
KATHRYN POGGI: For starters, good morning.  Thank you so very much for joining us.  My name is 

Kathryn Poggi and I'm speaking to you from the PaTTAN Pittsburgh office.  I am lucky to also to have 

Donna Halpin joining me today from the Carbon Lehigh Intermediate Unit.  The intend of this webinar is to 

provide an overview of Positive Behavior Interventions and Support which we also call PBIS and to 

elaborate on the powerful partnerships that can result via the PA System of Care in county linkages.  Our 

hope is that by the end of today, you will have a better understanding of PBIS and the different tenets that 

are involved with building an evidence-based framework for implementation and also you will have more 

readily accessible resources that you can access and further help support our students at each tier.  

During the course of this webinar, we will be explaining PBIS and the links that can occur at the county 

level within each tier to best support our students.  We are hopeful that this discussion will reinforce some 

of the great county connections you already have and that you might be calling upon to address 

challenging behaviors.  And this may also spur some new ideas for supports and resources to boost your 

student's success and achievements.  But for starters what I'd like to do is to orientate you just to some 

particular objectives and also to allow for a more formal introduction.  As indicated in the earlier slide, I 

am Kathryn Poggi from the PaTTAN Pittsburgh office and also pictured on this slide joining me today is 

Donna Halpin from the Carbon Lehigh IU which is the IU 21.  We're both very hopeful that at the 

conclusion of today's webinar you have a better understanding of PBIS overall and will be able to readily 

connect all of those vast resources that exist at the county level and to be able to reach out and best 

serve the students that we support and serve.  Let's briefly discuss a few technical supports in 

consideration because when we're working with technology, we have to be cognizant some things might 

go awry.  With that, this slide summarizes some of the steps that may be taken if you experience any 

trouble or Internet connection interruptions.  For example, if you experience more than an audio clipping 

which is usually that sound bite feedback that you might find, our recommendation is that you simply exit 

out of the webinar and reconnect.  You may want to also consider joining the webinar by telephone.  If 

you choose to do that, please note that the number that you would need to dial in on is on the right-hand 

side of the dashboard and I do need to alert you that that would be a long distance call so standard rates 

would apply.  Also, when you dial in via the telephone it will prompt you to encode a access code and an 

audio PIN and all of this -- those pieces of information are listed on the right-hand side within the 

dashboard.  Rarely would you have to ever reboot your computer, but it is something to consider if you 

would experience such issues.  If you still have problems, please reach out to your local tech support, and 

if you don't have a local technical support, please note that you are more than welcome to send us a 

question via the chat box.  I also wanted to indicate that we will be recording today's webinar and the 

content will be made available viewing via a streaming media link and that will be up for distribution in the 

very short future.  Most importantly, let's all keep our fingers crossed that no technical difficulties arrive 

today and that we have smooth sailing without the course of our discussion.  So, let's get into some of the 

content of today.  A good place to start any discussion around School-Wide Positive Behavior Support is 

this graphic.  It is important to know that this graphic is based on the Public Health Model that describes a 



student support system of primary, secondary, and tertiary prevention.  The side by side triangles are 

intended to convey that both prevention of academic and behavioral difficulties need to be addressed.  

The triangles also describe what the students of a typical school very well may look like.  In most schools, 

80 to 90% of students arrive prepared and ready to do the work and able to participate within the school 

activities.  They have the ability to learn, they're motivated and support systems are already in place and 

they have the personality to be successful in schools.  What we need to consider is about 10 to 15% of 

students will be at risk for learning and behavioral difficulties.  Example of these students may include an 

increase in office discipline referrals or what we call ODRs, they might demonstrate some recent acting 

out behaviors and aggression.  They also might be showing some class cuts or what we often call tardies.  

And then there is even a smaller percentage, about one to five percent of students who are seriously and 

chronically in trouble either academically and/or behaviorally.  Examples of these students include 

students that might be very frequently absent, they might be at risk of dropping out, and they might be 

demonstrating some dangerous behaviors.  This group of students could also include students that are 

participating in drug and alcohol use, may have some mental health concerns, and demonstrating some 

related acting out behaviors, those could include suicide risks and self-harm.  Some very important points 

for us to consider is when we're looking at this triangle, we need to make sure that we know that no single 

intervention or approach will meet all of the behavioral needs within a school.  Therefore, that's when the 

tiers come into play.  We look at interventions and supports within the tiers.  Students at higher risk levels 

will need more targeted and intensive supports to be successful within the school.  Some of these 

examples could include additional supports at the Tier 2 level which would be Check In and Check Outs 

or Check and Connect.  Those would be supports that we would find within the yellow quadrant of the 

triangle.  Additional programs could include perhaps the homework, club, newcomers club, counseling 

and support groups for the at-risk students.  Those are some of those small group activities that we often 

see within Tier 2.  That could also be with students that are perhaps going through some transitions and 

difficulties within their family network, perhaps students who are going through grief or students of 

divorce, just different dynamics that might play into influencing their behavioral response.  Additional 

supports could include FBAs which are Functional-Based Assessments and individual student planning 

processes to help identify students that may be at risk.  Therefore, I circle back to that statement that no 

single intervention or approach will meet all of the behavioral needs within a school, and we have to be 

able to keep that point in mind as we project supports for our students.  The slide that you're currently 

viewing depicts the current trends for many instructional settings.  Sadly, students are often arriving at our 

schools without the pro-social tenets to allow them to effectively participate in instruction.  Behavioral 

outbursts and interruptions are often truly that student's very best effort at that moment when it comes to 

interacting and participating in an instructional setting because they have not been taught otherwise.  It is 

clear that teachers' response and their way to navigate some of these behaviors can be something that 

we need to be able to think through.  And getting tough or meeting behavioral infractions with 

punishments and actually a more increased or a heightened negativity doesn't really do anything to 



change the flow of that interaction or increase the overall climate of instruction.  Most importantly we want 

our students to want to learn and to view the school environment as a positive safe place.  So with that, 

PBIS often offers a lifeline of sorts because it allows us to teach our students via modeling, practicing, 

and acknowledging what appropriate behavior looks like.  We will talk through each of these specifics as 

we progress through today's webinar.  However, it is often helpful to think that where we presently are 

and what we need to do to help our students get to where they need to be.  Sometimes we need to know 

that where we presently are to help us get to where we're going.  We are very hopeful, Donna and myself, 

that by the end of this webinar, the benefits of PBIS will be much more clear and you'll be able to 

effectively get into where your students are going, what county resources may need to be tapped into, 

and how we can make sure that they get on that road to success.  The slide you're currently viewing is 

such a powerful slide.  It allows us to really zero in on a key point.  PBIS is all about teaching.  You hear 

we say several times that PBIS recognizes that academics and behaviors cannot be separated.  There's 

truly a connection across the two and it is clearly demonstrated when you think about our triangle.  As 

such the very same efforts that go into teaching academics really need to go into teaching behaviors.  

And that's a paradigm shift.  We often really are quick to think, "Hey, I can intervene and I can support 

and mediate a student that might be having some difficulties with reading and math."  However, that same 

patience and supports aren't as readily extended when our learners have a behavioral misstep.  This 

often causes me to pause and to ask why?  Why are we so quick to offer supports with academic 

difficulties but -- that is why I often think this slide is so very powerful.  Much of what we have learned 

about PBIS comes from the work and research of Rob Horner and his colleagues across the nation.  

Truly, Rob does say it best when he says, "If we haven't taught, modeled, practiced, reinforced and re-

taught, it is truly unethical to punish."  As we've already stated matching negative behaviors with negative 

adult response isn't going to do anything to help improve our environment or encourage pro-social 

changes in our students.  However, that powerful paradigm shift that I mentioned of PBIS allows us to 

stop that reaction-based mentality and that negative cycle and we can now then begin to capitalize on the 

strengths and we can begin to reinforce the appropriate behaviors that we want to see more of.  This brief 

list that is captured on the slide spells out the powerful relationship.  Punishment and negative adult 

responses tend to breed more acting out and maladaptive behaviors.  It's kind of like that matching 

negative to negative really doesn't yield a positive.  We can all likely agree that if we want to shift that 

pendulum and we want to move to the positive, we have to make sure that our students are interacting 

with respect and we want to show them that.  We want them to be respectful with each other, we want 

them to be happy that they're in school, and we want to show that we are demonstrating that rapport and 

that necessary adult connection to facilitate success.  Sometimes it is as simple as our students knowing 

that there's somebody there and they're cared about and they have a constant that they can go to as a 

home base and an anchor for support.  Here's another really powerful slide, and with this, we are able to 

highlight the big ideas of School-Wide Positive Behavior Interventions and Supports.  We will likely circle 

back to many of these big ideas as we talk through the content of today's webinar.  So let's get into a bit 



more of the nuts and bolts of PBIS.  An important takeaway that Donna and I are hoping that you gather 

at the end of this webinar is to be able to find School-Wide Positive Behavior Supports and that when 

you're talking about it, you will be able to see that this acronym is something that you hear out and about 

when you're thinking about education, when you're thinking about behavior, School-Wide Positive 

Behavior Supports or simply PBIS is something that you're going to hear more and more of.  Reason 

being, it's an evidence-based practice that we're seeing lots of wonderful suggested responses and lots of 

great student outcomes.  Each of these descriptors that you find when you think about School-Wide or 

PBIS allows us to say that we're talking about that same tiered framework.  It's a framework of 

interventions to support students' social and academic learning, and it helps us to create a really highly 

supportive and positive learning environment.  It is that environment that's going to set our students up for 

success.  A few additional key points about PBIS are as follows.  The emphasis is on a team-based 

design, it isn't one person that's coming up with this, so it isn't just a small cadre.  We've got an entire 

team that's coming together and looking at the present environment and thinking about the changes that 

we would like to see happen.  In addition, the emphasis is for all students.  The emphasis is on prevention 

which is a great thing.  We are continually looking at what we can do on the upfront to teach and model 

expected behaviors before behavioral challenge results.  With that, we want to make sure that we're able 

to pre-teach and support our students through prevention and supports instead of operating from a 

reaction base.  So we're not putting out fires, we're being preventative and we're thinking about things 

and supports, routines and procedures that we can put in place to set our students up for success.  

School-Wide is definitely a teaching model.  The focus is on teaching and reinforcing appropriate 

behaviors.  We are teaching those behaviors and behavioral follow through pro-social interactions with 

the very same rigor that is given to teaching academics.  Another thing that I can't emphasize enough is 

that School-Wide Positive Behavior Interventions and Supports is for all students.  This is not a special 

education initiative.  It does not exclude students that have an IEP and it's not a program.  It's an 

intervention and with that we're thinking about how we can build frameworks of fidelity and supports for all 

of our students.  PBIS is for everyone and I think sometimes that's something that we really have to think 

about because folks might have the insight that, "Oh, it's just for a certain select group of students, it's 

only for a certain time of day or in certain areas."  It's a framework and with that, it is for everyone.  Lastly, 

a couple of helpful quotes and mantras that we often use is the fact that it's easier to prevent a behavior 

from happening than to deal with it after it already happened, again, that notion of prevention instead of 

reaction.  I circle back to Rob Horner's quote, "Until we have defined, taught, modeled, practice, reinforce 

and re-taught, it is unethical for an adult to punish."  Another important detail to keep in mind is that PBIS 

is research-based.  This is not a new tactic or something that is driven by a fad.  PBIS is a vetted 

evidence-based protocol that recognizes the good things that you're doing and the fabulous strengths that 

are already going on within your school.  It allows us to build on them the strategic systems and practices.  

You will note the data is a listed on the slide, the data component with PBIS is a huge factor and it really 

does serve as a backbone for implementation.  We always think about data and we think about it in a way 



that if you use it appropriately and with fidelity to drive your decisions, you really can work smarter not 

harder and that is too another thing that we've learned from Rob Horner.  We can see with certainty what 

is working within our buildings and what may need some further resources and support.  For example, if 

there's a problem in the cafeteria, you can implement an intervention or layer in some supports for that 

specific behavior within that specific location and within that specific time of day.  This way we're not 

trying to fix things that aren't broken and you're working on truly the areas that need our attention.  

Additional important points to consider are captured on this slide.  PBIS does not offer a quick fix.  There 

are no magical consequences.  We often say to teams it's three to five-year process to build your 

framework and with that, concerted focus efforts are delivered and focused in on at each tier.  PBIS does 

allow us to take a really comprehensive look at the practices, structures, routines, and procedures that 

are currently going on within the school.  And really it's all about teaming.  Teaming in day-to-day decision 

making, those two things are going to go in hand and those two things allow us to have an objective 

understanding and clarity about what is truly going on within our buildings.  Other important distinction for 

PBIS is that it isn't a program.  With that I say with a real degree of emphasis, it's a process.  Teams work 

concertedly to build their framework around their needs and the individual nuance within their school.  

This process allows you to look at the data and analyze what is working and to build an evidenced-based 

supports and resources on the areas that you may still need some extra support.  So talking about what 

School-Wide is, let's look at the flip side and consider what it is not.  A couple of those additional points 

are captured on this slide and they reinforce the notion that this is being a process-driven activity.  So 

you're going to go through it with a continuum of supports and resources.  PBIS, as indicated, is for all 

students.  It's applicable in all locations and with that, it should be taking place at all time.  A common 

misnomer is again that it might just be for certain students, perhaps students who have an IEP, students 

that might be within a certain placement or just within certain areas within the building.  Again, we have to 

always keep in mind that PBIS and the backbone of that is to allow us to build an overall positive healthy 

school climate across all settings and with that is that intricate connection between academics and 

behaviors.  All of these supports together allow us to consider how we could maximize our instruction and 

set our students up for success.  So with that I say, how many times have you heard that question, 

"What's in it for me?"  Well, this slide allows us to take a peek at that and to think through some of the 

benefits that come from the implementation of PBIS.  One of the keywords on this slide is fidelity.  

Implementing with fidelity allows us to make sure that our installation and the work through of our PBIS 

efforts are done with success and with driven decision processes.  Also, we're going to put much attention 

into data.  Data is continually used to assess the outcomes of implementation and allows us to look at our 

systems and practices to make sure, is that data story telling the story that we want to see.  So are we 

doing what we set out to do?  Is the data yielding changes and effects from our efforts?  Some of these 

systems and practices can include the teaching of behavioral lesson plans.  It could also consider some 

of our supports within the various settings of the school, the roll out of an acknowledgment system to 

reinforce our students and are we seeing the demonstration of the appropriate behaviors that we've 



taught, are they happening and translating over to student conduct.  All of those details and pieces of 

data speak to any related professional development that we may need to target.  With that, we're able to 

see, are our staff being consistent and successful when interacting with our students.  Very truly our 

students can tell how authentic our implementation of PBIS is by how our staff are interacting, and we 

want to make sure that our staff can really walk the walk and talk the talk.  Additional benefits that arrive 

from implementation with fidelity include, increases instructional time, and this is usually where folks really 

have an aha moment.  When we have increased instructional time due to less interruptions and outbursts 

as a result of behavioral episode or students acting out, we really can begin to see an overall better 

school climate and also we're seeing an overall satisfaction level from both our students and our staff.  It's 

really likely to say that each of these attributes would be a great addition to add to any of our schools.  

And when you think about it when the students are happy and the adults are happy, it makes for a really 

much more smoother day and it allows more time for academic engagement.  With that, let's take another 

look at our triangle.  As indicated, we're going to likely circle back to this slide on several occasions, but 

what I wanted to make sure that we can always keep in mind is that this graphic indicates the 

interventions and supports for all of our students, from the academic ones and also from the behavioral 

ones.  The first tier that we're going to discuss is the universal tier otherwise known as Tier 1.  You will 

see that this is the largest tier and depicted as the green area.  This is the largest portion of the triangle 

and represents the preventative actions that we're taking to support our students.  Again, the assumption 

is that 80 to 90% of all students will successfully respond to these proactive teaching techniques, these 

routines and procedures that are taking place within Tier 1.  With that let's take a little bit of a closer look 

at what Tier 1 supports look like within our schools.  One of the things you'll see is that there's a 

development of three to five possibly stated expectations.  This goes back to that notion of teaching 

behaviors with the very same rigor as teaching academics.  As we noted earlier, this is a paradigm shift 

when behaviors are taught, modeled, and re-taught, we were able to then use reinforcement to help our 

students interact and demonstrate the behaviors that we would like to see more of.  Moreover, the 

instruction is very precise and explicit.  With that, we're working in our defined areas and we're working to 

make sure that we see the appropriate behaviors that we'd like to see in those defined areas.  Example of 

that would be lunch behaviors are addressed and taught in the lunch room, rest room behaviors are 

addressed and taught in the rest room.  It contextually fits, it's explicit, and it's demonstrating to the 

student these are the behaviors that we're hoping to see, these are the behaviors that we would like to 

see more of.  As you can imagine the ever important classroom behaviors are taught where you'd guess, 

within the classroom.  We model, we teach, we practice, re-teach, and also wherever needed, we shape 

student behavior to help them continually be set up for success.  An additional powerful distinction that is 

happening throughout this entire process is reinforcement.  We are catching our students being good and 

we're helping them be appropriate.  When we see that, we're going to reinforce it.  We're going to zero in 

on those efforts and acknowledge that appropriate response because ultimately we want to see more of 

that.  This slide also allows us to consider a little bit more about Tier 1 and the activities and interventions 



that you see within that tier.  As we've already noted, PBIS is for all students in all locations.  There is a 

powerful connectedness that comes from this process.  Everyone is on the same page, everyone is using 

the same language, and as a result, effective instruction and increased instructional time is a coveted 

bonus.  So with that, we were able to successfully create learning environments that are well organized 

and very well thought out.  We are cultivating settings that have established routines and practices that 

support student learning and the overall pro-social student conduct.  PBIS that is done well and with 

fidelity allows for consistent implementation and successful outcomes.  Sounds like a win-win situation 

when you really think about it, don't you think?  At this point, I'm going to turn the content over to Donna.  

And she's going to explain a little bit more about the process and protocol of PBIS. 

DONNA HALPIN: Okay.  In looking at this slide, we're talking about the effective instruction and how we 

actually implement School-Wide Positive Behavior.  The effective use of that data and implementation 

and monitoring allows us to readily recognize students that may need some more support.  The critical 

part of this process is the classroom management and having effective behavior routines, procedures and 

systems that set up our students to be successful and learn.  PBIS is not just about behavior.  It is about 

the connection that's interwoven throughout.  An effective school-wide support system must have 

teachers who are using effective instructional techniques.  This is another important and powerful slide.  It 

allows us to consider what School-Wide Positive Behavior Supports are addressed at each of these 

systems.  This slide causes us to consider all the systems that affect our students and can have an 

impact on their day.  By considering these systems, we can think about consistent supports and routines 

that maximize their success and complement the instructional environment.  As we notice, the key to 

PBIS is prevention and being wise about creating those environments that teach our students how to be 

successful learners.  Much of that is looking at the antecedents of a situation instead of acting from a 

reaction-based premise.  The distinction is being systematic and building a framework that is proactive 

instead of reactive and putting out fires.  Next slide.  As we notice, there are several systems that work 

together to best support our students.  This slide is built around the school-wide system and relates to the 

overarching ideas that are used to teach PBIS, and then fostering those appropriate behavioral 

responses.  Examples of this could be that acknowledgement system or how we reinforce those 

behaviors those reinforcement systems that are in place if we catch our students being good and boost 

the chances of seeing more of those behaviors.  Additionally, if you notice on item seven.  It speaks to the 

data that we're collecting and what we're doing to measure the effects of our efforts and work to 

continually improve student outcomes.  This slide you're now viewing speaks more to that classroom 

system.  It's also a key to consider when -- since it impacts our students greatly because they spend most 

of their day in those classroom settings.  Key things that make the classroom system run well is keeping 

the focus on the positive.  Therefore, you can see here that you need to have adults provide a ratio of four 

to six positive to the one negative statement presented to our students.  The adult staff in the building are 

so powerful in their influence on our learners.  Modeling and demonstrating respect, kindness, 

responsibility is a powerful way for our learners to learn these behaviors.  That notion of teaching and 



working to prevent behavioral errors before they occur is a critical part of this process.  Continuing with 

our discussion on systems, it's critical that we consider those non-classroom systems.  These would 

include the hallways, cafeterias, playgrounds, parking lots, rest rooms, busses, et cetera.  Each of us can 

imagine the behaviors and the challenges that occur in each of these settings.  An effective and fidelity-

driven framework of PBIS allows us to have the same consistency, predictability and success in these 

less structured settings as we do in the classroom context.  The key thing to consider again is the power 

of teaching modeling and reinforcing.  School-Wide PBIS provides a framework for addressing these 

behaviors with prevention as an underlying principle in each of the tiers.  Tier I is focused on preventing 

occurrences of problems, Tier II, preventing risk factors or early-onset of problems from progressing, and 

Tier III is reducing the intensity and the duration of those symptoms.  This framework is improved by 

providing a range of evidence-based mental health interventions for those individuals that need a little bit 

more and those that their mental health needs are far great.  Catching our youth early, providing support 

before they desperately need them is a goal for both our school and our community.  Providing those 

mental health and behavioral interventions in the school community and intervening early on could have a 

larger impact on the community as a whole.  These are some of the key ideas of the universal Tier I 

support.  Wellness and mental health program should be available to all students, like the Department of 

Health model, universal or Tier I level support is for all students which is the entire school community.  

The focus of this level is prevention.  We can teach appropriate behavior, we can intervene early, use the 

multi-tier model of service delivery, use the evidence-based practices, monitor the [inaudible] progress 

and use the data to make decisions.  In Tier I we also use some assessments, some universal screening, 

some diagnostic, and some progress monitoring.  Schools can then look at their data to see what they 

need to have in place, to see what can support 80 to a hundred percent of the student population.  We 

want to develop responsible citizens, decrease bullying and promote healthy emotional learning, life skills, 

and keep children from entering or continuing in the justice or drug and -- drug and alcohol system.  If 

your school partners with the behavioral health agency, they need to be on this universal core team.  

They need to be part of the universal planning and part of the prevention planning.  Attention is focused 

on creating and sustaining primary which is the school.  I'll be taking a brief pause and asking you to 

respond by giving examples of those supports and services for the universal Tier I, secondary Tier II and 

tertiary Tier III systems.  It's clear that schools can benefit from the resources in the community to make 

an impact on youth and young adults in the county.  Can you provide some examples of some of the 

county supports and services that are available to schools that would support youth in Tier I?  Okay.  

Well, when I think about classroom teachers, they're usually trained in their pre-service on how to teach, 

how to formally and informally assess students progress.  Many of the teachers lack the same expertise 

that the many people in the county, mental health community have in dealing with behavior, mental health 

resiliency and substance abuse.  Teachers, when they're taught to become a teacher their focus is on 

academic performance and it's foundational for their training.  Managing behavior and classroom 

management instruction may only be a few targeted courses.  Most of what teachers do they learn on the 



job training.  Some teachers are more successful than others.  In contrast our mental health specialist 

and drug and alcohol counselors or social workers or justice and juvenile justice professionals have a 

wealth of knowledge in effectively supporting youths and families.  The mental health services are often 

missing in some schools.  One of the benefits we said at the School-Wide PBIS as we stated in providing 

a positive social culture, these could be more effective in promoting early intervention and treatment with 

the likelihood of better measured impact for students.  By interconnecting those county resources with the 

school through drug and alcohol prevention, something like the reality tour or a program too good for 

drugs.  That program that focuses on building protective factors and developing personal and 

interpersonal skills, those just add and support that prevention model at the Tier I level.  The next theory 

of support and I wanted you to be thinking about some of the interventions that you have is the area of 

Tier II or targeted interventions.  This Tier II level of support is also depicted in the yellow zone on the 

triangle that we've been viewing.  This is for those students who are not responding to Tier I level support.  

The interventions with secondary prevention are more intensive and since a similar number of students 

requiring the services from the yellow part of the triangle, they're at risk for engaging in more serious 

problem behaviors and they need a little bit more support.  Providing these kinds of interventions quickly 

to students, school staff first may decide to do something like a Check In and Check Out or a Check and 

Connect which are both effective research base practices.  These practices can be put in place very 

quickly and implemented to meet the needs of a student that has behavior, that needs -- that requires the 

-- or that is being maintained by reinforcing the adults attention.  Other behaviors that students have may 

require a more intensive intervention.  I'd like to turn this presentation back to you again in the audience.  

Can you provide come examples of county supports and services that are available to schools that would 

support youth in Tier II?  Other supports within Tier II are small group evidence-based interventions.  

Something like anger management, some conflict resolution, social skills.  They could be brief support, 

children of divorce, some blended family support group or just even making friends.  These groups are 

often run by schools staff, but sometimes they're contracted or county funded mental health professionals 

actually come to the school and work with these groups.  It's important that there's a partnership between 

the schools and the outside mental health professionals, and that their roles and the responsibilities and 

the expectations are clear.  There needs to be an expectation that the evidence-based practices are use 

and that there's some way to monitor the progress in this group.  At the SAP level or at this level, the SAP 

team or the Student Assistance Program may be involved in decision-making.  Some of the activities that 

the SAP team would include would be screening and assessments, action planning, some ongoing follow-

up and some necessary supports.  Decision making questions by that team may be does the student 

need -- can a student need be met through a small group intervention or if there are additional referral 

information needed?  They may even ask if there's a need for some outpatient services.  The area of 

support and interventions that are Tier III level of supports are also called tertiary supports and they're 

depicted at the top red zone of the triangle that we've been referring to.  Students requiring this level of 

support can exhibit behaviors such as destructive behavior, mental health needs.  They maybe 



experience some kind of crisis or they're at risk for dropping out of school.  Interventions with these 

students will look very different for each student.  At this level, students may be looking or schools may be 

looking to complete a functional behavior analysis and develop some kind of function based behavior 

support plans across their setting.  Tier III interventions and supports are very individualized.  This is 

where the partnership with the county services will connect to the schools and provide an intervention that 

we hope is really going to change the trajectory for those students and families.  The services and 

supports may include using the CASSP System, BHRS supports, High Fidelity Wraparound Services, and 

other programs that you have available.  There are also some school-based programs such as RENEW 

in Tier III.  RENEW is the model that is a research base school to career planning and support 

intervention for some youth and young adults that have emotional and behavioral support challenges.  

The model was developed in 1996 in [inaudible] and it's been implemented in schools, community-based 

and residential communities.  They key feature with RENEW is it includes promoting some self-

determination, some personal future planning, some creative and individualized school to career 

planning, building family and other natural and community supports for an individual.  The selection of the 

resources needed to meet an individual student are identified through the data that we collect that we use 

to make very informed decisions about what a student may need.  Here's an example of that same 

triangle, but it is an example of a district planning team resource map of the interventions and supports 

that they would have in their school.  From this district, you can see that a majority of the students are 

receiving those universal supports.  Those needing a little bit more are receiving Tier II secondary level of 

support in addition to that universal support and those with more significant needs receive those tertiary 

level of supports that are available in school and out of school.  Tier III, there's often a county involvement 

with these students.  Can you provide us any examples or supports of some things that would fit into this 

group of students?  Things that come to mind to me right away are the services and supports that include 

the CASSP System, behavioral health resources and supports, High Fidelity Wraparound and some other 

school-based programs like the one I mentioned for RENEW.  The selection of the resources needed to 

meet an individual students are identified through data collection and decision making.  I'm gonna turn 

this presentation back to Kathryn.  She's going to be sharing with you some information around that data 

collection. 

KATHRYN POGGI: Donna, thank you so much.  The next slide that you're going to be seeing is also 

another one that we consider to be very powerful.  And with that also, it's another view of our triangle.  

And it depicts the data sources that are often called upon when you're looking at the tiers to best support 

our students.  You will note the broadest portion of this triangle is that universal tier.  And that area that 

Donna just walked us through, some of those related supports.  It speaks to how critical it is to have a 

very rock solid foundation as we build all of our interventions and supports through that PBIS framework.  

As we've already discussed, the universal tier is that foundational tier and that is why we cal it Tier I.  The 

intent is that the systems and practices that are in place of Tier I will allow for an 80 percent success rate 

for all of our students.  This allows resources and supports to be freed up and made accessible for other 



students who might be needing some interventions that either Tier II or Tier III.  Some of these applicable 

interventions are captured on this slide and as you move up to tiers of support, you will also see 

opportunities to connect and partner with other county resources that we've discussed today.  So with that 

we're going to move a little bit more into the discussion about data.  PBIS and data do truly go hand in 

hand.  An effective PBIS framework that is implemented with fidelity had data at its core and it operates at 

its backbone.  So, why do we collect data?  Well, the data points allow us to create points of comparison.  

We're able to really look with a concerted effort as to what is going on pre-intervention or what we often 

called baseline and then what is happening after implementation.  So we can truly assess, did we do what 

we said we were going to do?  Data allows us to direct and to sit in and look at our measures of 

implementation and are we yielding the results that we were hoping to see.  Data analysis drives that train 

and it drives the decision-making process.  Additional data sources that we rely on consist of annual 

electronic survey that we often participate in through the University of Oregon.  Some of those data 

sources are the school safety and the self-assessment surveys.  In addition, we rely on fidelity tools.  

Some of those fidelity tools are conducted annually and those would include the benchmarks of quality 

and the School-Wide Evaluation Tool or what we often called the SET.  These tools allow us to 

investigate the success of our Tier I efforts and to ensure that our universal foundation system is rock 

solid.  We want the data story to ultimately tell us is our PBIS working and if they're showing us the 

increased student outcomes and positive student climates that we're seeking.  The role of data isn't 

limited to a certain Tier of PBIS implementation.  This slide allows you to look at several tools that are out 

there in the drive or decision-making process.  And it also allows us to see kind of the gate keeping 

protocol that we rely on as we think about expansion.  And that we move from Tier I into the advance 

tiers.  As indicated the Benchmarks of Quality and the School-Wide Evaluation Tool are those decision-

making tools that we have within our foundational tier, Tier I or that broad green zone that you have seen 

within our triangle depicted today.  In addition, we have the Benchmarks of Advance Tiers.  That allows 

us to look at Tier II and Tier III.  Are the systems and the practices in place that would promote and allow 

us to expand our implementation?  And can we move then into higher degrees of implementation?  

Perhaps Tier III.  And with that some of the things that Donna mentioned, RENEW has a Fidelity Tool 

which is known as the Integrity Tool or the RIT.  High Fidelity Wraparound allow us to look at the 

Wraparound Fidelity Assessment System.  And then there's also CASSP Fidelity Measures.  Each of 

these led very valuable data sources that allow us to consider where are we with our implementation, 

where our supports and resources that we may need to layer and to boost our efforts and can we 

continue to grow our tiers of support?  Data, data, data.  So with that we've talked a lot about it.  Why do 

we relay so heavily on it?  Well, this slide allows us to track down through a few of those details.  Data 

allows us to see with certainty what problem behaviors are occurring, where they're occurring and when.  

Data is the key component to help us fill in the dots for the entire picture.  When data is analyzed and 

interpreted, we are able to see what group of students at what time of day and in what location are 

presenting challenging behaviors.  Therefore, from that data we are able to make decisions about what 



layering of supports are necessary, what perhaps adult supervisions should be added and increase 

structure that might be needed to teach a certain targeted activity.  Furthermore, that very important data 

gives us an opportunity to teach, re-teach, model, support and reinforce.  We can teach and use this 

information from more professional development of our adult staff.  And that's another really important 

consideration.  Not only are we trying to grow the support and the understanding of positive school 

climate for our use in our students, but we also can take these opportunities as a really valuable 

teachable moment for our adult staff and we can structure our professional development explicitly around 

the data sources in the stories that were seen as far as data trans.  The next set of slides fill up of a data 

picture and how the interpretation of action planning can result from this analysis.  This particular slide fills 

up the days per month, Office Discipline Referrals or what we call ODRs and the totals that are yielded 

from that.  This is a really valuable piece of information because it speaks to bowstring student sessions.  

So what booster sessions or review sessions might be needed to go back and teach those behaviors?  

Just like Donna indicated we're teaching those behaviors.  It can be done through a behavioral lesson 

plan, it could be done through a cool tool, but the data that we claimed from our review of that allow us to 

tell where we needed zero-in.  With that we can layer it in during certain times of the year.  Please note 

when you look at this slide, it's just an increase in ODRs, Office Discipline Referrals around the fall and 

winter holidays.  That very same precision that was noted in the last slide with data analysis and problem 

solving can also be depicted in this slide.  It's pretty powerful to know that problem behaviors are going on 

and which ones are happening within the school and throughout each of its individual settings.  We can 

think about which problem behavior is providing some of the areas that we need to work through.  Some 

of those could be dress code violations, tardies to class, vandalism, property destruction, aggressive, 

acting out behaviors, fights, defiance.  Each of those are depicted via a data source.  And we can think 

about which one are we seeing of higher prevalence which triggers in that teachable moment, where do 

we need to circle back and increase our supports and what things need to be revisited both through 

professional development efforts and through the teaching and practice of our students through those 

behavioral lesson plans.  The graft that you're presently viewing also speaks to another important data 

source, and this one is location.  The information that we have here allows us to see what is going on 

within our systems either the classroom or the non-classroom systems and how we can work to boost 

those effectiveness and the level of efficiency.  Location data gives the team a clear idea of where that 

problem behavior is popping up, where is it occurring.  Using this information, we're able to see and 

design what areas and routines were parts of the building might need some increase supports.  Again, 

those booster sessions are those re-teachable moments that we go back and review behavioral 

expectations, routines and procedures can be targeted.  With that you can really identify with a degree of 

certainty which area requires extra support.  The area that's depicted within this slide is the classroom.  

So with that we're able to look about within the classroom setting what supports might need to be 

structure.  So that could be downtime, time between in -- in between activities, transitions between 

activities allows us to also think about just the organization of that setting, the accessibility of our 



materials, the traffic flow.  All of those different decisions that allow a classroom to run smoothly and 

efficiently.  This slide allows us to take a peek at what's going on within times of the day.  And we are able 

to look at, you know, across the day, if there's certain intervals that we're seeing an increase in Office 

Discipline Referrals and how we can zero-in with more efficient interventions and supports.  By identifying 

the activities and routines that are associated with the times of the day, the school can accurately target 

interventions and increase supports.  So with that, thinking about those transitional times, thinking about 

times that are of less structure and also times that we might keep -- need to consider, do we need to 

increase adult supports?  Do we need to increase and focus in on our bell schedule?  Some of those 

important decision makings.  Also we're able to think about, where's our supervision presence?  Do we 

know that within each interval and within each common area, there's hallways, cafeterias, restrooms that 

we have adult presence that is there?  Our students will know when we're there and we could definitely 

catch them being good and acknowledge these behaviors that we would like to see that are more readily 

needed and to help them be successful.  Taking a peek at this slide, we're able to see that the arrival time 

might be an area of increase support.  Also those lunch and resource -- or excuse me, recess intervals 

might be an area of a little less structure and dismissal.  So, you know, we can thrink -- we can think 

through the day and decide again what supports may need to be added on how we can best help our 

students be successful.  The data on this slide allows us to speak the student data.  And this is a really 

powerful slide.  We can see if a particular students or small group of students may need some additional 

support.  This data allows the team to see which students are accounting for the most problems.  From 

this information, we can boost our support teaching and degree of reinforcement.  Also with that, we can 

really zero-in on our county connections to best support the students and ensure that they are meeting 

them right where they are and helping them to be successful.  This might be some of those graded 

system efforts in linking out to other supports to best help our students.  When you think about this slide 

and you look at the data view, it allows us to see with our really efficient eye a way of looking at our 

system and then to look at it as a whole.  Do we have an overarching system problem or do we have a 

student or a small group of students that might need some additional supports and interventions?  With 

that we can see that we can facilitate their academic and social success by knowing which student 

requires more support, what small groups might need some extra interventions.  And with that you can 

see the students are identified across the slide and each of them have an identification number.  The bulk 

of the students are having really a successful outcome and the referrals are quite minimal.  However, we 

do have some students depicted on the right-hand side of the slide.  They're having an increase need and 

an increase degree of referrals submitted.  With that that could be some of those supports that Donna 

referenced.  Maybe layering in Tier II or Tier III interventions to help them right where they are and to go 

through their success.  So now that we have talked about the tiered support of PBIS and the power of 

data, let's look at several key features and take away points for PBIS implementation.  A couple of those 

includes PBIS focuses on the much more positive comment to -- than the negative comment.  And just as 

Donna have indicated, we want to have like a four to one ratio of four positive comments that are being 



showered on on our students, the degree of any one negative or corrective feedback that is provided, that 

setting of that culture and setting our students up within that positive climate.  In addition, we want to 

make sure that we're teaching, modeling and working through all of those positive interactions, we're 

demonstrating respect, we're cultivating rapport and we're knowing that can then translate over to the 

peer interaction and how the students interact with each other.  PBIS Tier I is geared to set the stage and 

teach the school rules and expectations for all students.  So with that, we're all talking the same 

language, we all have the same expectations, and all settings, students and staff are engaged.  As we 

have indicated the framework.  These tier of supports and evidence-based practices are out there to 

provide to road to success for our students.  At this point we hope that we've captured your interest in 

PBIS and it made some valuable connections with county supports.  That teaming and interconnected 

system is really a perfect match to set our students up for success.  We're hopeful that you're interested 

and would like to learn more about PBIS.  And with that we encourage you to view a valuable websites 

that are picked -- depicted on this slide.  And at that point, we are at the conclusion of today's webinar.  

So I know that Donna and I would very much like to thank you for your time and attention today and also 

for your participation.  As indicated, this webinar has been recorded and will be released via a streaming 

link.  Both of our contact information are captured on this slide and we certainly welcome any supports or 

further questions and ideas, interventions that we could extend to you as you look to county supports, 

county connections -- county connections and the rule out of PBIS.  Thank you so very much and have a 

wonderful day. 


