
 

 

CHRISTINE BUNCE: Good morning.  My name is Christine Bunce.  I am a Special Ed Advisor with the 

Bureau of Special Education in the Pennsylvania Department of Education.  I'd like to welcome you to our 

webinar this morning.  I'd like to also introduce you to the people that will be joining us here today, Diane 

Simaska from the Bureau of Accountability and Assessment, Sharon Leonard who is with Harrisburg 

PaTTAN, Audrey Kappel who is with Pittsburgh PaTTAN, and Allen Muir who is with Harrisburg PATTAN.  

As we start this work together, I'd like to frame it for you.  We'd like you to think that the students that are 

the focus of our work together today.  First, think about the students who take the alternate assessment.  

Please think about the wide range of skills and needs in this group that must be considered: from the 

growing number of students who are moving on to an experience at the higher ed level thanks to some 

colleges and universities that are developing specialized programs to the one percent of the one percent 

or about a hundred and fifty of the estimated 15,000 eligible students who qualify for the alternative 

assessment who have significant severe cognitive disabilities and for whom communicative competence 

is the struggle.  From surveys conducted that were completed by parents, teachers, and students or by 

teachers for students, we know that an estimated 70% of our 15,000 students read independently at 

some level and use a calculator for math.  In a survey completed in 2010 -- 2011 focused on the use of 

technology, we learned that about 90% of the students were using technology independently or with 

some assistance.  For these student as well as our Gen Ed students, the ability to use technology is an 

important part of their post high school consideration.  The second group of students we want you to 

consider are those students taking PSSA and Keystone who may be struggling in these areas.  Think 

back from those Gen Ed and Special Ed teachers who had previewed the instructional supports that were 

-- -- we will share with you today suggest that they may be very helpful for teachers working with those 

students.  We also know that there's a significant change with the new Teacher Effectiveness System.  

We believe that the instructional resources we'll share today may be very helpful for teachers and 

administrators as that work moves forward.  If you have questions and comments about today's work, we 

have included a web address for you to submit those questions.  We will provide an updated FAQ for you 

in the future with -- -- including the responses to those questions.  We also provided handouts for this 

session.  If you don't have the handouts, there's a link here so that you may access them.  Due to volume 

of information and number of participants, we will be -- -- we will review the questions and we may 

respond to some today as necessary but for the most part, we'll put them in an updated FAQ.  If you're 

viewing the pre -- recorded session or did not have an opportunity to download the handout, please feel 

free to access them at this point.  Our agenda for today will consist of a brief explanation of how the 

Instructional Resources and the Aligned Assessment have been developed.  Diane Simaska and Audrey 

Kappel will assist with that information, then Sharon Leonard and Allen Muir will discuss the instructional 

materials that are -- -- that will be available for you to download -- -- that you have as examples and will 

be available for you to download from SAS when we have them loaded there.  I'll also discuss an 

opportunity for schools to participate in and help with the development of the newly aligned alternate 

assessment.  I want to recognize and thank Lynda Lupp who lead this work for the first three years and 



 

 

has since moved from the Bureau of Special Education.  The people who are presenting to you today are 

representative of a large number of folks across the state of Pennsylvania who have been part of this 

work, and I think that's really important to know.  This is a collaborative effort between the Bureau of 

Accountability and Assessment, the PaTTAN, and folks from IU, teachers in the classroom, parents, 

representatives from the community.  And so, although we are the five presenting to you today, we 

represent many, many voices who have been involved in the work over the past few years.  The 

objectives for today: by the end of the session, we hope that you will be able to identify two to three new 

instructional resources that are aligned to the PA Core Standards; that you'll be able to explain the 

instructional resources that are shared; and that you can identify the process to enroll in a Pilot Item 

Tryout opportunity for the Spring of 2013 -- 2014.  At this time, I would like to turn the microphone over to 

Diane Simaska and she will take the next part. 

DIANE SIMASKA: Good morning.  Thank you, Chris.  My name is Diane Simaska and I work in the 

Bureau of Assessment and Accountability, and I am the liaison with the Bureau of Special Education.  I 

work very closely with the development team who is presenting their work to you today.  PDE has been 

working to provide information and support for teachers and students in order to ensure that all 

Pennsylvania students graduate high school being college, career, and community ready.  It is important 

that all students have access to grade level standards with the necessary adaptations, accommodations, 

and modifications identified by the IEP team.  What does this mean for students with significant cognitive 

disabilities who are eligible to participate in the alternate assessment?  For these students, it means a 

focus on developing communicative competence; developing fluency in the academic skills necessary for 

the pursuit of information whether for lifelong learning, leisure, or vocational reasons; the development of 

age appropriate, social skills, and the ability to work effectively in small groups and developing skills in 

accessing support systems which is essential for long term success.  Much of what we present today is 

the result of Pennsylvania's participation in the National Center and State Collaborative, shortened to 

NCSC, which you will hear us throughout the presentation refer to as NCSC.  As you know, education is 

where the experts in developing little acronyms for very long titles.  The goal of the NCSC project is to 

ensure that students with the most significant cognitive disabilities achieve increasingly higher academic 

outcome and leave high school ready for post -- secondary options.  You can read more about NCSC and 

learn about the partners involved at their website that you see posted on the slide.  The instructional 

resources developed by the partners has been shared in Pennsylvania with audiences consisting of 

parents, special education and general education teachers as well as the administrators, curriculum 

leaders, community services members, CTC staff, and higher education at the autism low incidence and 

transitions conferences, the special education advisory panel and throughout IU presentations.  The 

overwhelming response from those groups has been very positive and supportive.  Feedback from those 

discussions has been incorporated into the resources we are pleased to share with you today.  Several 

recommendations emerged from that feedback for all of us who do this work: first, that these materials 

would benefit teachers who work with a broader range of students beyond those with significant cognitive 



 

 

disabilities; and, second, that the materials would be very helpful for parents; and, third, a request for 

Pennsylvania to provide those resources as soon as possible.  And now, we'd like to introduce you to 

Audrey Kappel.  Audrey, are you there?  She's joining us actually remotely from Pittsburgh. 

AUDREY KAPPEL: I am here.  Hi, everyone.  As Chris said, my name is Audrey Kappel and I'm an 

educational consultant at PaTTAN Pittsburgh.  I work primarily in Assessment and Evaluation Research.  

One of the big advantages of the NCSC framework is that there's a direct link between what were asking 

students taking the alternate assessment to do and the Core Standards in Math and ELA.  NCSC was 

unique as a project since they spend a lot of time developing instructional resources during the course of 

the project in addition to developing a new type of alternate assessment.  A lot of what we're going to 

focus on today has to do with these different instructional materials and the way that they can be used to 

instruct students taking the alternate assessment but also other struggling learners.  Since, we in 

Pennsylvania have the PA Core Standards, our first step in this process was to align all of our NCSC 

materials to the PA Core Standards in ELA and Math.  And we wanted to be very sure that our alignment 

process reflected the different points of view of different groups, so we included at least one content 

person and at least one person specializing in low incidence disabilities on our assignment teams.  Next 

slide, please.  The primary link that exists between the PA Core Standards and the NCSC instructional 

materials and assessment are these things that we call connectors.  The connectors are statements that 

are reduced in depth and breadth compared to a PA Core Standards but they are directly linked in to 

those standards.  The connectors allow students with significant cognitive disabilities a reasonable bridge 

into the PA Core.  We've used these connectors as a basis for relating all the instructional materials from 

NCSC to our PA Core Standards.  Next slide.  Given the work that we've done with our alignment teams, 

we're very confident that we now have framework in place where the connectors are consistent from 

grade to grade and they reflect the language that we use in ELA and Math within the state of 

Pennsylvania and also that they're very strongly aligned to the PA Core Standards.  This is only abstract; 

Sharon and Allen are going to show some actual examples of PA Core Standards and the connectors 

which will help to more clearly define what it is that I'm talking about and they're also going to preview 

some of the different kinds of instructional materials that we have available.  So, now, going to turn it over 

to them. 

SHARON LEONARD: Good morning.  My name is Sharon Leonard and I'm here with Allen Muir.  We are 

educational consultants at the Pennsylvania Training and Technical Assistance Network here in 

Harrisburg.  We're going to walk you through the Instructional Resources section.  This section will refer 

to the following handouts that you were able to receive.  And if not, I did send a message with the link so 

that you can cut and paste that into your internet browser in order to access the resources.  But the 

resources that we're going to refer to are -- you should have four draft Math element cards grades three, 

six, seven and eight and a document called a MASSI and we'll talk about that in a few minutes.  How 

many of you are familiar with the SAS Portal?  Pennsylvania has this resource available for all educators, 

parents, families, administrators in Pennsylvania that provides information for us in regards to our PA 



 

 

Core Standards and materials, resources, and instruction.  All of the materials we will be discussing and 

sharing today will be available on the SAS Portal in the near future.  We're going to be talking about 

instructional resources and I want you to think about the instructional resources, as we start discussing 

them, in two different compartments.  I want you to think about them.  First of all, we have resources that 

address the what.  What is it that we're asking teachers to teach and what is the information in regard to 

the standards?  And then there are resources that get us to the how.  How can I implement this in my 

classroom?  So, when we start first thinking about the PA connectors and the connectors are really the 

what and what is connected to the PA Standards.  Remember, Audrey just shared with you -- Audrey just 

shared with you that the connectors that are a reduced depth and breadth of the PA Core Standards.  

And I want you to think about these as the what for our students who are eligible for an alternate 

assessment, they could be targets for instruction.  For students outside of that eligibility criteria, whether 

they are students with a disability or even struggling learners in the classroom, these connectors can be 

instructional tools for all teachers as information about what piece of the standard that perhaps some 

students may need more intensive instruction or intervention in order to make success and mastery of the 

full depth and breadth of the standard.  So, the connectors can be a great resource for teachers to help 

us think about the what and these connectors will be referenced with all of the other additional how 

instructional resources that we will be discussing this morning.  So we know PA connectors can provide 

access to the PA Core Standards for all students. 

ALLEN MUIR: Good morning.  This is Allen.  As Sharon said, I'm an educational consultant here at 

Harrisburg.  This is a draft example of what PA Connectors represent and look like.  PA Connectors are 

the bridge to the academic standards for students with significant cognitive disabilities.  If you look at the 

PA Core, students are asked to model and solve using and connecting different representations of the 

problem.  When you go to the connectors, the student would be asked to set up or select an equation, so 

that's one representation of the model.  That connector can be used as an instructional tool for the 

teacher to let the students -- to help the students understand what to do and work through the process.  It 

can also be used as an assessment tool so that when the teachers are assessing the students on their 

understanding, they can have them [inaudible] an equation or be given several equations to choose one 

that represents this problem.  So, let me give you a concrete example.  This is connected to the 7th grade 

algebra standard where students are being asked to solve a problem and model a problem using various 

representations.  At the top, you can see the verbal description: 15 students at the dance, each wearing 

one hat and two boots.  We then have a pictorial representation where a student could go through and 

actually count the number of hats and the number of boots and determine what the total number would be 

altogether.  Now, this is the verbal and a -- and a pictorial representation but we don't want to stay there.  

If you take a look at this next slide, this would be an algebraic representation -- an algebraic equation 

representation of that situation.  X represents the total number of boots and hats and you can see that we 

have listed 15 times the quantity one plus two.  Now, as an instructional -- from an instructional point of 

view, we want to make sure that the students understand what that 15 refers to.  There are 15 students, 



 

 

15 groups of people and each particular group has one hat and two boots.  So, in parentheses, you see 

the one plus two, so the idea here is to not only have the pictorial representation but then to start working 

towards the algebraic representation to help the students understand and solve the problem.  You can 

also see a more condensed algebraic representation where we eliminate the word times and we use 

parentheses, so students will be instructed on the use symbols and what the symbols mean as they're 

working towards the algebraic representation.  Let's take a look at another example.  Here's a 6th grade 

algebraic concept: understand the process of solving a one-variable equation or inequality and apply to 

real world and mathematical problems.  The PA Connector would ask students to solve real world, single-

step linear equations.  What we're working here on is making sure that we're working with developing 

conceptual understanding as well as procedural understanding as well as problem solving.  So here is a 

concrete example, Jon has a new puppy.  Each day the puppy eats three cups of food.  A bag of dog food 

holds 15 cups of food.  So that's the oral representation of the situation.  The question is, how many days 

can Jon feed the puppy before he has to buy more dog food?  So you see from visual supports here, you 

have a picture of a dog, there's picture of the dog food bag, 15 representing that there  --  it holds 15 

cups.  You have a picture of the calendar which could be used to kind of go through and count the three 

cups for each day, you have the three cups there and then you have the dog food.  We could also have 

the students act out this problem where they could actually have a bag of dog food and they could have 

15 cups in there, pull the 15 cups out, and then put three cups on each day.  So that would be a concrete 

way of working through the problem.  If you look at the next slide, you see an algebraic equation 

representation.  X is the number of cups before the need to buy more dog food.  Fifteen cups is three 

cups times or X, where X represents number of days, and we can continue to work it down so it's 15 

equals 3x.  There's a table here.  There's this other pictorial representation.  So the idea is more than just 

get an answer, it's to help the students develop conceptual understanding of multiplication in this case 

and be able to represent that multiplication in different forms.  To teach the concept of solving for this 

unknown, we could also change the problems to use a less complex number.  For example, each bag 

holds six cups of food; the puppy eats two cups of food a day, how many days can Jon feed the puppy 

before he has to buy another bag?  Now, we're going to turn this back over to Sharon. 

SHARON LEONARD: Yes.  Allen, I have to share with you -- oh, as Chris shows us with manipulatives 

we can reduce this down and make this accessible as conceptual learning for even our most diverse 

learners.  And Allen here, I think it's really important to understand Allen's background.  I don't know if you 

want to share that with them, Allen, of what you've been doing in your life in the education world and what 

you bring to us here at PaTTAN with your input with these resources. 

ALLEN MUIR: My background is a general education background.  I was a middle school and high school 

Math teacher, teaching everything from 7th grade Math up through AP Calculus.  So the content is 

something that I feel pretty strong about and I have a good understanding and being able to have the 

conversations with teachers about the pedagogy and how to teach that content using concrete 

manipulatives, going to a pictorial representation and then trying to work into the abstract representation.  



 

 

It's really been an awesome experience and I can see how, when this goes out in the classroom, a need 

for the special education teachers and the general education teachers to work together will really have an 

impact on students. 

SHARON LEONARD: Thank you, Allen.  Because when we think of our very diverse learners, it's really 

important to think about how we can -- even at vary -- levels of reduced complexity, be able to bring some 

of this conceptual knowledge to our -- to our students, particularly those who are -- will be eligible for an 

alternate assessment.  Here is another example on the screen of a resource that can help provide all 

teachers information about the what.  This is a NCSC resource that has not yet been aligned to 

Pennsylvania which is why it was not part of your handout but we felt it important to share this with you.  

These are called instructional families and these instructional families are going to be included based 

upon some Pennsylvania teacher feedback.  When we took these out to some teachers last spring, they 

really felt that this would be helpful to them as they were thinking about planning their instruction.  These 

instructional families look at the big strands of Math and break it into conceptual units so you can look at 

what is the concept.  What is it that we are wanting students to know and be able to do across the grades 

and through the grades?  So, if you look at the colors over to the left, you see the very lightest color is 

representing and modeling problems.  Then we have describing and extending patterns, and then we 

have problem solving and using variables and proportional relationships in graphing.  So, you can see 

where some of these conceptual pieces in algebraic concepts in Pennsylvania patterns, relations, and 

functions are algebraic concepts where they may fall with the connectors within the grade from 

kindergarten through high school.  There is also another document that goes along with this wherein each 

of those little boxes will be the actual connectors.  So, as teachers, it gives us information about the what.  

Here is an example of an English Language Arts, a Pennsylvania Core Standard in 7th grade around 

informational text where we determine two or more central ideas in a text and analyze their development 

over the course of the text; provide an objective summary of the text.  That's a lot of information.  As you 

can see, the connectors break it into three individual pieces, the three pieces that can help guide a 

teacher to either identify a target for -- if they're teaching students who are eligible for the alternate 

assessment or look at the different pieces as a teacher who is teaching to the full depth and breadth of 

the standard to identify where students may need more intensive instructions in order to make success 

with that standard.  As we move towards looking at some of the how resources, we want to make sure 

that we are very clear in understanding across all the participants that the PA Core Standards are guides 

for our districts and our local LEAs.  Our local LEAs use those Core Standards to develop their own 

individual curriculum and we would want to make sure that everyone understands to use their local 

developed curriculum and the resources we are going to share are to be supplemental and pieces that 

can be used in tandem with those curriculum.  Now we're going to take a look at the instructional 

resources, we are very excited about these.  And we're going to start with the PA Element Cards.  So, 

while we talk -- while we talk, you can take a look at the cards that are part of your handout package.  The 

structure of the element cards is going to remain fairly constant across our card.  Over to the left in the 



 

 

blue bubble, you can see that information that is unique to Pennsylvania is included on these cards.  They 

are the PA Core Standards that is being addressed through this card will be there.  The PA Connector 

that has been aligned will also be listed.  Sometimes it will be one, sometimes it may be more than one.  

You'll see your strand or anchor and then we've also added the big ideas and essential questions that are 

part of the Pennsylvania curriculum framework that are used for all students.  And that is what is so 

exciting about all of these resources, that we know we can connect in the learning for all students.  The 

green bubble represents some information that's going to be fairly new to Pennsylvania on your card.  

You will have [inaudible] your instructional families, so you'll know that conceptual unit that you're really 

targeting when you're using this resource.  There's also going to be a piece in there called foundational 

knowledge.  And this foundational knowledge is not to be thought of as prerequisite knowledge but it's 

actually some of the foundational skills and concepts and pieces, and I know Allen can -- he can jump in 

and help me with this, that are important and are groundbreaking pieces that students should be fluent on 

working within in order to make success with the standard and connector. 

ALLEN MUIR: So, if we go back to the Math example that we use -- the 7th grade Math example where 

the students were asked to model and solve a problem using various representations, one of the 

foundational knowledge -- pieces of knowledge would be understanding the coordinate system graph; 

knowing where the x-axis is, where y-axis is, where the origin would be.  Those would all be foundational 

pieces of information. 

SHARON LEONARD: Thank you, Allen.  That is going to be really important and so, as we're teaching to 

what the connector and the standard is asking, we can be embedding some of this practice and some of 

this direct instruction around some of the foundational knowledge pieces.  Also on the cards are going to 

be what are called progress indicators.  These come to us from Dr. Karin Hess of the Center of -- for 

National -- the National Center for Assessment.  They are what I would describe as observational 

snapshots or performance snapshots that will help give a teacher an idea of what will this look like as the 

student is making progress towards mastery of this connector and ultimately this Pennsylvania Core 

Standard.  Also on the card are instructional strategies, these are suggestions; these are ideas to think 

about how could I teach this?  What might be some ways to take this to the student and structure my 

lessons or add in to my lessons or use as an intervention strategy.  And then lastly, there will be supports 

and scaffolds which will be suggestions to think about towards access.  Some students may need more 

than other to access this content.  So, here is an element card.  Just a quick snapshot and you have that 

in front of you.  They typically are one page, sometimes there are two pages.  So, we want them to be 

easily accessible, something you can pick up and use, pick up and resource and add it in with your lesson 

or add it to help -- to help develop your lesson.  Here's a closer shot of this.  The first arrow is going to 

help us understand where the PA Core Standard is going to be at the top and there you have your 

connector will be on that part.  Your strand, and in this case, is algebraic concept.  We also have the big 

idea and essential questions.  Your families are there.  And the left arrow -- and the next left arrow takes 

us to our progress indicator; you'll find it right underneath the strand.  And the foundational knowledge will 



 

 

be in the block right below all of that.  Now, remember, these are -- these have drafts on them because 

while our standards and connectors are aligned and they are sitting on those cards as well as the big 

ideas and essential questions, they are still under review because we're making them the best they can 

be for all of you to be using.  The bottom of the card is going to take us to suggested instructional 

strategies, as you can see at the very top, explicitly teaching people versus [inaudible] people.  That, for 

some of our students, may be very important in order to move forward with this particular connector and 

standard.  Down at the bottom, you -- will be supports and scaffolds, these are things that [inaudible] 

some students may need -- not all students and they are suggestions and ways for students to access 

this information.  Now, we're going to move into our scripted and systematic instructions; that's your 

MASSI, if you want to pull that up and follow along as we talk about this.  Scripted and systematic 

instruction, we want you to think about this as a framework.  This is a way to think about instruction for 

some students in order to have them make progress and master what the standard is asking them to 

know and be able to do.  So, let's look at the pieces of the scripted and systematic instruction.  We have -

- the PA Core Standards will be on there and your connectors.  The scripted and systematic instruction, 

as you can see in front of you, come to us in grade bands.  So, the one you're looking at is a middle 

school MASSI and it has grades six, seven, and eight.  So, the standards being addressed are embedded 

right there at the beginning of the lesson.  You will also see we are aligning in there the big ideas and 

essential questions.  What is it that all students need to know and be able to do?  Because everything we 

teach should be tying back to those.  There is also lesson components and supports such as materials 

needed.  It will outline some suggestions of materials to take you from the beginning to the end of this 

lesson.  There are supports included such as stop signs that may say to the teachers this may be a good 

place to stop and assess or this may be a good place to stop and provide some real-life application and 

here are some ideas of how to do that.  These lesson components are there to provide support and they 

are suggestions, so as you expand your instructional skills around this type of material, it will give you an 

idea of how to structure that.  The lesson template is considered -- contains future actions and it also 

contains suggested students responses.  So, these are just suggestions; what can a teacher say and 

what is it that you might expect the student to respond and what would be considered an appropriate or 

accurate response to that suggested action?  And it will walk the teacher through that.  And in the 

template, they start with essential understanding; they start with really -- in the one you're looking at -- 

start with number set and identifying numbers in equations.  Does -- is the student able to do that?  And 

here are some ways that you can work the students through that.  If your student can do that, you can 

move on to the next section which is building towards grade level competence.  And after that, we move 

into aligning to grade level competence.  So, we have different portions of this that provide the teachers 

some flexibility based upon their students' instructional level and what your students come to this lesson 

with prior knowledge of a place to start and then begin working your way through this instruction.  Also 

available are progress monitoring tools.  They were not part of your handouts so I don't want you to think 

that you missed something there, but those are going to be looked out through the lens of content but 



 

 

they will mirror this lesson template.  So as you go through as a teacher, you can be taking some data on 

how independently the student is able to respond in addition to the accuracy of their response, and it will 

guide you towards making some good instructional decisions about either re-teaching or going back and 

doing -- maybe backing up the instruction.  I think it is going to be an exciting tool that goes along with 

these scripted and systematic instruction pieces.  Scripted and systematic instruction is going to come to 

us as MASSI, Math Scripted and Systematic Instruction, or LASSI, Language Arts Scripted and 

Systematic Instruction.  They're going to be available at the elementary, middle, and high school level.  In 

Math, they will be aligned across the four strands.  Right now, we have about 15 of these that we are 

lining up, 15 sets.  And in the English language arts, for the LASSI, we will have elementary, middle, and 

high school.  They will come to us through the lens of informational text and literature.  So, we are very 

excited about these being available for our teachers.  Let's take a closer look at our MASSI that we have 

for you today and the one that is in your example.  As you can see -- if you could click for me, Chris -- you 

have your standards and connectors and there will be objectives available that help to  give you an idea, 

again, of the what there at the top and your big ideas and essential questions are down towards the 

bottom.  And then, Chris, if you could go to the next slide please?  This is just one page that is inside of 

the MASSI and inside of this page, you can see an example of the teacher action that's suggested.  I 

want to emphasize they are suggested, they're guidelines, but it gives you a way to think about how to 

structure that instruction and then we also look at suggested student responses.  And I think that these 

resources are set in helping us understand that how.  At the bottom is the stop sign.  You see in that 

particular case they are talking about taking this to a real-life application.  Next slide.  Also included, and 

as you printed out your MASSI, you saw that there will be resources.  You're going to -- it's going to come 

with the materials.  In our LASSI, you're going to get the suggested text that you can use.  In the 

informational piece, they will include the text.  In the literature piece, they are including adapted pieces of 

authentic text.  So there will be no more running around as you use these resources to try to pull together 

the pieces of support that you may need to go with that.  As a former teacher, I understand how that often 

can happen.  What is up on the screen right now is an example of the Progress Monitoring Tool and a 

way that you can see how you can structure collecting data and what the student has been able to 

demonstrate to you of what they have learned and what they know and can do.  The next piece that we're 

going to share with you, we want to let you know that even though you have in your hands looking at the 

element cards of MASSI today -- and I do have to share we have approximately a hundred and nine 

element cards that we are aligning for you across the four strands of Pennsylvania, but there is more to 

come.  And we just wanted to get you excited about other resources that we are still going -- that we still 

looking at aligning and making available for you on SAS.  So, here is an example of one of these 

resources that we just want to kind of preview with all of you out there listening to us today.  These are 

called Curriculum Resource Guides.  And the curriculum resource guides are resources for teachers 

particularly some teachers that may be teaching outside of the general education classroom or maybe 

you're going in and co-teaching in a general education classroom as a special ed teacher or maybe you 



 

 

need some more ideas or thinking about other ways to teach as a general educator.  In these curriculum 

resource guides -- Chris, I need you to click please.  That's not all of it.  [inaudible] How is the content to 

typically taught in a general education classroom setting?  The resource guide will give you examples.  

The next one is what are some of the type of activities general educators will use to teach this skill?  We 

also will be including connectors to the PA Core Standards that are addressed.  There are some 

additional activities to promote real-world application included in this document.  There's also a section on 

how can I further college and career readiness with this content and then there will finally be a section of 

this resource of how do I make this instruction accessible to all students? 

CHRISTINE BUNCE: I'm gonna just interrupt here.  We've had some questions from folks about where 

the materials are and downloading and so forth.  We will resend a link to all participants to download the 

documents.  If you had difficulty with the link, we will resend that.  We had that from a few people.  Some 

other questions about where can you find the rest of the documents, and I'd like to reiterate that we are in 

the process of aligning these document to the PA Core Standard.  This is an introduction for everyone so 

that when the documents start to be loaded into the Standards Aligned System website which they will in 

December and you can look for -- probably the connectors in December and then the instructional 

materials starting in January and February.  As they start to appear, we want people to understand what 

they are and how to use them.  So you have access to some draft aligned documents now that you can 

look at, think about, consider in terms of your practice, and then as things start to go live, you'll 

understand them and be able to use them.  So I hope that helps answer some of those questions that 

were coming up. 

SHARON LEONARD: Thank you, Chris.  That is -- that is really important.  We are working feverishly 

behind the scenes to get these into the hands of teachers as soon as possible. 

CHRISTINE BUNCE: The other -- the other piece that we need to emphasize is you're seeing mostly 

middle school examples today.  We chose that because it's middle.  There are high school resources, 

there are elementary resources, they are across the grade levels.  We just chose to sort of shoot for the 

middle today in terms to those documents but you will have them for all grade levels. 

SHARON LEONARD: Thank you, Chris.  That's very important to recognize that these will be available K 

through 12.  This curriculum resource guides, what is up on the screen right now, is an example of that 

first question to give you an idea of what that may look like or when you see that on SAS.  When that is 

available on SAS, it provide you information about the how.  How is that physically taught?  The other 

thing, they include things such as common misunderstanding, what are some prior knowledge and skills 

that can be taught concurrently.  And these resource guides are meant to address the span of students' 

diverse needs from students with -- who may be eligible for an alternate assessment as well as all the 

way through struggle learners.  They also -- you see the other question, what are some of the types of 

activities general educators will use to teach this skill.  Can you back up first one?  Thank you. 



 

 

ALLEN MUIR: That one? 

SHARON LEONARD: No, the next one.  Here is an example of what are some additional activities that 

can promote use of this in real-world context.  Number five, how can I further promote college and career 

readiness when teaching equations?  This particular resource guide is all about equations.  It's not grade-

specific.  It is really -- just think about it, globally K to 12.  And it gives you ideas from [inaudible] 

competence to social skills, other pieces that we know our diverse learners may need also some 

additional support within that area.  The curriculum resource guides will be available in Math, in these five 

Math curriculum areas: data analysis, equation, fractions and decimals, ratios and proportion, 

measurement and geometry.  In English language arts and reading, we are anticipating four available 

guides.  They will be reading informational text and, again, remember these will be global resource guides 

that will address from K to 12 vocabulary acquisition and use, narrative text, and writing.  And what -- 

again, what you were looking at today was linked to the content of equations.  So, just as a review, today 

we have talked to you about some instructional resources and remember, we want you to think about 

them in two compartments: the what and the how.  Our PA connectors and instructional families give us 

the what.  Our element cards and scripted systematic instruction give us information about the what at the 

beginning of these resource that really take us to the how.  And our curriculum resources guides also give 

us information about the what with our connectors and they also provide us more information about the 

how.  And we want you to look for these on SAS at a later -- at -- in the very near future.  Next slide.  Next 

slide.  Can I have the next slide please? 

ALLEN MUIR:  Sorry.  [inaudible] 

SHARON LEONARD: The next slide is going to give you and idea of when you can expect these 

resources to be available.  We are looking at the connectors will be coming out first in Math and ELA.  

Our element cards will be next.  You will find that the Math, we are anticipating those to be loaded first 

followed by the ELA cards.  And after -- and we will also have the math scripted and systematic 

instruction will also come up early in the -- in the winter.  As Chris said, we are anticipating in January and 

February.  And then we have the language arts scripted and systematic instruction will follow after the 

Math are loaded.  And then we are working on those curriculum resource guides and they will come after 

these documents at the earliest.  So again, if you have questions and comments, we have a special email 

address.  This is a lot of information to be thinking about.  We know that there are questions that are 

coming through and we're trying to monitor those.  But you will also have an opportunity over the next four 

weeks, this email address will be live, so as you talk to other folks and you come up with questions, 

please send your questions and comments to us and we will work to put together an FAQ of common 

questions and answers that we hope will the meet the needs of everyone who is listening and interested 

in the instructional resources.  So, thank you.  I'm going to turn it back over to Chris who will take us down 

into our next portion. 



 

 

CHRISTINE BUNCE: And we are monitoring the questions.  Some of them will be answered in an 

updated FAQ so that you know that we are paying attention to them.  I would like to respond to one 

question about the MASSIs and LASSIs.  There's a question there, I think, that is asking if they're to be 

used to teach students.  The purpose of the MASSIs and the LASSIs is actually to act  as a bare 

framework or template for teachers to think about how to teach a particular concept.  There will be a 

limited number of MASSIs and LASSIs for that reason.  They're really meant to be structured so that 

teachers can take them and use the format to develop lessons that they can translate related to other 

connectors.  They are not meant for -- necessarily for the teachers to just take and use for lesson 

purposes.  So I hope that's helpful to you.  As we move on, the next piece is probably a piece that will be 

interesting, challenging, maybe a lot of questions, and that's related to assessment.  I want to frame the 

assessment piece for you.  As part of the flexibility waiver that was granted to Pennsylvania related to 

accountability, many of you probably know by now that instead of just having one assessment PSSA and  

how many students were proficient via our accountability measure, our accountability measure now 

includes many, many, many pieces.  I'm not here to discuss that process but as part of the waiver that 

was granted, Pennsylvania agreed that in 2014, 2015, all state summative assessments would be aligned 

to the current academic standards which are now the PA Core Standards.  What that means is that our 

current alternate assessment which will be used this year does not align to those standards.  So 

Pennsylvania is -- has developed, as you've just seen, a system of instructional supports that are meant 

to align and provide support to teachers who work with students to qualify for the alternate assessment in 

order to better prepare those students for an assessment that will align with the Core Standards.  I'd like 

to talk about a little bit about that process now.  This assessment is coming as a result of, again, work that 

was done by the national -- the national group that we've been working with.  A very large federal grant 

has taken several years.  They actually took a very interesting approach and it's part of the reason that I 

decided to do this work, and that was to develop instructional resources first and then the assessment.  I -

- it gives me chills every time I say that and I hope most of you will appreciate that fact.  As a result, we 

will be participating in the use of that assessment next year, 2014-15, as our alternate assessment.  In 

order to develop that assessment, we're providing opportunities for districts, for schools, for teachers and 

for students to participate in alternate assessment item tryouts in the spring of 2014.  So the first question 

might be: so what will be different?  What will be the same?  What about this?  What will it look like?  

What does it mean for our students?  What does it mean for our teachers?  Some things will stay the 

same.  This assessment will still be a one-to-one administration.  Students will still be allowed to use the 

accommodations and any assistive technology that they currently use to participate in classes to be 

instructed, to be assessed.  It's still an un-timed test.  The actual time of the test will be about the same as 

the current assessment and there will be continue to be multiple levels of item complexity.  Those things 

have not changed.  Some things will stay -- will -- some things will be different, and those differences are 

that the content will be aligned to the PA Core Standards in ELA and Math.  That means the items in the 

alternate assessment are going to focus more on academics than our current assessment.  It is being 



 

 

developed as an online assessment but for those students who need paper and pencil, that will still be 

available to them.  And writing will now be assessed for the students that take the alternate as that is a 

part of the assessment and the PA Core Standards.  In the spring of 2014, we have an opportunity for 

teachers and students to actually try out the item.  What this means is that schools may choose to 

participate and if a student participates in the item tryouts, we've asked -- Pennsylvania has asked for a 

federal waiver that would mean that students would not be double tested if they participate in the item 

pilots, but that they would take either ELA as the pilot or Math as the pilot and the rest of their 

assessment would remain the same as it currently is, the current alternate assessment.  We've applied -- 

we're applying to that waiver.  We're very hopeful that that will be granted.  We don't want students to 

have to be double tested.  So if you participate when it comes to the actual assessments, students will not 

have more assessments.  Benefits of participating, the obvious one is that teachers and students will get 

a chance to see what the item might look like for the assessment next year.  The items have been 

developed with four levels of complexity, from most complex which level four to least complex which is 

level one.  We've had a number of people involved in reviewing and providing feedback around these 

items and we really would like Pennsylvania and Pennsylvania's teachers to have an opportunity to 

provide the next layer of feedback on the items.  So participating in the pilot will give teachers an 

opportunity to provide feedback on how the items worked or what the issues are so they can be 

addressed before the assessment occurs next year.  It also will give the teachers the baseline experience 

in looking at how their students might interact with the items as we -- as we move forward.  I address the 

flexibility waiver.  This is a slide that addresses the two pieces: one related to elimination of double 

testing; the second piece is what about the actual accountability.  And what we've asked for is that 

students who participate in the pilot, for example, if they participate in ELA, their previous year's score 

would be used this year for school accountability purposes because in the item pilot -- the purpose of the 

item pilot is to try out the items.  Students will not receive a score or a report for their -- for their responses 

or their answers to that.  What does it mean if you participate in this item tryout?  What are the 

requirements?  Or what are the commitments from schools that would do this?  One, assessment 

administrators, those people who actually would administer the pilot to the students, would be required to 

participate in training.  This is a new assessment.  It's being delivered in a new way and it's very important 

that teachers have that training.  That training will be offered online and can be done as the teacher's -- 

as the teacher's schedule allows for it.  So it's flexible, it could be accessed from anywhere, and so that 

would be a key piece.  The other piece would be some time on the part of the school to register students 

and input information so the appropriate accommodations and testing requirements would be provided to 

the student.  How can your school participate?  Along with the handouts for this session should have 

been -- you should have been to download a document with all the information required to register your 

school for participation.  My very strong recommendation is that person who registers at school completes 

the document before you go in to actually register.  In the system, it must be done all at once.  The 

system will not save the information, so you can go back in.  So fill out that form.  Go in.  It shouldn't take 



 

 

you very long to actually put the information in.  You have the website here for the registration and that is 

also on the document.  How can we support teachers as they make the shift from the existing, now 

outdated, alternate standards to the alignment to the PA Core Standards and how can we support the 

teachers to administer, participate in this pilot in the alternate assessment?  Continue to support them in 

the scheduling and the other resources that they need to do the alternate assessment that continues to 

be one-to-one administration, and so that will continue to need some specialized scheduling.  Provide 

access to the new structural resources so that teachers may begin to use them with students.  We haven't 

mentioned this but all of these resources will begin to be loaded into the Standards Aligned System which 

you can find at SASPDE.com.  Yeah.  Okay.  Guessing at that. 

SHARON LEONARD: .Org 

CHRISTINE BUNCE: .Org.  Thank you.  PDESAS.  So I just put that in and it takes it -- take me right to it.  

So at that website, there is a link for them to subscribe to the RSS feed.  I highly recommend that you 

register for that.  That will tell you when new things are loaded or things are changed and so as these 

documents get loaded, you will get a notification that it's there.  Another key piece, I think you heard this, 

is that this work has all been done with collaboration between people who have content knowledge and 

people who have special ed knowledge and people who have knowledge of working with students in that 

-- those low incidence populations.  I strongly encouraged everyone to think about how you might 

facilitate that sort of conversation or collaboration for your teachers.  If you're considering participating in 

the pilot, and we sincerely hope we get a strong representation from Pennsylvania, we want out voice to 

be a part of the feedback around those items this spring.  Please register.  Once the registration is 

finished, December 20th, you'll get information on registering students.  In February, not in December -- 

you'll receive directions for enrolling the students.  When that's done and we know which schools, which 

teachers, which students, in February of 2014, the administration training will be offered.  Again, that will 

be online and can be done at any time.  February 2014 through April 2014 is administration of the pilot. 

Mathematics between the end of February through March and English language arts, March through 

April.  There are wide windows through both of them, they can scheduled in collaboration or coordination 

with the current -- past the current alternate assessment.  I've also included -- these are draft technical 

requirements for online participation in the item pilot tryouts.  We are currently working with the IU -- 

Pennsylvania IU Technical Advisory Group to review these requirements and determine how they align 

with the work that's going on in school districts right now related to technical support.  And we're hopeful 

that they will be able to provide support and advice to the IUs and ultimately through districts regarding 

this piece.  Again, paper and pencil will be available as needed.  The -- and the documents for today in 

addition to the instructional resources, you have an FAQ and a copy of the information needed to register 

your school.  We will revise that FAQ and put it out again.  For schools that register for the pilot, additional 

resources will be provided.  We will make sure that you got links to the instructional resources as they're 

loaded into SAS if you're participating in the pilot so that you can provide the teachers and allow them to 

start thinking about what that might look like.  We'll also provide other tools to school districts registered 



 

 

for the pilot, for example, parent letters and other information that you would need to participate in that.  

We want to thank you for your attendance today.  We encourage, again, teachers to register for the RSS 

feed on SAS so they know when changes are made.  We also want to frame this in terms of the teacher 

evaluation piece.  We know that that is stressful; the implementation of any change, it creates stress.  So 

let me put this into a bigger frame for you related to that and rebated to accountability.  The teachers will 

have access to the instructional resource as soon as we get them loaded January, February at the latest.  

We have an opportunity for folks to provide inputs into the assessment this spring.  Teachers are 

encouraged and we hope that they will begin to use the instructional resources.  They will have all of this 

year, next year, when they take the assessment the first time in 2014-15, the resources will have been 

available to them for a year.  It is actually not until '15-'16 when we administer the assessment for the 

second time when we'll have data that we can start to say, "Here's what this year looked like and that 

year looked like," and have two years to compare some data.  2014-15 is the baseline year so, in 

essence, that give teachers, if they begin using the materials as they're rolled out, two years of using the 

tools and working with students before we have that sort of data to use.  So I encourage you to think 

about that big time -- a big picture and that timeframe as you're working with the students.  We hope that 

these materials will also help teachers who are working with struggling students to identify the gaps and 

holes in their learning, provide them access to a grade level content so all students who leave high school 

ready for college, career and/or their community.  We want to thank all the people who contributed to this 

work: teachers, parents, administrators, community members, PATTAN and IU staff, and the experts from 

the National Center and State collaborative.  We invite you to join this team as the work moves forward.  

Please feel free to contact us with any questions or concerns that you might have.  We want to know what 

they are.  The last slide actually contains Sharon's email address.  Please only ask her questions about 

instruction.  My email address, please -- any questions related to assessment, please feel free to use that 

email address.  For questions about the school or student enrollment process for the pilot, there's an 

email address website there and the pilot enrollment site is found there as well.  Again, we want to thank 

you.  This is -- there's been a lot of information shared today.  You may want to come back and re-listen 

to parts or all of this.  And we're looking forward to a partnership with you.  At this time, the webinar will 

end.  Again, it will posted in about two weeks on the PaTTAN website for you to read this and if you 

choose to.  Thank you. 


