
 

 

ERIK W. CARTER, PH.D.: Welcome to Session 3 in this web based professional development series 

focused on promoting inclusion and relationships and learning for students with complex needs.  In this 

segment, I will focus on launching and sustaining school-wide initiatives aimed at connecting students 

with and without disabilities socially within their neighborhood schools.  As I've emphasized in the 

previous two segments, promoting positive relationships and social connection for students with 

disabilities, it really requires intentional efforts on the part of school staff and others.  You know, 

unfortunately, it just doesn't happen automatically.  And so many schools including the three 

Pennsylvania schools that are part of the Natural Supports Project, they're turning to more formalized 

peer partner programs as an avenue for strengthening the social and communication skills of students 

with disabilities.  For creating more welcoming and inclusive school cultures and for expanding the quality 

of opportunities that students, with and without disabilities have to get to know and spend time with one 

another.  And these programs might be referred to by a variety of names, maybe a peer buddy programs, 

peer mentor programs, peer partner clubs, or best buddies.  And among participating Pennsylvania 

schools, well, they chose more personalized names, like, Bucks Connect or Greater Slater.  And although 

each of these adopts somewhat varied approach, they share in common an emphasis on establishing 

regularly occurring opportunities for student with and without disabilities to spend time together.  All while 

receiving guidance from school staff.  They also share a common emphasis on natural peer supports as 

the avenue for fostering social participation.  You know, although more individualized efforts to address 

social related goals throughout the day, like, Peer Support Arrangements for example can be really 

instrumental to student's inclusion and social participation.  There's some benefits to also establishing 

broader context within -- with students with and without disabilities can spend time with one another.  At 

first, you know, many peers recognize the role that they can play in promoting that sense of belonging 

and acceptance at their school.  But they may not necessarily know really how or where to put this 

commitment into action.  So, Peer Partner Programs, well, they can provide an avenue for these students 

to become change agents in their school and develop friendships with their classmates.  And second, you 

know, peers really are the experts in social norms and expected social behaviors at the school.  And as 

cool as you are, and I'm sure you are very, very cool, the right peers can be even more effective at 

modeling appropriate social and communication skills.  And third, peer support programs are a great way 

to organize activities in schools that maybe aren't otherwise inclusive.  You know, they provide students 

with information about how to interact with and support one another.  And they make that assistance 

available from school staff as it's needed.  In other words, when you design them well, they really 

incorporate those six elements we discussed in session two of these webinar series.  And finally, such 

programs really provide powerful benefits for all students participating.  You know, students with 

disabilities gain additional opportunities to learn and to practice important social and academic related 

skills they become less relying on school staff for support.  And they gain access to a broader range of 

social and learning opportunities that make up every day school life.  And at the same time, students 

without disabilities have shared first hand many of those benefits that I mentioned in session one of these 



 

 

series.  So, I want you to listen close to this middle school student as she shares her own perspectives on 

the origins of their school's initiative to connect all students at their school to relationships and activities 

that really promote a sense of belonging and participation.  They call their program Greater Slater. 

WOMAN: Greater Slaters was an idea I had in student body government and I just wanted to help these 

kids that I saw at lunch that were sitting along with their aids.  And so I started sitting with them and I 

started asking who I could go to for starting these program and I met Mrs. McGinley (ph) and so we 

started making ideas and we ended up starting the Greater Slater.  And we did fundraising last year.  We 

did a wonderful car wash that I got soaked in.  We also had done -- we went to the Iron Pigs game with all 

the kids that we worked with.  And pretty much, we just -- our goal is just to try to be a Greater Slater and 

just try to make a whole school feel like a big community. 

ERIK W. CARTER, PH.D.: It's clear that she saw opportunities in her school to play a role in shaping the 

opportunities that students with complex needs had to meet all students at Bangor Area Middle School.  

And here, one of the special educators at the school elaborated on how that initial idea coalesce into a 

group of peers who all committed to making sure that every student at Bangor felt welcomed. 

WOMAN: The name for Grater Slaters came from the students.  The students we, you know, when we 

first got together as a group, we asked the kids, "Well, we need to have a name for our group," and they 

all came up with all different kind of names, you know, they've got in all little groups and discussed what 

they wanted to name, you know, the group.  And it just ended up that we put a list up on the board and 

Greater Slater seemed to come out on top.  We felt that, you know, to be here helping other students to 

make everybody feel like a Greater Slater.  Like, everyone can be a Greater Slater. 

ERIK W. CARTER, PH.D.: So what might be some key steps in launching a Peer Partner Project in your 

own school?  Well, you know, Peer Partner Programs look different from one school to the next.  And 

they really need to be tailored to reflect the age level of participating students in a particular culture of 

your school.  You know, at the same time, it's important to consider several steps when starting a Peer 

Partner Program.  First, building a strong base of support at your school is an essential first step.  The 

time and the effort that you invest in getting other administrators,  teachers, school counselors, parents, 

and even students on board from the very beginning, you know, that's going to pay off later with large 

dividends.  Next your attention will turn toward identifying students with and without complex needs who 

might participate in your program.  This may involve both recruiting and screening students especially as 

your program grows.  And third, students usually benefit from participating in some sort of orientation or 

training session that addresses their roles and responsibilities as well as information about the students 

those we'll be spending time together with.  Fourth, students are going to need regular time to connect 

with one another, whether that's at a social event, a program meeting, maybe over lunch, or some other 

venue in your school.  And finally, you want to make sure that your program is meeting at schools and 

growing ways that really ensure it's sustainability and it's impact.  And each of these steps is elaborated 

on further in my book, "Peer Buddy Programs for Successful Secondary School Inclusion."  So let's begin 



 

 

with step one which is really laying the groundwork.  You know, a strong foundation is critical to ensuring 

that your new program flourishes and really accomplishes its goals.  Programs often get started because 

a single teacher sees a need and really commits the time.  But it's still very important to build a strong 

base of support among teachers, school leaders, and other school staff as well as families who will be 

involved in or impacted by your program.  For example, you know, your school principal can be really 

instrumental in allocating the resources you need or advocating amongst school staff for the program, 

among special educators and paraprofessionals, well, they'll be involved in orienting peers to their roles 

and supporting students as they work together.  Guidance counselors and general educators may 

recommend students who'd benefit from participation.  And then parents can be strong allies in supporting 

interactions that take place beyond the school campus.  You know, when everyone shares a common 

commitment to the program's goals and is willing to invest a little effort in getting the program off the 

ground, success is much more likely to follow.  So there's a lot of ways that you can really enlist support 

from others at your school.  And you'll certainly have your own ideas about what would work best at your 

particular school.  You know, you might have presentations at departmental meeting, school-wide faculty 

meetings.  Those offer a venue for describing the program and its benefits for participating students.  You 

can let teachers know about the various ways they could become involved.  Maybe by recommending 

students for participation or supporting students and peer supports in their classroom or suggesting ways 

to improve the program.  Another idea is to include maybe promoting awareness about the program 

through writing articles for the school, or parent-teacher organization newsletters, distributing brief 

program of reviews to school staff.  Or even just having informal conversations with single teachers 

whose classes or clubs, students with complex needs are enrolled in.  So listen to one of the special 

education -- Bangor Area Middle School share how she and her colleagues share their vision for the 

Greater Slater Program with other teachers at their school. 

WOMAN: So, we went to each team meeting and we spoke to the teachers and told them that we wanted 

to start a group to help support students with severe cognitive disabilities in the classroom.  Not 

necessarily, you know, take away paraprofessionals or special ed teachers in the room, just have the kids 

step into those roles which they've already sort of taken on the initiative to do that, where we would help a 

particular student take off her backpack, a student would just step in and do that without us even asking.  

So we saw that from the start.  So we explained to the teachers that we wanted to start a program to help 

get these kids to come together and to have other kids want to do the same to include students with 

disabilities into the classroom and into the community. 

ERIK W. CARTER, PH.D.: Now, in addition to getting your teachers onboard, it's also essential that you 

garner the support of your administrator.  The vision of a principle, whatever it is, that's going to be 

contagious.  And it influences the attitudes of teachers and students, staff and parents at your school and 

really shapes that campus climate.  And so the support or even the lack of support from your 

administrator can mean the different between a peer partner program that really thrives and one that 

really stagnates or never gets off the ground. 



 

 

WOMAN: Critical pieces that I would say would be that, having the support of your administrators, it -- that 

is critical.  From your administrators up at, you know, the high school to the middle school, your 

colleagues here in the building, giving you support when you need it is very important. 

ERIK W. CARTER, PH.D.: Now, when sharing your vision, make sure to talk with paraprofessionals as 

well, especially if their roles are likely to shift somewhat as a result of involving more peers and providing 

support. 

WOMAN: If another school district was looking to initiate a program through peer supports, I have 

suggested, they talk to all the different stakeholders in the building, administrators, teachers, general 

education, and special education, and definitely the paraprofessionals that they understand that their jobs 

aren't in jeopardy.  That we're not looking to replace anybody but we're just looking to make inclusion in 

the school setting a more meaningful experience for all the students. 

ERIK W. CARTER, PH.D.: Now, I've mentioned school staff and I've mentioned administrators.  But don't 

overlook and don't underestimate the important role that peers can play in getting your program off the 

ground.  You know, sometimes students can actually be the primary impetus for starting a program or 

even extending the reach of a current program.  Listen to these freshmen share about the role she played 

in really broadening the program at Fox Chapel High School. 

WOMAN: I'm met one of Ms. Catodi's (ph) students, CC (ph) and we kind of became friends off from the 

start, we had this immediate connection.  And I didn't want that to end in middle school.  So I went to my 

Guidance Counselor and we talked about it and I met Ms.Catodi, so we talked about the Life Goes 

Program in high school and she told me that the program was really only offered to 11th and 12th 

graders, but I wouldn't really take no for an answer.  So we -- she ended up allowing me to be in her class 

as a freshman which drew in other kids to be really excited about the program and kind of got the ball 

rolling with the program.  And now there's a lot of peer helpers in Ms. Catodi's class.  And it's a program 

that's really kind of flourishing and really exciting for students. 

ERIK W. CARTER, PH.D.: Parents were also important partners.  And you're going to want to keep them 

informed by the work being done at your school, as well as to invite them to have more active 

involvement if they're really interested.  On the screen, I've posted examples of invitations sent by the 

program leader to parents to contribute to the Bucks Connect Peer Partner Program at Conestoga Valley 

High School.  And also as an invitation to have their child involved in this program.  You certainly want to 

design your own of course and then tailor them to the specifics of your peer partner program.  Now, in 

addition to building strong partnerships, you're also going to have to make decisions about how to initially 

configure your peer partner program.  Now, as I mentioned before, programs could tailor to match the 

school's vision, their culture, and their goals for students.  For example, some schools will -- and this 

usually happens in middle schools and high schools.  They'll offer a course credit to participating students 

with and without complex needs, typically under the umbrella of maybe a service learning or maybe under 



 

 

elective requirements.  These are usually called Peer Buddy Programs.  And because many students in 

these schools often have limited flexibility in their course schedules or they're already involved in off-

campus and after school activities, having that structured course really creates daily on-campus 

opportunities for participating students to spend time with one another.  So if you go this route, you're 

going to need to have early conversations with school administrators about the procedures for introducing 

a new course offering or integrating peer partner programs into existing courses.  Other schools tend to 

opt for a more club based approach to providing students with a forum to meet regularly and do social or 

fundraising activities to hang out maybe just to have fun.  And that was really the focus of the three 

schools that were part of the peer support project here in Pennsylvania.  So once the initial format of your 

program is determined, really, the next step is to identify students with and without disabilities in the 

school who are going to benefit from getting involved.  Peer partner programs emphasize natural 

supports.  And they're usually intended for students who either have educational goals focused on 

improving the quantity or maybe the quality of their interactions with peers.  Or on students who have few 

friendships.  Or who have complex social and communication challenges.  Or maybe who would just 

benefit from additional peer support to be part of inclusive classroom, or an extracurricular club, or other 

school sponsored activities.  Well the impact of your program is going to depend in part on the peers 

without disabilities who participate.  And therefore it's really important to consider carefully those qualities 

that participating peers without disabilities really ought to possess.  You know, there's no fixed set of 

skills, no prior experiences that every student has to exhibit to really be effective in providing support.  

And so it's probably beneficial to consider peers who maybe are close in age to the students with 

disabilities who -- with whom they're going work.  Or who have shown interest in getting to know their 

classmates or had prior involvement in a peer partner project.  Maybe students who have consistent 

attendance or who hold interest in common.  Who are willing to demonstrate -- demonstrate a willingness 

to learn new skills, or who exhibit appropriate interpersonal skills.  In many cases, you probably already 

know who those students are.  But it can be advantageous to open up the opportunity to individuals who 

might not have originally thought off.  And there's a lot of ways to invite students to participate in your 

program and each has it's own strengths and weaknesses.  So invitations from teachers and other school 

staff.  Well, you know, most students are first introduced to these programs through the invitation of 

teachers who know them well.  So consider asking general educators or special educators, 

paraprofessionals, guidance counselors, coaches, other school staff who may know particular students 

who'd really benefit from being involved.  Now in some schools, teachers make brief presentations about 

the program to maybe service oriented student organizations, like Key Club or FTA or they present in 

classes like, Civics, Health, or Literature where disability related issues are addressed or make an 

announcement at school-wide assemblies or in elective or related arts classes.  Having students with and 

without disabilities who already part of the program co-present and might be a really especially effective 

way to share information about your program.  You can advertise your program to the same approaches 

used by other school clubs and programs, like through hallway displays, or articles in student 



 

 

publications, with tables at freshman orientation events, or even having a program description in the 

student handbook, or on daily school announcements.  But after your program is up and running, well, the 

peers who are already involved are usually the very best at drawing in new students.  They already have 

experienced, the compelling personal benefits from their involvement, and so they tend to be pretty strong 

advocates for their friends and other classmates to get involved.  And like all students, youth with 

complex needs are going to have clear preferences about the peers with whom they want to spend time 

and get to know.  And so it's absolutely essential that you seek their preferences out about who they 

would like to see invited.  So I was anticipate -- that there's going to be strong interest among peers 

without disabilities who want to get involved.  And so as interest and your program starts to grow, well, 

you may want to consider some sort of application or screening process to determine which peers might 

be involved during a given semester.  By way of example, the team at Conestoga Valley, well they 

introduced an application process for their school. 

WOMAN: And then we had them write a letter and that narrowed it down to 35.  Well this year, we had 

about a hundred and fifty sign up and we had about 50 of them write a letter.  So we had to go to another 

step and we had them fill out a teacher recommendation. 

ERIK W. CARTER, PH.D.: As show on your screen an example of an application form that student had to 

complete to be part of the Bucks Connect Club at the high school.  And all of this information can really 

be helpful ensuring the number of students involved really remains manageable.  Of course, you would 

want to develop your own application and screening process that really makes sense in light of the goals 

of your particular program.  Now the conversation to this point is really focused on recruiting students 

without disabilities, but don't think too narrowly about who can serve as a peer partner.  Students with 

disabilities also have talents and strengths and experiences to share with others and as noted by this 

teacher, who's also a parent, his daughter benefited greatly both from having a peer partner, but also 

from being a peer partner to someone else. 

MAN: As a Special Education Teacher, I've been able to see there'd be a peer helper program as a 

teacher, of course, but also I'm a parent of a special education student.  My daughter Emily is on the 

autism spectrum, and she graduated a few years ago here from the high school.  But while she was here, 

she was involved in the peer helper program, first as a student who had a peer helper working with her, 

called her at home, went to some activities along with her nor her typical peers.  And then as she got 

older, she actually became a peer helper to some students who are maybe a little bit more involved than 

she happened to be. 

ERIK W. CARTER, PH.D.: Now before you start recruiting students into a peer partner program.  You and 

your colleagues really should establish a clear set of procedures and expectations for participating 

students with and without disabilities.  Now specific roles and responsibilities, well they'll vary from one 

program to the next.  The team should really determine the primary focus of their peer partner programs, 

the interactions with their classmates with disabilities.  For example, is it going to involve providing 



 

 

academic support or social support or maybe both?  What settings will the interactions take place in?  Will 

it primarily be in classrooms, clubs, cafeterias, or community based locations.  And, you know, how will 

the students be matched with one another.  In addition to clarify how information will be exchanged 

among participating educators, and paraprofessionals, and other school staff, you're also going to want to 

decide how these expectations will be communicated with participating students.  Now, although some 

students are going to naturally work well with one another right from the outset, we found that most 

students will benefit from receiving some initial information and guidance related to their new roles.  So 

peer partner programs typically incorporate some sort of initial orientation session for peers, usually these 

are held before or after school, maybe during the club period or over lunch.  And these sessions usually 

offer an offer an important vehicle through which new expectations are communicated to peers.  These 

sessions can also increase students confidence and competence as they spend time interacting with and 

supporting one another.  So, as you recruit and then you start to equip those students, keep and eye on 

your mission.  It isn't just about getting lots of students involved.  You also have to make sure that 

students are clear about their purpose of the group and that they collectively work toward that goal.  And 

as this special educator shares, it's really worth the effort to invest time developing strong, well equipped 

peer partners. 

WOMAN: I would recommend that any school that's interested in setting up a peer mentorship type of 

program really keep the focus on your mission.  When we first started, we wanted members.  We wanted 

new kids to join.  We wanted as many members as possible and we really lost focus of, you know, what 

we wanted.  We wanted our kids to meet new friends.  We wanted good role models.  We wanted 

leaders.  And, you know, it takes time, it takes training, it takes development of mentors and it wasn't until 

the second year around that we're starting to train our mentors in how to become a mentor.  How to be a 

good role model for someone and I think that would be the biggest benefit to someone starting a new club 

is to keep that vision in mind at all times. 

ERIK W. CARTER, PH.D.: For example, the team at Conestoga Valley held an orientation meeting for the 

mentors who were participating in the Bucks Connect Program and as it's shown on the screen, they 

shared with the students the goals and the mission of the program.  They describe the qualities of good 

mentors.  They addressed the importance of confidentiality.  They describe the commitment and they 

provided and overview of the next social event and even some of the upcoming meetings that the group 

would be holding.  Now of course, the range of topics that you might address, really needs to match the 

needs of students in your group.  And in session four and five of the webinar series, I'll address in much 

more detail other topics that you would probably address in an orientation session if you're setting up peer 

support arrangements in a particular inclusive classroom.  Now sometimes it can be helpful to provide 

basic disability awareness information for students especially when they've had limit interactions with 

students with complex needs in the past.  By way of an example, on the screen I put a document that was 

created by the teachers at Bucks Connect Group and then share with the members of that particular 

group who served as peer mentors.  Now although orientation settings or sessions are typically held 



 

 

toward the beginning of the school year, students may benefit from meeting periodically with teachers as 

they gain more experience spending time with their partners and students with disabilities and their peers, 

well, they sometimes encounter new challenges as the semester progresses and as new activities or 

projects or classes are introduced.  So you're going to want to provide them with regular opportunities to 

talk about their experiences and to discuss any concerns or even the problem-solve any challenges.  For 

example, some programs will develop short handbooks containing written resources and readings that 

participating students can draw upon as needed throughout the semester.  Well now once the ground 

work is laid and students have been invited and everyone is familiar with their roles and responsibilities, 

it's time for students to start enjoying time together.  The range of activities that you undertake is part of 

the program.  Well, it's really only limited by the creativity of the participating teachers and students.  Of 

course, there's other parameters to consider like resources and time and the goals of the group too.  

Never the less, the most important feature of any program is the time that students spend together.  And 

when appropriate, I strongly encourage having students take a leadership role in planning the activities 

they will do together.  This really ensures that activities will be enjoyable and draw in new student over 

time.  The program leaders will need to tamper some of the ideas and maybe even handle some of the 

logistics of these events.  But student voices really should be prominent.  The video showing now really 

depicts students planning an upcoming activity for the Bucks Connect Group with some initial direction 

and oversight from teachers. 

WOMAN: Snow cones. 

WOMAN: Yeah. 

WOMAN: Snow cones. 

WOMAN: We, like, put glitter on the bottom [inaudible] 

WOMAN: Okay.  So like that kind of food stuff. 

WOMAN: [inaudible] on there.  It's only an hour… 

WOMAN: Heads Up Seven.  I haven't played that, like, in so long but then [inaudible] 

WOMAN: Because we're just thinking like we're going to get marshmallows and we'd have [inaudible] 

ERIK W. CARTER, PH.D.: In one school, the students voted on activity ideas that were generated by the 

group and they even allowed students to suggest other ideas that weren't already on their list.  While your 

involvement might be initially be prominent when a program is just getting started.  Look for opportunities 

to turn more and more of the leadership of the program over the students.  This is particularly when 

implementing the program in a middle school or a high school. 



 

 

WOMAN: The kids are really running it.  Last year, Mrs. McGinley and I really were kind of running it and 

kind of giving the students the ideas and this year, it's all them.  I mean, we're literally there just to watch 

over what they're doing. 

ERIK W. CARTER, PH.D.: It's clear that students will really grow from this experience as noted by this 

teacher. 

WOMAN: We've seen a huge growth on our mentors maturity level and their responsibility to the club.  

They've become very accountable for showing up for events.  They've joined committees to help plan 

events and set up our bulletin boards, do announcements on the morning show.  They've really taken 

ownership of this club. 

ERIK W. CARTER, PH.D.: As with any school based program, it's worth reflecting regularly on the extent 

to which your peer partner program is meeting the goals it was initially designed to accomplish.  Multiple 

approaches can be incorporated into your evaluation efforts.  You might survey or interview students with 

and without disabilities who are involved in the program.  Or you might observe students as they interact 

with one another in class rooms and in other activities.  Or you might solicit feedback from participating 

school staff or have conversation with family members and really trying to examine those changes in your 

school and community participation of students with disabilities.  For example, member of the Bucks 

Connect Club, they complete an end of the year survey in which they provide feedback on the program.  

Part of this is shown on the screen.  And this is an addition to the feedback they provide to teachers at 

regular meetings throughout the year.  In addition, I encourage you to spend time talking with school staff 

who're involved with your students to really get their perspectives on the changes that they're seeing.  

You know, one of the leaders of the Bucks Connect Programs described a small but really powerful 

gesture that suggested their peer partner program really was finding success at fostering connections. 

WOMAN: The best thing I've seen so far in Bucks Connect was actually on a day where we have events.  

We didn't have anything planned, no trips.  It was a random Thursday, I believe and I had one of my 

mentors come to my classroom and he pulled me out and he said, "Miss, can I ask you a question?"  And 

I said, "Sure."  And he said, "Up in my History Class today, we're watching a movie on World War II and I 

really think my buddy would love it.  Would I be able to bring him with me this morning to watch the video 

in class?"  And I said, "Absolutely.  That's fantastic."  That's, you know, what we were aiming for this 

entire time and, you know, inside I was just so proud of him and excited for my student that, you know, 

that he wasn't having a mentor or a role model.  He was a friend. 

ERIK W. CARTER, PH.D.: Similarly, this peer professional noted how changes in friendships were 

developing at her school as part of the program.  This is really important information to capture. 

WOMAN: You know, there's no separation that the groups of friends have become diverse, you know, like 

kids that wouldn't normally have been friends are now becoming friends. 



 

 

ERIK W. CARTER, PH.D.: Well as initial success is demonstrated, attention then can shift toward 

broadening the reach of the program.  For example, your efforts might be made to connect students 

outside of club activities, maybe in general education classrooms, or in other school clubs, in after school 

extracurricular activities during lunch time or even within service learning activities.  And as the program 

goal grows, you know, it can be helpful to establish a small program kind of an advisory committee 

composed of multiple stakeholders like, general educators and special educators, school councilors, 

paraprofessionals, club sponsors even parents who can provide you with the needed support and 

feedback and guidance as your expansion efforts are undertaken.  For example, the group might meet 

one time per semester to really discuss strategies for strengthening school recruitment effort or student 

recruitment efforts to revise the program guidelines or even to expand inclusive opportunities at the 

school.  As you consider where to go next, I would encourage you to take the advice of the Bangor Area 

Middle School principal who says to start small and grow carefully. 

WOMAN: I think some of the most important things to remember are to start small.  Make the things that 

you do mean something very powerful.  Start with a project that you know you can accomplish and that 

you know other people in the building will be able to see and be excited about and then each project will 

get a little bit bigger and before you know it, you'll have a building that's behind natural peers -- peer 

supports. 

ERIK W. CARTER, PH.D.: Now hopefully as you continue this work, you'll come to see more and more 

friendships developing throughout your school.  This is what was noted by one of the special education 

teachers at Fox Chapel High School. 

WOMAN: What's nice to see is when the typical peers are out in the hallway.  They stop and talk to my 

students and it's not a situation that just happens in classroom or in classrooms that they're assigned to.  

It spills over into the whole entire school environment. 

ERIK W. CARTER, PH.D.: The relationships that students with complex needs have with their peers and 

others that can provide an important source of support and satisfaction as they move through school.  

And so peer partner programs like those launched at Bangor Middle School or Fox Chapel High School 

and Conestoga Valley High School, they can provide and excellent context for helping students make 

those connections with their peers and to develop new friendships.  So as you consider whether and how 

to launch your own program, I'd encourage you to draw upon these five basic strategies to guide you in 

these efforts.  Although it's challenging work, it's certainly well worth the effort. 


