
SUSAN BARRETT: I want to talk to you about data.  I happen to be a complete data geek and I think that 

this is really the heart and soul of what we do in PBIS implementation.  We've heard a lot about 

acknowledgement systems today and I don't want you walking out of here thinking that that's really the 

core of what we're trying to do.  Absolutely, we want to be able to provide our students feedback and 

establish relationships.  Well, let me tell you that the whole reason behind some of the gimmicky Gotcha! 

Tickets that we use is really to have the teachers engage with the children, right, and the youth.  It's about 

initiating conversations.  It's about insuring that the feedback ratios are such that we're five positives for 

every limit that we're setting.  And in order to sort of established that and shape the behavior of the adult, 

we are investing in these kind of gimmicks and find opportunities where we really trying to highlight and 

focus on what kids and youth are doing inside our school.  So, I really want to highlight that.  Again, my 

email is on here.  The other thing that you need to know about data is that, you know, there are two ways 

to look at data.  We can have a very narrow focus.  And a lot of what we do inside education right now, I 

would argue, is narrowing in on the student level, right?  We're very focused in on one kind of behavior 

that an individual student has displayed when in fact we should take more of a broad approach.  Because 

if we do that, we might make some assumptions.  When we have a broader approach and realize that 

we're actually positioned in a very different kind of reality than we thought we were, it gives -- we need to 

be focused more on the systems level.  So again, you think you could be looking at a piece of art at this 

picture because you have such a narrow focus and view, but perspective is everything, right?  And so I 

want to call to thinking about as a leadership team, absolutely.  Individual student behavior is important.  

But if you have a large number of kids that are displaying common behavioral errors in common settings, 

then it's not about the kids.  It's about the systems.  It's about the routines, and the procedures, and the 

rules, and the shaping of those systems in order to support and prevent the likelihood that kids engage in 

problem behavior.  So it's going to be really important to get both that narrow perspective and that sort of 

wider lens.  So there's two views here.  So I want to have you all think about sort of the current data set 

during this hour that we've got together.  Some essential questions for you to consider, this is sort of 

midway through your workbooks.  So if you want to sort of see some of the elements that I'm going to 

show, it is in the workbook.  As a team, can you convert some of the data into drilling down and 

identifying areas of concern and starting with one or two focus areas by which to launch and start to plan 

and part -- and start to sort of secure that buy-in.  The next question is, how can your team make 

decisions with data beyond just discipline?  And I'll give you some more examples this afternoon.  So 

here we go.  When we're preparing to launch PBIS with some data, there is a gathering kind of process.  

What are -- what are some of the data that you currently collect?  All right.  You collect discipline referrals, 

you collect attendance; you collect all these things.  How can you put them together and coalesce them 

and sort of say, "What do we know and what do we need to do differently to make this better and can we 

operationally define what we're going to target this coming year?"  So you're going to spend time sort of 

synthesizing the data and organizing your team around that and sort of saying, "As a result of our team 

getting together, what we'll change, what will we do to shape the data differently?"  We're also going to 



use data to screen, right?  When do we kick it up a notch?  What are our decision rules for when kids are 

going to access more from us?  What are our decision rules?  So we're going to talk a little bit about 

screening.  We're going to link what we do to specific data points and look at outcomes and we're going to 

continue to foster that staff buy-in through saying, "As a result of what we asked you to do staff, here's the 

impact it had on student outcomes.  Here's what it's doing that's different in our school," which leads us 

into celebrating and social marketing.  And then finally, this is the continuous improvement process.  

We're never going to go, "Oh, I'm really glad that behavior thing is over with."  It's always going to be a 

process of making it easier, making it more efficient, making it more effective, and meeting the ever-

changing needs of our communities.  So those are sort of the features of how we're going to look at to 

break down the data.  So in terms of where you are right now, you're probably already looking at a ton of 

data, right?  But to be able to organize it and synthesize, it is going to be critically important.  To be able 

to get the right information at the right time in the right format is going to be really critical to the way that 

you're going to look at it.  And I'm going to give you some examples of that.  To be able to go in and 

survey your staff in a way where you're listening to what their needs are and you're responding is going to 

be very critical.  Ask your students.  What is it that we can do differently?  How can we make this a better 

place for you to come to school and really listen," as we heard earlier, to what it is they want you to do is 

also going to be incredibly valuable.  Looking at data in terms of engagement.  I talked about this earlier.  

Identifying the kids that aren't taking advantage of all the activities and clubs and social things that you 

already have going on and sort of drilling down and say, "Who's not taking advantage of that and how can 

we recruit them?"  It will take the adults to personally recruit.  How we recognize and responding when we 

see strengths, and skills, and abilities, and interests in our students and how do we make sure that they're 

taking advantage of some of the clubs that you guys have.  We look at attendance.  We also look at credit 

accrual, GPA, PSSA and Keystone Exams, right?  Everybody--every state has their sort of state 

assessments.  The name of the state assessments -- I always crack this up because I'm fairly new to the 

state.  The state assessments in our state are called t the SOLs.  And so I always kind of snicker when I 

hear it, but nobody ever knows really what I'm laughing about.  It's Standards of Learning.  But I always 

think that, you know, the acronym is kind of funny.  Anyway, all right.  You guys are with me.  So just in 

terms of drilling down and looking at the data a little bit.  You know, you're probably looking at office 

referral patterns across grade levels.  So what are the freshmen doing differently or exhibiting based on 

what the sophomores, juniors, and seniors are and where are the areas of concern?  You know, we hear 

a lot about tardy.  We hear a lot about class cutting.  So what are those things, those most frequent 

problem behaviors that are broken out by grade level?  That's the data piece that you want to be looking 

at.  What about the top three reasons for major referrals per every a hundred students?  Are you being -- 

are you able to sort of capture some of these data elements?  It gives you kind of a place to start a 

conversation.  In other places, I mentioned the climate survey earlier and I wanted to show you some of 

the ways that we are getting perception data across faculty, across students, and across staff and these 

are some of the questions broken out by those three domains like: I feel safe at school, and they either 



agree or they disagree and they give us a rating.  During the current year, have you been bullied?  Things 

around social-emotional wellbeing, it's okay to hit someone if they hit me first.  Things like that are giving 

us a really good indication about where we need to focus our energy on.  So it's not just about discipline, 

it's also about this perception about what's going on.  So we're taking our discipline data.  We're taking 

our climate data.  We're taking our attendance data and we're pulling it in and sort of having a 360 lens 

about what's going on in our building.  So here are some of the results that we captured this last spring.  

We had out of 31 high schools, the sampling that we've got so far is about 14,000 students and this is sort 

of the breakdown of what they're telling us across those 31 schools.  But additionally, each school can 

pull up their own individual profile and they -- there's all sorts of ways to mime the data to get sort of what 

they need, to pull out what they need.  Now, it's really easy to get overwhelmed with all of the data which 

means that a subset of your leadership team should completely be geeks about the data and be able to 

sort of go through it, sift through it, mime through it, and come up with some common themes and 

common trends, right?  In order to secure buy-in, it's going to be important that you ask your faculty, 

"What do you want us to focus on as it relates to some of these trends that we're seeing?"  And to have 

them take ownership of it will be critically important.  I pulled this one out earlier.  Again, when you do feel 

like you're getting overwhelmed, it could be that your team decides to rally around a single data point, 

right?  Something that really speaks volumes for how we connect to kids and what their academic life is 

like in our school.  And so I keep pulling this one out to pay attention to because it's such a critical piece 

to the success along the lines of student engagement.  We talked about focus groups, but I want to give 

you some questions that we're asking of our kids when we pull them into focus groups.  Things like, so 

what is it -- what does a referral means to you and how do you feel when you get a referral?  And their 

responses are, "I don't care --" they'd be like you're getting a referral and I'm like your point is, "Feel like 

the teachers write half the truth and half lies.  If I get one, I get one.  It depends on what it's for, something 

dumb like not sitting in your seat."  So, you know, when we're putting back that perception data to our 

faculty and they're going, "Yeah, I don't believe this," that next layer and really starting to craft a 

conversation with our students and have these focus scripts and then have the students turn around and 

report them back to the staff, has been such a valuable process to seek your buy-in.  The other thing in 

terms of engagement that when we started to sort peel away and look at the lack of engagement based 

on some of our focus groups, we took a lot of the self-determination literature that's out there and a lot of 

our high schools are starting to do these one-pagers.  So I'll give you an example.  In one of our high 

schools, we're working with every single student in the ninth grade fills this one-pager out, right?  So it 

gives you interest, learning preferences, what I want my teachers to know about myself and things that 

help me in class, right?  And so during physical education, during the first couple of weeks of school, 

because every ninth grader has access to that class, they get these videos and they video the students, 

so you press play and it would be the students saying, "Hey, here's my name.  Here is what I like.  Here 

are my interests.  Here is what I like about school.  Here is what I struggle with."  And it gives the staff a 

really quick profile about the kids that are coming into their class and it helps get -- have them know the 



students.  The other thing that was really cool about engaging and starting that initiation of engagement 

was that every faculty member also did this so that the student felt a little less anxious or knew that there 

were some common interests that they might have with teachers that may not have been uncovered until 

midway through the year in a lot of situations.  So this was just an example of how our schools are sort of 

fostering the notion of engagement using some of that self-determination research and products that's 

already out there that's easy to sort of adapt to fit some of the school-wide needs.  The other thing that 

we're doing -- and again, we have been able to secure grants that help us do this, but there are some 

things out there that take a look at the environment.  So in the school assessment -- the bottom one, the 

School Assessment for Environmental Typology, one of the things that we've got our folks going around is 

looking at the actual environment, looking at broken windows.  They're counting the number of cigarette 

butts that are out in the parking lot and really taking into consideration and crosswalking environment as it 

relates to behavior and discipline, because there's a really strong connection and correlation between the 

maintenance, and the environment, and sort of people displaying aggressive behaviors.  Same holds true 

with the assessing school settings and the interactions of students and teachers.  So we have people 

going in classrooms and looking at the ways that our teachers are using opportunities to respond, using 

specific praise statements, or punishing statements and watching sort of their response.  So these again 

are just that 360 view that we're looking at in order to respond and sort of identify what our areas of need 

are.  Number two, we're really using, as I mentioned -- and in terms of organizing and making sure that 

we've got high quality, we're using things like the Benchmarks of Quality.  We're using the School wide 

Evaluation Tool and the Team Implementation Checklist.  These are our fidelity measures.  And if you go 

through training, a lot of our training is anchored on this fidelity.  These are your sort of guiding pieces, 

your to-do list if you will, as you move through implementation of PBIS.  So we're really using data to track 

fidelity here.  I want to give you some interesting data on what we're leaning about high schools.  This 

comes from the 31 high schools in Maryland that are implementing PBIS and this is after a couple of 

years of implementation.  The set allows an external person to come into the school.  They conduct a 

structured interview with the administrator and then they interview random staff and random students.  

And it's a really nice sort of beginning kind of step to take because what it does is it identifies areas of 

concern under those critical features and here are some interesting tidbits.  Even after three years of 

implementing PBIS, our high schools are still struggling with that acknowledgement system.  They're still 

struggling with securing buy-in to allow teachers to get to that specific praise statement which I found very 

interesting.  Even though a lot of time and effort has been put there, this is sort of the hardest nut to crack 

if you will with engaging and securing buy-in.  The one that happens sort of fastest is this one, the system 

for responding to behavioral violations.  You know, they shored that bad boy up pretty quickly.  But then 

when it came time to acknowledge kids for things that we were honoring, it was a little bit harder to 

engage.  So that's one thing that I wanted just to -- just to sort of showcase.  The other thing that was 

interesting when we started to look at implementation across the tiers in our high school is that we would 

do really well at school wide at that Tier 1 and you heard a lot of schools today describe their Tier 1 



implementation.  We also saw that they were doing and had a lot of strengths around Tier 3, so they knew 

how to respond to kids who needed individual interventions.  The missing piece however was Tier 2.  

There was absolutely no tier structures in most of the high schools that we began working with as we 

conducted what's called the ISSET.  And so here is the deal, if you weren't managing yourself very well at 

Tier 1, you automatically bum yourself up into an individualized intervention which wasn't a good use of 

resources.  So we've really tried hard at the high school level to install the Tier 2 structures so that we 

were using and maximizing our resources and we didn't have, you know, 500 kids with tertiary level 

interventions.  So that was sort of an interesting finding as we began working at high schools and using 

ISSET to collect the extent to which our schools are implementing Tier 2, Tier 3.  This is down the road a 

bit perhaps for you, but I at least wanted you all to sort of understand that this kind of the missing Tier if 

you will.  All right.  Let's think about this -- let's think about data now as a screening tool.  All right.  We've 

looked at some of the referral patterns, climate surveys, looking at fidelity, but now let's sort of think about 

all the data that we collect that allows us to screen.  If you think about it, these are the number of referrals 

and by here, these are student numbers.  And if you're using the School Wide Information System or 

SWIS, this graph should look a little familiar.  One of the things that we know is that if you're responding 

to core, remember I said earlier that that means that you have either zero or one office referrals over the 

course of the year.  Now, look at this.  We can actually circle the kids that may require Tier 2 supports and 

we can identify kids who are in need of tertiary supports, right?  I mean, this is a really great sort of 

starting point by which to say, you know, "Do we have the triangle here, right?"  So think of your office 

referrals as part of your ability to be able to screen when kids need a little bit more.  However, if we are 

going to use office referrals as a screening tool, we have to ensure that we have a coherent process for 

data collection around office referrals, right?  It's not just about writing up a referral and putting it into a 

database.  We actually have to have agreements about when we refer, about whether or not we consider 

something that's managed by teachers or something is managed by the office.  And so as a team, we are 

going to start some dialogue around the purpose of an office referral.  We're going to start to dialogue 

around when do you refer.  And some of the ways that you can start that conversation are things like 

maybe take the identifying information of the last 20 referrals that you've gotten in the office and hand 

them out during a staff meeting and talk about maybe the level of consistency across those referrals.  You 

know, sometimes you've got teachers referring for not being prepared for class and then you've got other 

teachers that will refer, you know, only if blood is drawn.  So you've got this huge range of when teachers 

are writing a referral out.  The other thing -- and again, I mentioned this this morning is that a lot of people 

assume that the purpose of the referral is to get the kid out of my classroom and the [inaudible] then is on 

the administration to fix the problem.  We've got to engage in the notion that we're trying to access as 

much information from the referrals so that when we may start to see patterns emerge, we can start to 

say, "You know what --" bless you.  "We -- the -- it always happens right before we start independent 

seatwork or it always happens when I break them into teams and we start to work on this activity."  The 

minute you start to see patterns emerge, then you can do something different and you can prevent the 



likelihood that the student will engage in that because you're changing the systems, right?  So when 

you're thinking about an efficient data system, are you thinking about some of these questions?  Are we 

collecting the right information?  Are you accessing right now what problem behaviors do you have, when 

are they occurring, where they are occurring, referrals by student?  And do you actually know possible 

function or the possible reason behind a lot of the referrals that you're getting.  Your data collection and 

entry time should be less than 30 seconds -- less than 15 seconds to fill out a form, less than 30 seconds 

to enter.  Are you able to generate reports really quickly?  Are you using them in your leadership 

meetings?  You know, a lot of times we will hear that, "Oh, the administration collects them and they look 

at the referrals."  It will be very important that we have a transparent system where everybody has access 

to that information and we use collectively to make decisions.  So when we started talking to our high 

school faculty about this thing called office referral forms, it takes a long time to get through some of 

these conversations.  I think I spent a good six months talking with one high school faculty simply about 

defining late for class, right?  Is it one foot in the door?  Is it two feet in the door?  Is it cheeks in the seat?  

I mean, it was incredible, the amount of passion behind late for class held.  By the way, I was doing a 

training in Australia this summer and I kept talking about tardies.  I was working with a bunch of high 

schools in Australia and I kept talking about tardies.  And finally at the end of my talk, somebody raised 

their hand, they said, "I think I know what tardies is, but I'm not exactly sure what's a tardy."  And I 

thought, "Okay, here we go."  That was great.  So tardy means late for class.  I said, "What do you guys 

call it?"  "Late for class."  I'm like, "Okay."  So if you ever go to Australia, they don't call it tardies.  So 

here's what we came up with at this high school, because they couldn't -- they couldn't define clearly 

when they would write a referral, so they made a decision that at any point in time that a student needed 

to leave the instructional environment, they would document, because what they really wanted to know 

was missing instructional minutes.  That was a critical piece of information that they wanted to know.  So 

they came up with a time out of class form.  Now notice something here, there is the name, the date, the 

teacher, the time that the event took place, the location in the building, the referring staff, others involved 

in a very generic sense.  We've got minor infractions here, major infractions, possible motivation which 

really gets teachers what I call investigative hats on to be starting to think about the possible reason 

behind the behavior.  But also look at this category, there are lot of kids that are missing instructional 

minutes that would never have an inappropriate behavior, right?  My son, Connor, if he got an office 

referral, it would be the end of his life, right?  But he could pull off a good stomachache and get out of that 

math test pretty quickly, right?  It's socially appropriate.  So there's a whole group of kids that are going 

and seeking help in the nurse's and school counselor's office that we're not picking up on, that we're not 

really gathering too much data on, but this school said, "You know what, we've got a lot of kids who were 

internalizing behaviors and we need to pick up on those.  There's a lot of kids that still will do escape -- 

maintain kinds of behaviors to get out of stuff, but they do it in socially appropriate ways.  So they decided 

to track, because now the rule is, if I leave the instructional environment, I document it.  They now can 

pick up on those kids.  The other thing that we started to do was identify the amount of time kids were out 



of class so that at the end of that specified time, the average amount that our kids were missing in 

instruction because of a complaint or even -- or because of a discipline issue was 45 minutes, right?  And 

it was taking our administrators much longer than that.  I always say I'm a recovering middle school 

principal and I felt most days like I was a private investigator more than I was an instructional leader.  And 

the amount of time that goes into being that private investigator for each of these is incredible.  So when 

you get a thousand referrals, it's really important to link it back to that time that's being spent on sort of 

processing those referrals.  So we added that as a section.  The other thing that we know about referral 

patterns is that 90% of our referrals come from the classroom.  So we decided that we wanted to get 

more information.  So here's the question, "What activity was the student engaged in when the event or 

the complaint took place?  Was it during whole group instructions, small group instructions, individual 

seatwork, working with peers?"  You get the idea.  But notice how much information we're able now to 

extract from this one incident.  And again, we're really having the teachers take ownership over 

completing this.  Notice there's not a whole lot of places to write, right?  Again, as the middle school 

principal in charge of discipline, a lot of times the referral form had a lot of areas to write on.  I could never 

read them because the teachers would be so angry when they were writing them, right?  Or they'd write a 

book, right?  They'd give me their dissertation on why this kid need to be hung up by his fingernails in the 

office.  So -- oh, you know, we're trying really hard to teach them how to fill out the form.  You cannot 

check every box on the form, right?  These kinds of things are really important.  So we're actually doing 

staff training on sort of making this referral.  These are critically important, because if you're going to base 

information off of your referral patterns, your staff have to believe in the data.  The office referral patterns 

are always an underrepresentation of what's going on in your building, right?  And they reflect three 

things.  They reflect student behavior of course.  We all know that.  They also reflect staff behavior.  So if 

it's 8:00 in the morning on a Monday and I pull into my parking space at school and I get out of my car 

and I see a student smoking, chances are I'm going to write that up.  If it's Friday afternoon, right, at 3:30 

and I'm getting in my car and I look in my rearview mirror and I see a kid smoking, chances are that I'm 

not going to write it up, right?  I'm going to put my car in reverse, run him over, and go to happy hour.  So 

it's absolutely important that we consider that the influence of referral patterns is also reflective on the 

staff.  If the staff don't believe that administrators are going to do anything about it, then they're not going 

to report it.  It's going to be really important that as you're implementing, to also recognize -- when you 

start to build a coherent process for data collection, you are going to have an increase.  And that is okay 

during the first couple of years of implementation to have an increase on office referrals because that tells 

us something.  That tells us that we're finally getting honest and we're reporting more consistently than 

ever before.  Yes, ma'am. 

AUDIENCE MEMBER: [inaudible] 

SUSAN B. BARRETT: Then we take them out back -- no. 

AUDIENCE MEMBER: Can you repeat the question? 



SUSAN B. BARRETT: The question was, what if you're getting a lot of referrals and administrators aren't 

do anything about it?  Is that what the question was?  In terms of consequences? 

AUDIENCE MEMBER: [inaudible] 

SUSAN B. BARRETT: There are no consequences in place.  Okay.  So part of what you're going to be 

doing with the administrator there with the team is to build a consistent set of consequences with this and 

making agreements about when this happens, here are the things that will be in place in terms of 

consequence. 

AUDIENCE MEMBER: [inaudible] 

SUSAN B. BARRETT: I'm sorry.  Say that again. 

AUDIENCE MEMBER: Consistency. 

SUSAN B. BARRETT: Right.  It has to be something that is really an expectation of everybody including 

administration, but I don't want us -- I mean, the -- we're not saying get rid of consequences.  Absolutely, 

consequences are really important, but we can't say that the consequences are going to fix the behavior, 

right?  But it's going to be important that we are consistent and that we hold each other accountable for 

consistent -- sort of that consistency piece and that will get developed as you move through 

implementation with this.  Okay.  So that will be a part of it.  So here, we've added nurse and school 

counselor.  We've added time out of class and we've added that piece about the -- about what was going 

on in the classroom, just to extract as much information as we possibly could.  I'm going to give you a 

couple of more examples.  I'm kind of running out of time here.  One of the things that you'll do in the first 

year, during your planning year, is be able to identify the things that you expect your teachers to manage.  

Things like gum chewing, and disruption, and horseplay.  But here's the mistake that we made early on, is 

that, yes, we told our staff that they now had to deal with these behaviors inside their classroom, but we -- 

what we did not do is give them the skill and support to know how to handle those without setting kids up 

and inadvertently escalating their behaviors.  So it's going to be really critical that when you're creating 

this and you're making agreements about it, that you're also supporting your staff and giving them the 

skills that they need to respond when they see horseplay, when they see pushing and shoving, and not to 

inadvertently engage them in the conflict cycle and then both folks escalate and all of a sudden, there's a 

much serious kind of issue going on.  So this is something that we would to do during that.  We'd also 

create a flowchart and this goes back to the expectations of the teachers and the administrators.  To say, 

"Here's what we're going to do.  Here's how we're going to honor and here's the sequence of events."  

And this would be something -- again, as you're rebuilding your coherent process for data collection, this 

would be pretty significant.  A couple of examples about the way our schools have created this.  So let's 

take another look at the data.  If I'm the administrator in charge of this high school and we're having a 

meeting, and it is February the 1st, and I throw this graphic up, our conversation is likely to be, "Holy cow, 

I'm glad it's not October."  Right?  And it looks like things are getting better over time.  One of the things 



that we know we have to factor in, we just can't look at total number of referrals by month, because we're 

actually in school different number of days per month.  When you factor that in, you get a complete 

different representation of what's going on in your building, right?  We're only in school about five days in 

December.  Oh, God, I wish. 

AUDIENCE MEMBER: [inaudible] 

SUSAN B. BARRETT: Or at least 12, right?  So when we factor that in, it's going to reflect a much more 

accurate picture of things and it changes the conversation.  So as a team, we would be asking you to look 

at one of these data, the frequency count, right?  What on average -- what is our average weight of 

referrals per day per month?  The other piece that we're going to look at is that sustained impact over 

time and we heard our schools talk about, we actually look at month to month, but we also reflect back on 

what it was like last year and look at the trends from years before.  We also want to know -- oh, that looks 

ugly.  We also want to sort of go through this big five and start to look at patterns as a team.  So we'll be 

looking at referrals by student, that graph that I showed you earlier, to give us a sense of who.  Now 

chances are -- we already know kid number 11, right?  We have their mom's secret cell phone number on 

speed dial, right?  We've got--we've memorized the Social Security number, yadi yadi ya, but a lot of 

times for kids who were just starting to erupt down here, we're not quick enough to respond to this.  So 

what this graphic does for us is to say, "You know what, we got to kick it up a notch right here so that we 

prevent that trajectory as we move through the school year."  So here's another graph that we look at on 

a regular basis, another one, referrals by location, and look at that graph.  We also want to look at, let's 

see, other data points.  So here's what we're starting to do as we integrate and blend.  We also screen 

kids in different ways by looking at attendance, credit accrual, GPA, and course performance, and course 

subject areas.  So as we start to think about PBIS and the impact it's having on academics, we know that 

they're interrelated and we need to foster and have a data dashboard that allows us to look at all those 

natural sort of screening, all those data points that we collect on kids and be able to look at them in one 

place.  There is a thing called Vlookup.  So if you -- most of our schools really struggle with this because 

they've got different data applications for academics versus behavior, attendance is over here and they 

have to pull the data from so many different sources in order to get access to sort of a data dashboard.  

And there's this thing called Vlookup that allows you to -- if there's a common identifier, you can actually 

pull from different data applications and put it into one data dashboard.  I just showed that you because a 

lot of our high schools right now are using that in order to get information related to what's the 360 view of 

the -- of the kids.  So they've also -- in the Early Warning Systems -- do you guys know about Early 

Warning Systems?  Are you guys using them here in Pennsylvania?  Here's the really cool thing.  As a 

mom in the state I'm in, at any given point in time, I can pull my son's Early Warning System Profile up 

and it tracks every single data piece that they track for kids ends up being on one document.  So I can 

see patterns of academic.  I can see patterns of behavior, attendance rate, all of those factors.  As a -- as 

a mom, I can go in and I can look at that.  The same holds true for the teacher.  So the high school 

centers put together this thing called Early Warning Response and it's really giving us this whole kind of 



universal screening kind of process by which to look at integrating and blending all those data sources 

together in one place.  So as a leadership team, we would be asking you to identify when do you kick it 

up a notch, when do you put in things in place that aren't necessarily working right now. And we've asked 

our teams to move through this process saying, "When you have two or more office referrals, we kick it up 

a notch.  If a youth has one suspension, we're going to kick it up a notch and provide extra support.  

We're going to do something different and not expect that another suspension is going to change that 

behavior pattern.  We're going to provide additional supports."  Now this wasn't something that we would 

do many years ago at Tier 1.  We would kind of wait a couple of years, but one of the things that we're 

finding is that this is a really critical part of the process at the high school implementation level and so 

we've actually put -- built this now into Tier 1 implementation.  So universal screening is going to be a big 

part of what you do.  Now there's an activity in your workbook and this is something that we would do with 

you in new team training.  So rather than me sit up here and tell you, "You have to have decision rules for 

access," one of the things that's been kind of successful is that we ask our teams to engage in this activity 

and it goes like this.  So this is something that you might want to take back at your next team meeting if 

you're so inclined.  We've got a list of students.  We've got a list of the data points that we've put together 

in one place and we just acquired this evidence-based practice that has tremendous opportunities for 

success, but you could only pick six kids.  So you've got all these kids that require additional support, but I 

only have enough of the dose to give it to six kids.  Which ones do you pick?  And it leads to some 

necessary conversations about how we select kids for what intervention.  And you'll notice that 

conversations will happen like, "Well, we've got Maria who's going to fail if we don't do something really 

quickly.  She's in twelfth grade.  So let's ignore Tia because she's only in ninth grade, right, and she's only 

at Cs right now, so she can wait."  When in fact, you know, we -- Tia's sort of one of my favorites on her 

because if we looked at her GPA from middle school, we clearly recognize that she's on track for failure in 

high school and something's gone awry.  And so that could be a really easy fix, but this just engages the 

team in a conversation around the need for bringing a lot of data together and around the need of 

selecting kids for the right additional support mechanism.  So again, I just want to give you sort of a sense 

of some of the activities that we do around data.  One of the things that's come out pretty clearly and 

consistently when we're working with high schools is that in the first year they rapidly want to focus on two 

areas.  One is on freshmen support and success and the other is on time graduation.  So a lot of our 

leadership teams have actually said, "You know what, we're going to focus on school wide, but we're 

going to have two work groups; one that focuses on on-time graduation and another work group that 

focuses on freshmen support."  And that's been sort of an interesting pattern that's starting to emerge with 

the high schools we're working with.  I don't think I have -- like, you guys are like done.  I can see that on 

your faces.  So I'm going to move pretty quickly through the last piece.  I wanted just to go back to the 

cost/benefit, because it was talked about in one of the earlier school presentations.  This is a huge selling 

point for a lot of our teachers.  When you start to crosswalk, it decreases office referral patterns and that 

linked to instructional minutes regained.  They showed you a cost/benefit Excel spreadsheet.  If you go 



onto pbismaryland.org, there is a calculator on that website that will automatically sort of look -- that will 

automatically calculate that for you.  Recently in one of our school systems -- I don't guarantee these 

results, but recently in one of our school systems, they had five minutes to present to the board.  And 

because they didn't have all that much time, they decided to talk about the cost/benefit analysis.  And 

because the school had decreased by 850 office referrals, they were able to recoup and recover so much 

more instructional time and so much more administrator time.  When they gave this information back to 

the board and they said, "As a result of PBIS, here's that cost/benefit analysis."  There was a business 

person in the back of the room that wrote him a two hundred and fifty dollar check to move forward with 

PBIS in the district.  Again, don't guarantee those results when you're giving data out, but I thought it was 

a pretty incredible story.  So this has huge value in terms of using data for buy-in and social marketing 

and making sure that we're linking it to instructional minutes regained and administrator time that's 

reinvested.  The other link to -- paying so close attention to the rules and procedures is that we are 

actually able to recover 20% increase in achievement when we start to pay attention to this sort of 

integrated model.  I'm going to leave you with one short video clip, because I think it really brings into play 

all the things that we've been talking about today.  This comes from a high school that had looked at their 

data and said, "You know what, tardy is the biggest area of concern."  They surveyed their staff.  The staff 

said that's the highest priority and they got their students involved to do a commercial and to set about 

some rules and procedures as it relates to tardy.  And so they did this whole social marketing piece as a 

way to engage and secure buy-in and being led up by students.  So I will leave you with this final Tardy 

Project video clip that -- again, it's just a good way to foster the sense of connecting data to buy-in, to that 

social marketing piece, and that teaching of what we expect our kids to do. 

[VIDEO BEGINS] 

MAN: We are the Mighty Badgers. 

AUDIENCE: We are the Mighty Badgers.  We, we are, we are the Mighty Badgers.  We, we are, we are 

the Mighty Badgers.  We, we are, we are the Mighty Badgers.  Hey, hey, hey, Ashland, hoo, hoo, hoo. 

MR. GILBERTSON: Welcome to Ashland High School.  I hope you have a terrific year this year.  At 

Ashland High School, our mission is to give students the best possible experience they can have.  We 

have four main expectations of our students at Ashland High School.  Those expectations are, be here, 

be safe, be respectful, and be prepared.  Our day here at Ashland High School consists of eight different 

class periods.  It is important for every student to be on time to every class. 

MAN: Ladies and gentlemen, you have four minutes to get to class between periods.  Men have run over 

a mile in that amount of time.  Your school is considerably shorter than that.  In this demonstration, Ben 

will start in Ms. Nass' room in the far southeast corner of the school, stop at his locker by the south exit 

which will add more distance to his track, and make it to Ms. Nicole Larson's room on the far northwest 



corner of the school.  Thus, proving it can be done in four minutes.  For your benefit, Ben will also add a 

few handy tips along the way so you can do it too. 

MAN: Dude, let's [inaudible] 

BEN: [inaudible] I'll see you guys later. 

MAN: All right. 

BEN: I got English. 

MAN: All right, all right, man.  Next off. 

BEN: All right. 

WOMAN: Oh, hey, Ben. 

BEN: Hey, what's up? 

WOMAN: Hey, do you happen to know him? 

BEN: No. 

WOMAN: Ben, hey, you want to hang out with us?  Ben. 

BEN: I got to go. 

MAN: [inaudible] 

BREAM: The number five reason for being late to class is moving at a slow pace. 

VINNY: The number four reason for being late to class is not choosing the quickest route. 

ARIEL: The number three reason for being late to class is flirting with boyfriends and girlfriends during 

passing time. 

GARRETT: The number two reason for being late for class is being unprepared. 

WILLY: The number one reason for being late for class is socializing in the hall with friends. 

MAN: We were meant to live for… 

[VIDEO ENDS] 

GUEST SPEAKER: Susan just another round of applause there.  And what I want to do really quickly -- 

can you get the PaTTAN website up?  What I want to do really quickly is give you a couple of 

announcements.  So only those of you who've stayed this long will know this very secret information.  At 

the 2004 Teen Implementers Forum, and those of you who are in the world of dictum like I am will know 

who this person is, Dr. George Sugai, will be our closing keynote and he will be providing a session 

during that day.  So that will be -- I don't remember what day you had that flyer.  That's the second day of 



the forum.  The other thing we want you to know, for the forum, we will be asking for video submissions, 

which we're seeing some awesome videos right now.  We are going to have the first annual film festival of 

PBIS-type things at the forum.  So I just wanted you to know about that. 


