two steps in thinking of the main 

idea. First, we name the person in the paragraph. Second, we tell the main thing that the person did in 

all of the sentences. I want to take this apart a little bit before I move on. First, this does not have to be 

your instructional language. You need to define your instructional language based on your student 

learning objective. So, my example with that is look at how this sample instructional language talks 

about just naming the person in the paragraph and number two, the main thing that the person did in 

all of the sentences. I would say this might be a pre-- like a pre-step before asking students to lay their 

name, who or what was going on in the paragraph, and second, the main thing going on with the who or 

what. So, by just focusing on person and just selecting readings and practicing and helping students 

identify the main idea related to something that happens to our character or a person breaks main idea 

instruction down even to a more simplified level for students who might be getting lost in the text. And I 

am thinking about students who are deaf and hard of hearing who might need this to be, boy, broken 

down even more. So, I'm hoping you see that. That makes sense. And I wanted you to see an example 

that broke this down even further. Another thing I wanted you to see is clearly in this instruction we give 

students a sequence where say first, we're going to do this. Second, we're going to do this. So, your 

instructional language as you think about how you would teach main idea identification might and 

probably should have something like that. Give students the steps of the strategy and how to think 

about main idea and approach it that way. So overall, that's what I wanted you to get out of looking at 

this instructional language. You can see that the rest of the examples were to follow by having students 

look at paragraphs related to a person. So, a who. So, instead of having students begin with passages 

that focus on who or what or who and what, we're just selective. So, you're picking a reading that 

students are going to do to allow them to practice the strategy at this level. And your next step would to 



go into who-- to go into what or who went or what. I'm hoping that makes sense and you can come back 

to these, these later. But look in the example how strategically the instructional language walk students 

through things. So first, I name the person in the sentences, who is the person and then you're going to 

talk about what they did. And that's your-- that's how you're going to approach this particular main idea 

instruction. So now I'm going to start to show you. So that's an example of instructional language, you 

need to define it, right? Main idea tells about all the parts, the parts are the details. The main idea is 

when we talk about who or what the paragraph is mostly about and what is the most important thing 

about who or what. So that's your sequence. I highly suggest, and I think it's almost critical for main idea 

identification and summarizing to use some sort of chart or graphic organizer. I'm going to show you a 

few different examples and you can see at the top or left I've labeled, this is one of my first examples. 

There's no right or wrong about how to make these look. You can find one hopefully today you can just 

walk away with or you can modify based on ideas from today's webinar, so you can make it work for 

your students. The second thing is your graphic organizer should match your instructional language. So if 

I'm just focusing initially on having students identify who that person is, the details about what they do, 

and then using those details to write-- tell the main idea of what that person was about and what they 

were doing, that's what should be reflected in my materials. My-- I think most of my materials today are 

generic enough to allow you to use them regardless of how you focus your instructional language but 

some might be more specific. I just wanted to give that clarification. So here's an example of something 

you can use to help students learn the strategy of figuring out the main idea. One thing you can do is as 

you're reading, you would teach students to label if it's the first paragraph, the second paragraph or the 

third paragraph and you would put that in the first box, say I'm reading the first paragraph. Then, as part 

of your instructional language, you're teaching students about the parts. The parts are the details. And 

you would list those details as you read and of course you would be demonstrating this first and then 

having students fill this out with you and then you would have them practice with multiple paragraphs 

on their own. And then you teach them how to look at the details in the middle and determine the main 

ideas. So remember, the main idea tells about all the details. The main idea tells about all the details, 

which is why I wanted to reinforce through our multiple choice checkout. And you can see that if you 

line this up and use it as a tool, students can see in their box of details one, two, three, four, and then 

check to see if the main idea tells about all the details. That's why thinking about ahead of time your 

instructional language is so important. And then you would continue with the second paragraph or 

second section as you go. Now, you know, sometimes you're not going to have students read multiple 

paragraphs. You're just going to have students read one paragraph and that's absolutely fine depending 

on their developmental level, their instructional level. So, you don't need to have a chart that has the 

paragraph or section broken up this way. Another, maybe you put the date in the column on the far left 

and for the date of the reading or the title of the reading that you do and then details, the main idea, 

would remain unchanged. So, that's just to give you some ideas. I want to keep showing you other ways 

you can break this down for students who are struggling. Another is to make it look like this. So just 

redesign the main idea sheet and have the details listed on top and then teach students how to write a 

main idea sentence based on the main ideas. And that obviously is going take a lot of practice. So that-- 

but I think this kind of sheet lays it out nicely so you've got the main ideas and then you can teach 

students how to draw down and write that main idea sentence based on all of the parts, all of the 

details. And this is a-- just an aside to reinforce that these tools, the ones I'm showing now can be used 



across the board in any classroom setting. So, again, whole class instruction, small group. If you're 

working as an itinerant, this could be in your, you know, your folder of resources and when you're sitting 

with the students who is really struggling with reading if you need to do a-- you know, have them read 

with you, pull out one of these sheets, the one that you feel is going to be appropriate and help them 

clarify how to identify the main idea and work with this. You've got the tools right here. This is just 

another layout of the same thing. One-- some of you might want to flip flop, so have the details on the 

left and the main idea on the right. You know, again, doesn't matter. There's no specific level of research 

on what this needs to look like, we just know that we need to explain the main idea clearly, demonstrate 

it through clear instructional language, practice it with students and get them to use it as a strategy 

when reading. Here's another example of helping students. This example is called a gist log, G-I-S-T, and 

it has students work through this series, so they would first identify who or what is the paragraph mostly 

about, what is the most important thing about the who or what and then that just sentence or main 

idea sentence at the end. So that's a little bit slightly different but I think this, the gist log to me seems 

like it would be a good transition from what we just looked at and to helping students who are more in 

the middle of the elementary grade spectrum to the upper end of that elementary grade spectrum, so it 

could be-- it also aligns if you just want to focus on who for example, it would align with the instructional 

language that I shared with you as an example. So, a lot of examples to take away. Another idea is to 

give students a prompt sheet or a prompt card that they can collect for various strategies, and I 

presented you some props in other webinars before, so this would just be something you can add if 

you're following that approach from our other webinars. Instead of the RAP Strategy you could tell 

students it's the main idea identification or main idea strategy, but it just gives students a reminder that 

they need to read the paragraph, they need to ask themselves what were the main ideas and details and 

put the main idea and details in there in word. It's just a prompt. And as you can see this prompt is I 

would say getting students to transition away from their graphic organizers or when you start to see 

them and use main idea and detail, this is getting them to develop that internal language I talked to you 

about, the self talk, and to actually use the strategy in an ongoing way every time they read. So this 

might be something you teach at a later point to accompany one of those graphic organizers and as 

students become more proficient with that, you would then emphasize this strategy perhaps. You could 

also have something like this. A lot of kids have trouble stating the main idea itself and so I-- that's why I 

wanted to bring this to you and your resources. And so, you could have them check-- use this as a way 

to check that box where they're putting things into main idea language. So, is it a complete thought, is it 

accurate, new information doesn't make sense. It just sort of gives you another way to help them. So, let 

me pause here and check in with you. Main idea instruction requires, A, the demonstration of explicit 

steps and strategies; B, modeling multiple examples; C, extensive opportunities for student practice; D, 

all of the above. And best choice. So I, you know-- and multiple choice questions aren't perfect, so I-- 

best choice, you think. And Mar, when you're ready just let me, let me know the result. ( Pause )  

>> Will do. We have over 50 percent who have voted. So, I'll wait before closing the polls. ( Pause ) And 

once we have over 80 percent, just like before it's approximately 83 percent have voted, so I am going 

to close the polls and then we can share the results. And the results are quite unanimous. Main idea 

instruction requires for A, we had 6 percent, which was the demonstration of explicit steps and 



strategies. B, modeling multiple examples, we have 2 percent. For C, we only had 1 percent which were 

opportunities for student practice because for D, all of the above, we actually have 91 percent.  

>> Yey. I'm excited by that. That's great. Yeah, it-- main idea instruction is relentless, it really is. It's 

relentless and it requires you to do all of these things. So, I think if you selected any one you're correct, 

but all of the above is the best choice. It really requires modeling multiple examples. Students need to 

see this because students who are deaf and hard of hearing aren't exposed to this language typically, 

this language of instruction is what I'm talking about, and don't have the experience to know what self 

talk feels like or looks like or is when reading and that's why we've got to have the practice, the multiple 

examples modeling and really demonstrating. It's hard stuff, so all of the above. Great. Also at this point 

just-- I'm going to pause briefly to see if there are any questions about main idea instruction itself and 

give you a pause point to reflect a little bit. What my main thing-- takeaway for you at this point is 

thinking about main idea and instruction in terms of the instructional language itself and then thinking 

about what kind of graphic organizer you might use, what your instructional materials will look like. Mar, 

anything there that I can help address? ( Pause )  

>> Actually, no. Most of the questions have been just related to logistics, so we're fine. I think it's 

because you are being so clear.  

>> OK. OK. Great. I'll continue on and that's helping me with time, so we have, you know, we can cover 

everything. So, that's good. That's good. OK, let's look at practice now. So, we're going to-- I'm going to 

share with you some ideas on how to practice identifying the main idea. And when I talk about practice, 

I'm making the assumption that you have already taught students what main idea identification is. 

They're clear instructional language and you've practiced it in instructional sessions already. You've done 

some ongoing work with some type of graphic organizer to get students accustomed to finding that 

main idea and details, and now I want you to think about, OK, you've really worked on teaching this for a 

while and practiced it previously within a more formal instructional setting. These are really fun ways to 

take it to students to get them involved and reinforcing that main idea identification. The first thing I 

want to show you and share with you is the idea of doing a game called "Main Idea Road Race". All the 

materials are in your toolkit packet, so everything I show you relates to the game you have as a 

takeaway, and I will be telling you that you can also improve this game and enhance it and make it your 

own as well. So, here are the materials. Let me go over those. You need a game board. I'm going to 

provide one for you, but you could have any blank game board that you want. You need a game piece 

for each player, so game markers to advance on the game board. You need some kind of dice, spinner, 

or cards to draw. And cards, I'm thinking of the number of moves on the game. Board will be on the 

card. So, if you don't have a dice or spinner, you know how you can make index cards quickly that have a 

one on them, a two, or a three, turn them upside down, kids pull a card and if it says one that means 

they advance one. With the dice, spinner, and cards, my suggestion if you have a small game board is 

find tools that keep the moves to a limited number. So somewhere between, you know, zero, one, two, 

maybe three, but no more than that or the kids will blow through that game so quickly and won't have 

the opportunity to practice. You want to then put what you've been using in your instructions. So to me 

this is your graphic organizer. This is any kind of prompt card that you've used in your instruction and 

make it the prompt card for the game. So, let me say that again. If you've been using a particular graphic 



organizer for your instruction, you're going to bring that graphic organizer into this game and turn it into 

the prompt card that kids will use in their reinforcement. So, you're playing with what you've taught. 

That's a line in your prompt card with your strategy instruction. So, that's going to be individual based 

on what you've taught. You're going to have player cards, cards that have the actual practice passages 

that you want students to read. So, these practice passages could be the passages from your reading 

series. Say, it could be passages that students have read in your small group reading instruction. They 

could be passages, I don't know, maybe from your fluency assessment series, but you're going to take 

ones obviously that you're not going to assess kids on, you could bring them into (inaudible). But you 

need the practice passages and you're going to color code each set of passages. So, you're going to-- 

many passages, cut up-- and I'll show you this-- onto cards. You're going have a set of red cards and blue 

cards, same identical passages. So your red set of passages will look the same as your blue set of 

passages because you want each player to have a set of cards with the same passages on them. I'll show 

you so they'll make sense. And then in the answer keys, so you're going to be asking students to read a 

passage as part of this game and identify what you want them to identify, something related to main 

idea and details. And if kids are playing this game alone, yeah, have some kind of clipboard or something 

with the answer key that they can check. Let's look at the materials, game board with some kind of 

markers to advance on the game board. You need the dice, spinner, cards to advance, and I'm 

suggesting lower numbers if at all possible if you have a small game board. Here's your prompt card. 

Now notice my prompt card aligns with my sample instructional language. So, let's say I was just working 

with students who are getting into this and I was wanting them to focus on only paragraphs or passages 

that had a who, a main character or subject, a person, and I want them to practice identifying what the 

most important information about the who was. That's my prompt card. Your prompt cards might look 

differently. So, your prompt cards might be a graphic organizer. Your prompt cards might be breakdown 

a little bit different maybe from your gist log, which was who or what the paragraph or passage was 

mostly about. Now, notice the red and blue. This is a two-player game no matter how you structure it, at 

least that's by design here for practice. So, I want one prompt card in red, one in blue, or I'm going to 

have one with the sticker of a, you know, a baseball on it and I'm going to have another with a sticker of 

the football on it. You have baseball versus football. However you want it, it's a code that you want to 

be unique to a two-player game. Here are the player cards and passages I was telling about. So, you can 

see I have the passages written, you know, maybe on cards stack. I'm going to print them and then cut 

them out, right? So, I'll have a stack for player one and a stack for player two of identical cards, and 

numbered. Numbered so they can figure out, you know, and figure them out, look them up on the 

answer key. Again, these passages can come from your reading material, things you want students to 

practice so they can come right out of, you know, your reading instruction and just have kids practice 

again. It doesn't matter if kids really have identified main idea and details multiple times from these 

passages. This is practice and it's great practice to read and practice that reading to learn strategy at a 

mastery level. So, if that-- that's OK, I think. And yeah, your answer key here. So, I wanted to show you 

different configurations. If this is a two-player game and you're playing it in an itinerant setting, it's you 

as the teacher and students, and that's fine. You can play as a player. If you're playing in the whole class, 

you might have a big poster of the game board and you're going to keep kind of the big picture and 

advance markers for a red and blue team, divide your class into a red and blue team. You can see the 

line down the middle of the classroom there. Kids might still have individual copies of their-- of the game 



at their seats to give them right attention right at focus. So as, you know, the one side of the room, you 

call on one kid, they draw or they roll the dice. They get a roll that says advance two, so blue advance 

two, everybody shows their blue marker advancing two. They just play along. But you-- I hope you get 

the idea here. You can also play with student partners. So, maybe after playing a whole class context for 

a while, this becomes a center activity and students learn to practice on their own for review, many 

different configurations. I want you to know you can make this your own for practice. So, one way to do 

it is play based on the difficulty of the passage. Let's say you keep a running set of cards, and as students 

become more sophisticated reader, add more cards to your card set and instead of having a, let's say, a 

dice or a spinner, maybe you put the cards upside down, have kids draw, and you would say, "All right, 

you drew a nine. That's a difficult passage. If you get this right, you're going to move three spaces." So 

you could code those passages based on difficulty, then you won't need a spinner, a dice, or those, you 

know, cards to help you advance spots. A time component could also be, so maybe you time-- maybe 

you start to time this in terms of fluency later on of course, but certainly in a whole class format that 

kind of makes it exciting. This is-- the idea fundamentally is to reinforce main idea and details. So any 

ideas you can take away from this game to make it more precise, make it more efficient, make it work 

are fabulous. So I'll let you take it away and hopefully add that, if you want, to your repertoire. Another 

thing to do with main idea instruction here is title matching. So you could if you want make copies of 

passages students have read, cut off the titles and have them match up so that it could be done at their 

seat, it could be done as a question of the day. This would be great if-- again if you're an itinerant or a 

para, you know will the content being covered through instruction. Kind of the passages that have kids 

match the details of the passage or the passage itself to the title. If you want to make that idea a little 

harder, you might have one title, many sentence strips from the passage and this time you're really 

getting at that level of detail versus sub detail. So I'm setting that detail aside because it's not as 

important. It's maybe one of those specific trivial facts that really doesn't help define the main idea. So 

that's another way to practice. News articles, whether you got them from the web, a traditional news 

outlet, a newspaper, a magazine, but news itself is written under that who, what, where, when, why, 

how model. And so practice-- having kids practice in that context and matching headlines to articles and 

thinking about the who, the what, the where, when. It's nice way to integrate your practice of those 

critical comprehension questions with main idea and details instruction. Just another idea. And so, you 

can have kids more or less play editor and think about does the headline-- and ask them as they're 

playing or doing their matching, doe the headline include where, what the article is mostly about. Does 

the headline include the most important information about the who and the why? Is the headline 

written in 10 words or less? And you can include that if that's one of your instructional criteria for main 

idea. OK. My final quick example here is the writing process. I just want to reinforce that with writing 

instruction, writing if you're teaching any writing instruction, one of the primary traits students learn to 

do when writing is something called focus. And focus itself is the main idea. It's the main idea. It's the 

central message, it's the theme. This is all main idea. And let me just show you something that may or 

may not look familiar but your Pennsylvania writing assessment domain scoring guide, that's later used, 

right, when students are writing in response to a prompt up or left box is focused. So one thing is 

instead of focusing on all these variables when you're having students write, have students while you're 

really teaching main idea instruction and reading in your writing instruction if you are teaching writing, 

emphasize focus for a while. Because if you're really hitting home and deeply teaching main idea 



identification during reading instruction, during your writing instruction, if you're having students to pay 

attention to focus which as you can see on the screen relates to a single controlling point made, this is 

main idea. Sharp detailed controlling points, whether or not a point is made at all with that specific talk 

but focus is the main idea. Obviously, we translate this primary trait into a rubric that would make sense 

for your, you know, the level students you're working with. But that's just a nice way to reinforce and so 

I wanted to mention it. Other ways to do some integration with writing just again, I'm talking about 

reinforcing. Practice what you've already taught is to have students start reading those writing prompts 

and begin to underline and circle critical words. And look here, if I'm teaching students this underlining 

approach, I can help them find the main idea. And wow, look at that. So in your writing instruction, 

maybe you don't even have students write but for a few lessons, you just have them read writing 

prompts and ask them what would you write about, help me find what you would focus on in your 

writing. Just practice reading those writing prompts and marking them up and coding them just like you 

did when you were teaching power thinking and selective underlining. And here are some more 

examples. Other writing ideas, if you are having writing in your classroom, having students share a 

passage with a class and then ask kids, "You just heard Jorge read," or "We just read Jorge's passage," 

because maybe you copied it for everyone to look at, what's the main idea for his work. You might have 

students exchange passages and then tell each other what the main idea or focus was. You could also 

have students-- you know, if many of you were having students start to practice their writing and you 

might do it in a timed format like three to five minutes, they have time just to write a little bit. Ask them 

at the end of that, "What's your main idea? What's the main idea of your paragraph?" Tell or put it at 

the bottom of your page in one sentence. So this is great. So if you're maybe an itinerant and you're 

working on writing instruction for example and you know that main idea is a goal, this is something-- this 

is another angle you can use to get at that. So I want to pause here and see if there're any questions on 

practice. We talked about a fun game, title matching, using headlines, and even integrating a little bit 

with writing. Think about what your instructional materials would look like. Do you have some thoughts 

about how to expand your practice for main idea instruction? And I'll check in with Mar to see if there 

are any questions.  

>> We had one question and that was in case someone would like to review the ideas you're talking 

about, will this in fact be posted on to our PaTTAN website, and the answer is yes. It will be posted. It 

does take some time, however, because it's done in order that we have them with so many webinars 

and they are all captioned. So it will take some time, but yes in fact it will be there for review of all this 

information.  

>> Great. And thanks for-- yeah, I think it's nice. I know the ones from last year are up so you can 

certainly go back and check for example retelling if you didn't participate in that one and want to know 

the content that sort of leads to this. So I got-- I'm excited that the materials get out there. It's a really 

valuable resource and I appreciate the inquiry about that dissemination. All right. Let's talk a little bit 

about how you might assess the main idea and main idea identification. I've thought about three 

options for you, really, with this. The first option is if you are using reading fluency probes, so I'm 

thinking of the probes we talked about when we did the reading fluency webinar, the toolkit. And that's 

posted I know currently on the PaTTAN site. What you can do is you can use reading fluency probes to 



assess main idea identification, but here's my important caveat, that you pull passages that are at a 

student's independent mastery level. Typically we assess fluency at instructional level, right? So we 

know really where kids are at with fluency. But we want to-- I used to lay comprehension and to figure 

out how kids are comprehending, can they comprehend what they are able to read? You would want to 

pull passages that students are pretty good readers, that they're doing pretty well on that. So if you 

want to look back-- we don't-- unfortunately, we don't have time to get into details about what that is. 

It's covered in our fluency toolkit. And not only that, if you are looking for passages, there's a list in that 

fluency toolkit package, page 16, the PDF packet. So just find that packet. There's a list outlining where 

you can find fluency probes. An idea here, if you do not have fluency probes as part of your repertoire of 

resources, this is just a time where I wanted to reinforce the investment here. I think it's a good 

investment. I know resource is so limited, but I wanted to share. Here's an example of we're having a 

nice set of controlled-- right, controlled level text of things that aren't going to fluctuate too much. 

They've been researched to be pretty controlled at a certain level of instructions or in great level of 

instruction. It's sort of worth the investment because you can use them for multiple purposes. And here 

is an example of how you might use it. So there might be some-- you know, here's a little bit of 

ammunition about if you need it about why this might be a good investment. Option two is to select an 

untaught passage from your schools or district core reading program. Whatever reading program the 

student is currently working in, you would sort of pull that passage out and use it as a pre and post 

assessment. And I would then use anything else from your instruction itself just to assess in an ongoing 

way. And I'm-- hopefully that makes sense. You kind of really want to know how students are doing on 

the "un", you know, (inaudible) they haven't exposed to yet passage as your pre and post to get a sense 

but then absolutely (inaudible) informative way using your other curriculum materials. A final option for 

those of you who are familiar with MAZE passages is to use MAZE and infer how kids are doing about 

main idea and details. A couple ideas with the MAZE if you're familiar with it or use as is and just use the 

information to infer because certainly if kids are getting those choices on the MAZE correct or incorrect, 

you can figure out if they're getting main idea and details in terms of comprehension. Another is you can 

actually structure your own MAZE passages if you want to do the work to really focus on main idea and 

details and I'll show you how you might do that in a minute. So let's say that we've been using the main 

idea chart for our instruction and the instruction on language about main idea, talking about all the 

details, the parts are the details so let's just say that that's kind of what we've been using for our 

students. We're going to look an example of Rebecca's comprehension goal for her IEP. This goal focuses 

on nonfiction. I wanted to show you that Rebecca is a first grader and that her goal is to state to-- 

excuse me, identify stated main ideas and details. So, we want Rebecca to look at a passage where main 

idea and details are literal, all right, and we're going to score her performance on a rubric and track that 

performance. We also cannot use other formative assessment as I've mentioned from our instruction to 

monitor it. But look, back to what I'm looking for. Rebecca will identify stated main ideas and details and 

she'll earn 5 of 6 point on a main idea identification rubric. Here. So this might be my rubric. So I have 

Rebecca in using that graphic organizer, the main idea chart. I'm looking at her answers on the main idea 

chart and when I look at her main idea, which is the far right, right, the far right box, as she's summing 

up all the details, I want to know, is she fully doing that, partially or did she incorrectly identify the main 

idea or not at all could be zero. Look at her answer in the middle box. Is she identifying fully the details, 

like if you set the criteria for her to identify two details, does she identify two out of two. Maybe 



(inaudible) that's a three, number two, score of two on this rubric could be one out of two and number 

one is incorrect details, however you want to-- you again can play with the specification of these 

materials to make it work for you. There's not one right path for rubrics as one right path for 

assessment, so these are for you to work with. The other thing, given Rebecca was a first grader, I just 

wanted to show that you can have initially-- we do want students to write or take notes, that's part of 

this. But initially if you want a picture to communicate the main idea, there's a rubric there if you're 

starting out with younger learners. So let's get fiction, 'cause remember I was talking to you about 

fiction in that we don't-- it's main idea too even if we're talking about a central message. So let's look at 

Jorge reading fiction passages. Jorge is a third grader and we want Jorge to identify stated and implied 

main ideas, so, inferencing and literal, the central message in a fiction passage. So we want to use scores 

on his rubric and this would-- might be a rubric you could use for that. So, something that's a little bit 

more detailed than the first one I showed you, so just giving you again something to walk away with. 

Let's take a look at Alex, Alex reading a nonfiction passage. He's a fifth grader, so the standard is down 

there and we want him to identify stated or implied, literal or inferential main ideas and details and 

we're going to score this based on the MAZE. So, how you might do that if you're familiar with MAZE 

passages, they look like this. They are part of assessment packages. We can give you information if you 

are looking for those, but I was including this because I know some of you were already doing this, so I 

wanted to expand your knowledge. Certainly, a MAZE score would be reflective of main idea and detail 

knowledge. If you really wanted to spend time with it, which it just-- you know, this is only an idea. I 

wouldn't necessarily this is a have to or would make the MAZE any better, honestly. But if you really 

wanted to, you could go through and take out every, you know, how you do every seven-- five to seven 

words and then put in the multiple choice. Make sure you pick up as you do that main idea in details and 

see if kids are sort of getting those aspects. That's just the fine tuned. I don't think you need to, but it's 

just an idea. And then don't forget writing. So use your writing rubric and just work for focus as a 

primary trait and see how you might do with that. All right, you're ready to start summarizing 

instruction. But I'll pause here to check and see if there are any final questions on main idea 

identification either for instruction or assessment. ( Pause )  

>> Lana, there's just a question regarding MAZE which I know you did cover previously but it's about the 

strategy-- I'm sorry-- the assessment and also materials to administer the assessment.  

>> Yeah. Why don't we include that information in our questions and our responses to the questions so 

you can look there for that? But it's-- you know, it's part of for example if you're looking for a quick 

resource, aimsweb includes it as part of their materials. And so, it's often part of a package of 

assessment materials and you can look there. Some of you would know better than me. 

Interventioncentral.org might have MAZE passages too. So why don't we out-- it's a great question and 

we should provide you with that information. But t I know Mar records questions for me to respond to. 

And when I got those questions, I'll fill in the information where you can find resources. So if you're 

interested in exploring that, you can. Yeah, thanks for asking that. OK. So let's wrap up here with 

summarizing. I'm going to go fairly quickly through. Main idea identification is where we really want to 

spend time with all our students because this is the foundation. Remember? You've got to be able to 

identify the main idea before you summarize it because summarizing uses main idea. So here's what 



happens when we ask students to summarize. They write everything down, right? They do. Sometimes, 

they write next to nothing down. Sometimes they write too much. Sometimes they don't write enough. 

They also copy word for word. They think that's a summary. So there's a lot we can do when we teach 

summarizing in terms of how to do it. And what we really want students to do, look at this, pull out main 

ideas. A summary requires pulling out main ideas, which is why we spend so much time helping kids 

identify them. We want to focus on key details and concepts. And so, notice the key detail is important 

there. Key details. It's not that minutia, the trivia, the little facts necessarily. It's that sublevel, power 

level 2, if you're going to go back and look at the underlining strategy. That's what we're looking at. We 

use key words and phrases in summaries. We break down larger ideas and we convey the gist. And just a 

reminder again that there're so much that goes into summarizing. So if you have a student who's really 

struggling with this and you know you've taught main idea identification, come back to this, mark this 

one. This is good to mark and see students that are having trouble with any of these other components 

'cause this could help improve their summarizing abilities. So your instructional language, just like main 

idea identification, you need to-- as part of your planning, think about how you're going to tell students 

what a summary is. You need to define summarizing for students who are deaf and hard of hearing in a 

direct clear way whether you use speech or sign to communicate. So think about how you're going to 

explain it. Here are some examples. When we summarize, we find the main ideas and critical details and 

express them in a brief organized way. I put in parenthesis telling or writing. So sometimes I know you're 

familiar with written summaries, we can have students tell a summary just like we have them tell retells. 

But this time we would say, "I want you to tell me a summary." So use your expressive language 

whether speech or sign to tell me a summary of what you just read. Notice this. When we summarize, 

we find the main ideas and critical details. We express them. Summaries are the gist, the big ideas, the 

key ideas of larger sections of text. Summaries are general ideas in brief form. Summaries use main idea 

and key details. Summaries put all the main ideas together. I'm going to add something else. When we 

ask students to summarize by telling us or writing a written summary, we gain so much information into 

their understanding. So just the process of summarizing becomes very revealing and it's almost an 

ongoing way to assess how students are-- what they're picking up in terms of comprehension. And so, 

pause here for a minute, think about when you recomplicate a text as an adult reader, think about how 

you summarize things for yourself as you go along. Your internal dialog with yourself as a good reader, 

you're picking up the main ideas and you're summarizing to make sure you carry that point with you, 

you're monitoring, which is that whole process that students who are deaf and hard of hearing have 

difficulty with, so we really want to help them here with this language of what they're doing and how 

they're doing it. So, I'm going to pause here for our fourth multiple choice question and ask which of the 

following describe summarizing? A, summarizing takes larger selections of text and reduces them to 

essentials. Summarizing requires the use of main ideas and key details. Summarizing can be used as a 

window into student thinking about text. D, all of the above. So, enter your selection, I'll check with Mar 

on results and I'll clarify and continue on. ( Pause )  

>> Well, we're up to-- 70 percent of voting has been completed and we will wait till we get over 80 

percent due to the use perhaps of iPads or other reasons or phones and we will close voting in just a 

moment. Few seconds actually 'cause we are over 81 percent, 82, and we're going to close the voting 

and let's share the results, see how we did. So, which of the following describes summarizing? Two 



percent said larger sections of text are reduced to the essential. Seven percent said it requires the use of 

main ideas and key details. No one chose it's used as a window into student thinking about text because 

91 percent chose D, all of the above.  

>> Great. Fabulous, that's where we want to be. So, again, this is like our last example for multiple 

choice. You're all correct. The best choice is all of the above 'cause summary-- summarizing does all of 

these things and can be used in all of these ways. So, for your purposes of recording the multiple choice 

answers, make sure you've got D selected for number four and, yeah, I think that's fabulous. I think 

you're getting it. And even if you didn't select D, essentially we're narrowing in on the critical aspect of 

summarizing. So I'm going to go through these quickly so we save a little time at the end, instructional 

language, and just make sure I show you all the examples I can. But again, saying, main idea 

identification, you need to plan how you're going to tell students what summarizing is and what it 

means to summarize. So say or sign, today we're going to learn how to summarize. When we 

summarize, we find the key ideas or main ideas or big ideas or find the gist. If you've been using a gist 

log, you can say we find the gist. Just like before, I wanted to tell you that good summaries where we 

want our fourth and fifth graders to eventually go is to have a summary that has main idea and key 

details, all right? Main idea and some key details. But you might not want to start there. Just like before, 

scaffolding, you were starting the main idea identification instruction. I suggest, well, if you need to 

break it down, just start on maybe passages where kids are identifying who for main idea. Here is some-- 

an example where you might just want to start by having kids summarize main ideas, then you might 

want to have kids summarize main ideas with key details. Does that make sense? It depends on your 

learner. It might make more sense for kids to learn how it all goes together first but you really have to-- 

you have to see with your students example passage and you can come back and look at these. But what 

I want to show you is this. I'm going to start showing the examples of main idea instruction. Main idea 

instruction-- or excuse me, summarizing. Sorry everybody, summarizing instruction. Summary is really 

main idea 1 plus main idea 2 plus main idea 3 is your summary. So if you've been using your main idea 

chart, oh my gosh, you could seriously just at a column on the far right that says summary and then if 

you wanted, design something that has the plus signs and equal summary and you get students then to 

look at the main ideas and build summary which kind of recaps. So a summary uses the main ideas. I 

know there's a gray area here and as we start to talk about summary, remember that their main idea 

and summary are two sides of the same coin. It's a little bit gray but summary uses the main idea. You're 

set up if you've used-- sorry about that. Used your main idea chart. A summary chart could look like this. 

This is another example where you have kids pulling out the main ideas and then summarizing. So it's a 

more isolated way than expanding your main idea chart. A summarization log, this is a little bit similar, 

maybe you've been using that gist log and you want to kind of pull into this next step. You would have 

kids identify through your four important main ideas or important ideas, write a summary, then the 

concluding three and four are sort of extra, related to comprehension. Again, great for maybe a fourth 

or fifth grader to practice the question asking and then thinking about what might be on a text. So, three 

and four tie in with our content for the next webinar, one and two are more about summary. Now 

summary also, here is a decision for you. Number two, write a summary for the entire passage, ten 

words or less. You need to know where your students are at their instructional level and know whether 

or not you want them to write a short summary like a sentence level summary, or you want them to 



write a summary, summary, like a summary-- a short summary paragraph maybe with five sentences. 

The first sentence is the main idea, three sentences are details. The next and final sentence is a 

concluding overall sentence. You need to decide number two and align your instructional materials 

accordingly when you say write a summary. Is it ten words or less, is it a paragraph? You're defining that 

based on your instruction. Another example of a prompt card, so regardless of students write a sentence 

or a paragraph, you could use something like this to help them reflect. And then finally-- oh, we don't 

have time for a web quest now but this is a fabulous resource to find, readingquest.org, great resource 

for teachers. If you check out this website and then click on a tiny tab called strategies, you'll get to look 

at materials and instructional resources for all sorts of reading comprehension strategies. I think they've 

got some clever things there and I wanted to share a couple of that related to summaries. And one is 

called Sum it Up, so this would be another thing you could do with students. You would have a Sum it 

Up sheet. You would want students to read the text that you assign to them. I like this. List the main 

idea words on the sum up sheet. So you're helping students go back, and if you've been helping them or 

asking them to underline or color code their reading, this step 2 would be, you know, a fabulous 

transition from that. Then write the summary using as many of the main idea words as possible. And I 

like that direction. I like this aspect of it. If you want it, I'll show you the sheet. You could have them 

write one word per blank and then if you wanted to add a little math in it you could give them a value 

and say you can't spend more than-- Each word has to be this amount of, you know, money if you want 

or you can ignore that component and take it off and then sum it up in 20 words. Again, number four is 

a decision, how are you having to sum up, in a short 10 to 20-word sentence or in a paragraph? Depends 

on your learner, that's why I'm showing you different options. So here is the sum up sheet as it was 

written and is available on the Reading Quest website. Here is an example I modified where you could 

just have a box for main idea words and a spot for student summary, and you can then specify whether 

or not it is a sentence or, you know, a short paragraph. I'm going to pause briefly here and then I think I 

will conclude summarizing without stopping so you have a little time at the end for your survey. So, this 

is my pause point to ask any questions about summarizing instruction. Mar, did anything come up? ( 

Pause )  

>> No, not-- not in particular, just some actual flattering and very positive comments about how it's 

going so far related to your work and your examples and explanations.  

>> Great. Wonderful. Thank you for the feedback. That helps. We are moving to the end. I appreciate it. 

OK. So let's look at practice now. So remember that your instruction to teach students to write or to tell 

a summary, so tell from their graphic organizer or write from their graphic organizer or as part of their 

graphic organizer has been ongoing. And so the-- the ideas I'm sharing with you are just that 

reinforcement again and again. And so great, again practice. I mentioned again itinerants, 

paraprofessionals practice if you know that this type of instruction occurring in the classroom, here is 

some way-- a place where you can go for ideas. One requires a group, however, as I say that there are 

others that would be great in an itinerant setting. But one-- the first one I'm going to show you requires 

a group, could be a small group or a class. Now what you're going to do is play summary ball and the 

directions by the way are in your resource packet, fully written out. So you can clarify my explanation by 

going to your resource packet, your toolkit packet and looking up on the directions which are there. So, 



with summary ball, you would have your summary chart, whatever-- or main idea chart with the 

summary column added and I would practice like this. So we've already-- let's say we've already read the 

passage, we've already completed the summary chart together. The teacher is going to throw the ball 

into the circle of students, nice, soft ball, easy, you know, yeah. Throw the ball into the group. The 

student who catches the first ball will have to give one main idea. That student throws the ball to 

another student who gives the next main idea. The student throws the ball to the next student who 

gives another main idea. This continues until the student-- the teacher said stop. And when the teacher 

said stop-- here, we'll get the ball going. When the teacher said stop, the student who catches the ball at 

the end has to tell the summary. And then you can try again for another passage. So, if you are only 

practicing summarizing two main ideas, you stop after the second student. If you are doing something a 

little more sophisticated and you want kids to consider three or four main ideas, stop when the ball 

reaches the third or fourth student. Again, these activities are designed to be flexible and are ready for 

you to refine and improve and make work. So I know you can think about the details on how to 

implement. So, I wanted to show you this. I like this kind of wrap-up. You'll know that it-- you'll see it's 

very generic. This is the kind of thing that might be-- you might use at the end of a lesson. It might be 

something you use at the end of the day. It might be something you use after student see an assembly. 

It might be something you use after students read or assigned a particular reading and you would have 

students maybe routinely use the 3-2-1 in all those situations I described and have them just on 

occasion do things like this. List the three things you learned, list two interesting things, and one 

question you still have. And what I wanted to show you is that 3-2-1, a very simple sort of review, recap, 

process, is main idea and details. Three things you learned, I want to know the main things that you 

learned. What big ideas did you learn from our reading today on mammals, main ideas? Interesting 

details, what are the interesting things? Now, you can modify this sheet the same way in idea and 

details if you want. And if you got the three things, interesting things, 1, question you still have, you're 

not only stating the main ideas but this is your-- it's your setup for a summary which is why I included it 

here. Another Reading Quest example, the idea of using a lesson closure sheet. It's just a little bit more 

detailed than the 3-2-1 for middle to upper elementary grade kids. And look at that last thing. In sum, 

today's lesson was about. So, today's reading is, you know, we talked about Fred playing soccer at 

school. One key idea was, this is important because, another key idea is, any of this language can be 

changed to match your instructional language. If you're talking about main idea and key details, modify 

it. But what I wanted to show you is that this kind of thing in a student notebook, right, again and 

Itinerant Resource is fabulous, just to work on the idea of summing up main idea and details. Writing 

process, don't forget, I have-- this is one of my absolute favorites if you haven't seen this tool before. I 

know it's designed in different ways. I've seen it in a variety of places. I think the hamburger summary 

paragraph is one of the best ways to work on summarizing because the bun on the top is your main 

idea. The ingredients in the middle are the details. The bun on the bottom is the concluding sentence 

that sort of brings it together. It's your perfect very simple way to get students to begin to write a 

summary. Now notice, this requires students identifying main idea in detail. But because you would 

have students then maybe write a summary paragraph on this, if this was their planning sheet, that's the 

summary. By adding the concluding sentence here to kind of pull it together, that makes it a summary. 

But as you see it's gray, we've got a gray area here with main idea identification summarizing being the 

two sides of the same coin, but this would be your segue to summarizing and I'm leaving you with a 



critical features checklist that could correspond with that too. So, getting students to think about if their 

summary has more than one sentence if you're asking them to do a paragraph like the hamburger 

planning sheet. Does the first sentence tell a topic, and you've got the others there. A more 

sophisticated summary rubric also I wanted to send with you, so you could use that for evaluating 

summary writing paragraph form versus sentence level. So my final multiple choice question and then a 

few assessment ideas and then time is yours to conclude. So, here we go, aspects of the writing process 

can be used to practice and reinforce main idea identification, summarizing, focus, all of the above. So 

get your choice selected. ( Pause ) And then, Mar, when you're ready just let me know. ( Pause )  

>> OK, 75 percent have voted thus far, so we're almost there for your formative assessment, Lana, to 

see how everyone is doing. And around 83 percent have voted so I am going to close the poll so that we 

can share our results and see how everyone did. And I would say everyone did splendidly. Aspects of the 

writing process can be used to practice and reinforce. A, we have 2 percent, main idea of identification. 

Summarizing, we had 5 percent. Focus we had zero because for D, all of the above, we have 93 percent.  

>> Yeah, which is the best. Right. Great. That's great. Which is the best selection here. As I've talked to 

you throughout, be aware that use writing to reinforce this. It's a great way to do both main idea 

identification, summarizing and focus would be your way to reinforce main idea identification. So, it is all 

of the above. I'm going to sum up real quick. Your choices for your multiple choice should be listed in 

your notes this way. Number one, B. Number two, C. Number three, D. Number four, D. And number 

five is also D. And just have those on hand when we wrap up here in a minute. I'm going to skip the 

pause point for questions, but please if you do have any questions, write them in the chat box and if 

they can't be addressed live, then I'm certainly going to respond to them as a follow up to the webinar. I 

just want to make sure you get this information on assessment. So right before you can assess 

summarizing by having students read a fluency probe at the independent and mastery level, but rather 

than say what is the main idea and tell me the details, you're going to say write a summary about what 

you read. So you can do the same thing with that packet of reading fluency probes. You would similarly 

want to make sure the students can really read those probes 'cause you're not assessing their fluency. 

You're assessing something different. You're assessing whether or not their reading comprehension is at 

a place where they are summarizing the gist. Option 2 is similar before, right, selecting an untaught 

passage, using it as a pre and post assessment and asking students to either tell or write a summary. 

Option 3 would be assess summary through writing, so use writing prompts and get those writing 

prompts to elicit a written summary and that would be another way and then use your same summary 

criteria to evaluate that, so do it actually more formally through writing instruction. So let's look at some 

IEP examples, Kylie, we're talking about nonfiction, Kylie is a fourth grader and we want her to identify 

and summarize major points from that nonfiction passage and we're going to use a summarizing rubric 

to figure that out. So, here's one idea. I just wanted to pull things from instruction and show you. So if 

you were using the summarization log to teach Kylie how to summarize, I could ask her to fill out the 

summarization log and here's how I would assess it. Number 1, the first part, identify 3 or 4 important 

main ideas from the passage, I would go back to my main-- my-- excuse me, main idea identification 

rubric and just use the component on main idea and score based on that rubric. For the summary, and 

again, base it whether you're going to have her write a sentence or something further, you can use a 



summary rubric to score that. So back to the main idea identification rubric to score whether or not she 

got the main idea correct and you don't have to change your material so use what you were doing from 

main idea instruction and then use the more comprehensive summary rubric if say you asked her to 

write a passage or a short summary. Let's look at Kylie's goal for fiction. So same kid, fourth grade, we 

wanted her to identify the theme and summarize major points. So, ha, you would use something like 

this for your instruction, but instead of saying main idea sentence, that would be the theme. It's the 

same. I just wanted to reinforce it's the same thing and how would you grade this as a summary, 

evaluate it and assess it. Main idea sentence is the summary. So, you could also go with the main idea. A 

hamburger framework and then score main idea or theme through the summary rubric. Alex, remember 

him? We had him before with main idea identification, we were using the MAZE to evaluate his main 

idea identification, fifth grader. To summarize major points, we might have him do something like this, 

right, main idea, the major points and then we could have him write a summary and then use the sort of 

summary rubric to score. I just wanted to show you a variety of ideas. Of course, we would modify the 

components of this rubric to align with our instruction. So if it's more than one sentence we're asking 

him to do, then we would have to change the language here. So, that brings us to the end. As you see, I 

hope we sorted out. As one of my objectives for you was to sort out what main idea and details are 

versus what summarizing is because very muddy, it's two sides of the same coin. But as you could see, 

main idea and details about the identification, picking it out and summarizing is about the use. And the 

second thing I wanted you to do is walk away today with materials that you could use or modify to fit 

your instructional needs and most importantly, as you select those takeaway materials to use or you 

think about your instruction, make sure everything is aligned. You start with the learning objectives. We 

talked about how important it is to make these very elusive things clear to kids do instructional language 

and then create graphic organizers or practice materials and assessment to all line up. And so that's the 

package when we teach strategy instruction. That's it everybody. So, thank you for listening today about 

main idea identification and summarizing. Hopefully, you have some great takeaways. I'm going to end 

my part of the presentation here and leave it with Mar to direct you on how to complete the survey. 

Again, don't forget, when you complete the survey and fill the code, it is B, C, D, D, D, those are the 

responses to your multiple choice questions. So Mar, that's it for me. I will just-- I'll stay on the line, but 

I'll let you conclude. ( Pause )  

>> Wonderful, Lana, once again, we appreciate all of the hard work and it is amazing how your timing is. 

I do have to say that as a presenter as well. We are so happy that you were able to fit in all of this 

valuable information and all of the takeaways that I know everyone will be able to go back into the 

classroom tomorrow and utilize and that's exactly what we were hoping and exactly what we said you 

would do in the objectives for the outcomes for today, so thank you so much for such a wonderful, 

wonderful presentation. I'm already looking forward to February 20th, so everyone, please write that 

down as we go on our journey to a higher level skill and that I know Lana will talk about that will be in 

our PA course standards as well. So we look forward to talking with you again Lana on the 20th. The link 

to the survey for the SurveyMonkey, this is the way that you will all receive your Act 48 credits. You 

don't have to do it right now. I'm sure some of you might be hungry and/or tired. But you have until the 

20th to get this in and then you will receive your Act 48 Verification credit. So we are so happy you are 

with us today and thank you again for your attention and we look forward to listening and being with all 



of you again on February 20th. Once again, Lana, a great big thanks for all of your hard work and 

wonderful information that you shared with us. Goodnight everyone and safe travels. ( Silence )  

>> For your-- 


