
MICHAEL STOEHR: Hey, good morning.  Sorry about that.  I know there were some folks on earlier and 

we were having our set up and -- anyhow, I want to welcome everyone to today's broadcast.  And this is 

the first in the series for the Community of Practice Webinar.  Today's session is an overview of School 

and Community Based Effective Practices in Pennsylvania.  To get started, I just want us to take focus to 

where the materials are for today's session.  And, you know, actually we will have these posted to the 

PaTTAN site but for today's purposes we wanted to show off the new secondarytransition.org site and 

really use that as our HUB especially for our community of practice session.  So if you go to the 

secondarytransition.org website -- just give us one minute to do that.  And when you go to 

secondarytransition.org, on the home page you'll see that there is a tab that says hot topics and 

upcoming events in secondary transition.  When you click on that tab, it's going to come to the upcoming 

events and then we have the Webinar series listed there.  We also have a tab for today's Webinar.  When 

you click on that link, that will take you to today's date, Effective Practices in Secondary Transition and 

then what you will find there is today's PowerPoint that the four presenters will be using.  And you will also 

find an additional handouts that the presenters from Fox Chapel School District will be using and one of 

the tools that Joan Kester from George Washington will be referencing.  So the materials again can be 

found on the secondarytransition.org website under hot topics, under the date for today's Webinar.  Okay.  

As we move through and we begin today's session, I just wanted to remind folks that one of the sponsors 

of today's session along with the Community of the Practice is the Pennsylvania Training and Technical 

Assistance Network.  We are part of the Department of Education, with Bureau of Special Education and 

assist local school districts, families, parents and the community in helping individuals with disabilities 

especially for the purposes of today's Webinar in Secondary Transition.  We have a goal to make sure 

that all the youth and young adults that we are educating are educated in the most -- least restrictive 

environment.  And I think for Secondary Transition folks, that's something that we naturally do as we 

prepare individuals for success in the community.  I wanted to go over the outline for today's session.  We 

were looking at effective practices as our theme as a kick off for today.  And to do that what we're going to 

do is highlight a number of aspects of Secondary Transition.  First, looking more specifically at high 

school program for youth and young adults.  We're going to start with two staff members, Crystal Evans 

and Ashley McFall from Pittsburgh Public School and they're going to talk about the range of programs 

offered through that district and the reason we're highlighting this really to look at programs that exist in 

effective practices for youth and young adults starting early, starting in 9th, 10th grade and continuing 

through graduation, but then also looking at programs that benefits students at a variety of different 

levels.  Next, we'll move to staff from the Fox Chapel School District and we have actually three staff that 

will be presenting.  One is the principal from Fox Chapel high school with us, their Transition Coordinator 

and their Special Ed Director and they'll be presenting after the folks from Pittsburgh.  Then we'll be 

moving on and talking in a more global sense about how to work effectively in a community looking at 

agencies, organizations and other partners and Dr. Joan Kester from George Washington University will -

- would be presenting information on unleashing the POWER of interagency collaboration.  And then 



finally we're going to wrap up today's session focusing on one of the local transition coordinating councils 

in our state that has an extremely effective program and it's the staff from Berks County Transition 

Coordinating Council and they'll be presenting it at session.  Okay.  With that, I'm going to turn this over to 

the folks from Pittsburgh Public School, but before we do that, I just want to remind folks that this session 

is being recorded.  We will be having it closed caption and it'll be posted to the secondarytransition.org 

and the PaTTAN websites in about four weeks.  I also want to remind folks that feel free if you have any 

questions during today's broadcast to go ahead and you can type those in, in the question panel.  And 

with that, we're going to go ahead and switch this over to the folks in Pittsburgh.  Okay.  Ashley and 

Crystal, you're on. 

CRYSTAL EVANS: Good morning--good morning.  Thank you, Michael.  My name is Crystal Evans.  I'm 

the Transition Coordinator for Pittsburgh Public Schools and I have a colleague of mine here as well. 

ASHLEY MCFALL: And I'm Ashley McFall.  I coordinate the Start on Success Program for Pittsburgh 

Public Schools. 

CRYSTAL EVANS: So today we're going to go through as Michael said and talk about some of the 

transition programs that we have here in our district and some of the outcomes that we've seen for our 

students as a result of going through some of our programs.  So with IDEA 2004, the primary purpose of 

transition is to prepare students for whatever their plans are after graduation.  So we're looking at three 

outcomes, for secondary education or training, employment and independent living.  Secondary 

Transition is the bridge between school programming and the opportunities of adult life so we want to 

make sure that what we're doing in our high school programming is preparing our students for life after 

graduation whether again that's going into employment, some type of training program or just preparing 

them to live as independently as possible.  Secondary Transition also involves partnership so we want to 

make sure that we have all the parties at the table during the IEP meetings to make sure that students 

are connected to the appropriate agencies whenever they leave us.  The partnership should also involve 

the student, their family, any other local community members that the maybe involved with or anyone else 

that they might want to invite to the IEP.  It should also build on the student's strengths, interests and 

preferences which is the point of doing transition assessment and we're going to talk about a few of the 

assessments that we used here in our district as well.  And Secondary Transition should also identify the 

services and supports the student needs in order to be successful once he or she graduates.  Pittsburgh 

Public Schools believe that providing vocational experiences the students while they're still in high school 

is best practice for them giving them the opportunity to participate in a real work setting out in the 

community while they're still attending high school, we'd be able to help to prepare them as best as 

possible for whatever they plan to do whenever they graduate.  I'm not going to go through every bullet in 

details but you can see up on your screen some of the benefits that we feel that providing vocational 

experiences can give to the students.  It obviously improves their employability skills so they get the 

experience of being in a real work setting knowing what it's like to, you know, have a job.  We do have 



program that we're going to talk about today that that does pay students minimum wage to be out in the 

community, working at a real work site five days a week for two hours a days.  So you're going to hurt 

about that program.  We do have other programs where our students are participating in an unpaid 

vocational experience so again they're working on employability skills, talk skills, things like that.  We also 

feel that it improves student self-advocacy and self-determination skills.  They learn about their disability, 

they learn how to ask for help when needed and it also gives students confidence that, you know, they 

may not have had if they didn't have these types of experiences while they were in high school.  The 

Pittsburgh Public Schools have several transition initiatives and programs within our district that we've 

had for many, many years.  The first one that you will see is we have transition counselors that are 

assigned to each of our schools to provide support to students between ages of 14 and 21.  They serve 

as not only the guidance counselor but also the Transition Coordinator for those students.  They maintain 

a caseload of approximately a hundred and twenty students.  They write the transition components of the 

IEP's that complete all of the transition assessments for the student.  Make sure that the students are 

connected to the appropriate agencies and employers, job coaches, things like that and then they also 

help support our transition program.  The transition programs that we have here in our district, we have a 

Community Based Vocational Education Program which provides students who are typically served in a 

life skills or autistic support classroom with an unpaid vocational experience in a real work setting in the 

community.  We have a Start on Success Program which serves students primarily in learning support 

and that's the program that Ashley McFall is going to be speaking about later on today.  We have a Travel 

Instruction Program that we have travel trainers who provide one on one instruction in the community to 

teach students everything from basic street crossing to riding port authority to being able to call access if 

that's going to be their mode of transportation whenever they graduate.  And we do have a few different 

18 to 21 year old programs that students can participate if they're staying in school, graduating on their 

IEP goals.  The one that we are going to focus on today is our CITY Connections Program.  CITY 

Connections like I have mentioned is our -- is the district's 18 to 21 year old program.  Typically, the 

students who are in our life skills or autistic support classrooms during the first employer from high school 

are the students who typically go into this program.  Most of the students who go in the CITY Connections 

have had some type of vocational experience in the community prior to entering the program.  The 

majority of these students did participate in the CBVE or Community Based Vocational Education 

Program that I had mentioned earlier at some point during high school.  So they've had some experience 

prior to entering this program.  Each student's programming is individual.  It's, you know, obviously 

designed to help and meet their IEP goals.  The team supporting the students and we again make sure 

that we have agencies involved, we make sure the OVR is at the table.  If the student has a support 

coordinator or mental health worker service coordinator, we always make sure that they're invited to the 

meetings and we meet not just once a year with the IEP but we meet periodically throughout the year just 

to make sure that students are on track to graduate and that they're connected to the appropriate agency.  

And again, we strive to help the student meet the outcomes that either attending some type of training 



program, working either competitively for pay or with the support of a job coach and living in as 

independently as possible.  Students who have completed their fourth-year of high school again, it's who 

we're looking at when entering CITY Connections.  They are students who typically cannot graduate on 

their typical credit so they're graduating based on their IEP goals.  Let's talk a little bit more specifically 

about the CBVE Program that many of our students who enter CITY Connections have had the 

experience and opportunity of participating in while still in high school.  So they've had some experience 

out in the community already.  We have some good assessment data prior to them entering the CITY 

Connections.  So we have a good idea of what their job goals are, maybe some of the things that we still 

have to work on and then go from there.  CITY Connections is community based.  We have currently four 

apartment sites that the district rents.  We do not own the homes but they are home within the city of 

Pittsburgh.  And we have two college sites that are located on a college campus.  One at CCAC 

Allegheny Campus and one just recently opened last year at Point Park University in downtown 

Pittsburgh.  Everybody said CITY Connection looks different.  You will never see all of the kids at the site 

at one time typically.  Everyone in CITY Connection has a volunteer piece, some of the students are 

working, some of them are participating in a community based assessment.  They're working with our job 

coaches, they're working on travel training so they may report to the site in the morning, have breakfast, 

get their stuff for the day and they're gone.  And, you know, they come and go throughout the day.  If 

they're at the house, they're working on daily living skills.  So they're cooking they're breakfast, they're 

making their grocery list, they're reading the newspaper.  They are, you know, learning the bus schedule.  

They're working on all those daily living skills that they're going to need whenever they graduate.  The 

students attending our college sites typically are students who could possibly participate in a college 

class.  We have a lot of students on autism sector and who are participating in both of these sites.  Again, 

they're located on, you know, college campuses and a typical college classroom.  Students can 

participate in a lot of the recreational activities that are held on each campus and at our Point Park Site 

with professor permission they may also audit classes as well.  All students at CITY Connections do 

participate in travel training so they all have a travel assessment, that doesn't mean that they're all 

cleared for independent travel via port authority but they all have either gone through basic travel 

trainings and street crossing, recognizing street signs. If the travel trainers feel that they can progress 

through then they will learn to ride independently on port authority buses or call for access like I 

mentioned earlier if that's going to be their mode of transportation whenever they graduate.  All students 

access a wide variety of community locations so they learn preferably how to access different things in 

their own community.  Where is the post office, the dentist's office, the grocery store?  How to navigate 

around?  How are they going to travel whenever they graduate?  Those are things that we help them with 

while they're attending the program.  Students attending CITY Connections, they work in a variety of 

settings.  We have students who may just have a volunteer -- a volunteer piece.  It's going to be 

something that, you know, that's their goal whenever they graduate.  They may not be capable of 

competitive employment.  Some students maybe in a -- in a facility whenever they graduate but we do 



give them the opportunity to do some community based assessment just to make sure that we're 

assessing their skills appropriately.  And then we do have students who, you know, are working 

competitively before they graduate.  We have students who attend college whenever they graduate so 

and everything in between.  Every student at CITY Connections has a volunteer piece so you can see 

that they've volunteered Pittsburgh Community Food Bank, it's just one of the place that they volunteer 

but we feel it providing them with that option is a really important thing.  We, just over the last couple of 

years, has had approval to hire our job coaches for the district instead of contracting out to different 

agencies and that worked tremendously.  We've had great outcomes with our own job coaches, so our 

job coaches not only do job coaching obviously but they do community based assessment for the 

students who are attending CITY Connections.  Some of the community partners we do still contract with 

the few agencies here and there just depending on the needs of the individual student so we still use 

them for certain things.  Travel Instruction, I've already talked about a little bit that there's just a little bit 

some additional information up on the screen about our travel training department.  All travel training I 

believe I mentioned is done on a one to one basis so we have one travel trainer assigned to one student.  

Some pictures a typical day at CITY Connections.  You see them at the grocery store, eating lunch, 

cooking in the kitchen.  I also have at the end here some of the program outcomes.  So you can see the 

number of students enrolled in our program just last year that's the most current data that we have.  We 

have 80 students total in the program and then you can see the percentages of some of the goals that we 

have within the program as well.  So, you know, 100% of the students last year who participated were 

connected to adult agencies prior to graduation.  Some of the work experiences that our students had last 

year and again this is within all of the 80 students who participated in the program last year not just the 

graduates.  Travel training and volunteering, how many students were registered to vote, registered for 

the draft and how many students were accessing recreation and leisure activity.  This next screen that 

you see are student outcomes.  Now, this is all the outcome data that we have from the start of the 

program which was in -- oh, the first site opened in 2002-2003.  We had one site, we have autistic site 

right now.  You can kind of see all the data that's collected throughout the year.  Waiver funding, it's 

something that we always try to make sure that this is in place for our students.  Most of our students 

attending CITY Connections are eligible for waiver funding and we hope that to have it in place prior to 

them graduating so that, you know, the last day of their programming at CITY Connections looks like the 

first day of their adult life.  We're going to leave a couple minutes at the end for questions.  I'm going to 

turn this over to Ashley McFall now who's going to talk about our Start on Success Program. 

ASHLEY MCFALL: Okay.  Thank you, Crystal.  Thank you, Michael and everyone on the call.  Again, my 

name is Ashley McFall.  I coordinate the Start on Success Program for the Pittsburgh Public Schools.  I've 

been working in the district about eight years now.  Started out of my Rehabilitation Counseling Program 

at the University of Pittsburgh and came in and work directly with the Start on Success Program.  

Actually, with Stacie Dojonovic before she left for Fox Chapel.  Just a little bit about the Start on Success 

Program, it's been established since the early or late 90s so 15 plus years.  I think the longevity of this 



program and the longevity of the other programs in the Pittsburgh Public Schools says a lot about the 

district buy-in that they understand the reasons for our programming and the outcomes that they 

achieved.  We have the buy-in from community partners that we work with that they understand that by 

working with us and supporting our students, they're helping them become, you know, successful 

individuals once they leave the high school and the school district.  So I think the longevity of our program 

say a lot about that.  Specifically about Start on Success, we are a program designed primarily for 

students with learning disabilities so when we're thinking about the students we work with, they require 

our minimum support regarding the amount of coaching that they might need in the community.  So these 

individuals will probably be able to get a job, go out there, apply but where we see our students maybe 

struggle a little bit as the job maintenance go.  So that's actually one of the main -- goals of our program is 

to increase the job retention skills and job maintenance skills that they can have.  And another primary 

goal is to increase the career potential of the students with disabilities and helping them prepare for 

competitive employment.  Our program will incorporate daily classes so our students participate in a daily 

crew development class.  They participate in career assessments throughout their entire time with us.  

They participate in career mentorship, service learning projects, they participate in decision making 

program that helps them work on decision making skills and building those skills.  They participate in a 

paid internship in their senior year of high school and also do presentation to build leadership skills and 

also participate in celebrations to help them recognize the achievements that they have completed.  And 

then we also refer student for summer employment through WorkReady Pittsburgh in the Pittsburgh 

Summer Youth Employment Program.  I know Fox Chapel is going to present a little bit about the pipeline 

and how we can help students through the pipeline of a continuation of education from college and career 

and so what I think our program that they would offer is the progression and being able to work with 

students for three years, helped students through that pipeline, through that three years that we work with 

the students, we're able to -- we're able to build relationships with the students, build relationships with 

the partners that are going to help these students and ultimately help them through the pipeline and 

become ready for college and career after leaving high school.  We have a three-year plan so students 

are identified in the 9th grade and then you can see on here what are -- what each year of our program 

looks like.  Students are identified in the 9th grade through an IEP referral process.  Teachers and 

counselors recommend the students for participation.  We go through kind of an interview process, we 

meet with the students, we talk with the parents and if they're interested and we feel it's a good fit for 

them then they are brought into the program at the beginning of their 10th grade year.  As I said, each 

year students participate in a daily career development class so then we also build in community pieces 

which I'm going to talk about into each year of the program.  So if we want to go to the next slide, I will 

talk more about the communities to that effect but the teachers who work with this program are the ones 

who will work with the students daily.  They're the ones who are going to build relationship over the three 

years.  We have six highly qualified Special Education teachers that the responsibilities of the teachers 

are different than teachers who might be in the building all day long.  They are responsible for teaching 



their career development class.  We called it work readiness one, two, and three for the three years of the 

program in the morning.  So they see their students in the morning and I'll talk a little bit more about the 

curriculum in a few.  But what they also do is then leave the school building and follow their students into 

the community in the afternoon to support the students in whatever degree is being necessary as far as, 

you know, what kind of level support they need on the work site, do they need a job coach until they can 

begin the skills or are they okay just being checked up on and maintaining their employment through 

communication with their supervisors.  The SOS teachers are responsible for travel training our kids to 

and from the work site.  Now, if the students seem that they need a little more support, we will refer to our 

travel instruction program as far as parental communication, doing the transition assessments and 

sharing with the IEP team, our teachers or the caseload managers for the students in their program 

regarding the IEP's and then also writing the IEP's.  We have grant funding that allows us to pay the 

students and so they're required for completing all of that necessary grant work, case notes, activity logs 

and all of that.  And then we have team meetings monthly with all of our schools that to make sure we're 

maintaining communication.  As I said that we see the students daily.  We've developed a three-year 

curriculum which is aligned to the Career Education and Work Standards in Pennsylvania and we're 

working also to infuse the common core.  Our primary curriculum uses Glencoe's Succeeding in the 

World of Work curriculum and then also The Transitions curriculum by James Stanfield but we also use 

numerous other resources out there.  The PA career guide skills to pay the bills, you know, there's a lot of 

different online resources that are available even Youtube if you take the time to kind of edit and look to 

see what you're viewing, Youtube has a lot of great, you know, snapshots videos that can be used in the 

classroom.  We focus on through the three years interest values, identifying their learning styles, helping 

them with leadership developments, understanding the local labor market, that's really important so we 

know where our students are going to be able to find jobs.  We can prepare them as much as we want for 

us, but if they can't find the job afterwards then, you know, we need to identify whether there is or -- we've 

also established a Wiki site that allows our teachers to share their ideas and lesson plans and work 

collaboratively so we're working as best as -- and efficiently as possible.  And the classroom allows for a 

connection between school and work.  It's -- it allows for teachable moments that happen on the worksite 

to be brought back to the classroom and to be shared and discuss as a group so that they can learn from 

things that may have happened and how to address it differently in the future.  We talked about transition 

assessment or -- Crystal touched upon that.  These are done throughout the three years.  I think the next 

slide will show our protocol of transition assessment and of course the students is first and foremost the 

person we want to gather the information from but we're also looking together information from parents, 

from their community supervisors, from their -- from their teachers and counselors to help us identify the 

most appropriate path.  You can see on here we identify learning styles, interest, abilities, aptitude so we 

use these to help drive the IEP Process and identify the goals that these students are going to work 

towards once they leave high school.  This is kind of just a little bit more about our different community 

experiences.  Like I said, we build a community experience into each year of our program.  Service 



learning is the first piece that we address and do with the students in the community that's in the 10th 

grade.  It allows them to give back to the community, they decide on a project they want to work on so 

they take ownership of it, they do the research behind it.  It's not just -- it's not just community service, it's 

definitely a service learning project.  And we hope that this instill the life long kind of drive to give back.  

We do mentorship in the 11th grade.  It is in an eight-week mentorship program.  We will pair a student 

with an adult, successful adult in the local community.  They can talk about the things that allowed them 

to be successful, what work they had to put in to achieve what they have achieved, help build the soft 

skills that are going to be necessary.  Often times this mentorship is the first piece of -- or the first 

exposure they've had to work.  So it allows them to really kind of grasp the things we've been talking 

about in the classroom.  We participate in college experiences.  We do, like as I said, a decision making 

program with Carnegie Mellon.  I know Fox Chapel does this as well.  It allows students to be mentored 

with a college student to build their decision making skills.  We also participate in the PAS program.  It's 

the CCAC, the Local Community College.  It allow students to kind of get an idea of what college is like 

and how it differs from high school while providing them and showing them how they can access disability 

services at the college level.  And then our program kind of culminates with an internship experience in 

the 12th grade.  Students work two hours a day, five days a week.  We receive funding through the Three 

Rivers Workforce Investment Board, our local web.  And dollars comes through WIA and TANF funds.  

And they're paid 7.25 an hour.  They get a real paycheck issued through Pittsburgh Public Schools, so it's 

another piece that's brought into the classroom, how do they manage their money?  And they do travel 

independently to and from their worksites and I'll go into a little bit more of the benefits coming up.  Here's 

just a few pictures of our students on their worksite.  You can see a student in animal hospital.  We have 

a student working in a day care, working at the University of Pittsburgh, working at AGH and you can see 

some of the major employers in the area.  We try to match these students to their interest and getting to 

know the students for two plus years prior to them doing a paid internship allows us to do that.  We want 

this to be a win-win situation, so if we're going to an employer asking them to host a student intern, we 

want them to know that, you know, that they're contributing and that -- and that they're also getting 

something back too.  So this is a way for local employers to influence the future workforce.  We hear and 

it goes back to my first comment that students can get jobs but can they maintain them?  And are they 

ready for the workforce when they leave high school?  So this allows for us to kind of have an influence 

over that.  They can -- they can kind of help shape students while they're in high school to become the 

employees that they want to hire.  They can help influence our curriculum development in our school.  

They enhance the quality of education for the students and they of course get to work with our student's 

who are, you know, engaging and interesting and it gives a different piece to the worksite that you 

wouldn't get if you didn't have high school students coming in to your site.  Of course the students benefit 

from this.  They obtain skills, knowledge and experience to make them more effective in the workplace.  It 

helps to shape their career path.  We -- how many times have we talked about the students, you know, 

saying they want to be a nurse or saying they want to, you know, work with animals and then realizing 



like, "Wow, no, I don't.  This is, you know, it's nothing that I thought it would be."  So we help -- you know, 

even if the site doesn't work, we still consider this a success because they've learned something about 

themselves through it.  We talk about linking school to work and we want students to have a high 

expectation for themselves after high school so by putting them in an environment that allows them to see 

successful adults, by allowing them to see success in themselves or we hope to increase their 

expectations of themselves and of course increase their self-esteem.  Here is just some of our partners.  I 

don't know need to go through them but we work with the hospitals and universities in the area.  Smaller 

businesses if we really a niche, an interest of a student that really doesn't fit some of our larger partners.  

This year we have somebody working in a medical examiner's office and a funeral home.  So those are 

two new sites they have to go out and development this year but then just general nursing, physical 

therapy, landscaping, security, day care.  So, we really try to individualize our experiences.  And this is 

where SOS stands today.  We're currently in seven of the district's high schools.  We serve over a 

hundred and fifty students in the 10th through 12th grade.  Sixty of our students are out doing the paid 

internship with 55 of our 11th graders going out soon in the coming months to do their mentorship.  

Overall program history outcome show that 95% of our students have graduate from high school with just 

three months after graduation, so first quarter data showing that 74% are either employed and/or 

attending post-secondary training.  And then just a couple other recognitions.  We've been identified and 

highlighted in the National -- by the National Governor's Association in their publication, A Better Bottom 

Line: Employing People with Disabilities which is the blueprint for the governors across the nation.  And 

we've also been recognized by NTAR to promote leadership for increasing employment and economic 

independence for adults with disabilities.  And then this year, I'm excited to be able to work with 

Leadership Pittsburgh.  We are going to be working with the cohort of influential leaders in the Pittsburgh 

region to address workforce development for youth.  So I'm excited to be able to work with that -- with that 

group of people to see how we can improve employment outcomes for our students with disabilities.  So I 

think that's -- or I think we're right on time, maybe. 

MICHAEL STOEHR: You were good.  So we do have a couple of questions that came in.  So I'm just 

going to go ahead and throw those at you guys.  And the first one is and I know you mentioned this, both 

Crystal and Ashley but how are the programs funded?  That has actually come in a couple of times. 

ASHLEY MCFALL: Okay.  I will speak to the funding for our city connections program.  Our district pays 

rent to both the house -- the house sites and the college site.  So we pay a monthly rent.  We sign -- our 

district signs at least every year to fund that, you know.  In addition to that, you know, we pay the utilities.  

Our district funds the salaries for -- we had a special education teacher and a paraprofessional assigned 

to each of our city connection site.  And then that would be an addition to, you know, if our students have 

a one on one aid or have any related service personnel that's attached then our district would fund that as 

well.  We also -- our students, I don't think I mentioned this.  They do get a $40 a month stipend from the 

district to help work on banking skills.  So if students, you know, are -- you know, if they go to a pyrogame 

or they need, you know, black work pants, black tennis shoes for their job at Eaton Park, they can use 



that stipend money to purchase that.  And then that obviously helps them work on banking skills as well.  

So it is completely funded by the district.  We don't have any grant funding to support the city connections 

program. 

CRYSTAL EVANS: SOS however does have grant funding.  We -- what the school district does is fund 

the teacher salaries and all the classroom supplies and that but what we do have is grant funding through 

the Three Rivers Workforce Investment Board.  Like I said it's TNS dollars and Workforce Investment Act 

dollars that funds the student wages for the students.  And so that allows us to pay the paycheck for the 

students in addition to some of our supplies, purchasing of assessments and, you know, celebration, 

recognition events at the end. 

MICHAEL STOEHR: Great.  The next couple of questions, Ashley, are actually specific to SOS program.  

One is how are you managing the needs for students to be engaged in Keystone coursework? 

ASHLEY MCFALL: We -- over the years, we've had an increasing challenge of kind of the schedule with 

academics the students are going to need to take to be successful for the Keystone or to be successful in 

post-secondary, you know, college if that's what they're track is.  What we've done, we've been a little 

creative in the time that they go out in the afternoon.  If they need to stay through seven periods, then we 

do allow them to do that so that they're accessing the academic coursework they need.  We just might 

suggest the work schedule that they have in the afternoon.  We've also worked with our school district to 

allow the SOS students to follow the kind of graduation requirements of Career and Tech Education 

students.  So that eliminates the needs for students to take a four-year Social Study or a fourth year 

Science.  Again, if the student is more appropriate for four-year college, and we feel that it's appropriate 

that they take those courses, that's what we do but in the case of some of our students who aren't bound 

for a four-year college then the schedule works and allows us to have the time to work with them in the 

community. 

MICHAEL STOEHR: Okay.  And this, kind of, is that same kind of question, I guess it's really coming to 

back to not just the Keystone but how students are meeting the requirements for their academic courses 

and how would that arrange within their schedule? 

ASHLEY MCFALL: Yeah, we work closely with the transition coordinators or we have counselors on the 

schools to identify where the students stand with their credits.  And like I said, we are flexible and can be 

flexible with the time they spend in the community so that they do access the academic courses that they 

need to. 

MICHAEL STOEHR: Other question came in, I was just looking at -- do you have any programs that exist 

in middle schools, have students that are turning 14 or becoming transition age? 

ASHLEY MCFALL: We don't have any formal programs like we've just talked about that we have in the 

high schools, however we do have, you know, teachers that will do, you know, community mapping or to 

take their students out to community.  Sometimes they do participate in some of the outside activities that 

we may have at the district such as participating in like a mentoring day or things like that where they do 



have their students out in the community but we don't have a formal program per say until the kid start 

high school in the 9th grade. 

MICHAEL STOEHR: Great.  Thank you both very much, both Crystal and Ashley for joining us today.  If 

you do have additional questions, in your handout for this section of the PowerPoint, Crystal's information 

is there along with her email address.  There's also a connection to the Pittsburgh Public School District.  

And I know you have information on your website about those programs, I believe. 

ASHLEY MCFALL: Yes, we do.  All of our programs are listed on our website. 

MICHAEL STOEHRL: Great.  Well, thank you both again for presenting.  And with that, we're going to 

now move to the folks from the Fox Chapel School District.  And they're going to talk about looking at 

Effective School-Wide Programs in Education.  They're really looking at this idea of transition programs 

for all students.  And with that, I'm going to turn this over to Stacie and the folks from Fox Chapel. 

STACIE DOJONOVIC: Thank you, Michael.  I'm Stacie Dojonovic.  I'm the Transition Facilitator for Fox 

Chapel School District and I'm here today with Dr. Rebecca Cunningham, our Assistant Principal at Fox 

Chapel Area High School and Dr. Lonnie Carey, our District Coordinator of Special Education.  One of the 

things or one of the questions that someone had asked was how do you continue to offer transition 

programs with the Keystone Exams and with all the requirements of general education and the high 

school reform movement and how do we continue to provide these quality transition services that 

Pittsburgh Public Schools just spoke about.  And we started this slide with just the position statement 

from the Division on Career Development and Transition.  That is posted on their website if anybody 

would like to read the whole article but if you look at how we're aligning transition services with secondary 

education reform, we know that the programs and there's data from the National Longitudinal Study, data 

from NSTTAC that supports the evidence based practices, the Pittsburgh Public Schools is implementing 

in transition.  That we can see that these practices do improve the lives of the students receiving these 

services.  So, looking at this evidence based practices and transition and aligning them with secondary 

reform movement and making sure that as we look to the secondary reform movement work to the 

practices in special education because if we want to improve the outcomes of all youth, we need to have 

the active participation and general education and special education.  On this slide, our team outlined that 

line because I think working at the community or practice in transition, we've often looked at our outside 

community stakeholders involving the family, involving the home but forgetting to look at the stakeholders 

within our own educational system.  The transition really isn't the job just of the especial educators but it's 

the job of the general educators and the career tech ed educators as well.  So really at Fox Chapel Area 

School District, we focus on preparing all students cradle to college and career, our general and special 

educators working collaboratively together.  Our district is faced like all districts with how to achieve 

academic proficiency within the common core.  Now, we see that there's overcoming social and emotional 

barriers to learning.  The self-determination and the self-advocacy and student engagement which are 

concept that have been around special education for a long time, those are concepts in the issues that 

kids in general education are facing a well -- as well, a lack of self awareness.  We know that all kids 



need clear exploration and clear assessment and benefit from workplace learning.  We're looking at 

dropout prevention within our district and ensuring that all students not only graduate with a diploma but 

they transition and have their goals for their post-secondary education and employment.  We've really 

looked at, and when you think of this, you know, we're talking about the issues that we're working on and 

what our students need in special education, that all students need the same things.  So, I kind of -- we 

decided to start with our example of -- we have freshman lessons that are delivered in homeroom every 

Tuesday to all students their freshman year.  And here are the things that we work on that aren't foreign 

concepts to anyone in special education.  Goal setting, decision making, the self-awareness, just 

ensuring that students are aware of where everything is in the building, the services, the social worker, 

what groups they could join, activities, clubs that they're working on the planning skills, study-skills and 

test taking strategy.  We do use Covey's 7 Habits of Highly Effective Teens, and I think these concepts 

and goals, this is something that all students participate in with and without disability because we're 

focusing on the academic success, the career development success and the personal social success.  

We begin in 9th grade year of career portfolios.  I can remember being at PaTTAN about 15 years ago 

looking at a presentation of all these special educators with career portfolios, and now career portfolios 

are something that -- all students are creating career portfolios in the commonwealth.  I think our district 

does it a little bit differently than some districts.  There has been a focus within our district over the past 

seven years on career portfolios beginning in sixth grade.  Now, we're going to talk primarily about the 9th 

through 12th portfolio because I'm the transition facilitator assigned to the high school but we have started 

career portfolios in sixth grade, and now because of our focus on looking at a PE 316 preparation, we're 

starting to embed not just career assessments but start working on the career portfolio in the elementary 

years.  And it is -- that our focus is ensuring that all students select careers based on interest preferences 

and skills.  You know, that's right from IDEA and what we're doing in transition assessment but that's the 

focus that all students, not just students with disabilities.  Our career portfolio requires 15 post-secondary 

planning activities.  It requires the service learning that Ashley talked about in her presentation that all 

students complete a service learning project.  And their reflection -- it culminates the career portfolio after 

they've done 15 career assessments, career development activities, their service learning project.  They 

then have -- the students then create a reflection paper based on their career exploration experience 

within our district and what their next steps are, what -- to prepare them for their next step through the 

years.  When they are finished with their paper, then they complete an exit interview with the panel and 

the staff to prepare them for life beyond our high school.  There is a link, our career portfolio and 

graduation project is on our Fox Chapel District website.  What's unique about this career portfolio is it's 

not something that's being done with me, the transition coordinator although I do monitor them for our 

special education students and I provide extra support.  Every staff is responsible for mentoring a group 

of students with their developing a career portfolio.  On this slide, we highlighted 720 days because our 

students receive a mentor.  A staff member is assigned 10 students when they come in as freshmen, and 

they will work with those students until they graduate everyday.  They are their homeroom teacher.  They 



deliver the freshman lessons every Tuesday to them and they have that same homeroom teacher all four 

years because they're mentoring them through their career portfolio preparation.  Post-secondary 

planning activities are embedded within our curriculum and they are completed in their English classes.  

You know, special education students are -- this has been a fact, how are we going to do transition 

assessment?  Do we pull them out of class?  We now have students included in general education across 

discipline.  Well, one of the things that we're fortunate enough as these transition assessment career 

development activities are happening for all students within their English, Health, Physical Education and 

Social Studies class.  All staff are responsible for planning for speakers to come into the building.  Our 

students, job shadow and they have mentoring experience for all students.  So when you have the 

collective effort of everybody, not just the transition coordinator or the guidance counselor planning these 

events, we can have much richer involvement and it's easier to develop those mentorship and community 

partners.  And students do have the right to choose activities on their own.  Each year, a student actually 

gets credit on their transcripts for completing career development activities, so as the transition 

coordinator, I should thank Dr. Cunningham right now because it makes it easier for students to want to 

complete career development activities, want to complete to transition assessment.  They have to 

complete four each year in order to advance to the next grade and receive a half a credit on their 

transcript as a pass/fail grade assigned by that mentor, their QRT teacher right on their report card.  And 

we are -- the stages of career development, as the student progresses through career awareness, career 

planning, career implementation, they might change their mind and come back and complete a career 

awareness activity.  The next slide just really gives you an idea of some of these things in our career 

portfolio, where they're completed.  Our career inventory done through the Choices/Bridges program is 

done and the Health and PE class in ninth grade.  Students then take those results and in their English 

class, they're completing career research and a career research paper.  Again, in 10th grade, you can 

see they complete a self-assessment.  It's an online assessment and then they complete career research 

actually with their guidance counselors in 10th grade.  When you look at this slide, there are just some 

activities here.  There's one I'd like to highlight, and I told Michael I was going to mess it -- I was not going 

to do this correctly.  If you're on the PA Secondary website, this is actually posted on their -- this is 

resource number three and resource number four.  That is the back side where you can see that we have 

a four-year plan that student's complete.  You can see that they're selecting their courses that they're 

going to complete.  They have a place to write -- to put on their career goal, their transition assessment.  

If you click on resource two, actually that's resource three, it's a course of study and the assessment the 

students will take.  Resource two, you can see they circled the career clusters out of the 16 career 

clusters that best matches their interest and activities based on the aptitudes that they have completed 

through assessment.  They complete a four-year planning workshop.  It's important for all students to 

have that self assessment and self determination.  Students complete this and you can see at the bottom 

how they come back and actually meet with guidance again to see after the first nine weeks, are my 

grades really matching what career goals are?  So they have that time to reflect and see what changes 



they need to make in their decision making, in their career plans because that self evaluation as we all 

know, it's so essential.  So I just wanted to give one example of the activities that all students are working 

on.  Not just our students with disabilities. 

MICHAEL STOEHR: And this is a reminder, if you can find all of these resources on the Pennsylvania 

Transition site, secondarytransition.org so all of the materials that Stacie and the folks from Fox Chapel 

are going to be discussing along with today's PowerPoint should be out there. 

STACIE DOJONOVIC: Thank you, Michael. 

MICHAEL STOEHR: No problem. 

STACIE DOJONOVIC: As the transition coordinator, I collect their career portfolios and I summarize all 

this information, and I do it once a semester.  So, that way if there are students that need additional 

support from what's going on in their general ed classrooms, I can provide them support.  I have a -- 

there's a career development every Friday.  I offer career development support and students are sent into 

my room that need extra support.  Oddly enough, it really is just for students with disabilities but I have 

some students without disabilities that are now coming to my career development room for support or 

questions but I can also look at this and see.  We do additional transition assessments but if this isn't 

enough for the students, I can look at it and see what we need to supplement with within special 

education but at least we have a starting point.  You can see the career implementation activities that all 

students are taking place in community service, their reference letter, depending on their career goals, 

either a job or college application and their work experience.  I really want to highlight that these post-

secondary planning activities are transition assessment.  In the exit interview, it was actually our guidance 

counselor who turned to me when we were participating in an Indicator 13 training that Michael was 

delivering within our district.  And he had learned about the Summary of Performance because again, I 

never told general education about the Summary of Performances, I was writing, even the guidance 

counselors of the students because that's a special education requirement.  It's the special education 

compliance paperwork.  Why would I involve general education?  Well, one of the best things I did was -- 

because general education reluctantly had to come to the Indicator 13 training, they ended up helping us 

by saying, "Stacie, why do we need to implement something new for the Summary of Performance?  That 

student reflection piece is that paper that they write.  It talks about what's prepared them, what's their next 

step, what accommodations they need."  So now we staple that right to the state Summary of 

Performance and say, "Please refer to the student's own words." which is much more powerful when it 

gets mailed home to the student.  And I guess that's why -- you know, I think we have to really look at 

special educators of involving general education.  And when you're looking at the high school educational 

system, you know, everything is related whether we believe it or not.  The goal is the same, that we have 

to link the educational levels so that all students are ready for college.  I think some of these things that 

we had in Fox Chapel when we really begun aligning this 60 years ago was, you know, as a special 

educator in transition assessment, it was easy to just focus on what I needed done and how to 

incorporate it within what everybody else was doing.  As our district embraces differentiated instruction 



and getting to know all students in the room, our students are really a -- our teachers -- classroom 

teachers are accepting learning styles constantly and it was rather then I needed to do it myself because 

I'm the transition assessment, being comfortable with relying on my colleagues providing me with the 

implementation.  The relationship building, as -- I'm sure Jerome Casper is going to talk about in the 

community practice was something that was really important, and having our special education staff are 

assigned to General Education Department.  So we are -- I am part of the Guidance Department as the 

transition coordinator so I'm a part of the Guidance Department meetings.  We have our English teacher 

is assigned to the English Department and really helping us understand each other and build relationship 

with each other, I think are important.  What -- so that we see that the career preparation of all students is 

the responsibility of all educators within our building.  What we did last year was we updated our Fox 

Chapel High School course description guide, which certainly helped me in the course of study as a 

transition coordinator because our course description guide under each -- under each high school course, 

we have the applicable career cluster.  So there was 16 PA career clusters.  We have this career clusters 

there.  If this is what you're interested in, this course will help you -- prepare you for a job within that 

cluster and the PA career standards are linked right to that course in the course description guide.  So if 

students are interested in a particular field, they can see in our guide what courses they should take.  Our 

career lessons are embedded cross-curricular.  We do have monthly transition planning meetings that 

occur in the evening or we have other outside community stakeholders whether it's 21 and Able, 

Children's Hospital just came out and I forgot that PA -- that leadership group change, that came out to 

speak but making sure that those additional resources are available to students and families.  And we do 

have to have additional transition assessment and activities for students.  There are students that 

complete the community-based vocational training that we've been speaking of.  The Pittsburgh Public 

Schools spoke about because there are still some students that need that.  The other thing that I think is 

unique to Fox Chapel is that we actually have a credit course called College and Career Essentials.  And 

that is actually on your handout.  I'm going to go to it.  That's your first handout where you can actually 

see.  It's a credit course.  In special education, we often had transition courses or career preparation 

courses that we're in the Special Education Department, and it was special ed, actually credited as it was 

a course credit but this is actually a regular ed credit which I think is a unique approach.  That we 

systemically teach students how to search for colleges, their self awareness, you can see their creating a 

career portfolio, their taught interviewing techniques.  They actually spend time with career investigation 

because there are some students with and without disability that need that dedicated course to learn 

these concepts, and the career portfolio and meeting with their guidance counselor once a semester is 

not enough.  So this is something that's available for all students and that they receive credit for.  This is 

something -- the questions in this -- in the pipeline that helps us -- what is stopping us from seeing this as 

PE 316 General Ed, Special Ed initiative.  This is something that our district went through to see -- you 

know, if you circle how many yes responses did you have.  It really alerts you of what information you 

need to know in order to prepare students for college and careers.  It really does start at the elementary 



level.  It's something that we went through and Dr. Carey has led our District in having monthly meetings 

where staff rotates through from elementary, middle, and high school so that we can understand each 

other.  And elementary can understand what they need to be working on to prepare students for middle 

school, and middle school understands what they need to work to prepare students for high school.  And 

as far as our high school students, we are having conversations with -- we have an OVR counselor that 

comes in, she's within our building every single Thursday, 9:00 to 2:00.  So, she's someone that's 1.00.51 

packing path, not just myself but guidance about what students needs to be ready for employment, to be 

ready to go on to the next level.  I think this is very important.  It really helped us see what facts we 

needed and through doing this and looking at, you know, those transitions from middle school to high 

school, I think the connections are startling if you really look at 8th graders who fail English, only have a 

12% likelihood of graduating from high school so the 8th graders do that.  So, looking at how many 8th 

graders do you have in your building, in your District that failed English.  Now, looking at the options here 

is an important behavior.  So, one of the things that our district in completing this activity implemented last 

year for the first time was a Freshman Summer Seminar.  We do have the transition program, we -- that 

we've talked about in the monthly -- in the -- in the weekly lesson and we have the monthly transition 

meetings that really do help parents and students get acclimated but we really wanted to do something 

before the students entered 9th Grade.  And look at those study-skills, note-taking skills.  The Freshman 

Seminar Resource # 4 share -- that we've shared with you and you can see the articles from the Tribune 

to ease that transition from -- for the freshman year.  And you can see some of the quotes from the 

students, you know, that I thought that I was ready but I know I needed a little more time management.  

And to spend that time in the summer inside the building so that they do feel welcome.  And in the article, 

they do talk about the national research test that you really need to implement something yearlong.  Well, 

we do implement something yearlong at Fox Chapel freshman lessons that really teach those executive 

function skills, but we decided to offer this to link those 8th graders and get them excited about school 

because that's really our goal as educators is to get students excited about school and get all students 

excited about their future.  So, our two strategies that we're really trying to implement district wide is 

collaboration and responsibility among all the Fox Chapel Area School District staff and making sure that, 

you know, we're integrating transition at all of those inaugural transition points.  You know, how are our 

students doing, looking at the data, a tiering of our interventions of what students need to be successful.  

Do they need a Social Thinking class?  What do they need to improve their outcome?  And a focus on 

career and college development for all students, that's really our focus and you can see that our task of 

working with intention at every transition point, this is something that we are continuing to evolve within 

Fox Chapel and improve our transition points on how we can work collaboratively for that elementary to 

school age transition and the academic emotional and social skill development that all students really 

need to be successful.  And looking at what we've done in special education, we're fortunate which should 

be represented, although, I've done all the talking as always, that we have a general education principle 

here in the classroom with our directors special ED that what we've been doing in transition, what people 



at public schools talked about is something that all students need to partake in, the job shadowing, the 

mentoring.  We have some post secondary opportunities on the next slide that all students are able to 

participate in and, you know, the dual enrolment for college is something that a lot of students participate 

in, unpaid professional work experience.  We have paid work experience right within our building where 

students receive a paycheck from Fox Chapel School District where they applied for those jobs, we have 

paid and unpaid.  We do have STEMM Academy that operates that is available for all students, the past 

program.  The Carnegie Mellon University, Decision Makers Campus, mentoring Program, in right of time 

I'm actually not going to go to the website, but you can see we did post a 9th through 12th Grade 

resource 5 of four year transition activities and you can see if you scroll through some of those activities 

of what were doing for all students within, without disability which, you know, you can see that a lot of the 

students that we're talking about there and looking at data, and having that vision is something that our 

district has really taken from the secondary reform movement from those recommendations for high 

school renewal and what's best for all.  I think that Fox Chapel is insulating that P-316 pipeline of insuring 

that we have services for students and there are some students that are going to need extra learning and 

engagement support and making sure that we have those for all students with and without disabilities and 

having all staff be responsible. 

MICHAEL STOEHR: Great.  Thank you.  So, if there are questions, keep those want to type those in.  we 

had a comment from one of the parents online that really thought it was a wonderful starting early on 

elementary middle school and looking a these post school outcomes it was really just a comments that 

she wish that the district her child was in they have something similar.  Well, also a comment came in, I 

guess to some of the links in the powerpoint does not appear to be working correctly.  So, we will check 

on those.  And a question came in, Stacie, what are some of the paid positions for the districts that you 

have. 

STACIE DOJONOVIC: While they're working inside the district? 

MICHAEL STOEHR: Yeah. 

STACIE DOJONOVIC: Mostly clerical staff, but they also can -- they can work in central office which our 

central office is right beside our high school so they can actually leave the high school and central office 

deliver the [inaudible] following, you know, a lot of basic clerical staff.  A lot of technology job, that's what I 

think is really exciting for our students, but they actually have the opportunity to be paid for work within 

our technology department and service the student -- service the teachers within our high school building, 

but also within all of our elementary, middle school buildings.  They also work at some of the -- they get 

paid to work the sporting events as well.  Sometimes, they're keeping stat, keeping score, operating the 

score board. 

MICHAEL STOEHR: And the question also came in, I guess from Pittsburgh Public School, I k now Stacie 

you've worked with them in the past.  I know they had positions that Allegheny is to hospitals, again, I 

think it's -- a couple of the university that also -- if I remember correctly, as well as one of the larger 

insurance companies in the Pittsburgh area, I think. 



STACIE DOJONOVIC: Yes.  Pittsburgh Public School is actually had partnership, the funding came 

through the Three Rivers Workforce Investment Board so that's who actually paid their wages, but then 

they work at University of Pittsburgh, Allegheny General Hospital, Carnegie Mellon University throughout 

Carnegie Mellon University and University of Pittsburgh, and Allegheny General Hospital.  Then they had 

a partnership with Cigna Group Insurance, where Cigna Group Insurance because they are a private for-

profit company, they pay the wages of the students directly. 

MICHAEL STOEHR: Okay.  Thank you.  The in-house jobs that you have in Fox Chapel do they continue 

or did they end and student move to another job? 

STACIE DOJONOVIC: I'm going to answer to that as both actually, because it depends on what the 

students career goal is.  You know, often students that are doing the clerical jobs, or working in the high 

school event that's not something that they continue although it would be open to them, those students 

tend to move on to pay [inaudible] employment outside of the district, but a lot of our -- we had a -- one of 

my students that graduated last year has actually returned as an employee working at technology 

department. 

MICHAEL STOEHR: Great.  Well, thank you, Stacie and… 

STACIE DOJONOVIC: Thank you, Michael. 

MICHAEL STOEHR: …spoke from Fox Chapel.  We greatly appreciate you joining us today.  And with 

that we're going to go ahead and turn this over to Dr. Joan Kester from the George Washington 

University.  So, just give me one second and we will flip to Joan.  So, just give me one minute.  Sorry 

about that.  Little technical glitch here just give me one minute and we'll switch to Joan.  Okay.  Joan, you 

should be on. 

DR. JOAN KESTER: Okay.  Can you see my screen? 

MICHAEL STOEHR: I can.  You're looking good. 

DR. JOAN KESTER: Very good.  Well, good morning everybody.  It's great to join the Webinar with some 

wonderful presenters and pioneers in secondary transition.  So, I'm going to talk a little bit about 

Interagency Collaboration today.  Let's see my -- there we go.  All right.  Getting a rhythm here.  Going to 

talk about exploring the growth communities at practice.  For those of you who have been around 

transition for some time, you that in Pennsylvania at the state level we've been working as a community 

for quite a few years.  So, we're going to talk about that and how to infuse that into your local groups or 

councils and then possibly even starting a community.  In my research, I have studied and analyze 

literature about factors that influence collaborations.  So, I'm going to show with you some tidbits there 

and I'm hoping that you can take away some ideas that you could infuse in your everyday practice.  And 

then finally and this will tie into [inaudible] presentation.  I did an exploratory case study of a local 

transition community of practice, which is the Berks County Transition Coordinating Council.  And I have 

some examples of the way they have effectively collaborated as a result of working as a community and I 

think you again might find some of -- helpful in your local work.  So, we do know that to this day there are 



still lower post school outcomes of youth with disabilities compared to the general population.  Even 

though, in some of the research it's showing that there's some improvements, but we also know that even 

as recent as last year in a GAO study, we know that there are multiple pieces of legislation, agencies and 

community partners but there are still continuous to be a great deal of systems fragmentation as we work 

towards successful transition of youth with disabilities.  And for times sake we won't open up the 

microphone, but I really want you to think about this question, we have national data about this legislative 

requirements and I'm just curious if you though about what's really working or what are the challenges for 

you locally.  And if you have an opportunity to sit down with your local group or your local transition 

council and have those honest discussions.  And the other big question that I have is, well, we know that 

schools are collecting Indicator 14 data, do we really know what the local level what's happening with 

youth as they transition on school in terms of data that we have collectively.  So, I'm going to talk about 

creating this vehicle for collaboration, because I really believe that we know a lot about collaboration but 

unless we crate a context for it to happen, it's difficult to pull all the pieces together.  We know that in the 

research, there's been some research around building teams and teams can start -- really, I don't even 

have it listed as -- you have your IEP teams, but we have teams at various levels that range anywhere 

really from the individual student up to national level.  But we also know that when we look at transition 

we need higher levels of engagement because their transition is so complex.  There's a lot of problem 

solving that has to happen and change that needs to occur.  So, we're always in the process of kind of 

reinventing our knowledge and pulling together ideas for multiple prospective.  So, sometimes, kind of a 

team that might work get together once or twice a year just doesn't cut it to move towards effective 

transition practices for youth.  So, again, we now -- from the research that this idea of social learning 

where we get together and rather than -- yes, we're going to, you know, read materials.  We're going to 

look at articles.  We're going to look at research, but a big part of the learning that we found to be a very 

successful when you cross disciplines, whether it's in transition or in business has to do with through the 

interactions of people or what we call social learning.  And so a community of practice, I remember early 

on when Pennsylvania was the first pioneer state to start the community of practice that's happening at 

the national level, people acted as if it was a different initiative.  And it really isn't a different initiative.  It's 

just really about how you approach your work.  And it's the idea of pulling together anyone, not just 

agencies of systems, but anybody in your community inside the school building or outside in your 

community who care about transitioning use and pulling those people together.  Also the idea is that not 

having a pre-prescribed agenda in bringing community members into having deeper dialogue about what 

the challenges are to define the work.  And another big piece of it is working together closely enough 

where you build relationships and that there is shared leadership, which I'm going to talk to you a little bit 

about later.  And then finally, we often get caught in just information sharing groups, but in reality when 

you work as a community you're working on improving transition practices.  So, whether that's knowledge 

about systems, knowledge about students, developing new tools, establishing new programs or new 

documents, or new projects.  So, that's really what a community practice is and it can really take place in 



almost any situation that you're working in.  And it really has shown in the research that it does create a 

context to grow transition practices and that no one agency or education, or they -- can do it their own.  It 

creates an environment where there are many more people available to improve those practices through 

the shared work.  And of course I have the link to the IDEA partnership there which you can look at 

Pennsylvania is one of, I believe ten states in the country that are involved with the national community of 

practice on transition.  They group -- many of the states have come to the Pennsylvania transition 

conference to replicate our work and it's pretty exciting to see that once you start dialogue even at the 

national level, you're able to see common issues across the board.  Last year we worked on creating a 

series of Webinars on employment and we've been able to pull together folks from all over the country 

who contributed to ideas and resources about employment.  So, that -- those type of resources were 

posted up on the IDEA partnership website and a link to the shared worksite.  This year we're working on 

taking the idea of the Pennsylvania youth leadership network and trying to connect the dots with other 

youth development and youth leadership efforts nationally and getting those young folks together to talk 

about how to effectively create this opportunity.  So, I'm excited to be involved in that as an adult ally.  

Okay.  So, let's move into the idea of looking at unpacking interagency collaboration and looking at what I 

found in the research in terms of barriers and facilitators.  What was interesting to me is there were many, 

many, many articles written about barriers especially to interagency collaboration, but as I looked at them 

I really wasn't able to see a parallel to, let's say, a barrier would be around leadership, you know, for a 

local transition council.  A facilitator might be shared leadership.  So, I was really almost saying that 

depending on your approach, it could be either a barrier or facilitator, but that working a community really 

can turn it into a facilitator.  So, in my research I've developed a conceptual framework that I have here.  

It's a visual.  It kind of unpacks interagency collaboration.  I'm going to go through each one of these 

sections just to talk to you again with the hope that you can pick a few tidbits that you can apply into your 

everyday practice.  So, we know this ecology or the environmental factors are the transition systems and 

agencies are very complex and recognizing the fact that when you deal with complex systems there often 

fills a sense of chaos and lack of order and difficulty finding your way.  We also know that there are 

differences, cultural differences across agencies and organizations and that there's always change 

happening in our work for moment to moment almost depending where you work or what organization 

you're with.  So, I'm going to share with you some of the information that I found when studying the Berks 

Transition Council which has been in existence for quite a few years and then we'll go into more detail 

about how the council operates.  What we found was that it was always part of the culture of the group 

that they accepted the fact that they constantly needed to adapt and change rather than getting stuck and 

complaining about, oh, my goodness, somebody change the policy.  There's another change it happened 

in legislation.  There's a change in budgets.  They really look at it as needing to be flexible recognizing 

that despite the fact that they had some structures and place nothing was going to remain same.  Always 

looking at options to explore, how to improve what they -- what they do in terms of the transition practices.  

So, another factor or facilitator of collaboration was participation and engagement.  So, we know that 



when we develop deeper interpersonal relationships with people and having our agencies have 

relationships, it really promotes more effective collaboration.  We also know that having agencies have a 

commitment to transition as a priority, can act as a barrier or facilitator.  And I know in the state, they've 

tried to use the transition memory and I've understanding to kind of keep leaders in a -- in a hook to keep 

transition as a priority.  And the other factor was interagency leadership.  I think traditionally we've looked 

at transition and thought that it's really up to the [inaudible] of the schools to primarily lead efforts, but in 

the research it does emphasize the importance of multiple folks and different roles taking leadership.  So, 

again, back to the study of the transition council, one of the great things that we found was that they 

always have transition youth in their families in the -- their center target that no matter what they were 

working on that was a critical importance.  But they also had spanned many boundaries.  And when you 

span multiple boundaries whether it's with your local community, engaging people at various levels, 

involved with the state and national, you're able to learn and grow and that was definitely a strength and a 

practice that I think many groups can infuse into their work.  Also found that there was what I call formal 

and informal leadership that was distributed, the group felt empowered so that if there was a lack of 

information or knowledge about a certain topic, anybody in the council could raise that and it could 

become a point of dialogue and that it was really through their bylaws, but again then we'll talk about this 

that there is rotating and shared leadership roles.  And we found that these members were really -- I kept 

going back to the word empower.  They felt that they didn't have to wait for permission from one person 

who was a leader, but that everybody was responsible for their work.  The other factor or facilitator of 

collaboration is that people really had a strong shared purpose.  They were very clear that they were all 

about trying to improve possible outcomes for youth through creation of effective transition practices.  So, 

very clear vision and goals and a lot of their work focus on interagency planning of those practices.  So, it 

was -- again, we also get frustrated through systems and it's easy to get stuck in to either finger pointing 

or complaining about the way things aren't working, but I found that the group whether they experience 

frustrations they really talked primarily about youth rather than systems.  And they have clearly defined 

goals through their committee structures.  So, some of their projects are long-term projects but based 

upon data new projects were designed.  The other factor that facilitates collaboration is the shared 

identity and trust.  It back -- it goes back to the idea of the need for strong relationships with those high 

levels of trust.  Early days with the Pennsylvania community on transition we found that there was -- there 

were a lot of trust issues from one agency to the next.  There were a lot of trust issues between state and 

local efforts and we tried to really address those.  And the idea that people felt -- the shared identity.  

They -- when functioning as a group or council it referred to themselves, you know, as a member of the 

council and it was so -- in some ways difficult to tell what organization or what will they work at because of 

that shared identity.  I want to talk now about resource allocation and from my practice I found that 

resource allocation is often, the biggest barrier that people raise to moving forward in their collaborative 

efforts.  So, a lot of groups that I've work with over the years will wait for funding opportunities and then 

funding opportunities arise they designed, you know, a proposal to go after funds.  However, what I had 



seen with the transition council was that they were using data, they were identifying needs, and then 

collectively they were pursuing grants.  And it's interesting that even though they're not a -- an official 

entity like a nonprofit they built partnerships with fiduciary agencies to manage their funds.  And this was, 

I think a key piece because I do think that we often gets stuck on we're going to wait around for money to 

come our way and it doesn't and therefore we stay in an information sharing mode rather pursuing what is 

needed for youth and the community.  Then another factor a facilitator is processes and structures, when 

you think about a community of practice, we've been criticized that it's really almost a touchy feeling, a 

fuzzy type of thing.  But in reality, in the research what we've found is that there does -- they're do need to 

be processes and structures and or agreements in place to facilitate collaboration.  So, with the Berks 

County Transition Council, and again, this is a group that's been in existence since 1994.  So, they're well 

advanced but if you're starting a group, thinking about using bylaws to determine how you're going to 

operate.  Thinking about the idea of how can you share the leadership roles so that it's not so 

overwhelming or it doesn't just depend on one person.  How can you accomplish most of your work 

through a committee structure?  Working in smaller groups allows you to have conference calls and 

accomplish your work in an easier fashion.  And then focus on transition practices and I've used that term 

a lot, but it's activities and projects that support transitioning youth collectively.  Again Lynn's, going to talk 

more about some of their what I called transition practices, but it's working smarter so that in this 

particular group there are 50 organizations involved.  I think it's at least 16 school districts.  So, having an 

advance such as an employ ability expo, everybody contributes to rather than having 16 different events.  

knowledge and learning is a big piece to effective collaboration.  So, neither are we looking at sharing 

information, but then what data can you have available as a group and how do you share and 

communicate, and how do you constantly learn?  So, for, again, back to the Berks County group, they 

had a expansive nature of their communication which you can see here hinging on ongoing open honest 

communication.  So, simple thing is keeping a membership lister -- a roster having a scheduled set for the 

year, for by monthly meetings, conference calls, definite intentional time during your meetings for face-to-

face networking.  Now, that say plan website but they have a website and then also their practices.  So, it 

does require thoughtful preparation when you're working with the group around the issue of 

communication.  And the idea that you're always been a learning mode and that we found was part of the 

culture of that -- of the council.  And that there was -- you still have a post-school outcome survey which is 

now being transitioned into kind of a broader collection of data, but that data would drive the work or the 

group.  And that their constantly building knowledge to promote youth and family.  So, the resource that I 

have available to you up on the website which I'm going to show you just real quickly.  It talks about a 

systems approach which is what I consider communities of practice.  It's a strategy to create that learning 

environment to improve practice and in the toolkit, I've used something that's research have been 

effective in the business context called appreciative inquiry which moves away from the deficit thinking to 

opportunity thinking.  So, some of the work that I've done nationally I've been asked to come in and work 

to develop local and state communities or practice.  So, the toolkit that I provided to you gives you -- gives 



you a bit of a research brief on communities.  It gives you tools.  And I'm going to go down through this 

just real briefly, so the research [inaudible] again provides you with evidence that this has been kind of a 

business strategy and it's like to come in the educational world, so that's that.  Tools that you can use if 

you're pulling together a community about using a fish bone to map out who could potentially contribute to 

transition, the idea of an ongoing community roster that you might want to keep, so that you can maintain 

contact.  I develop this one in particular in Northern Virginia where they wanted to develop a community 

around autism and employment and it was very effective.  So having an invitation, kind of the flavor of 

what you want to do.  And then the agenda I have here and a tool to use, you really could have almost 

anybody come in and do the facilitation but this is part on appreciated inquiry where you go through 

discovery, dreaming, identifying challenges and strategies and designing your future and projecting your 

destiny.  So the group that I work with ended up doing this.  They develop a wiki which was their home 

site.  And as result they started out with some simple practices such a brown bag learning series and 

regular conference calls.  And the last piece of the toolkit, many of you know that I like using technology, 

so these are all the types of communication tools that you can use.  Most of which are free to facilitate 

your communication as a -- as a transition community of practice.  Okay.  So we're just about done.  

Okay.  All right.  So feel free to use that and if you have questions and anytime, definitely get in touch with 

me.  So we went through that.  So my recommendations from this is to consider building and expanding 

the local group or council to work as a community using the toolkit that I provided.  And some of the 

strategies to possibly explore self assessment of your collaboration factors that were presented.  Again, 

having a planning meeting with your group to see where you're at and where you might want to improve.  

And then taking action to increase your communities capacity to expand transition practices and trying to 

work smarter not harder.  So that's it and here's my contact information.  Michael? 

MICHAEL STOEHR: Okay.  Hang on, so if anybody has any questions for Joan, if you could go ahead 

and type those in now.  I appreciate if there are any questions for Joan.  Please let us know.  I am not 

seeing any.  And as Joan said, if you do have any questions please contact her.  And Joan, thank you so 

much. 

DR. JOAN KESTER: You're welcome. 

MICHAEL STOEHR: We have a couple of comments that just came in.  Thanks for the information and 

especially for the toolkit.  That would be a great resource, so thanks for sharing that with us. 

DR. JOAN KESTER: Sure. 

MICHAEL STOEHR: Okay.  Great.  And with that we're going to go ahead and move on to our folks from 

Berks County Transition Coordinating Council.  And they're going to talk about their program that they 

have, so just give me one second.  And we're going to go ahead over to the folks in Berks County.  So 

just give me one minute and we will connect with those folks.  Okay.  Lynn, you're on. 



LYNN ZALE: Okay.  Good morning everybody.  Some great information has already been presented and 

I'm going to thank upfront Dr. Kester for -- and Michael Stoehr for their ongoing support and assistance 

with the Berks County Transition Coordinating Council.  I am Lynn Zale.  I work at the Reading Office of 

Vocational Rehabilitation.  And I am here with Patty Vasco at OVR Central Office.  She is the Transition 

Specialist for Office of Vocational Rehabilitation but I am also -- and I am presenting -- and Mike as the 

long time member of Berks County Transition Coordinating Council.  You know, when Joan -- when Dr. 

Kester approached our group with outstanding us for the presentation, we were honored of course but 

also surprise in a way because like most transition councils we exist in culture, the work field that Dr. 

Kester talks about in which we function.  And so the way we work develop overtime and it seems to be a 

strategy networks for us.  So having Dr. Kester look at our council and then provide us with feedback was 

extremely helpful and so validating what we have attempted to do throughout the years.  So I'll give you 

some information about BCTCC, where the council as we call it.  And again I know that across this gate 

there are many transition councils that each one of them is unique and operates in a way that is 

representative to the culture of the area.  So in our case as Dr. Kester mentioned we came in to existence 

in 2000 -- oh, 2000 '94.  So in this academic year, we function by the academic year.  We will be 

celebrating our 20th anniversary.  So yeah, Michael is advancing slides for me.  Thank you, Michael.  So 

when we look at over that 20 year history.  We formed in 1994 in response to current educational list that 

were current at that time.  And what leaders in the areas of Special Education, Education, Office of 

Vocation and Rehabilitation and other agencies did was to convene a meeting of entities who were 

interested in transition, who had a voice with something to say.  I was not present at that initial meeting 

but those who've started the council who were, who went back there 20 years back remember it as being 

a very interesting event where parents were present, school district administrators were present, Office of 

Vocational Rehabilitation staff and our director at the time and everybody has concerns and everybody 

had issues, and everybody have problems.  And the meeting was quite interesting and at times heated.  

Fortunately the people who convene this meeting, the leaders in our community set in place a structure 

that has transcend it to 20 years.  We look at the model of Norm and Storm and then Performance from 

Bruce Tuckman, and the Stages of group development.  They surely started out with warming and 

storming right away.  And got through that initial process by saying, "Hey, we acknowledge there are 

these different points of view, we acknowledge that there are these needs that aren't being met.  But how 

could we work together to meet them?  What could we put in place that's going to work and to be 

effective?  So the initial founder set in place the current structure that lead the path today which is 

committees.  And the council operates in a committee structure to do its work.  Okay.  Next slide please, 

Michael.  So as Dr. Kester's Dissertation research down, we do have a culture of collaboration and "Can-

Do" Spirit.  She named it that but, you know, it's really that we're going -- we have work to do.  We need 

to get our work done.  How are we going to do our work?  That's it.  We focus on youth and we focus on 

our shared mission.  Our mission is -- and we state our mission often in meetings and communication and 

every opportunity.  The mission of BCTCC is to plan and facilitate successful movement of students with 



disabilities from school to adult life, so to plan and facilitate successful movement that students with 

disabilities from school to adult life.  And we purposely -- there aren't a lot of words there but we kept it -- 

we want it to reflect that it would be inclusive for all students and outcomes that might be chosen by the 

students.  And represent the broadest range of possibilities for students as they move from school to what 

comes next.  So looking at our mission and focusing on that, the council is all about relationships.  It's all 

about working on committees, getting to know each other, using the relationships that we have both 

professionally and personally to enhance transition outcomes for youth with disabilities.  The relationships 

are our strength and they help us reach gaps between systems that are times seen.  At least initially 

pretty insurmountable.  They help us leverage resources as we often say while we're working on our 

bigger projects, if everybody does a little will get through this.  A lot of hands make for light mark.  And we 

also by working together enhance our skills and knowledge and ability to serve youth and families in our 

day jobs.  Okay.  Next slide, Michael.  Our focus is students.  As Dr. Kester had mentioned, our council is 

not a legal entity.  We have no formal structure.  We're simply an organization.  That's really been focus 

and to enable us to do a lot of things and in some ways that I'll talk about a little bit later.  It has proven to 

be something that we have to be mindful about in terms of doing our work but form us in our work is 

always the students and folks with whom we are working in any given time.  And helping to ensure that 

they have the best transition experience and outcomes possible.  So we consistently refer back to 

students and families and to the transition process.  And we're always asking ourselves, what do students 

need?  What will improve their transition experience?  How can we, the council members help them find 

out?  And what we decided is -- well, last -- a lot of concept, so next slide please, Michael.  So what we 

do is as students and families of our transition experiences and use the data that we collect to set goals.  

What the council has done since almost the conception is to survey high school graduates one-year post 

graduation regarding their transition experience and their current status.  Several years ago a group -- 

one of our committees called the tracking committee put together a survey of 80 plus items and 

conducted a survey in -- primarily a telephone format where students were contacted or family members 

and ask to respond to the questions.  We're currently transitioning away from that format.  And I'll talk -- I'll 

talk a little bit about that later but we use that data.  We put it together on an annual basis, reviewed it, 

separated in to topic areas that went a hard transition meetings through general transition meetings and 

we have fight it throughout the year.  They occur by monthly throughout the academic year.  On our last 

meeting in main for the academic year, we reviewed the results of the data that was collected and we 

analyze it to identify unmet needs.  Once those needs were identified, our executive committee 

coordinated efforts to -- base on the unmet needs, see how we could as a council and using the 

committee structure strive to meet the needs that were identified.  Next slide please, Michael.  So I 

mentioned the committee structure.  We do have -- Dr. Kester talked about.  We do have bylaws.  And 

our bylaws committee is one of the standing committees that we have.  The other standing committees 

besides bylaws are business and industry, interagency collaboration, school to career, post secondary 

education, transition expo and employability expo, membership and public relations, tracking committee 



and executive committee.  We also have ad hoc committees that develop for either specific needs or 

timeframes.  And the two that are currently in existence are the nominated committee which we convene 

every year.  And then we currently have a youth leadership as our committee.  So the committee -- the 

council functions in this way.  If you want to be a member of the council, you have to work in a committee, 

it's that simple.  Work of the council is done in committees, so everybody contributes, everybody is 

expected to contribute.  And really, everybody chooses to contribute in ways that are based on their 

interest, their skills and their available time.  Time is a  --  an increasingly valuable commodity.  I'm sure 

all of us recognize that.  So we try to be very mindful when we're having meetings or get together or doing 

council work, that we are using the resources we bring to the table in the most efficient way possible.  Of 

all our committees include a cross system leadership component.  And we're very mindful and purposeful 

in doing that.  For instance, our executive committee is composed of specific positions such as agency 

representative, education representative, and parent or family representative.  So that people who are 

being elected to those positions represent some aspect of the overall membership of the council.  We 

also have rotating committee leadership and I'll discuss that later and we develop how to manual's for the 

future leaders and committee members because we identified within the council.  I mean, as people made 

committees, as they rotate on to different committees, as they move leadership positions.  We have to 

have information available for the next person stepping in on what projects the committee took, how they 

work, what would be useful for the next person to know.  So our committees, they'll keep minutes of 

meetings but we also develop the manuals that could be use by other people coming in to leadership 

positions in the committees.  Thanks, Michael.  Okay.  We keep our eyes on the prize.  The prize of 

course is our mission and the effective transition of youth with disabilities.  Keeping that focus has helped 

us with having positive outcomes for youth and young adults because as we move toward keeping that 

goal in place rules and regulations change within our agencies.  And the systems in which we operate, 

funding dries up or changing, so we have to look for new avenues to keep  --  to keep moving forward.  

People retire or move on.  I think like a lot of organizations, we've had people who have retired from 

school districts, retired from agencies and we still need to keep the council moving forward having a 

process for welcoming new members and encouraging them to move in to leadership roles.  As we do  --  

as else things change it's become a part of our council to just recognize, okay, this changed.  We have to 

do it differently.  Let's figure out what this change has made and see how we're going to move forward.  It 

doesn't mean that we've got the things that we figure out different ways to do things.  Okay.  Next slide.  

Oh, that's been really, really important, really important overtime are the three C's.  This is important in 

any organization or entity or any type of structure you consider.  Communication, collaboration and 

competence.  Let's talk about them a little bit more specifically each one of that.  Next slide please, 

Michael.  Communication, communication has been huge within the council.  When people come into the 

council and we're working on projects, it helps from different backgrounds.  All of the 18 school districts 

involved copy or part of the council.  All of the agencies that work with transition related are part of the 

council.  Government agencies right at Office of Vocational Rehabilitation are part of the council.  Private 



non-profits are also members and we all bring our specific language, our abbreviations, our acronyms but 

the work [inaudible] is not commonly shared with all members of the council unless it strive to develop the 

common language and to have ways, to have common meanings.  So we try to be very purposeful and 

mindful about making sure that we understand each other and it's okay to stop somebody when they're 

talking and say, what does that mean or please explain those initials or I'm not really sure what you're 

talking about in reference to the council.  In any project that we've created where a  --  any type of 

document, we've been mindful about the language and making sure it says  --  it's either explained or is 

common to the systems and particularly to the families transitioning students who would use that.  We're 

working around technology barriers.  Now, we were working in different systems.  Not all of our systems 

measure really well.  For instance the office of Vocation of Rehabilitations of State Government, we can't 

use Google docs for whatever reason we can't.  So the documents that comes to us in that we can't open.  

And the same is true with the other entities.  So we have to find common technology that's going to work 

for the majority of us to get the council work done.  We highly value getting everyone to the table, five 

times a year we have general meetings.  So, well most of the work that's done by committees and with 

the committee structure five times a year everybody convinced for a meeting.  We usually have at least 

50 people attending those meeting and there are -- they have been helped most recently at our local 

intermediate unit who's been very gracious to host them.  And those meetings we report back on our 

committee work so the status of the committees were shared among everyone.  We also use other means 

of communication.  Several years ago, Dr. Kester introduced these doodles.  And doodles are highly 

wonderful if you're not using them, if we need to organize meetings and have a visual representation of 

what might be possible for them to occur.  I encourage you to use doodle.  We also survey older council 

and people outside our council doing things like focus groups and how to use them, survey them to most -

- trying to work of committees onto council internally and also to move forward the council projects.  And 

we use email blasts.  Previously, we have mailed out pinups.  We mailed it to Canada.  We don't use that 

anymore.  First, we stopped during that because of efficacy but now it's just the way things are done.  So 

we do have a council member at one of our -- at local community [inaudible] all of our [inaudible] are 

involved through the council and she has undertaking them all of coordinating email that's easy 

distributed throughout the council.  So, if we have any item that's of interest to the council members or 

when to get the word out, we send it to her and she forwards it to the council mailing list.  A project that's 

in process is to have an E-Newsletter, so we could keep updated in that way and we're working on that 

through our -- I'm looking at our list of councils here through our membership and Public Relations 

Committee.  Okay.  Next slide, Michael.  So Collaboration.  Collaboration is the [inaudible] of the council.  

We work together from the Executive Committee and all committees and as I said, they represent all by 

our diverse constituencies.  We're very mindful that no committee especially if this -- if this committee they 

solely represented by education, by agencies, we need that diversity and the different representations of 

organizations to keep the council balance.  And each of the committee has specific goals and brings 

resources to their -- on the council's work.  We have relationship building that supports their day to day 



work with students within its system.  When you're a member of the council you have attend to meetings 

and you work out to these individuals, you get to know them.  You get to know how their organizations 

work and in your work with the transitioning students when you identify a need you know who to call and 

how to get in touch with them and you could ask them questions and get information informally.  It's really 

going to help things move forward in a more efficient manner for the -- for using and results.  And the 

relationship building overtime can result to financial and in-kind support for council projects.  And I will talk 

about the Employability Expo just a minute.  Thanks, Michael.  Next slide, okay.  Well, next slide here 

talks about competency and it grows in collaborative work and communication.  And I mentioned back 

that the language and having common definitions once they understand the other systems it makes the 

process of identifying working around obstacles easier and we get practiced working around docs helps 

with -- helps us to manage conflict and thus it can occur.  We go back to the Norman [inaudible] 

performance and again, we're -- the change is part of the way, the culture which may advance.  It's not 

always easy, it's not always smooth and sometimes if you intended specific community -- committee 

meetings and heard the discussions, it would sound like we're having some pretty heated debate but 

because we were in different perspectives, we're able to put them out there without risking offending 

people, discuss through the various challenges or different [inaudible] when it comes to problems 

solutions, not always easy but definitely beneficial and perhaps it works.  Okay.  Next slide, please.  

Some of the products that we created over the history of the council, the request for in-take form of 

through the survey that we do what they identify that are local MHIP providers had -- was -- it was difficult 

for students and families to access them, to get involve with them.  So when they -- this provider went to 

service access management per sem realize that as a result of survey data may created the new product, 

an in-take form that in essence enable to file this to make the application to use them much easier and 

then they did not require the tripping to them have grading that was needed prior to that and that involves 

sitting in an office to wait their turn.  So that was a product that was created as a result of identifying an 

unmet need.  Post-High school survey that I talk about the question instruments segment that I have to 

work as a council and it's now transitioning from a phone call or mail document to a web based product.  

Again, then instrumental in the council's work.  Several years ago, the Cross Systems Assessment was 

developed by the Interagency Collaboration Committee the tool took several years to develop, but what it 

is when people talk about culminating information and giving students information about themselves, a 

portfolio or whatever is given to the students when they were in high school.  This tool facilitates the 

development of that so it could then be put on the CD, put on the [inaudible] given to the student and as a 

culmination of their work throughout the high school process, everything from academics to work 

experiences.  We also have a transition CD that's updated annually by the Interagency Collaboration 

Committee listing of resources, every transition resource that we need to put our hands on is on that CD.  

We update that annually with this in exchange as we all know and that's provided not only to students 

who are leaving school and their families but to anybody throughout their transition experience.  And this 

is in the process to ease up and running, but we have a grant through the developmental disabilities 



council, the portion of which facilitated us having a website which is BerksTransitions.org.  The website is 

targeted for families and students so it's not necessarily means a council members communicating with 

each other but is for the public and the people we served.  And then we have Transition materials that we 

have created when specialist services are not forever that we develop in response unmet informational 

needs that have been made out.  Okay, next slide, please.  Programs and Services, every year the 

council host a Summer Work Experience and Assessment Program or SWEA Program.  We receive -- we 

have funds for that and it is an opportunity for 8200 students depending on the funds available and 

encounter the types of funding to have paid intended of work experience for several weeks throughout the 

seminar and also to give some feedback and assessments that are done with regards to their vocational 

interests and abilities.  On by annual years, we close either the Employability Expo or the Transition 

Expo.  The first event, we'll talk a little bit more about the -- and we are getting that in this academic year 

the Transition Expo have been in the past year and it's an evening event, late afternoon evening event for 

post transition or post-high school agencies and organizations meeting formulated found with these 

students.  Academy based, we have a post secondary committee that coordinates on campus 

experiences or students in high school who are thinking about attending college and it's a path day of 

experiential hands on experience that are local campuses.  We had an ACT now program for five years.  

This was a developmental visibility grant funded program that the council has applied for and received 

funding that was comprised of many components including college experiences, numerous workshops or 

parents and families educational opportunity and abundance for identified populations.  And 

unfortunately, after five years then the programs and processes are ongoing for the most part.  Transition 

House, this program was started as a result of council members attending one of the earlier summer 

leadership conferences and seeing actually the vital house program up in Hazleton.  Recognizing that this 

was the great program and that there were students in Berks County who could benefit from the similar 

program, so we research various programs similar types throughout the state, put together a model.  It 

took several years, four or five years, but we were able to have tight funding actually from where we are 

and we now have two transition houses in Berks County.  I'm going through these pretty fast.  Next slide, 

Michael.  Okay.  Problem: No Money, that comes up.  We're not in a real organization.  We don't have 

any status increasing the entities like businesses that weren't willing or able to donate money to us or 

impact programs who are looking at us and say, "Hey, I'd be needing that for profit status."  Example is 

our Employability Expo, we host this every two years and we were -- it's been an event where up to 350 

students are able to attend an event, go through mock interview, the actual possible where attend a one, 

or two where they only together, we had a fashion show about what to wear, what not to wear at work.  

And also have a session about appropriate work related table manners, and then have sessions on 

resume writing skill building, what employers are looking for in addition to emphasis on leadership skills.  

So these events probably like maintain and again, we've done this every two years.  We have WIDA 

funds that provide quite a bit of funding initially for us to move forward with this, but gradually we have 

funding increased to -- we were at a point six years ago where we have no way of funds.  And we 



thought, "Now, what do we do?"  So, we have to have an expo it's only every two years and there are 

students who graduated with not having had the opportunity to have these interviews, resume writing, all 

of the opportunities into network with other students so, we strategically look up the Employability Expo 

figured out what was this for, and what were the essential components, and how could we make it work 

moving forward.  We were able to subsequently get a much slower amount of funding.  We were able to 

partner with the hotel at our area, a little conference center that was giving us a really big price rates.  

And we are planning an Employability Expo that will happen in March and will again have about 350 

students.  But with funding changes that our structure has to change we'll do it in a different way.  We 

look who else with some housekeeping partner and we develop new partnerships.  So next slide, please, 

Michael.  Okay.  Some of our concerns active members are retiring.  So we develop the process of 

Rotating Leadership and inviting speakers and nurturing interest as partners.  In the Rotating Leadership 

Model, that's the next slide you change their bylaws to accommodate three tried co-chairs.  And what 

happens is the person have been on the third second and first chair which gives them an opportunity to 

gradually move into the primary leadership role.  The next slide I'm going through these as fast as we do.  

We have to finish as we've been very intentional about creating and welcoming environment for new 

members to the council and have created a welcome panel and make sure that when somebody new 

comes to the meeting that they are welcomed by members of the council and explain what the council is 

all about.  We have identified also on the next slide areas for growth and we're looking into ways of 

exploring incorporation status or something to change from our current status so that we could take 

advantage of grants and other funding opportunities that become available.  We're working on developing 

relationships with business, getting involved with one youth leadership.  And again, next in committee 

meeting through the council and we're involved in a grant related to that and always looking for ways to 

have more parent involvement.  Currently, several council members are also parents with disabilities.  So, 

again, we focus on our mission which is to plan and facilitate successful movement of students with 

disabilities from school to adult life and move forward with that.  So, I'll end at this point.  We do have 

contact information on the last slide.  And it is -- that's our website and it's BerksTransition.org.  Thank 

you. 

MICHAEL STOEHR: Thank you, Lynn so much.  I appreciate it.  We also wanted to just ask Lynn, and 

just give me one second with the [inaudible] with the mic.  You had mentioned about having a manual that 

you guys have put together and one of the comments was would you be willing to share that?  So just 

give me one second and let me unmute you. 

LYNN ZALE: Okay.  Yeah, we have -- we have manual for our bylaws.  And we also have manual to 

welcome new members to the council and also then the manual about the various committees that we 

haven't tell they work.  So I have that material.  Okay.  Patty is saying we may have it here at central 

office.  And so I could send any of that to Michael, how are going you to disseminate if you contact me my 

email address is, L-J-O-O-Z as in zebra, A-L-E-F-T-A-F-O. 



MICHAEL STOEHR: Thanks Lynn, if you could send those to me and then what I can do is post them to 

today's webinar site if you'd be willing to do that and share those? 

LYNN ZALE: Great.  No problem. 

MICHAEL STOEHR: Great.  Thank you so much.  Okay. Thank you again, Lynn, for your presentation 

and thanks for the other folks from the Berks Country Transition Coordinating Council.  As we wrapped up 

today's Webinar Session, I want to thank you all for joining us.  We also wanted to just remind folks that 

we have a number of other webinars coming up this year in the Pennsylvania Community Practice 

Webinar Series.  Our next session will be on November 20th with the topic being financial education and 

then the rest of the day is listed there all the webinars are from 9:00 to 11:00.  They are hosted through 

this go to webinar software and we'll also be recording them and posting them to both the 

secondarytransition.org website as well as the Pattan website.  Again, I want to thank you all for joining 

us on today's Webinar.  Please remember to put your space on the other webinar series and you can look 

for today's webinar recorded in closed caption in about four weeks.  Thank you and have a great rest of 

today. 


