
>> Good afternoon everyone and welcome to our first Expanding the Literacy Toolkit, interventions to 

promote the literacy achievement for students who are deaf or hard of hearing. We are so glad you're 

with us today, as this is the first in a series of three toolkits for the 2013-14 school year. As you may or 

may not know the previous three expanding literacy toolkits are available on our Patten website at 

www.patten.net. So please feel free to look for the past toolkits and all of the materials that 

accompanied them. Today, we will be focusing on vocabulary, teaching worlds -- words to build 

comprehension, and we will be following with two additional webinars that also relate to the framework 

of comprehension. You will have the opportunity to ask from via the chat box and they we will all be 

recorded and then Lana will have the opportunity to answer all the questions are you are posing. 

Because this is such a complete and in depth webinar, we may not have time to answer all of your 

questions live. But please know that you will receive answers. All of you will receive answers to the 

questions that are posed today. As I started to say, we do have two additional toolkits coming up, so I'd 

like to be sure that you mark the dates, Comprehension Strategy Toolkit, Building Comprehension with 

Main Idea Identification and Summarizing, that will take place on November 13, 2013 also from 4:00 

p.m. to 6:00 p.m. and also Content Engagement Toolkit and this is Building Comprehension with Quality 

Questioning and that will take place on February 20 from 4:00 to 6:00. Our apologizes for the captioning 

being unavailable today, as there was a misunderstanding, but they will be available for the remaining 

two webinars and also this first one will have captioning as it is posted to our Patten website. I think 

without further ado, I'd like to get started with the content, but remind you that you will be receiving a 

survey monkey -- a survey that will be asking you, so please be looking for this, that will be asking for 

you to complete five questions, the answers to five questions that were posed throughout this webinar. 

What will happen is Lana will post five multiple choice questions and there will be four possible answers 

that will come up on the screen. They're called radio buttons -- I've just learned and you will use your 

mouse to select whether it is A, B, C, or D by clicking on those answers, and Lana will then have a lovely 

formative assessment to ensure that learning is taking place. But as I said, make sure to mark all five 

answers. So for example, if it's B, A, A, C, D or whatever, then when we send the survey monkey out, 

that will be our assurance that you in fact attended this webinar and that you will receive your Act 48 

credits. So without further ado, Lana welcome. I know most of you know that Lana Edwards Santoro is 

actually a Researcher from the University of Oregon and she can certainly share more about herself as 

she begins our presentation. And Lana, I'm sure you're going to want to put that in presentation slide 

mode as we begin. >> Yes. >> Welcome. >> Thank you. I'll start to do that. I'm so excited to spend the 

afternoon with you and am eager to talk with you a little bit more about using vocabulary to build 

comprehension. And I am trying to get to my mode here. Here we go. And as Marlene indicated, I 

currently work as a research associate at the University of Oregon and my work has emphasized 

curriculum development and intervention, so an instructional focus and I have a particular interest in 

helping students who are English language learners and students who struggle with reading. And I 

became connected to work with students are deaf and hard of hearing through some of my 

collaboration with Patten in the state of Pennsylvania and had a wonderful opportunity to collaborate 

with some of you personally throughout the state, to learn more about students who are deaf and hard 

of hearing and the challenges they face in terms of literacy, but also we learned through that project 

some wonderful research-based interventions that will help -- will help us succeed with reading 

achievement. So I think of this toolkit series as a launch point from that project and a nice way to 



integrate some of the research we're learning currently about -- about working with students who 

struggles with reading. So, as I said to -- in my introduction, I really want to focus today on the 

comprehension piece of vocabulary and so that's going to be how I frame our discussion today and the 

presentation. So really watch the emphasis on using vocabulary to build comprehension and that link 

between vocabulary and comprehension itself. In terms of -- excuse me, want to just put that there. In 

terms of topics for today, I arranged our agenda as questions, essentially, I'm going to begin with the 

general overview and information. Let's see, sorry about this I wanted to remove the dialog box here. 

There we go. So anyway I want to go back to the questions and how I'm going to organize today. You see 

three (inaudible) -- excuse me, two red dash lines on the screen. So the first -- the webinar will focus on 

some general information. I want to talk about what it means to really know a word because that 

connects to comprehension. I want to also briefly talk about how do you identify words to teach and 

then how do you define words for students using student-friendly explanations. I know some of that 

information you may have heard before. So I'm going to briefly try to cover that in the first part of our 

presentation, approximately 20 to 30 minutes. The bulk of the presentation will be there in the middle. 

Questions dealing with how do you teach vocabulary directly, explicitly? And then how do you integrate 

practice and review in ways that teach with deaf and really connect vocabulary to comprehension 

building. It's not an emphasis in the presentation today, but I didn't want you to walk away thinking that 

vocabulary is just about the words taught and then practiced and reviewed. Student to be learning 

effective word learning strategies, so things that can apply for example when reading when they 

encounter an unknown word and then have to sort of figure that out. And there are strategies that we 

can teach them to do that. And because that is an integral part of comprehension, I (inaudible) in the 

context of the presentation, but it's not an emphasis and so I will just sort of quickly glance over that 

with you, and just know that that's an important area and that maybe we can save that for some kind of 

online follow-up or professional learning community if you wanted more information on that topic. And 

then finally, at the conclusion of the presentation, perhaps the last 20 to 30 minutes, we'll look at 

assessment and how it parallels and aligns with what formats you decide to teach vocabulary and then 

I'll sum up some take aways. So that's the organization. There are, just so you know, two things you can 

use to follow along today. They're the PowerPoint notes themselves, so the slides. There's also a toolkit 

packet. That toolkit packet is in a PDF format and I designed that with the intent that you could take 

away materials (inaudible) with students. So basically, research to practice. And if they're not exactly 

what you need in terms of work with your own students in your classroom practices, I think they would 

be perfect, sort of beginnings of tools that you can redesign and embellish and sort of make to fit the 

students you're working with, the words you need to teach, so hopefully it gets you to a closer starting 

point and that's the intent of that packet. As you can also see on the screen, there are some icons. I have 

my family of string beans there. I wanted to insert some pause points throughout the presentation 

today to address some questions and they'll be real brief, brief pause points. I'm going to dialogue with 

Marlene and she's going to maybe report a question to me, or two questions that I can help address and 

clarify. And for others, don't hold back on your questions. Put them forth in the chat box, submit them, 

and if I don't have time to address them during the presentation, I will, after the fact, by writing 

responses which will then be posted with this webinar. So please submit questions and as I did last year, 

even for questions that I have a chance to address during the session, I will refrain my responses and 

sometimes I feel like after the fact, I have a little more clarity and can provide more information. So if 



you ask a question at all, take a look at that document after the webinar. And as Marlene indicated, 

we're trying something new, if you've worked with us before, we're going to integrate some multiple 

choice questions for you throughout the presentation. I'm going to pause, have you consider a multiple 

choice question and we'll discuss it. But it's important to keep track of your responses so as Marlene 

indicated, you can add fill out what you need to for your Act 48 credit. And so you need to keep track of 

the A, B, C, D answers, almost like a code. And so that's really important not only to participate along the 

way, as a formative assessment, but also to keep track of the answers. And you can see, I'll have three 

pause points where we'll work on some multiple choice questions together. There are three pause 

points, but get ready for five questions total. So just organize yourself for that. Okay, let's move forward 

and I want to begin with this overarching concept, just to connect vocabulary and comprehension and 

that's the importance of words. Words themselves, vocabulary. I think of it just along the lines of 

Marilyn Adams, that 'Words aren't just words.' If you really think about it, words are the connection 

between communication and thought. They determine our understanding of text and what we read, but 

they also frame our thinking. So think about how you think and the kind of language you use to think, 

and watch how words are used to frame your understanding of place, of what you read, of yourself, of 

how you see the world. And so that word knowledge might begin as a word, but it could build into other 

things. It certainly builds into visual comprehension for some. But it builds overall comprehension of our 

thinking, but it begins with words no matter how -- how that cognitive processing extends. So 

vocabulary is absolutely, as you all know, central to comprehension and is such an important topic and 

why I think it's a great opportunity for us to spend some time with it. I think you are -- from your 

experience in your work on a day to day basis, know the challenges that students who are deaf and hard 

of hearing face, but just to summarize what current research indicates, those students often have 

smaller vocabularies. They also have a narrow range of context, that result in word learning and I want 

to really build on this idea of context today. Context being the relationships between and among words. 

What context setting situation builds meaning in a rich way. And that as -- again, your experience has 

probably shown you that is critical and so we're really going to launch on that. Another thing that 

students who are deaf and hard of hearing often have a challenge with is the way that they acquire new 

word meaning, it can be at a slower pace than typical students. So some of the things I want to show 

you today, will not only help students build a deep context for their word learning, but I think in some 

ways through the teaching that you will do with depth, will also help accelerate potentially some word 

learning through some of the graphic organizers and processes -- learning processes we're going to look 

at today. So there are things to (inaudible) and that's exciting. So here's my conceptual framework. I 

want you to walk away at the end of our two hours, together, with this idea of teaching vocabulary to 

improve comprehension as -- as something that you do with great depth. It really is, in my mind, almost, 

if I had a visual analogy , it would that -- it would be a tree. You want students to be able to have words 

network to other words, you want that trunk to be strong, you want that root -- the roots to be planted 

with depth, so that they withhold storms but can be applied to context across the board. So we know 

from research that this analogy of teaching words with depth actually -- it holds up. We know that 

vocabulary instruction can produce in depth knowledge of words and help students increase vocabulary. 

And the way to do that is through instruction that's reacher -- richer -- excuse me, deeper, dynamic, and 

includes context that are highly explicit and informative. And so the research that supports that comes 

directly out of the reading research as well as the research with students who are deaf and hard of 



hearing specifically. So please, take this idea and this visual of a tree and think about how vocabulary 

builds and networks to other concepts and context, and carry that forth as we talk about -- you really 

want to anchor student word knowledge with depth so that like the roots of the tree, if students have 

depth of word knowledge, they really own their use of the word and that's our objective. An important 

thing I want to do is to connect these or root these concepts in the Pennsylvania Common Core 

Standards and so I pulled the two standard -- multiple standards -- excuse me, but two areas, 

informational text and literature, where you'll find -- excuse me, where you'll find vocabulary and what I 

want you to notice, is in Pennsylvania and in the standards, vocabulary is part of the comprehension 

standards. So automatically vocabulary is (inaudible) to comprehension of informational text and 

literature. There's two really types of standards, the first for each informational text and literature, is 

the application of word learning strategies and that's what I'm going to deemphasize today, because 

there's so much to talk about with vocabulary instruction. So today we're really looking at this, 

vocabulary acquisition and use, and what I wanted to start to have you think about is the "and." So we 

don't just want students to acquire vocabulary knowledge. The important part here is the "and,' we also 

want them to use vocabulary. So use the vocabulary they're learning in -- in expressive language. And so 

we want the acquisition and use to be part of vocabulary learning. And the "and" use part is the 

comprehension. So literature is the same. You can see the standards and they're linked -- vocabularies 

linked to comprehend standards. So here's where I want to begin with the central question and it's a 

question to consider throughout the presentation. And it's what does it really mean to know a word? So 

what -- what does it really mean to know a word? According to researchers in vocabulary instruction, 

knowing about vocabulary word is not an all or nothing proposition. That means we don't know a word 

to a certain degree of knowledge all the times fully. There's different levels in the way that we know and 

use vocabulary words. So some words we know with great depth and we include in our expressive 

vocabulary all the time -- in expressive vocabulary we use to communicate. There are other words that 

we don't use as often. We may not have great use for and we don't know them with the depth and are 

not in our expressive vocabulary. So to get you thinking about that, you can, right now look at the word 

list on the far left column, there's some words there; tyranny, surreptitious, grapnel, purport, sensitive, 

dubious and you can actually rate how well you know each word. So do you really know it well, can you 

explain it, can you use it. Like that's the ownership part, the far left column. That it's in your expressive 

language, and you use it accurately and with -- with great fluency. Next column over to the right, how 

well do you know it in the sense of relating it to a situation. So that's more a comprehensable level, 

understanding of the word. Next column over, have you seen or heard the word. That's sort of just your 

"I've heard that before, I kind of associate it, but I -- it's not in my -- it's not really in my vocabulary of 

use." And then finally to the far right is you just don't know it at all, you just don't know the word at all. 

So you can -- you can take this list and you can self-evaluate on word knowledge. One of the things I 

want a point out is this idea of how well do you know a word, or what does it mean to know a word is an 

important concept in terms of thinking about which words are valuable for comprehension. Some words 

it's really important to know, and you'll get a lot of mileage from those words. And when you teach 

them with depth, not only will they help with your reading comprehension, but they can help in terms of 

your clarity of expression, your precision of expression, and be -- and your expressive communications. 

So that would be through speech, through sign, through writing. There are other words, where it's not 

as important to know words with depth, and so as a teacher, you're making decisions when you select 



words to teach, based on this idea of how well do you want to know -- how well, andwhat does it mean 

to know a word and how well do you know that word. The other part of this question, I think, is to start 

to think about this idea of what does it mean to know a word as a self- assessment, as a self- reflection. 

If you've been thinking as I've been talking about the words in the left hand column, particularly grapnel 

I think that's the one that most people may not know, or have heard of, but grapnel happens to be, I just 

put a picture up, a small anchor or a hook, and it's often used in nautical situations, so a small boat 

needing to be anchored to something that's stable, a grapnel might be used for that. So you can see a 

picture there. I just wanted to give you a little bit to fill in your own comprehension. But an example of 

grapnel is not necessarily a word that you are going to need to have in your expressive vocabulary or 

know with great depth. So that might not be a word you teach for depth in terms of comprehension. But 

let's take this idea and since I'm showing you this idea of how well you know a word, almost like a word 

knowledge reflection, I just transformed it. And you've got these examples in your toolkit packet on 

pages 4 to 11, just various examples of this. But this can be transformed into a tool that you can use to 

help assess student's own knowledge of how well they know this particular word. So let's say you're 

about to teach a unit and you have three or four vocabulary words that you want to teach. You can 

actually have students do some self-reflection before your instruction and get a sense of how well they 

think they know a particular word. And then use this kind of self-assessment at the conclusion of your 

unit. So you're directly connecting from an evaluation tool to vocabulary assessment from the research. 

I think about this and it's a great way to get a sense of it, just as you did on the previous slide. So there's 

so many different ways you can reflect this concept. I did some with pictures for younger kids with a one 

-- zero, one, two and three. You could design something like this. The key hole is the comprehension and 

really owning that word when you unlock the door. And then there's something like this. This is called 

the stoplight vocabulary assessment. And students will fill out a green if they really know the work and 

can use it. A yellow, so the middle light if they sort of know it, and a red they don't know it. So this is 

another way to do it. And if you were to present this as an assessment before your unit -- before your 

reading unit, you might do something like this. So present the word to students, fabulous, introduce it to 

them, if you are signing, sign with the finger spelling so students will talk about finger spelling when we 

look at the intervention and instruction component of the webinar. And then ask them to -- okay that's 

the word, the word is fabulous, here's what it looks like written, here's what it look like with finger 

spelling, how well do you know that word? That's all you would provide. You would do the same thing 

with retort, write it on the board, finger spell, how well do you know that word you, have you heard it, 

seen it. And then continuing on. Remember this is not instruction at this point, this is just your self-

assessment or reflection tool with your students. And it's your initial walk through. How well do you 

know this word? You can do it in chart format and there's some of those examples in your toolkit packet 

too. One idea, instead of using checks or X's is to have kids shade in the boxes and you actually can 

create a pattern, right? So you can visually see, it's like the bar graph basically -- of how well they know a 

particular word. I want to start with that because the how well we know a particular word is, related to 

how well we know it with depth and that's the concept of teaching for ownership and building those 

roots of really owning that word. And with that concept, we want to move students from just receptive 

understanding, so on my left, or on the left of your screen, receptive understanding is an association and 

in conversation, you're receiving, so just that associating. That would be seeing and listening, so seeing 

that word, you know, with finger spelling or seeing a sign through ASL, would be (inaudible) to that word 



spoken and understanding it, or reading that word and understanding it. That's receptive knowledge. 

For deep comprehension, we want to make sure that those words move over into the far right, into our 

expressive language and so that includes signing, and speaking, and writing. And using those words 

expressively in the academic language of the classroom. So for some of this, I think particularly for those 

of you who are thinking about how to integrate more finger spelling of vocabulary, I think of it really is 

an academic language -- academic language issue. And sometimes in a classroom context, you will be 

using academic language in a way that you wouldn't normally outside the classroom in your typical 

conversation using ASL. So just -- we'll keep touching on that as we go through today. So let's take that 

language example of giving and receiving associating and expressing and put it into the model that I 

talked to you about with the tree. So your idea here of planting deep roots for comprehension. At the 

top, the initial level of understanding is -- is association processing. And that's where students are simply 

learning an association. They learn the definition, and they related it to a single context and that often 

when you're teaching synonyms to link with that newly taught word. The next level of -- of depth with 

vocabulary instruction is comprehension processing. And that's where you start to get students to apply 

a learned association in the context of understanding a word. And they might do other things that 

broaden this, so understanding antonyms. Non-examples, classifying the word with other words. That's 

your semantic context. And even deeper still is generation processing. And generation is your expressive 

language if you're taking it. That's where we would get students to really use that word, restate a 

definition in their own words. Compare that definition to their own experience and make a novel 

sentence. So they own the word, they use it. And just don't let comprehension processing, that middle 

box, throw you. We want students to have a comprehension understanding of all levels of depth right? 

Particularly, the generation processing level if you want to get these words into deep comprehension. So 

all of this is comprehension. It just happens that that middle box, that level from the research, has been 

called the comprehension processing level. Just to make a clarification. So I'm going to pause real briefly 

here and just wait and hear from Mar if there are any questions so far. If there are any clarifications I 

can help with? >> No Lana. You are doing great. I think everything is clear, and I'll keep watching for 

questions as they come in. >> Okay. Thank you. Thanks. That's fabulous because I do want to move 

through this front end and keep things going. So great. So know you have word knowledge reflection 

sheets on hand that you can use. Okay. The next part I want to talk about, is identifying words to teach. 

And with that, I'm pulling some research from work with students who are deaf and hard of hearing and 

one of the -- oh excuse me, a couple of things, and I think these are -- are -- are known to you, is that 

context is so important. That context has to be explicit and highly informative. And you can't introduce 

words alone, they need to interrelate. And so watch as we think about word selection, how those two 

concepts from the research play out. We will deal with the third concept from the researched when we 

talk about instruction. So word selection, this is critical. Word selection in terms of teaching vocabulary 

to build reading comprehension begins with the text. Begins with the text. Begins with context. Word 

selection begins with context. So think about all of the text that students (inaudible) to or that you help 

them gain exposure to. That includes your read aloud books, which I just put up on the screen. Those 

read aloud books, to me are your teacher read books. So the books that you sign as you're reading, so 

students can see assigned read aloud, or the teacher reads aloud through speech. They're the text that 

you encounter through a core reading program, they're the text you encounter through any reading 

intervention material. So those might be specific things you use with students in small group instruction. 



Or if your itinerant, any of the text or resources you use to work with an itinerant setting. So that's the 

text itself from that. Other words -- so word selection can also come from content area instruction, 

there -- it's vocabulary, as you know in math, science, social studies, health, art, PE, and all subjects. So 

word selection begins with the text. It begins with context. Okay? Word selection begins with context. 

And I know -- I often think of building vocabulary is a language based experience, and certainly language 

rich opportunities are a part of it. But it's always nice to anchor it with some sort of text selection, or 

some sort of book selection, or story. I'm going to show you some different approaches to word 

selection, but then summarize, sum up with some guidelines There are a couple -- some resources, a 

few actually, resources out there that you can use to help guide your word selection. So, again, word 

selection for students are the words you want to teach to build comprehension, come from the text, but 

then the sources that I'm going to show you can help you fine tune your word selection. So fine-tune it a 

little bit. And then if you have -- if you're doing things right, then you give students a pretest and sort of 

see if you rule out any words that they already know and then you've got your list thereof -- of words to 

teach. You might know that you need to teach these words, just based on your knowledge of your 

students, but that would be a way to do it. One source to help guide and fine-tune your word selection 

is "Bringing Words to Life." It's a wonderful text by Beck, McKeown, and Kucan. They -- as some of you 

are familiar with know that they divide their words into tiers. So tier one being basic words to teach. So 

basic vocabulary words. Tier two would be high frequency words. And tier three would be your low 

frequency content area words. And then most of their instruction focuses on tier two, though there are 

certainly times when students need basic vocabulary, absolutely. That needs to be a part if students 

need it. And certainly in a content area instruction course, like science, you need to be talking about, 

maybe what a peninsula is. But generally in reading instruction, this approach focuses on each of these 

tier two words. And what I think is helpful is this idea of a tier two word making what students already 

know, a little more precise. So let's say students understand what a salesperson is and what a sales -- 

who a salesperson is, what that salesperson might do. But it if you are trying to fine tune an 

understanding might select from your text, the vocabulary word, merchant. Because that just builds 

more precision in their knowledge, it builds greater depth. It builds greater depth. And so that's often 

how I sometimes problem solve when I word select, is think about what my students know and what 

their expression of that word might be. And then I think, okay, here's some words that might be up for 

grabs when I'm looking at a text for instruction, do any of these words help my students become more 

precise in their understanding and their comprehension, give more precision, and more depth to what 

they know. So that's this approach and the text is available, you can find that to support your idea. 

Another source out there, I want you to know about is -- is this Andy Biermiller book "Words Worth 

Teaching." And basically you buy the book because it's a word list. Based on this researcher's work, 

words have been categorize into different levels, into different tiers and honestly, the tiers are similar to 

the Beck, McKeown, and Kucan tier's but Biermiller has actually created word lists, based on those tiers. 

And the word lists are organized for both primary and upper elementary grades. And the words, through 

research and what students know of ranked order in terms of the level of -- level of difficulty. So you 

can, by looking at the word list sort of figure out if it's a word worth teaching. And in this processes, a 

word worth teaching is defined as a high priority word. Meaning that 40-80% of students at either the 

end of second grade for their primary list, or the end of the sixth grade for the elementary, upper 

elementary list would know that word as a common, you know, a common important word to know. I 



like -- this approach is nice, it's got a CD that comes with is. So you can look your words right up on the 

CD and it gives you a process for doing that. So that's another way. The methods I'm showing you now, 

are ways to help you make that final decision about the words that you are selecting from context. So, 

next. It just gives you a little more information to extend. So there are other word lists out there in 

addition to the Beck, McKeown, and Kucan, "Bringing Words to Life," and the "Words Worth Teaching" 

approach. They're listed here on your screen. Some of them have a couple web links you can check out. 

Again, giving you more resources to guide word selection. So this is important. These word lists, and 

these approaches, aren't going to select the words for you, they're going to help you guide word 

selection, based on common, frequent words, and word families, based on what words, most fourth 

graders know, on tier one, tier two, tier three conceptual organization of word understanding. So they 

help you guide word selection, but your word selection starts from context. So I like to break it down to 

common sense and takeaways and here's how I would select words for comprehension instructions. So 

vocabulary for comprehension instruction. So you're looking for words that are unknown to the student. 

So again, they might know something, but if you teach this unknown word, they'll gain more perception 

and depth in their understanding. The word is critical to text understanding. So, for example if the word 

is nibble, n-i-b-b-l-e, and students don't know that word, but yet the theme of the story that they'll be 

reading is that -- that the animals in the story nibble food, or nibble a cracker and if they don't 

understand nibble as in takes small bites, they won't get the story. That's a critical word and would be -- 

would be important to teach. Words that are likely to be encountered again in the future. So that's 

where you go to your reading curriculum and your other goals of instruction and -- and consider 

mileage. Words that are generally used -- useful and functional is important. And then students take to 

vocabulary and will own and use words, if they're rich and interesting. So I don't discount that -- that 

bottom bullet. Rich and interesting is important. So some students like the challenge of learning a 

different, interesting word. And if that works and it takes that, give them that rich and interesting word. 

And then of course and semantically related to other words. You want to make sure that words your 

selecting can relate to other context and situations. It boils down to really this, and I love this. Goldilocks 

Words. So it really is about balance, it's not -- the words aren't too difficult, too easy, they're just right. 

Or if you really want to step it up, they're the salsa words, they're not too spicy, or mild, they're just 

right too. So when you're thinking about selecting words, how many is often the question. "Well how 

many words do I select to teach for comprehension?" From the Biermiller research, if you're using a 

repeated reading model, let's say you're going to read the text, maybe three to four times, but when 

you do a repeated reading model, you reread that text in different ways. I often think of as a first 

reading as for general comprehension and getting the gist. The second reading, you go deeper and you 

might pick it apart, pause more, discuss more. And then maybe that third reading, if you do a third 

reading, sort of pulls it back together again, and gives them -- gives the student the big picture, once 

more. If you're following that model, the research for some -- for primary to upper elementary school is 

6-10 different word meanings for instruction -- for explicit instruction that you will directly teach. Across 

those three to four readings of the text. So that doesn't mean you necessarily teach six right out of the 

box. You might do three each time you read this repeated reading text. You might introduce three the 

first time and then, show students three additional words, plus review your initial three. And then the 

last time you read, you might add three more. So that can be an approach. One to two text critical 

words. So words that if they were missed, students would really miss the comprehension of the text 



would be taught upfront. Somewhere between four and six would be those words worth teaching, or 

the primary tier two words. You could introduce those, or teach those, touch up on them during 

reading, and then one to two meaning challenge words, from that upper elementary, or slightly harder 

content-specific vocabulary, the tier three words. And of course, I want to say that, goodness, word 

selection depends on the individual student and what kind of load they can handle in terms of 

vocabulary learning. And so for some students, selecting three words per story and teaching those three 

words with depth and really getting kids to know that -- those words and use them and own them is the 

focus of your instruction. Some students can handle a little more. And it also depends if it's primarily or 

upper elementary grade student. So I can't give you any specific, really, honestly any specific research 

based guidelines saying this is how it should be in terms of words, it must be three, it must be five, it 

must be six. I can give you this range and suggest that you need to figure out what works for your 

students. Also with the second bullet you see there, know that you don't have to teach every word that 

students don't know. Often you'll just have to briefly tell students the meaning other words, and focus 

your efforts on those words that you're going to teach for comprehension with depth. And that's -- 

that's totally okay. So, there is a balance here and in some ways there are no good answers about word 

selection in terms of numbers, just this range to give you some guidance. So I'm going to stop here with 

our first multiple choice check-out. I'll read the question here from the PowerPoint, but then I believe 

that Mar is going to launch the actual poll for you to select online, like she discussed. So here's my 

question to check out and see how you're thinking about this. Word selection begins with what? Does it 

begin with tier two words, Goldilocks words, salsa words, or context? And so Mar, I'll just let you post 

what you need to and then we'll review the answer. >> Lana, so -- and our attendees. . We have -- I have 

a tech assistant here with me and we by mistake closed the first poll, so. Everyone I hope -- I just got a 

text though. I hope that everyone has in their mind or on their PowerPoints, written what they think the 

answer is and then Lana will, in fact, share that with all of you. And then the next question, we will 

definitely make sure that you can all vote, our apologies. Go ahead Lana. >> Okay. >> And you can 

switch it back I believe -- yeah. There you go. >> Okay, here we go. All right -- yeah great. I'm going to 

highlight the answer here. There we go. It is -- its context. Tier two words, Goldilocks words, salsa words 

are great word selection approaches, but context is where we're starting for our reading 

comprehension. So out of the text. We're talking about out of the text today. So begin with the text that 

you use. So great. I hope that -- I hope that worked as a check-in Also we'll pause very briefly here to see 

if there's any questions and then I'm going to wrap out -- wrap up, excuse me, this final introductory 

session and we'll move into instruction. Mar are there any questions that are coming up on chat? >> Yes, 

there are quite a few. And they are, why couldn't I vote? What happened to the letters? Where the -- so 

those are the questions that I received and again, I'm really sorry. It is a new adventure for us using this 

poll today. But those were the questions. I believe you are just being beautifully clear, so keep on going. 

Thank you Lana. >> Okay -- yeah, great everybody and, yeah sorry about that poll. But do -- do like have 

somewhere that you recorded D. D for context. Make sure that's in your notes and I'll also reinforce the 

other multiple choice answers as we move through. So that -- the final piece that I wanted to talk about 

is setups. So all this really, we've been reviewing, is your preparation. We've talked about the 

conceptual framework so far this idea of teaching with depth. We've talked about preparing your 

vocabulary instructions by word selection. And so we want to move into just a couple brief things here 

on student-friendly explanations. As you know, and you've encountered, dictionary definitions can be 



pretty convoluted and for students who need and require clarity in understanding and comprehension, 

the student-friendly explanation that is provided for a word will give them much more in terms of 

understanding than the -- maybe the accuracy and the, you know, the language based perception of a 

dictionary definition. So once you get your words listed that you wanted to teach, it's worth the time, if 

your instructional program or your reading program does not provide student-friendly explanations, to 

create them on your own. And it's a simple rewording of the definition in a way that connects the 

relates to the student, but its still -- I mean it's still precise in meaning and so you can see the example 

here on the screen for relieved. Instead of explaining it to free wholly or partly from pain, stress, and 

pressure. I could say something more like when something that was difficult is over, or never happened 

at all, you feel relieved. I can do the same thing here, for dazzling. So instead of bright enough to deprive 

someone of sight temporarily, it might be more meaningful for a student to be expressed as, if 

something is dazzling, it is so bright, you could hardly look at it. And that's all student-friendly 

explanations are. It just will help your student comprehension in -- in -- in great ways. So there's some 

sources to help you with that. I've listed a few on the screen here. I want you to know about this 

website. I learned about it recently, and it's a way of sycophantically presenting word definitions. And so 

you can explore the website. But you can basically type in a word that you're trying to define and it will 

give you a pretty good sycophantically-based definition to work with. And so that's something just to 

explore. The other sources are text. And you can look at those and purchase them. So, a brief pause 

here. I'll check in again, and then we will move right into intervention and instruction. >> We're good 

from my end, Lana. Keep on going. We're making great time. >> All right, great. Okay. Great. Thank you. 

So let's move into implementing intervention routines and spend a good bit of time here. I hope maybe 

about 40 minutes or so on implementing intervention routines. So with implementing intervention 

routines there's two parts I want you to look. One is how to introduce words. And the second is how to 

practice and review words. Those are the two. And then as I mentioned, word learning strategies 

vocabulary learning strategies, are important. I've included some information just as take away and our 

show you that, but we won't spend time in it. So there's two things we're going to really talk about in 

depth. One is introducing a vocabulary directly an explicitly. I want you to just really start to know this. 

This model for word learning in depth. Because you're going to see things that are familiar. I'm going to 

show you tools that you might already be using. But what I want to do today is talk about them in terms 

of where student word knowledge is processing. The processing and involved in that activity. So you can 

know then, if I use a four square, for example, or if I use a semantic web, or if I have students do a 

vocabulary word sort. What level of processing are students doing in terms of their word knowledge. 

And then what other activities do I need to add to my instructional routine, so I get students to that 

depth of word knowledge that's required for comprehension. So, you may see familiar things, but I want 

you to see them int a different way today. And I feel this is such an important model to have on hand, I 

provided a large slide version, so full page slide version in your toolkit packet on page 13. It's worth it if 

you want just to have that. If you have it printed, just open it and just have it on hand as I talk about the 

different form of instruction. But let's start right now and work through the vocabulary instructional 

routine that you'll used to introduce and teach new words first time. There are four steps. I'll show you 

each step, but these -- they're summarized here. It's introduce the word, then you're going to introduce 

the word's meaning, then you're going to illustrate that word with examples, and then check students' 

understanding. And there are different ways you can do that depending on the word, depending on your 



instructional time, depending on your instructional purpose. There's not just one way to check 

understanding in the context of teaching. The other thing I wanted you to know, because I am just 

summarizing these today. If you have any interested in seeing this in practice, I highly suggest Anita 

Archer's teaching. She presents her dynamic vocabulary instruction beautifully. It's on YouTube, the link 

is there. It's something to watch. She is an example, a model of precision teaching and you can get real 

sense of what this looks like, lie, with kids and how the instructional routine flows. And so I am using 

examples from her dynamic vocabulary instruction to link to that if you have interest in viewing it later. I 

must note that I was unable to find an -- any online videos that had -- that had captions, so it is audio 

and I just wanted to make a note of that. So let's look at the steps of this vocabulary routine. So, what 

you'll do. It doesn't matter how you're teaching this. You always write that vocabulary word on the 

whiteboard, on an overhead and present it to kids. So this is the word we are learning, it's compulsory. 

And then you're going to read it and say it, read it or sign it and have students repeat it. The other thing, 

if you're signing, is always present the finger-spelling of the word. And this is important, particularly, as I 

have been learning for words that have the same sign. For example, right, big, huge, humongous. So 

those, huge, humongous, gigantic have a precision of meaning that's very important to comprehension. 

And so presenting the word and then finger-spelling that word is giving students that visual anchor and 

also showing that it's kind of different -- different precision in terms of its meaning and use in terms of 

comprehension. So that finger-spelling part is very important. And it's important also to have student to 

practice that. So they're practicing the pronunciation and finger-spelling back to you in terms of this 

introduction of the word. So, again, the word is compulsory, I have it on the board, I finger-spell it, what 

word, the students repeat it back and if they're using sign as finger-spelling they'll do that back to you so 

that you see that they understanding of that word. And again, I want to just to note, that with the 

finger-spelling, think about this in terms of academic language. So you may not typically include a lot of 

finger-spelling in natural ASL discourse, the finger-spellings is important in terms of this word learning 

and as an academic expressive language of classroom learning. And so that's the way to tackle it in 

terms of introducing these words. Your second phase, you've got the word written, you've done the 

finger-spelling, is to present a student-friendly explanation. So that's where your prep and -- and your 

hard work to get these words explained in student-friendly terms comes in. Present that, so when 

something is required and you must do it, it is compulsory. So if you are required and you must do it, it is 

what. And you have students practicing that word. So you're introducing it. I want you to be aware that 

this is association processing. So you are building the -- leafs right? You're just building that -- that top 

part of -- of the comprehension that association. So associating the word within a singular context and 

that's what you're doing this setup. The next part when you introduce this word is to explain it more, 

illustrate it with concrete examples, visual examples, verbal or signed examples. You could discuss the 

word with kids in conversation. So you might give some of these examples. So coming to school as an 

eighth-grader, or as an eighth-grade or is this compulsory, stopping at a stop sign when I'm driving is 

compulsory. So you about these things. Certainly pictures can help, certainly props can help depending 

on the word. You can have your prop bag on hand to illustrate these words. This is also association level 

processing. You're still getting kids a sense of what is word is about and you're relating its definition in a 

singular way to a set of examples. So the examples are showing what it means to have something be 

compulsory. Sometimes you can illustrate this. So I'm still on this step three, illustrate with -- the word 

with examples. This is an example of a concept map that you might have seen. So, what's there -- our 



vocabulary, I'm taking just a slight digression here, but let's say a polygon. I define it as a mathematical 

shape. I put it into a class so I relate that word into what it is, a class, a mathematical shape. I give some 

examples and then I can brainstorm what it is like. So this kind of chart can be used at this phase of 

instruction. And I want you to know that if you use something like this, its association level processing. 

Because you're having students identify this word with in its class, right? With it's a math -- math -- or 

class of words, it a mathematical shape. You're giving examples of that pentagon, hexagon, and 

rhombus are all mathematical shapes. And your description of it. What is it like? Your description of it 

also is -- are terms that singularly put it in that class of mathematical shapes. So students are still at the 

association level. The recept -- the receptive, right? Receptive language, receptive level of 

understanding. So after those three steps, in the same instructional sequence, you follow-up with some 

ways to check student understanding and as I mentioned the options of how you just probe a little bit to 

see if students are with you can be based on the word type, the word you're talking about, your 

instructional time. But here's some options, you can ask deprocessing questions. So, you know, many 

things become compulsory. Why do you think something would become compulsory and talk about 

that. That checks their understanding of the word's definition. You can have students discern between 

examples and non-examples. So is going to school in eighth grade compulsory? How do you know? What 

about going to the library after school, is that compulsory? Why -- why not. What do you think? Are we 

at association level, comprehension level, or generation level processing. If you're thinking 

comprehension, you're right. Because now we're extending out our understanding of that word into 

other context and we're adding examples -- excuse me, we're adding non-examples to the examples. So 

students are building their semantic or their contextual understanding of this word, through examples 

and non-examples. And they are gaining a broader base of understanding. So they're up, cutting, digging 

deeper now. Visually representing this word knowledge might be a Frayer model, so I wanted just to 

show you that. That's in your toolkit packet. You can see here why it is a comprehension level example, 

or visual of that step four I was just talking to you about. Because we have examples and non examples 

listed on -- on the model. A four-square, which is a simpler version of the Frayer, so if you're working 

with younger kids, the foursquare is a nice way to check student understanding and to go a little bit with 

more comprehension level depth. It's got the word, definition, or the student-friendly explanation, 

examples, and non-examples. And of course you can have pictures and have student sketch here too. So 

option three and four, look at this, have students generate their own examples, have students generate 

their own sentences. So you're getting them to use the word compulsory and define it. But you know 

what? You're starting. This is a starting point. So check student understanding here. You are prompting. 

Look at that -- look at the sentence stems in option number four, for example. Going to school when 

you're eight is compulsory because? So it's not quite generation level, though I'm bridging it with this. 

You're really going to get that generation level, understanding and vocabulary through your practice and 

review. But notice there with option four, I just wanted to put, I'm labeling it generation processing as a 

bridge. So, to sum up here, we've learned there are four steps in a vocabulary instructional routine 

when you introduce words. And you would go through those steps and if you are able to watch Anita 

Archer's instruction, you'll see that these steps don't take very long. They're very fluid, they're varying in 

streamlining and precise. And it's to introduce the word. The purpose of the vocabulary instructional 

routine is just to introduce students to the word and get them thinking about it. So, you'll really be 

teaching with depth in practice and review which is what I'm going to show you in a minute. So how 



would you use this instructional routine? What I might do, is introduce a couple words, maybe two 

critical words, like we talked about, before reading. And I'm going to take those words through steps 

one through three in that vocabulary instructional routine. So I'm not going to do step four until maybe 

after reading. But I want them to know what these words mean and I want to have them practice, you 

know, finger-spelling, saying the word, hearing the word, seeing the word. So that when we encounter it 

in text, there'll be a -- you know, maybe a light bulb will hint that it's something -- oh this is one of the 

words. During reading, I might briefly pause and discuss the vocabulary in context. So you can see where 

it's coming from, but these pauses, you know, it depends on your purpose of instruction, don't 

necessarily have to take apart the word and interrupt the flow of the text. But you do want pay 

attention to the words and highlight them. And you can redefine them in context, have a mini 

discussion, how's that. Then after reading, you will maybe repeat steps one through four of the two 

critical words that you introduced. And then maybe you'll add a third and fourth word that you didn't 

talk about yet. And you'll do the all, you know, all the four steps for those words three and four and then 

you can revisit them in text later, or just go back and kind of point out where they were in the text. 

There's many different ways to do this. But I wanted just to give you an idea of how this instructional 

routine works. No right or wrong about -- there's no research that says you must do as I've outlined 

here. But I wanted to give you some ideas. The main idea is the vocabulary instructional routine is 

intended to introduce vocabulary words. So introduce vocabulary words. And you're take away today is 

knowing that that the vocabulary introduction routine, introduces words at the association, and 

comprehension, and bridging into the generation level processing. So it kind of does association and 

comprehension, bridges a little bit into the generation level processing. So, I'm going to pause here, and 

see if you have any questions about that routine for introducing vocabulary words. Mar, anything on 

chat? >> Yes. a couple came through. One relates to -- actually, it was when you were talking about 

introducing words and it was when you and have sentence -- would you recommend sentence frames to 

begin like, kind of a lead in to expected ways for students to formulate their responses. And I assume 

that meant responses, perhaps definitions, I'm not quite sure, but that was what the question said. 

Would you recommend sentence frames, begin like a lead in into expected ways for students to 

formulate their response? >> Sure. Yeah. And absolutely. Yeah. Yeah. Absolutely. Absolutely would use 

sentence frames. And you know where you could use them? I'm going to back up; it's here at options 

three and four, for check understanding. So, the sentence frame for me is your bridge to generation 

processing. So you're not just saying, hey use fabulous on your own, use fabulous or define, or tell me 

what you think fabulous means, you're going to bridge it with a sentence frame. So you're right on 

target. Yeah. So I -- absolutely. So Mar was there another one maybe. >> Yeah. There was just a slight 

clarification I think question related to, at one point you were talking about context, and at another 

point, and I think it was related with actually the multiple choice, you used the word text at one point 

and then context at another. Was that -- she wanted to know is it a typo, or was that deliberate?  

>> Yeah, it was probably an imprecise delivery. I -- I think of context broadly and a text is context. So 

context could also be a language experience. So you take students out on a field trip to the grocery store 

and you build that language. That's also context. But -- so context is broad. Text is specific within 

context. And since we're talking about reading comprehension, I really wanted to draw -- drive the idea 

of taking words from the text. But I framed my multiple choice question that way because, you know, I 



just know that that language experience in the broad context is really where (inaudible) come from, 

right? So that's important. Text -- the text itself gives you really rich words. And you're awesome to -- to 

note that distinction, it makes me excited that you're -- you're thinking about this with such depth. So 

fabulous, fabulous questions. Okay, I'm going to continue on and we'll have another pause point after 

this section. This section's a little long because I wanted to get everything related to practice and 

reviewing vocabulary with depth. But let's just take, you know, we'll walk through it step by step and I'll 

let you see -- see about the practice. So here -- so you've -- so now we're at the point of instruction 

we're you've introduced your vocabulary words. Now in future lessons, you're going to be practicing 

those words. So it can be, if you're using your text again a repeated read, you could have the practice 

built into those additional readings. Or if you're reading a chapter book with older students it could be 

practice occurring as you continue reading those chapters. Practice could be, you've moved onto a 

different reading selection, but you're still practicing your vocabulary. So practice. And this practice as 

you'll see, is semantically related. The practice really requires semantic elaboration. So the connection 

to other words. I love the semantic elaboration and how this connects to the research with students 

who are deaf and hard of hearing, because you actually see the semantic elaboration in the design of 

the materials -- in the design of the instruction itself. You can see the trees, you can see that branches 

between words in your graphic organizers. So here we go. The research has shown that most typically, 

developing students need to encounter a word about 12 times before they know it well enough to 

improve their comprehension. And so that's why we're thinking practice. So you just introduced it, and 

you exposed students to the words through your vocabulary and structure routine. Now you've got to 

practice it. Practice it, use it. Practices, practice, practice. And so for some kids that works to be about 

12, for other kids, it really takes, as you know multiple times. So the research is not firm on, give kids 12 

exposures and then move on. You've got to figure out what that right amount is for the students that 

you're working with. And that's going to be an individual, or you know, a small group, or a whole class 

kind of decision depending on -- on your students. So know that this is about what we're thinking with 

practice. So vocabulary requires this practice, practice, practice. In addition to practice it requires 

something called judicious review. And that's review that you semantically think about, you integrate 

across your curriculum and it's accumulative. So vocabulary isn't about letting go words once you've 

practiced them 12, 14 whatever times in your instruction and then you move on to other units. Keep a 

running list of those vocabulary words and systematically bring them back in in a cumulative way and in 

a semantically integrated way when it sort of feels like they make sense to -- to revisit. So these two 

things are critical. And the -- the strategies I'll show you next are your practice and review strategies. So 

when you see these things, remember that you've already introduced the words. Students already have 

worked with you on these words through the vocabulary instructional routine. So let's look at some 

association processing, ways to review words. You have probably seen things like this before, but I want 

you to be really clear now that these are receptive level, association level, understanding. Levels of 

understanding in terms of word building, and word knowledge. So it's a concept map. I showed you 

another version of a concept map before. The concept map presents the word. It puts the word into a 

class, or you know, definates it somehow. So a mammal is an animal, right? So you could also have the 

word as a simple, car. Car, what is it? A form of transportation. And here we go mammal, some 

characteristics of a mammal. So what is it like? That's really your beginnings of a definition in your 

context map. So that's if you're making notes or thinking here, that's -- those are components of your 



student-friendly explanations going in there, you know, characteristics. And then some examples. Now 

notice, why is the concept map an association level processing way to learn words? It's because we are 

looking at the word within a singular context. So look at all of my examples are animals. Go back to what 

is it? So we're really -- yes, we've got a lot of things going on on our content map, but it is a receptive 

level way to apply your definition. And it's where to start. Yes, you want to review and practice the word 

this way to get students anchored in the definition and what are examples. Some other ways that you 

probably are including in your instruction that are association processing for vocabulary building are the 

use of synonyms. So know (inaudible) synonyms, it's association processing. It's recessed. You're linking 

that word to other words that might mean something that is similar. So you can something like this. 

Practice this word by finding another way to say it, so another meaning for it -- a synonym. You could 

also create synonym webs to distinguish the word meaning and even words with multiple meanings, but 

the synonym, if you're focusing on that synonym, you're association processing. Any elaboration, so if 

we want to do some practice where I maybe you put your vocabulary words in a, you know, in a word 

bank, and then I write a sentence and say, okay here's my sentence, look at your vocabulary words and 

so your vocabulary words might have included some colors, like white and black, hungry, fabulous, 

fuzzy, large and other words. So you've got a large vocabulary bank, you're not seeing here on the 

screen. We then can talk about this word and you can go to your vocabulary bank and find words that 

could mean the same, or to elaborate on that word. And that would fill in here. Its association level 

processing, a way to practice and review this word. Definitional knowledge is association processing 

level. So if I have a target word hatchling and I provide students that definition in my review and 

practice. Look at this, I discuss examples by asking questions. My examples here, could a mother gorilla 

be a hatchling? Can a mother be a baby? Are gorillas born from eggs? Sorry about that, I went too fast. 

All of those are questions generated from example, right? An example of a hatchling works from that. I 

want you to hold this. Because I'm going to show you an example of the same at the comprehension 

level next. So that's where we'll move. So I just showed you some -- a set of materials in ways that you 

might review words at an association processing level. Remembering that they relate to synonyms and 

single context of a word and some of the tools that I showed and materials, include concept maps, 

synonym webs, the idea of discussing the definition based on examples. Okay? So now we're going to 

move on and see. I'm going to go a little bit deeper in my depth of word knowledge in my practice. And 

so now I'm going to use a set of -- so as you extend your practice, you have some practice time at that 

association level, extend your practice into comprehension processing now and you'll see things more 

related to antonyms, non example. Filling in a sentence blank. Classifying the word with other words. 

Semantic linking. So here we go. This is hatchling again, and you saw what it looks like when we were 

just addressing association level understanding. And it's similar to what I have marked here with a 

finger. This is association level, is a hatchling alive, can a kitten be a hatchling? You're talking about that 

within the context of examples from the definition itself. Now note below that I might provide a 

sentence that includes the part -- part of that definition, but now I'm talking about a particular context, 

young komodo dragons, maybe from my text. And I've expanded that right? Context now, and now I'm 

asking are komodo dragon babies hatchlings, how do you know? So we're broadening that now into 

more comprehension level processing. Comprehension level processing also involves things, again, 

we're reviewing. You've taught these words. We're practicing. Your words might be in a word bank and 

you create the sentence stems here where students would complete the blanks with their vocabulary 



words. This kind of activity is comprehension level processing right? See the difference between this sort 

of thing and association level? And here's where I start -- I love this, here's where I start to see the trees. 

And the networks and the roots are starting to really develop. It's right here in your instruction. Any kind 

of semantic web or map like this is an example of comprehension processing. Because your networking, 

your visually building the network of -- of words. And of course you can add pictures to anything that 

we've -- we're talking about, to make it more concrete for kids. Always add pictures and concrete and 

materials and props to make it work. A vocabulary sort is a comprehension process, because now we're 

working, words up there in my word bank, working with a different set of words here and we're trying to 

categorize them. So that categorizing and differentiating, is it this example or is it this example, is really 

having you figure out. Is, for example, laughing is it an -- is it an exampl of amusing, or is it a non? You're 

really giving example, non-example here in a sense. So also comprehension processing. A great 

comprehensive practicing built on the word sort, but if you have a set of related connections or related 

words you can sort them in a way -- sorry about that I didn't give you enough time to look at that sort. 

You can sort them from cold to hot, these kids of words. So your sorts don't necessarily always have to 

be in two piles, they can be on a continuum, if -- if that -- if your words relate in that particular way. Or 

let's say you're only reviewing -- you want to practice (inaudible) and chilly, bring in these other words 

and introduce them and then you can work on this as a practice activity. Comprehension processing, as 

you move closer towards the generation continuum and you're working more towards steps. Begin to 

have students, if you have a small group of students, or a class of students, I know it's hard (inaudible), 

but if you're not working individually with a kid, have them work in small groups and begin to discuss 

these words and do the word sorts collaboratively. You could have them, for example, sort words in 

different ways and then discuss them. So we've got a word -- a group they're working on the computer 

using maybe a web -- excuse me, a -- a technology based application where they could draw or 

categorize words and you have others doing a traditional word sort. But regardless of the format you 

use, think of small groups and have them begin to use language, so we're getting closer to degeneration 

level processing, begin to use that language to talk about their words, but they're still at the 

comprehension level. I think this is my final one here for comprehension processing and it's one of my 

favorites. It's playing yes, no, how do you know. And so this would require some prep on -- on your 

behalf, but you think about word puzzles with your target vocabulary words and then you ask students if 

that statement that you made is a yes, a no, or how do you know. So, if it's yes, and you can do thumbs 

up, thumbs down and then you follow up any student response, you're going to ask them how do you 

know? And that how do you know is pushing a little into generation and it's pushing depth with 

comprehension of a word. So would there be a trapeze in the library? Yes, no, how do you know, and 

you talk about that. Is it fabulous if you fall and scrape your knee? Yes, no, how do you know? You get 

students really thinking about these words on a more comprehension level. So not just associating it 

with a -- in a single context. So, what I've done so far is give you examples to poll that you can use for 

practice and review at association processing and comprehension processing levels. And many of them 

are familiar. And I think with vocabulary, our instruction, like the four-square, the Frayer model, word 

sorts, that has been around awhile, but what we're learning is how they work and the purpose for using 

them instruction. So really go back to that question, what does it mean to know a word, how deeply do 

you know that -- do students need to know the word, and then here you've got your list of things you 

can select from. So for some words you don't need to teach through a -- to generation processing. You 



just need kids to have some awareness, so don't spend the time every word going to generation 

processing and going to that depth. I'm emphasizing generation processing today, because we're talking 

about comprehension. If you want students to really comprehend and own the words that is required, 

but think about the vocabulary activities and interventions you select and what your purpose is, what 

you want students to know in terms of that word, what depth of word knowledge do they need to 

know, or would you like them to know, and that's how you can select your review activities and your 

practice activities. So I saved probably the most challenging one here, and it is the generation 

processing. And that is how you move students from comprehension processing into really owning that 

word. That means using it, in the classroom discourse and academic language. It means defining it on 

their own. And it means moving away from the sentence frames. The sentence frames, I love that you 

asked that, is the bridge to the generation processing and restating its definition in your own words, 

making a novel sentence, using it, putting the word in your writing, using it in your writing, using it in 

classroom discourse. And as I mentioned sometimes that might mean finger-spelling with some of your 

vocabulary words, as you bring them into classroom discourse and you get students to use (inaudible) 

words. So a technique I'm going to show you, a strategy is actually something that was developed when 

the context of the project that I mentioned to you at the start of the presentation, that I had a 

wonderful chance to be involved in and collaborate with others in the state on literacy for students who 

are deaf and hard of hearing. And this strategy was developed at the Western Pennsylvania School for 

the Deaf, by their -- their language, so they use a speech and language teacher. And it was to teach 

students how to talk about words. We learned in our project, and I think from your experience you 

might see this. It's very hard to get students on their own to actually tell you what a word means. It's 

surprising in fact to probe. If you just ask students tell me what circus means, it's really tells them to see 

or hear what they come up with in their description, but to get them to own that word, being able to tell 

you with some level of accuracy what that word means is really important, and so this -- I modified it 

slightly I think. But this was a strategy that was used to help students begin to tell what words mean. 

And so I think of it, you've got a picture in the middle here of the palm of the hand. You're teaching 

students to paint the word, you're teaching students to really give that visual or descriptive presentation 

of the word so they really tell and can communicate what it is about. And so the strategy that was used 

to get students to talk about words, we're going to talk about defining words right now, was to use their 

hand as the -- as the strategy, or mnemonic, but the strategy was to use their hand. And the way it 

worked was they were asked to identify or define a word, tell me what fabulous means. That's the word, 

that would be -- say their thumb. The next thing they would do was to identify the type of word, and 

that's important, because as you see with definitions, the type of word dictates how you describe it. So 

you need to figure out, and for student-friendly terms we can talk about words as naming words, action 

words, or describing words. The next part there is to put this word into some kind of category. I think 

what people miss and particularly students, I know students miss this idea, is that when we define 

words, words always get classified as something. So for giving the definition, let's say of -- I don't know, 

of a vehicle. A vehicle is a form of transportation, transportation is the category -- that blank. You know, 

and then you describe it. But that category is very important. Or a police officer is a person, a person is 

the category, who does, and then describe it. And describe it in what is it like, like I mentioned from the 

concept map, really involves a definitional elements there. Those become some student-friendly 

explanations. And then finally if you're following this as a way of getting students to talk about it, 



defining where your pinky finger, fifth finger there, tell me some examples then. And this takes a lot of 

practice, we found, for elementary kids. A lot of practice, a lot of modeling, but boy, once they started to 

use this strategy, they were able to use word and discuss words within the context of the classroom, 

which is your step, ownership, and comprehension. I'm going to bring this to you a little further with 

some more examples. So let's say our word is stadium. I'm now going to put it into the type of word, it's 

a naming word. So I want to just know that it's a naming word because if it's a noun, the category 

automatically makes me think of person, animal, place, thing, or idea, and this is a place. So I would 

work this definition of the stadium is a place where -- and then I'm going to talk about the things you 

typically talk about when you talk about where something happens. So what does the place look like, 

what happens at the place, what do you do at the place, where is it, what are the people like, and then 

finally I can give some examples. Some nice sports examples or local examples if you have a local 

stadium. But that's the gist and absolutely you need to break this down. So in the classrooms, at WPSD, 

where I observed, they had charts on the wall that supported this main chart. So they might have a chart 

then that tells students, okay if you need to branch off this way, this is -- these are some of the common 

questions and things you talk about when you describe it. So there was a lot of supporting 

documentation to make this work. I also want to tell you too, that this, you know, again is not one single 

right way here to do it. I'm giving you, you know, an idea, something to work with and take away and 

the can certainly fine tune and make this work in a more streamline efficiently for you and your 

students, but this is the gist to get you started. We want the objective to be that students are going to 

learn to define words on their own through expression, which will include speech, it will include ASL, 

and some finger-spelling as they work through this -- this example here, depending on their 

communication mode. So here's another word. Climb. So I'm going to put climb as a -- it's a describing 

word, it's an action word, so incorrect here on your monitor, I apologize. The category, something you 

physically do, I would add to maybe -- to go up, or to go up something steep. And then I start to describe 

it, and then I can provide some examples, like a mountain, climbing stairs and so forth. So you can 

practice with kids. And what I would do is introduce this idea in this chart, and you can break it into 

steps. But I'm going to show you the whole part here. Introduce the word, again, and you have already 

taught this word, you've already practiced this word, right, at association and comprehension levels and 

so now we're getting deeper. And you're going to introduce it, finger spell it. My word is protect. And 

the type of word that it is, it's an action word. The category that protect fits in is safety. So protect 

relates to safety and when I describe it, I would describe it in terms of keeping safe, or keeping myself 

safe from injury or danger and then my examples could be the skin on the outside of my body protects 

my internal organs. If I wear goggles, goggles is an example, when I swim it protects my eyes from, you 

know, saltwater, or chlorine in a swimming pool. If I wore suntan lotion, that protects my skin from 

sunburn. You know, all those examples. So I would talk that through and model this as a teacher. I would 

repeat it, maybe in a separate lesson, as a we do, or a guide, where we do it together, so the kids, so we 

talk about our word protect. Then we're going to -- I already -- I know I already modeling it but we're 

going to talk about it being that action word, what category it belongs to, we're going to describe it, 

which are the elements of the student-friendly explanation, give some examples and so, the kids would 

do that at school. And you do it together. Then you can practice it, individually with kids were they just 

do it, I think I went over that too quickly and then finally with partners. So -- because we want students 

to practice telling and explaining. So you've practiced this word, and yes you're repeating the same thing 



for protect as an I do, you do, we do, and then you do with partners. All those steps is practice and kids 

practice using the word, and finger-spelling, and telling the definition, and going through this process 

with their hand, where they're learning to define the word. So that's the strategy. I want to show you 

what backs it up. So remember I said that the hand was through -- kind of your strategy to get kids to 

talk about words. But there's supporting documentation that you might integrate and include along the 

way as we do these lessons that build generation, expressive vocabulary use. One is creating charts for 

naming words, action words and describing words. So this is just another way to categorize vocabulary. 

So every time you get to this -- to this -- one of the lessons where you're practicing the generation of 

definitions, expressively telling definitions, I might start putting the words after we've identified them in 

my I do, you do, we do model on to the charts. So if protect is a vocabulary word, I'm adding it to my 

action word list. If it is, you know, police officer, I'm going to add it here to my naming word list and you 

keep building these lists. So you start to see what kinds of words are naming words, what kinds of words 

are action words, what kinds of words are describing words. So you're just building -- building this list 

over time. And you know what, for younger kids you might just sort of tell them, I want to show you 

what you really want to work on is the category part. So the category part is very important for -- for 

putting words into a class, into a place of belonging a semantic class. So this goes to the idea of helping 

students build their semantic explanation and their depth. So you want students to begin to know that 

mammal is a type of animal, legwarmers are clothes, clothes from the 80s, jeans are clothes, how 

people feel might be exhilarating. So exhilarating describes how someone might feel. So you've got this 

other way of semantically understanding words. And I've got these other word categories for you 

written as tables in your toolkits packet. So you can see that they are outlined just like the naming 

words, describing words and action words. So what you're doing here, is you're doing some lesson in 

study -- word study -- vocabulary study work that supports that getting students comfortable with 

defining words. And like I said, the tree is everywhere. You see it in the material used for this kind of 

instruction. You are actually, think about it when you do your instruction, you are actually building the 

roots for kids. And here's what you can do, you can take those concept maps, you can put them into 

thinking trees, if visually it's helpful for kids to see it, and you can backtrack into some comprehension 

level instruction and do some word sorts around this to get kids comfortable with the idea of classifying 

words and other words -- into other categories, which is what the definition is about. The other sort of 

backs, you know back story to this level of instruction is the idea that for these categories you can ask a 

common set of questions every time you describe the word. So every time you describe an animal, so if 

you put that word that you're using at -- and you're classifying it as an animal, every time you talk about 

an animal, you could talk about what type it is, what does it look like, what does it eat, where does it 

live? We talked about stadium being a place. So stadium is, you know, a naming word, it names a place. 

But every time I talk about a place, I have these five go to questions that I can use. So initially these 

supporting documents you have available to your students in their vocabulary logs, posted in the room, 

kids will need to use these actively, as props, as part of their initial defining of the word, but if you 

institute, you know, if you have the luxury of being at a school or at a place where you are participating 

in an overall program, a curriculum, this can build across the curriculum, in some pretty profound ways 

if you -- you focus maybe some professional learning community time around vocabulary. So that was 

describing words. So a lot of work to get that to happen, but I wanted you to see some tools right out of 

the classroom, in fact, that were helping kids who are deaf and hard of hearing get started on that 



process. So another component of the generation processing is sentences. So getting kids to use that 

word in a sentence and back to the sentence stem. So whoever raised that question as the prompt or 

the scaffold to get kids to begin to use sentences, absolutely. And then in addition you would participate 

with them in discussion in this generation, kind of discussion of vocabulary where you do some 

prompting. So how might you use that, or why might you go a stadium, or what would you do 

(inaudible) stadium and then as students respond, prompt them to use the words. So when you 

respond, or when you answer my question, you must use the word stadium and it depends on the 

communication speech, sign, finger-spelling, but that -- you want them to use the word. So that -- 

throughout generation processing -- I just wanted you -- you're really pushing throughout your 

discussions as students generate and use expressively their vocabulary, I love why and how do you know 

prompts. because if you're ever for lack, if you ever feel like you're, you know, you're running out of 

steam in your energy to think about words and talk about words, I think why and how do you know are 

fabulous go to prompts to get students to work with words at deeper level with more depth and they 

are perfect to use within the context of defining words and using words in sentences. So overall, my take 

away for this section is to get students to increase their language use, specifically their target vocabulary 

use. The vocabulary words you want students to use the word act for comprehension. That's gonna 

require, and you may have seen this in my retelling presentation arrange students in a classroom space 

where they can talk with a discussion buddy or a partner, and practice using those words. So this 

requires classroom configuration and thinking about how students might work with a discussion buddy 

to practice the word use, and definition and defining words. If you're the (inaudible), you're the practice. 

You've got to be the role of that partner and work with kids to practice their defining words and using 

words. So overall, I'm going to conclude this section by saying that materials are important for 

vocabulary. And to sum up kind of the whole section on instruction, what I might do is for each kid, if I 

can -- you know, can, I'm not using a program, I would create in the front of their vocabulary log, a place 

to cumulatively record the words they're learning. So just list the words, the word list. So we're going to 

add five words to your words list today, fabulous, protect, you know, and the other three, and you write 

those on -- on the word list. Then you'll have those vocabulary study component of your -- of your -- of 

each kids vocabulary log and in that vocabulary study, words are alphabetical and that any supporting 

material that you used to teach the words, so like your concept map, which is association processing by 

the way, concept map, your four square or Frayer models, comprehension processing by the way, your 

semantic maps are all kind of put with that word. So students go right to that word and see their 

vocabulary study. And the great thing about putting in the concept map, or the four-square is that you 

get an at a glance look at what that word means, right? Its definition, its examples, if it's a concept map, 

if it's non examples, if it's a four square, you see, you know, everything is there for the word, the 

vocabulary study, and then anything else you do to support that. Then you might have a section with 

those word categories, so just the running list, the running list of all the nouns you're using, the naming 

words, all the action words you're using, all the describing words, you can get that going. And then word 

learning strategies, which we're not going to really talk about with depth at all, but that would be in 

there for student assessment. And a vocabulary ring for words that you're currently working on and 

using. I think students are -- you know, that's a powerful thing, when you can have the actual tangible, 

tangible ring of cards. So those are some ideas here for materials. Of course don't forget SAS, 

Pennsylvania's Standards Aligned System. Go to this website and you will find some already developed 



interactive vocabulary learning tools and other category tools aligned with the standards. I've included a 

few examples in the packet, the pages are listed there below, so you can see what they look like, but 

they're there available to you and our standards align so that's a great resource for materials. Okay, 

ready to go here with a couple of comprehension and multiple choice questions. So, I'll do the first one -

- we have two by the way. A concept map requires blank processing. So what level of processing does 

the concept map require?  

>> Okay make sure to hit your vote in. Only 83% of you have voted -- oh, 84. Because I'm going to close 

the poll in a moment, I'm so excited, it's working, I did this all by myself, the tech person left. Yay! Okay, 

I'm closing the poll.  

>> Okay. I have not seen the poll view, I'll have to learn that on my end, but here we go.  

>> Are you seeing it now?  

>> No I'm not. Most people choosing A association?  

>> We have 34% choosing association, 18% comprehension, 0 generation, and 48% all of the above.  

>> Oh, I know what people are -- well here's the -- okay you guys -- everyone is thinking so deeply and 

brilliantly about this, I can think about how you might think the concept map, depending on your 

instruction can be used across different levels of depth. I can see, so I can see how some of you 

answered all of the above. At face value, it's association, at face value. So the comprehension map, 

where you're just filling out what the word is like and the examples is just simply at an association level. 

But I -- you know, I see how you're thinking, but anyway. For the purpose of this, make sure you select 

A. Make sure you select A. So here's one more. A semantic web requires blank processing.  

>> The poll is open, and unfortunately, Lana, you cannot see it...  

>> Okay.  

>> ...so I'll share it with you I'm going to close the poll and share the results with Lana.  

>> Okay.  

>> And we have 5% associations, 63% B comprehension, C 13% generation, and D 19% all of the above.  

>> Okay, excellent.  

>> Do you want to make sure, to share the correct answer.  

>> Yeah. Here we go. The correct answer is B. It is comprehension level processing because you're 

networking the taught words to other words and you're doing that visually through the web. It would be 

generation processing if you were having students you know, use the word itself. So use the word, 

define the word. But as a face -- at face value, the semantic web itself, so just the web, it's -- it requires 

comprehension processing. Great. Well, I'm going to pause. I know there's not much time to work on 



assessment and I do want to cover a little bit there, so maybe just one question, or two brief questions 

before I conclude with some assessment ideas.  

>> Yeah, we have quite a few, but I will -- I've already looked through to pick just a couple to give you a 

flavor of where our participants are thinking. One of the questions is generative processing used in place 

of critical thinking? But along with that what should the goal be, daily -- should it be daily at the end of 

the week for a student? And how quickly should generate -- generative -- excuse me, processing be an 

outcome? You know what's the expectation there? And also, I'll just kind of say it all together, would 

that be a goal for all students, or just some students?  

>> Great question and there's a lot -- there's a lot in that question. So I'll try to take apart some of the 

critical things as a take away. So generation processing is different than critical thinking. Generation, I 

think of generating (inaudible). So with vocabulary we're talking about generation processing requires 

the use of that word. So you actually have student expressively using that word as they put it into a 

sentence, or they use it in conversation, or they define it. So it's -- it's different, it certainly links to 

critical thinking, but it's different. In terms of generation processing does it, you know, is it something 

you work on right away in instruction, you build towards it. So you introduce words, like we talked about 

through that introductory format and then through the practice activities, you get deeper and deeper. 

You work through the association, kind of level activities, comprehension level activities, and then get to 

that place where students start to have such a good foundation of that word, they become more 

comfortable defining it and using it. So it's something that you scaffold and you get to over time and 

instruction, but that's happening at different -- you know, at different places for different words. So at 

the beginning of the year, maybe not a lot of generation processing, but maybe in a couple weeks, two 

or three weeks, you're starting to target some of the initial words you taught and really get students 

using those words as you're teaching new words, so there's that overlap. There's this area of overlap 

going on. So for the words you taught, you gradually go there. And I think -- is it a goal for all kids -- 

yeah. It's a goal for all kids. Even students who have, let's say more targeted basic word knowledge as a 

goal, most of the time you still want students to be able to -- to expressively use that word, but you're 

going to -- the twist here is, you're going to define that use, based on that individual student. So what 

does that use mean. For some students, it's going to be using a communication board, right? So use is 

going to look very different depending on the type of student you might be working with. But overall, 

we want students to be able to -- to express somehow through language, so it is often a goal. It is a goal 

for kids. So I think hopefully that helps a little bit. I'll certainly take more time after the webinar to take 

apart that response and write some details. So maybe I -- based on our time Mar, I'm going to keep 

moving through just so you see a little bit on assessment and know the part I'm walking to right now, 

you can come back to it for -- interested in understanding what a word learning, or vocabulary learning 

strategy might be. Okay, we're going to conclude with assessment. So with assessment, you're going to 

want to assess the taught words. So go back to the words you selected, you know thinking about where 

we were when we started the webinar, have those taught words and then how to assess will align with 

the type of instruction you provided. And the instructional objective. So, not all words need to be known 

at the generation level. We want -- as I just mentioned we want all students to be able to have some 

kind of expressive vocabulary, some kind of generation level vocabulary, but not all words need to be in 



there. So your assessment needs to parallel the type of format that you use to teach. So if you taught 

words at the association processing level, you're going to have multiple choice as an option for you to 

assess meaning, because association is just this receptive level understanding and associating to a 

particular single context. So multiple choice makes sense. Matching also is an option. Comprehension 

level processing, might involve fill in the blanks. So this parallels. If you, after the webinar look at the 

presentation materials, you would have seen a fill in the blank example under comprehension 

processing. And so fill in the blank would be an ideal way to assess those words that you were teaching 

at the comprehension processing leave. Multiple choice, but look here at this multiple choice. It is a little 

different. Okay. So yes, no, don't know, it is extending beyond the singular context of the word. So I just 

wanted to show you that multiple choice can be a little bit tricky and you can make it more challenging 

than just a singular context. You can certainly use passages. Have students read a passage and then 

answer questions based on that target word, that's a way to assess. And then finally, just ask kids. If you 

have been really working hard on getting kids to define words and use words, one way to do it is just to 

ask the kids what they think the word means and then ask them to use the words. You can write or just 

make notes on what their response was so you remember it. You can fill in the response box there. In 

our project in the state of Pennsylvania, we had some teachers even video tape because they were very 

-- you know they were really into checking the assessment. You don't have to do that, but you could. 

And I have some directions here and for sake of time, I'm going to just refer you to your toolkit packet 

on looking at these. But the idea is then you're going to define -- you're going to score student's 

definition and use and then total their definition and use score, and then you'll have an overall total for 

your word list. And look at this, I'm bringing it back full circle. What mean to know a word? Do you know 

that word all the way? Can you use it? Do you own it? Do you partially know it? Basically can you relate 

it to only a single, you know, connection or context, or do you not know it all? And you're going to use 

basically the same rubric that we talked about at the beginning for the word knowledge reflection to 

score student vocabulary knowledge and use. And there's some additional details here. And if I really 

was into it, I could have a master spreadsheet where I kept track of this. So I could list my words that my 

kids were learning. I then have the different times where I'm going to assess, a pretest maybe to see 

what they know before I teach. I'll have a lesson checkout. So that's at the end of the introduction, 

instructional vocabulary routine. I might assess at the end of each practice, maybe you're going to 

practice that word each week for example. And then some review times when you will cumulatively 

review that word across the year. I have an A,C, and G's. Because maybe some words you're going to use 

a multiple choice format, others you'll do fill-in for comprehensions and then under generation 

processing, I have a place for you to put a definition in and score it. It's just an idea. What I wanted you 

to take away today was -- that's were you put the score. And I think the only thing this chart is missing is 

a little formatting to make it user friendly and date. But other than that, that's good. So what I wanted 

you to take away is, the importance of having this match your instruction. So the depth of your 

instruction should match the depth of your assessment. So I know we moved quickly through that, so I'll 

be helpful and give you hints here, but let's wrap up with our final two multiple choice, and then we've 

got a couple minutes to conclude. So if students used a concept map during vocabulary instruction, what 

assessment format would align with this level of vocabulary instruction? Remember a concept map at 

face value, is association level -- requires association level processing and I show you some examples of 



assessment that align with that. What do you think? Give it your best and I will certainly fill in a 

response.  

>> The voting's -- the poll is open and we have over 50% voting right now. And I'm going to close it 

rather quickly so that it will give you enough time to conclude. And we have now 75%, so I'm going to 

close it and share it. Get your votes in, oh we have 80 that's good. I'm closing it now and I will share it. 

And Lana what you'll see is that multiple choice was 19%, matching B was 17%, C fill in the blank 8% and 

A and B 56%.  

>> Okay great. Well good, good. A and B is correct. Multiple choice...  

>> Letter, letter -- sorry, letter D.  

>> Letter D, letter D thank you. Letter D is correct, here it is. A and B, you're right multiple choice is just 

this basic association, you know, from taking multiple choice and matching too. I did say, for those of 

you who are really thinking about it, that multiple choice could be elevated to a comprehension level, 

kind of, response, but if you back and look at the multiple choice example carefully you can see how that 

differs from the traditional one. But for this question -- yeah, concept map is an association level activity 

and these were the two that go. Great. Final, final question here. Asking students to define and use 

words during a vocabulary assessment requires blank processing. And the hint is, this is where we want 

kids to be if we really want them to have deep understanding, we want them to expressively use words 

with this level of processing.  

>> We're getting vote in very quickly, we have almost 70% of you over have voted and I'm going to close 

it momentarily. Interesting, some discrepancies which I'll share as soon as I close and share. We have 

85% of the audience has voted and here are the answers that were given. We have 2% choosing A, 9% 

chose B, 68% chose C, and 21% chose D, all of the above.  

>> Okay, I -- so I had C as my correct choice. So for the purpose of, you know -- the poll keep C. I was 

thinking that you, this idea of asking students to define words and use words would align with that 

instruction, right? That requires generation processing. For those who were thinking all of the above, I 

understand why you picked that, because we've been talking about to get to generation processing 

required going right through those different levels of depth to get really where kids own words. So but 

simply asking kids to define, so tell me what fabulous means, or use fabulous, use fabulous. That is 

requiring a generation level processing. So overall, just your multiple choice, I've been keeping track 

here, your code is D, was context; A, association; B, comprehension; D, which was an A and B choice, 

multiple choice and matching; and C generation. You're just going to need the letters as your code; D, A, 

B, D, C. Don't forget with assessment, have kids self-reflect, have kids use their word rating charts as 

well, it's another tool you can use for vocabulary assessment and it's aligned with what we've been 

talking about today. So -- whoops, let me go back. You're take aways to think about, is that knowing a 

word is not an all or nothing proposition. So your word selection, really think about what level of depth 

do you need to teach the words? Right? Some words do not require comprehension level processing, 

they require some instruction, but not that depth, not going down to the generation expressive use. And 

the second is that comprehension itself requires this dynamic reboast -- robust vocabulary instruction 



and deep process. It's deeply rooted and what we learn -- or what we have been learning through the 

research is what deeply roots comprehension is the use, right? Is the use piece. So go back to the goals 

that we looked at from the common core, the Pennsylvania common core. It was acquisition and use. 

And so we've talked about that today through the different levels of deep processing so just a different 

way to think about your vocabulary. Finally, all the things we've talked about instruction are critical, but 

the way to really get kids to promote their own vocabulary growth is to promote student reading and I 

can't, you know, I just felt I couldn't conclude the presentation without saying that. Vocabulary -- it 

comes from -- from reading and vocabulary growth comes from reading. It certainly doesn't mean all the 

things we talked about shouldn't happen, but you also want to value that reading time and that reading 

instruction is part of all this too. So, thank you for your participation today and thinking more about 

vocabulary instruction, particularly the depth of vocabulary instruction needing for instruction and my 

take away it the tree. So think about the roots of the tree and the depth of the vocabulary knowledge 

that works up from simple association and definitional knowledge, down to examples and non-

examples, that semantic linking and then finally, getting kids to own those words by using them in 

academic conversations. All right Mar, I'll let you wrap up, but I think we've reached the end here.  

>> Yes we have. Thank you so much Lana. What a fabulous job. I'm sure you can imagine the pause -- 

the applause in your mind. I do want to make a couple of clarifications. So again, just the fact that you so 

thoroughly understand how to connect the research that is for all students and then that with the 

students who are deaf or hard of hearing is amazing. And with that being said, I also want to clarify that 

when you talked about using speaking and when you use finger spelling and when you use print as ways 

to expose students and children to reading and new vocabulary, you used those beautifully 

interchangeably. So we were really trying to meet the needs of all communication, method and modes 

so know that we were trying our best to do that and you did it beautifully. So thank you. A couple of 

other housekeeping items. One is that many people were typing in questions related to how you get -- 

how do you get the PDF. And the PDF is actually right along with the PowerPoint, but you needed to 

click on the arrow, because in fact there were two handouts. Sometimes you might even find there are 

going to be three or four, so please don't stop just downloading the PowerPoint, but in fact if you click 

on the arrow, it will, perhaps if there is another handout, it will be there right underneath so you can do 

that. And yes it will be available after the fact, so you can print out the toolkit. A lot of people were 

freaking out about that and panicking, so do not worry. And thank you Lana for repeating the multiple 

choice, so hopefully you all have the code, it was D, A, B, D, C. Thank you so much for your participation 

and you can be looking for a survey to come to you in order to receive your Act 48, that will ask you the 

code and a couple of other questions regarding this webinar, as well. So once again thank you so much 

and have a wonderful evening. 


