
ANA SAINZ DE LA PEÑA: Good afternoon.  Welcome to our first webinar of the school year, Monitoring 

ELLs' Progress in ESL Instruction in a Multi-Tiered System of Support.  My name is Ana Sainz de la Peña 

and with me are my colleagues Paula Zucker and Dr. Connie Cochran.  We're going to start our webinar 

reminding you that you have to download the handouts that are -- that accompany the PowerPoint for this 

webinar.  We are going to be referring to those documents constantly, so our advice is that you print the 

documents and have them available so we can refer to them and show you how we are -- we -- how did 

we compose objectives and assessments.  We always start with the PaTTAN mission.  The Pennsylvania 

Training and Technical Assistance Network is an initiative of the Pennsylvania Department of Education 

working in partnership with families and location education agencies to support programs and services to 

improve student learning and achievement.  We also have PDE's commitment to Least Restrictive 

Environment.  We have one outcome for this webinar and because it really is a step by step procedure in 

how to support progress monitoring for ELLs, our expectation is that our participants will learn how to use 

formative assessment tools to develop an assessment plan to monitor student progress.  Why is it so 

important that we understand how to progress monitor our students?  If there is one thing that we have to 

understand is that progress monitoring deals with a plan.  You have to have a plan in place and then, you 

know, try to go step by step collecting evidence, not only to help students see their rate of progress, but 

also to collect evidence that will be able to help you demonstrate that your students are learning what you 

are teaching.  It is also a very good way to align these actions with their Danielson Framework which is 

going to be our -- the way that we are going to evaluate teacher effectiveness.  We also need to 

understand that planned instructions as we -- as I mentioned before, is a very important part of progress 

monitoring.  And we will be referring to planned instruction many times as we, you know, go step by step 

about the process of developing progress monitoring.  In short words, to really know and provide 

evidence that students are learning at the rates expected.  We would like you to hold on to the terms 

systematic and planned instruction, very important terms as we move along the rest of the slides.  We are 

going to also pair progress monitoring to the idea of looking at a system.  So it needs to be systematic 

and also from the perspective of guiding our instruction from the idea of student learning.  So one of the 

important things that we need to look at whenever we look at student's outcome, it is the three 

components that are crucial for that -- for helping students reach those outcomes.  One is the system in 

itself.  How is the system providing the supports that students need to achieve standards?  The other part 

is, what are the practices that are aligned to support the system in the process of helping students to 

reach those outcomes?  But the third circle within the big circle of outcomes is data.  So this webinar is 

really going to support you at providing the data necessary to document our practices and student 

outcomes.  That means students reaching the goals that you have set up for them in your classroom.  We 

also need to understand that data is always used as we know in our education and environment for 

decision making.  And it's very important that when we go to the table as ESL professionals, we are able 

to document the kind of work that we are doing in the classroom.  So in this webinar, we are going to fine 

tune that kind of work, the work that we do in our classrooms to provide data so we can show how our 



students are working in regards to achieving our English Language Proficiency Standards.  So what do 

we need to consider when we talk about progress monitoring for ELLs?  As we said before, data is crucial 

to document student progress.  So the question for our ESL teachers is, how are you collecting data that 

shows that not only you are teaching, listening, speaking, reading, and writing, but how can you 

demonstrate or provide evidence that you have a systematic way to collect data in the advancement of 

your students within those four skills?  So when we talk about progress monitoring, what we are referring 

to is at the data that you are collecting in order to show that you are teaching all four skills in your 

classroom.  The last sentence, examine these skills strategically and routinely, really calls for a plan.  And 

when we talk about strategically and routinely, what we are saying is that in order to collect data in 

listening, speaking, reading, and writing, you have a plan in how to do that.  Our conversations with 

teachers across the commonwealth indicate that teachers are not very familiar with tools for monitoring all 

four domains.  In many occasions, ESL teachers can provide you data on reading and writing skills, but 

very rarely you will be able to get evidence from them in regards to listening and speaking skills, data that 

they are evaluating actually those two skills.  So in this webinar, we are going to address how to start 

collecting data not only reading and writing, but also in listening and speaking.  Why is it important?  

Because as you know, our students are assessed in all four skills with access for ELLs and also when 

they come in, we get results from W-APT that address all those four skills.  The last component of our 

prior slide talked about systematic.  It's a keyword when we talk about collecting data.  So benefits to 

systematic progress monitoring.  The first bullet really talks about collecting data that is not only test score 

data.  Look at the word in red, informed by.  So whatever goals these students are achieving also needs 

to be coupled with other parts of data that are also -- other kinds of data that are also very important for 

our ELLs.  We need to look at not only just scores in language proficiency, but there are other factors that 

our students bring to the table that are important to collect so we can get the full picture of our students 

reaching those outcomes that we set up for them.  We need to be looking at attendance patterns, 

migration patterns, the culture of the student, the academic background.  Why is that important when we 

talk about just acquiring a second language?  That piece is very important because our students have to 

really navigate, not only their linguistic limitations in acquiring a second language, but they also are in the 

process of acculturation.  There are in the process of getting used to new environments.  And all of those 

elements really impact their test results.  So we have to understand that the cultural component, when we 

talk about data, needs to have a place.  When we talk about effective instruction, it has a very important 

place.  The other bullet, the second bullet that you have there, talks about looking at patterns of different 

performance or progress across other characteristics of our students and this is also important because 

as we know, all of these elements really influence the picture that we're going to offer when somebody 

asks about, "So how…" 

FEMALE: You did. 

ANA SAINZ DE LA PEÑA: Following to the next slide, we already brushed upon the importance of culture 

in teaching and learning.  As I said before, even when we need to address interventions after we have 



gathered data, after we have looked at that progress monitoring, we also need to take a look at culturally 

responsive teaching.  For us educators of students who are culturally and linguistically diverse, we have 

to consider what kinds of accommodations. 

MAN: They're not hearing anything.  Not muted. 

ANA SAINZ DE LA PEÑA: Yeah, it's not muted. 

MAN: It may not be your -- yeah, that would talk. 

ANA SAINZ DE LA PEÑA: I apologize for any inconvenience regarding our audio, but we are 

experiencing some network problems here with the audio, in general with our technology.  So I apologize 

for this inconvenience. 

FEMALE: Off for two minutes. 

ANA SAINZ DE LA PEÑA: The prior slides that I talked about, when you -- if you would like to take a look 

at our archived webinars later on, you will see that they will have all of the explanations on the bottom.  If 

you have any questions about the slides, please send us the questions, but I think they were a little bit 

self-explanatory.  So I'm going to conclude this slide to move along.  We -- in the prior two slides, I talked 

about culturally responsive instruction and interventions from the perspective of also collecting data and 

the importance of understanding that if we are going to document or provide evidence in our student 

progress, we need to look at all the different variables that our students bring to the table.  And the last 

bullet here, it's important to consider, make increasingly more specific plans for students who are not 

moving at the same pace as other students.  When we work with English language learners, we know 

that in some instances there will be students who come from language backgrounds that are very far from 

the characteristics of our English language.  For example, students who come from languages that do not 

have alphabets that mirror English alphabet, they will have more problems than students who have, you 

know, alphabets that are sort of similar to our alphabet in English.  Students that come from, you know, 

countries that have been at war or experiencing some hardships and come with interrupted education, 

they will have, you know, more challenges than other students who come highly academically developed 

in their first language.  That's what this last bullet wants to tell you.  That there will be students that will 

need more specific plans to help them achieve the same outcomes that the rest of their students are 

required to achieve.  So the word here, the keyword is planning.  And maybe that is one of the pieces that 

across our -- or doing our presentations in different parts of the state, we have come across that planned 

instruction or having an ESL curriculum has been always a very challenging activity and in many 

instances, we haven't had a chance to really, you know, work out a process or have a process in place in 

which, you know, we will be empowered to start looking at our discipline from the perspective of a specific 

curriculum.  In your handouts, and we have provided two sets of handouts.  One is the -- an article that is 

called writing a curriculum.  So I will advise you to look at this article and really -- it's a very simple way of 



giving you some starting points to develop a curriculum.  We also have in our -- in our archived webinars 

a workshop that we presented called planned instruction.  So you can… 

FEMALE: You did. 

ANA SAINZ DE LA PEÑA: You can also go back to the -- to our archived webinars and look for that, you 

know, webinar that is going to support you in the process of coming up with, you know, planned 

instruction.  But when we talk about progress monitoring, we are also talking about planned instruction.  

That -- those two elements need to go hand in hand.  So we have a handout for you as a starting point.  

The other part is that we need to be able to start formulating long range objectives.  I know that in many 

instances when I talk to ESL teachers, they show me their resources, their textbooks as a way to say that 

this is what they do with their children.  Well we need to understand that textbooks had been created with 

a very broad general view of what needs to be learned by students.  But you have the focus, you have -- 

you know your students.  You have the results of their assessments, their W-APT and access for ELLs.  

So based on your knowledge of the students, based on the data that you have available, you have to be 

able to start looking at the tools that you have to create these long range objectives that are connected to 

our English Language Proficiency Standards.  We have tools from WIDA and we need to be able to 

create timelines to measure progress over time.  So in that way we will be able to provide evidence of our 

work.  As we know, we're moving forward with teacher effectiveness and student learning outcomes, 

SLOs, are going to be part of our vocabulary of teacher effectiveness very soon.  With the pass Act 82, 

beginning July 1st, teachers would have to start producing SLOs as part -- especially for ESL teachers, 

it's going to be 35% of our teacher effectiveness score.  So with that said, this is important information for 

you to start looking at formulating long range objectives using the tools to measure over time so you will 

be able to, you know, compose an SLO with, you know, really a level of understanding of the evidence 

that you need to provide to show that your students are progressing in listening, speaking, reading, and 

writing.  The last bullet talks about monitoring the fidelity of the implementation of your program and the 

fidelity of the implementation of your teaching which is also very important.  We are going to start with an 

example and we're going to look at your -- the handout that says -- and you have to pull this out of your 

handouts and you probably have already printed them.  So we are going to look at the Can Do 

Descriptors Grade Level Cluster 6-8.  Okay.  So it's the WIDA CAN DO Descriptors.  It's just a one-pager.  

As you all know, as ESL teachers, if you go to the WIDA, the W-I-D-A, WIDA webpage, you will be able to 

download CAN DO Descriptors for all the different grade levels in all four domains.  So for the purpose of 

creating a nine week objective then… 

FEMALE: You did. 

ANA SAINZ DE LA PEÑA: The first thing that I have done is look at the Pennsylvania Core Standards for 

grades six, seven, and eight and I look at a common requirement which was summarizing text.  So I look 

at summarizing text.  And with that idea, I went into the CAN DO Descriptors and you have that -- a little 

oval around the speaking component level four that says, paraphrase and summarize ideas presented 



orally.  So what I have done is in my planned instruction, I have created a 9-week objective, put in 

together the requirement of the grade which is summarizing text plus a combination with the CAN DO 

Descriptors to create a 9-week objective.  Why a 9-week objective?  Because in my district, we use a 9-

week timeframe for grading.  So this is my marking period.  Okay?  So that's a big grain.  So my objective 

is a 9-week objective.  From my 9-week objective, then I look at a breakdown because I have to produce 

lesson plans that are weekly.  So I look at my 9-week objective and I came up with a one-week objective.  

At the end of this week, students will be able to summarize orally, so I picked orally because it's very 

important for my ELLs to be able to speak, listening and speak, grade level informational passage from a 

newspaper, or from social studies, or from my textbooks.  So as you know, I went from a 9-week objective 

to a one-week objective.  So once I have my week -- or my one week objective, then the next step is, so 

how am I going to measure whether my students are attaining that objective?  Are they reaching that 

objective?  Are they attaining that skill?  That is the number one -- or excuse me.  The second step after 

you have your objective is number one.  The second step is, how am I going to measure that objective?  

So in short words, if I am looking at my lesson plan, I'm starting with the very first part which is the 

objective going to the end part which is the assessment of that objective.  Okay?  So I need something in 

the middle.  That is going to be the instruction.  What is going to happen during that week that students 

will be able to summarize orally?  And I have to start working on that too.  But first, I have to figure out 

how I am going to measure that.  Sometimes you can produce a checklist, a rubric, or a rating scale.  We 

will go over that process in the next few minutes.  We look at the word again systematic.  So now I am 

looking at my lesson plan.  Again, as I told you, I have my goal, I have my, you know, assessment plan in 

how I'm going to measure that goal.  And then in the middle, I have to make sure that once I look at my 

objective and my -- and my assessment, I will be providing, based on the kinds of assessment that I will 

give my students, I will have to provide ample repetition and practice.  Remember, your students are 

acquiring a new language, a second language.  So practice and repetition has to be part of your 

instructional strategies.  And sometimes, you know, we don't see enough of that social interaction for 

repetitions of a practice which is crucial for your ELLs.  Remember Dr. Walqui in all of her presentations 

has always said that language is developed through social interaction.  So how many times are we 

providing a week, a class, for our students to really practice, you know, using language with real 

purposes?  So we need to provide practice for that automaticity of language development and we need to 

provide opportunities to develop language not only in, you know, interaction with text, but also interaction 

among students.  And that is for us very important to point out.  So in many occasions, when we assess 

our goal, we need to also assess in some, you know, sort of context that could be social interaction.  So it 

is not just a goal that can be measured with paper and pencil.  So that needs to be very clear in progress 

monitoring ELLs in listening, speaking, reading, and writing.  In general, when we talk about progress 

monitoring, collective evidence to show progress, what we are talking about is a plan.  So I cannot say it 

and I know I'm using a lot of repetition about the plan, but that is exactly what sometimes we need to do 

with our students.  We need to have a plan.  We need to have a plan to answer the questions that you 



see on your screen.  They're really important.  So when you have a plan, you will be able to provide 

evidence of how well your students are meeting the goals that you have set up for them.  You also will be 

able to provide evidence when another teacher, a content teacher, may ask a question, "So how well 

student Manuel or student Quan Tran is doing in your class?  And not just the words that he's doing well."  

Well what does that mean?  So you will be able to say, "In speaking, he's really moving ahead because 

now he can put together complex sentences to express different needs, you know, you will be able to 

actually provide more information."  And the interpretation of data is also very important because you will 

be able to go to the table with your data and also be able to explain how to interpret the data that you are 

brining to the table.  Okay?  The other component of this slide is also important to consider.  As we know, 

just even learning any content area, more so language development, not all students will develop every 

skill at the same level.  So when we give a level of English language proficiency of a student, we are 

giving a composite score level.  But that doesn't mean that some -- a student that is at a Level 3.2 and 

another student that is at the same, Level 3.2, would -- they have the same skills in listening, speaking, 

reading, and writing develop at the same rate.  So keep that in mind.  So when we talk about listening, 

speaking, reading, and writing, we are also talking about how are we developing plans to monitor the 

achievement of the goals in each of those domains.  If you are very heavy on the reading and writing and 

not really looking at your speaking and listening, you will see that if you look at the four skills and you 

actually include them in your instruction and measure them, students will actually move forward at a faster 

pace.  Why?  Because you will be addressing productive skills which are speaking and writing as well as 

the receptive skills, which are listening and reading.  Very important to understand why you need to do to 

this.  In this webinar, what we are going to do is really provide you some step-by-step process to look at 

students.  In our case, when I look at my plan instruction, I selected students who are at Level 3, a range 

of Level 3.  Not just Level 3, but maybe 3.2, 3.3, 3.9, okay?  So -- but the bulk is looking at Level 3 

because I want to move those students to the next level, which is Level 4.  And why did I look at students 

in Level 3?  Because if you look at your test results, go back to your access ELLs results and look at your 

whole group of ELLs.  You will see that students progress at a faster rate from grades one -- I mean, 

Levels 1 and 2 and maybe 3, but once they hit 3, it seems to be that they are stuck at that Level 3.  And if 

that is happening across the state and if that is not happening across districts and schools, then we need 

to go back and look at our system and see how am I looking at my program from the regular's point of 

view and what does it take to take them from Level 3 to 4 and 5, okay?  So, that's why we selected Level 

3 and also, we selected a group of -- or a cluster, a grade cluster 6-8 because again, you know, we have 

seen that 6 through 8 students, middle grade students in many occasions happen to, you know, plateau 

at some point in their development in their language development, and that needs to go back to what am I 

doing to move them from Level 3 to the other levels of English language proficiency.  In your handouts, 

you also are going to have to really look for the handouts as we move along in this step-by-step, so my 

advice to you, if you have your handouts maybe -- or if you are at your desk just, you know, spread them 

out so you would be able to pick the one that I will be describing, okay?  But I will pause, you know, 



before we work with the handout.  Don't forget to also type your questions in the chat box so we will be 

able to answer some of your questions after we're finished presenting this.  So, we're going to start with -- 

I would like you to pull out your performance definition handout that says "Listening and Reading, WIDA 

Performance Definition Listening and Reading".  Okay?  Now, I would like you to look at Level 3 

Developing and move your finger across under Language Forms and Conventions, okay?  So, it's right in 

the middle and you have a little circle around that section.  Why I want you to look at that?  It's because I 

made a decision in my plan instruction that for my 9-week Objective on my -- on the receptive skills of 

listening and reading   For my 6-8 students Level 3, I am going to really, you know, look at this -- at this 

area to make it part of my goal, so my objective says "Students would process compound and some 

complex grammatical constructions."  That is my goal for a 9-week or my objective for 9 weeks that's 

because my marking period is 9 weeks in my school district.  You may vary that according to what you 

need to do in your school district.  Now, this is just one objective.  That doesn't mean that this is going to 

be the only objective I will be using for my students.  You know, that, you know, you have to also look at 

other objectives in your plan instruction, but at this point, we are just going to take this one 9-week 

Objective so I will come up with my one-week objective.  Looking at the larger objective, I said, well, for 

one week, I would like students to identify noun and verb phrases in context, okay?  Identify noun and 

verb phrases in context, that's my goal for the week.  Are we okay so far?  Okay.  So now, I have my 

goal.  The next step is to -- okay.  So how am I going to measure and provide evidence that my students 

at the end of the week are able to identify noun and verb phrases in context?  So, if I want to know that, 

then I have to start looking at a way to provide evidence.  In order to do that, I need to come up with some 

sort of a measuring tool and it is important that you plan this because if you have a measuring tool, you 

will be able to really reach that fidelity of implementation that everybody will be asking us to show.  How 

do you know that students are learning what you are teaching?  This is a question that can be answered 

with a measuring tool in place.  How do I know Ms. Principal?  Because this is my measuring tool and 

these are my scores, okay?  So, for me for that week I said that from 10 examples, students will identify a 

minimum of seven correct answers in my assessment, that's my measuring tool.  This is my benchmark 

tool, okay?  Now, if students get fewer than 7 correct answers, they will qualify for more explicit instruction 

in Tier 1.  That means with my group of ELLs, okay?  So, more explicit instruction is another term that you 

need to continue to discuss and see what it means, okay.  So, now, I have my measuring tool.  I have my 

goal.  I have my measuring tool.  Now, I need to look for tasks in which I am going to assess.  Since I will 

be measuring listening and reading, I have to come up with some listening tasks to make sure that if I am 

teaching the skill of identifying noun phrases and verb phrases, which I've been teaching, right?  I've been 

teaching during the week, how do they look like, I've been given examples and all of that.  Now, I would 

like them to really take out their whiteboards.  And since this is a listening skill, what I am going to do as a 

teacher is I am going to read phrases or read sentences that contain either a noun phrase or a verb 

phrase and what students need to do is to listen the teacher reading or annunciating the sentence and 

they will have to write on their whiteboards either "N" or "V" to demonstrate that they're listening and they 



are identifying, okay?  So, that is formative assessment.  That formative assessment is going to help me, 

the teacher, really know whether my teaching during those two days or one day or three days is really 

getting my students to be able to identify noun phrases or verb phrases really fast on the moment and 

through some, you know, feedback for me as a teacher.  If I see that, you know, 95% of them are doing it 

right, then that gives me an indication or even 100% or 99% an indication that I can move forward.  So, 

that is something that you need to consider when you do this formative assessments.  The second bullet, 

students will complete a quiz from teacher dictation by identifying noun phrases the same way with "N" 

and verb phrases with "V."  What this is, is the teacher is going to have 10 sentences and she would 

dictate the sentences to the students.  The students will write the sentences -- the sentences and then 

they're going to have either an "N" or a "V" next to the sentence with the identification of a noun phrase or 

verb phrase, so this is my second assessment.  Now, I can collect some evidence from students.  Both of 

these imply listening, so I am really making sure that they can identify by listening.  Now, I am going to 

ask students to identify by reading on their own.  So, the third bullet is students will read grade-level 

content text and identify noun or verb phrases.  Now, we're getting into the reading part.  I will give them a 

worksheet with the sentences.  They are going to read on their own and they are going to identify by 

underlining or making a circle, whatever direction I will have at the beginning of the page which ones are 

noun phrases and which ones are verb phrases.  This is my evidence of my assessment.  I am assessing 

what I taught and maybe that is something that we need to start reflecting on.  Am I assessing what I 

have taught?  And am I assessing to provide evidence of my instruction?  And am I assessing to provide 

evidence of student learning?  This is evidence of student learning, which is very important to collect.  

Okay.  So, I am an ESL teacher like I said in the middle grades, so I, at this point, you know, I have three 

students that I pulled together who happened to be, you know, a different stages of Level 3.  So this is -- 

these are -- these are my results and as -- I don't know if you recall, but my measuring benchmark 

component was a minimum of seven correct answers.  So, when I collected that evidence, I found out 

that after looking at a student work, Student A got only 4 and Student C is only -- has only 6 correct.  So 

here, I need to look at my data and say and ask the question, right?  Can the teacher move forward?  If 

this will be the results that you have, can you just move forward and say I already taught noun phrases 

and verb phrases in context?  Or do we really need to start looking at some interventions within my 

instruction for next week?  So, if you are collecting your data, you right away need to use this data to look 

for ways to provide safety nets for your students.  So you're not waiting until the end of the marking period 

to say, "Oh, by the way, you know, Peter actually cannot do anything of -- or do very little of what I 

taught."  This is a way to say "Okay, I am -- I am constantly doing some formative assessment to move 

forward, but at the same time, the data I am collecting is going to help me either continue moving forward 

or maybe, you know, work very strategically with some of the students that will need this, you know, close 

those little gaps so I can move forward, okay?  So, this is important -- an important way to look at data 

also from the perspective of how do I really provide the safety nets in my Tier 1 to help students close the 

smaller gaps that they may have in learning how to identify noun phrases and verb phrases and do the 



re-teaching right away.  So so far in the process that I show you we started with where do I get the goals, 

the 9-week goal?  And I show you one way to do it by using your performance definitions, your WIDA 

performance definitions.  That could be one way.  You could also look at as we did before, you know, 

what is required at grade level and then look at your performance definitions and find some matching of 

that.  The important part is that you have to have a goal, and once you have a goal, you need to find ways 

to measure how students are reaching that goal.  And once you do that, then you need to provide a tool 

to measure and then collect your evidence to know, you know, whether your students have achieved the 

goal.  All right.  So, we are going to do another one, okay?  So, this is another we do.  Actually, I wish we 

could be face to face to do it we do, but I am inviting you to follow with me step-by-step how to do this.  All 

right.  So, you need a tool here.  Your tool at this time is your WIDA performance definition for speaking 

and writing.  So I would like you to pull that handout and put it in front of you.  WIDA performance 

definition speaking and writing.  The scenario is the same, these are my same students who are, you 

know, in the bracket of 6-8 and they are also, you know, at Level 3 moving towards Level 4, very low 

Level 3s that need some work, some foundation work to move to Level 4.  Okay?  So, it's the same 

scenario, same students, but this time, I am going to provide data in speaking and writing.  I start again.  I 

look at my plan instruction and I have done it before with all of my other ESL colleagues in my district.  

We have a plan instruction that we work it out together, and so I have my 9-week Objective.  Where did 

we get the 9-week Objective?  I -- we did it by looking at the speaking and writing performance definition 

Level 3 in this case, and you have a circle around it.  And I look at the area of linguistic complexity this 

time because there is some work that needs to happening with my students at that level, okay?  So, it's 

Linguistic Complexity Level 3 Developing.  What it says in your document is short and some expanded 

sentences with immerging complexity.  Okay.  So, that is our speaking and writing objective.  Now that I 

have that, I am going to look at my goals.  Students would produce short and some expanded sentences 

with immerging complexity.  That's my One-week Objective, the same way students would produce 

expanded sentences that provide additional detail both orally and in writing.  Why?  Because I'm working 

with students that are, you know, 7th and 8th graders, so I am looking at, you know, moving them forward 

because they don't have a lot of time to waste.  Okay.  I have a measuring tool.  Like I said before, it is 

important to -- once you have your goal, to come up with a measuring tool.  And in order to do that, I look 

at the area of retelling.  Retelling is an important skill and since I am going to have something orally, 

retelling is part of, you know, your oral component of this.  So, it says here students will retell from text, so 

I did my homework before and I pick a text from my instruction.  I was teaching some, you know, science 

at that point and also some social studies components topics in my ESL classroom, so I pick text that had 

at least 4 supporting details.  So I pick that text and I have it there for this kind of task.  So it says here, 

retell must contain three or four supporting details.  Retell must include a variety of oral sentence lengths 

of varying linguistic complexity.  That language comes from your -- and I would like you to pull that also.  

You have a wonderful tool.  The WIDA Speaking Rubric and also the WIDA Writing Rubric.  Since this is a 

speaking task, I would like you to take a look at your speaking rubric, put it next to you and look at Level 4 



because I want them to move to that level and there is a little circle in the speaking component of 

linguistic complexity that deals with a variety of oral sentence lengths of varying linguistic complexity, so 

that is where that language comes from.  All right?  The second task, those with fewer than 3 supporting 

details will qualify for more explicit instruction.  Again, if children will not be able to identify 3 -- or I mean, 

less than 3, if they are able to identify less than 3, they will need more explicit instruction.  The last bullet 

is deals with the writing component, the very first two bullets are speaking, the last one is a writing task, 5-

sentence written paragraphs that must contain at least 3 expanded sentences using some specific 

language related to content and using conjunctions correctly.  That component, that kind of language I 

really pull it from the last handout that you have, which is your writing rubric for Level 4 expanding and it 

has a little oval around it, okay?  In linguistic complexity.  So these tasks here, the measuring tools deals 

specifically with the rubrics as well as the descriptors that we have for each of the levels.  So, 

Assessment for One-Week Objective.  The first bullet, what are the students going to do to demonstrate 

that they have reached that goal?  Students will chorally repeat teacher-developed sentences with 

expanded and varied details.  This is almost like your formative assessment.  Teacher will say the long 

sentences or the expanded sentences with the right emphasis on the voice to connect the sentences and 

students would repeat that.  Will, you know, speak with the same kind of intonation patterns that they 

need to practice.  Then the second task, students will orally retell a passage from a grade-level science 

text.  As I told you before, I've been working with science and social studies, and so they will have to 

orally repeat that passage.  And the last one is students will expand detail by creating this is the writing 

component of it, creating compound sentences with conjunctions in short paragraph about Martin Luther 

King.  So the same process that we did before, goal, measuring tool, assessment tasks, and then I will 

collect my data which will be, in this case, for my 3 students, 3/4, 4/4, 3/4, did they reach my benchmark?  

Yes, they did.  They did in the oral component.  Did they reach my benchmark for writing?  They did the 

three sentences, three compound sentences, but we need some work with conjunctions.  Okay?  So, this 

is telling me whether I can move forward or whether I need to re-teach certain area.  Now, we can say we 

have evidence.  This is the kind of evidence we're looking for when we talk about progress monitoring.  

This is going to help us provide evidence that we are teaching English language functions and forms, 

provide -- we are able to provide feedback to students on their learning, "Hey, you did well here, but you 

need to prove this here."  And also to share with our colleagues and data teams, IEP meetings or even, 

you know, in the multidisciplinary evaluation teams.  We went back to the Why, and definitely, the Whys 

are very evident in all of this, you know, slides that we have put together to show you the importance of 

progress monitoring your students systematically.  We have a list of resources here.  Mostly your WIDA 

webpage is your best friend.  This is where you have to go to find out what is, you know, available out 

there.  They are always creating new tools.  My advice to you, my colleagues, my ESL teachers, is to 

continuously go to the WIDA webpage to find out resources.  We also use Assessing English Language 

Learners, which is a book by Margo Gottlieb cited there.  I don't -- I think I have some questions that were 

asked.  One question is can you repeat the definition of SLOs?  The definition is -- or actually, it stands 



for Student Learning Outcome, Student Learning Outcome.  And you will be getting some training in that 

area because it is really something that we are going to start getting more and more.  Another question is 

how does the WIDA rounding down of ELP English Language Proficiency on the access going to show 

progress of a student going from 3 to a 3.9 when that -- when data will continue to show a Level 3?  The 

levels of English Language Proficiency cannot be used to chart progress.  Growth is one piece that is 

important to consider and the only way you can measure growth with your students is when you look at 

their scale scores.  So my advice to you is that when you get your teacher report, and that means that the 

individual student report on access, please look at the scale scores in the middle.  They are usually in the 

hundreds and the only way that you're going to find out whether your students are progressing or are 

growing in the different areas or in the different skills is by actually looking at two years of access results 

and subtracting, you know, the scale scores of one year as opposed to the other year.  We did present a -

- I mean, a training in how to chart growth using your access scores.  We are planning on having a 

webinar very short on student growth and keep it archived in PaTTan website.  We do not have more time 

to entertain a couple of other questions just to respect your time.  We are going to finish our webinar, but 

please do not forget to email us if you have other questions.  My email address is on the screen and, you 

know, we will be very glad to answer your questions.  Our next webinar will be February 13th, and we will 

be talking about explicit instruction through the development of interventions for English language 

learners in Tier 1, 2, and 3 so we hope you have learned something new in our webinar and thank you 

very much for attending. 

FEMALE: The organizer has ended the session, and this call will be disconnected.  Goodbye. 


