
ANNOUNCER: The broadcast is now starting.  All attendees are in listen only mode. 

TRACY FICCA: Good afternoon everybody.  Welcome to PaTTAN's last Hot Topic Series Webinar today.  

This is Integrating Academic and Behavior Supports within an RtI Framework.  My name is Tracy Ficca 

and I'm a PaTTAN consultant here at the Harrisburg Office.  Thanks for joining us.  We're going to start 

with some information about the code that people will be required to record by hand in preparation for 

receiving either Act 48 credits or Paraeducator, our Paraprofessional Instructional Hours or CEUs.  What 

we'll do for this -- and probably -- most of you I think you have attended before but we'll remind you that 

as we go through our presentation I have embedded five questions based on the information that I am 

presenting to you.  And so as we hit those questions on the PowerPoint, a poll opens.  A P-O-L-L, a poll 

opens and then we ask for you on your computer to respond A, B, C or D, whatever it is you think the 

answer is.  So we can see live the response from the audience.  So that means if three of you are using a 

computer for some reason, obviously we're going to get one response from that one computer.  So what 

we do ask you to is to write down, record somewhere on your paperwork a couple of things, one the 

answer to each one of those questions.  So B, C, B, A, D whatever it happens to be, you know, that 

wasn't it.  I was just using examples.  So, you know what, it'll be a five-letter code.  Then at the end of our 

presentation, we'd like you to go to the SurveyMonkey address.  Whenever the presentation was posted 

we did not have a circuit -- SurveyMonkey address.  So it is not in your copy if you printed if from the 

presentation.  So I want you to take the unknown right now and write down the SurveyMonkey address.  

This is the SurveyMonkey that must be completed in order to receive Act 48 credit hours, 

Paraprofessional Hours, et cetera, it's like CEUs.  This is the absolute only way we can ensure that you 

attended the presentation and that we can acknowledge onto the state that you were here for the 

presentation via the code.  So that SurveyMonkey is the crucial piece of the presentation today to ensure 

to PaTTAN and PDE that you attended our presentation.  So I want you to go ahead and write down 

https;\\www.surveymonkey.com\s\SYWVBZ9Q, that's a Q.  Now when we're done here, we -- somebody 

from Paraprofessional Office will be kind enough to send a text message with a reminder, and hopefully 

the SurveyMonkey address as well.  But we'd ask you to write it down now.  Please keep in mind as I--as 

I touch the following question number one, two, three, four and five, we will stop for a minute or so for you 

to respond.  We will then have somebody share the answer--the response from the group.  I will share the 

correct answer.  As I share the correct answer you must record that.  That correct answer is what makes 

up your code.  Once I pass that question, I will not repeat the letters and I will not repeat the questions.  

We're not allowed to do that, it's against the law up here.  And we also want to let you know that just like 

anything else as you receive -- want to receive certificates for this to acknowledge your attendance from 

our PaTTAN website, you go on a website to do that.  And please know that we have about a thousand 

people sitting today from this presentation.  So it takes a lot for that data to be entered, and so we ask 

you to check for up to 30 days.  It might take us up to 30 days for your information via your 

SurveyMonkey to actually be able -- until you can upload a certificate.  Okay.  So, I'm going to -- I'm going 

to put five.  And here's the good news, the SurveyMonkey address is also at the very end of the 



presentation.  But one more time, please remember to record the correct answers for questions one, two, 

three, four, and five as we move through the presentation.  Okay.  So here's the description of today's 

session as per the description that were -- yeah, coordinate description -- the description was in the 

brochure that was on our website.  So we're going to talk about the connection or the integration as it is 

between academics and behavior and the one single Response to Instruction and Intervention framework 

because that seems to be evidencing the most of success for our students to ensure not only success but 

also in preventing school failure.  So we're going to talk a little bit today as if you do not know anything 

about RtI or maybe just a little bit.  And just a little about PBIS which is Positive Behavior Interventions 

and Supports.  So, I'm going to take you through that today.  Just another slideshow media outcomes as 

per Act 48, so we're going to make connections between RtII, PBIS.  Explain some of the components of 

both, a school-wide approach to behavior as well as RtII.  And then you'll notice this will often be the 

same, much the same.  We're going to talk about some interventions that are school-wide foundational for 

RtII as well as PBIS.  And again, you'll be able to see the alignment of the synonymous in those 

processes.  And we're going to identify the role systems, practices, data and outcomes in a school-wide 

process.  Don't worry about that, we'll come back to that in the presentation.  So what I want to 

acknowledge right away is there's nothing more aggravating than a presenter utilizing different vocabulary 

and assuming that I know what that vocabulary means.  And since I'm not looking at you, I can't read your 

faces.  So let's just talk about this real quickly.  And I have to tell you, I try really hard in the presentation 

to prep for this and I'm sure I failed.  So I wanted to acknowledge it upfront.  You might see PBS, PBIS, 

SWPBS.  You might even hear people talk about SWEBS or SWEBS.  All of that stands for the same 

thing.  And basically what it does is it dates who came into the system when.  A PBIS, PBS is all Positive 

Behavior Supports or Positive Behavior Interventions and Supports.  SWPBS stands for School-Wide 

Positive Behavior Supports.  So when we typically talk about PBIS or Positive Behavior Supports, we 

typically talk it about it from a building perspective in hopes that it will inevitably grow into a district's 

priority.  So oftentimes we start supporting schools at building level and so --and that like I said and then 

we move toward a district level but it all means the same thing, Positive Behavior Interventions and 

Supports or Positive Behavior Supports.  As I sit here and reflect now, I'm sure you also see PAPBS, and 

that stands for Pennsylvania Positive Behavior Supports.  So I just want you to know that all means the 

same thing.  Now down here, this is not new, this is probably about three or four years old, RtI versus RtII.  

RtI stands for Response to Intervention, and that's a national term.  And we in Pennsylvania had the 

wonderful idea to change that national term to a state term or state acronym.  RtII which stands for our 

Response to Instruction and Interventions, okay.  Again, nationally RtII means the same thing here in 

Pennsylvania.  It's actually a little bit more exclusive supporter.  If you go to California they call it RtI 

Squared on -- I can't remember the name of the state.  Somebody else calls it RtI2.  So again, response 

to Instructions, Response to Intervention all means the same thing.  And here in Pennsylvania you will 

see us utilize the term RtII but if I reference a federal information or it's a national information my 

presentation that's when you'll probably see RtI.  I just want you to know that for our purposes today, and 



actually purposes in general, those can just be utilized synonymously again, yeah.  Okay.  Just didn't 

want that to trip anybody up.  And see?  I even talk to myself or I forgot about that.  Okay.  So if we were 

together, this is how we would start the presentation.  I would ask you to take a few moments and we 

would use pens and paper and we would kind of start to brainstorm because I want you to start thinking 

about what it is you're running into or what you already know related to RtI instruction and behavior.  So 

these are some of the questions that I would ask you first to answer.  Number one, what do you think are 

the most important variables that influence student achievements?  So in other words, what kind of things 

occur that decide whether or not a student is successful or a student is maybe failing or not doing so well 

and is not achieving.  Number two, discuss the top three behaviors that disrupt instruction.  So instead of 

discussing, I'd like you just to kind of brainstorm on your own.  And then number three, list those problems 

that occur in your school or your classroom -- or I'm sorry, in your school.  Where is it that they happen 

and when did they happen?  So I'm going to give you simply one minute.  And I'm even going to look at 

my clock here.  One minute and I want you just to brainstorm.  I'm assuming most of you are by yourself 

in a computer.  Some of you might be in a group of five or so.  So, you can certainly discuss it.  And I just 

want you to start thinking about instruction and that sort of thing.  When you think about number one, 

what do you think are the most important variables that influence student achievement?  I want you to 

think about things that we have control over in school.  So I don't have control over when a student go -- a 

child goes to bed.  I don't have control over if the parent helps the child with homework.  Think about the 

variables that we can probably do something about in a classroom, okay?  So I'm just going to give you 

one minute and there's probably not many wrong answers.  So I want you just to have a discussion or 

brainstorm and then we'll come back together.  Okay.  We're back together.  That was exactly one 

minute, I'm proud of myself because I'm alone here.  So and again, like I said if we work together and 

some things we would do is we will break these down and we would discuss some of those factors that 

influence all three.  So number one, what do you think are the most important variables that influence 

student achievement?  And we could list a number of things from a student's reading level, possibly to a 

whole way down.  I'm sure some people would say classroom teacher, that sort of thing.  We -- number 

two, discuss the top three behaviors that disrupt instruction.  Could be anything from -- I've seen a lot of 

things where I've seen, you know, interruptions from the office over the intercom in the classroom to a 

specific student's name who continues to call out or I've also seen -- in one and two we've seen people 

write down, whether or not a student has an IP, so meaning that the students whose special needs is 

more likely to interrupt instruction or that IP will definitely influence a student's achievements, that sort of 

thing.  Were a student -- no, would be off on that.  And number three, listing problems that occur in your 

school, where did they happen and when did they happen?  So we could see things like fighting.  We 

could see something that has to do with a group of students somewhere.  Where did they happen?  I'm 

guessing the one that we hear of more often than any are in those non-classroom areas like the cafeteria, 

the hallway of the cafeteria, the bus, the bus to the CTE, field trips, at assemblies, all those kind of non-

instructional areas, the bathroom, all of those kinds of things.  So my purpose on talking about this today 



is -- or bringing this up to you today and giving you some time to brainstorm is that the good news is that 

what we're going to talk about today.  Well, I'm certainly be [inaudible] and tell you we'll take care of all 

your problems because if that were true I'd be a billionaire and probably would not be at PaTTAN 

anymore.  But what we're going to talk about today which is the use of the embedded system that utilizes 

an RtII or Response Instruction and Intervention and PBIS will ensure the prevention of at least 85% , if 

not higher a lot of issues that you were in too.  And the beauty of it is that we talked about RtII in terms of 

how we support academics and then obviously PBIS is positive and I'm sure you guess by now --you 

didn't know it's very proactive.  So that interconnective system allows for us to be prevented and more 

supportive in all the issues that we tend to run into.  And we'll talk a little bit about the fact that I didn't give 

you a hundred percent here.  And again that's because I'd be lying to you.  But it certainly is going to 

ensure that we're not kind of cheating from the [inaudible] more dealing with issues and whether 

academic or behavior.  It ensures that we use data into various sound connected frameworks.  So that's 

really the good news.  So, it's really changed the way schools do business in the last eight to ten years 

here in Pennsylvania.  So what I'm going to do now is kind of read you a little story that I ran into.  I 

thought this was really, really cool.  And keep in mind that we're preventative whenever you -- whenever 

you listen to this story.  And I think I actually heard this story first from an expert in our field Rob Poyner 

[ph].  So go ahead and look at this beautiful picture, it's actually two pictures, while I read the story to you.  

So again, A Story of Prevention and Intervention, Moving Upstream.  In a small town, a group of 

fishermen gathered down at the river.  Not long after they got there, a child came floating down the rapids 

calling for help.  One of--one of the members of the group from the shore quickly dove in and pulled the 

child out.  Minutes later, yet another child came down the river, then another, then many more children 

were coming down that river.  Soon, everybody was diving in and dragging those children to sore -- to 

shore.  Then jumping back in to save yet another as many as they could, it was truly chaos.  In the midst 

of all of this frenzy, one of the group was seen walking away.  Her colleagues were irate, how could she 

leave when there were so many children left to save on the river.  After long, long hours to everyone's 

relieve, the flow of children finally stopped.  And the group could finally catch their breaths.  At that 

moment, their colleague came walking back.  They all turned to her and turned on her and angrily 

shouted, "How could you walk off when we needed everybody here to save the children?"  She replied, "It 

occurred to me that someone ought to go upstream and find out exactly why so many kids were falling 

into the river in the first place.  What I found is that the old wind bridge had several planks missing.  And 

when some children try to jump over the gap they couldn't make it and they fell through into the river.  So I 

brought somebody to fix the bridge, so it wasn't a problem anymore."  So hopefully -- I thought that was a 

really cool story.  It was a nice opener.  And hopefully you could make the connection to what we're 

talking about here and understand that when we talk about this system of academics in an RtI system 

and behavior in an RtI system that we reference as PBS or PBIS.  We're talking mainly about a structure 

that's built on prevention as well as intervention.  So we're trying not to be a 100% reactive and in reactive 

mode, and allowing students to continue to fail through academically and behaviorally.  And we know that 



there's a great connection between academic failure and the rise of inappropriate behaviors that we've 

seen, major issues that we see.  So, we know that when we can catch kids before they fail, that we 

ensure more progress and success with them.  That's the beauty of RtII and PBIS together.  That's what 

it's build upon.  That's the foundation of it.  So keep that in mind as we get through it today.  So another 

slide that kind of helps make my--the connection I want to make for you is, the importance of an RtII 

System and how we treat behaviors in schools.  This is a really nice document that we've been using in 

presentations for almost 10 years now.  And it compares academic issues and how we as educators and 

anybody who supports students, whether we're a tutor or what have you or a parent, how we treat 

academic problems versus how we treat behavioral problems.  And I actually I could say as a parent, how 

I even treat academic problems versus how I treat behavioral problems.  So let's put on the last here first.  

So, speaking now to the academic problem, we assume that the student has learned the wrong way.  He 

assumed that whatever they were taught, they learned it the wrong way.  Whenever here when see a 

student has a behavioral problem, we adjust -- assume that this student refuses to cooperate and do 

things the correct way.  See the connection there?  Academic problems, when we have a student who 

has an academic problem, we assume that the student have been taught the wrong way inadvertently, 

actually that's almost the same--the same thing there.  Well, oh, I'm sorry, we learned that they learned 

the wrong way and then they've been taught the wrong way.  There's the learning and the teaching of it 

all.  And over here in behavior, we assume students know what is right and has been told often enough.  

So we assume students know the right way to respond to something.  Some activity when they're 

interacting to somebody, whether in the classroom or on a trip, you know, and whatever.  We assume that 

automatically know the different between right and wrong because we've told them.  The students who 

have academic problems, what do we do, we diagnosed the problem or the issue.  And figure out what 

that probably is.  You know, today, we're lucky enough to have tons and tons of assessments and we can 

use that data to try and find the students' issue.  And then we come in and we intervene or we instruct to 

fix -- to close that gap for them.  Procedurally we provide -- what do we do, we don't diagnose the 

problem to try to figure out what it is that's causing that inappropriate behavior to continue.  We just 

continue to provide more consequences that are negative.  And withdraw the student from the normal 

context.  Meaning, you know what we'll do, at recess -- you're going to loss recess today.  And that's 

Monday.  On Tuesday, we see the same inappropriate behavior, you loss recess yesterday, it didn't help.  

Today--now, you're going to loss three recesses.  Before you know it, we removed the student completely 

from lunch.  So we were getting from his or her normal context.  And on academics we adjust the 

presentation of our instructions.  So we might decide another way to instruct on a context and maybe 

we're talking about long division.  That's always my favorite example.  And so we try to use some other 

instructional strategy.  Maybe we're going to do something more concrete.  Something students 

manipulate before we just assume they might get the context or the concepts.  We use a number of 

instructional strategies.  Then we provide and correct the feedback, we allow them time to practice while 

we continue feedback and then we review with them.  What will do we do whenever there's a behavior 



issue.  We provide even more negative consequences.  We keep piling it on because we continue to see 

the same behavior over and over.  We continue to keep the student out of the normal context.  So now 

the student has a, you know, has office disciplinary referral forms for the last three weeks or the last four 

months.  So we have a lot more data on why they're still doing that.  Are we actually providing them sub-

supports and instructing them more?  It's inappropriate, that's not even an issue.  You only can consider 

that.  We just concentrate and continue to do what we think is punishments.  And then finally over here in 

academics, once we do all these first four bullets, then the fifth, what we assume that the student has 

learned the skill.  And probably up to 95% of the time, 90, 95% of the time, when we do any kind of 

intervention, depending on what the student needs, we can say that the student has learned that skill 

from [inaudible] one.  But behaviorally, we assume that if we continue to punish them, whether that 

means, throwing the student out of school, expelling them, putting them in in-school suspension, 

whatever it takes, inevitably, she--he or she will have learned his or her lesson.  And if you look across all 

of these bullets on the right, no way and nowhere does it include instructing or teaching students the 

appropriate behavior that we want to see in the environment we're in.  Which I'm assuming this points in 

school, is in high school environment.  So we assume in academics that it's not our focus and we'll do 

whatever it takes to instruct you to fix the problem that you're having based on our data.  But over here 

we have lots of data, we have lots of ODRs, we have lots of observations that in no way do we 

automatically assume that we can maybe -- the student could maybe benefit from this own instruction.  

So again, making my point here that we really -- we really in a good place when we work with schools 

who have an RtI System that has good -- an academic support as well as the behavior support.  Because 

the behavior support being PBIS does include instructing students on -- at appropriate--I'm sorry, 

appropriate behaviors which we'll talk about a little bit more.  Again, last--or I'm sorry, two more slides in 

making my point here.  So, more often errors occur because students do not have appropriate skills.  So 

we assume and I still hear this and I'm sure you do too, particularly in the middle school and high school.  

Why should I be reinforcing kids or doing -- acknowledging kids for what they know there is to do?  When 

we can't assume it, then our students don't have some sort of a Skill Deficits that keep some kind of 

communication issues the beginning of what, keeping them from being successful.  And they -- in a social 

situations such as their general classroom.  Oftentimes what we find is that students do not know when to 

use those skills.  So social skills training, some sort of instruction really does make a difference.  Often 

times students have not been taught there's a specific classroom procedures and routines that a lot of 

educators assumes students come to 7th grade, 4th grade and 9th grade automatically knowing like, you 

know, like it's some kind of tape in their head, blinks it automatically, no.  And often times the reason for 

that is that these skills are not taught in context.  In other words, if you want to see it as a procedure, you 

want to see it as a routine, you want to see it as an expectation, then you as the adult working with the 

student, whether you are a Paraprofessional or you are a teacher or a principal or a guidance councilor or 

a school psychologist, you need to ensure that you are setting students up for success by ensuring that 

you are teaching these skills to students in the environment which you're going to see them.  And it's the 



classroom, if it's the library, if it's in a social situation with other peers, if it's on a fieldtrip, if it's in the 

hallway.  Wherever it is, you need to ensure that we've done -- all the parents should ensure that the 

students are being successful and that is going to be by teaching them in the context in which we were 

going to see that maybe later about the behavior.  Okay.  My last-- I think this is the last--or maybe two or 

more [inaudible] box here.  So what we--we've been doing we can no longer do, is we can no longer 

assume that students just come to us and knowing what's expected or know the school rules or know the 

classroom rules.  We can no longer assume that students will learn appropriate behavior unless we 

ensure that we practice and model with them.  Instead we have to assume -- oh, no, that X, we can't do 

that anymore.  Instead, we have to assume that we have to teach those expectations and rules.  And we 

have to assume that students will need to practice appropriate behaviors.  So in other words we just need 

to ensure that what we're doing in academics, we generalize to behaviors.  So why was I persistent for 

teaching behaviors?  Behaviors are companions for academics, so if we can ensure that students are 

successful in one, we will and surely get more out of them or they'll be more successful and the other.  So 

we ensure that we had been proactive in all that has to do with expectations and procedures and the 

behaviors we want to see.  So we've taught them explicitly within in the actual context in which incur, we 

provided corrected feedback, we have reinforced them, "Good job."  We have -- you have done 

something to acknowledge them just like we do academics.  They will then--we've been pro-active.  They 

will then not be one issue from this for our students which inevitably the benefit is and you'll see it 

probably in the past slides [inaudible] is.  Will benefit us because that will allow us with much more 

maximized time to instruct our students on the content, the curriculum, the standard line system in which 

we are responsible to do.  So as long as we are -- you know, if we were smart enough to ensure that we 

are teaching those preventing behaviors just like teaching them and everything that that means upfront 

nonetheless for more time for us to teach on reading, math, science, physics, wherever it might be in a 

longer amount of time without being -- having to deal with interruptions et cetera.  We know that 

developing--procedures and routines also create structure.  Meaning, students walk in our classroom, 

they walk in our school, they walk in the shop, wherever it--and how big.  They are -- because I have 

taught all the procedures exquisitely, that does not mean -- exquisitely means--it does mean standing in 

front them with a piece of paper and reading to them.  Exquisitely means, teaching, using the model of I 

do, we do, you do.  Ensuring that you and the instruction --the person giving the instruction, you, the 

educator had seen the students being successful.  You know they are--they are successful.  When you 

ensure that it's successful procedure and routines, you will--and they--you expect that structure, you are 

more likely to see that both of your students if not most of all them utilizing this procedures and the 

routines.  And again maximizing time for you to actually teach the content you need to do, you need to 

teach.  And we also know that just like academics, just like reading, just like math, just like anything else, 

repetition is the key to learning those new skills.  Repetition and of course followed by acknowledgment or 

reinforcement.  But again, here's the big story, that red start tell you it's very important.  The ultimate 

purpose of positive behavior supports, PBIS, PDS, SWPBS, whatever it's called, in your school or your 



area, the ultimate purpose is seem to ensure that students are progressing and achieving.  And now you 

can say progressing and achieving academically.  Because this foundation supports the PBS provides us 

wouldn't be necessary unless the outcome with academic progress, academic role, academic 

achievement.  Because that's what all the students, and that's why students go to school.  Is to become 

successful academically.  And then prepare for--prepare for after-school or after 12th grade.  Oh, my 

God.  I didn't think about that.  Oh, yeah. 

MALE: Secondary? 

TRACY FICCA: Secondary.  Prepare for secondary choice, whatever their choices might be.  So again, 

ultimate purpose to ensure students are progressing and achieving successfully in academics.  Why 

focus on Supportive Positive Behavior?  And again, I talked about this already a couple of times.  But this 

is just kind of interesting, this is a code that was done with AFT, American Federation of Teachers where 

17% said they lost four or more hours of teaching time per week just dealing with disruptive student's 

behavior.  That's pretty amazing for a lot of you I'm sure.  Another 19% said that they lost two or three 

hours.  In the 90 urban areas, only 21% said they lost four or more hours per week.  So can you imagine 

that?  We're talking about maybe more than an hour a day of lost just to major or minor behavior incidents 

and having to deal with them as the instructor and educator.  And in urban secondary schools that 

percent goes up to 24.  It's hard to see how academic achievement can rise significantly the way that we 

are expecting it to.  Next year, I think, you know, at one point nationally we were told all of our students 

were going to be proficient.  I meant a hundred percent of them.  I mean that's always our goal.  You 

know, we hope that a hundred percent of our students are proficient.  But it's very hard to look that 

number in the face with all that kind of -- that lost teaching time.  Not to mention the anxiety that it is 

produced by that constant disruption.  And by -- that implies safety trip possibly which must also take a 

toll on learning not just--the teachers dealing with it --with the learning that's first of all [inaudible] rest of 

the kids in that classroom.  So what we want you to do is remember, to think about this always.  "Until we 

have defined, taught, modeled, practiced, reinforced and re-taught, behavior is just as what we do 

academics, it is really unethical for us to make -- right -- immediately take punishment."  That's a very 

important point to make.  How is it that we can punish our students if we don't even know for sure they 

know what are expectations are or our rules, our--or our routines.  Okay.  Here's your first question, okay?  

First question, Why develop a system for teaching behaviors?  Okay.  So you need to write the answer 

down with this [inaudible] 3348 give you the correct answer.  You need to record the correct answer for 

yourself.  So, why should we develop a system for teaching behaviors, what would be the point?  A, 

Because PDE will be using--PDE meaning, the Pennsylvania Department of Ed will be using a social 

skills curriculum as a tested PSSA area that will be implemented in Spring of 2015.  So in 2015, PDE will 

be offering a PSSA test on social skills.  That's A.  B, to ensure that our students are academically 

successful and achieving.  C, Our school days have gotten longer, thus allowing time for us to embed a 

state approved behavior curriculum into the core content area.  So, we're going to be--these questions will 



embedding curriculum the way the behavior of grades 4 to 12.  And D says all of the above.  So we're 

going to give a minute to launch that poll.  Our poll is open, go ahead and click your response. 

MIKE: You'll have about 45 seconds to get your answer in.  Just as an FYI, iPhone and iPad users, you 

will be unable to vote but that won't be carried against you.  All right.  Tracy, our first poll is closed.  And 

89% of users answered B to ensure students progress forward academic -- or achievement in academics. 

TRACY FICCA: Well, if 89% responded to B.  Eighty-nine percent?  Oh, man, I clicked my button, it didn't 

work.  Are correct.  So B is the correct answer.  Remember -- well, I'm happy to tell you that the 

Department of Ed has not created the Social Skills PSSA.  And we do have -- if we look at letter C, we do 

have some supports related to curriculum on our PDE SAS websites which I'll take you to at the end of 

our presentation, but they do not have a state approved behavior curriculum.  We do -- but we do have 

some supports -- PDIS actually provides us some supports. So, our real purpose in developing a system 

to teach behavioral skills inevitably as a foundation is to ensure that all of our kids are successful and 

achieving academically.  Absolutely.  So, 89% of you are good.  Those of you who did not get this correct, 

that 11%, we want to make sure that you record the letter B as your number one part -- the number one 

part or your code, B as in boy.  Then record your answer, record B, that's what you want as part of your 

code practice.  Okay.  We're going to move on to -- let's talk a little bit about RtI, RtII.  Now, this is 

NASDSE's definition of RtI.  NASDSE stands for The National Association of State Directors of Special 

Education.  So, this is a national group organization.  That's why you see RtI because it puts up the 

national term.  So, this is how NASDSE defines it, as high-quality instruction or intervention that's 

matched to the student's needs and the learning rate over time and level of performance to make 

important educational decisions.  So, we're missing a word here.  High-quality instruction/intervention 

matched to student needs using data.  The word data is missing.  I apologize.  Using data.  So, that's 

pretty much what RtI means.  This is what RtI looks like in Pennsylvania.  Okay.  And we -- I'd like for you 

to call this RtII.  So, this is an interesting visual.  I would think by now, in 2013, there isn't a person alive 

who hasn't seen some organization use a triangle and education is certainly no different and I'll actually 

share it a little later with you the history of RtII.  It's kind of interesting.  So, let me talk you through the 

tiers and what this visual means for you.  So, when we talk about Tier 1, Tier 1 is all the supports that we 

provide all of our students.  So, those supports are provided -- supposed to be provided to 100% of those 

students because, typically, we see about 80 to 90 or 90% or so of our students who are consistently 

sitting in general education Tier 1 classrooms.  We are trying for a 100% and with all the work we do with 

special education and ELL and Title 1, it says well, we are getting very close to a hundred percent as a 

state.  So, that's our goal.  So, that's why all that foundational information that's related to our standards -- 

so it's related to this -- any standards aligned instructions.  So anything when you hear -- have heard 

anybody talk about the Pennsylvania Common Core, we're talking about revamping our -- or we have 

revamped our state -- our state standards in relation to reading literacy, I should say, literacy in 

mathematics, science, et cetera, just as the national change that occurred through CCSSL.  And so we'll 

talk about -- we're providing that foundational information to all of our kids.  We also know that Tier 1 also 



includes providing universal screening to all students.  So, for those of you who are not sure what 

universal screening is, screening is whenever we give a quick, quick assessment related to whatever it is 

they're learning.  So, it might be a reading class in fifth grade, it might be a math with the seventh grade.  

We did some kind of quick screening to let us know if the students are at grade level, if they're having 

some issues and they might have some gaps that means further testing might be necessary or, you 

know, hopefully, what we're seeing is the kids are flying really high and beyond their grade level.  So, we 

want to make sure that we match them to their instructional needs.  Tier 2.  So, in Pennsylvania they have 

the three tiers.  There are other states that actually have different numbers of tiers.  But what you can see 

is that as we moved from Tier 1 to Tier 2 to Tier 3, you can see this arrow on the right side.  We increased 

the amount of time and intensity of the interventions.  So, we don't remove.  RtII does not mean we 

remove students.  So, what happens is, students, if they need -- have a need in Tier 2 is because they've 

received some sort of assessment, Tier 1, and data shows that they're not quite as successful as they 

need to be and so we're going provide some interventions, we call that Tier 2, on top of what they're 

already receiving in Tier 1.  So, we don't remove them from Tier 1.  We actually add an intervention.  

Now, that intervention, let's say it's a student who needs some assistance.  Again, I'm going to go to 

math, having some issues with numbers and operations.  By fourth grade, they should certainly have that 

-- met much of those skills down and we're still seeing kids, you know, struggle with some conceptual 

underpinnings related to addition and subtraction.  We're going continue to provide them this fourth grade 

standards aligned instruction that's being -- that's occurring in their fourth grade class.  But we're also 

going to provide them, maybe twice a week or three times a week, something specific to the gap of 

information that shows as missing as per our data.  So, it's not in lieu of but it's on top of.  So, see that the 

interventions get more intense.  Again -- and what happens here is that we then continue to do more 

progress monitoring or a more regular progress monitoring, maybe twice a month, to see, to ensure 

they're actually closing the gap for that student in the intervention that we have chosen, actually closing 

the gap with the kids, you know, who came to us with when we first started providing the Tier 2 

interventions.  We do a little bit more regular assessment to ensure we're actually making a difference for 

the kiddos.   And this -- where it usually looks like -- so, Tier 1 looks like a whole classroom of kids.  Tier 2 

is usually a small group because we have used our assessment data to see what small group or what 

needs -- what's needed and then we can group kids based on their needs and that's usually a smaller 

group of kids.  Certainly, hopefully it's the not the whole class needing Tier 2 interventions.  And then, 

there are some students who need what we call Tier 3 interventions, and that's usually somewhere 

between one to three, one to five percent, that percentage changes all the time and so it's a very, very 

small group of kids.  And these interventions are often provided to individualized -- I'm sorry, to individual 

students or to a very small group of two or three students, maybe.  And in Tier 3, you see, occur 

academically for students who are significantly below grade level.  And I'm not going to define significantly 

because that changes on to -- that -- that's decided upon based on the school that your child attends or I 

should even say the district.  Then you can have conversation with either teacher, if you're a 



paraprofessional that might be kind of interesting to see what they've used.  But their decision rules that 

are created as part of the RtI process related to reading and math, et cetera, that help us define what 

significantly below grade level looks like.  And then what we do is we bump up our intervention -- 

providing intervention students probably more regularly.  It might even be as much as three to five times a 

week, depending on what the schedule looks like and the need of the student.  And then we do weekly 

progress monitoring.  So, again, let me get through this.  Tier 1 is typically provide the standards aligned 

instructions.  So, these are standards based or content taught to our students and this is typically provide 

to a hundred percent of our students.  We usually see about 90% or more students successful hanging 

out here just needing Tier 1. They're successful, they're moving through their grade level successfully.  

And we see Tier 2 somewhere between five and ten percent, five and fifteen percent.  And then Tier 3 

can be as little as one percent.  If you're lucky, zero percent, about one percent to three percent.  I've also 

seen one to five percent.  So, those percentages kind of change depending on what research you look at.  

But we're talking about a very minute group of students at Tier 3.  Now here's the good news, is that we 

want to ensure that -- and we'll talk about this a little bit later, students do not -- who are Tier 3, do not 

have to stay at Tier 3.  We don't call students Tier 3 students.  We don't call students Tier 2 students, and 

we'll talk about that in a minute.  So, here's what I was sharing with you a little bit ago.  This is -- I've got 

this here, the history of that triangle.  As I told you, we seem -- we -- especially in education, have seen 

that triangle be recreated, revamped, I probably could find three dozens different conversions of it just in 

the last eight years, six to eight years.  But this is the history of the triangle, so it's kind of interesting that 

the triangle actually came out of -- and when I say triangle, I'm talking about this, Tier 1, Tier 2, Tier 3, this 

is all -- I want you to think that this is all -- Tier 1 is all, Tier 2 is some, Tier 3 is few, so all, some, and then 

few.  So, what we've seen is Public Health kind of started the use of this in 1957, and then Mental Health 

generalized it to their needs showing principles of preventative psychology.  It still was utilized again, '64 

to '94, whenever we started talking about a wraparound model in the mental health field and we talked 

about mental health wrapped around in education.  That's '94.  And then the behavior support started 

using this.  So, PBIS, folks in Oregon, et cetera, started utilizing it as well to show how it could integrate 

and prevent anti-social behavior patterns among school children and youth.  So that's kind of what we're 

seeing that was a little bit more intense.  So that would be students who are probably more Tier 3 with 

their needs.  Not necessarily behaviors but their needs.  And then it was adapted by Sugai and Horner 

who are two big experts, kind of like rock stars in the PBIS field in 2002, to represent the evolution of 

school wide PBIS in schools and this affected practices.  So, it's not new and it didn't start with RtII, 

actually, in the academic world.  It actually came out of medical field and the mental health field and then 

was adapted by PBIS with behavioral field.  So, it's kind of interesting.  So, this is actually how we in 

Pennsylvania have defined RtII, and I just thought it was important to reference, this is for you.  RtII 

means that implementers already have that road map.  They already know because we're being 

preventative here.  We have already prepared and created systems that we can facilitate students 

through because of the use of that data, database decision making in the instructional matching.  So, 



when we say instructional matching, we're talking about what we might see as needs for students at Tier 

2 based on our data.  So, Tier 1, you know, standards aligned instruction.  We know exactly what they 

teach in Pennsylvania.  We have standards to teach.  Tier 2, based on our data --and see that's done in 

Tier 1.  We know that students need Tier 2.  We need to match the -- their needs to the type of instruction 

that we are then going to provide for our kiddos.  In Pennsylvania, as I already said, RtI's are three-tier or 

three-leveled prevention, early identification, and intervening strategy or framework.  This provided -- 

now, this is also important to know, it does not live just -- it does not live in special education.  This is a 

general education initiative.  It is provided in the general education classrooms and refers to a process 

that emphasizes how well students respond to those changes in instruction.  The learning of all students 

is assessed early and on [inaudible]  Here is another example -- well, this is a crazy one.  It's just going to 

show you that you can find a triangle just about around every corner.  Here is one that we utilize and 

Pennsylvania has actually shared with me recently and this is related to RtII at the secondary level.  So, 

again, not that I'm saying this is -- this is what you should use.  I just want you to see how we can take a 

general RtII framework and this is what it can look like specifically.  So, in this example of RtII for 

secondary folks, we're talking about referencing such things as high quality core instruction at the 

foundational Tier 1 level.  You see it in Tier 2.  You see it in Tier 3.  So, we have to consider all types of 

instruction we might need.  We first have to consider what kind of assessments we need to provide to 

students.  We need to be prepared not just for screening but also for benchmark assessments as well 

and diagnostic.  So, what are these assessments used along the way in Tier 1, Tier 2, and Tier 3, and 

sometimes as you can see, they are the same and sometimes they are different.  And then we also have 

to consider the schedule of how much time needs to be provided related to instructions.  So obviously, 

Tier 1, you can see on the right-hand side there's that triangle -- or I'm sorry, the rectangle box daily.  

When we get to Tier 2, this example shows three to five times a week.  As you can see, Tier 3 is daily.  

So, what we're seeing is the kiddos are getting that generalized instruction daily but they're also getting 

that Tier 3 and Tier 2 regularly as well as part of their schedule.  Because we're not replacing, we're 

adding on.  And here's a good news, we're making -- as it shows on here, we're making data-driven 

decisions.  So, we're using the data that we continue to collect at whether Tier 1, Tier 2, or Tier 3, more 

common -- more often, we have Tier 3, you know, that sort of thing.  We'll decide whether or not a student 

needs to stay as Tier 2.  You can go back to Tier 1 or needs to get to Tier 3.  As we said, we're not talking 

about kids as being Tier 2 kids are Tier 3 kids.  This slide just represents for you the critical components 

of the core characteristics of just about any RtII framework.  So, again, you hear people talk about RtII, 

you know they're talking about teaching all children.  And again, in Pennsylvania -- and as you can tell I -- 

I've created the presentation so that you could walk away with it and it could be a resource for you.  You 

can -- when we talk about standards aligned instruction for those of you who are responsible for creating 

lesson plans per say, most of that information you can -- and they're specific to what grade levels and 

then what core content on www.pdesas.org.  When you hear RtI, you know we're talking about 

intervening as early as possible.  This is a big change for us over the last 10 to 12 years.  We're talking 



about particularly learning disabled students that were used to, you know, using a discrepancy model to 

define if the student is a learning disabled student.  We had to first let them fail so we could show 

discrepancy between -- with their IQ, show that they were capable of versus what their actual or practical 

classroom experience and performance look like.  So, no longer do we have to let students fail.  Now, we 

can intervene early.  Thanks to RtI.  As you already know, tier -- RtI in Pennsylvania is three tiers and it 

uses a problem-solving method to make decisions and this is the big piece of what RtII offers us, is that 

we now have shared ownership.  So, this isn't about me as a fifth grade teacher sitting in the class, trying 

to decide what works for my kids.  This is me working as a learning community of some sort, whether it's -

- as a grade level team or a professional learning community or maybe I'm working as the part unit, the 

high school and then science.  We are working together.  We are bringing all of our heads together, all of 

our knowledge around what we know about research, effective practices, effective assessment, what we 

know about the students and we are figuring out together what's best for our kids.  So, that problem-

solving method is something that we have seen generalize beyond [inaudible] or an RtI system across 

other contents.  That's a huge benefit and a huge hallmark of RtII.  You know with RtII, we are made to 

use what we call a research-based or evidence-based scientifically validated interventions and instruction 

to as much as extent as -- oops, as possible.  What that means is we want to be using interventions.  We 

want to be using content -- I'm sorry, intervention to instructional mashing, we want to make sure it occurs 

based on what we know research tells us works.  So, we don't want to take time and use something 

because it's pretty and it's flashy and I've been using it since 1992, but I don't really know what the 

research is around it.  We want to start as educators, as paraprofessionals questioning what it is we're 

using, is it scientifically validated?  Is it research-based?  And if it -- if we're talking about providing 

resources to students instructionally where there isn't a lot of research, we want to make sure that we're 

using something that we call a best practice, so we know that you'll get us the biggest bang for our buck 

for that kiddo, so that kiddo can be successful as possible.  Another piece of RtII means monitoring 

student progress to inform instruction, and we talked about that when we looked at the -- when we looked 

at the triangle.  We talked about that monitoring.  Actually, it occurs more often as we get from Tier 2 to 

Tier 3.  And of course we want to be making -- using data to make decisions, whether it'd be progress 

monitoring, Tier 2 and Tier 3, or providing benchmarks in using that data to make sure that we're growing 

kids two or three or four times a year.  So, those are the critical components of RtII.  And again, just to 

revisit, data-driven -- RtI is a data-driven process.  It's used to improve math and reading achievement in 

a standard aligned system.  It's a general ed initiative.  It's a general ed led efforts that's implemented 

within the general ed system.  So, this isn't something we wait to do with kids once they hit -- once they 

have an IP.  That's absolutely not the case.  These are coordinated efforts.  RtI is a coordinated effort with 

all providers such as special ed, Title 1, ELL, ESL, Reading First School Improvement, Comprehensive 

Planning.  Everybody is utilizing and aware of these frameworks.  Everything is done within the 

framework of RtII.  Here is what RtI is not.  And we don't see this as much as we use to.  But when the 

RtII dispersed something that was being implemented and supported in Pennsylvania, we saw a lot of this 



crazy stuff.  RtI is not a pre-referral system for special education.  A student can have some Tier 2 needs 

and move back to Tier 1, or even Tier 3, depending on what's going on in his life or what's going on in the 

classroom, with the school, and then get back down to Tier 2 and Tier 1 and be successful and not need 

an IP or not need to be supported with special education.  RtI is not a teacher.  There's no such thing as 

an RtI teacher.  If you hear that, it's not being done well.  It's not a one person.  It's part of the entire 

framework that helps the entire foundation of a school.  It is not a classroom, there's the RtI classroom, no 

such thing.  It is not a special ed room.  It's not one RtI period in a day and it's not a separate standalone 

initiative.  Like I said, RtI is kind of like the body that everything else is housed in.  RtII is not place, go to 

RtI, and it certainly isn't something that's new.  It certainly is not new.  So again, I think I've kind of 

referenced this.  When we talk about RtII, we're talking about providing a continuum of supports to 

students.  So, all students receive as universal or we refer to as Tier 1 supports and then we get it 

targeted, that's what we consider Tier 2.  So, because of the data that we've collected, we now can target 

the student's exact needs around literacy, around math, maybe even science, a little bit.  It could be 

around social skills which we obviously are talking about with PBIS.  It could be emotional needs, 

something like that.  So as you can see, again, RtI is that body that we base all the students' needs on.  

So, this is also what it looks like.  Let me clip this into place.  So, as student, let's pretend this is a student, 

okay?  And let's pretend this is Tracy.  So, Tracy down here at Tier 1 or universal support, she's getting 

four content standards one instruction and then successful in social studies and basketball, very 

successful, doing well, because we want to utilize everything a student is doing well with.  Need a little 

help hitting in the Tier 2 with some social skills.  So, she might need some support with a guidance 

counselor, what have you, in a small group and then be successful and be good, be done with that social 

skills we've been -- and be fine in Tier 1 again.  She need -- has the need as per her data in reading, so 

she gets Tier 1 reading but she also is provided an intervention in reading as well.  She might need some 

assistance with alphabetic principle or something like that.  And then the same in Spanish, she's not 

understanding how she can align what she's learned in Spanish with what she knows about English, isn't 

making these connections at all, but is really bombing in science and math.  And that's kind of interesting 

because math and science often -- science has a lot of the same concepts that are built on math.  So, as 

you can see there's no such thing as a Tier 1 student, a Tier 2 student, a Tier 3 student.  A student can 

perform all over the tiers.  And this tier is new based on our intervention and based on our data.  And how 

often it is we provide this to our student and our data reflects that, the need for Tier 2 versus success and 

now that's back to Tier 1.  So, there's no such thing as a Tier 1 kid, a Tier 2 kid, a Tier 3 kid.  We're 

labeling the behaviors or the context, not the people, okay?  This is kind of the whole slide.  Again, Tier 1 

is universal.  Tier 2, targeted.  Tier 3, intensive.  I talked a little bit with you already about where the -- 

where the triangle came from.  And again, I wanted to provide you just these next three slides because I 

wanted you to have the information when you walk away.  So, we'll talk about RtI.  We're going to talk real 

quickly about research policy and practice.  And so this is kind of where you could find RtI is born.  And 

the field of applied behavioral analysis, which we talk about a lot because the same foundational pieces 



make up PBIS or Positive Behavioral Interventions and Support, as we can see right here.  They are 

actually reflected in one another.  And the research of the Big 5, portions of the -- of reading research 

along with curriculum-based measurements, showing resistance to intervention back in '91, and the value 

achievement discrepancy model.  So through the research, through the years, we have found the RtI has 

been one.  It's now reflected in policy, the hallway down through the reauthorization of IDEA.  And in 

practice, we even did reference quite a bit in the earlier research in Pennsylvania whenever we created 

what was called at that time the Instructional Support Team or the IST team model, and we utilized that 

state wide.  Many of you might have been ISTs or part of the IST process.  Some of our schools still have 

what they call an IST person that kind of leads and/or facilitates or supports RtI across an entire school or 

district.  So, kind of interesting information they have.  Now, we're going to head to question two, and 

more that will make up the code if you need it, provide the answer if they want to.  The question is the 

following.  RtII is a 3-tiered continuum of supports for A, regular education students, B, special education 

students, C, entire school staff or D, all students.  RtII is a 3-tiered continuum of supports for A, B, C, or 

D. 

MIKE: All right, Tracy.  This time around, we've got 90% answered the letter D, all students. 

TRACY FICCA: D, did you say?  I didn't -- I didn't hear you. 

MIKE: Yes, the letter D, all students, 90% answered. 

TRACY FICCA: Thank you.  Okay.  D as in dog.  Okay.  So you 90% are -- it's not a big deal here -- are 

correct.  RtII is a 3-tiered continuum of supports for all students.  As I'm reading this, I'm wondering if 

some of you put C because it's for the entire school staff, but it's not for the school staff.  The purpose of 

RtI is for all students.  It's implemented by the entire school staff but its purpose in being developed is 

support to all kids.  So that's why D is the answer.  D, as in dog.  So make sure that your number two 

blank reflects D.  Not whatever answer you wrote but you want D, D is going to make up the field for 

number two.  D, d, d, d, d.  Okay.  Now, we're going to talk about school IPBS or PBIS, I could've put an I 

in there, school wide PBS.  As you'll be able to see, RtI really is mimicked in or the same framework as 

PBIS.  And PBIS is really -- looks exactly like RtI.  It's very hard to see them differently when you know 

them both.  So again, PBIS is considered a framework or an approach for assisting school personnel and 

adopting and organizing evidence-based behavioral intervention into an integrated continuum, so in an 

RtI process or framework that enhances both academic and social behavior outcomes for all kids, okay?  

So, it's part of that body again.  It's part of the wall.  It's part of the foundation.  It's part of how we do 

business in our school.  We're supporting not just academics but also that social behavioral piece or of 

the expectations and all the structures that we want to see our students exhibit.  It is very different 

because it is a -- and this is what makes it different, it's a prevention-oriented.  We're not waiting to react 

to bad behavior.  We're not waiting to punish kids before we tell them what we expect from them.  It's 

prevention-oriented.  That's the biggie, prevention-oriented way for school personnel to organize these 

evidence-based practices and improve their implementation of practices and maximize their time 



providing academic supports and social behavior outcomes for kids.  PBIS supports the success of all 

kids, all students across every single educational setting and every single location and education.  I've 

actually even seen a lot of parents like it so much, what's done at their school.  They've even able to 

somehow generalize it to how they do visits at home and be very successful.  So, this is what the 

beautiful triangle looks like out of Pennsylvania, we talked about SWPBS.  Look familiar?  Looks a lot like 

what you saw for RtII.  I could go back but I don't want to take the time to remind you.  So again, that Tier 

1 is universal and it's all that we do for kid -- for a hundred percent of our kids.  Tier 2.  Now, this is 

secondary and these are targeted interventions.  So, this is typically five to ten percent.  Sometimes we 

can see that climb up to 10, 15%.  We typically see these kiddos with some interventions and some 

supports get right back to Tier 1.  And then depending on what's going on, they might climb back up to 

Tier 2 and need a couple of more supports to get back to Tier 1.  And then those kiddos who really need 

some assistance with social skills that have the chronic behavior issues are only about one to five percent 

of our kiddos.  I know that one kid in the classroom could seem like he's a hundred percent, but our data 

shows that's really one to five percent of these kids in a school building.  You might not have these kids, 

you might -- but the good news is by what we provided, Tier 1 is usually why that percentage is not higher 

in Tier 3, because again, we're being preventive.  So what does PBS look like?  Well, that means at Tier 1 

we're providing things such as we -- we've been very clear with kids on what our expectations are.  We're 

teaching them expectations at the building level, at the classroom level.  And by teaching, I mean we're 

using an effective lesson plan such that reflects something like I do, we do, you do.  This is not -- this has 

been our example whenever you -- or first of all, you bring all the kids in day one.  You stay in front of 

them in an assembly and you just say, "No this.  No chewing gum.  No walking on the left-hand side.  No 

running in the hallway."  That is not teaching kids the rules.  Teaching the kids the rules is just like you 

teach academics.  You provide them objectives.  Use the, I do, we do, you do.  You, as the instructor, are 

going to teach, you're going to model, you're going to allow them to practice and then you're going to see 

success for them independently and then you're going to get to continue to reinforce that good behavior 

that you see -- you want to see more of.  So, what inevitably happens is we end up changing a lot of 

teacher behaviors because now we -- as a school building, we're all on the same page.  We all have the 

same expectations.  We all have taught the rules because truthfully, we're all involved here because we 

become a PBIS, that means we are -- the PB -- in the PBIS school, it involves secretaries, there are 

educators, the nurse, the custodian, the cafeteria workers, everybody has an opportunity to learn what 

this PBIS looks like or RtII for the whole school looks like.  So, inevitably what happens is we end up 

changing adult behavior, and that's in a good way.  We want to make sure that we have rules, routines, 

and procedures in place and physical arrangements that will support success for our kiddos.  Things are 

safe.  We are being -- proactively we put in place.  Those of you who understand behavior need -- know 

that this -- we're talking about antecedence.  Doing everything we can upfront to ensure that we get the 

appropriate behavior we want to see.  We are providing our kiddos effective instruction when we're 

teaching academics, so that's that evidence-based piece, research-based piece, and we're doing the 



same thing when we are teaching our behaviors, our expectations, our rules, and our routines.  And then 

we have very -- because don't we want to ignore the need for discipline.  We understand that we will need 

to talk about punishments.  We will need to reference and review and talk about the office disciplinary 

referral form.  We'll talk about punishment.  But we want ensure that punishment's really number one 

needed and number two, it's truly a punishment.  Meaning that if we apply it that we are no longer going 

to see that inappropriate behavior, that it extinguishes that behavior.  And that's when we talk about 

creating the policy of consistency with an administrator and then we ensure that the staff is implementing 

everything that the behavior team has put in place.  So, that's a lot and actually it's not -- it's really very -- 

it's a lot for a school who has never been involved in being proactive and positive with their behavior.  But 

once people do it and they're successful, it would never do without it.  That's why we're having this 

conversation today.  Those targeted interventions means that there are times we're going to have to 

increase our instruction around behavior, that means we might have to give booster sessions, so we 

might have to do some reteaching.  We might have to do some peer work together, some peer mediation 

kinds of things.  We might have to increase our use as adults, as -- we might have to use more cues and 

prompts for our students.  And we inevitably see these are our kids who have at-risk behaviors.  And 

oftentimes, you will see an alignment with kids who have needs academically as well, but these are our 

fence sitters.  So, we want to make sure that they get off the fence and they come back down into to the 

foundation while you're -- we're hanging out with universal group.  So, we want to make sure that we do 

that by providing them as much as they need, as quickly as they need.  And then those kiddos who have 

intensive needs, we support them through the use of a formal FBA and a behavior intervention plan.  

These are kiddos that we see with continued chronic behavior that are very unsuccessful without some 

more specific needs being met.  And again, that's usually only one percent to five percent of our kids.  We 

actually have, you know, something more like one to -- one to three percent and some of our school is 

five percent even might have more -- students who have more, doesn't it?  This visual truly represents the 

conceptual underpinnings of what we would say RtII and behavior or PBIS is built upon.  All related to 

school group and planning as well specifics can even be documented and it's called different planning or 

comprehensive planning.  So, what were talking about is -- looking at our outcomes, what is it that we 

want to see academic?  This is usually academic and behavioral targets that are selected and endorsed 

and emphasized by our staff and our students and families at any -- in any support teams.  That means 

that we have to start looking at what are our outcomes as a school, what our outcomes as a district, you 

know, from what we can see it's someway to somehow interconnect them so whether we're working 

together more efficiently.  We talked about the use of data and we've already talked about that.  In 

behavior, we talked about the use of the big five of this SWIS, School-wide Information System.  You 

might have a district on -- you might have a district that a framework that you can collect the behavior 

data on as well.  We actually also offer a number of other assessments that can provide you some 

information as well, but that data just like in academics and behavior supports our decision-making and 

that data can look like, you know, collection around office disciplinary referral forms.  What kind of data 



we've seen that we have more problems?  What locations are we usually seeing kids are getting more in 

trouble more?  Where are the -- what are these -- who are these kids?  Are they more of eighth graders?  

Are they kids who ares all over the place?  On what time of days that usually occurring?  So, all that kind 

of data, looking at that data allows us to make some assumptions about how we need to continue to 

support our student behavior to be more successful through our practices and that's that next piece of the 

four elements of PBS.  So, oftentimes what we see is, a people relying more on the practices without the 

use of the data and then the practices aren't successful and that could easily be, and you actually see 

that in academics too but let's solve it.  And that could be because we don't, you know, even though it 

feels like, you know, maybe the cafeteria is the problem, our data might not reference that.  We don't 

know because we haven't looked at the data.  So, we might even put some practices in place but it hasn't 

really affected our ODRs because the real issue has been in the cafeteria.  So, we know we have to look 

at our data before we decided what practices we're going to put in place to support that student behavior 

we wanted to see.  And then of course when we're talking about going systems, so, we have all kinds of 

systems in place to that school but what we know is we want to ensure where, you know, schools are 

asked to do so much.  We as educators, as teachers, as counselors, everybody or asked to do more than 

we ever have been asked to do before.  Those of you who are might understand that.  So, we want to 

make sure that the systems that we put in place in our supporting are sufficient as possible and that we 

are seeing the outcomes that we want to see from our students with the use of those systems that we'll 

put all of our efforts in.  So, again, here are just some examples of PBIS outcomes.  We want to ensure 

that PBIS and you will see those things such as improved this classroom and the school climate.  So, 

PBIS talks about the whole school inevitably we're talking about latent into a classroom situation and it's 

supporting the classroom as well.  We want to see a decrease and reactive management from the adults 

because we're being proactive in putting things into place, because we're being proactive in teaching kids.  

What we expect from them, we expect to see no need proactive responding to that -- to inappropriate 

behaviors.  We want to ensure that we're doing all of these for that bottom right reason that were 

maximizing academic achievements.  And inevitably, we end up talking a lot about students with 

emotional behavior disorders.  So, oftentimes when we're talking about kids that are Tier 2 and Tier 3, 

we're talking about this group of kids, we want to ensure that we're improving the supports for our kids 

with emotional behavior disorders so that they can be more successful on the Tier 1 scenario.  And of 

course it's easiest and more efficient if we do whatever [inaudible] which is integrate our academic and 

behavior initiatives.  We don't want to just treat all of our systems and supports in silence.  We want to 

make sure we're doing everything together as one unified system.  We're going to be more successful 

that way.  So, again, PBIS is a process.  It's a system approach just like RtII.  It reduces time spent on 

discipline.  Create a systems-based preventive continuum of behavior supports.  It invest in evidence-

based practices.  It establishes behavior competence because now you can ensure that the students 

have an understanding of what you mean by the procedures you put in place, what you mean about the 

expectations you put in place.  And it utilizes the data-based decision making and it gives priority then a 



lot -- all of these will allow us to give our priority of time to academic success by increasing our time -- our 

learning time and our teaching time.  Let's get a little bit faster here.  So, here is your third question.  

Here's the question.  School-wide Positive Behavior Supports emphasizes all of the following elements 

except, A, data, B, finances, C, outcomes, D, practices.  SWPBS emphasizes all of the following except -- 

the [inaudible] except. 

MIKE: All right, Tracy.  This time around we've got 98% of people answering finances, the letter B as in 

boy. 

TRACY FICCA: Ninety-eight.  I'll take 98.  I'll be happy with that.  Yes.  So, PBIS as we shared before -- 

let me get that.  Just one second.  We're [inaudible] here.  Okay.  We're talking about outcomes, data, 

practices and systems.  That's where that question came from.  Okay.  Get back there.  So, we didn't 

really talk about finances as a critical element of PBIS in this instance.  However, the good news is your 

finances usually do not -- they've not become affected in a bad way at all of the use of the PBIS system 

because it's a framework just like RtII so it fits into your school.  It's not a program you have to purchase 

or anything like that.  So, what you're going to do now is make sure that you're number three -- the 

number three in your code that you have [inaudible] reflects the letter B as in boy because that's the 

correct answer, B as in boy, number three.  Don't you know me and ask me if I can give you the answers 

because I can't and I always have somebody email me.  Don't do that.  Okay.  So, we're going to move 

on, just like we did for RtII, we're going to talk about the core features of School-Wide Positive Behavior 

Support.  So -- and then we already talked a lot about many of these points.  So, it will be real quick.  So, 

again PBIS relies on research-based behavioral and instructional principles.  So, we had evidence to 

show that PBIS and all of the components of it will do make a difference for kiddos and allow them more 

time for academic success inevitably.  PBIS recognizes and builds upon the strength of your school.  Like 

I just said it's not a packaged program.  It is built around certain concepts and components that you can 

then allow to be reflected in what you already have in place in your school, but you do have to make sure 

that it's positive.  And the third, well, it focuses on that critical link between instruction and desire to do 

behavioral outcome.  No longer are we assuming kiddos know how to behave, know what we mean and 

what -- around behaviors.  We are actually teaching student upfront what we expect to see from them.  

We're making them practice, yes even 12th graders, yes even kids at a CTC, everybody, to ensure that 

we know, that they know -- that they know -- we know that they know exactly what is expected and what 

this desire behavioral outcomes look like.  And just like RtII, we're talking about the use of data-driven 

decision-making to design and monitor effectiveness of implementation efforts.  So, we're talking about 

using all kinds of data whether if they're related to where inappropriate behaviors are being seen.  We see 

a lot of people collect data around you, the acknowledgement system that also required portion of PBIS 

and really get down to that mini gritty of making -- they're building as positive as possible.  As I said 

before, core feature PBS which is very different than what most schools have in place before we talked 

about PBS with them is that emphasis on positive climate or positive culture.  So, we're not talking about 

consequating kids to death and being a reactant.  We're talking about how are we going to support them 



upfront and then we are going to reinforce or acknowledge them from doing what's expected of them.  It's 

very comprehensive because it uses a variety of supports just like RtII.  As I said it's proactive and 

preventive.  We're talking about teaching social, emotional wellness, academic learning skills, provides 

supports to -- for development of resiliency.  It can be as big as you make it.  But again, just like the 

ultimate purpose of RtII, the ultimate purpose of positive behavior support is student progress and 

achievement and academics as well and success and support emotionally.  So, as you can see, the two 

mimic one another, they're near one another.  PBIS is our RtII, RtII is PBS.  It's a team-based process.  

Just like when we talked about RtII, it is proactive.  We talked about that, it's for all the students and to 

prevent them.  I'm repeating myself here.  PBIS is not.  Let's talk about what it's not.  It's not a top-down 

approach.  It's not something that a principal or a school psychologist or an assistant superintendent can 

come into a district and say, "We're doing this.  Do it.  Get it done."   Because inevitably, we've seen that 

they are.  It is something that has to be supported by most staff.  So, we start, put as much fine as we can 

get and whenever folks at the adult level start to see success with all that PBIS has put in place in their 

school then they say, "Hey, there's something to this."  And they jump on for it and they become more 

positive.  But really you see it works, see mostly when you have at least 80% of more staff buying it.  

PBIS is not a quick fix.  If it were like I told you many of us at PaTTAN, many of us nationally would be 

very rich.  It takes just like any other change.  Just like you see change with standard-based instruction 

just when you -- like you say it's changed with the new core program.  It takes three to five years before it 

is seamlessly embedded throughout your school.  Now, you see huge changes upfront within the first 

year or two.  But until it's seamless really depends on many factors but you really become -- it really 

becomes part of the fact requirements.  It is -- like I said it's not an off-the-shelf kind of packaged book 

program.  It is not just about discipline.  We had people call and say, "Yes.  We need -- well, we would 

like to talk about PBIS, Positive Behavior Support.  We need to raise to punish our kids.  Okay.  What part 

of positive did you not hear?  So, we're not foolish enough to know that -- to think that we can't talk about 

punishments because we do but we do it in a very thoughtful manner and prepare upfront.  It's very 

proactive but we also talk about the fact that this is a positive behavior support framework, so we know 

that we must first teach, so that we can ensure what we enforce in behavior is we want to see.  We must, 

must, must have the support of an administrator.  As you know, we don't necessarily feel the principal or 

the assistant principal have to lead the team, that is not essential that they are the lead of the team but 

they must be on the team.  They must be attending because they are inevitably responsible for the 

decisions that are made related to the building.  So, they must buy into it.  They must be part of the team.  

They must support it in the school.  And PBIS is for all kids not just problem students.  Let me get that 

real quick.  And this next point plan, I think I've also made it clear.  What's in it for me as the -- as an 

educator an increase in instructional time.  All these other things as well, less time on setting limits or 

arguing with the kids, a better school climate throughout the entire school building the culture.  Ownership 

utilize the school -- the faculty and the staff are creating your own School-Wide Positive Behavior Support 

System.  The use of data for decision making, somebody else is telling you have they feel.  You're not 



relying on your gut to make decision.  You have data to show you where the issues are and efficient use 

of the resources and time but inevitably you have more time to teach and the kids have more time to 

learn.  Bottom line, implementation of the School-Wide Positive Behavior Support leads to increased 

academic engagement time and engaged -- and enhanced academic outcomes.  Number four.  We put -- 

that was quick.  That was a quick one.  Now, in fact, for you guys to this which choice best describes the 

scope of PBIS in developing prosocial skills and addressing problem behaviors.  So, where is PBS 

occurring?  A, classrooms, B, school-wide, classroom, non academic areas and individual student 

systems, C, home or D, cafeteria and hallways?  Which best describes the scope of PBS where it's 

occurring? 

MIKE: All right, Tracy.  Poll 4 is closed.  Eighty-one percent answered B, school-wide, non academic 

areas and individualized student systems. 

TRACY FICCA: Eighty-one percent.  Hmm.  I wonder if a lot of you put classrooms. 

MIKE: Yeah, 16% classrooms, 2% cafeteria and hallways and 1% home. 

TRACY FICCA: Okay.  Thank you.  Thank you, Mike.  Okay.  So, B is the answer.  Basically, remember 

we said it earlier and I don't want to take time to go back that PBIS occurs in every portion of the school.  

It happens everywhere.  PBIS is a framework that supports behavior in every setting.  So, it is school-

wide that includes classroom, non academic areas like hallways, cafeteria, et cetera.  Fieldtrips, people 

utilize every portion of PBIS in every manner possible, okay?  So, B is the answer.  PBIS is the support to 

all educational locations in the building where it's occurring and needs support.  Okay?  Yeah.  Because 

it's really a benefit to none, you know, if you really think about classrooms, it's -- typically where -- is 

where instruction occurs.  So, most kids are really -- think about the typical kids we kind of get off task, et 

cetera.  Usually they're are on task in the classroom, so when they -- I can just see a bunch of kids right 

now, the middle school kids running at the door down to the gym -- to the cafeteria go crazy because 

they're leaving the classroom where they had to do a task or assignment or something.  And so often, 

those non-classroom areas like hallways where assemblies happen, multipurpose rooms, that's usually 

where those Tier 2 or -- kids end up getting caught up with these non-academic areas.  So PBIS is for all 

areas of the school related to the school, okay?  So you're going to write down B as in boy for your 

number four portion of your code.  Okay.  So this is a -- I just love this triangle.  Actually, I think it's really 

cool.  But [inaudible].  And this is -- this reflects kind of the perfect storm, this is what you want to see, the 

-- actually in this form, yeah.  I'll just say perfect scenario, you want to -- you know, you want to have 

supports, RtI supports in academic -- academically as well as behaviorally, okay?  To the left reflects all 

the supports in our -- within our RtI model related to academics and the -- I'm sorry, on the right-hand 

side, the supports of behavior.  So if we talk about down at the blue, universal supports or universal 

interventions as this -- as this slide says, we talk about screening all kids.  So just like at the beginning of 

the year, a lot of kids are screened in Reading and Math and some kiddos -- we also can screen 

behaviorally now to get some real kind of quick data that might tell us how are things going to look across 



our school or across our grade levels that allow us some information related to how we move forward 

right at the beginning of the school year.  So that's why we just screen all kids if possible.  So there's 

universal interventions are there.  So in the left side, we're talking about being preventive and proactive, 

differentiated instruction might be a support, research validated curriculum.  On the right for behavior, 

we're talking about direct instruction that I do need that you do it or making sure that we're on teaching to 

our lesson plan related to behaviors and that we are utilizing a positive acknowledgment system.  Then 

we go up to secondary or targeted interventions that are in place for academics and behaviors.  We know 

that we're working with a smaller group of kids here are going to be Tier 2.  On the last slide, there's 

academic supports could be some individualization, small group intervention, high efficiency.  So we 

know we're going to get a bank [inaudible] 3249 but real quickly the specific programs that we utilized for 

kids at the secondary -- or I'm sorry, at the second -- Tier 2 and we want to get a rapid response from 

them, so we can get them back down to Tier 1, so just some interventions real quickly and some 

supports, so we can get back down to Tier 1.  Same thing occur on the right side, group interventions with 

some small individual features might be needed.  Usually, we don't see a lot of individuals supports 

needed at the secondary level behavior.  But we do provide some interventions that related in some 

intervention-related content.  You might even utilize -- some of you who follow a lot of our work at 

PaTTAN that -- when you utilize a simple FBA, not something that's very complex and involved, but 

maybe just as simple as FBA and the components of the FBA that we could find -- that we could quickly 

put in place to provide some support to our kids what we might see is at risk.  Then we get a Tier 3, 

tertiary, these are individual kids typically who were -- have much greater need.  Academically, we ensure 

that we -- [inaudible] based to get to Tier 3, we have true data that shows -- the resource that we're 

providing them is very direct and very intensive.  And then behavior kind of the same thing often our kids 

at the Tier 3 and for behavior supports would fire some kind of complex functional behavior assessment 

and the behavior intervention plan with some real specific assessment data that work -- I'm sorry, data 

that reflecting much more regularly, they might even need some sort of wrap around services or some 

kind of community-based services as well.  So again, just to reiterate to you, as we go up the triangle, that 

means we increase the level of support.  We're talking about academics or behaviors by providing more 

support, the further up the triangle we get.  And as we go -- all the supports that we provide, we hope that 

the kids back down to Tier 1.  Our hope is always get down to be able to be successful at Tier 1.  Just 

another example of what -- okay, just -- you know, this is actually not a triangle, but just a bunch of ovals 

that show you another way to look at it.  This shows an interconnected system framework for mental 

health at schools.  So here's what all kids get at Tier 1.  Here's what all kids get at Tier 2 and here's what 

all kids get at Tier 3.  Just another way to look at the use of those -- an archive framework for behavior 

and academics.  And the one that we often see utilize our PBIS that will work, which I'll take you to.  And 

we actually use a lot of Pennsylvania.  And the reason I wanted to show this to you is because it shows 

an -- it reflects yet another set of percentages.  So it really depends on whose data that you look at, that 

we start to look at.  But the important thing to know is we're talking about we always want to shoot 100 



kiddos in the green, in the Tier 1.  And so that's just -- I thought it's important to show you this because 

this is the one that if you see people that I used intermediate unit supporting you or some of the PaTTAN, 

this is the one that you see the most stuff.  This is kind of funny.  I'm sure most of you -- again, if you 

attend a lot of PaTTAN trainings or intermediate unit training, this is certainly an old cartoon that says, this 

old lady teacher here says, "This is the worst class I've ever had."  You see how they're all in the corner?  

Look here's what's interesting is inevitably, this is what happened, she's not supporting those kiddos with 

some proactive and preventive strategies.  So inevitably, she's going to end up whacking them all in the 

corner.  And what we know is if you continue not to support kids proactively with behavior, preventatively 

with behavior that you can take these top two kids which will be the kids in the red which would be the 

Tier 3 kid.  You can start around, get into that program, get into somewhere else like and guess what 

happens, you will -- I promise you inevitably have one, two or three more kids rise to Tier 3 to the top 

again.  So it's really in your best interest as an educator or somebody who supports students to think 

about the use of proactive and preventative strategies to ensure you don't have something like this 

happen.  And by the way, we now know with PBIS and RtII, there's no excuse for this [inaudible] right?  

So again, just some more information to show you the connection between academics and behaviors, 

identified poor readers at fourth grade have an 88% probability of remaining a poor reader forever.  So 

again showing the need for us to make sure that we intervene as quickly as possible, we don't what 

kiddos to feel the failure.  Think about fourth grade that means if you are a poor reader, however that's 

defined by this research of Juel in 1988, you're a poor reader, however, she's defines that, you have an 

inevitably [inaudible] for four or five year of school.  Do you even know what it means to feel supported 

and successful?  So the beauty of RTII is we support those kiddos before we ever allow them to feel this 

kind of failure quickly.  We ensure that they are more likely to be proficient with the supports that we 

provide them.  Students with a history of chronic and pervasive behavior problem, associated academic 

deficits are more likely to go to jail and to graduate from high school.  So what we also can see, our 

kiddos who are poor readers of fourth grade in elementary who never make it to proficiency.  Inevitably, 

we see them walking through the principal's office more time or visit the principal more times than we like 

with an office disciplinary referral form because guess what it goes, it's cooler to be bad than it is to be a 

failure.  So kiddos who are -- if you are not doing well academically by middle school and beyond 

inevitably end up with some serious, serious behavioral problems.  So we know now that we can be more 

proactive and support to those kiddos.  It never become an issue for them.  So again, it's not just about 

behavior.  We're not talking about supporting behavior for behavior purpose.  There will be no reason for 

anybody to lose their time on that.  If in the end, the outcome was not student achievement, so we know 

that behavior management through the use of good teaching is going to ensure we have higher levels of 

district state competency and capacity, higher levels of proficiency [inaudible] what have you -- whatever 

happens to be in a few years because those who have invested and we incorporate it and the best 

outcomes, data, practices and systems are much more efficient and they're -- and they're making a 

benefit to the kids.  So again, just to show you again, because we're on a Webinar and I wanted to throw 



a bunch of visuals.  Best scenario is on the left when we have that academic continuum or the RtI 

continuum in place for content, Reading, Math, Science, et cetera and that behavior continuum that 

supports -- that supports Tiers 1, 2 and 3 with social, emotional, mental well-being, we have it what we 

call integrated continuum supports for all.  It's truly the best scenario for our buildings, our teachers, our 

students, everybody involved.  Okay.  Just another way to show you, when we talked about integrated 

system, we're talking about the use of the team approach, the universal screening is done with academic 

as well as behaviors, evidence-based practices with academic and behaviors, progress monitoring across 

both academics and behavior and of course data-based decision-making around academics and 

behaviors.  So we often see people now at this point with a faculty meeting or the grade level meetings or 

the professional learning community meeting where -- whatever happens to be, start around overview of 

the data on behavior and data and whatever the content there happens to be, so that those have a better 

picture of what's happening at that grade level, that department or what have you -- before they start 

talking about what -- how to intervene or what to do next.  That will the best scenario.  This just shows 

you -- see that one -- no, the other one, okay.  This shows you just an application of what RtII can look 

like -- I'm sorry, in academic as well as with social support.  So here's what a team looks like on the left, 

so here's what -- in literacy team would then consist of a general educator, a special educator, reading 

specialist [inaudible] psychologist, guess what?  Same kind of team put together for that supporting 

behavior in that school.  Universal screening might use a curriculum-based measurement.  Universal 

screening at the PBIS level might be using -- reviewing record -- reviewing ODRs, SSBD as an 

assessment, social skills behavior, a lot of thing.  We can look that up.  That -- the results of that 

screening will give us some information.  That's a -- that's a behavior screening.  Progress monitoring, 

again, might be used in curriculum-based measurement literacy level, maybe something else.  Again this 

SSBD is a screen -- SISS is another screening in behavior which gives you very detailed information, 

office disciplinary referral -- information suspensions, behavior incidents, precision teaching and the 

results of that is all progress monitoring information really in PBS.  Think about how informed you are as a 

team if this is the information you have from universal screening level to progress monitoring.  So here 

might be some of your effective interventions.  You might have specific interventions in place to support 

which will talk about early reading, phonemic awareness, phonics, fluency, the vocab and 

comprehension, the big five.  And in behavior, you might have something prepared again.  We're talking 

about preventative and proactive not being reactive upfront based on your data, you see kids when they -

- such things well-prepared such as direct social skills instruction, you already prepared and provided, 

positive reinforcement, it's already in place, acknowledgement system already in place, active 

supervision, behavioral contracting, the use of group contingency and management, function-based 

support and self-management.  Now, there's some terminology you don't know in there, you could 

certainly look that up across only from the intermediate unit or PaTTAN to help you out with that.  And 

then use support -- you use your data around in decision-making rules related to who would be -- only 

reading that we consider to be as a core level which would be that foundation at Tier 1 level.  Strategically 



would be -- they're 1:43:52 spend setters and then intensive, there's two or three kiddos.  So we use 

decision-making rules, we created as a team to decide whose to run to Tier 2 or 3 same at PBIS, okay?  

Here's another example, this is an example you could actually -- I took from the Parents Quick Reference 

Guide from a PaTTANs website related to RtII framework kids and parents a better idea what we're 

talking about across tiers.  So at this top in yellow you can see Tier 1 foundation core instruction for all 

kids, Tier 2 for some kids, Tier 3 for others.  So these kids all for programming, work in time in the 

classroom, what assessment plan look like, but what I did -- had like is the behavior support at Tier 1 

looks like the use of effective school-wide behavior supports, that's PBIS folks, typically, that's PBIS.  At 

Tier 2, it could be specialized positive behavior support plan, provided and monitored by a teacher and 

the parents together so that could be something that's done based on some issues you're seeing in our 

classroom that's getting in the way of academics that you two do together until the kiddos back it -- that 

you might consider Tier 1 and then you might have a student class of much greater need that might need 

an assessment of behaviors known as the Functional Behavior Assessment, that's complex FBA and the 

development of a specific specialized behavior plan that might need a much more regularity and 

evaluating with the teachers and the parents, okay?  So here's the two examples that are available to you 

on our website.  Again, PBIS logic, successful individual student support, when it is linked to those host 

environments or to school climates or to school folks that are effective and efficient and relevant and 

integrated and durable and scalable for all students is when you get the biggest bank for your box.  So 

when it's really the case here once schools are active with their programming in their supports, efficient 

with your supports, relevant, so they're meaningful to the data and what's happening and what the 

students need to be successful.  When it's all integrated as one system, we're not working in [inaudible].  

It's durable, it's scalable, it's something that we can do across every area a student has to be in a school, 

that we'll see much more of success school support.  So how do we implement PBIS and how do we 

implement RtII?  We used -- now, don't assume -- this assumes you understand the word data is not 

here, the use of effective instruction, classroom or management PBIS and behavior support plans and 

procedures.  So critical steps, again because I have to assume you don't know what PBIS looks like, this 

is typical what it looks like, PBIS means we're establishing a school-wide team related to the needs of the 

school in terms of behavior so it could be a Tier 1 team, a behavior team, what have you.  That typically 

sounds what a leadership team and this is the team that's the principle uses principle, administrators seat 

plans are not necessarily all we need.  So the administrator has to secure agreement, a supportive 

participation [inaudible] at the time saying that they will support this and now we want to make sure that 

we can settle the staff.  We want them to educate the staff for their support.  We conduct, writing this 

checklist, self assessments.  We create an action plan, using our data and we start to build it in your 

school and then we regularly collect that data.  It's really that simple of a framework.  I mean this is what it 

looks like.  So we create a team, we sign those papers agreement, we share the information with the 

entire faculty and staff.  We create that data-based action plan and we start to implement it.  We go back, 

we visit it, we evaluate it, see these arrows kind of go around one of the green and the green kind of 



triangular way so we keep revisiting our plan as we implement then we evaluated to see if it's working.  

So now, we're going to -- real quickly just review what each tier looks like and I made this so that you 

could -- actually I found this in a presentation we have done made -- because this does shows you the 

difference between academic RtII and behavioral RtII.  So I know it's a lot on this -- on a slide but I really 

wanted you to be able to walk away with it.  I'm not going to talk much about the Academic RtII, I'm going 

to talk about Behavioral RtII but it is there for you yet, so it's very much aligned.  So, let's talk about Tier 1.  

What's Tier 1 look like?  PBIS -- it looks like this, we help you -- you create three to five school-wide 

expectations on rules.  You then create lesson plans where you to teach the students.  What his 

expectations look like across every area -- every location of your school.  You pre-correct but that 

teaching -- that teaching is pre-corrected because we're telling the kids what they want to see.  The 

modeling is the teaching, the practice is the teaching and there are times when you need to re-teach us 

for your data or for your students.  Use school-wide acknowledgement system so we create a positive 

way to acknowledge the kid to let them know that they are following this expectation and it's making a 

difference for them.  We create class -- procedures for this minor behavior problem.  So, we might have to 

help people with that.  We might just have people reflect on them that might be enough.  Effect we look -- 

effective and consistent discipline referral forms for major problem behaviors.  We look at your office 

disciplinary form.  We look at your data and we try to re-alarm what that looks like so that it's much more 

meaningful data for the front office, for the folks who are responsible for dealing with this kid and for you 

as the educator to be able to ensure that students will learn from their errors and we can support them to 

become more successful.  There's that behavior team, the core team that meets regularly.  They monitor, 

they plan, they recommend and they -- they're responsible for instructing the staff on everything related to 

PBIS and of course we don't do anything on our school making decisions with data.  So, Tier 1 

intervention should result in a consistent use of academic and behavioral content matched a larger 

number of student needs.  So, we looked to see across our data.  What we need is, leaving it to our 

students and we answer them.  The results oftentimes, we want result -- we want to support what's 

happening with classroom management and we actually provide a lot of that support as well the way to 

behavioral management instructionally and talk about what it means to be successful in preparation 

instruction.  We can talk about that and environmental management.  So, these are some of the things 

that usually come up as a result of this Tier 1 intervention.  But inevitably what happens is we want 

minimize that last part.  We want to minimize the number of students needing additional supports to Tier 2 

and Tier 3 so that they are successful to Tier 1, it will be approximate all kids could be at to your 100% 

records to Tier 1.  Always successful -- only teaching them the expectation for continually acknowledging 

them to do that -- to do that they're doing exactly what was based with their expectations and we're 

maximizing it then.  So now, you'll see a list of some instructional practices we -- you know, there are 

many and many other ones but again the goal here is we want to talk about what's evidence-based, 

research-based and your support of academics as well as behavior.  So again, the use of that Standards-

aligned Curriculum -- we want to do some PLC work or Collaborative Teaming.  It could be that problem 



solving.  It could be grade level teaming.  Cooperative learning with -- in some ways could be -- work well.  

The use of Curricular Accommodations when needed, Curricular Mapping, to work the use of Universal 

Design for Learning for -- as the assistant as across all tiers and the use of Flexible Student Grouping.  

So, we might have to do some grouping with our kiddos from time to time depending on what the content 

and the concepts are, differentiating of our instruction and co-teaching.  So again, these were some of the 

things that you would talk about academically but you can also talk about behaviorally.  And what is 

assessing Tier 1 look like?  Well, if there was a question I'd ask you to go back and ask for yourself if you 

are utilizing a Tier 1 system and behavior and -- or PBIS.  We want to ask yourself some questions using 

your data.  Where are you at with you current implementation efforts?  In other words, do you feel 

successful?  Do you feel like you're right on track or have you been banging away this for four years and 

you're not sure you're ready for this?  Second bullet, what data are you using to make decisions as to 

whether or not the system is working?  What is working well?  So, maybe the last complaining piece is 

working well but the acknowledgement system is not working well or maybe vice versa.  What is not 

working well?  This will tell you where you need -- this is kind of giving you some information that you 

need to go in and kind of intervene, like here say Tier 2 interventions.  What do we need to provide in this 

task additional training on?  So, we've done everything we need to do for training to get.  We still have 

folks who are dragging their feet when it comes to the correct use of the office disciplinary referral 

processes or the use of the acknowledgement system.  So, do we need to re-advance?  Do we need to 

re-teach them?  Do we need to reinvest time with them?  And then what are the next steps for our school 

or district?  Because we want inevitably get along with the school building and try to develop PBIS to -- 

looks like with what you've got at the district level.  So, Tier 2.  This is again, set up the same way as Tier 

1.  On the left side, behavioral RtII Tier 2, we might need to do some additional teaching around the core 

needs, there's social skills for kids.  Re-teaching of the behavioral expectations, oftentimes, folks use 

videos around this.  They use some peer to peer work, they do Booster Sessions using their data.  They 

might think that, you know, the kids were about this, you know, slamming with the PBIS system for 

Christmas.  And then January was a bummer so we need to do some re-teaching or Booster Sessions or 

new lesson plans or revisit the lesson plans at the end of January so we can do that stuff again.  We want 

to ensure increase exposure to peer support.  So, maybe you want to consider -- and this is certainly up 

to you to use of some mentors or some peer tutoring or even some mentoring with some of the adults in 

the school.  More clearly established mechanism for management so, this is a little bit more explicit and 

successful with the use of our data and maybe a check in, check out system with kids.  So, we can get 

that from Tier 2 that successfully with Tier 1.  And ensure immediate and consistent follow up so, that's a 

lot of time of what the issue is.  We have that data but nobody has used it right away.  Just like 

academics, you want to make sure you use that data in a fresh manner so you can make difference for 

kids.  If it's not fresh and if you're not using that data, it's certainly not going to make a difference in your 

system.  Okay.  Tier 2 and curricular in social practices are much the same at this level.  Tier 2 results in 

consistent use of academic behavioral -- part of the same thing.  Again, the last bullet, the whole purpose 



of our intervention of Tier 2 is that we make sure we get as many kids to return to Tier 1 as possible and 

we don't -- certainly don't want to see our numbers climb up to Tier 3 by doing nothing.  Again, here's 

some questions you might want to ask yourself around Tier 2, the same kind of questions.  Okay.  What 

do we need to provide stuff with additional training on?  Maybe what intervention do we need in place, 

walking here, people talk about.  We need more programs of Tier 2.  We need more programs of Tier 2.  

And oftentimes, what they need is to develop a Tier 2 system that works for them.  And then Tier 3, what 

does this look like?  And we're talking about PBIS behavioral RtII on the left.  We want to make sure that 

we're identifying clear functions around our behavioral concerns for kids because at this point, we're 

talking typically about individual kids.  The instruction is very small with the individual kids or small, small, 

small groups.  We developed individualized behavioral support plan based on the data for those kiddos 

and that complex functional behavioral assessment that were obviously working together as a team of 

those with your school physiologist, your guidance councilor, your teachers and your parents utilizing only 

evidence-based supports but we continue to support kids by teaching, pre-correcting, model lead practice 

I do -- we do use it and then of course acknowledging for them probably quicker and more immediately 

when they do exactly what it is we want them to do.  So that acknowledgement has to come at that 

moment and can't wait until the end of the week.  We want to make sure that at Tier 3, you're 

acknowledging kids for doing what's right within a very short of -- amount of time that they remember to 

do it the next time.  Tier 3 intervention is kind of the same thing and the same kind of questions for Tier 3.  

These questions are pretty general so you could use -- there's a [inaudible] here and you could certainly 

come up with your own as well that are more specific to your interventions.  Okay.  Last question folks.  

We're at the end.  Academic and behavior support systems encompass three tiers that are labeled, A, 

Universal Tier 1, Secondary/Targeted Tier 2, Intensive/Tertiary Tier 3, B, Foundational Tier 1, Primary 

Tier 2, Intensive/Tertiary Tier 3, C, Universal Tier 1, Primary Tier 2, Intensive/Tertiary Tier 3 or D, none of 

the above. 

MIKE: All right, Tracy.  Poll five, 75% of users voted A, Universal Tier 1, Secondary/Targeted Tier 2, 

Intensive/Tertiary Tier 3. 

TRACY FICCA: Well, you know what -- let me go back here --uh-oh, here we go.  That is a -- that -- I can 

understand some difficulty you might to have with that but, you know, I did make sure that it said 

Universal, Secondary/Targeted, Intensive were all across the presentation.  So, basically Tier 1, Tier 2, 

Tier 3 is Universal, Secondary/Targeted, Intensive/Tertiary.  So, A is the answer.  A is when you want to 

make sure you write down on your last blank, blank number five.  So, you now have the entire code you 

need to complete your SurveyMonkey in order to earn Act 48, CEUs, and Paraprofessional Instruction 

Hours.  So, you have all five letters that will make up that code, okay?  I'm not going to go back through 

them.  I'm not allowed.  So, real quickly, I just want to sum up by saying a couple of things.  I talk a lot so I 

could talk you for another half hour but I won't.  I just want to tell you that -- remind you particularly for 

those of you who've been attending the entire Hot Topics Series.  To keep these two points in mind, 

effective teachers recognize that the only behavior they can really directly control is their own.  And bullet 



two, first thing to do when you encounter a student with problem behavior is not focused just on changing 

his or her behavior but first start focusing on how you can change your own teaching behavior because 

that is the antecedent that you want to manipulate and to get the behavior change you want as a result for 

this -- for the student issue.  So, depending on what you do will probably know more support of behavior 

you want to see with your students so don't give up on that.  And I know you to talked about that in the 

escalation function-based approach dealing with behavior with PaTTAN last Hot Topics.  So, we know 

dealing with behavior is a challenge for all of us whether we're dealing with our own kids or students at 

school, PBIS, last bullet, as part of an RtII continuum is your best bet to support that the maximization of 

the instructional plan which was what we all want.  We want to ensure higher rate success that we've 

seen across our students and we could do that with an RtII system of continuing supports in academics 

and behavior.  So, what I want you to do -- you also have a list of all the places you can you go.  PaTTAN 

has a ton of resources.  I want you -- I don't want to forget this quickly.  You can go to your intermediate 

unit that has a PBIS Local Facilitator who is also a TaC, a training and consultation consultants.  If the 

PBS so we can facilitate who knows all about PBIS and they will assist you if you're not in a school that 

provide your all of your supports of PBIS and you want to learn more about it.  Now, we go back to the 

resources quick.  PaTTAN has tons of resources.  Those of you who've been around for awhile know that, 

that are related to RtII as well as behavior we have RtII and behavior webpages and we have a gazillion 

resources related to RtII and a couple of this reflect behavior, and we also have lot related to behavior.  

But what I really want you to know as a result of attending this is that -- let me get it up here.  Bear with 

me just a moment.  PaTTAN actually [inaudible] Pennsylvania has what we call the PAPBS website that 

systematically succinctly supports Positive Behavior Support.  So, you can go there and learn more about 

what's happening in Pennsylvania related to PBIS.  I really, really urge you to do that.  And so, just about 

everything that's reflected at PaTTAN is on here but there is more on the PBIS -- PB -- PAPBS website.  

And like I said, that is -- that is one of the resources -- let's see, that's -- it's your third bullet down and 

then of course PaTTAN.  And then there's the national website is pbis.org.  That's the national website.  

And then I also listed some places that you can go to learn more about RtII who almost all reference PBIS 

as well, okay?  So, with that said let me revisit your SurveyMonkey address one more time for you.  

Remember it's https.  You need the S because it secure, https;//www.surveymonkey.com/s/SYWBZ9 and 

that last letter is a Q.  You must do this within the next two days in order to receive the credit hours you're 

trying to earn by watching this Webinar, okay?  Like I said, we -- you're going to receive a text message 

as a reminder that we at [inaudible] at Harrisburg -- and nobody you know is going to be able to give you 

the codes.  We're not able to do that.  Not anybody else really has it except for the people who watched 

this and the person I work with and me.  So, you watched it.  You should know what the code is.  We've 

given you lots of props and cues to be successful in receiving this code.  So, I hope you enjoy your time 

together.  I hope you found it beneficial and I hope most of all, at what you whistle, if you don't -- if you 

didn't know much about RtII in PBIS, but you now want to learn even more about it.  So, you can contact 



your IU or you can certainly contact somebody at PaTTAN.  We'll put you in the right direction.  Thank 

you everybody. 


