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AGENDA 

 What Does the Research Say about Vocabulary and 
Comprehension? 
 

 What Does it Mean to Know a Word? 
 

 How Do you Identify Words to Teach? 
 

 How Do you Define Words Using Student-Friendly 
Explanations? 
 

 How Do you Teach Vocabulary Directly and Explicitly 
 

 How Do you Practice and Review Taught Vocabulary with 
Depth? 
 

 (What are Some Effective Word Learning Strategies) 
 

 How Do you Assess Taught Words? 
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WHAT DOES THE RESEARCH SAY ABOUT 

VOCABULARY AND COMPREHENSION? 

 “Words are not just words. They are the nexus – the 

interface – between communication and thought” 

(Adams, 2009, p. 180). 

 Our knowledge of words determines how we 

understand texts, define ourselves for others, and 

define the way we see the world (Bloom, 2001; 

Pinker, 2007). 

 Word knowledge builds comprehension  

and our thinking! 
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WHAT DOES THE RESEARCH SAY ABOUT 

STUDENTS WHO ARE DEAF AND HARD OF 

HEARING? 

Students who are deaf and hard of hearing 

often have. . . 

 smaller lexicons. 

 a narrower range of contexts that result in word 

learning. 

 acquire new word meanings at slower rates. 

 

 

 

 4 

(Easterbrooks & Estes, 2007; Luckner & Cooke, 2010) 

. . .but there’s something we can 

do. . . 
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TEACHING VOCABULARY TO IMPROVE 

COMPREHENSION 

 Vocabulary instruction that 

produces in-depth 

knowledge of words will 

reliably increase student 

comprehension of text 

containing those words. 

 Vocabulary instruction 

should emphasize richer, 

deeper word knowledge 

and contexts that are 

explicit and highly 

informative. 
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(Luckner & Cooke, 2010; Nagy, 2004) 
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PENNSYLVANIA CORE STANDARDS 

 

 Reading Informational Text  

1.2 Students read, understand, and respond to 

informational text –with an emphasis on 

comprehension, vocabulary acquisition, and making 

connections among ideas and between texts with a 

focus on textual emphasis. 

Craft and Structure – Vocabulary: CC.1.2.K-5.F  

Application of word learning strategies 

Vocabulary Acquisition and Use: CC.1.2.K-5.J , 

CC.1.2.K-5.K 

Vocabulary acquisition and use 
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http://www.pdesas.org/Standard/CommonCore 

PENNSYLVANIA CORE STANDARDS 

 

 Reading Literature 

1.3 Students read and respond to works of literature –

with emphasis on comprehension, vocabulary 

acquisition, and making connections among ideas and 

between texts with a focus on textual evidence. 

Craft and Structure – Vocabulary: CC.1.3.K-5.F  

 Application of word learning strategies 

Vocabulary Acquisition and Use: CC.1.3.K-5.I, 

CC.1.3.K-5.J 

Vocabulary acquisition and use 

 
8 

http://www.pdesas.org/Standard/CommonCore 
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WHAT DOES IT MEAN TO KNOW A 

WORD? 
 

9 

WHAT DOES IT MEAN TO KNOW A WORD? 

Knowing a vocabulary word is  
“not an all-or-nothing proposition.”  

 
 
 

 

 

 

 

 
(Beck & McKeown, 1991) 10 

Know it 
well, can 
explain it, 
can use it 

Know 
something 
about it, 
can relate 
it to a 
situation 

Have seen 
or heard 
the word 

Do not 
know the 
word 

WORD 

tyranny 

surreptitious 

grapnel 

purport 

sensitive 

dubious 
(Beck, McKeown, Kucan, 2002, p. 12) 
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TOOLKIT APPLICATION 

11 

HOW WELL DO YOU KNOW THIS WORD? 

12 

0 1 2 3 

I know 
this word 
well. I can 
explain it 
and use it. 

I know 
something 
about this 
word and 
can relate 

it to a 
situation. 

I have 
seen or 

heard the 
word. 

I don’t 
know this 

word. 
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HOW WELL DO YOU KNOW THIS WORD? 

13 

0 1 2 3 

HOW WELL DO YOU KNOW THIS WORD? 

14 

0 1 2 3 

STOPLIGHT VOCABULARY 

15 

fabulous retort 

R 

Y 

G 

banter radiant 

glum huge 

impatient vault 

fabulous 

16 

Name:___________________________ 

Word Rating Chart 

 I do not know this 
word. 

I have not seen or 
heard this word. 

I know something 
about this word and 

can relate it to a 
situation. 

I know this word 
well. I can 

explain it and 
use it. 

1.     
 
 
 

2.     
 
 
 

3.     
 
 
 

4.     
 
 
 

5.     
 
 
 

6.     
 
 
 

7.     
 
 
 

8.     
 
 
 

9.     
 
 
 

10.     
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A MODEL FOR VOCABULARY 

 

 

 

17 

Receptive 

(receiving and 

associating) 

Expressive 

(giving and 

generating) 

• Signing & 

Speaking 

• Writing 

• Seeing & 

   Listening 

• Reading 
 

CONNECTING COMPREHENSION AND VOCABULARY 

18 
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Association Processing 

Students simply learn an association. 

Examples: synonym, single context  

      Comprehension Processing 

Students apply a learned association to 

demonstrate understanding of the word. 

Examples: antonym, filling in a sentence 

blank, classifying the word with other 

words 

            Generation Processing 

Students take a comprehended 

association and generate a novel product 

using it. 

Examples: Restating a definition in own 

words, comparing a definition to own 

experiences, making a novel sentence, 

using the word! (Stahl, 1986) 

TOOLKIT APPLICATION 

 How can you apply the concept of “knowing a word 

is not an all-or-nothing proposition” to your 

classroom assessment and instruction? 

 How could you design a Word Knowledge 

Reflection (i.e., Stoplight or Word Chart) for your 

students? 

 What would the Word Knowledge Reflection look 

like? 

 How would you use it? 

19 

IDENTIFYING WORDS TO TEACH 
 

20 
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WHAT DOES THE RESEARCH SAY ABOUT 

STUDENTS WHO ARE DEAF AND HARD OF 

HEARING? 

  Students who are deaf and hard of hearing 

benefit from contexts that are explicit and 

highly informative. 

  Always introduce words as they interrelate 

with other concepts and words – never in 

isolation. 

  Instruction in the use of context should be 

concrete, explicit, and combined with 

semantic elaboration techniques (e.g., 

graphic organizers). 

 

 

 

 

21 

(Davey & King; 1990; De Villers & Pomerantz, 1992; Luckner & Cooke, 

2010;  Paul, 1996) 

WORD SELECTION BEGINS WITH THE TEXT 

22 

 Read-aloud books 

 Core reading programs 

 Reading intervention 

programs 

 Content area 

instruction 

 Math 

 Science 

 Social studies 

 Health 

 Art, PE, etc. 

BRINGING WORDS TO LIFE APPROACH 

23 

 Tier 1 

 Most basic words  
(e.g., clock, happy, 
 baby) 

 Tier 2 

 High frequency words 
for mature language 
users (e.g., 
coincidence, 
 absurd, industrious) 

 Tier 3 

 Low frequency, limited 
to specific domains  
(e.g., isotope, lathe, 
peninsula) 

 

(Beck, McKeown, Kucan, 2002,  Bringing words to life. Guildford Press:  

New York). 

BRINGING WORDS TO LIFE APPROACH 

24 

 Students’ Likely 
Expressions 

 salesperson or 
clerk 

 have to 

 take care of 

 keep going 

 did 

 lucky 

 kind 

 huge 
 

 Tier Two Words 
 

 merchant 
 

 required 

 tend 

 maintain 

 performed 

 fortunate 

 benevolent 

 enormous 
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WORDS WORTH TEACHING APPROACH 

25 

o Primary and Upper-Elementary Tier 1 

o Most basic words  
(e.g., clock, happy, 
 baby) 

o Primary and Upper-Elementary Tier 2 

o Words worth teaching; high-priority word 
meanings known by 40 to 80% of 
students at the end second and end of 
sixth grade 

o Primary and Upper-ElementaryTier3 

o Low frequency, limited to specific 
domains, content area words 
(e.g., isotope, lathe, peninsula) 

 

(Biemiller, 2010,  Words worth teaching: Closing the vocabulary gap. SRA, 

McGraw Hill: Columbus, OH). 

OTHER LISTS TO GUIDE WORD SELECTION 

 Fry’s 1,000 Instant Words (Fry & Kress, 2007): 1,000 

most frequent words. 

 Dale’s list of 3,000 Words (Chall & Dale, 1995): 3,000 

words that most 4th graders know. 

 Hiebert’s Word Zones: The 4,000 most frequent word 

families.  

 http://textproject.org/library/resources/wordzones-for-

 4000-simple-word-families/ 

 Coxhead’s Academic Word (Coxhead, 2000): 570 word 

families that occur reasonably frequently over a range of 

texts. 

 http://www.uefap.com/vocab/select/awl.htm 

 

26 

WORD SELECTION GUIDELINES 

Select words that are: 

 unknown. 

 critical to text understanding. 

 likely to be encountered again in 

the future. 

 generally useful and functional.  

 rich and interesting. 

 
 

27 . . .and semantically related to other 

known words. 

WORD SELECTION GUIDELINES 

28 

Goldilocks Words 

(Stahl & Stahl, 2004) 

o Not too difficult 

o Not too easy 

o Just right 

Salsa Words! 

o Not too spicy 

o Not too mild 

o Just right 
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HOW MANY WORD MEANINGS? 

When using a repeated reading model (i.e., 3 or 4 

readings of the same text): 

 Select 6 to 10 different word meanings for explicit 

instruction during the readings of a text. 

 1 or 2 text-critical word meanings, if present (pre-taught 

before reading) 

 4 to 6 Primary Tier 2 word meanings (taught during 

reading) 

 1 or 2 meanings from the Upper-Elementary vocabulary 

sequence (teach during or after reading of the text) 

 Briefly tell students the meaning of other words that 

are needed for comprehension. 29 

(Biemiller, 2010) 

HOW MANY WORD MEANINGS? 

30 

Select 3 to 10 words per story or 

section in a chapter for explicit 

vocabulary instruction. 

 

Briefly tell students the meaning of 

other words that are needed for 

comprehension. 

TOOLKIT APPLICATION 

What sources will you use to select vocabulary 

words for instruction? 

What guidelines will you use for word 

selection? 

 

31 

PREPARING STUDENT-FRIENDLY 

EXPLANATIONS 
 

32 
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USE STUDENT-FRIENDLY EXPLANATIONS 

• Dictionary Definition 

– Relieved - (1) To free wholly or partly 

from pain, stress, pressure. (2) To 

lessen or alleviate, as pain or pressure 

• Student-Friendly Explanation (Beck, 

McKeown, & Kucan, 2003) 

– “When something that was difficult is 

over or never happened at all, you feel 

relieved.” 

 
33 

USE STUDENT-FRIENDLY EXPLANATIONS 

• Dictionary Definition 

– Dazzling – bight enough to deprive 

someone of sight temporarily 

• Student-Friendly Explanation (Beck, 

McKeown, & Kucan, 2003) 

– “If something is dazzling, it is so bright 

you can hardly look at it.” 

 

34 

RESOURCES FOR PREPARING  

STUDENT-FRIENDLY EXPLANATIONS 

 Collins COBUILD New Student’s 

Dictionary (Harper-Collins, 2006) 

 

 

 

 Longman Study Dictionary of American 

English (2006) 

 

 

 WordNet 

    http://wordnet.princeton.edu/ 

 

35 

TOOLKIT APPLICATION 

What sources will you use to prepare student-

friendly explanations? 

How will you incorporate time for word 

selection and the preparation of student-

friendly explanations into your lesson 

planning? 

 

36 
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IMPLEMENTING INTERVENTION ROUTINES 
o  Teaching Vocabulary Directly and Explicitly 

37 

CONNECTING COMPREHENSION AND VOCABULARY 

38 
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Association Processing 

Students simply learn an association. 

Examples: synonym, single context  

      Comprehension Processing 

Students apply a learned association to 

demonstrate understanding of the word. 

Examples: antonym, filling in a sentence 

blank, classifying the word with other 

words 

            Generation Processing 

Students take a comprehended 

association and generate a novel product 

using it. 

Examples: Restating a definition in own 

words, comparing a definition to own 

experiences, making a novel sentence, 

using the word! (Stahl, 1986) 

VOCABULARY INSTRUCTIONAL ROUTINE 

 Step 1: Introduce the word 

 Step 2: Introduce the word’s meaning 

 Step 3: Illustrate the word with examples 

 Step 4: Check students’ understanding 

 Ask deep processing questions 

 Have students discern between examples and 

non-examples 

 Have students generate their own examples 

 Have students generate a sentence (using a 

sentence starter) 

 

39 
*See Anita Archer’s Dynamic Vocabulary Instruction: 

 http://www.youtube.com/watch?v=fr7yRYegjb8 

 

STEP 1: INTRODUCE THE WORD 

 Write the word on the board or overhead. 

 Read and say the word. Have students repeat the 

word. OR Sign / fingerspell the word. Have students 

repeat the word. 

 If the word is difficult to pronounce/fingerspell, have 

the students repeat the word a number of times. 

 

Example: “This word is compulsory. What word?” 

40 
compulsory 
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STEP 2: INTRODUCE THE WORD’S MEANING 

 Present a student-friendly explanation. 

 Have students practice telling the student-friendly 

explanation. 

 

Example: “When something is required and you 

must do it, it is compulsory. So, if it is required 

and you must do it, it is ______________.” 

41 
compulsory 

STEP 3: ILLUSTRATE THE WORD WITH EXAMPLES 

 Concrete Examples 

 Visual Examples 

 Verbal/Signed Examples 

 Also can discuss when the word might be used and who 

might use the word. 

 

Example:  

“Coming to school as 8th graders is compulsory.”   

 

“Stopping at a stop sign when driving is compulsory.” 
42 

STEP 3: ILLUSTRATE THE WORD WITH EXAMPLES 

43 

pentagon hexagon 

rhombus 

Polygon 

mathematical 

shape 

What is it? 

What are some examples? 

What is it like? 

closed 

plane 

figure 

straight 

sides 

made of 

line 

segments 

two-

dimensional 

(Concept Maps: Schwartz & Raphael, 1985) 

STEP 4: CHECK STUDENT UNDERSTANDING 

 Option 1: Ask deep processing questions. 

 “Many things become compulsory. Why do 

you think something would become 

compulsory?” 

 Option 2: Have students discern between examples 

and non-examples. 

 “Is going to school in the 8th grade 

compulsory? How do you know it’s 

compulsory?” 

 “Is going to the library after school 

compulsory? Why is not compulsory?” 
44 
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STEP 4: CHECK STUDENT UNDERSTANDING 

 Option 3: Have students generate their own 

examples. 

 “There are many things at this school that are 

compulsory. Think of as many as you can.” 

 “Discuss with your partner. See how many 

things you can think of that are compulsory.” 

 Option 4: Have students generate their own 

sentences. 

 “Going to school when you’re 8 is 

compulsory because. . .” 

 “Stopping at a red light when you’re driving 

is compulsory because. . .” 
45 

STEP 4: CHECK STUDENT UNDERSTANDING 

 

46 

Definition Characteristics 

Examples Non-examples 
circus 

a traveling  

company of 

entertainers and 

trained animals 

-goes from town to town 

-has trained animals 

-has magicians 

-has jugglers and 

acrobats 

-big tents 

-in the book, p. 5 

-Barnum & Bailey Circus 

-Big Apple Circus 

-zoo 

-puppet show 

-magic show 

-carnival 

(Frayer Model: Frayer, Fredrick, & Klausmeier, 1969; Paynter, Bodrova, & Doty, 2005) 

STEP 4: CHECK STUDENT UNDERSTANDING 

 

47 

Word Definition 

Examples Non-examples 

soothing 
Comforting, 

offering relief 

-music 

-a bath 

-a nap 

-a walk 

 

-tests 

-loud noises 

-being called on in class 

-homework 

(Four Square: Stahl & Kapinus, 2001) 

WHEN DO YOU USE THE VOCABULARY 

INSTRUCTIONAL ROUTINE? 

48 

Before  

Reading 

During 

Reading 

After 

Reading 

• Steps 1-3 of 

Vocabulary 

Instructional 

Routine to 

introduce 

text-critical 

word 

meanings  

• Briefly 

pause and 

discuss 

vocabulary 

in context  

• Steps 1-4 of 

Vocabulary 

Instructional 

Routine with 

target words 
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TOOLKIT APPLICATION 

What materials do you need to plan, prepare, 

and implement the Vocabulary Instructional 

Routine? 

How can you systematically incorporate the 

Vocabulary Instructional Routine into your 

regular instructional practices? 

 

49 

IMPLEMENTING INTERVENTION ROUTINES 
o  Practicing and Reviewing with Depth 

50 

WHAT DOES THE RESEARCH SAY ABOUT 

STUDENTS WHO ARE DEAF AND HARD OF 

HEARING? 

  Students who are deaf and hard of hearing 

benefit from contexts that are explicit and 

highly informative. 

  Always introduce words as they interrelate 

with other concepts and words – never in 

isolation. 

  Instruction in the use of context should be 

concrete, explicit, and combined with 

semantic elaboration techniques (e.g., 

graphic organizers). 

 

 

 

 

51 

(Davey & King; 1990; De Villers & Pomerantz, 1992; Luckner & Cooke, 

2010;  Paul, 1996) 

 Research has shown that 

most typically developing 

children need to encounter a 

word about 12 times before 

they know it well enough to 

improve their comprehension. 

 

52 

(Biemiller, 2010; Graves 2006) 
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PRACTICE AND JUDICIOUSLY REVIEW 

1. Practice, Practice, Practice, Practice, Practice, 

Practice, Practice, Practice. . . . 

2. Judiciously Review 

o Systematic, integrated, and cumulative 

53 

How do I  

schedule practice 

and review within 

and across 

lessons? 

CONNECTING COMPREHENSION AND VOCABULARY 

54 
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Association Processing 

Students simply learn an association. 

Examples: synonym, single context  

      Comprehension Processing 

Students apply a learned association to 

demonstrate understanding of the word. 

Examples: antonym, filling in a sentence 

blank, classifying the word with other 

words 

            Generation Processing 

Students take a comprehended 

association and generate a novel product 

using it. 

Examples: Restating a definition in own 

words, comparing a definition to own 

experiences, making a novel sentence, 

using the word! (Stahl, 1986) 

ASSOCIATION PROCESSING: 

CONCEPT MAP 

55 

What is it? What is it 

like? 

What are some 

examples? 

mammal 

animal 
warm-blooded 

has fur 

gives birth to live  

babies 

elephants 

cats 

lions 

monkeys 

wolves 

ASSOCIATION PROCESSING: 

SYNONYMS 

 Say it Another Way 

 Students will replace the target word with 

another word or phrase that means the same 

thing. 

My Word is solitary. I know that solitary 

creatures live by themselves. Another word for 

solitary is alone. 

 Synonym Webs 

 Students will understand and explain common 

synonyms, use synonyms to determine word 

meanings, and distinguish words with multiple 

meanings. 

 
(Linan-Thompson & Vaughn, 2007) 
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ASSOCIATION PROCESSING:  

ELABORATING WORDS 

The dog chased the cat. 

57 

Dog 
• large 

• black 

• white 

• hungry 

• fabulous 

• fuzzy 

 

ASSOCIATION PROCESSING:  

DEFINITIONAL KNOWLEDGE 

Word: Hatching 

Definition: A hatchling is a baby animal that 

is born from an egg. 

 

Discuss Examples by Question-Asking: 

 Could a mother gorilla be a hatchling? 

 Can a mother be a baby? 

 Are gorillas more from eggs? 
58 

(Linan-Thompson & Vaughn, 2007) 

CONNECTING COMPREHENSION AND VOCABULARY 

59 

D
e

p
th

 o
f 
V

o
c
a

b
u

la
ry

 K
n

o
w

le
d

g
e

 

v 

v 

Association Processing 

Students simply learn an association. 

Examples: synonym, single context  

      Comprehension Processing 

Students apply a learned association to 

demonstrate understanding of the word. 

Examples: antonym, filling in a sentence 

blank, classifying the word with other 

words 

            Generation Processing 

Students take a comprehended 

association and generate a novel product 

using it. 

Examples: Restating a definition in own 

words, comparing a definition to own 

experiences, making a novel sentence, 

using the word! (Stahl, 1986) 

COMPREHENSION PROCESSING:  

DEFINITIONAL KNOWLEDGE 

 Word: Hatching 

 Definition: A hatchling is a baby animal that is born 
from an egg. 

 

 Check for Understanding Questions: 

 Is a hatchling alive? 

 Can a kitten be a hatchling? 

 Provide sentences that include part of the definition: 
 Young Komodo dragons develop inside an egg. They 

are born with green bodies and yellow-and-black 
markings on their backs. 

 Check for Understanding Questions: 
 Are Komodo dragon babies hatchlings? 

 How do you know? 

 

60 
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COMPREHENSION PROCESSING: 

FILL IN THE BLANK 

61 

Word Bank 

 solitary enormous      radiant  nibble 

Word Game: 

 

• “_______________ creatures live alone.” 

• The elephant was _________________. It was so big it 

couldn’t fit in the circus tent.” 

• “I like to ____________ crackers.” 

• “Her singing was _______________. The audience 

thanked her with loud applause.” 

COMPREHENSION PROCESSING: 

SEMANTIC WEB 

62 

COMPREHENSION PROCESSING: 

VOCABULARY WORD SORT 

63 

drowsy amusing 

sleepy 

tired 

laughing 

snooze 

jokes 

funny 

COMPREHENSION PROCESSING: 

RELATIVE CONNECTIONS 

64 

chilly 

warm 

temperate cool 

tepid nippy 

cold hot 

(Hoing, Diamond, & Gutlohn, 2000) 
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COMPREHENSION PROCESSING: 

RELATIVE CONNECTIONS 

65 

prey 

animals 

omnivore predator 

carnivore herbivore 

(Hoing, Diamond, & Gutlohn, 2000) 

plants 

COMPREHENSION PROCESSING: 

YES, NO, HOW DO YOU KNOW? 

o Would there be a trapeze in the library? 

o Is it fabulous if you fall and scrape your knee? 

o Does a miser give away money? 

o Could you cut scallops in paper? 

o Could you twirl your hair? 

o Would you knead soup? 

o Would you recognize your teacher? 

o Could you twirl on a trapeze? 

o Is the masterpiece fabulous? 

o Does a bulb have scallops? 

 

 

66 

(Beck, McKeown, & Kucan, 2002) 

CONNECTING COMPREHENSION AND VOCABULARY 
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Association Processing 

Students simply learn an association. 

Examples: synonym, single context  

      Comprehension Processing 

Students apply a learned association to 

demonstrate understanding of the word. 

Examples: antonym, filling in a sentence 

blank, classifying the word with other 

words 

            Generation Processing 

Students take a comprehended 

association and generate a novel product 

using it. 

Examples: Restating a definition in own 

words, comparing a definition to own 

experiences, making a novel sentence, 

using the word! (Stahl, 1986) 

GENERATING PROCESSING:  

DEFINING WORDS 

68 

c 

What is 

the type 

of 

word? 

What is 

the 

category? 

What is it 

like? 

Describe  

it! 

What are 

some 

examples? 

• Naming Word? 

 (Noun) 

• Action Word?  

(Verb)  

• Describing 

Word? 

(Adjective) 

(Modified from WPSD and PaTTAN’s Promising Practices for Students who are Deaf and Hard of 

Hearing Project, 2007-2011) 

Word? 
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GENERATING PROCESSING:  

DEFINING WORDS 

69 

c 

What is 

the type 

of 

word? 

What is 

the 

category? What is it 

like? 

Describe  

it! 

What are 

some 

examples? 

stadium 

• Person 

• Animal 

• Place 
• What does it look 

like? 

• What happens 

there? 

• What do you do 

there? 

• Where is it? 

• What are the 

people like? 

• Thing 

• Idea 

• Naming Word? 

 (Noun) 

• Action Word?  

(Verb)  

• Describing 

Word? 

(Adjective) 

GENERATING PROCESSING:  

DEFINING WORDS 

70 

c 

What is 

the type 

of 

word? 

What is 

the 

category? What is it 

like? 

Describe  

it! 

What are 

some 

examples? climb 

• Action – something you 

physically do 
• How do you 

do it? 

• When do you 

do it? 

• Where do 

you do it? 

• How do you 

do it? 

• Naming Word? 

 (Noun) 

• Action Word?  

(Verb)  

• Describing 

Word? 

(Adjective) 

Who? WORD 

Examples 

Type 
Category 

DEFINING WORDS ROUTINE: MODEL (I DO!) 

71 

Describe 

it 

protect 

DEFINING WORDS ROUTINE: GUIDE (WE DO!) 

72 

protect 
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DEFINING WORDS ROUTINE: PRACTICE (YOU DO!) 

73 

protect 

DEFINING WORDS ROUTINE: PRACTICE (YOU DO WITH PARTNERS!) 

74 

protect 

75 

Word Categories 

Naming Words Naming Words Naming Words 

76 

Word Categories 

Action Words Action Words Action Words 
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77 

Word Categories 

Describing Words Describing Words Describing Words 

GENERATIVE PROCESSING: DEFINING WORDS  

Other Word Categories! 
  Animals 

 Clothes 

 Color 

 Food 

 Groups of People  

       or Animals 

 How People Feel 

 How Something Feels 

 How things Look 

 Noises and Sounds 

 People 

 People’s Actions 

 

 

78 

 
 

 People’s Appearance 

 Places for People, Animals,  

     and Things 

 Places People Live 

 Rooms and Furniture 

 Shapes 

 Sports and Games 

 Things We Use 

 Time 

 Transportation 

 Trouble and Safety 

 Weather 

 Your Body 

 

GENERATIVE PROCESSING:  

DEFINING WORDS 

Thinking Trees 

79 

Transportation 

cars planes boats buses bicycles feet 

(Kirby & Kuykendall, 1985; Nagy, 2004) 

GENERATIVE PROCESSING:  

DEFINING WORDS 
 Naming Words - Nouns 

80 

Person: Animal: 

Place: Thing: 

Idea (e.g., hesitation, confidence): 

• What does the person do?  

• What is the person’s job? 

• Where does the person work? 

• Where does the person live? 

• What are some interesting 

things about the person? 

 

 

• -What types of animal is a 

________? 

• -What does it look like? 

• -What does it eat? 

• -Where does it live? 

• -How does it survive? 

 

 
• What does it look like? 

• What do you do there? 

• Where is it? 

• What are the people like? 

• What does it look like? 

• What does it feel like? 

• What does it taste like? 

• What do you do with it? 

• Where do you find it? 

• How does it feel? 

• What happens when you have ________? 
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GENERATIVE PROCESSING:  

MAKING SENTENCES 

 Provide sentence stems and sentence frames! 

 What a __________day! 

 What would it look like to … 

 How would it feel if. . . 

 Could a… 

 Is this (model activity) an example of…? 

 When might you…? 

 How might you…? 

 Why might you…? 

 What would make you…? 

 Would you want to…? 

 That doesn’t make sense to me because… 

 I notice… 

 I wonder… 
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GENERATIVE PROCESSING:  

DEEP PROCESSING PROMPTS 

82 

STUDENTS MUST BECOME PART OF THE TEACHER-STUDENT 

DIALOGUE BY ACTIVELY USING EXPRESSIVE LANGUAGE 

Student 

Language 

Use 

Teacher 

Language 

Use 

Increase students’ expressive language and 

vocabulary use. 
83 84 

Assign students a vocabulary discussion 

buddy! Use student partners to discuss 

vocabulary words practice vocabulary use. 



9/20/2013 

22 

85 

You could also arrange students in a  

semi-circle and have the front partner turn 

and work with the back partner! 

MATERIALS 

86 

Vocabulary  

 

1. Cumulative Word  List 

2. Vocabulary Study 

(Alphabetical) 

• Word  

• Student Friendly 

Explanation 

• Concept Map and/or  

4 Square 

• Other Word Sorts, 

Semantic Maps, Thinking 

Trees 

3. Word Categories 

4. Word Learning Strategies 

5. Assessment 

5. Vocabulary Ring 

Log  

 Lana Santoro 

MATERIALS 

 Don’t forget SAS (Pennsylvania's Standards 

Aligned System)! 

 http://www.pdesas.org/ 

 

 

87 

TOOLKIT APPLICATION 

How will you prepare Practice and Review 
activities at association, comprehension, and 
generation levels of processing? 

 What materials and instructional delivery 
preparations are needed to make these 
interventions effective? 

How will you structure your lessons to 
emphasize generation processing activities? 

 What materials and instructional delivery 
preparations are needed to make these 
interventions effective? 

 

88 
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IMPLEMENTING INTERVENTION ROUTINES 
o  Teaching Word Learning Strategies 

       For example. . . 

89 

FIX-UP STRATEGIES 

90 

Fix-Up #1 

Reread the sentence. Reread the sentence 

and take out the 

unfamiliar word. 

Look at the prefix, 

suffix, and the root 

word. 

Reread the sentences 

before and after the 

unfamiliar word. 

(University of Texas, Center for Reading and Language Arts, 2002; Vaughn & Klingner, 1999) 

Fix-Up #2 

Fix-Up #3 Fix-Up #4 

CONTEXT STRATEGIES 

91 

Type of Context Clue Example 

Definition: the word is usually 

defined in the sentence in which it 

appears 

Description: the word is described 

by the context so the reader can 

usually figure out its meaning 

Contrast: the word is usually 

compared with some other word, 

usually as a antonym 

Comparison: the word is compared 

with another word or phrase to 

illustrate the similarities between them 

Synonym: the word compared to 

another word with a similar meaning 

If disease reaches your bronchial tubes, 

cilia –tiny hair-like structures- are another 

barrier to prevent infection. 

After falling off her bike, she was able to 

stand up, get back on the bike, and pedal 

away on her own volition. 

Cumulus clouds are thick, dark clouds with 

dome-like features that produce storms, 

whereas stratus clouds are low, long, grayish 

formations. 

Samuel was exhausted after the 

inquisition, which was like being in a boat 

on rough seas. 

Sarah interpreted the message literally, 

that is, she believed the message as 

though every word were true. 

(University of Texas, Center for Reading and Language Arts, 2002) 

ASSESSMENT ROUTINES 
 

92 
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ASSESS TAUGHT WORDS 

For example: 

1. excite 

2. talk 

3. head 

4. peaceful 

5. daughter 
93 

Big Idea: 

Assessment formats should 

align with the type of instruction 

provided and the instructional 

objective. 

(Simmons & Kame’enui, 1990) 
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CONNECTING COMPREHENSION AND VOCABULARY 

95 
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Association Processing 

Students simply learn an association. 

Examples: synonym, single context  

      Comprehension Processing 

Students apply a learned association to 

demonstrate understanding of the word. 

Examples: antonym, filling in a sentence 

blank, classifying the word with other 

words 

            Generation Processing 

Students take a comprehended 

association and generate a novel product 

using it. 

Examples: Restating a definition in own 

words, comparing a definition to own 

experiences, making a novel sentence, 

using the word! (Stahl, 1986) 

ASSOCIATION PROCESSING 

Multiple Choice 

(1) assembly means: 

(a) people who vote on election day 

(b) people meeting together for a common purpose 

(c) people living in the same country 

(d) people who fight in times of emergency 

 

(2) equal means: 

(a) the same 

(b) not the same 

(c) better 
96 
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ASSOCIATION PROCESSING 

Matching 

Draw a line from the word to its meaning. 

 

inflate     able to be bent or changed 

picturesque    about to happen 

flexible    leave out 

imminent    very colorful or attractive 

omit     to fill up with air 

97 

CONNECTING COMPREHENSION AND VOCABULARY 
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Association Processing 

Students simply learn an association. 

Examples: synonym, single context  

      Comprehension Processing 

Students apply a learned association to 

demonstrate understanding of the word. 

Examples: antonym, filling in a sentence 

blank, classifying the word with other 

words 

            Generation Processing 

Students take a comprehended 

association and generate a novel product 

using it. 

Examples: Restating a definition in own 

words, comparing a definition to own 

experiences, making a novel sentence, 

using the word! (Stahl, 1986) 

COMPREHENSION PROCESSING 

Fill-in-the-Blank 

Fill in the blanks in the sentences with the words below: 

 

   inflate    picturesque    flexible    imminent    omit 

 

(1) This postcard shows a _________ day in Pennsylvania. 

(2) Don’t _________ any words when you copy the sentence. 

(3) Rubber is a _________ material. 

(4) We asked the mechanic to __________ our front tires. 

(5) With only two seconds and our team ahead by eight 

points, I think victory is_____________. 
99 

COMPREHENSION PROCESSING 

Multiple Choice 

(1) Assembly 

a. Can birds assembly a tree?   

b. Is an assembly a group of  

people meeting together? 

c. Can one person be an assembly? 

d. Could an assembly make an  

important decision? 

100 

Yes No Don’t Know 

Yes No Don’t Know 

Yes No Don’t Know 

Yes No Don’t Know 

(Stallman et al., 1995) 
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COMPREHENSION PROCESSING 

Passages 

 

Lean Context: John was late and the rest of Parliament 

was waiting. The population was in an uproar and John 

hoped this assembly could be the solution. 

 

 John hoped. . . 

 (a) the soldiers could solve the problem. 

 (b) a new law could solve the problem. 

 (c) they could solve the problem at the meeting. 

 (d) the colonial people could solve the problem. 101 

COMPREHENSION PROCESSING 

Passages 

 

Rich Context: When the first people came to our 

country, they saw a dark, living cloud if birds. The cloud 

was so huge that it almost eclipsed the sun. When this 

happened, the people could hardly see what was 

happening. 

 

 What does an eclipse do to the sun? 

102 

CONNECTING COMPREHENSION AND VOCABULARY 
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Association Processing 

Students simply learn an association. 

Examples: synonym, single context  

      Comprehension Processing 

Students apply a learned association to 

demonstrate understanding of the word. 

Examples: antonym, filling in a sentence 

blank, classifying the word with other 

words 

            Generation Processing 

Students take a comprehended 

association and generate a novel product 

using it. 

Examples: Restating a definition in own 

words, comparing a definition to own 

experiences, making a novel sentence, 

using the word! (Stahl, 1986) 

GENERATION PROCESSING 
Depth of Vocabulary Knowledge 

104 

Response Define Use Total 

1 excite 

2 talk 

3 head 

4 trip 

5 peaceful 

6 daughter 

7 pay 

8 white 

9 pants 

(Baker et al. 2013; Fien et al., 2011; Puhalla, 2013 ) 
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GENERATION PROCESSING 

Depth of Vocabulary Knowledge 

 

Sign or say these specific directions to the student: 

“I’m going to ask you about some words. I’ll ask 

you to tell me what each word means, then I’ll ask 

you to use the word in a sentence. For example, if 

I say ‘what does sad mean?’ you could say, ‘Sad 

is when you are not happy.’ If I say ‘use the word 

sad in a sentence’ you could say, ‘I was sad when 

my ice-cream fell on the floor.’” 

 

“Now it’s your turn. What is a chair?” 

 

105 

GENERATION PROCESSING 

Depth of Vocabulary Knowledge - Directions 

 

Sign or say directions to the student: 

“I’m going to ask you about some words. I’ll ask you to tell 

me what each word means, then I’ll ask you to use the word 

in a sentence. For example, if I say ‘what does sad mean?’ 

you could say, ‘Sad is when you are not happy.’ If I say ‘use 

the word sad in a sentence’ you could say, ‘I was sad when 

my ice-cream fell on the floor.’” 

 

“Now it’s your turn. What is a chair?” 
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CORRECT RESPONSE: 

If student gives a correct 
response, say: 

INCORRECT RESPONSE: 

If student does not respond 
or gives an incorrect 
definition, say: 

“Very good.” “A chair is something you sit 
in.” 

GENERATION PROCESSING 

Depth of Vocabulary Knowledge - Directions 

 

 “Now, use the word ‘chair’.” 
 

 

 

 

 

 

 

 “If you don’t know what a word means, or how to use a 
word, it is OK to say, ‘I don’t know.’” 

 “OK. Here is your first word.” Start your stopwatch after 
you give the student the first word. [Time for 15-
minutes. ] 

 For each item, say “What does ______ mean?” or 
“What is a _____?” After the student responds, say 
“Now use the word _____ .” 
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CORRECT RESPONSE: 

If student gives a correct 
response, say: 

INCORRECT RESPONSE: 

If student does not 
respond or uses the word 
incorrectly, say: 

“Very good.” “I sat in my chair all day at 
school.”  

GENERATION PROCESSING 
Depth of Vocabulary Knowledge - Scoring 

108 

Response Define Use Total 

1 excite 

2 talk 

3 head 

4 trip 

5 peaceful 

6 daughter 

7 pay 

8 white 

9 pants 
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GENERATION PROCESSING 

 

 

109 

 Definition 

 No/Faulty Knowledge  

= 0 points 

 Developing Knowledge  

= 1 point 

 Accurate Knowledge 

= 2 points 

 

 Use 

 No/Faculty Use  

= 0 points 

 Basic Use  

= 1 points 

 Complex Use  

= 2 points 

 

Depth of Vocabulary Knowledge - Scoring 

GENERATION PROCESSING 
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 Definition 

 If a student provides more 
than one definition of a word, 
score each alternate definition. 

 For example, if a student 
defines “fly” as an insect and 
as “an aircraft flies,” score 
each of the definitions using 
the No/Faulty Knowledge-
Developing Knowledge-
Accurate Knowledge criteria. 

 Add BOTH definition scores 
for the word’s overall Define 
Score. 

 

 Use 

 If a student provides more 
than one contextual use of 
a word, score each 
alternate use. 

  For example, if a student 
uses “fly” as an insect and 
“an aircraft flies” in context 
(e.g., two different 
sentences) score each of 
the uses using the 
No/Faulty Use-Basic Use-
Complex Use criteria. 

 Add BOTH use scores for 
the word’s overall Use 
Score. 

 

Depth of Vocabulary Knowledge - Scoring 

ASSESSMENT TRACKER 

111 

 

Vocabulary Assessment Tracker 

A = Association      C = Comprehension       G = Generation (D: definition; U: use) 

 
 
Word 

Pre-Test Lesson Check-
Out 

Practice 1 Practice 2 Practice 3 Review 1 Review 2 Review 3 Review 4 
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STOPLIGHT VOCABULARY 
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fabulous retort 

R 

Y 

G 

banter radiant 

glum huge 

impatient vault 
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TOOLKIT APPLICATION 

How will you design vocabulary assessment to 

align with your instruction? What formats will 

you use?  

How will you keep track of student learning? 

How will you monitor student progress? 
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TOOLKIT TAKEAWAYS 
 

115 

VOCABULARY TOOLKIT TAKEAWAYS 

1. Knowing a word is not an all-or-nothing 

proposition. 

 

2. Comprehension requires dynamic, robust 

vocabulary instruction and deep 

processing. 

116 
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READ!!! 

 Despite the necessity and benefits of explicit 

vocabulary instruction, research indicates that the 

best way to foster vocabulary growth is to promote 

student reading! 
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ANY QUESTIONS? 
 Lana Edwards Santoro, Ph.D. 

 Research Associate 

University of Oregon, Center on Teaching and Learning 

Alexandria, VA 22310 

(703) 971-0310 

lana.santoro@earthlink.net 

lsantoro@uoregon.edu 
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CONTACT INFORMATION     WWW.PATTAN.NET 

Sue Ann Houser 

shouser@pattan.net 

(800) 441-3215 

 

Jane Freeman 

jfreeman@pattan.net 

(800) 360-7282 

 

Marlene Schechter 

mschechter@pattan.net 

(800) 446-5607 
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